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Foreword

The need for early identification of symptoms of mental illness pre-
sents a problem for which no satisfactory solution has as yet been for-
mulated. The solution, however, will most likely be found through
research studies that are designed to delve deeply into the backgrounds
of experience and into the behavior characteristies displayed by indivi-
viduals prior to the time they became mentally ill. The study reported
in this bulletin is one of the types of studies which may be used for this
purpose.

This study was devoted to exploring the backgrourds of former stu-
dents of California high schools who at the time of the study were
patients in a veterans hospital for mental illness. The exploration was,
however, limited to the patients’ high school records of academie
achievement and to the behavior characteristics they displayed as high
school students. The purpose of the study was to find, if possible, in the
patients’ high school backgrounds anything that might have been symp-
tomatic of oncoming mental illness. Obviously, the identification of
such symptoms would provide some of the information needed us a basis
for a program designed to prevent mental illness.

This study makes a significant contribution to our understanding of
the difference between students who later became mentally ill and class-.
mates who did not. It causes us to ponder the question of what steps
might be taken and when they should be taken to prevent mental ill-
ness. Perhaps a realistic answer can be given to this question within the
near future. The facts presented can be of great inferest and assistance
to school adminstrators, guidance counselors, and teachers in the high
schools, as well as to psychiatrists, psychologists, cocial workers, and
public health personnel as they attempt to assist the schools to deal in
practical ways with the problems involved in educating all children
and youth so that they may enjoy a full measure of healthful living.

I wish to thank the teachers, pupil-personnel staffs, and administra-
tors of the participating high schools for their help and co-operation in
making the study. Their willingness to assist in every way made the

study possible.
0
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Superintendent of Public Instruction




Preface

The process by which this research study was planned, begun, and
carried on for a period of two and one-half years warrants greater con-
sideration than has been given it in this bulletin. This study involved
an integral working relationship between two agencies—one federal,
the other state; one dealing with treating and rehabilitating the sick,
the other, with the education and well-being of a vast number of indi-
viduals. In making this study, each of these agencies—the California
State Department of Education and the Veterans Administration Hos-
pital in Menlo Park-Palo Alto—had to carry out within & research
framework & role that was co-operatively planned, designed, and exe-
cuted.

In developing the research idea and translating the idea into a
research plan, both agencies envisioned the possibility that the findings
could be of some immediate assistance in the work done in mental hos-
pitals, schools, or both. They agreed upon a research plan which could
be carried out within the operational framework of each agency, with
some additional staff time but with little change in work pattern. The
Veterans Hogpital personnel made the selection of the group in accord-
ance with agreed-upon criteria; the State Department of Education
personnel collected information about the patients from the schools the
patients had attended as high school students. The research study was
designed to minimize or to avoid, if possible, the biases of the teachers
and school administrators who were giving information about the pa-
tients as well as of the interviewers who were recording the information.
The research design involves the ¢]ooking backward’’ kind of process,
often the only procedure realistically possible to use in some research
studies.

In the planning stages of this study there was some doubt in the
minds of the State Department of Education research staff and the
Veterans Administration Hospital research staff that personnel in the
schools would know or remember students who had left high school as
many as five years ago. One of the promising preliminary findings,
however, was that, almost without exception, each individual studied
was known and remembered by someone in the school he had attended.

Henry W. Magnuson, Chief, Bureau of Education Research, and
Peter J. Tashnovian, Consultant in Education Research, assisted in the
planning and development of the study. Mr. Tashnovian served as
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liaison between the department and hospital staifs and assisted in the
statistical analysis of the data.

Educators and mental health personnel will find this bulletin an
interesting, informative, and provocative report of a study of a major
social and educational problem.

JayY Davis CONNER GEORGE E. HoGAN
Associate Superintendent of Deputy Superintendent of Publiv
Public Instruction; and . hi?, Instruction; and Ohief, Division
Division of Instruction of Departmental Administration
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INTRODUCTION

DanieL BLaiN, M.D., Director,
California State Department of Mental Hygiene

Schizophrenia is responsible for a great part of the patient population
in the large mental hospitals throughout the country, both in state hos-
pitals and in those of the Veterans Administration. This disease was at
first known as dementie praecos because it was thought to occur pre-
dominantly among young mer and women. However, it has sinece been
found that persons of middle age and even persons of advanced age are
also sometimes afflicted.

Today schizophrenia is subject to study from many differen® fronts.
Tts treatment is essentially empirical. There has been recorded & num-
ber of ‘‘spontaneous cures,’’ if one could use that desi ;nation, for pa-
tients who have been in mental hospitals for a number of years. Upon
later examination, such patients were found to be essentially free of
the disease process though still bearing some of the signs of their past f
experiences. In the cases of persons who left the hospital in a reasonable |
length of time without specific forms of treatment, it is very difficult to
designate the single most meaningful therapeutic intervention. In some h
cases institutionalization itself may have been beneficial ; in others, dam- ;r
aging in its over-all effect.

What causes schizophrenia continues to be one of the great enigmas
of medicine. Many believe the cause to be a constitutional defect of
a genetic nature, Others are of the opinion that certain people have
schizophrenia because the required balance of the various physiological,
biochemical, and endocrinological forces has not been achieved. Still
others think that the cause of the disease is primarily psychogenic. But
there exists no proof of any clear-cut etiological agent or series of
agents. On one point, however, there is no disagreement: that regardless
of ihe fundamental cause, persons who have the disease are extremely
vulnerable when faced with obstacles in the path of life or when con-
fronted with situations involving stress.

The diagnosis of schizophrenia offers serious hazards. Over a period
of time there have been those who have maintained that *‘schizophre-
nia’’ is a distinet disease; others, in recent times, have suggested that
¢‘schizophrenia’’ should be used as a term to cover a combination of
symptoms or syndromes and that the term ¢“schizoid’’ is more useful
than is ‘‘schizophrenic.’’ There is general agreement that the sympto-

(1)
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2 HIGII SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC

matology of schizophrenia may be somewhat similar, as far as individual
symptoms are concerned, to the symptomatology of other conditions,
including more benign conditions. For example, in this study the indi-
viduals in the group of boys who were later diagnosed as schizophrenic
were found to have some of the following characteristies while in high
rehool : poor over-all school adjustment, Iack of ability for leadership,
meager participation in group activities, lack of interest in girls, apathy,
depression, carelcssness, and perfectionism. Such traits may be found in
many individuals under various conditions. Where a preponderance of
these characteristies oceurs in any one person, it should be necessary
to leok for a more serious underlying condition. However, socially
approved attitudes in one part of the country are frequently unlike
those in another part, and the attitudes of one group within a commu-
nity unlike those of another group in the same community. The inter-
pretation of desirable traits, therefore, must be made in the light of
what types of responses a person may comfortably exhibit.

The authors of this research study have made a contribution to the
literature on schizophrenia in their attempt to assist in case-finding
and in prediction. The research design avoids the pitfalls exhibited by
a number of other research attempts in this field. Since these findings
are consistent with the subjective impressions of most psychiatrists in
individual cases, it is likely that findings thus made will ultimately be
used in completing the data required to secure a true picture or diag-
nosis of schizophrenia.

There remains, of course, the discovery of ways of vtilizing such infor-
mation to good adventage. In what ways will we alter our approach
toward those individuals whom we may be able to identify as serious
candidates for schizophrenia? These ‘‘future schizophrenies’’ might be
considered to be a somewhat select cross section of those heading into
this disease, in that they were able to attend high school and, in some
instances, to achieve a moderately successful school career even though
it seemed unlikely that either was possible. In addition, these Loys were
found suitable to enter the armed foreces, and it was during their mili-
tary service or shortly afterward that they broke down. However, some
amount of stress and vulnerability to stress was apparently necessary
before they broke down into an overt schizophrenic condition.

This study calls attention to the very important role which education
can play in the field of mental and emotional health. It is not surpris-
ing that this is an important role since in the formative time of life
children spend a great deal of each day in school over an appreciable
span of years.

-
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iNTRODUCTION 3

The early identification of boys and girls who will likely become
mentally or emotionally ill at some stage in their Iives is a responsibility
that merits thoughtful consideration, especially by the schools. Another
is the identifiention of stressful situations in children and adolescents
who have exhibited no overt pathology in their orowth and develop-
ment vp to a point but who, at this point, begin to show signs that
they are reaching their limits of tolerance. It is this possibility that
seems to be of greater importance than the function of early case-
finding or even of diseovering those who are geing to break down later.
The symptomatology of the ¢¢schizophrenic-prone’’ adolescent, which
has beer emphasized in this study, is, of course, not far from the mat-
ter of uncovering more knowledge about stress situations in essentially
normal people.

Two examples of activities carried out in school systems may be cited
a3 encouraging endeavors in the field of primary prevention. The first of
these had to do with the development, i« the schools of certain counties
in Pennsylvania, of tests that were administered to ail children of pre-
school age to determine the degree of success they were likely to have
in their first year of school. The parents of the children who were
regarded as probable failures in their first school year were advised
not to enroll their children in school until they weze between six months
and a year beyond the regular age of enrollment. 'The parents of the
children who were regarded as good risks were advised to enroll their
children in school as soon as they were at the enrollment age. The results
proved to be highly significant. Tost parents who kept their children
baclk when advised to do so and allowed them to enter scheol as sug-
pested found that the children were essentially successful and started
out their school careers promisingly. Parents who were advised to hold
sheir children hack but refused to follow this advice and entered them
in school were nearly all disappointed, in that the children lived up
to the prediction of school failure and school difficulty; consaquently,
the children in this group started their school carezrs under sevious
handicaps. The childrven in the group who entered on schedule did very
well.

The necessity to assist children to get a good stert in school and to
develop the desired momentum during their first year is estremely
imgportant. Children are thus given the best possible opportunity to
enjoy suceess and, in turn, the sehool is freed of unnecessary burdens
caused by failures and behavior problems. It should be pointed out,
however, that ihis effort to distinguish between those who would do well
and those who would not do well in the first year of school is somewhat
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different from attempting to discover those who need speeial care and
sttempting to find for them that special eare or treatment.

The second example is one in which the signs of stress were observable
among high school boys in terms of tassitude, loss of interest in school,
oceasional trnancy, and sometimes more serious antisocial delinquent
acts. A plan for helping these boys was devised. It consisted of an ap-
proach wherein groups were formed and placed under the direction
of leaders who were not professionally trained mental heaith workers.
The leaders were capable adults who were able to win and hold the
respect and admiratien of the students. These leaders did not attempt
to get at serious underlying personality difficulties, but they did try to
utilize all that was still of value in each boy’s personality makeup. This
leadership role was in some instances filled by athletie coaches; in
others, by teachers who demonstrated the necessary qualities, such as
the ability to work with boys in & group without being carried away by
the techniques of group work. It was comforting to learn that a group
of some 15 boys brought together in their second year of high school
were able to meet their problems and do profitable work together, and
that mos' of these boys graduated from the high sehool on schedule.

Tt is worta emphasizing that both these examples indicate that eertain
importart steps can be taken by schools to help exceptional chiidren
make successful school adjustments and that these steps may be taken
without psychiatric assistance.

This ~tudy has revealed certain ways in which schools may help
stadents to enjoy mental and emotional health. Obviously more in-
formation is needed for this purpose. Such information will have to be
made available by studies that ave now in process and that will be
lannched at fusuve Gates. The importance of studies of this type, there-
fore, should be readily apparent.
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CHAPTER 1
AN HISTORICAL PERSPECTIVE

‘What ~-ere patients hospitalized for severe mental and emotional
illnesses ke when they were high school students? ‘What, if anything,
in their school records indicated a greater-than-average possibility that
they would be hospitalized for mental illness¢ If there were such in- }
dications, could measures have been taken to reduce the possibility of x
hospitalization and treatment? The research project reported in this
publication was planned and conducted to determine what answera
might be secured for these questions.

When the hospital records of a sample group of patients in the
Veterans Administration Hospital at Palo Alto, California, were ex-
amined, it was found that a majority of the patients had attended
California high schools. It was agreed that by combining the resources
and efforts of the veterans hospital staff and those of the staff of the
State Department of Education, some information about the behavior
of the patients while they were attending high sehool might be learned
and such information might be useful in developing preventive measures
for mental illness. I even a small beginning could be made in identify-
ing behavioral characteristies of boys who were vulnerable to mental
and emotional illnesses, perbaps steps could be taken to help them
overcome their weaknesses or at least to aveid falling prey to them.

During preliminary discussions, it was suggested that earlier re-
search studies in this area of behavior be examined and the results
analyzed. It soon became evident, however, that only small and sporadie
beginnings had heen made in this direction. Further investigation re-
vealed that the research that had been done to find means of prevent-
ing or reducing emotional and mental disturbances in human beings
was limited in many ways, especially in extent and quality. In the
opinion of the project personnel, inactivity or avoidance of activity in
the field of prevention of mental and emotional disorders could not be
construed as an oversight or omission on the part of society. The con-
clusion reached was that the lack of preventive action in the field of
mental and emotional disturbances has stemmed from lack of interest
in and knowledge about this field, and that basie to both these lacks has
been society’s complex and contradictory relationships to persons with
mental and emotional illnesses.

(5)




6 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC

In order that one might understand the particular relevance of this
study to the broader problem of prevention, it would be helpful if the
relationships of modern society to mental and emotional illness could
be identified and understood in terms of past relationships. It should
therefore be worth while to trace, in brief, some of the attitudes shown
and practices followed by society in its past relationships to persons
who were mentally and emotionally ill. In so doing, one may see how
far man hes progressed along this road and how far man has yet to go;
and one may comprehend the difficulties that are encountered in launch-
ing, maintaining, and improving programs of preventive action.

THE HISTORICAL RECORD

Preventicn of mental and emotional illnesses is a Johnny-come-lately
in the minds of men. The history of man’s relationship to the problem
of mental and emotional illnesses has not been resplendent with deeds
of kindness, humane treatraent, or attempts to understand the true
nature of the problem. In the past there appeared to be much in man
himself that militated against a scientific aceeptance or understanding
of mental and emotional illnesses. Zilboorg has noted the following:

Scoffingly, and with not a little anxiety, we still admonish the neurotic or the
psychotic to “pull himself together” as if he were physically falling spart and could
prevent it. Or we tell him to use his will power to give up his “notions,” as if
mental sickness were not an afiliction but a perversion freely chosen and willfully

adopted by the patient. (84, p. 25)?

The history of what has been done about mental and emotional disa-
bilities includes many horrendous examples of man’s inhumanity to man.
A series of books capped by the famous and infamous Malleus Malefi-
carum (The Witches’ Hammer), published at the end of the fifteenth
century, provided guidelines and incentives for the identification and
punishment of persons who were thought to be witches, were said to be
possessed of the devil, and were therefore burned to death. The demonol-
ogists were excellent observers; they collected detailed information and
wrote accurate clinical descriptions of the behavior of such witches,
Their deseriptions leave no doubt that the number of mentally ill in
those days was enormous and that the severity of mental illness was
extreme. The halucinatory and delusionary states that are character-
istic of the most serious illness known to us as dementia praecox or
schizophrenia were treated in the manner of blood and fire. Deutsch
observes that between the middle of the fifteenth ecentury and the end
of the seventeenth century, approximately 100,000 persons were con-
servatively estimated to have been executed as witches. (9, p. 18.)

1Throughout this bulletin, the italicized numbers enclosed in parentheses refer to
the numbered items in the bitliography beginning on page 53.
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AN HISTORICAL PERSPECTIVE 7

Phe records of witch trials also bear mute clinical testimony to the
fact that a large per cent of those burned and mutilated were persons
affiicted with schizophrenia. In many communities arose witch finders
who fed on and were fed by the anxieties of the times. The ¢¢profession’’
of witch finding became one of great prestige and financial reward. In
England, Mathew Hopkins, who had the imposing title of Witchfinder-
General, ‘‘found’’ and had burned at the stake 100 witches between
1645 and 1647.

In the process of locating witches, various signs or stigmata were
employed as diagnostic aids. Particular stress in identification was
placed on the presence of skin anesthesias. Many witch hunters em-
ployed special assistants known as prickers whose function it was
to prick a suspected witch and find insensitive zones. These stigmata
diaboli were described clinically and found two centuries later to be
the same as the signs found in the emotional illness called hysteria. It
is sobering, however, to consider the difference in treatment accorded
those with hysteria and those with stigmatae diaboli.

The fate of those mentally and emotionally disturbed individuals
who managed to escape persecution or execution as witches was no
better than that of those who were pronounced witches. Many of them
lost all vestiges of human appearance, and this condition only served
to increase community anxiety toward them and to widen the gap
between them and the commuinity.

Fear and neglect of mentally and emotionally sick persons eventually
gave way to more humanitarian ideas, among which was the idea of the
“gsylum.’’ In the nineteenth century these places of refuge for the
mentally ill were actually prisons of the worst kind. In the Paris Sal-
pétriere, an institution for women, the patients were shackled to floors
and walls with irons; attendants carried whips and clubs and used
them freely. Since insane persons were adjudged incurable, any attempt
to administer treatment to such persons was considered an insane act.
In 1792, Philippe Pinel, a Paris physician, appointed as superintend-
ent of the asylum, proposed the t‘unchaining of the beasts’’ and the
inauguration of a system of therapy. Fleury’s famous painting, ¢‘Pinel
a la Salpétricve,” depicts this dramatic moment in man’s relationship
toward mentally and emotionally disturbed persons. Almost at the
same time in England, William Tuke presented to a gathering of
Yorkshire Friends a proposal for a ‘‘rvetreat,” a place in which the
unhappy might find a refuge, a family environment, employment, exer-
cise conducive to mental health, and treatment as guests rather than
as inmates. Institutions built on the York Retreat idea were later
developed in New York by the Quaker Society.
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The second quarter of the nineteenth century witnessed the begin-
ning and rapid growth of state mental hospitals—efforts that were
aided and abetted by such stalwart and energetic persons as Dorothea
Lynde Dix. This remarkuble woman, ‘‘whose moral and mental stamina
stood out in sharp contrast to her frail physical health, like & Diesel
engine operating in & canoe’’ (9, p. 170), brought more state hogpitals
into being than had existed in the United States up to that time.
Dorothea Lynde Dix was a symbol of en epoch of ‘‘moral reform.”’ The
changes that Miss Dix and the climate of opinion supported in the
early and middle years of the nineteenth century ‘‘found its funda-
mental impetus not so much in a search for scientific knowledge as in
a 7vague, sentimental attitude toward mankind heavily tinged with az
impersonal, religious sense of duty.” (9, p. 186) Such sentimental
humanitarianism, coupled with a lack of scientific understanding of
human personality and its needs, led to the idea of the large, rela-
tively isolated institution known as the mental hospital.

The custodial hospital idea dominated the thinking of both lay and
professional workers well into the twentieth century; the prevailing
opinion was that mental illness could be magically eured, econtrolled, or
managed by isolation, care, and routine. However, in 1894, Dr. 8. Weir
Mitchell, invited to address the Fiftieth Annual Meeting of Hospital
Superintendents, deseribed quite boldly the shortcomings of these
mental hospitals. ‘“Your hospitals,’”’ he told the medical superintend-
ents, ‘‘are not our h¢ .pitals; your ways are not our ways. You live out
of range of critical shot—and show too many signs of contented ealm
born o isolation from the active living struggle for intellectual light
and air in which the rest of us live.”” (9, p. 315) Built in isolation and
left in isolation, such hospitals lacked help, direction, research, and
recreation. Although some professional persons were openly and force-
fully deerying the large hospital idea, the general public did not seem
to be ready to go beyond this in their thinking. Part of the problem at
this time was the belief that mental and emotional illnesses were caused
in part by immoral behavior freely chosen by the individual.

In the late nineteenth century the emphasis on ‘‘moral’’ causes of
emotional problems begaa to shift to genetic and physiological causes.
At about this time Sigmund Freud began his work as a neurologist
and presenied a number of papers on the physiological aspects of
mental disturbances. In 1895, however, Freud deseribed a case of
hysteria in which the causes appeared to be emstional confliets. A few
years later, Clifford Beers published his experiences as a patient in
mental hospitals in A Mind thet Found Itself. In this publication he

>
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AN HISTORICAL PERSPECTIVE 9

also outlined a plan for encouraging and carrying on research into the
causes, nature, and treatment of mental disorders and for creating
services directed toward the prevention of mental maladies. The
scientific findings of F'reud and others, along with the work of Beers
and his colleagues, were met with apathy and skepticism, A reviewer of
Beers’ book in The Nation declared, ‘‘One is bound to face the fact
that insanity is in the majority of cases an unpreventable and incurable
disease and nothing short of Utopia itself can make it very much less
so.”’ (9, p. 315).

“It is one of the grotesque ironies of history,”’ says Deutsch, ‘‘that
wars with their frightful carnage in lives lost and wrecked do tend
to give impetus to various health movements.’’ (9, p. 464) World Wars
I and II both led to increases in knowledge and understanding of the
problem of mental and emotional disturbances. World War II especially
accentuated the vulnerability of America’s fighting forces to emotional
disability ; of 4,800,000 men age eighteen to thirty-seven who had been
rejected for militery serviee up to August 1, 1945, a total of 1,091,000
were turned down for neuropsychiatric disorders. Sometime between
‘World Wars 1 and II, behavior theories based on unconscious processes
in personality were gaining a modicum of acceptance by the mental
health professions and were being utilized in psychotherapy and as a
basis for understanding neuroses and psychoses. Such theories regard-
ing man’s behavior placed primary emphasis on psychological factors
as causative agents in mental disturbances. Personality adjustment and
maladjustment were being better understood as a result of children’s
relationships to parents, siblings, and self.

Psychodynamic theories of personality development had gained some
limited aceceptance at the time of World War II. Such theories, however,
have had a history of doubt, open rejection, and blatant hostility.
Deutsch states the following :

Seldom in the past century has any doctrine encountered so antagonistic a recep-
tion as psychoanalysis received. There were elements in the new theory that were
so diametrically opposed to prevailing ideas, popular and scientific, that an
avalanche of criticism could easily have bren prophesied for it. The notion that
the more important processes of man go on outside the field of consciousness was
zcégx;ovel when it was first expressed by F'reud that it evoked incredulity. (9, p.

In addition, Freud’s uncovering of sex 2 and the role of sexual factors

2 As is often the case, the reaction to an emotionalized word such as “sex" can be
highly selective and evoke bitter hostility rather than rational thought. ¥reud postu-
lated that in childhood certain zones of the body were endowed with heightened
pleasure gratification for the child and that, linked to these zones, was an amount of
sexual energy calitd libido. A child sucking his thumb, according to psychoanalytic
theory, is obtalning a kind of childish sexual pleasure. In the novel and creative
theory of sexuality which Freud set loose upon the Victorian Age, the word ‘'sex"
was a sufficient stimulus to open Pandora's box.,
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in infancy and childhood as highly significant to the mental health of
adults was puzzling and immoral to many.

The gradual acceptance of psychoanalytic concepts by mental health
workers probably had much to do with the professional growth and
utilization of social workers in the 1920’s and the initiation and devel-
opment of the child guidance movement both in schools and in clinies.
In recent years there have been encouraging advances in treatment
methods, hospital care, availability of psychiatric clinies, and a more
positive and understanding attitude toward emotional problems. His-
torically, however, one can note only a vague beginning in research and
community action to reduce the costs and social effects of mental and
emotional disorders.

This brief historical recapitulation of man’s relationship to mental
and emotional illnesses illustrates the tremendous fear and resistance
that society has displayed toward aceepiing emotional illnesses as un-
derstandable human phenomena. In the past, human beings have reacted
to the mentally and emotionally ill with denial, awe, fear, brutality,
sorcery, neglect, isolation, and classification. The acceptance of emo-
tional disorders on a medical-social basis is a recent development ; efforts
and programs that can effectively prevent such disorders and do so on
a wide scale are yet to be considered.

CHANGING ATTITUDES

The wall of separateness or ‘‘otherness’’ that was erected between
the emotionally ill and normal society seems to have been an atiempt
by man to deal with the fear and anxiety aroused in him by his sick
peers. To accept the fact that schizophrenia was a human experience
and, therefore, could occur in any human being was difficult to con-
template. The unbelievable brutality of some human beings toward £he
mentally and emotionally ill exemplified how fearful such contempla-
tion could become. Later, as the climate of opinion changed, neglect
and isolation supplanted to some extent outright brutality. ‘Whether
such fear and anxiety exhibited itself in brutality, negleet, or isolation,
the significant effect was an avoidance of any human contact or relation-
ship with emotionally sick persons by the community at large.

Tt is axiomatic that one cannot fully understand when one is fright-
ened. The anxiety and fear produced in man by mental and emotional
illnesses was so great that until the beginning of the twentieth century
there seemed to be an almost desperate, panic-stricken resistance to
understanding such disorders. The severely ill or psychotic person was
especially difficult to ecomprehend. Most persons found it diffieult to
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acknowledge that the ‘‘crazy’’ behavior of such a sick person repre-
sented a human and therefore understandable experience. However, as
progress in the medical and social seiences interacted with the humani-
tarian and moral reforms of the nineteenth century, attitudes toward
the mentally and emotionally ill gradually changed to one of paternal-
istic benevolence. The provision of large hospitals in geographically
isolated areas reflected a kinder but still nonaccepting attitude toward
persons with mental and emotional illnesses. In the latter part of the
century, the science of neurology made some progress in understanding
and treating mental and emotional disturbances resulting from brain
or central nervous system impairment. Syphilitic paresis and pellagra
psychosis were found to be treatable on the one hand by drugs and on
the other by diet. However, this search for physical and physiological
causes of mental and emotional illnesses followed a logical path away
from any major interest in or concern with the patient as a person.
It was considered that diseases of the mind were, after all, like other
diseases, and that a certain detachment and objectivity were necessary
for effective diagnosis and assistance.

At approximately the same time, ¥reud pursued the notion that
meany of the so-called neuroses of man were eaused by social experiences.
As a result, he began to pay attention to what the patient said in an
effort to understand the meaning of the patient’s experience. Freud
and subsequent workers in this field found that many of man’s emo-
tional illnesses could be treated psychologically and that personality
evuld be best understood as a dynamic interplay of man’s biological
heritage with his social experiences.

The ereation of theories of personality development that related the
biology of man to man’s social experiences is primarily a twentieth-
century phenomenon, The acceptance of social experience as a signifi-
cant factor in personality formation has 12d to further studies in ways
in which man mediates his social experiences in developing a self-
concept; how stresses and strain in the kiological and social environ-
ment make mediation difficult; how the orzanism attempts to deal with
inordinate stresses; and what the human organism needs in order to
be successful in growing up psychologically.

The need for preventive action in the field of mental and emotional
health has become a major concern of the twentieth century. Fein (10)
conservatively estimated that the economic loss to the nation as a result
of such disorders was 3 billion dollars aanually. Glazer (14) pointed
out that hospital admissions were rising, especially in groups of persons
over fifty years of age. As medical advances increase the longevity of
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the population, psychological and social advances will be needed to
enable men to enhance and maintain their emotional Lealth over longer
periods of life, Such research will need to find ways of increasing man’s
over-all emotional robustness and discovering ways of psychologically
“‘immunizing’’ the more vulnerable members of society. Such research,
however, has often lacked enthusiasm and support for many of the
reasons discussed in this historical introduction. However, as the prob-
lem becomes greater, the neea for prevention becomes self-evident. Often
the next question is ‘““Where does one start?’’

THE ROLE OF THE SCHOOL

The present concern of the public school for the education of almost
every child has inherent in it vast potential for preventing or reducing
the number of persons with minor, moderate, or serious emotional dis-
turbances. Children attend school for a greater part of a day for 10 to
12 years of the most formative period of life. They are observed by
teachers and principals who have had professional education in the
growth and development of children; and they are seen in a variety
of school situations, under stress and ease, in play and work, with
other children and with adults. There is a continuity to the obser-
vations through cumulative records and professioral communication.
The mentally healthy behavior which most children exhibit forms an
observational setting unequaled in any other institution. The teacher
is used to, and expects, a wide variety of normal behavior; he is sensi-
tive to and can learn to recognize early the signs in children whe may
need some help with emotional problems. It is no distortion of the
sehcol’s role to pay attention to such factors sinece these may be the
major vauses of the inability of the child to learn or to make the school
adjustments necessary for him to learn.

All the boys who later became patients in the Veterans Administra-
tion Hospital at Palo Alto went to school. Along with future engineers,
physicists, and teachers, they attended classes and assemblies. What
action may have been taken to head off their later emotional disabilities
is at present a matter of conjecture. The fact remains that snch action
cannot begin to be contemplated until something is known about recoy,
nizing early signs of emotional disturbances among children and youth.

Scientific inquiry into ways of preventing or reducing mental gnd
emotional disorders may entail a realistic appraisal of community and
professional support for such research and action. Any society that
values scientific inquiry into space travel and kitchen comfort may
need to consider ways of promoting research in the vast unexplored
areas of man’s emotional health.
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CHAPTER 11

SCHIZOPHRENIA—CHARACTERISTICS, CAUSES,
AND INCIDENCE

Schizophrenia is & constellation of behavior disturbances often
marked by severe distortion of reality, a withdrawal from interest in
or contact with people, auditory and visual hallucinations and dis-
turbances of thinking, Schizophrenia is mct presently regarded as a
disease similar to smallpox or tuberculosis. it is seen as the end result
of many different kinds of organic and soc'al causes. For the sake of
accuracy, schizophrenia should be referre’ to as the group of schizo-
phrenias. Despite the complexity of the etiology, when schizophrenia
occurs, it represents the most severe, puzzling, and difficult to treat of
all mental and emotional disturbaneces.

Schizophrenia can be regarded as a major distortion of the external
world and of the symbols by which the external world is defined. It is
cmmmbmhmdm%amwmmmM%ammwkwmwmmmm&
A psychosis is the most severe type of mental disorder in that all or
almost all forms of adaptation are disrupted and disorganization of the
personality is extensive. In most cases of psychoses, the individual with
the disability does not have insight into his difficulty. In cases of neu-
roses or psychoneuroses, the disorder is not as disruptive; the individ-
ual possesses some insight into his difficulty and is able to verbalize it
to some extent.

Some types of schizophrenia seem to result predominantly from
organic, physiological conditions; others seem to result from adverse
social and psychological factors. However, the social factors in the
etiology of schizophrenia are those which are of most concern to edu-
cators and mental health workers. The relevant social forces in schizo-
phrenia woutd include the family environment and the structure of the
community; community factors would be significant for the mental
fhealth of the family constellation as well as for that of the individual
schizophrenie. If there is serious social disorganization in a community,
one would postulate that this would affect the family structure so
that it would be more difficult for a poorly organized family to main-
tain itself as a cohesive unit. To an already disintegrating family unit,
a lack of community services or support may often be the straw that
completely destroys the camel.

A diagnosis of schizophrenia must take into acecount the individual
at a given time, in a given situation, in a given social structure, For

(18)
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example, an individval characterized as schizophrenic who is hallucinat-
ing and acting inappropriately in the ward of & mental hospital may
react with great appropriateness and speed to an emergency such as a
fire in the ward. He may be quite helpful to the other patients and to
himself in affording a quick exit to all the people concerned. Another
example would be a schizophrenie who is barely able to participate and
function in tke community because of his bizarre mannerisms but who
can function fairly well in playing the pieno with a nightelub band
or in working on a job that requires little or no social interaciion. Cer-
tain factors in the social interaction of some schizophreries may enable
them to suppress their symptomatology for a time if they can find a
favorable social setting. The type of job in which the individual is
engaged may also enable him to hide his symptomatology for a period
of time. The factors involved in being able to cover symptoms are many
and complex. In the exampie of the fire on the ward, the obvious fright
of the staff and patients may lessen tt. fright of this particular patient
and decrease his feelings of fear toward his ‘‘tormenting attendants.”
The fact that much more attention is paid to him in this emergency than
iu normal eircumstances may also contribute significantly to a tem-
porary transformation. For the patient in the second example, erowd
approval plus the influence of the jazz music may be important factors
along with many otners in alleviating the gross aspects of his schizo-
phrenic illness.

There are other reasons for formulating a dyuamic definition of
schizophrenia rather than a static one. There are, for example, ‘‘am-
bulatory schizophrenies’’ who can maintain themselves for a complete
lifetime catside of a hospital if they are able to manipulate the environ-
mental situation sufficiently so that their manifest disturbance does not
eause social disapproval or alarm. Some of these persons ean maintain
their funetioning in a semireclusive existence and pursue occupations
that permit such relationship. Even more dramatically, there are those
who can funetion with some effectiveness as parents, teachers, or pupils
and live a markedly isolated existence in a thriving school environ-
ment or community. Such individuals are able to keep out of close
relationships with other persons and are thus able to keep the visible
schizophrenic symptoms down to a minimum.

In consideration, then, of the dynamic aspects of schizophrenia, the
prominent symptoms of this illness, as listed by the World Health Or-
ganization (33) in 1957, ave as follows:

1. An unmistakable a..d marked personality change that usually can

be seen more easily whex it oceurs in a short period of time. How-
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SCHIZOPHRENIA—CIIARACTERISTICS, CAUSES, INCIDENCE 15

ever, the change can also be noted as occurring over a longer
period of time.

o9 Withdrawal from outside personal and emotional contacis and &
preference for activities which the person can do alone

3. Disturbances of thinking accompanied by bizarre statements,
made-up words, gross syntactical, grammatical, and linguistic
errors. Incapacity to pursue a sustained train of thought and the
use of private symbols are also common. The disturbances in think-
ing and the consequent befuddlement of communication make the
the schizophrenic person unintelligible to most persons, However,
the behavior and communication are understandable to those who
have full access to the psychopethology of the individual patient’s
history and dynamies.

4. Emotional disturbances that affect relationships with other people
and that arve accompanied by shallowness of feeling or inap-
propriate or disproportionate feelings

5. Disturbances of perception such as hallucinations. Auditory hal-
lucinations are most common; visual ones are not nearly as
eommon,

6. Bizarre physical behavior such as peculiarities of posture, gesture,
and movement

Arieti (2) deseribes schizophrenies as showing severe distortion of
the intellectual processes, 8 withdrawal from action or interest in action,
a loss of ability to socialize, loss of the ability to use symbols accurately,
and a loss of appropriate emotioa. Also incluGed in the behavioral
mannerisms of the schizophrenie are social ineptmess, an inabilily to
concentrate on necessary work, perverse sexual tendencies, attitudes of
omnipotence, and & preoccupation with one’s inner thoughts and feel-
ings. Often there is developed a feeling of separateness or depersonali-
zation of self, and this feeling resulis in the ability of an individual
to establish boundaries between self and ‘‘not-self.”” Al or only several
of these symptoms may be present in a full-blown schizophrenic; at
times only one of these symptoms may be perceived. The degree, extent,
and course of sehizophrenia can vary tremendously from an entirely
debilitating prosess that starts early in a person’s teens and follows &
downhill course to that oo a person who may go through & schizo-
phrenic episode for a few days and 1may never again manifest any
overt active schizopbrenic symptomatology.
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Mhe scientific search to understand and control this condition of
malfunctioning has led to some agreement that schizophrenias result
from a combination of stresses in an individual’s life history, coupled
with a greater-than-average degree of susceptibility to schizophrenie
disorder. Present knowledge indicates that the schizophrenias have
many and varied etiologies, with a shared final path of severe person-
ality or egn disturbance.

The concept of ego processes in personality development has proven
most useful in providing hypotheses about the meaning of schizophre-
nia. This ego process (or ego) is that aspect of personality, related to
the perceptual system, which acts as interpreter and modifier of stimuli
from the inner environment (the orgomism) and the external environ-
ment. In its mediation or interpretation of stimuli from within and
without, its job is to bring about ms=imum comfort and enhancement
of the organism. Iigo functioning is generally at an unconscious level ;
the adaptation processes often go on at an autonomie, nonrational level.
Ego processea direct the organism to experiences that enhance sel..
These processes seek pleasure for the organism as well as avoidance
of pain. If an individual is faced with serious emotional conflict, the
ego processes may protect the organism by not permitting the conflict
to cvme to a ievel of awareness. Such protective meckanisms are called
defenses. An individual may develop intense hostility as a result of
feelings toward a parent or sibling ; however, much or all of this may
be repressed by the ego processes since an awareness of such hostility
may make the organism uncomfortable and anxious. Ego processes that
function as a result of early, unresolved emotional needs constrict and
res’riet behavior. Mature ego processes permit the organism to employ
sound judgment and rational thinking in the solution of problems. Ego
processes that funetion at the behest of unresolved infantile needs often
prevent the organism from doing productive work, learning, and form-
ing close affective relationships with others. Such ego processes may
distort the individual’s perception of the outer world, other persons,
and himself to some extent or to a great extent. In some cases, the ego
processes may be highly disorganized by emotional conflists that com-
pletely overwhelm the person.

Scund personality development is reflected in ego processes that
enable the organism to love and to work. Ego disturbances in schizo-
phrenia are of the most severe, regressive type. These include loss of
ability to test reality, disturbaneces in thought processes, locse and nox-
sensical types of associations, reality distortion, magical thinking, feel-
ings of estrangememt nanifested by questions such as ‘‘who am L”’
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hallucinations, inappropriate behavior and postures, disproportionate
excitement, and an inability to cope with the slings and arrows of life.

The project described in this report assumes that schizophrenias in
man are related to disturbances in the ego process and that these dis-
turbances oceur over a period of time. In most cases, therefore, the
stress and strain on the ego processes of persons vulnerable fo schizo-
phrenias ought to be visible at specific points in their school life. There
is evidence that abnormal personality development in children and
adolescents can be adequately sensed or detected by teachers. The van-
tage point of the teacher is, perhaps, maximized by continuous inter-
action with children in a variety of stress situations over a period of
time, Visibility of abnormal personality factors is also maximized for
the teacher by his experiences with the normal reactions and normal
feelings of children and youth in a variety of normal situations.

The identification or detection of children and adolescents wit de-
veloping emotional problems increases the possibility of economical and
successful preventive intervention. Although prevention of disorders
such as schizophrenia is still a matter of faith and research, scientific
study of the longitudinal development of this disorder may help yield
possibilities for effective action.

Schizophrenia is one of the most serious illnesses that afflict human
beings. Tt maintains a course of illness, often chronie, that affects pa-
tient, family, and community. Since this is a disease that usually occurs
with greater frequency in the late teens or in the late t{wenties and
thirties than it does ia other periods of life, it can be disastrous to
carcers, professional studies, and young families. Schizophrenia is one
of the major causes of serious, prolonged disability ; sehizophrenies now
occupy more than half the beds in mental hospitals.

Symptoms are usually present for some time before the overt schizo-
phrenic breakdown occurs. Although a person may have an acute change
in character with the onset of the disease, it usually becomes apparent,
when his past history is analyzed, that the illness has been developing
all along even though people close to the patient may not have been
paying iauch attention to these gradually developing symptoms.

Schizophrenia is an illness about which adequate data on incidence
is difficult to obtain. The World Health Organization estimated that
the proportion of persons who are genetically capable of schizophrenic
responses is between 1.2 and 5 per cent. Every child born today stands
at least & 1 per cent risk of developing schizophrenia should he survive
to fifty-five years of age. There is evidence that the incidence of mani-
fest sehizophrenia rises with the social disorganization of a community.




18 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC

Also, populations undergoing rapid cultural changes experience a
higher incidence of manifest schizopkvenia than populations wherein
cultural changes are gradual. Schizophrenia oceurs in all known cul-
tures. In general, the incidence of schizophrenia is determined on the
basis of the number of hospitalized cases. It should be noted, therefore,
that the data used in determining the incidence are limited to some
extent by the availability of hospital facilities for the treatment of
schizophrenia.

Often a prevalance figure is employed to predict how many in a
given population during their lifetime may be expected to have schizo-
phrenia. This often produces thc rather frightening, sepulchral figure
of ‘1 in 10.”’ Lemkau and Crocetti (28) estimate the incidence of
schizophrenia in Western European culture to be not less than 50 nor
more than 250 per 100,000 population. Tietze (28), however, using the
prevalence technique cited in the foregoing, derived a figure of 16 per
1,000. He reasoned that at any given time only a portion of the schizo-
phrenic population is hospitalized and that only a small number of
schizophrenies could avoid hospitalization during their lifetimes. He
coneluded the life expectancy fizure to represent a truer incidence than
the gross incidence per population. Further studies (78) indicate that
Tietze’s estimates were low due to biases found in the screening serv-
ices that were employed in returning younger patients to the com-
munity. Accordingly, the incidence of schizophrenia based on life
expectancy figures is now placed at 18 per 1,000 children horn.




CuaPrTER III
PREVIOUS RESEARCH FINDINGS AND PROBLEMS

In the past three decades there has been inereasing interest in and
research on the relationship of childhood adjustment to adult psychi-
atrie status. In most studies, groups of individuals who were first
studied in a clinic or in a clinical setting when they were children were
followed up and studied at later periods in their lives. Studies such as
those by Birren (6), Bowman (8), Frazee (11), Kasanin and Vo (16),
:0’Neal and Robins (24), and Wittman and Steinberg (31) contributed
corroborative findings on the personality characteristies of children and
youth who later became psychotic.

Birren (6) scanned the records of 16,000 persons admitted to Cook
County Hospital between January 1, 1949 and Decernber 30, 1952 and
identified a group of 38 schizophrenies who had been seen and studied
by the Chicago Public Schools Bureau of Child Guidance. His control
group consisted of 53 boys with behavior problems who had been studied
by the Bureau but who did not become schizophrenic. He found that
the preschizophrenies displayed a larger number of symptoms that
could be classed as “‘withdrawn’’ than did the nonschizophrenies. The
average IQ for the former group was 88.7 as compared to the average
of 97.7 for the control group. He found no school leaders in the former
group but nine in the control. Birren’s study supports the theory that
the shut-in type of personality is particularly susceptible to schizo-
phrenia ; in addition, listlessness, seclusiveness, school retardation, and
poor peer relationships were found to be characteristic of the pre-
schizophreniec group.

In a study by Wittman and Steinberg (31), 59 cases were picked
from the files of Cook County Psychopathic and Elgin hospitals. A
total of 200 children picked at random from the files of the Bureau
of Child Guidance, Chicago Public Schools, was used as a control
group. The investigators found that more than 50 per cent of the
schizophrenic patients when examined as children had been described
by the school psychologists as having a ¢‘shut-in’’ personality. Some
of the expressions used by psychologists in describing the results of
tests administered to the preschizophrenies were ‘‘dreamy, listless,
disinterested, abstracted, poor attention, lack of concentration, over-
sensitive, lacking in initiative, does not seem to try very hard, apathetic,
withdrawn, slow but with good intelligence, indecisive and lethargie,
rather hazy, applies self poorly, and lacks interest.”’

(19)
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Frazee (11) studied 23 male children who later became schizo-
phrenic and ecompared them to 23 who did not. Both groups were
selected from the files of a child guidance clinic and, therefore, repre-
sented children who had been referred for special help. She found
little difference between the groups in the variety of problems pre-
sented. The same number of children in both groups manifested ex-
aggerated, destructive aggressions and agitated, excitable behavior. An
equal number of children from both groups had manifested behavior
problems in school ; however, the preschizophrenies displayed a larger
number of symptoms and difficulties than did the nonschizophrenies.
Twice as many preschizophrenies seemed to have had a gradual onset
of problem behavior than the control children, and this finding sup-
ported the theory that the development of schizophrenia is a siow and
insidious process. Frazee concluded as follows:

This study supports the theories in the literature concernirg the “shut-in” type
of personality as particularly susceptible to schizophrenia. The largest sympto-
matic difference between the groups was in the higher proportion of patients in
the study group with symptoms of withdrawal — shyness, listlessness, excessive
daydreaming, and seclusiveness. Despite periods of activity, these children revealed
little in the way of healthy object identifications and closeness of relationships.
More children in the study group manifested sleep disturbances and feeding diffi-
culties, suggesting greater early deprivation and frustration. Further evidence of
withdrawal was seen in the school behavior of the study group. A larger number
were retarded in school, daydreamed excessively, and isolated themselves from
other children (none in the study group interacted normally with other children).
It is evident that the emotional conflicts of the children in the study group were
of such severity as to be manifest in school and community situations. (11, pp.

148-49)

In a 1932 study of the early life of the schizophrenie, Bowman (8)
found that as children schizophrenics tend to have fewer friendships
than do normal children and that the number of friendships tends
to decrease as they grow older. There was a strong tendency in chil-
dren who later became schizophrenie to indulge in solitary reereations,
and this tendency inereased in adult life. These children also tended
to be less self-assertive than normal children, and less interested in or
amused by humor. Bowman also found that during the childhood period
of the schizophrenic group there were fewer cases who daydreamed a
great deal as compared to the normal children. The schizophrenie pa-
tients, as a group, showed less output of energy; the control group had
more individuals who were variable in this respeet. The schizophrenie
group included persons who were extremely ambitious as well as some
who had little ambition. Their work ability was slightly superior to the
normal ; they tended to smoke and drink less than the normal group.

Bowman sums up as follows:

The schizophrenie tends . . . to have few friends, to indulge in solitary amuse-
ments, to be & follower, to feel superior, to be close-mouthed and uncommunicative.




~ N
. A - -

PREVIOUS RESEARCH FINDINGS AND PROBLEMS 2

As he grows up he becomes more seclusive, has fewer friends, i)ecomes more une-
communicative, utilizes humor less, becomes much more gensitive as compared with
the normal since he does not lose his childisk sensitivity. There is an increase in

his tendency to daydreaming so that it equals that of the normal. He shows less

gportsmanship. (8, p. 497)

Almost all research has indicated that the socially introverted or
ghut-in personality is the common type of personality found in preschiz-
ophrenics, but that there are a number of other types of personalities
who also became schizophrenie. Some of the latter are described as indi-
viduals with *‘stormy’’ personalities who alternate between periods of
rage and attack and periods of passivity and calmness. Certain others
have a success-oriented personality in which all their energy Seems to
be focused on the achievement of certain goals. Such individuals are
usually professionally successful but are markedly affected by small

failures. (19)

The majority of researchers have found social introversion and the
‘‘shut-in pers ~lity’’ as the predominant features of the preschizo-
phrenie. This, however, is far from being a comprehensive o complete
picture. O’Neal and Robins (23) compared a group of children who
had been studied at & clinic and who were later diagnosed sehizophrenie
with another cliniec group who as adults had no psychiatrie disease. The
authors found the preschizophrenics to have manifested more symp-
toms of all kinds and to have had more areas of disturbed functioning
than the owaer group. One striking finding, however, Was that the pre-
schizophrenic group demonstrated a greater amount of antisocial be-
havior than did the other. Michael, Morris, and Qoroker (21), in their
follow-up study of shy, withdrawn children seen at a child guidance
clinie, found that as adults these children were relatively free of overt
mental or emotional illness and, in faet, showed less incidence of schizo-
phrenia than children seen at the clinic who were judged to be ambi-
verts or extroverts.

There are & number of important methodological problems and diffi-
culties that are encountered when one attempts to e.mpare the emo-
tional adjustment of an adult to hig previous adjustment. Most re-
searchers have attempted to follow up known groups of children. One
of the difficulties of such follow-up research lies in the unavailability
of the more mobile members of the group studied ; and in some studies
such individuals constitute & sizeable number. A follow-up study (26)
of persons seen as children in a munieipal psychiatrie clinie and of a
control group 30 years later showed that the geographic mobility of
the patient group significantly exceeded that of the control group. Not
only did persons seen in the clinic move more often from town to town
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than did members of the control group, but also they tended to change
their address within a city more often. The investigators concluded
that children who are sufficiently disturbed to be referred to a child
guidance clinic become adults who are highly mobile. Another limitation
of this type of research study is that the status of the follow-up group
is often evaluated on the basis of a single criterion such as diffieulty
with the law. Evaluative studies of adult behavior and personality
characteristies of children seen in clinies need to consider the varieties
of expression by which emotional difficulties can be manifested.

Age and circumstances play a large part in determining how the
vulnerability of an individual to emotional problems will be expressed.
Researchers who have attempted to assess the total psychiatric health
of the follow-up group in their studies have had to make this assessment
in short time periods and with limited staiis. In some cases, such as in
the Kasanin and Veo study (26), the respondents knew that the persons
about whom they were reporting had been or were patients in & mental
hospital. Indeed, it is difficult to maslk the intent or nature or retro-
spective or follow-up studies in an effort to avoid biasing the perceptions
of respondents.

Another and perhaps the most basie criticism of previous research
studies on preschizophrenic personality is that the majority of the
studies utilized a population of schizophrenics whose prepsychotic ad-
justment was such that they had been referred to a psychiatric clinic
or agency.

In the present study it was possible to eliminate, or at least diminish,
some of the methodological problems and biases that have been de-
seribed. The research project was in the fortunate position of being
able to start with a group of schizophrenic patients and collect high
school behavioral information on them and on randomly selected class-
mates, regardless of whether or not they had been previously referred
to a psychiatric agency. Also, in the present investigation, much effort
went into disguising the purpose of the study; only in two cases did
respondents indicate they knew that one of the boys had been hospital-
ized. Much effort, too, went into concealing the identity of the hos-
pitalized boy from the interviewer to minimize his perceptual biases.

Another major difficulty in this type of longitudinal follow-up and
evaluative research lies in the difficulty of obtaining an adequate control
or comparison group. This was mentioned by Bowman 26 years ago
with the following admonition:

There are almost insurmountable difficulties in obtaining suitable control
material, Idcally, one would wish for a group showing the same distribution of
sex, age, race, intelligence, social status, etc., as found in the group of psychotic
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cases. The same method of obtaining material ie. interviewing relatives, friends,
employers, and others—should be utilized. Such a study might theoretically be
made by picking persons at random on the streets, in stores, in the subway and
similar places and securing their consent to such investigation. Practically, it
would seem impossible to carry out. (8, p. 488)
In the O’Neal and Robins study (23, 24), the controls were a group
of students picked purely on the basis of having no major difficulties
at school. This might be regarded as a ‘‘good boys’’ group compared

to those referred to the clinie.

Many studies do not include any relevant comparison group. Such
a group may add little in some cases; in others it may prove to be of
major importance. For example, Witmer and Tufts, in their evaluation,
concluded as follows: ‘“The chief importance of the Cambridge-Somer-
yille Youth Study, so far as evaluation is concerned, is its use ¢Z a con-
trol group for checking results. Tiad this been lacking, much greater
claims for the effectiveness of the program might have been made.”’ (29,
p. 30) With the exception of the O’Neal and Robins study, control
groups, where present, have been drawn from children who were re-
ferred to a child guidance clinic. This practice is of inestimable help
in understanding differences among the various groups of children
referred to a clinic; but it may be of minimal assistance in identifying,
in the history of the child or in that of his follow-up adult counterpart,
behavior that is significantly different from the behavior of a randomly
selected individual.

Every once in a while a control group inadequate for some purposes
provides an unexpected bonus for another. For example, in the O’Neal
and Robins study (23), the degree of emotional disability in a group
of individuals who, as children, had been referred to a psychiatrie
clinic and who were seen 30 years later was compared with that of a
group of normal controls. The investigators found that, in most in-
stances, the problems for which the children had been seen in the clinie
were not outgrown. Psychotherapy had not been given to these children
for one reason or another. It cannot be said what effect therapy might
have had on them; but it can be said that a large proportion did not
outgrow their childhood problems. The bonus, however, was the 30-
year follow-up of the normal control group, who were selected solely
on the basis of having no striking difficulties in sehool. This group was
found to have no major personality disturbances or mental illnesses.
0'Neal and Robins concluded from these facts that ‘“the simple eriteria
used to choose the cow.rol subjects—no excessive absences, no full grade
repeaied, no disciplinary action recorded, and an IQ of 80 or better—
have yielded a strikingly healthy group.”’ (23, p. 389)
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In summary, there is evidence that adult adjustment can be predicted
40 some extent from childhood behavior and vice versa. However, the
operational problems posed by follow-up research may often be too
burdensome and too difficult to overcome. One advantage of retrospec-
tive research is that of having the psychiatric status of the group
clearly established. Some of the methodological problems of this type
of research are undoubtedly complex and full of unscientific pitfalls.
The present research study adopted procedures that attempted to over-
come or reduce the possibilities of bias or predisposition of results. Such
procedures are discussed in the next chapter.
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CHAPTER IV

THE RESEARCH PROCESS

The present investigation has attempted to resolve some of the prob-
lems inherent in follow-up research by identifying the follow-up group
first and working backwards. It was considered best, for example, to
begin with a group that had as much in common with respect to degree
and kind of illness as could be psychiatrically ascertained. To this end,
a group of hospitalized mental patients was selected, all of whom had
been studied by the staff and diagnosed as schizophrenic. The idea of
getting everything and anything about the lives of these patients (and
a control group) was abandoned; instead a good, clear-cut slice of the
individual’s life at some relevant point in his development was sought.
To obtain this eross-sectional slice, the high school and the high school
adolescent were chosen and the individual’s record, grades, extra-
curricular interests, and teachers’ and counselors’ perception of him
were studied. The final choice of this time period fcr retrospective
viewing was made after preliminary investigation demonstrated that
most of the faculty of the average high school could well remember
students who had attended within the past five years. Another reason
for choosing the high school period was that evidence of demonstrable
differences at this time in the life of the preschizophrenic and other
youth could perhaps lend itself to preventive efforts. The question the
research project hoped to answer was the following: To what extent
are the high school records and staff perception of an adolescent who
later becomes schizophrenic significantly different from those of other
high school students?

As the research plan developed, it was acknowledged by the research
staff that to get valid information on students one should not divulge
the exact nature of the study to the respondents, and that the results
might be less biased if the interviewer were not cognizant which of the
boys was hospitalized. To adhere to these policies, those carrying out
the study procedure had to combine the subtlety of the Office of
Strategic Services with the guile of a confidence man. Fortunately,
the two agencies undertaking the rasearch project were able to proceed
in this manner and accomplish the work of the project without dis-
proporticnate effort or time. One had access to patients; the other to
high school records and staff.

(25)
2—98508
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The process of the research might best be deseribed by permitting the
reader to don a cloak of invisibility and accompany two investigators
from the staff of the California State Department of Zducation as they
visit a high school. The two investigators have staff positions with
research responsibilities and are no strangeis to 1 sst of the schools .
and administrators in the state.

school and entering the prineipal’s office. After the customary greet-
, ing, the principal, referring to a letter on his desk, says, ‘‘Your letter
! mentions that you are trying to find out something about the character-

istics of high school students and how they -are-related—to-their-later————

occupational success. We are very interested in this problem, too. I often
‘ wonder about some of our graduates and how they’re getting along.
‘We hear about some, but most we never see again. But tell me, how are
you going to do this$’’ The investigators then explain that this high
school and the others in the study are selected at random from the
higa schools in the state. After the high school is selected, the students
to be studied are randomly selected from a class yearbook. All available
information regarding each student is then sought from faculty and
other staff who might have known th: students. Copies of transeripts,
cumulative records, grades, extracurricular activities, and standardized
test scores are also obtained. Other agencies are then responsible for the
follow-up work.

{
b
| The investigators are first observed ascending the stairs of a high . )

\.2

After this explanation the investigators select a year at random from
a group of possible years and obtain the auppropriate class yearbook
from the principal. Investigator A selects two boys at random from the
yearbook. With the help of the principal and other members of the
administrative staff, interviews are scheduled with teachers or counse-
lors who have known both hoys. Such interviews are conducted by
Investigator B. Investigator A, in the meanwhile, records all informa-
tion in the files or cumulaiive records about each boy. The interviews
and the compilation of data from the records are usually completed
within a few hours. From September, 1956, to October, 1958, approxi-
mately 50 such visits were made, and information was obtained on 88
students. t

In order for one to understand fully what went on in the foregoing
scene, he would need a little help from a time machine, This wou’ take
him back to the time when the California State Department of Educa-
tion and the Veterans Administration Hospital, Palo Alto, had planned
to gather information to comirm or reject the following hypotheses:
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. High school students who later become schizophrenic will be sig-
nificantly different from a control group in the manner in which
they are perceived by school staffs and in certain phases of their
school records.

. The school staff and school records contain sufficient relevant data
on students who have left school within five or less years to assess
adequately their school mental health.

. The developing schizophrenic is readily recognizable during his
high school vears and is perceived by the school staff as having
more emotional problems than others.

Of the patients at the Veterans Administration Hospital in Palo Alto,
a total of 44 individuals whe had attended a California high school for
at least one year and who were born after January 1, 1932, were selected
as the experimenial subjects. These patients were all disgnosed as sehizo-
phrenic and had no known central nervous system pathology. At the
time of the study they ranged in age from nineteen fo twenty-six years,
and their median age was twenty-three years.

In this group of 44 patients, 36 were single, 7 married, and 1 divorced.
There were 3 college graduates and 7 others had some college training;
19 were high school graduates and the remaining 156 had at least one
year of high school. Time in military service ranged from 1 month to
48 months, with & median of 18 months, The age at which the individ-
uals were first hospitalized for neuropsychiatrie treatment ranged from
sixteen to twenty-three years; the median age, twenty years. The pa-
tients’ first neuropsychiatric hospitalization was from 6 months to 7
vears prior to the date the study was undertaken; the median, 2 years.
Two patients had been hospitalized for mental illness prior te ‘heir
nilitary service.

Tha names of these patients along with data as to what high school
was attended in each case and the year or years of aitendance were
mailed to a research consultant in the State Department of Education.
Each name was then placed in a sealed exvelcpe upoa which was written
the name of the high school and the years of attendance. TLe Scate De-
partment of Education then sent a letter to the principal of the high
gchool o meke arrangements for & visit of the members of the vesearch
staff who, as the letter explained, were doing a study on ‘‘Relaticnship
of the Characteristics of High School Students to Their Later Oceupu-
tional Suceess.”’ One of the two research investigators who visited the
school memocrized the name of the patient and the data of his lest yoar
of attendance. Under the guise of sclecting two students at random, he




28 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIO

selected the patient and a control, usually the next name in the year-
book or class list unless the photograph in the yearbook indicated a
difference of race or the name indicated a possibility of family relation-
ship. The other investigator then did the interviewing of the high school
staff without knowing which was the coutrol or which was the experi-
mental subject. The final list of controls was later checked by relevant
state agencies to rue out the possibility of menta) illness in members
of the control group.

The interviews with the school staffs were structured in large part
by a rating form developed by the staff of the Veterans Administration
Hospital and the State Department of Education (see Appendix A,
“Interview Rating Scale’’) The rating form contained 18 items per-
taining to behavior, for example: degree to which liked by others, ap-
pearance, leadership, participation in group activities, interest in oppo-
site sexw, aputhetic-energetic, depressed-cheerful, careless-perfectionistic.
In addition, there were two items, over-all school adjustment and mental
health, which were presented at the end of the inlerview with the in-
struction that the interviewee define in his own way the meaning of
ihe terms in these items. The 18 items on behavior were rated on &
five-point scale consistent with the item. For example, degree to which
liked by others had the following rating categories: (1) tends to irritate
—disliked by most people who come in contact with him; (2) in general,
not too well liked by others; (3) liked as well as most; (4) tends to be
liked somewhat more than most; and (5) liked by almost al! who know
him. The additional two items, over-all school adjustment and mental
health, were rated on a five-point scale from exceedingly poor to ex-
cellent. In almost all cases the interview was bsguu by showing the
interviewee the pictures of both students and asking, ‘““What is the
first thing that comes to your mind about each of these boys?’’ The
interviewee was then encouraged to continue with his free-association
responses until he ran out of memories. Some direct questions were then
asked to complete the gaps on the Interview Rating Scale. Faculty
members who had known both boys were given priority as interviewees.
In almost all cases staff members were available who remembered the
boys in class, as counselees, or a3 members of athletic teams. In some
cases, the boys had made little impression on the staff beyond the fact
that they had been remembered.

A folder containing the data from the school records and the intex-
view information from school personnel was made up for each subjeet.
All excraneous identifying data, such as name of high school, were

cleted as was any information referring to events or contacts that
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transpired after high school. These folders were coded and placed in
four groups of 22 subjects each. Each group contained 11 experimeatal
subjects and 11 control subjects in random order. The folders were
then given to three judges who were asked to rate the subjects in each
group fron. most likely to least likely to require neuropsychiatric hos-
pitalization in later life. The judges were three clinical psychologists,
all of whom had worked with hospitalized schizophrenics for at least
five years. The judges were also asked to make evaluations, on the basis
of the information in the folder, of their over-all impression of the
emotional adjustment of each individual.
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CHAPTER V
RESEARCH RESULTS

Marked and numerous differences between the control group and the
preschizophrenic group (Appendix B, Table 1) were noted. Of the 20
ratings, 16 yielded differences significant at the 5 per cent level or
areater. The preschizophrenies tended to be less well liked than their
classmates. They were definitely less interested in their environment
and showed markedly less ability for leadership than their classmates.
The schizophrenic group showed markedly less interest in the opposite
sex than did the control group. The groups did not differ significantly
on conformity to rules and regulations or on maintenance of personal
appearance.

There was little difference hetween the groups with respect to overt
expression of hostility. However, the schizophrenies were more sub-
missive than the controls and were seen as more hesitant and less
spontaneous in their behavior. They showed decidedly less participa-
tion in athleties and were less energetic and more apathetic than the
controls. The preschizophrenies were seen as both more anxious and
depressed, but no significant difference was found between the groups
regarding the tendency to complain.

The preschizophrenies were seen as less independent than the controls;
also more careless, less eritical of their behavior, more irresponsible,
and less dependable. Teachers judged the preschizophrenics as having
poorer over-all school adjustment. The greatest differentiation between
the two groups was obtained simply by asking ‘ne teachers to make a
judgment of the students’ mental health. In so doing, the teachers were
free to define mental health in any way they wished. On this basis, 20
of the preschizophrenic group were judged by the school staff to have
poor or exceedingly poor mental health whereas only 3 students in
the control group were so judged. Also, only 3 of the 44 preschizo-
phrenies wece judged to have mental health better than most or de-
cidedly better than most whereas 23 of the 44 control subjects were
so judged.

‘When the preschizophrenics and controls were compared on the
basis of the classification devised by Kasanin and Veo (16) (see Ap-
pendix B, Table 2), the present group of schizophrenies was found
to be behaviorally different from the control group in high school and
was also different from the group of patients studied by Kasanin and
Vec. The difference between the preschizophrenies in the Xasanin and

(30)
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Veo study and those in the present study is undoubtedly the result of
a combination of differences in research plan and technique. The mem-
bers of the Kasanin and Veo group of schizophrenies were studied
largely on the basis of elementary school records; in the present study
high school records were used. The group of schizophrenies in the
present study was undoubtedly a healthier group with more person-
ality strength and resilience, since many were able to survive the aca-
demic regimen of high school and were all able to function, to some
extent, as members of the armed forces. Another difference in the two
studies consisted of the inclusion of 31 females in the 54 schizophrenies
studied by Kasanin and Veo; in the present study no females were
included. In addition, about one-third of the Kasanin and Veo group
were undiagnosed or had a nonschizophrenic diagnosis. Furthermore,
the persons reporting on the Kasanin and Veo group were aware that
the individual had become mentally ill and had been hospitalized.

CASE EXAMPLES

Notwithstanding these differences between the two studies, it was
found helpful to utilize the five categories devised by Kasanin and Veo
(16) in order to obtain adequate deseriptive comparisons. The following
brief histories, taken from the present study, ave classified on the basis
of the deseription system of Kasanin and Veo. These are case examples
of adolescents who later became schizophrenie.

CATEGORY I—Children of Unusually Striking Personality. Children
Noted by Others to Be 0dd . . . Peculiar. Teacher
Noted Something Wrong with Child’s Development.
(See Appendix C, Case No. X-16.)

This boy was in the tenth grade when he dropped out of school. His
attendance and scholastic record had been quite poor for several prior
years. In elementary school the boy on two occasions failed to be pro-
moted to the next grade. At the time of his entrance in the seventh
grade the boy and his family moved to California. In the ninth grade
he achieved a score of 77 on a group intelligence test. Three months
later an IQ of 92 was achieved on a Stanford-Binet. At that time the
psychologist deseribed him as a very tall, mature-appearing boy who
displayed some nervousness and was somewhat effeminate in his man-
nerisms. It was the orinion of the psychologist that the boy diseiplined
himself to keep his nervousness from showing. In addition, he was
described as a boy who showed little if any interest in school. He
seemed never to know when lunch period came. The examiner described
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him as detached from reality. He barely heard oral directions, He
seemed to have a philosophy that ‘‘nothing eould hurt him now.’’ He
just did not seem to think about anything. He claimed he had saved
for a BB gun three times. On each oceasion, he said, his family took
the money and his father also took $60 that he had saved for a bicyecle.
The father did try to return it in small amounts, but the sum was
never together again. The boy seemed deeply hurt by this and seemed
to have adopted a nonchalant-noncommunicative attitude and expressed
the feeling that nothing could hurt him now.

The following note was written by the boy when asked to explain
why he cut class: ‘‘I cut because I get tired of school or hecause I
want to go some place. I think fivo days a week is too much of the
same thing day after day. I get tired of it and just take a day off
once in a while. I don’t like to go to school anyhow . . .”

Examples of other written reactions included in the eumulative rec-
ords are as follows. The first is a note from a teacher to the mother.

Several weeks ago the boy was told to stay after school because of poor work
and poor citizenship. He disobeyed and did not stay. As a result I sent you a
letter by him telling you that he was to stay after school and write a 200-word
corcposition. The boy was to return the letter with your signature. He never
returned it. The boy must stay after school and do his punishment work. His
attitude is poor. He chews gum in class and is generally unco-operative.

A second teacher’s note observed as follows:

““He chews gum constantly. Irresponsible. Poor workmanship, no
homework, inattertive, and wastes time.”’

A third teacher stated the following :

““The boy considers school a three-ring circus. He takes nothing seri-
ously and consequently learns nothing.’’

A fourth teacher wrote as follows:

““The boy has received an F in my class. He has simply taken up
space in my class all semester. He has refused even with constant prod-
ding to complete his work.”

CATEGORY II—Children with Slight Personality Problems; Some-
what Different, but Not Markedly So. (See Appen-
dix C, Case No. X-78.)

This boy attended a small high school. He was vice president of his
senior class and participated to a limited degree in the varsity foot-
ball team. In school he took a general eourse of study and maintained
slightly better than a C average. His school attendance was average.
This boy was remembered by the high school staff as one who main-
tained some interest in athleties, especially football, hu: showed little
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interest in anything other than that, His counselor remembered him
as a boy who was tense, nervous, and, at times, apprehensive about his
general welfare. His coach remembered him as a boy with lots of
nervous energy. He felt that if the boy had not possessed so much
tension he might have been an outstanding football player. He showed
little evidence of leadership in his school career and was described as
a follower even though he was elected vice president of his class.
During his high school days the boy had a brother and sister who
attended the same school. It was the opinion of faculty members that
the parents exercised little supervision over the activities of their
children. The children never seemed to feel the need to inform their
parents as to their whereabouts or anything related to their school
activities.
CATEQORY III—Children Who Are Well Liked by Some Teachers,
Appear to Be Well Adjusted, Well Iniegrated,
WModerately Popular, Sociable, with No Apparent
Difficulty in School. (See Appendix C, Case No.
X.-84.)

In a high school of approximately 1,500 students this boy was active
in the Foreign Language Club and the School Honor Society, and was
elected to the State Honor Society. He followed a college preparatory
program and maintained almost an A average. On the only intelli-
genee test administered to him during his high school career his IQ
was recorded as 106. His attendance in schcol was excellent.

Members of the school staff deseribed bim as follows: This was a boy
that finished in the top 5 per cent of his graduation class. He followed
a strict academic prepavatory program. He was recslied as a person
who gave no trouble. At no time was there a question about his attend-
ance or behavior. They felt that he was a well-adjusted boy and a ‘‘hard
pusher.’’ The Dean of Boys described him as a very verhal boy. One
teacher said, ‘“He was skillful in the word world as long as he was
reading. Perhaps this made him seem smarter than he really was. If it
hadn’t been for a slight speech defect which detracted from his speaking
ability, he would have been really slick with words.’’ He was described
by members of the counseling staff as being a very frail boy, quite
underweight, and wore glasses. He seemed to be preoccupied with his
work, which was related to his day-to-day success at scheol. He often
asked about the quality of his work.

He wanted to go to college and would talk with his counselors about
his chances of becoming a pharmacist. The members of the counseling
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staff said that they never gave him much encouragement in these dis- ’
cussions because they felt that he worked so very hard to get good
grades in high school that he would have no rescrve to fall back on in
the difficult work at the college level. One of his counselors was quite
emphatic about this. He felt that his high grades in high school would
not hold up in college. Other than worrying about his ability to make
better grades, he showed little anxiety or concern while in this school.

CATEGORY 1V—Children with Qualities of Leadership in Athletics |
or Scholarship, ‘“Pride of the School,’”’ Eager for
Success, Perhaps a Little Too Eager at Times, (See <
Appendix C, Case No. X-08.) ,

This boy followed a college preparatory program and maintained a '
B average in his school work. He was especially interested in radio and
electronics, On the only intelligence test administered to him in high
school he achieved an IQ score of 118. His attendance was excellent.
He attended a fairly large high school and served as vice president of
his class and vice president of the student body.

Members of the faculty deseribed him as follows: A quiet boy. Some-
times a little on the shy side. He seemed to possess confidence and when |
performing before a class or student body he did so with a quiet, digni- |
fied, and confident manner. He never refused to participate in any |
activity connected with school and related student body activities. Some- l
times he had moments of depression. At such times he was concerned
about his younger brother and treatment of him by his father. He |
stated that the father had always wanted a daughter and was quite
disappointed when the boy’s younger brother was born. This seemed
to bother the boy especially during periods when the father openly -
stated his preference for daughters and his keen disappointment in
having only sons. The boy was described as posesssing a pleasing and
neat appearance. It was felt that he used his knowledge better than
average. He was known as a boy who thought twice before acting and |
never made a hasty, wild decision.

Examples of faculty comments made about him are the following: Y

““He said ‘Yes, Sir’ and ‘No, Sir.’ To my knowledge he never lied
to me. He was a willing student and followed directions, no questions
asked.”’

‘““He had a lot of guts and stayed with things until completed. I
would classify him as a real ‘comer,’ a person who will make it in life
with little trouble. He had what it takes. I remember him as an A
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student in my electronies class. To get an A from me for two consecutive
years he would really have had to put out.”’

¢“A real good boy. In his senior year his grades dipped slightly.
Nothing serious. It was probably ‘girl fever’ or ‘senioritis.” ”’

‘“He was on our school debating team. A good dependable boy. On
one occasion he became concerned about some of the boys bragging
about their sexual exploits. The boy expressed some concern about
problems relating to sex. We discussed the matter on two occasions.’’

¢‘We remember him as a very conforming and idealistic boy. It was
a real pleasure to have worked with him during his high school career.’’

CATEGCRY V—Children Who Were No Problem, Seldom Noticed,
Seclusive and Quiet. They Are Often Hazily Ee-
membered as Sensitive, Shy, Passive, and Colorless.
(See Appendix C, Case No. X-04.)

This boy started taking a college preparatory program and subse-
quently shifted to a general course. He maintained slightly better than
C average. On the only group intelligence test administered to him
during high school he registered an 1Q of 108. He had a twin brother
who was quite active in basketball. It was felt that because of this, the
boy made limited attempts to participate in this sport. His attendance
was regular, and he was never a discipline problem. Members of the
faculty deseribed him as quiet, colorless, and a good worker. He was
also deseribed as a clean-cut looking boy, but he never looked sharp
because of his drooped, submissive attitude and actions.

Examples of comments made by faculty members are as follows:

«He followed his brother, but walked around in his shadow. He
seemed never to know that girls existed. Never saw him get mad—

just stayed in his shell.”’
‘He just walked around in a peaceful mocd. He took anything as it

came. His actions and behavior were always good. He never did any-
thing outstanding.”

“‘Never complained, although we never recall him as being happy.
He probably never spoke ten words in his life without someone initi-

ating and directing the conversation.”’
A sad, quiet boy walking in the shadow of his twin brother. It’s

difficult to tell more about him because no one got to know him well.

In any kind of stress situations he quietly withdrew.”’
¢“YWhen he entered high school he wallked around like he had a 100-

pound weight on each shoulder. By the time he was a senior he acted
as though it weighed 300 pounds.”’
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SCHOOL RECORDS

Comparisons of the preschizophrenic and control groups regarding
various aspeets of school records are shown in Appendix B, Table 3.
The school records showed that 65 per cent of the preschizophrenics
and 90 per cent of the controls graduated from high school. ‘While
in school, 38 per cent of the preschizophrenic and 62 per cent of
the control group followed a college preparatory program. The pre-
schizophrenic group tended to achieve their highest grades in foreign
languages. The contr.l group achieved significantly better than the
preschizophrenie group in vocational ceurses, physical education, and
mathematics. A larger per cent of the preschizophrenic group failed
English, social studies, and matkematics (required courses) than did
the control group. The over-all grade patterns of both groups were
analyzed to determine whether the student’s achievement in his high
school career followed a declining, iuclining, or erratic trend. It was
found that 6 per cent of the control group, as compared to 25 per cent
of the preschizophrenic group, showed ¢ declining grade pattern.

On a grade-point distribution of A=4,B=3,0=2,D=1,F =0,
the preschizophrenic group achieved a grade-point average of 2.04;
the control group, 2.48. The preschizophrenies had significantly poorer
school attendance than the eontrols.

In none of the extracurricular activities such as interscholastic sports,
dramatics, school club functions, and student government activities did
the preschizophrenie group show a higher degree of participation than
did the control group. The controls showed particularly high partici-
pation when compared to the preschizophrenies in interscholastic sports
and drama. The IQ’s derived from the last group test taken by high
school students showed the mean score of the controls to be significantly
higher than the mean score of the preschizophrenie group.

RANKING BY JUDGES

Three clinical psychologists were given the task of ranking, from
least likely to be hospitalized to most likely to be kospitalized, four
groups of 22 protocols each. Each of the four groups contained infor-
mation on 11 patients and 11 controls. Each protocol had been seruti-
nized carefully for leading, misleading, or identifying data. For exam-
ple, if a school staff member had reported a subject as now employed
and working in the community, this sentence had been cut out. All
deletions and omissions had been made to discourage the Sherlock
Holmes approach and to encourage ranking on the basis of a global
appraisal of each subject.
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The results of the ranking are presented in Tables 4, 5 and 6 in
Appendix B. The first judge placed 10 patients in the group of 44
nonpatients and, conversely, 10 nonpatients in the group of 44 pa-
tients. The second and third judges placed 11 patients in the group
of 44 nonpatients and 11 nonpatients in the group of 44 patients. The
protocols of nonpatients ranked by all three judges as most likely to be
patients were Case Numbers 7, 15, 29, 37, and 57. The protocols of
patients ranked by all three judges as least likely to be patients were
Case Numbers 12, 18, 28, 38, and 54. The judges were correct in their
over-all appraisals in three out of every four choices.




CHAPTER VI

CONCLUSIONS AND DISCUSSIONS OF RESULTS

This study confirmed its basic Lypothesis that high school students
who later became schizophrenic were significantly different from other
students. In most of the cases, members of the school staff were aware
of differences between the preschizophrenic child and his classmates,
but only in a small number of cases were such differences considered
significant by the staff. The preschizophrenie group were not considered
by the faculty to have had major sehool problems, but their differences
from other students were sufficiently marked to be noted and remem-
bered by teachers, counselors, deans, and administrators.

On the basis of the results, it is evident that high school students
who later in life became schizophrenic demonstrated a greater degrze
of emotional maladjustment in school than did their classmates. This
maladjustment was apparently visible to school faculty personnel even
when it took the form of withdrawal rather than disturbing or dis-
ruptive behavior. Nevertheless, a little more than half the number of
individuals in the preschizophrenic group were judged by the sehool
staff to have at least average mental health.

Occasionally a teacher would volunteer the opinion that a child’s
peculiar way of thinking or unpredictability would cause him trouble
as an adult. On the other hand, some of the school staft were quite sure
that a child’s good grades and avoidances of school difficulties would
carry him ‘‘a long way in life.”’

It is probable that if a more extensive evaluation of the preschizo-
phrenic group had been made during their school years, even mere
evidence of emotional disturbance would have been discovered. Eimo-
{ional problems and difficulties of adolescents can be and often are
well hidden from others. For example, one of the patients in the study
deseribed hallucinations he often experienced during his high school
years; yet he was able to omplete high school and was one of the
subjects judged to show average mental health and no particular
evidence of emotional problems.

Although the preschizophrenies were readily separated by the ratings
and records from a randomly selected peer group, the use of such
ratings and records in sereening groups would undonbtedly also sereen
children who show normal shyness, passivity, and nonparticipation in
addition to children who show shyness, passivity, and nonparticipation

(38)
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as a stage in the development of schizophrenia. On the other hand, so
seldom did the school personnel feel that a preschizophrenic showed
better-than-average mental health that one ean state with some validity
that the perception on the part ef such personnel of an adolescent’s
mental health as being above average augurs well for the future mental
health of the student. 0’Neal and Robins (24) also found in r *0-year
follow-up that & conirol group whose members were picked . the
basis of no striking diffieulties in school manifested no major person-
ality disturbances or raental illness as adults.

‘While the patients in the present study were, as a group, much
more isolated, withdrawn, and nonparticipating than their classmates,
in individual cases only about half could be classified as markedly
withdrawn. A sizable portion (20 per cent) were found to have prob-
lems of an acting-out nature. Another 20 per cent were judged to have
other problems not clearly of an acting-out or withdrawing nature,
whereas only about 10 per cent were judged to show no marked amount
of emotional problems while in school.

The results of this study may help clarify some of the discrepancies
reported in the literature as to the type of symptomatology demon-
strated by the preschizophrenic. Studies like thi~ one, which start with
a group of sehizophrenies and study their premorbid personality char-
acteristics, tend to emphasize the ¢¢sehizoid’’ or ‘‘shut-in’’ character-
istics that identify the group as & whole. In this setting, less emphasis
is piaced on the cases in the group that do not fit the pattern. On the
other hand, follow-up studies of individuals who had been seen in
clinies and who later in life became schizophrenic showed that such
persons had a greater number of acting-out problems than the groups
studied retrospectively. The differences, perhaps, lie in the fact that
the kinds of preschizophrenics referred to a clinic or agency would, in
most cases, be those wiin social or nuisance problems rather than those
with withdrawing behavior.

It is also less likely that a child from a lower socioeconomic eclass
would be referred for shy, withdrawn behavior to a clinic. However,
as Hollingshead and Redlich (15) have roted, the incidence of mental
illness appears to be higher among members of lower socioeconomic
classes. Thus, proportionately fewer shy and withdrawn children com-
pared to acting-up or -out children would be found in the clinie
population. Any study of clinic populations, therefore, might tend
to underestimate with “rawing behavior in the personality of pre-
schizophrenic individu.ss.

The fact that there is a wide variety of preschizophrenie personali-
ties and behaviors seems to corroborate the general theory of schizo-
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phrenia as an illness which is caused by many different combinations
and constellations of factors and events. Mental and emotional illnesses
such as schizophrenias can—ot be regarded as diseases in the same sense
as are tuberculosis or smallpox, where the major causative factors are
specific. Bertalanffy (5) questions, for example, the necessity of label-
ing psychiatric syndromes such as schizophrenia. He states the fol-
lowing :

This may well be im~erative for administrative purposes and useful for sug-
gesting therapeut'> measures empirically found to be effective in the mental dis-
turbance so labeled. The question I have concerned myself with is, rather, are
these disenses entities and, in particular, is there a specific disease named schizo-
phrenia as delimited frrm nthers. (5, p. 41)

The paths, therefore, leading ‘o schizophrenias or schizophrenie-like
breakdowns may be many and varied. Some research has been done on
separating what is regarded as true schizophrenia from schizophrenic-
like behavior. Other research has suggested such terms as ‘‘y.ocess’’
for true schizophrenia and ‘‘reactive’’ for schizophrenic-like break-
downs.

Although most of the life histories of schizophrenies are marked by
inadequacy, failure, and withdrawal, there is an ever-present minority
of individuals who are apparently suceessful in school and in later life
—aup to a point. Lichtenberg (19) points out the following:

This type of patient suggests revisions in the usual prognostic criteria . . . In
general, one is pleased to hear that 4 new patient had a fine academic record and
was president of his class, and tha% he had a number of hobbies and vas a good
athlete. There is a tendency to feel, “Ah, this person has intelligence, is person-
able and capable, and has been sble to make use of these assets.” One may con-
trast this patient with another, possibly of the same age, who has been shy,
withdrawn, eccentric, too dresmy to pass in school, and apparently more pre-
occupicd with what is going on inside of him than what is taking place in the
world around him. Then later one learns with dismay that the bright, talented,
apparently capable patient has an illness every bit as ircapacitating as does the
more obviously withdrawn schizoid patieat. (19, p. 370)

How, then, does one differentiate these successful and bright preschiz-
ophrenies from other bright successful students? Preschizophrenies whe
are suceessful in school and manage to get good grades usually have a
driven, hollow quality to their behavior and in their relationships. The
quality of their saccess in school or with their peers is superficial and
empty, or is the result of using every erg of energy the individual can
master. For example, in the case cited under Category III on page 33,
the student was preoccupied with school success and repeatedly asked
the eounselors about his stendard cf work. It is significant that the
sechool counselors discourazed him from going on tn college because,
they said, he had little reserve to fall back on. One of his counselors
emphasized this aspeet strongly.
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Withdrawal as a psychological phenomenon can also take on the
quality of intense hard work and study. A frenzy of activity can be as
effective a withdrawal for some adolescents as a lack of activity for
others. For some of these adolescents, the school may provide more
fertile ground for psychological withdrawal throug. -ork and activi-
ties. Sooner or later, in school or beyond, a small failure will be the pre-
cipitating factor in cracking these individuals’ defenses. This may
provide a valuable diagnostic sign in the apparently more successfnl,
withdrawn student. Lichtenberg concluded his study of schizophrenies
who made good school records with the following advice:

Before a favorable prognostic value is given a history of achievement prior to
the onset of a psychotic break, I recommend that the positive quality of the

achievement be established—a self-assertive Grive rather than a rigid pattern—
and that the capacity of the patient to tolerate failure be examined. (19, p. 371.)

The patients in the present study all had sufficient personality
strength to attend high school, in some cases to graduate, and in all
cases to pass psychiatric sereening for service in the armed foreces.
Although there are indications of some slippage in the mental health
of the preschizophrenic students during their school years, nevertheless
they must be considered as a somewhat selective group whose person-
alities were perhaps better integrated than those individuals whose
symptoms are manifest earlier in life. They were also able to function
through the adolescent period and through part or all of the high school
curriculum.

The present study demonstrated that the individuals in the pre-
schizophrenic group were significantly less interested in the environ-
ment and in persons than the individuals in the control group. There
is also litte doubt that the preschizophrenic group had less joie de vivre
than their peers. Nevertheless, one cannot disregard the fact that, of
the 44 preschizophrenic students, only 4 could be classified as patho-
logically shy (Appendix B, Table 2, Category V) and only 13 could
be said to have unusual personality traits (Appendix B, Table 2, Cate-
gories I and V). In addition, 3 were perceived as persons with exeellent
personalities and leaders in school activities, and 9 were perceived as
well-adjusted students without any major negative personality traits
or ‘‘shut-in,’”’ withdrawing behavior. However, on 16 of the 20 items
rated, the difference between the schools’ perception of the preschizo-
phrenic and their perreption of the control was significant. Answers to
the question, *‘Do you like girls?’’ which is often regarded by patients
in psychiatric sercening as a humorous one, turned out to be extremely
significant since this item was one on which major differences between
the preschizophrenic group and the controls were evident. Most in-
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teresting sr the large differences in ratiags on the items overall school
adjustmen? and mental health. The latter item, as indicated earlier, was
rated last to avoid any focus on this aspect of the comparison. Yet by
asking school faculty to rate the mental health of preschizophrenie
children and their peers, one achieves the highest statistical difference
between the two groups. Only 3 of the 44 in the preschizophrenic
group were rated above average in mental health as compared to 23
of the 44 coatrols. One ean state with some validity, therefore, that the
perception of a child’s mental health as average or above by school
faculty personnel has good predictive value in assessing & child’s future
mental health, In their study, O’Neal and Robins found the following:

The control group, picked purely on the basis of having no striking difficulties
at school, presented no cases of sociopathic personality or schizophrenia ... ..
The simple criterin used to choose the control subjects—no excessive absences,
no full grade repeated, no disciplinary action recorded, and an IQ of 80 or better—
have yielded a strikingly healthy group. (24, p. 968)

Meachers and counselors seem to be able to predict in a majority
of cases those children who will not have personality problems as
adults. This is in accordance with Bezck’s experiences in his studies
of schizophrenia. He reports the following:

Reports by school teachers have proved valuable. Many of them are apparently

sophisticated regarding significant behavior. This includes such as is overtly anti-
social, and alse the deceptively quiet, but actually asocial and withdrawing. The

teacher is in a most advantageous position to make these observations. She sees

her children in their most active waking hours and in situations which reproduce

the competitions, the social gellings (cliques), the prestige-strivings, and the
stimulus avoidances that will be the patterns in their adult lives. She can be

objective in ways that members of the family cannot. (8, p. 173)

The erux of the problem for the teacher as well as for the clinician
was well stated by Bleuler: *“What is a peculiarity of character and
what is 2 schizophrenic symptom?”’ (7, p. 256) Are developing schizo-
phrenias sufficiently visible—as patterns of development ox adjust-
ment—to professionally trained observers such as teachers? Is the type
of schizophrenia visible early in 2 child’s life qualitatively different
from the type occurring later in life? Is there a certain age at which
schizophrenic personality patterns ean be said to be established or most
visible? Some investigators (2,4) agree that s¢hizophrenia is a perma-
nent character disorder but that its behavioral course and developmen-
tal pattern may vary markedly. Beck indicates that a relatively un-
changed pa.tern is likely io be discermed in or near the adolescent
years. (3, p. 1i4)

In the present study the preschizophrenic group was significantly
different from the controls with respeet tc over-all school adjustment
and mental health. Separation of a group that includes many children
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destined to be hospitalized for mental illness from a group that includes
few So destined is possible on the basis of the resuits of this study.
Howeve~, more specific differentiation among the shy, withdrawn group
will need to be made by obtaining more detailed information about the
boy’s dependency relationships with his mother, his realistic or unrealis-
tic appraisal of his parents, his reaction to puberty, and his self-con-
cept. In addition, the school needs an answer to the question: once
identified, what then? Many preschizophrenies are able to function
adequately in present school programs. If a preschizophrenic group
could be adequately sereened and identified, what intervention might a
school make to turn the cours: of developmert toward mere healthy
adjustment? Can such intervention be undertaken in an educational
setting with a group of boys whose outstanding characteristies are
withdrawal and avoidance of relationships?

Nevertheless, if any program of prevention or early detection of pre-
psychotic personality is to be accomplished, the schoel stands in an
extremely strategic position to accomplish this feaf. Like it or not, the
public sehool is predicting with some success the future mental health
status of students and does have information pertinent to the identifica-
tion of children who are vulnerable to severe personality disorganiza-
tion. Next steps might well be to sharpen identification procedures and
pet on with research regarding what might be done, if anything, to
hetp the group with incipient emotional illnesses.

In this study significant differences were found between a group of
high school students who later became schizophrenic and a randomly
selected control group of their peers. Sufficient relevant data on the
students were obtained from school staffs and school records to assess
adequately the predisposition of the preschizophrenic group.

The boys developing schizophrenia tended to have less interest in
girls, group activities, and athleties than their peers. They showed less
leadership skills and were more submissive, anxious, dependent, and
careless than the average boy. Although they were less well liked by
their peers and teachers and did less well in school than nonschizo-
phrenic youth, they were not usually perceived as having major prob-
lems or as being emotionally disturbed. However, in almost all cases
their over-all mental health and school adjustment were rated signifi-
cantly poorer than the over-all mental healtk and school adjustment
of the control group.

Adolescents who later became schizophrenic exhibited mild to serious
impairments in interpersonal relationships with peers and members of
the school staff, Such impairment most often took the form of with-
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drawal and nonparticipation in school work and activities. However,
aggressive or acting-out behavior was found in a significant number of
preschizophrenic youth. It is difficult to ascertain whether or not the
problems of introversion or withdrawal are more numerous in a pre-
schizophrenie population than in the population at large. The findings
do suggest, however, that the more intense the withdrawal, the greater
the likelihood of developing schizophrenia. Nevertheless, a large number
of individuals who are judged to have problems characterized as with-
drawn or ‘‘shut in”’ never develop any degree of mental illness.
Although it is possible to demonstrate many differences between schizo-
phrenics and ‘heir classmates as groups, effective prediction in any
one case will require more extensive research than was possible in
this study.




Caarter VII
IMPLICATIONS

Schizophrenia, in a broad sense, is an illness in which the symbols
of communication and human relationships take on private and highly
individualistic meanings. This illness often results in severe perceptual
distortion of stimuli; gestures and words take on meanings that are
highly idiosymeratic to each schizophrenie.

The relstionship between the acquisition of symbols and the emo-
tional context in which these symbols are learned is to a great extent
taught in families and in schools. Each person derives his ‘‘reality of
the world’’ from the objects, sensations, and persons he experiences.
How he perceives these environmental factors is & function of his bio-
logical inheritance, including his nervous system and his environmental
experiences. Man’s primary mode of expression is language—words,
gestures, and codes such as mathematies; these become in themselves
realities by which each hwrsn being defines himself and his tworld.

As soon as the human infant learns to speak any language at all, he
already has a “‘hardening of the categories.’” However, as LaBarre
notes, ‘‘As man’s symbolic systems more and more protectively house
him, more and move he is indoors talking to himself—more and more
the oyster spinning his pearl comfortably within a protective shell.”’
(17, p. 207) Wken a man becomes schizophrenie, he does not go out of
his mind ; he literally goes into it.

Societies contain vast complexities of symbols and meanings that are
transmitted from parent to child and from generation to generation.
Tt is in the learning of symbols and their associated emotions that the
formal and informal education of man takes place. ‘‘Indeed, without
language it is safe to say man would never have become fully human.
But, now that he has language, will he ever be able to know reality %"’
(17, p. 207)

Schizophrenia represenis man’s most severe mental illness. Obviously
such illness develops over a considerable period of time. However, signs
that it is developing are not necessarily visible from the beginning nor
are they necessarily visible in the various stages of its development.
Educators have long been aware of the impact of emotional factors
upon learning and behavior, Learning the kinds of things that affect
a person’s behavior and character must entail emotional learnings as
well as intellectual ones. Public education has the responmsibility of
relating symbols to the emotional, affective aspects of an individual so

(45)
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that what is learned intellectually is embedded in a lhealthy personality.
Education, therefore, is concerned not only with the communication of
meaning but also with the {motional context in which meaning is ae-
quired. Lidz points out the following:

Meanings are not inborn, nor is man endowed with an innate system of logic.
The brain permits thinking, but it does not guarantee its rationality. . . . Mean-
ings develop through communication with others and from sorting out life’s ex-
periences, but perceptions and meaning alter in the service of emotional needs,
as well as in the service of learning & utilitarian adaptation to the environment.
. .. When the path into the future is barred, and even regression is blocked . . .

* there is still a way. One can simply alter his perception of bis own needs and
motivations . . . abandon causal logic, change the meaning of avents. ... In
ghort, he can become schizophrenic. . . . Ind-ed, this path is so clearly open to
man that . . . if investigators did not know of a syndrome such as schizophrenia,
they would have to search for it, as an anticipated anomaly of the developmental

processes. (20, pp. 23, 24)

eachers and administrators usualiy have more contact with the pre-
schizophrenic student than other adults in the community. Sinee schizo-
phrenia is an illness which seems to have its beginnings in early child-
hood and one which perhaps ecan be modified by social means, preschizo-
phrenic individuals might be helped more effectively and with less cost
to society if they could be identified early. This study has attempted
to find out how such preschizophrenic students might best be identified.
The need for early identification and assistance is part of the reason
for the development in the State of California of out-patient clinies
and for increasing emphasis on environmental community-centered
services rather than on large mental hospitals. If ways ean be found
to prevent or reduce the incidence or severity of emotional disturbanees,
such action might prove highly economieal in terms of both human and
financial costs.

In current psychiatric thought, there is a tendency to believe that
there is no -ualitative difference between a schizophrenic and a so-
called ‘“‘normal,”” and that the differences are quantitative. If the stress
if sufficiently great on any person, one can expect him to break down
and manifest symptoms of schizophrenia. The way each person would
break down would be consistent with his environmental and develop-
mental history. For example, during World ‘War II, when an infantry
rifleman egperienced continuing stress, it became apparent that the
longer ke was kept at the front line, the greater were his chances of
breaking down. In ahnost each case, a median number of days could
be calculated above which an infantryman would have to be pulled oft
the line because his chances of breaking down became too great. It was
postulated that if infanirymen were kept on the line for a specifie
unmber of days past the median, practically all of them would finally
break down in a schizophrenie-like manner.
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Continuous stress over a long period of time seems to cause a mental
breakdown in almost any human being. However, what is a stressful
situation for one may not be for another. A job in which one person is
constantly under pressure may be quite appetizing for another. Stress
can be caused by many factors but can be understood only in relation
to the frame of reference of each individual. v

Stress is related to the meaning of the symbols persons use to deseribe
their world. As Bertalanffy notes, it is not biological stress, but stress
at the symbolic level that leads fo increase in mental disorders. He
offers the following informatior:

It has repeatedly been noted that World War II, a period almost unparalleled
in physiological hardship . .. . a8 well as psychological stress . . . . did not
bring about an increase either in neuros:s . . .. rf in psychoses . . . Con-
versely, in the United States today—with an econowmic opulence never reached
in the past, and, as far as material comfort iz concerned, a period when “the
greatest happiness of the greatest number” has heen realized in an unprecedented
way—there has been an exasperating ipcrease in mental illness. In other words
. ... it appears that conditions of biological stress, where animal survival is
at stake, are not necessarily psychopathogenetic; whereas, conditions involving
symbolic values or “quasi needs” (such as status, position, property, comfort,
and the like) may be. (5, pp. 45, 46)

Absence of stimulation may also be considered as a situation con-
ducive to stress. It has been demonstrated that sensory deprivation in
an isolation chamber leads to a psychetic-like state. As Bertalanffy
observes, *‘ Meaninglessness and emptiness of life, rather than Freudian
frustration of biological needs, have become foremost psychopatho-
logical factors.” (5, p. 46)

No two persons beecome sehizophrenic in the same way; in fact, there
are no two schizophrenies who show the same behavior characteristics.
Every person breaks down ir 2 manner thut is unique. The hallucina-
tions of a person with schizophrenia are characteristic of that person’s
past history; the hallueinations of another individual have meaning
only in terms of that individual’s past history.

Constant pressure exerted on some children in school can produce
internal stress that may add to already stressful home conditions. In
some families the stress can be caused by a lack of concern or interest
in the child’s progress; in others, by an overconcern and anxiety. If a
school is a smoothly functioning aud perceptive agency, iv ean produce
measurable wholesome changes in the emotional health of its students
and teachers; it is also possible for sehe ls to damage children’s pex-
sonalities or to reinforce damage that 1. already there by not recog-
nizing emotional problems that need attention. Thus schools can play
gither positive or negative roles in the development' of children.

PO
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Schizophrenic processes may be looked upon as exaggerations of
emotional disturbances that occur to some extent in practically all
pupils at given times in their school existence. Therefore, the promo-
tion of good mental health for emotionally disturbed pupils, including
preschizophrenies, should apply also to those who perhaps may never
become seriously ill but may be bothered by mild or moderate emo-
tional problems. Emotional disturbance is ome of the most serious
deterrents to learning. There are large numbers of children who are
handicapped in their learning by emotional factors. A school cannot
look away from this problem; indeed, it would be a kind of social
schizophrenia to do so.

Even though the school may be the institution that must face the
full brunt of educating emotionally handicapped children and youth,
it should not regard itself as the sole institution in the community
responsible for helping them. The school must do what is possible to
educate children with emotional problems; but it is also necessary for
the school to make the community aware of the existence of such prob-
lems and the importance of seeking solutions to them. The school needs
to align itself with other agencies in the community in such a way
that all services promote the mental health of the children and their
families.

In practically all situations of severe emotional disturbance in
school-age children, the schoolteacher is usually the first or second
person to note it. In some cases <he child may be flagrantly upset and
manifest his agitation at home, but it is not until he gets to school
that his condition is perceived by the teacher and that the teacher
perhaps advises the psychologist or the principal accordingly. What
happens tken in relation to the role of the school with the child and
his family is best anderstood as the concept of ¢‘family homeostasis’’
or balance. In part, this means inat when there is an emotionally dis-
turbed child in a family, the parents may in some way be using the
child, often unconsciously to t‘puy’’ their own emotional well-being.
Often, therefore, to recognize an emotional disturbance in a child may
be guite upsetting to the parents. For example, & schwol referred an
eleven-year-old boy to & guidance clinie. After examination and case
study, it was found that the boy was & preschizophrenic child and
ghould be given psychiatric treatment immediately. The mother, how-
ever, became very upset and threatened retaliation against the elinie,
the school, and anyone who had anything to do with the referral. She
brought pressure to bear on civic leaders who supported the clinic
financially anc. on the school board. However, on closer study, this
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action was found to be a sincere attempt by the mother to hold on to
her own emotional well-being. After consultation with the other com-
munity agencies and further consultation with the mother, it was found
that her resistance was the result of having to face the fact that her
son, was seriously ill. In some cases the family balance or homeostasis is
such that one member of a family can maintain his health only at the
expense of another, a weaker member of the family. When treatment is
sought and applied to the weaker member, the balanced relationship
is upset, and this imbalance causes anxiety and disturbance in other
members of the family.

With the foregoing example in mind, one can see how difficult it may
be for some parents to accept the fact tha; their child is emotionally
upset. However, when the school is able to communicate the child’s
condition forthrightly to the parents and to offer them its assistance,
the relationship between school and parents may develop much more
smoothly than in the case presented. The sehool is responsible for com-
municating to parents what it knows about their children in an effort
to help the child and his family. When behavioral or learning prob-
lems have become obvious, the school cannot evade or avoid its respon-
sibility for advising the parents of these problems.

Frequently a school may harbor the opinion that even if the faecte
were communicated to the parents, the community could do little to
assist the family; therefore, ‘‘why bother?” Certainly the school can-
not assume responsibility for a lack of psychiatric or family serviees,
but it can call the attention of the community to the presence of large
groups of emotionally disturbed children in sckool. A school system
should not attempt to disguise or deny the problems or attempt to
solve the problems of emotionally disturbed children and their families
without major assistance frora other agencies in the community. Many
emotionally disturbed children can be helped by individual counseling,
adjusted eduecativnal programs, parent conferences, and work expe-
rience education programs; some, however, seem unable to relate in
any positive way to the school. School systems need to state this prob-
lem clearly to the community and help plan community services for
such children instead of allowing them to continue in a school program
that provides little or no help to tke child.

In some educational programs, the importance of helping children
with errotional problems is low on the toten pole of values. Schools
vitally need the services of professional persons who have sufficient
knowledge about the motivations of children to help teachers and coun-
selors better understand the meaning of behavior.
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The period of adolescence is an unusually difficult time to provide
help. As a rule, an adolescent resists intensive relationships with adults
because he is seeking independence from the... and from feelings of
dependency he experienced as a child toward his parents. Generally,
therefore, it is difficult for the disturbed adolescent to express his feel-
ings to an adult especially when he is aware that the adult is trying
to be helpful. Adolescents who seek help from adults are in scme ways
like freezing porcupines who try to bundle together for warmih but
are repelled by each other’s quills, Therefore youth often turns to ifs
peer group for guidance and assistance with problems of daily living.

The adolescent is also a person who is in a state of flux emotionally;
he may feel a certain way one minute and entirely different the next.
Therefore it is often difficult to evaluate his emotional status. Such an
evaluation can be done, but it caanot usually be accomplished in a five-
minute interview. One needs to evaluate patterns of behavior on a
long-term basis to assess an adolescent personality., However, on the
basis of this study and other similar studies, the long-term attitudes
of adolescents that suggest some type of emotional difficulty are related
to the boy’s relationship to and feelings about the opposite sex, his
over-all school adjustment, and his over-all mental health as estimated
by the administrators, teachers, and counselors who kn w him best.

Relationship to peers is another significant kind of information, One
cannot, however, equate popularity in school with sound peer relation-
ships. For example, a school history may show a schizophrenic to have
been the class president and a member of practically all the clubs in
school. But when one looks more deeply into this particular adolescent’s
behavior, one finds that his social relationships as class president and
club member were examples of participation ‘‘from a distance.”” The
preschizophrenic adolescent seldom becomes emotionally involved in
any group and seldom establishes a warm, close relationship with any-
one. One method that is helpful in identifying this type of develop-
ment is to aseertain whether the student had any really good friends.
It is not how many friends the boy has but the quality of his rela-
tionships which is of most significance. It is not how many girls he
knows but rather the quality of his relationships with girls that is
important.

In many cases families with emotionally disturbed children are more
mobile than the average family. Often the identification of emotionally
disturbed children and attempts on the part of a school distriet to do
something to help them make the families of such children more mobile
than they would be otherwise. These families tend to move to school




IMPLICATIONS 51

districts that ¢‘leave their problems be’’ or at least do not press matters.
In such cases, there needs to be much better communication between
school distriets concerning children with severe learning or behavior
problems.

Sehools also may experience difficulty in differentiating the shy boy
who is normal from the shy boy who is preschizophrenie. Making such
a distinetion is not an easy task, for many relevant factors must be
uncovered and utilized. The fact that a shy boy is able to maintain
fairly good relationships with other persons should be regarded as
evidence of some cmotional health. In contrast, a boy who is not only
shy but also appears to have no friends at all and who manifests a
complete state of withdrawal, both at sehool and at home, might give
one cause of alarm. In some instances the differentiation might be
impossible to make; but the greater the number of known factors that
can be brought into the picture, the easier the differentiation may
become. Other children in the classroom are frequently very good indi-
cators of the degree to which a particular child is eraotionally dis-
turbed. They have a nose for sniffing out something puzzling in a
child’s behavior, and this “‘trouble-spotting’’ may provide valuable
and reliable clues.

The role of the school as an institution able to affect children’s
behavior is often underrated. Bach school needs to pay attention to
the social forces within its boundaries and the forees impinging upon
it from the community which it serves. One of the main factors in
the esprit de corps and mental health of a school is the feelings teachers
have about their jobs and responsibilities. Often they do not, perecive
themselves as professionals or as persons who should play a major rofe
in the accurate assessment of an emotionally disturbed child. Ilowever,
they can play a vital role as an adult who is the source of a great
amount of emotional support to badly upset children. A teacher cannot
be expeected to give a child psychiatric ireatment, but he can be ex-
pected to know something about emotional disturbaneces in children.
His knowledge and understanding of emotional disturbances may help
him to provide a healthy learning climate in his classroom. It will alsc
help him be & competent professional person in his relationship to
other teachers, to administrators, and to parents.

Information concerning emotional problems of children is often pre-
sented to teachers in a superficial and unorganized sequence of courses
in teacher education. The more teachers know about the emotional fae-
tors in learning, the more realistically and effectively they can react to
situations that arise in their classrooms. When a pupil is taught arith-
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metic skills, he not only learns how to add but also learns how to feel
about learning and about teachers. One pupil may learn because he
likes the teacher, another because the teacher doesn’t ‘‘shove it down
his throat’’; the severely disturbed child may not be taught anything
at a given time, but may learn that the teacher is not to be feared.
Perhaps only when he has learned that teachers can be understanding
can a child begin to learn something else. For, in the final analysis, it
is the context in which cognitive learning takes place that really teaches
children how the world feels about them and how they should feel
about it.

'
i
!
'

P e e e e o e =+ e




i b SN bt sl

SELECTED REFERENCES

. AckerMAN, NorMAN. Psychodynamics of Family Life. New York:

Basie Books, Ine., 1950.

. Ariem, Syrvano. Interpretation of Schizoplrenia. New York:

Robert Brunner, Ine., 1955.

. Bec, SaMUEL J. The Siz Schizophrenias: Reaction Patterns in

Children and Adults. Research Morographs, No. 6. New York:
American Orthopsychiatriec Association, 1954.

. Berrax, Leoporp (editor). Schizophrenia, New York: Logos

Press, 1958.

. BERTALANFFY, I. V. “‘Some Biological Considerations on the Prob-

lem of Mental Illness.”” Bulletin of the Menninger Clinic, Vol.
XXIIT, March, 1959.

. Brren, James E. ¢‘Psychological Examinations of Children Who

Later Beeame Psychotic.”” Journal of Abnormal and Social Psy-
chology, XXXIX (January, 1944), 84-95.

. BrzuLer, BuceENe. Dementia Praecox or the Group of Schizophre-

nigs. New York: International Universities Press, 1955.

. Bowaan, K. M. ‘‘A Study of the Prepsychotie Personality in Cer-

tain Psychoses.” American Journal of Orthopsychiatry, Vol 1V,
1934, pp. 473-98.

. DeurscrH, AuBert. The Mentally IlL in America: A History of Their

Care and Treatment from Colonial Times. New York: Columbia
University Press, 1949.

10. Frin, Rasur. Econmomics of Mental Illness. New York: Basic

11

12.

13.

Books, Ine., 1959.

Frazeg, Hereny B, ““Children Who Later Became Schizophrenie.”’
Smith College Studies in Social Work, XXII1 (February, 1953),
125-49.

Frevp, Siemunp, A General Introduction to Psychoanalysis.
New York: Liveright Publishing Co., 1955.
FRIEDLANDER, DoROTHEA. ‘‘Personality Development of Twenty-

seven Children Who Later Beecame Psychotie.”” Journal of Ab-
normal and Social Psychology, XL (July, 1945), 330-35.

. Grazer, NatEaN. ‘Trends in Mental Disorder,’” in Mental Health

and Mental Disorder. Arnold Rose, editor. New York. W. W.
Norton & Co., Inec., 1955,

(58)




HIGH SCIIOOL STUDENTS WHO BECAME SCIIZOPHRENIC

. HoLLingsHEEAD, AUuGUST, and RebLicH, FrEpricH. Social Class and
Mental Illness. New York: John Wylie & S¢ 1s., 1958.

. Kasanin, Jacos §., and Veo, Louise. ‘A Study of the School
Adjustments of Children Who Later in Life Became Psychotic.”’
American Journal of Orthopsychiatry, I1 (July, 1982), 212-27.

. LaBarrg, WestoN, The ITuman Animal. Chicago: University of
Chicago Press, 1953.

. Lemxau, P. V., and CrocETT, G. M. ‘‘Vital Statisties of Schizo-
phrenia’’ in Schizophrenia. Leopold Bellak, editor. New York:
Logos Press, 1958.

. LICETENBERG, JostPE D. ‘‘Prognostic Implications of the Inabil-
ity to Tolerate Failure in Schizophrenic Patients.”” Psychiatry,
XX (November, 1957), 365-71.

. Lipz, TaeopoRre. ‘‘Schizophrenia and the Family.”” Psychialry,
XXI (February, 1958), 21-27.

. Micmaer, CArmen M.; Morris, Don P.; and SOROKER, ELEANOR.
“Follow-up Studies of Shy Withdrawn (bildren. II: Relative In-
cidence of Schizophrenia.”” American Jow aal of Orthopsychiatry,
XXVII (April, 1957), 331-37.

. MmLer, Aran D, ““The Role of the School System in a Mental
Health Program.” Orthopsychiatry and the School. Morris

Krugman, editor. New York: American Orthopsychiatry Asso-
ciation, 1958.

. 0’NEar, PaTricia, and Ropins, Liee N, ““Childhood Patterns Pre-
dictive of Adult Schizophrenia: A 30-year Follow-up Study.”
American Jowrnal of Psychiatry, CXV (November, 1958), 385-91.

. O’NeAL, Patrics, and RoBmvs, Lee N.  ‘‘The Relation of Chiid-
hood Behavior Problems to Adult Psychiatric Swatus: A 30-year
Follow-up Study of 150 Subjects.”” Americar Journal of Psy-
chiatry, CXIV (May, 1958), 961-69.

. Powers, Epwix, ond WitmEr, HELen. An Ezxperiment in the
Prevention of Delinguency. New York: Columbia University
Press, 1951.

. Ropins, L N., and O’NEAL, Patricia.  “‘ Mortality, Mobility and

Crime. Problem Children Thirty Years Later.”’ American Socio-
logical Review, XXIII (April, 1958), 162-T1.

. Sreruiy, Henv.  ““Contrasting Attitudes Toward the Psychoses in
Burope and the United States.”” Psychiatiy, XXI (May, 1958),
14147,




NN

28.

29.

30.

31.

33.

34.

SELECTED REFERENCES bb

Prerze, Curistoriier, ‘A Note on the Incidence of Mental Dis-
ease in the State of New York.”” American Journal of Psychiatry,
C (November, 1943), 402-05.

Wirmer, Herew, and Turrs, Evire.  The Effectiveness of Delin-
quency Prevention Programs. Washington, D.C.: Children’s Bu-
reau, 1954, pp. 30-31.

Wrrraar,, Mary Payiuss, and HUFFMAN, Arraur V. ““A Com-
parative Study of Developmental Adjustment and Personality
Characteristies of Psychotic, Psychoneurotic, Delinquent, and Nor-
mally Adjusted Teen-aged Youths.” Journal of Genetic Psychol-
ogy, LXVI (June, 1945), 167-68. '

WirtmaN, MARY Pryrus, and Stemveerg, D. Louss. ‘A Study
of Prodromal Factors in Mental Illness with Special Reference to
Schizophrenia.’”” American Journal of Psychiatry, C (May, 1944),
312-16.

. Wirrman, PryLus. “‘Diagnostiec and Prognostie Significane: of

the Shut-in Personality Type as a Prodromal Factor in Schizo-
phrenia.”” Journal of Clinical Psychology, IV (April, 1948),
211-14.

““World Health Organization Study Group on Schizophrenia, Re-
port of.”’ Geneva, September 9-14, 1957. American Jowrnal of
Psychic:y, CXV (April, 1959), 865-72.

ZiLBoora, GreGory. A History of Medical Psychology. New
York: W. W. Norton & Co., Inec., 1941.




Appendix A

The Interview Rating Seale reproduced here was developed
by the staff of the Veterans Administration Hospital, Palv
Alto, and the State Department of Education and was used
8 during the research interviews held with the scheol staffs.
The use of this form is explained in Chapter IV.
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INTERVIEW RATING SCALE

{ SuByECT NOWo oo

i. Degree to Which Liked by Others
1 2 3 4 5

‘ I I I I I

- 1. Mends to i.-itate—disliked by most people who come ‘n contact with him.
e 2. In general, not too well liked by others.
3. Liked as well as most,
- | 4. Tends to he liked somewhat more than most.
. 5. Liked by almost all who know him. ’
. Comments:

ek e e

2. Conforming to Rules and Regulations
1 2 3 4 5

I
Markedly resistive to all ruies and regulations. Strong measures often needed
to get him to comply. Rebellious and negativistic.
. Tends to be somewhat nonconforming and resistive to routine and regulations.
. Conforms readily as most.
. Conforms more rcadily than most to what is asked or expected.
. Over conforming. Complies without question in almost all situations.

Somments

= SO CY CR

3. Appcarance
1 2 3 4 5

. I I I

t 1. Very sloppy with little or no apparent interest in how he looks.

2. Tends to be on the sloppy and rather untidy side.

3. About average in ncatness of dress.

4. Somewhat neater and well groomed than most.

5. Extremely careful about appeararce and dress. ;
Comments: ‘

4, 7 *~vest in Environment |
1 2 3 4 b

I

1. Shows no indication of interest in anything that isn’t of direct and immediate
concern to him.

2. Generally only interested in things that have direct bearing on himself but
oceasionally will show mild interest in outside affairs.

3. Seems to be as interested as most in things about him that do not necessarily
have direct bearing on him. Some interest in current affairs,

4, More interested than most in current events and happenings. Seems to keep
up with things in a variety of situations.

p. Keen intercst in a wide var .ty of happenings and events.
Comments:

5. Leadership
1 2 3 4 5

1. Completely lacking ability for leadership or influence on others.

2. Somewhat lacking in ability for leadership.

3. Ahout average in ability for leadership. Not particularly outstanding or
lacking in leadership ability.

4, Tends to be fairly 'nfluential with some leadership ability.

5. Tends to be leader in almost all activities he participates in. Opinions sought
and rezpected. Can readily influence and direct group.
Comments:

e
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6.

10.

11,

. Overt Expression of Hostility
1 2
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Poticipation in Group Activities
1 2 3 4

[}

|
Refuses or avoids participation as much as possible.
On cccasion shows mild interest and some participation although generally

not interested.
About as active as most. May have a few he likes well, but others he does

not care for.

More active than average with few exceptions. Participates in and seems to
enjoy a number of group activities.

. Very eager to participate. Almost never misses an opportunity to take part
in a wide variety of group activities.

Comments:

SR A

. Participation in Athletics

1 2 3 4

I

1. None—no interest or participation. |

2. Little activity. Occasionally participates thoug i2ss than most.

3. Average.

4, More active in athletics than most.

5. To maximum—avid interest and participation when:ver has opportunity.
Comments :

—i

. Interest in Opposite Sex

1 2 3 4 3]

I
Shows little indication of interest in opposite sex. Seems to dislike or avoid,
Only mildly interested.
About ags interested as most. (Dating for H.S.)
Shows more interest than most.
Quite interested, almost to point of preoccupation.
Comments:

cuR O

4 6

I I
Zf[«‘requently can be exceedingly hostile and threatening. May express in violent
ashion.
Expresses ill feelings and hostility more readily than most.
. About average in expressions of hostility.
Will express some hostility either very mildiy or very infrequently. Less ex-
pression of hostility than most.
. Never expresses any hostility.
Comments:

Submissive—Aggressive
2

o o B

3 4 5

Exceedingly submislsive. Conforms tlc others' demands without question.
Tends to be fairly submissive but will stand up for rights if pushed too far.
Neither purticularly aggressive or submissive.

Tends to be on aggressive side but not overly so.

. Very aggressive in almost all situations.

Comments:

G oo

Agpathetic—Energetic
1 3 4 b

i |
1. Exceedingly apathétic. Little or no energy is directed into anything.
2. Rather apathetic. Little energy expended.

e
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N 3. Neither particularly apathetic or energetic.
4. Tends t be more energetic and active than most.
| 5. Exceedingly energetic action, Iixpendr s+ amount of energy outwardly.
; Comments:
/ i
' 1 12. Cautious—Impulsive .
i 1 2 3 4 b
Y 1. Exceedingly hesitant and cautious, Never acts <without thoroughly thinking
) things through. ,
2. Tends to be hesitant and think things through before responding. 3
3. Not particularly cautious or impulsive. ;
Vi 4. Responds more quickly and spontaneously than most. s
/ 9. Responds over-impulsively. Little hesitancy or second thought to his behavior. !
’ Comments : '
B 13. Manifest Anwxiety
1 2 3 4 b
B . Appears to be exceedingly anxious and upset most of the time.

. More anxious than most. ‘Tends to be upset often.

. About an average degree of anxiety. Not particularly anxious or calm and

v relaxed.

. Generally appears pretty much at ease with self. Somewhat more calm and
relaxed than most.

. Never or seldom manifest signs of anxiety. Appears calm and relaxed.
Comments:

[Vl

W

(44

14, Depressed—Cheerful

1 2 3 4 b
|
1. Almost always depressed and down in the dumps.
- 2. Tends to be somewnat moody.
3. As cheerful as inost.
: 4. Generally more cheerful than most. May have “low” periods but don’t last
' long.
5. Always cheerful.
Comments :
‘ 15. Complaining—Noncomplaining
1 2 3 4 b
1. Complains excessively. Almost always complaining about one thing or another. ‘
2. On the complaining side. ;
3. About average in tendency to complain about things.
4. Complains less than most.
6. Almost never complains about anything.

Comments ;

. Dependent—Independent
1 2 3 4 b
|

Exceedingly dependent—requires assistance or asks fer help in most things. Coo
Tends to need assistance more than most. |
Not particularly dependent or independent. ‘
Will occasionally require or ask for help but generally does things on own

more than most.

Quite independent. Seldom or never asks or requires any assistance.

Comments

g oo
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t

17. Irresponsible—Dependable .
1 2

18.

19.

3 4

1, Can’t be denended upon to do almost any task without supervision.l

2, Tends to be rather careless and irresponsible. Can’t be counted on to carr)
through with responsibilities.

3. Neither particulariy dependabie or irresponsible. Dependable or average.

4, Can generally be depended upon. Much more conscientious than most.

5. Bxceedingly dependable, conscientious when given responsibilities, can always
be counted on to do his job in all situations.
Comments:

Careless—Perfectionistio
1 2 3 4 b

1. Very careless, sloppy in work. Littl= or no self-criticalness.
2, Tends to he somewhat careless and uncritical of behavior.
3. Neither particularly critical or une-itical.

4, Usually more critical ard careful in behavior than most.

5. A perfectionist in almost all that he does.

Comments:
Over-all School Adjustment
1 2 3 4 b

[
1. Po!)r adjustment. AI good deal of iifficulty getting nllong. !
2, Only fair adjustment. Somewhat more difficulty than most.
3. About average.
4, Good adjustment. Only a few or insignificant difficulties.
5. Excellent, almost no problems in adjustment. Gets 2long very well.
Comments:

Mental Health
1 2 3 4 5

|
1. Exceedingly poor.
2. Fairly poor.
3. About average.
4. Better than most.
B. Decidedly better than most.
Comments:
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Appendix B

The eight tables in this seetion were compiled upon comple-
tion of the field work done in the study. On the basis of +he
findings, they show comparisons, distributions, rankings,
classifications, and ratings.
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TABLE 1

Statistical Analysis of Ratings by School Staffs of the Preschizophrenic
Group and the Control Greup

Pogsibility of
Comparison 88 | obtaining same
measured by difforence by
Item chi square chance
1, Degree to which liked by otherSeaceccecccccccacacccacacana 12.00 .02
2., Conformity to rules and regulations. caceeccnceccaccccaaana 3.98 SR
3. ADPAALANCO.ccccrcnnaamanamcrananrauannanann- ammaasacenn 7.78 PR
4, Intereat in environMent.ccecceccccncnnnancnccccccccaaaaan 16.40 .01
5. Leadershipacecaccancccccananccasnnnscccsnanns nmmcaacaae 19.60 .001
6. Participation in group activitieS.eaccaancuacannccccncaanans 20.26 .001
7. Participation in athlotics. ccmcanccmcmancuaaacncmccncacaan. 16.48 .01
8. Interest in OPPOBItE 88X ccecncnnccnnnacmacncccncncanscannn 28.60 .001
9. Overt oxpression of hostility .- cacemmcccccacacacaccacnaaa- 1.86 -
10, Submissive—agRIessiVe e naceccnannancancnnacacncaaana 9.60 .05
11, Apathotic—energeticencccacaacccnccaacnanaccannacacmanana 15.72 .01
12. Cautious—impulaive.eac-cancccccacccccncacccccracenneaa- 8.40 .05
13. Manifest anXiety .o cecceccnacnmncmanecnamcasnacanenaannaa 13.48 .01
14, Depressed—~ocheerful. cac—ccnacaccacancnamcenancacaccacaea- 10.34 .05
15. Complaining—noncomplaining..ccacuaacuacacuancanaannaaas 7,80 -
16. Dependent—independent. oo cecnuamian ceccecacaaaaan. 13.40 .01
17, Irresponsible~-dependabld aace e ccaccmaacacccacacaaaaa o 11.08 .02
18. Careles —perfectionistit. o wecccvacenccacacacacaccmcnaana- 14.13 .01
19. Over-ali school adjustment.eceeccccrcaacacmcacananaaaaaaa 22.40 .001
20, Mental health oo ococccccmcaicacmaicm o ccaee e - 32.62 .001

# Not significant.
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TABLE 2

65

Distribution and Comparison of the Kasanin and Veo Preschizophrenic Group,

Present Study Preschizophrenic Group, and Present Study Control Group

According to Classifications Used in the Kasanin and Veo Study *

DISTRIRUTION
Individuais in Individuals in
Kasanin and Veo || present study Individuals in
preschizophrenic || preschizophrenic present study
group group control group
Classification Number| Per cent|[Number| Per cent |[Number| Per cent
I. Children of unususlly striking person-
ality, Children nnted by others to
be odd, peculiar, queer, and at times 12 22.2 9 20.5 2 4.5
cra®y. Teachers noted something wrong
with child’s development.
II. Children with slight personslity proh-
lems, somewhat different but not mark-
edly so. Shy, dreamy, lacked concentra- 16 29.6 19 43.2 3 6.8
tion, temperamental ard stubborn.
Teachers’ opinions mixed.
I11. Children who are well liked by some
teachers. Appear to be well adjusted,
well integrated, moderately populzr, 5 9.3 9 20.5 31 70.5
sociable with no apparent difficulty in
school.
IV. Children with qualities of leadership in
athletics or scholarship, “pride of the
school,”” eager for success, perhaps a 6 11.1 3 6.8 8 18.2
Jittle too eager at times,
V. Children who were no problem, se!dom
noticed, seclusive, and quiet. They are
often hazily remembered as sensitive, 15 27.8 4 9.0 0 0.0
shy, passive, and colorless.
TOTAL 54 100.0 44 100.0 44 100.0
COMPARISON
Possibility of
Comparison as obtaining
measured by same difference
Groups compared chi square by chance
Kasanin and Veo preschizophrenic group 9.4 .05
Preaent study preschizophrenic group
Present study preschizophrenic group 23.6 .001
Present study control group

1 Jucol S. Kusanin and Loufse Veo, A Study of
Psychatie,” Amerfean Journai of Orthopsychiatry,

the School Adjustment of Children Who Later In Life Became
I (July, 1932), 212-27.
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TABLE 3

Comparison of the Preschizophrenic Group and the Control Group
on Selected ltems in Their School Records

Possibility of

Major difference of obtaining same
preschizophrenic group Statistical difference by
Item from control group test! chance
1, Graduation. ... -ca-onaa Fewer graduated X2 =92 .01
2. Course of study followed | Enrolled in general eourse of study | X2 = 6.6 .01
(college preparatory or
general)
3. Best subjects. ... ... Did best in foreign languages; did | X? = 285 .001
poorest in physical educaticen and
mathematics
4, Subjeets failed-co oo oo English, social studies, and mathe- | X2 = 20.6 .02
matics
5. Over-all grade pattern. .. .| Declining X2 =102 .02
6. Grade-point average...... One g:ade point below CR = 3.67 .001
7. Attendance - cccoecnnaa- Poorer X2 = 6.2 .02
8. Extracurricular activities_ .| Lessinterestinsportsand dramaties | X* = 16.8 .05
9, IQ8COMCocraccncnnnnn- w--| Presehizophrenic group:+M = 983 | CR = 2.1 .05

Control group: M = 108.3

1X2 = Chl Square; CR = Critical Ratio.

TABLE 4

Rankings by Judge No. 1 of Four Groups of 22 Protocols Each From
Least Likely to Most Likely to Be Hospitalized as a Schizophrenic *

RANKING Group A Group B Group C Group D
Least likely to be hospitalized 1 10 20 8 3
2 17 17 6 22
3 18 11 17 10
4 20 3 7 20
5 14 5 11 16
6 7 21 18 7
? 13 18 16 2
8 15 10 2 1
9 1 9 1 17
10 19 7 9 8
11 5 8 13 21
12 3 6 12 6
13 22 19 5 19
14 2 22 4 11
15 9 13 16 9
16 8 1 19 14
17 6 4 20 12
18 12 2 ] 18
19 16 31 5
20 4 16 232 4
N 21 21 12 16 16
Moast likely to be hospitalized 22 11 15 14 13

1 Each column, A, B, C, and D,

group. Numhers in holdface type represent patd

contains random code numbers for 11 patients and 11 members of the control
ants; numbers In roman type, memhers of the control group.
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TABLE 5

Rankings by Judge No. 2 of Four Groups of 22 Protocols Each From
Least Likely to Most Likely to Be Hospitalized as a Schizophrenic

e e

|
| :
RANKING Group A Group B Group C Group D { |
i !
Least likely to be hospitalized 1 1 5 17 16 t ,‘
2 5 17 8 10 ! j
3 10 20 10 20 .
4 14 11 (1] 21 j
5 18 8 18 3 !
(1] 22 7 11 1 H
7 7 3 22 22 ;
8 15 9 7 19 :
9 13 10 2 17 1
10 17 12 13 6 X
11 20 6 9 7 i
12 19 22 1 i1 ¢
13 2 13 a1 8 »
14 9 4 s 1 |
15 12 2 12 4 g
16 16 3 | 4 12 i
17 11 19 5 16 ‘
18 6 14 16 2
19 3 16 20 9
20 3 1 19 5 ‘
¥ 21 4 15 16 18
Most likely to be hospitalized 22 21 18 | 14 13

1 Each column, A, B, C, and D, contains random ¢ode numbers for 11 patients and 11 members of the control
group. Numbers in boldface type represent patients; nambers In roman type, memhers of the control group.

TABLE 6

Rankings by Judge No. 3 of Four Groups of 22 Protocols Each From
Least Likely to Most Likely to Be Hospitalized as a Schizophrenic 1

RANKING Group A Group B Group C Group D
Least likely to be hospitalized 1 10 11 8 22
2 18 17 9 1
3 17 20 17 3
4 7 5 11 1
H 14 3 7 20
6 ) 8 10 16
7 20 (1] 2 21
8 1 9 b3 6
9 8 18 21 17
10 13 19 18 2
11 15 2 5 10
12 2 19 13 7
13 19 4 6 8
14 22 22 4 19
15 9 1 12 4
16 6 7 16 12
17 12 12 19 18
18 16 13 20 9
19 3 16 22 14
20 4 15 3 5
¥ 21 11 14 16 16
Most likely to be hospitalized 22 21 1 14 13

1t Bach column, A, B, C. and D, contains random code numbers for 11 patients and 11 members of the contiol
group. Numbers in loldface type represent patients; numbers in romsn type, members of the control group.
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68 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC

TABLE 7

Classification by Judges, on the Basis of Faculty Ratings and School Records,
of the Emotional Problems of Individuals in the Control Group and of
Patients ot the Time They Were in High School

Individuals in
Problem control group Patients Chi square
Acting out 2 9 5.00¢
Withdrawal 5 21 13.94%
Problem other than acting out or withdrawal 8 9 ———-
No marked emotional problems 29 5 14.60%*
TOTAL NUMBER 4 4
» Difterence significant at the .05 level.
*¢ Difference significant at the .001 lerel.
TABLE 8

Ratings by Judges of the Men?al Health of Control Students and
Preschizophrenic Students on the Basis of Faculty
Ratings and School Records

Ratings by judges
Judges Students Good Average Poor Very Poor | Chi sduare

Contro} 8 21 11 4

Judge A 21.37%
Preschizo hrenic 4 5 17 18
Control 16 19 7 2

Judge B 31.10*
Preschizophrenic 1 9 24 10
Control 24 16 2 2

Judge C 31.85%
Preschizophrenic 4 13 18 9

* Difterence significant at the .001 level.
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Appendix C

Summaries of information obtained through the use of the
Interview Rating Scale (reproduced in Appendix A) are
presented here—one for each of the 88 individuals included
in the study. The suammaries are in numerical sequence ac-
cording to the case numbers assigned. Those individuals
whose case numbers contain the prefix X were hospitalized
with a diagnosis of schizophrenia.

Grade-point averages were caleulated on the following
basis: A = 4; B = 3; C = 2; D,F = 1. In all instances the
averages of grades obtained from the schools were com-
puted on this basis.

(69)
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’ 70 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC
.
case @/
Graduuted_ﬁs__ Course Followed Gener (’/ Grade-point Averuge_/_-_z__.
Best Subjects 56 olp @7 / (,' 4/ / - ‘
[ 4
Poorest Subjects E%//J/ i
93 Good ‘
Group Intelligence Tast Score—— School Attendance o }
N ©
RATING SCALE: :
. Degree to Which Liked by Others.....—.. ~.1234 @ Conformity to Rules and Regulations.... 1 2 3 @ 5 ﬁ
Appearance 12 3@ 5  Interest in Environment...mmmeeer 1@3 45 '
f
Leadership 1 2Q)4 5 Perichation in Group Actities . 1 2 35 f
2(3)4 5

2@4 5
23 @ 5 Cautious—IMpulsive moewe—commene 1 2 @4 5

1 1
1234 @ Submissive—AGEresSive wmremeeomcemmmes 1
1 1
Manifest Anxiety 12()4 5  Depressed—Cheerful o1 2 3 +® !
1 1
1 1
1 1

Y Partcipation in Athletics.— 1 2 3 4(®)  Interest in Opposite SeX oo
Overt Expression of Hostility.ev ..

Apathetic—Energetic ..emerr e e

e ———— pvt— 2Oy,

23 4@ Dependent—Independent ...evcoovee 2@4 5
23 4(6) Careless—Perfectonitic e 1 24 5

23 4(G)  Mental Health 2 3()5

* i Complaining—Noncomplaining

Irresponsible—Dependable

% Over-all School Adjustment...——

STAFF COMMENTS:

A pleasant boy—the “scrubbed,” clean-looking type. Seldom down in the mouth
and never hostile or complaining. He was not a large boy in physical size. He gave
his all. The students gave him the nickname of “Goal Line.” He got along well
. . with his fellow students.

His ncademic ability was not too high. He worked hard in a slow, plodding way'.
It was somewhat of a struggle for him to finish school. A co-operative boy and a
hard worker. He always wanted to improve. We think he would be a success in
, his post-school life. We especinlly remember Lim as one of our excellent foutball
. ‘ players.
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APPENDIX C 71

case X-9%
Gradualed__YiS__ Course Followed 6‘"’"’ ¢/ Grade-point Average_é_z__

Best Quhinrk

Poorest Subjects 7/;’79;071, £, /J/ﬂ//:Sé

Group Intelligence ast Score gy School Attendance. ,4 ver. d/ﬂ

RATING SCALE:

Degree to Which Liked by Others.... 1 2 @ 45 Conformity & Ruics and Regulations.—. 1 @ 345

23 4@ Dependent—Independent ..eroeree .. 1@3 45
2 @ 4 5  Careless—Perfectionistic .merwcwees 1 2@4 5

2(B)4 5 Mental Health 12034 5

Complaining—Noncomplaining ..——

Irresponsible—Dependable ...

1
Appearance 123 @ 5 Interest in Environment. oo 1 2@ 45
Leadership 12 @ 4 5  Participation in wroup ActivitieS...... 12 @ 45
Participation in Athletics... 1 2 3 @ 5 Interest in OPPOSte SeX..rmemememerenne 1 2 @ 45
Overt Expression of Hostility..— . 1 2 @ 45 Submissive—AZEressive ——mwe-ems 123 @ 5
Apathetic—Energ:tic .o —_123 @ 5 Cautious—Impulsive e creecsscsecrrmns 123 @5
Manifest Anxiety 1245  Depressed—Cheerful oo 1 (@3 4 5

1

1

1

Over-all School Adjustment.... — e

STAFF COMMENTS:

“Average” type, slightly dissatisfied with school, but in general he was a good
boy. He was not the type to remember as being outstanding in aﬂnything. He was
one of our big strong boys physically but was only an average foothall player. He
was somewhat of a happy-go-lucky type and at times did not seem to be exception-
ally serious minded. However, he never got into trouble where he hod to be sent to
the principal’s office for disciplinary purposes.

In his junior vear he “palled” around with a “semidelinquent character” who
left school before the end of the year. After that he began to run around with some
of the good hoys in the school. He did not held any student body offices and exhibited
little leadership. Neither was he interested in girls as much as most of the other boys.

Ile appeared to be less confident than most people. At times, for lack of confidence
in himself, he was almost shy. His temperament could be described as moody. Some-
times he gave the impression that he was seeking someone to whom he could talk.

Once while playing softball on the school grounds, he accidentally bumped inte
anothei player and two of his teeth were broken. This worried him a great deal
until the tcoth damage was repaired. One night while driving a car home from a
football game, he played “tag” with his car and the school bus, It is difficult to
understand why he ever did such a thing. The spring semester of his junior year
was his best period in school. In his senior year he did not do as well as we ex-
pected.

The night of his graduation he became “ill”’ and was unable to attend the com-
mencement services. It seemed to be a case of nerves more than anything else, It
also came at & time when he had been getting a little out of hand and had been
running around with some kids who were borderline delinquents. We never under-
stood what was wrong with him that night. He just seemed to have been lying in
bed and staring at the ceiling.
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72 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC
case 03
‘ Graduated_Ze_i__ Course Followed AVer alqe P "‘IP Grade-point Average_g_:_.&_
Best ';uh!nrk = {‘
Poorest Subjects ﬁ" e/; a0 z ﬂn/f [ qlqe, ‘

RATING SCALE:
Degree to Which Liked by Others....—.

ot g o

E Group Intelligance Test Score. /15 School Attendonce. Ga o J
r

E 2 @ A 5  Conformity to Rules and Regulations—....
]

» Appearance ... 23 @ 5  Interest in Environment..ooeo . 1 2 3 @ 5 '
f Leadership 2 @ 45 Participation in Group Activities.eeea 1 2 3 @ 5

Er Participation in Athletics.. _ 23 @ 5 Interest in Opposite SeXommmmeceee 1 2 @ 45 &
; Overt Expression of Hostility...—.. 1 2 @ 45 Submissive—Rggressive

é Apathetic—Energetic .o mmemeeo Cautious—Impulsive oo

2 @ 45 Depressed—Cheerful oo
2'@ 4 5  Dependent—Independent v
2(0)4 5 Careless—Perfectioistic .-—.oromomv
2(3)4 5 Mental Healt:

Manifest Anxiely.. . .o s corereeear—ees

r Complaining—Honcomplaining

ﬁ Irresponsible—~Dependable ... .
Over-all School Adjustment.....

Pk pad  pad ped b ped et pad et b
N
©w
wn

ot b pad ped b e et b e et
N
©w
wn

Extrovert—conceited. Overly proud of his athletic ability. However, he was fairly
popular with his fellow students. Had knack of losing temper, especially during a
game. Big, tall, lazy and overbearing. Persoziality—slightly overbearing.

Selfish, self-centered, had to be the best. Father and mother felt boy could do no
wrong. Egotistical—never played well under pressure in athletic games. Never will
set the world on fire.
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APPENDIX C 73

case X- 04

Graduated )‘-/'5 Course Followed_@éf_.%&_ Grade-point Avemge%L_

Best Sl_lh!nrk mﬂ’/cmﬂﬁcs d/’/ W0a(/$/llp

-

Poorest Subjects

Group Intelligence Test Score. 10f School Attendance. j veroge

RATING SCALE:

Degres to Which Liked by Others..... 1(2) 3 4 5 Conformity to Rufes and Regulations—— 1 2 JOE
Appearance l@ 345 Interest in Environment.. 1 @ 345
Leadership 1 @ 345 Participation in Group Activities l@ 345
Parti~ipation in Athletics— . 1 2@ 45 Interest in Opposite Sex __.@ 2345
Overt Expression of Hostity_——.—. 1 2 3(®)5  Submissive—Aggressive 1(2)3 45
Apathetic—Energetic ... — 1 @3 45 Cautious—Impulsive oo 1 @3 45
Manifest Anxiety 123 @ 5 Depressed—Cheerful ____@ 2345
Complaining—Noncomplaining 123 4@ Dependent—Independent o1 2 @ 45
Irresponsible—Dependable .1 2 @ 45 Careless—Perfectionistic e 1 2 @ 45
Over-al! School Adjustment.__ l@ 345 Mental Health l@ 345

STAFF COMMENTS:

In comparison with his twin, he was sullen, quiet, and never showed emotion. He
was a sad boy who walked in the shadow of his twin brother. The brother was @
hasketball and baseball star.

We should be able to tell you more, but actually no one got to know him well.
He was a boy who didn’t do anything unusual. The twin brother possessed the
better personality and the boy “leaned” on him.

When in tight situations in ball games, the boy withdrew. We think he will have
a rough time. In school he walked around like he had a 100-pound weight on his
shoulders. By the time he was a junior, he acted as though he were carrying 300
pounds.

He never displayed any emotion—just walked around as though he were inside
a shell. He took evervt-ing that came his way without complaining. Had few if any
friends and never acted as though he knew that girls existed. He probably never
spoke ten words during his high school career without someone “pulling” the words
from him.




74 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHAENIC
CASE 45

GraduatedL Course Followed A ca q/em/'c Grade-polnt Average 2.7
Best Subjects Socia/ ﬁao&rs i} /94%5 Jcal é_-‘/ﬂ/ colson

Poorest 5ub;.cig mﬂ”a.‘mvﬂ.cs an / é’f/f//.\s/

Group Intelligence Tost Score. // i School Attendance. /4 yer ﬂJld

RATING SCALE:

Degree to Which Liked by Others——.. 1 2 3 @ 5 Conformity to Rules and Regulations.... 1 2 @ 45
Agpearance 123 @5 Interest in Environment.___@ 2345
Leadership 12 @4 5 Participation in Group ActivitieSewwee. 1 2 @ 45
Participatioa in Athletics 123@®)5 InterestinOppositeSex .1 2(3) 4 5
Overt Expression of Hostility......— . 1 2 @ 4 5  Submissive—Aggressive —1 2 @ 45
Apathetic—Energetic .o 1 2@ 4 5  Cautious—Impulsive ____ .1 2 @ 45
Manifest Anxiety, 12345  Depressed—Cheerful .1 2(3)4 5
Complaining—Noncomplaining l@ 345 Dependent—Independent . 123 @5
Irresponsible—Dependable 2 2 3 @ 5  Careless—Perfectionistic ... 1 2 @ 45
Over-all School Adjustment e 1 2@4 5 Mental Health 12 @ 45

STAFF COMMENTS :

A quiet youngster. Although slightly mischievous and immature, he was not a
serious behavioral problem. At times he was a little on the aggressive side. An
excellent basketball player. Most people liked him. He was almost vulgarly healthy.
Despite his regular attendance at school, he was irregular in getting to school on
time in the mornings. He didn't appear to be very interested in the scheol environ-
ment and sometimes displayed a diffident attitude nbout things in general,

oo




W“Mw‘—

APPENDIX C i

case X-06

4
Graduated Yes Course Followed Aca demic Grade-point Avarage__l:___‘é_

Be:t Subjects Secia/ Stvdias, Science, Commercial, 544:;’, é}.l;y/;'.cl__

-

Poorest Subjects

Group Intelligance Test Swore 7453 School Attendance_ Z1¥/EL: —

RATING SCALE:

Degree to Which Liked by Othiers .. 1 @ 345 Conformity to Rules and Regulatlcns_..,@ 2345
Appearance 12 @ 45 Interest in Environment.__._______..@ 2345
Leadership 1 2()4 5  Paicipation n Group Actities—— 1 @345

Participation in Athletics——— ()2 3 4 5 Interestin Opposite sx (2345

Overt Expression of Hostility. 123 @ 5 Submissive—Aggressive 12 @ 45

Apathetio—Energetic.—1 2 3(@)5  Cautious—lmpulsive — o1 23 0]
Manifest Anxiety 12@45 Depressed—heerftl o1 2 3 1@
Complaining—HNoncomplaining —1 2@4 5 Dependent—!ndependent _...__...“....1@3 45
Irresponsibla—Dependable _____@) 2345  Careless—Ferfectionistic ——.—1 2@4 5
Overall Schoal Adjustment (D)2 3 4 §  Mental tealth 12@)4 5

STAFF COMMENTS:

Harmless; lack of effort; ro major aggressions; seldom smiled. Absent quite a
bit through illness, but otherwise regular. Surprisingly little discipline trouble. A
nonacademis-minded boy. He should have made better grades in school.

Funny mind; difficult in all group situations. Had many lovable qualities. Would
interrupt at any time if he felt like it. Whatever happened with him was 8o out of
the ordinary. It was felt that he couldn’t be controlled and that he himself had
little control over his actions. Had an eye operation ; one muscle fixed.

Possessed a warm sense of comedy espercially while performing in school plays.
He would do some good things, but at times he got under your skin. He never did
what was expected of him and sometimes this was quite maddening. He had odd
insights and odd sympathies. Split-second decision-making was a usual pattern for
im. Reasonably affable with his fellow students but never had a girl friend during
his high school days.
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76 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC
CASE €7
Graduated__YSS— Course Followed Genere/ Grade-point Average_2:©

Best Subjects wOlJC"affs
Poorest Subjects Eﬂj//tf‘

Group Intelligence Test Score. Z-X’A School Attendance. 700"

RATING SCALE:

Degree to Which Liked by Others........ 1 2 @ 4 5  Conformity to Rules and Regulations 1 2 @ 45
Appearance 12 3@5 interest in Environment. 1 2@4 5
Leadership 12 @ 45 Participation in Group Activities.——— 1 2 @ 45
Partiipation in Athetics———1 2(6)4 5  Inte stin Opposite Sex 1 2 3QDS
Overt Expression of Hostility..... .1 2 @ 45 Submissive—ABEressive me—e e 1 2@ 45
Apathetic—Energetic ..o 1 2@ 4 5  Cautious—Impulsive —ooeeoe 1 2 @ 4 %
Manifest Anxiety, 1245  Depressed—Cheerful oo 1 28 5
Complaining—Noncomplainig ... — 1 2 @ 45 Dependent—Independent ..o 1 2 @ 45
Irresponsible— ependahle .o 1 2 @4 5  Careless—Perfectionistic ——eoeem 1 2 @ 45
Overall School Adipstment... .1 2 3(3)5  Mental Health 12305

“TAFF COMMENTS:

Left scheol one week early at end of junior year to work. Re-entered one week
late in fall term of senior year. Always an attendance problem. Somewhat £:y. In
constant state of Jethargy except to visit his pals. His mother came to see his
teachers about thi., wanted boy to do better.

In junior year, he had many typical “cover-up” excuses from mother for a wide
variety of tardiness and absences.

In sepior year, he exhibited the same pattern of “‘cover-up” excuses—such as
cousins visiting, oversleeping, bad alarm clocks, needed at home, sick, duck hunting
with father, funerals, auto trouble, and so on.

H:: liked books about popular mechanies and eamping stories.

——

-t g =

- ——




APPENDIX C 77

case X-08

Graduated__ﬁL__— Course Followed__(f_//#‘-’—&‘?,&—— Grade-point Average_z'_;_—

Best Subjects. Radio - ElecTronics

Poorest Subjects. £ I%I//..SA

Group Intelligence Test Score. £ School Attendance. Excel’ Ven?

RATING SCALE:

Degree to Which Liked by Others...— 123 @ 5 Conformity to Rules and Regulations... 123 @ 5
Appearance 12 @ 45 Interest in Environment...—e—we 123 @ 5
Leadership 123 @ 5 Participation in Group Activities...—.—. 123 @ 5
Participation i~ AticUCS e oo 12 @ 45 Interest in Opposite SEXiammsrmeneems 12 @ 45
0vzit Expression of Hostility—.———r 12 @ 45 Submissive—REEIESSIVE ceememusnrermseene 1@ 345
Apathetic—Energetic ..—e.— e 12 @ 45 Cauticus—IMPUISIVe womsermee e 1 @ 345
Manifest Anxiety. 12 @ 4 5  Depressed—Cheurful [ R4 @ 45
Complaining—Noncomplaining e 1 2@ 45 Dependent—lndependent R W @ 45
Irresponsible—Dependable ... 1 2 34 @ Careless—Perfectionistic —weemeenms 1 2 @ 45
Over-all School Adjustment.. 123(@)5 Mental Health 12045

STAFF COMMENTS:

Pleasing appearance, neat and polite. He said “Yes Sir" and “No Sir.” To my
knowledge, he never lied to me. He was a willing student and followed directions, no
questions asked. Wish we had more students like him. He was an idealist.

He was not the most brilliant student, but I would say his intelligence was better
than average. Used his knowledge better than average; in fact, he thought twice
before acting. I never saw this boy make a hasty, wild decision. Never refused a
request. Most of the time he had fairly good spirit. On occasion he displayed some
anxiety and depression.

He had lots of guts to stay with things. I would classify him as a “comer,” a
person who would make it in life with little trouble. He had what it takes. I re-
member him as an A student in my radio class. To get an A from me in radio work,
which includes the techniques as well as the radio stage craft, he would really have
to put out.

In his senior year, I do remember that he dipped slightly in his grades. However,
it was probably “‘girl fever” or “senioritis.”

He was on the school debating team. According to the head counselor, the boy
became anxious ahout some of the other boys bragging about their sexual exploits.
The counselor said that he indicated some concern about problems of sexual inter-
course and said that he wanted to keep himself for the girl he married. He was vice
president of his junior class; student hody vice president in his senior year. In most
situations, he appeared to be the quiet shy type. Yet when he talked before his
class or student body, he sppeared poised and confident.

AR e
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case 07
Graduated_ZCS__ Course Followed Academ’c Grade-point Average. 2.

Best Subjects____ 72 bfs/?{/ Edvcotion and Shop
Poorest Subjects é'nf//ls/! and Melhemotics

Group Intelligence Test Score. ?‘5- School Attendance. 6"0‘/

RATINCG, SCALE:

Degree to Which Liked by Others...... 1 2 3 @ 5 Confoarmityto Rules and Regulations........ 1 2 @ 45
Appearance 12 @4 5  Interest in Environment...moeee 1 2 @ 45
Leadership 12 @ 45 Participation in Group Activities......... .12 @4 5
Participation in Athletics.... 123 @ 5 Interest in Opposite SeX—wmemeemreee 1 2 3 @ 5
Overt Expression of Hostility....oe.—. 1 2 3 @ 5 Submissive—AgEressive .o—mueeeet 12 @ 45
Apathetic—Energetic .o 1 2@4 5 Cautious—Impulsive — e cereersersaeee 1 2@ 45
Manifest Anxiety, 123@5  Depressed—Cheeril —.o.omere. 123@5
Complaining—Noncomplaining — 1 2 3 @ 5 Dependent—Independent w.eeenemenenns 1 @3 45
Imesponsible—Dependable 1 2(D 4 5 Careless—Perfectionistc ..o 1 2(E)4 5
Overall School Adjustment... 1 2(3)4 5 Mental Health 12 3(8)s5

STAFF COMMENTS:

I had this person in my mathematics class and knew him around the school most
of the time he was here. He had no great push or drive but was reasonably well
liked.

He improved his suvcial position in school by the choice of a girl friend. She was
good for him here at school.

In his social life in school, he was & follower. He showed very little leadership.
He was a small fellow, and even in his senior vear he was small enough to qualify
for the “B” track tenm. He also played a little “B” icam basketball.

His girl friend was smarter than he was; in fact, she haa & lot more on the ball
than he did. Many of us thought that it was strange that they would ever be mar-
ried. He was the much weaker personality of the two. He walked around with
quite a slumped-over, po.r posture but occasionally had a nice twinkle in his eye.
Other than his efforts in track and basketball, he was a person that gave little evi-
dence of self-assurance,

I remember him very well, He was a track and a basketball man, and for his size
he competed very well when given an opportunity to play on the lightweight teams.
He was not too much of a student leader, showed little evidence of leadership, and
if I remember correctly, he never did too much in school work. The academic life
was not for him. He picked out a pretty nice girl, went steady with her, married

her. Throughout his school days there was a sense of friendliness about him that
was qu. * apparent to most of us.
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APPENDIX C 79
case X-/©
Graduated__ €S __ Course Followed Academic Grade-point Average__a_'ﬁ_
Best Subjects &na’ , pfﬂIV)O?‘I.C'S
Poorest Subjects
Group Intelligence Test Score /3s School Attendance. 6"/
RATING SCALE:
Degree to Which Liked by Others.....— ! @ 345 Conformity to Rules and Regulations—.. 1 23 @ 5
Appearance 1 2@ 45 Interest in Environment...— e 1 2 3@ 5
Leadership 123 @ 5 Participation in Group Activities.w.e... 12 @ 45
Participation in Athletics. .o 1 @ 345 Interest in Opposite SeX e memuneneme 1@ 345
Uvert Expression of Hostility..—v 1 2 34 @ Submissive—ARRressive e eercss 12 @4 5
Apathetic—Energetic .o 1 2@ 4 5 Cantious—impulsive oo 1(@3 4 5
Manifest Anxiety 123@5 Depressed—Cheerful oo 1 23 @®s
Complaining—Noncomplaining —_123 4@ Dependent—Independent e 2 3@ 5
Irresponsible—Dependable oo 1 2 3 @ 5 Careless—Perfectionistic e 123 @ 5
Overal School Adustment 1 2 3(8)5  Mental Health 123(@)5

STAFF COMMENTS:

This boy wanted to be a theater director. In school, writing of his future plans,
he wrote: “As a career, I choose to be a professional makeup artist or a director of
television broadcast. I chose the job in television because it is a new field—and
thére are many jobs. I am interested in dramatics and this is a reiated field.”

He was a good student, in fact a very good student. He was a conscientious boy.
He did not like football, In fact, he was quite effeminate in appearance. He was on
the plump side. His gestures and general mannerisms suggested an effeminate ap-
pearance,

A brilliant boy, he was eager to learn and anxious to get along with people. Some
people may have called him over-effeminate; however, this was never a problem
here in this school because everyone knew him aud liked his family.

He had a very high interest in dramatics and was good at it. He was either the
director or the organizer of school plays, musicals, and so forth. He had the ability
to push people to their very best level of performance without getting a hostile
reaction. He was one of the first ten in his graduating class in scholastic honors.
In fact, he was the speaker at the commencement exercises,

A very happy-go-lucky boy. He was always out for a good time. He was an ex-
cellent student and loved student activities that were of the dramatic type. He
loved to dress up on any of our costume days, such as “bhaby” day and “hobo” day.
He would always win prizes in those kinds of contests.

I think it tock him a long time to realize that he himself would never be a great
actor because his looks were against him, and I suppose that some people felt that
he acted a little too much on the girlish side, but arocund here it never bothered
anyone.

He talked to girls but I do not recall him ever dating any of them, although he
was quite friendly with many of them. He never complained about things, never
griped, and was a great talker and especially liked to talk about drama.
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case //
Graduated__L_eS Course Followed___ Aca demic Grade-point Average_2- @ ¢
Best Subjects____sdocra/ Modses

2l .
Poorest Subjects /'aro/}n P4 asguage

o e anep—

L4
——
et e

Group Intelligence Test Score. / 0/9 School Attendance Avero }‘5

RATING SCALE:

»
Degree to Which Liked by Others..._. 1 2 3 4 @ Gonformity to Rules and Regulations—.. 1 2 3 (@) 5 ;
Appearance 12 @ 4 5  Interest in Environment..——— 1 2@ 45 é
Leadership 123 @ 5  Participation in Group Activities .. 1 2 3 @5 ‘
Participation in Athletics 123 @5 Interest in Onposite Sex e 1 2@ 45 t
Overt Expression of Hostility....oe 1 2 3 @ 5  Submissive—Aggressive 12 @ 45 )
Apathetic—Energetic .o - 1 2 3 @5 Cautious—Impulsive o1 2 3 @5 /
Maritest Amiety.._— 12 3(@)5  Depressed—Cheerfsl .1 2 3(D5 X
Complaining—Noncomplaining 123 @ 5 Dependent—Independent oo .1 23 @5 ‘=\ .
Irresponsible—Dependable - 12 3@5 Careless—Perfectionistic —mewereeeerre 123 @ 5 :
Over-all School Adjustment....—_.1 2 3 4@ Mental tealth 123 @ 5

STAFEF COMMENTS:

He wanted to be a doctor. Our records indicate that he was average in seriousness
' of purpose and industry. He was rated slightly better than average in self-reliance,
positive influence on others, and sense of responsibility. He was also better than
average in emotional stability and posseszed an unusually deep concern for the
welfare of others. Almost all of the other students liked him. He was a clean-cut
boy, good natured, conscientious, and bis companionship was sought by many.

. e e
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case X-/2

Graducted__ YOS Courso Followed__ Dcadem’e Grade-polnt Average __3___2_-_ _
Best Subjects— 5154/136, Secio/ Stvdies Letin

Poorest Subjects Scrence

/22 School Attendance A/erth'e

Group Intelligence Test Score.

RATING SCALE:

Degree to Which Liked by Others..—.— 1 2 @ 45 Conformity to Rules and Regulations—.. 12 @ 45
Appearance 12 @4 5  Interest in Environment.—— 1 2 @ 45
Leadership 13 4 5 Participation in Group Actvties.—— 1 2@ 4 5
Participation in Athletics. 12 @ 45 Interest in Opposite SeX————emee 1 2 @ 45
Overt Expression of Hostility. 12 @ 4 §  Submissive—Aggressive 1@ 345
Apathetic—Energetic ..o 1 2@ 45 Cautious—Impulsive ——— e 1 2 @ 45
Marifest Aniety 1245  Depressed—Cheerful oo 1 2 @45
Complaining—Noncomplaining —..——— 1 2 @ 45 Dependent—Independent eeeec 12 @ 45
Irresponsible—Dependable - 12 @ 45 Careless—Perfectionistic e 1 2 @ 45
Overall School Adjustment .1 2(@}4 §  Mental Health 12045

STAFF COMMENTS:

This boy wanted to be an electrical engineer. Our records indicate that he was
rated above average in industry, self-reliance, positive influence on others, responsi-
bility, and concern for the welfare of others. He was rated as being above average in
emotional stability. This boy displayed an exceptional seriousness of purpose in his
high school career. A quiet and pleasant boy. Seldom took 2 leadership role but took
part in several student activities. He attended a few of the school’s social events.
Not impressive as an individual. His quiet, unassuming manners made him the kind
of person that is easily #gverlooked” in a crowd.
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cAse /3

Graduated_YES Course rollowed_ﬁ’_/@.ge._ee. 4> _ Grade-point Average—3. 7.
Best Subjects Al »é,&cf S

None

Group Intelligence Test Score /4 ,7 School Attendance. 6"’J

Poorest Subjects.

RATING SCALE:

Degree to Which Liked by Others..— 123 @5 Conformity to Rules and RegulationS.—- 123 @5
Appearance 12 3@5 Interest in Environment..— e 1 2@ 45
Leadership 123 4() Participation in Group Activities——. 1 2 3 40
Particpation in Athltics 123 4() merstin Opposite Ser—— 1 2G4 5
Overt Expression of Hostility...—— 12 @ 45 Submissive—AZETessiVe mmr——seesseos 12 @ 45
Apathetic—Energetic .m.eme —1 2 @ 45 Cautious—Impulsive e omeeommmecmme 1 @ 345
Marifest Anxiety 1234 Depressed—Cheerfl o 1 2(@)4 s
Complaining—Noncomplaining —123 4@ Dependent—Independent e 123 4@
Irresponsible—Dependable - 1234 @ Careless—Perfectionistic —mwem -12 @ 45
OverellSchool Adjustment.. 123 4() Menta Healt 12340

STAFF COMMENTS :

I remember this boy as being very steady and capable. He was very reserved and
most people never noticed him. He was almost at the end of two scales in that he
was very popular and never made n lot of noise or hrought undue attention toward

himself.
He was an honor student, made a straight A average, and was Very interested in
baseball. He planned to enter collexe and also hoped to be a baseball player during

college.

e i




APPENDIX C 83

case X-7%
Graduatcd__&s___ Course Followed (‘0//9’4‘-' /0’. elp Grade-point Average_L'_L_

Best Subjects P AP/. (% 4/ EJ uce 75"0

Poorest Subjects /;I'c.'/:ﬂ’l) [ 00/400/’8

4
Group Intelligence Test Score__JL__- School Attendance. A ver. 0}7 (=

RATING SCALE:
Degree to Which Liked by Others...—_. 1 2 @ 45 Conformity to Rules and Regulations... 1 2 @ 45

Appearance 12 3@5 Interest in Environment..___._.l@3 45
Leadership 123 4@ Participation in Group Activities——.. 1 2 3 4@
Participation in Athletics— .1 2 3 4@ Interest in Opposite SeX—reeee 1 2 3 4 @
Overt Expression of Hostility____..__(l)Z 345 Submissive—Aggressive me———eee 1 2 3 4@
Apathetic—Energetic .. 1 2 3@5 Cautious—Impulsive e 1 2 3 4@
Manifest Anxiety. )2 345 Depressed—Cheerful .o 1()3 4 5
COmplaining—Noncomplaining_.____@2 345 Dependent—Independent .._.....___-__@2 345
Iresponsible—Dependable 1 2(3)4 5 Careless—Perfectionistic (D2 3 4 5

Overall School Adjustment .. (1)2 3 4 5 Mental Health 1@)3 4 5

STAFF COMMENTS :

In a football game or in any other stress situation, he always seemed confused
and not clear as to what was going on. He had a good passing arm, but actually
had no leadership perception of what was goirg en during the game.

He tried to become eligible for college by repeating courses in which his grades
fell below college admission standards. He fluctuated markedly hetween periods of
great activity to almost none.

When I think of this boy, I remember him as our first string quarterback on the
varsity football team. He felt his ears were too large and finally got his parents to
pay for facial surgery. In the crucinl foothall game of the season, during his senior
vear, he made a bad honer as the quarterback. The coach yanked him. It cost us
the game, He hrooded about it.

I also recall this hoy as one who griped very eusily if things were not quite the
way he thought they should he. Nothing ever seemed to he his fault. He tried very
hard to win friends and influence people. He wanted to be accepted. The students
seemed to like hin and they took to him. A good speuker. Seldom did good school
work unless the teacher “pressured” him. Moody to some degree in that he swung
from low to high spirits.
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CASE /5
Graduated No Course Followed Genera/ G.ade-point Average 2.0

Best Sub]ecn__l.._lﬂfd/ln.‘ £, Hloodshep , Elecivie Shep
Poorest Sub]ea;g_é_”#viLﬂnJ /"5#"51

Group Intelligence Test Score. ,70 School Attendance. /%"'

RATING SCALE:

Degree to Which Liked by Othera_____®2 345 Conformity to Rules and Regulations—— 1 @3 45
Appeararnce 1@3 4 5  Interestin Environment.________@2 345
Leadership _®2 3 4 5  Participation in Group Activities—— 1 2@4 5
Participation in Athletics 23 45 Interestin Opposite Sex———— 1 2 3 Q)
Overt Expression of Hostility_——— 1 @3 4 5  Submissive—Aggressive 120Q)4 5
Apathetic—Energetic. 1@3 45 Cautious—Impulsive —————1 23 4@
Manifast Amiety 1@3 45 Depressed—Cheerful e ] @345
Complaining—Noncomplaining ———— 1 @'—’ 45 Dependent—Independent —— 1 @ 345
imespansible—Sependable ——([)2 3 4 5 Careless—Perfectioristi —) PN
Overall Schoct Adjustment ()2 3 4 5 Mental Health FOLERE

STAFF COMMENTS:

He possessed a hearing loss of 290.2 per cent in his left ear and 22.6 per cent in
his right ear. A substantial hearing loss occurred during his sophomore year in
high school. He was & itizenship problem all through junior and senior high school
and also an attendance and tardiness problem.

At times he displayed some ambition but generally was unable to do much about
it due to his low academic ability and inability to stick to anything. He insisted
on taking courses he couldn't possibly pass.

He was very attracted to girls and not discreet in his attentions to them. In his
fourth vear of high school attendence, he was discovered under the back stairs of
the school auditorium in an intimate gituation with a girl, It was our understanding
that this was not the first such incident. In that he was then over the compulsory
gchool age, he and his parents were requested to terminate hig enrollment in the
school. They complied with this request.

During bis high school career, he had few friends. He conformed to rules poorly
and evaded issues and rules wherever possible. A poorly groomed person with an
extremely long oily “duck tail” haircut. We don’t remember ever seeing kim with
a group of boys. He was either alone or with a girl. In fact, he seemed Just plain
“girl crazy” to the point where he became a social problem in the schogl.
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case X-%
Graduated No Course Followed Gener 9/ Grade-point Average_fesS__

Best Subjects Gﬂf fs
Foorzst Subied;_MMﬁ éﬂ/d//:f‘ M:"fl'fy Sc/ence

Group Intelligence Test Score. 72 School Attendance. Por

RATING SCALE:

Degree to Which Liked by Others...—— 1 @3 45 Confarmity to Rules and Regulations_...@ 2345
Appearance 1 2@4 5  Interestin Environment._______.@Z 345
Leadership 1)2 3 4 5  Participation in Group Activities..__.@Z 345
Participation in Athletics— 1(@)3 45 Interestin Opposite Sex e 1 @345
Overt Expression of Hostility.——— 1 @ 345 Submissive—Aggressive 123 @ 5
Apathetic—Energetic . — 1@3 45 Cautious—Impulsive oo 1 2 @ 45
Manifest Anxiety. 12 @ 4 5  Depressed—Cheerful .o ereremns 1@ 345
Complaining—Noncomplaining .— 1 2 @ 45 Dependent—Independent .. oeone e 1 @ 345
Irresponsible—Dependable _____@ 2 345  Careless—Perfectioifstic ....__.._...,,....@ 2345
Overeall School Adjustment—— (1) 2 3 4 5 Mental Health 1@)3 45

STAFF COMMENTS:

A very tall, mature boy—rather nervous and slightly eifeminate. He disciplined
himself to keep his nervousness from showing. On one occasion, he was described
as a boy who showed no interest in school—didn’t even know when lunch period
came. Seemed very detached from reality, He barely heord the directions, he was so
absent-minded. The boy seemed to have a philosophy that nothing can hurt him now.
He just didn’t think ahout anything. He snid, for example, he saved for a BB gun
three times and each time his family took the mouey. Then his father took $60
that he had saved for a bike. His father did try to return it in dribbles, so the sum
was never together again. The boy was deeply hurt and took a nouchalant no-hear-
ing, no-thinking attitude as a defense.

In response as to why he cut school, the boy once stated that he cut because he
got tired of school or because he wanted to go some place. He thought five days
a week were too much of the same thing day after day. He said he would get tired
of it and just take a day off once in awhile and he didn't like to go to school
anyhow.

On one occasion he pledged that he would not cut school as loug as he was in
attendance here.

Would not work, talked aloud, and it was difficult to understand what he was
saying.

The boy was told to stay after school because of poor work and poor citizenship.
He disobeyed and did not stay. A letter was sent by him informing his parents that
he was to stay after school and write a 200-word composition. The boy was to return
the letter with the parent’s signature. He never returned it. He finally said it had
gone through the washing machine. His attitude was poor. He chewed gum in class
and was generally unco-operative. His citizenship was unsatisfactory and seldom
did he appear at n designated time and place to stay after school as part of his
punishment.
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Iiresponsible, I! in Scholarship, poor workmanship, lnck of home study, inatten-

tive, and wasted time.
The boy considered school o three-ring circus. He took nothing seriously and con-

sequently learned nothing.

CASE /7
Graduated %5 Course Folbwcd___(..‘.’_/Ll?C_&?_/Q—— Grade-point Average.

2.8

Best Subiects__Zé/&’/jZQ_/ é-a’um;ﬁn 0I’J I‘;\'nré

Poorest Subjects .Sl‘Pﬂﬂ 754 I
Group Intelligence Test Score— Vi ? School Attendance— (T.ooJ

RATING SCALE:

Degree to Which Liked by Others...——— 34 @ Conformity to Rules and Regulatioas——

12

Appearance 123 4@ Interest in Environment.

Leadership 123 4@ Participation in Group Activities....—
12
12
1

Participation in Athletics.— 3 @ 5 Interest in Opposite SeXae——em—

Overt Expression of Hostility. 34 @ Submissive—AgEressive o

— s bbb b e

23 4@ Cautious—Impulsive o o meeeeemme—se

2

2

Apathetic—Energetic .. 2
1 2@4 5  Depressed—Cheerful e eoommcmmeerm 123 4(5)

2

2

2

Manifest Anxiety.... oo,
Complaining—Noncomplaining 12 @ 45 Dependent—Independent wevmreecreeees 123 @ 5
Irresponsible—Dependable ..o 1234 @ Careless—Perfectionistic e oo 1 3 @ 5

Over-all School Adjustment... 1234  Mental Heath oo e |

STAFF COMMENTS:

In school, this boy could be classified as a tall, slender boy. He was an aggressive
sort of person but in a nice sense. He was a leader. He was quite active in student
affnirs—in fact, he was very active. Some might have considered him a pleasant
extrovert. In hix school tife, we found him to be a responsible boy and a very good
student. At various times, he served as vell leader, class president, and as a member
of the student council. He liked track and turabling activities. In school, he displayed
an interest in social problems. In fact, he might be described as a “humanitarian.”

e ————
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case X-/16
G’°d“°'°d—)/e-—'s— Course Followed ay‘-‘}"’ %P Grade-point Averoae_a-_L._
Best Subiecdﬂﬂ,ﬂéﬂ@!ﬁés —
Paorest Subiects_e:d%//u
Group Intelligence Test Score 708 Schoo! Attendance. éoao/

RATING SCALE:

Degree to Which Liked by Others..._ 1 2 3 4 @ Conformity tc Rufes and Regutations—. 1 2 3 4 @
Appearance 123 4@ Interest in Environment..—eeoee. 1 2 3 @ 5
Leadership 12@4 5  Paticipation in Group Activities 12@)45
Participation in Athtetics...... 1 2 3 @ 5 Interest in Opposite Sex e 1 @ 345
1
1

Overt Expression of Hostility ... 1 2 3 4 @ Submissive—Aggressive 1 2 @ 45

Apathetic—Energetic .. 23 (4) 5 Cautious—Impulsive oo 1 2 @ 45
Manifest Anxiety. 12@45  Depressed—Cheerful ... 1 2(4 5
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent .o b 2 3 4@
Irresponsible—Dependable .. —123 4@ Careless—Perfectionistic v 1 2 3 4@
Over-all Sclivol Adjustment.oee—o 1 2 3 4@ Mental Health 123 4@

STAFF COMMENTS:

During his high school carcer, this boy was remembered &s a quiet, responsible
person. He was a good, clean-cut boy and of excellent character. Much of the time
he was on the shy side. He usually acted in a quiet, reserved manner. In fact, Some
people would regard him a sort of an introvert. He was cansiderably above average
in his scholastie record. Most students liked him. He showed an interest in seience.
He tended to be a perfectionist. At times this hindered him in his work output. Ee
seemed unable to go beyond certain points.
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x CASE /9 i
' Gruduuted_)ési Course Followas Aeademic Grade-point Average_g';é_. |

Best Subieck_@@_amlﬁ‘f and_Mechanico/ Drowin g a
Poorest Suhinds 7‘}’5&:"0/ Ed&'fd#&a .!
/2 “6 School Attendance /}Ve (L ’f/' (- '

Group Intelligence Test Score.

RATING SCALE:
= Degree to Which Liked by Others...—.—. 1 @ 3 45  Conformity to Rules and Regulations ... 1 @ 345

" Apnearance 123 @5 Interest in Environment..—— 1 2 3 4@ '
rd * Leadership 123 @5 Participation in Group Activities . 1 2 3 4 ®
Participation in Athletics ... ——v1 2 @ A5 Interest in Opposite SeX———— e 1 2 @ 45 ;
Overt Sxpression of Hostility....— 1 2 @ 45 Submissive—Aggressive we——we 1 2 3 4 @ ;
: Apathetic—Energetic .—coro 1 2 3 @5 Cautious—Impulsive m—o e 1 2 3@5 &'
s Manifest Anxiety 123 @5 Depressed—Cheerful .o oeereeee 123 @5 g
1 Complaining—Noncomplaining ... 1 @ 345 Dependent—Independent e 1 2 3 4@
Iresponsible—Dependable .1 2 @4 5 Careless—Perfectionistic —sumnr .1 2 @ 45
: Over-all School Adjustment..—— 1 2 @ 45 Mental Health 123 @5 ¢

STAFF COMMENTS:

He was a more quiet boy as a freshman than he was in his senior year. In class-
ro. m situations, he was a very colorless sort of personality all through his freshman
year. After his freshman year, he participated to some extent in football and track \
and began to show interest in people and group activities.
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case X-20

Graduated__N© _ Course Followed Co/. /‘-}“ /?le Grade-point Average_a-__a__.
Best Subjects German /vaée mof/'c's

Poorast Subjcts Péfs/co/ Edvcation

Group Intelligence Test Score V4 07

RATING SCALF:
Degee to Which Like® 4 Others..— 1 234 5

Appearance ‘(1)2 345
Leadership @D2345
Partcipation in Athletics (1) 2 3 4 5
Overt Expression of Hostility.. 123 4@
Apathetic—Energetic .....—— 1 (2) 3 4 5
Manifest Ansiety 12045

12340

Complaining—Noncomplaining

lrresponsible—Dependable -
Over-all Schoo! Adjustment ..

STAFF COMMENTS :

School Attendance 6" J

Conformity to Rules and Regufations.. 1 2 3 @ 5
Interest in Environment.— - 1@ 345
Partcipation in Group Actiities—— 1 2(3)4 5
Interest in Opposite Sex———— ()2 3 4 5
Submissive—Aggressive 1 @ 3 5
Cautious—Imputsive —————— 1(@)3 4 5
Depressed—Cheerful S | 2@4 5
Dependent—Independent .1 2 3 @5
Careless—Perfectionistic .. 1 @) 3 4 §
Mental Health 1 @3 45

We remember him as a chubby boy, unkempt in appearance. It wag felt that if
some man whom he liked could have gotten to him, the boy would have been helped.
He had a pleasant personality, but it was overshadowed by his excessive weight

and sloppiness.

He was the kind of boy who always keeps things to himself. The teachers worried
about him because he never showed any feelings about anything.

e
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RATING SCALE:

i Dagree to Which Liked by Others............. 1 @ 345 Conformity to Rules and Regulations.—.... 1 @ 345

i Appearance 123 @ 5  Interest in Environment...eseen 1 2 @ 45

| Leadership 1 2@4 5 Participation in Group Activities....... 1 2 3 4@

! Participation in Athletics.e -1 2 3 @ 5 Interest in Opposite SeXemwemmrrrecemeereree 1 2@4 L

| Overt Expression of Hostiity 1 2(5)4 5 Submissive—Aggressive . 1 2(8) 4 8
Apathetic—Energetic ..o 1 2 3@ 5 Cautious—ImpulSive v memers cocemme 1 2@ 45
Manifest Anxiety. 1 2(0)4 5 Depressed—Cheerfol e 13 45
Complaining—Noncomplaining ... 1 2 @ 4 5 Dependent—Independent e oo 1 23 4@
Irresponsible—Dependable oo . 1 2 3 @ 5  Careless—Perfectionistic .o e 123 @5
Over-all School Adjustment... 123 @5 Mental Health : 12 3@5

hig

STAFF COMMENTS:

We remember this boy as being pretty rough to get along with. He was not a mean
boy, but a guy that had a real good inpression of himself. Of course he was a
capable boy and could back up most of his bragging. He was quite a stuck-up char-
acter. He was pretty popular in school among certain groups. He was class presi-
dent of the freshman and sophomore class. He also was the track and varsity foot-
ball manager. He was in all of our music activities. ITe really was an excelient
musiciai,. He was also quite active in club work. In almost every instance, he dis-
played a lot of confidence in himself.

\\
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cAse 2/ }!
Gradumed_ﬁs__ Course Followed_Jﬂi’.ﬂf“s Grade-point Average 3.2 ‘:
Best Subjects A// }
Poorest Subjects None .
Group Intelligence Test Score. /%0 Schoo! Attendance. 6-oaa/
.
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cAsE X- %3

Graduated__1€5___ .. Course Followed

a)//e}fe /%P Grade-point Averuge_z'.;_"'é—

Best Subjects

Paorest Subjects

%gs/'ca/ Edvecalion and Ié-/y/is/
Serence __and Motbematies

Group Intelligence Test Score. é’"’" W”/ "% ) School Attendance.

RATING SCALE:
Degree to Which Liked by Others......... 1 2 3 (&)5

Appearance 1 2@4 5
Leadership 12(3)4 5
Pattcipaton in Atleics...e——(D 2 3 4 5
Overt Expression of Hostlly....——— 1 2 3(&)S
Apathetic—Energetic ...... R | 2@4 5
L A — @345
Complaining—Noncomplaining . s 1 2@4 5
Irresponsible—Dependable e 1 2 3@5
Overall School Adjustment....—..—— 1(2)3 4 5

STAFF COMMENTS:

A’Veraqc,
J

Conformity to Rules and Regulations—... 1 2@ A5
Interest in Environment.... s 1 2@ 45
Paticipation in Group Activites....—. (D2 3 4 5
Interest in OpPoSit SEXcomrrmrerne 1 2@ 45
SUbMISSIVE~-AZEIESSIVE comrecrrrrmee 1 2 @ 45
CautioUs—ImpUISIe. —— e 1(Z) 3 8 5
Depressed—Cieerful wommmesire 1 2@ 45
Dependent—Independent .wevoemevene 123 @ 5
Careless—Perfectionistic we........ | 2@4 5

1(@)3 4 5

Mzntal Health

Whenever I think of this hoy, 1 think of his mother. She was renl tough to work

with—completely domincering.

The boy was interested in music. He was a sensitive boy and not very inclined to
move or work with the group. He was a nongregarious sort of person. He liked
music and was good in the music field and was especially adept at playing the
piano. He was sort of the “arty” type, inclined te moods and getting by with just

satisfactory work.

At times he reflected what could be called a military point of view. He went
through periods when he wus extremely interested in totalitarianism. He thought
Hitler might have had something. You could not say that he was completely indif-

ferent to society, but usuaily had some

uoff beat” interest. He was seldom involved

in group activities. Some of the time you got the impression that he was anxious to

avoid trouble.

His ambition was to go to Europe in order to study the piano. Music was the only
aetivity in which he exerted himself. Otherwise he went around in a somewhat pre-
occupied manner as though something was on his mind, He felt that he operated
under too much pressure from home. He tried to figure things out himself but did

not do good work: in school.
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case 29

Graduated_)_/e_s— Course Followed Gener 4/ Grade-point Average_l'_ﬁ_
7 o

Best q"hinrk /l);p/l)ld

Paarest Subjects. 5DCLL/ -s;‘lvnc‘&

Group Intelligence Test Score. /03 School Attendonce. Por

RATING SCALE:

Degree to Which Liked by Others...— 1 2 @ 4 5  Conformity to Rules and Regulations—.. 1 2 @ 45
Appearance 123 @ 5 Interest in Environment. —— . 1@ 345
Leadership 1204 5 Partiigation in Group Aciities.—— 1 2(3) 4 5
Participation in Athletics 12 @ 45 Interest in Opposite SeX— e 1 @ 345
Overt Expression of Hostility...... . 1 2 @ 45 Submissive—Aggressive w1 @ 345
Apathetic—Energetic . I | 2@ 45 Cautious—Impulsive —eoe o1 2 3 @ 5
Manifest Anxiety. 12 @ 45 Depressed—Cheerful e 1 2 3 @ 5
Complaining—Noncomplaining —— .1 2 @ 45 Dependent—Independent ..o 1 2@ 45
Irresponsible—Dependable 12 @ 45 Careless—Perfectionistic .eecurieuens -1 2@4 5
Over-all School Adjustment_.________.1 2 @ 45 Mental Health 12 @4 5

STAFF COMMENTS:

A boy who dispiayed a favorable attitude toward school. A quiet, average sort of
fellow. He was slightly on the happy-go-lucky side and didn’t express or display
much ambition.

It's easy to remember a cute littie smile he wore much of the time. He got mad
sometimes but smiled immediately afterwards.

A short, stocky boy who displayed little interest in athletics. Although he did not
participate in footbail until his senior year, he cume out for the varsity team and
played a osition ia the line. By midseason he hdd earned a starting position.
Perhaps his olightly older-than-nverage age, combined with his rugged stocky
physique, helped to make possible his rapid ascent in football ability.

Despite his apparent rugged appearance, he seemed to be ill a great deal and
missed more than the average amount of school.
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case X-24

Graduated %S Course Followed_4€_7é——(.°/ (2 /Df (=] Grade-point Averago___..3~ e
Best Subjects 500/ and //Ufb 5/53;,
Poorest Sukjects. £ ’7/4// S 4

School Attendance ’4‘@’“‘/4&

Group Intelligence Test Score— (1O

RATING SCALE:
2 314 @ *:Conformity to Rules and Regulations—... 1 2 3 @ 5

Degree to Which Liked by Others...—.
Appearance 2 @4 5 Interest in Environment....omwe— 1 2 @ 45
Leadership 23 @ 5 Participation in Group ActivitieS...m 1 2 3@ 5

3 @ 5 Interest in Opposite SeX oo 1

3@ 5 Submissive—Aggressive .. 1

3 4@ Cautious—Impulsive oo 1 2 @ 45
1
1

Participation in AthleticS oo 1 2
2
2
23 @ 5 Depressed—Cheerful ... s
2 -
2
2

Overt Expression of Host ™ —oeeeeevs
Apathetic—Energetic .. e
Manifest Anxiety.

Complaining—Noncomplaining — e

3 4@ Dependent—Independent -..woceeeeeeecee
3 4)  Careless—Perfectionistic ..o 12045
3 4(5) Mental Health 12 3(0)5

Irresponsible—Dependable

1
1
1
1
1
1
1
1
1
Over-all School Adjustment . 1

STAFF COMMENTS:

He conld be described as a boy who was one of the best athletes in the school.
He was co-operative and was the kind of boy you would like to have in class and as
a member of an athletic team. He once was injured rather severely but did not let
anyone know about it.

In high school he was a very quiet boy. He was pleasant and had a nice smile—
people liked him—it was always pleasant to talk to him. He always seemed to have
had the “right answers.” He was a boy ivho never caused any trouble in school, and
often gave the impression of thoughtfully thinking things through before talking.

You never worried about him. He did as you would expect. Stayed cheerful almost

all the time.
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CASE 25

Graduated \/e‘s Course Followsd G‘-’”‘-‘ ra/ Grade-point Avercgc_z.'_‘g._
Best Subjects 44/‘/_

Poorest Subject: None

Group Intelligerice Test Score V4 0/7 School Attendance é‘o"J

RATING SCALE:

Gegree to Which Liked by Others....— 1 2 3 @ 5 Conformity to Rules and Regulations—... 1 2 3 @ 5
Appearance 123 @ 5  Interest in Environment. oo 1 2 3 @ 5
_ Leadership 12 @4 5 Participation in Group ActivitieSmo 1 2 3 @ 5
Participation in Athletics... 1 2(3)4 5 Interest in Opposite Sex . 1 2()4 5
Overt Expression of Hostility.....——. 1 2 3 @ 5 Submissive—Aggressive 12 3()5
Apathetic—Energetic ..o 1 2 3 @ ) Cautious—Impulsive . —— e 1 2 3 @ 5
Manifest Anxiety. 1 2@ 4 5  Depressed—Cheerful wmeecvoonen. 123 @ 5
Complaining—Noncomplaining 1@3 45 Dependent—Independent .o 1 2 3 @ 5
Irresponsible—Dependable v 1 2 0 @ 5  Careless—Perfectionistic —..—.— —123 @ 5
Overell School Adjustment...— 1 2 3(®)5  Mental Health 1 2(3)4 5

STAFF COMMENTS:

This boy during his high school career possessed lots of fire. He was energetic and
enthusiastic. Sometimes it got away from him. He was described by some as always
“pelly-aching” more than usual. He had somewhat of a “growly” disposition toward
life, but he seldom lost his sense of enthusiasm. He did not participate in athleties
or any other activities.

He must not have liked physical education classes in that he seemed to have a
variety of sprained thumbs, ankles, sore throats, infected toes, and cut fingers that
he claimed made it impossible to participate in physical education classes. An impul-
sive personality—sometimes acted “off the top of his hat.”

e -
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case X- 26

Graduated 7/05 Course Followed Gen e’ﬁ/ Grade-point AverageL/=

Best Subjects ‘S% 0;9
Poorest Subjects /’70718 01075':.8 0/10, é-”/”//:S‘

Group Intelligence Test Score i ‘£ School Attendance 4 /era/qe

RATING SCALE:

Degree to Which Liked by Others...c..n 1 2 @ 45 Conformity to Rules and Regulations—.... 1 2 3 @ 5
Appearance 12 @ 45 Interest in Environment.......eeeoeeemmomnee 1 2@ 45
Leadership l@ 345 Participation in Group Activities......... 1 2 @ 45
Participation in AthleticS.oe 1 @ 345 Interest in Opposite SeXemmmmememeee 1 2 @w 5
Overt Expression of Hostility._.... i2 @ 45 Submissive—~AgZRresSiVE meeeeerscermceermes l@ 345
Apathetic—Energetic .o l@ 345 Cautious—ImpulSive ....ww ——rwermeeseccsr 1 2@4 5
Manifest Anxiety 1 2@4 5  Depressed—Cheerful ..oeoemceeces l@3 45
Compraining—Noncomplaining 1 2@4 5 Dependent—Independent .o 1 2@ 45
Irresponsible—Dependable .. 12 @ 4 5  Careless—Perfectionistic ........o..coeer. 1 2@ 45
Over-all School Adjustment..eeo 1 2 3 @ 5  Mental Health 12 @ 45

STAFF COMMENTS:

A tall, slender, pimply-faced youth. One who did not seem to have much pep. It
looked as though he were not given a good diet. He did not participate in athleties
or school clubs and made little impressiorn on anyone.

Poor in scholarship, slow-learning, but a hard and willing worker. He possessed
a very reserved personality ; mild-mannered; participated very little; seldom, if ever,
took sides on issues. In short—he had a withdrawn personality. In school he was
never a behavior problem.
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96 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC
CASE 27
Gruduu.ed_Ye_S__ Course Followed Genere. / Grade-point Averuge__a_'_e_._

Rest Subjects.. ?é}g/’eg/ Edvcation Mechasica/ .Zrmv/'nflq', S‘alp
Poorest Subjects. Socra/ 5700’/’85

[}
Group Intelligence Test Score ls School Attendance. 6"/ !

RATING SCALE:

Degree to Which Liked by Others 12 3(®)5  Conformily to Rules and Regulations—— 1 2 3 o, !

Rppearance 123 @5 Interest in Environment.. 12 3@5 {
Leadership 12 @ 4 §  Participaiion in Group Activities. -1 2 3 @5 ;
Participation in Atnltics 1 2(3)4 5 Interestin Opposite Sex - 1 2()4 5
Overt Expression of Hostility..... .~ 1 2@ 45 Submissive—Aggressive ..— .1 2 @4 5
Apathetic—Energetic .o 1 23 @5 Cautious—Impulsive e 1@3 45
Manifest Anxiety. 1 2@ 45 Depressed—Cheerful — o1 2 3 @ 5
Complaining—Noncomplaining 1 2@ 45 Dependent—Independent e 1 2 3 @5
Irresponsible—Dependable 123 @ 5  Careless—Perfectionistic ——.—. 1 2 3 @5
Over-allSchool Adjsstment 1 2 3(8)5  Mental Health 12 3(@)5

STAFF COMMENTS:

My first reaction is that of remembering this boy and the impression he made on
the teachers. We think of him as being a clean-cut, respectful type of “all Ameriean
boy.” He was likeable. He never gave anyone any trouble. He was not boisterous,
yet had lots of energy. A hard worker and possessed a good attitude about school
and life. This boy showed interest in painting and art. Not a good academic student
but did outstanding work in agriculture and shop courses.

e et oo s o At e o
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APPENDIX € 97
case X-28 '
Graduated Yes Course Followed Gﬂﬂf" (4 / Grade-point AvcrcgeL‘s._

J
Poorest Subjects i‘/, 43/1‘ 7

Group Intelligence Test Score— ¢ 0/0 School Attendance. Aver éf/qe.

RATING SCALE:

Degree to Which Liked by Others 123 @5 Conformity to Rules and Regulations__ 1 2 3 @ 5
Appearance 12 3@5 Interest in Environment.— 1 2@4 5
Leadershlp 12 @ 4 5  Participation in Group Activities 1 2@ 45
Participation in Athletics 1 2 @ 4 5  Interest in Opposite Sex e 1 2 @ 45
Overt Expression of Hostili -1 2@ 45 Submissive—Aggrassive — 1 2@ 45
Apatietic—Energetic. 12()4 5 Catioss—tmpuisive ———_1(2)3 4 5
Manifest Anxiety. 12 @ 45 Depressed—Cheerful e 1 2 3@ 5
Complzining—Noncomplaining 12 @ 45 Dependent—Independent 1 2 @4 5
Irresponsible—Dependable 1 2@ 4 5  Careless—Perfectionistic . 1 2@4 5
Over-all School Adjustment_______ 1 2 3 @5 Mental Health 12 @4 5

STAFF COMMENTS:

When he came here, he was on the blubbery side, lots of baby fat. He was the
quiet type, pleasant, and did not do much. After a year he went out for football. He
made the team as a lineman. When he got on the football team, he slimmed down,
grew tall, and became a good-looking boy. He played football with a lot of Zip.
Otherwise he was pretty quiet around school. The kids liked him and he was usually
a cheerful person. Most of the time he had a friendly look about him.

A e e o o
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case 27
Graduated %5 Course Followed College p ";P Grade-point Averagc_l'i.

Best Sub{ecrs_%iifﬁ/ é-a/umﬁ'on and Mvs/c
Poorost Subjects___dacsa/ Shdtes _and Mothemotics

Group Intelligence Test Score. ?? Schoo! Attendance— 6 CQL

RATING SCALE:

Degree to Which Liked by Qthers 1 2(3)4 5  Confomity to Rules and Regulations— 1 2 3@)s

Appearance 123 @5 Interest in Environment.. 1@3 45
Leadership 12 @ 45 Participation in Group Activities...—— 1 2@ 45
Participation in Athletics 1 @ 345 Interest in Opposite Sex——— e 1 2 @ 45
Overt Expression of Hostility 1 2 @ 45 Submissive—Aggressive —— 1@ 345
Apathetic—Energetic .— oo 1 2@ 45 Cautious—Impulsive e e 1@3 45
Manifest Anxiety. 12 @ 45 Depressed—Uheerful — e 1 2@ 45
Complaining—Norcomplaining —— 1 2 @ 45 Dependent—Independent e 1@ 345
Irresponsible—Dependable .— 1 @ 345 rareless—Perfectionistic oo — 1 2@4 5
Over-all School Adjustment—.— 1 2 3 @5 Mental Health 1 2@ 45

STAFF COMMENTS:

This boy was quite timid and some teachers may describe him as very quiet. He
was rather withdrawn. Some of this probakly was the “slow burn” that he carried
about school work. He did not have a very good attitude about school work and,
with the exception of music and mathematics, he was not very successful in sciool.
He dressed sharply and was very good in band. In faet, he became the stadent leader
of our band in the last year. Despite his rather poor attitude about everything except
music course and the school band, he was never a disciplinary problem.
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APPENDIX C

case X-3o
Graduated N 2]

q
Course Followed ﬁf - G//"}ﬂ.‘

Best Subjects mec&aﬂ /'C'O/ j" 00;04

99

Grade-point Average__?';ﬁ.

Poorest Subjects.

/I%Ar

(24
Group Intelligence Tast Score roo

RATING SCALE:

Degree to Yhich Liked by Others...e. 1 2 @4 5 Conformity to Rules and Regulations——. 1 2 @ 45
Appearance 12 @ 4 5  Interest in Environment. 1@3 45
Leadership l@ 345 Participation in Group Activities..——. 1 @ 345
Partiipation in Athletics 1(®)3 45  erestin OppositeSex——— 1(D3 4 5

-t Expression of Hostility....___. 1 2 @ 45 Submissive—Aggressive 12 @ 45
spathetio—nergetic 1 2(D4 5 Cautious—mputsie ——————— 1 2(D4 5
Manifest Anxety. 12G)45  Depressed—Cheertul oo 1 24 6
Complaining—Nuncomplaining 1 2@ 45 Dependent—Independent e 1 2@ 45
Irresponsible—Dependable ..o —— 1 2 @ 4 5  Careless—Perfectionistic .o 1 2 @ Y5
Overall School Adjustment——— 1(2)3 4 5 Mental Health 1203)4 5

STAFF COMMENTS:

School Attendance. A’ (A& ?/4' <,

The best way to describe him, when I think about him, is that he is the hardest
boy to remcmber I have ever known. :fe seemed to be one of those that never make
any impression on you. Sitting here looking «t his picture, one recalls a rather quiet
boy who gave no trouble and made some fairly good grades in shop work. Yet the
shop teacher can hardly remember him either.



100 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC
_cAse 3/
Graduated_r___‘-. S Course Followed Colle 78 ;D I’?p Grade-point Average___%_"o
sosrsutjecs___ LMo sic _and Bond ~
Poorast Subjects. 5/-200/.64
Group Intelligence Test Score— ?,? School Attendance Aver Qfﬁ-

R/.TING SCALE:
2 3(D)5  Conformity to Rules and Regulatons—. 1 2(3)4 5

Degree to Which Liked by Others......... 1

Appearance 123 @5 Interest in Environment. o~ 1 2 3@5
Leadership 1 2 3(6)5  Partcpation in Graup Actvtes....— 1 2 3@)s
Particgation in Ahetcs.—1 2 3(D)5  nteestin Opposite Sex o 1 2()4 5
Overt Expression of Hostility..... . 1 2 @ 45 Submissive—AZEressive cmmmmerseee: 1 2@4 5
Apathetic—Energetic ..o ———. 1 2 3@5 Cautious—ImpulSive e — e 1 2@4 5
Manifest Amiety 12045  Depressed—Cheeril oo 1 2 3@)S
Complaining—Noncomplaining .o 3 2@4 5 Dependent—Independent ..vooeoeeeeers - 1@3 45
Irresponsible—Dependable .1 2 3 @ ] Careless—Perfectionistic —...ccnemenre 123 @5
Overall School Adiustment..-— 1 2 3(8)5  Mental Healt 12 35

STAFF COMMENTS:

He displayed a lot of spirit that for the most part was directed toward specific
goals. He was an accomplished musician as judged by high sckool standards. In
addition to his outstanding ability in music, he played basketball. He grew up to be
quite a tall boy and made the varsity basketball team. In general, he was active and
interested in student affairs.

v ————— v
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STAFF COMMENTS :

This boy gave the impression of being very
record but otherwise was never a great prohle
of very little ani“ition and not much energ
testing him, we put him in our special train
the major part of the day. He was older tha
had he not dropped out during the tenth ye
vears old if he had ever graduated. For the
lessness in school. He seemed to be here in b
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cAsE X-32. u
Graduated /Vo Course Followed 6’”" 7' / Grade-point Average_Ls_._

’ Best Subjects é”‘?/".sé
Poorest Subjects Sée/.o

. Group Intelligence Test Score. S School Attendance p“"

s

RATING SCALE:
Degree to Which Liked by Others....._ l@ 345 Conformity to Rules and Regulations_.... 1 2@ 45
Appearance 1 2@4 5 Interest in Environment. .. 1@3 45
Leadership 1)2 3 45 Participation in Group Activities._._@ 2345
Partiipaton in Atheties ()2 3 4 5 Intrestin Opposite Sex—_____1(D)3 4 5
Overt Expression of Hostility....____ 1@3 45 Submissive~Aggressive .. 1@3 45
Apathetic—Energetic ..o 1@3 is Cautious—Impulsive oo . 1 @3 45
Manifest Aniety, 1 2(3)4 5  Depressed—Cheerful _._________. 1204 5
Complaining—Noncomplaining —____ 1 2 @4 5 Dependent—Independent ..o 1@3 45
Irresponsible—Dependable ... 1@3 45 Careless—Perfectionistic ... 1@3 45
Over-all School Adjustment..________ 1@3 45 Mental Health 1@3 45

» very quiet. He had a poor attendance
m here in school. He had a combination
¥, and probably possessed a low IQ. After
ing class where he had one teacher for
n high school students for his age, and

ar, he would have been twenty or more

most part, he exhibited a passive rest-
ody but seldom in spirit or mind.
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case 33

Groduoted__L__e S - Course Followed G“-’”C”‘ﬁ/ Grade-point Averoge_Z'_‘_.?._
Best Subjects. ?/5 Sl.fﬂ/ £JUC‘67;.0/) (”70/ -ﬂep

Poorest Subjects ASZC(.QL -Sf’ao/’e.s

Group Intelligence Test Score 70 2- Schoo! Attendance. ’9"0"

RATING SCALE:
Conformity to Rules and Regulations.—... 1 @3 45

Degree to Which Liked by Others...... 1 2 @4 5

Appearance 12 @ 45 Interest in Environment ..o e 1 2 @4 5
Leadership 12 @ 45 Participation in Greup Activities... ...... 1 @ 345
Participaton in Atletcs.———— 1(2)3 4 5 Interestin Opposite §x oo 1 23 ®s
Overt Expression of Hostility..omewe 1 2@4 5 Submissive—AgEressive ... corememeremms 1 2@4 5
Apathetic—Energetic ... 1(2)3 4 5 Cautious—ImpuISiVe oo memrrerriersrns 1@3 45
Manifest Anxiety 1 2(3)4 5 Depressed—Cheerful oo 1 2 3 ®s
Complaining—Noncomplaining e 1 2@4 5 Dependent—!ndependent ... oo 1@3 45
Irresponsible—Dependable ... 1@ 343 Careless—Perfectionistic ..o.neeee S 1 2@4 5
Over-all School Adjustment.....oen 1 2@4 5 Mental Health w1 2@4 5

STAFEF COMMENTS:

This boy was very likeable. He was somewhat fat and had a rather nice, friendly
smile and quiet eves. Although his attendance was pretty much on the irregular side,
e never really disliked school. We were glad to see him stay and graduate.
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case X-3¢

Gradvated No Course Followed

Genere/

Grade-point Average. M_L_

English

Best Subjects—

Poorest Subjects

Gafts _Mothemotics, and o

Group Intelligence Test Score. ??

RATING SCALE:
Degree to Which Liked by Others.... 1 2 3(@)5

Appearance 12 3@5
Leadership 12 3@5
Participation in Athletics.. 1@3 45
Overt Expression of Hostility....——.. 1 2 @4 5
Apathetic—Energetic ...euom v — 1@3 45
Manifest Anxiety 12()4 5
Complaining—Noncomplaining ....oeeeme 1@3 4 5
Irresponsible—Dapendable ... 1(2)3 4 5
OveralSchos: Adustment....—(1)2 3 4 5

STAFF COMMENTS:

School Attendance. ﬂ or

Conformity to Rules and Regulations—.... 1@3 45
Interest in Environment..—...—eemmeeeee - 1@3 45
participaton in Group Activiies.....—. 1 2(3)4 5
interest in 0ppOsite SeXrrorrrmrne 1(2)3 4 5

Submissive—AREressive wommeerreccrers 12 3@5
CautioUS—IMPUISIVE  wvocens omererresomens 1 2@4 5
Depressed—Cheerful e e 1@3 45

Dependent—independent ... ..
Careless—Perfectionistic ... - coee o

Mental HEaMh .o eeeeeee e reeeseeenmmrsan cecn 2ooee

Whenever I think of this boy, I remember him as one who often came to my room
to complain ahout something. He complained a great deal. Most of the time he com-
plained in a pleasant wav. Often said that he was waiting for the day to quit school
at the first opportunity. Most of his complaints were related to his desire to quit
school. He never seemed to hold grudges and I don’t think he held back anything.
He was n great one to talk and complain about things in general.

His school attendance:was poor with considerable tardiness. Always he had “‘ex-
cuses” for his tardiness. Such things as headnches, no alarm clock, had to return

home to bring books he had forgotten,

got mixed up on class period schedule, and

stuck locker doors were advanced as why he was late in arrival to school or class.
He had more on the hall than he showed but seldom applied himself to the situation.

Sometimes he claimed people picked on
to the school environment.

him. In an over-all sense, he didn't adjust
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CASE 35
Graduated ch Course Followedﬁ?ﬂ”@’!,ﬁﬂ— Grade-point Average

Best Subjects Aaricolfore _and Ar?

J [ 4
Poorest th!nm 66"6’/'0/ &,eﬂca
Group Inteliigence Test Score. - Schoo! Aﬂendance__&f_e_m_}ﬂ-__——

RATING SCALE:
Degree to Which Liked by Others.....—

2.6

23 @5 Conformity to Rules and Regulations— 1 2 3@5
2 @4 5 (nterezt in Environment..——. 1 2@4 5
2 3()5  Participation In Group Actvties— 1 2 3 ®:s
23 @ 5 Interest in Opposite SeX e 1 2 @ 45
23 @5 Submissive—Aggressive 12 3@ 5
2 3@®s  Catioss—tmpishe —— 1 2()4 5
2 3()5  Depressed—Cheertul ——— 1 2 3 @s
2
2
2

Appearance

1

1

Leadership 1
Participation in Athletics 1
Overt Expression of Hostility.————— 1
1

1

1

1

1

Apathetic—Energetic .
Manifest Anxiety
Complaining—Noncomplaining ————

3@5  Dependemt—tndependent 1 2 3@
3 @5 Careless—Perfectionistic . 1 2@ 45

3()5  Mental Healt 12 3(®)s

Irresponsible—Dependable
Over-all School Adjustment

STAFF COMMENTS :

My first reaction to this boy was that he was a more-than-average regular boy.
He was not a very good student academically but he was an above-average person.
He was very interested in athletics and participated in foctball and baseball. In
addition, he held positions on his school publications and gerved on the student
council. One year he was vice president of his class. In the school annual along
with the graduate’s picture and name, each graduate selected a quotavion that he
felt ref esentative of him. The quotation that appeared under this boy's picture and
name was, “Never let school interfere with your education.”

Il o o e e e
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case X-36

Graduated %’5 Course Followe (é/ /

p re Grade-point Average_’.'v_,L.

Bost Subjects Edf/éé and Yeio/ Hvdies

Poorest Subie:ﬁ__%;_yfj apn ‘/ 5 =oMe. z"f

Group Intalligerce Test Score. 72"

RATING SCALE:
Degres to Which Li.ed by Othars.—— 1 24 5

Appearance 1 2@4 5
Leadership 1(@)3 4 5

Particpation in Athieties___ ()2 3 4 5

Overt Expression of Hostility 123 @5

Apathetic—Energetic ... 12 @4 5
Manifest Amiety 1203)4 5
Complaining—Noncomplaining —.ev1 2 3 @5
irespansible—Dependable 1 2(3)4 5
Over-all School Adjustment.—— 1 2 3@5

STAFF COMMENTS:

School Amndance_ﬂ%——

Conformity to Rules and Regulations— 1 2@4 5
Interest in Environment...— e 1@3 45
Participation in Group Activities..—— 1(B) 3 4 5
Interest in Opposite Sex . 1(2)3 4 5
Submissive—Aggressive 1 2@4 5
Cautious—Impulsive e rrmmreeme 1 2@4 5
Depressed—Cheerful SRR G- 3@5
Dependent—independent R R 3@5
Careless—Perfectionistic .—meeece 12 3@5
Mental Health 120345

In this scnool it was the custom for each graduating senior to select a brief
quotation that was to appear directly below his name and picture in the school’s

annual. This boy chose tke quotation:
within a dream.” (Edgar Allan Poe)

“All that we see or secm is but a dream

He was a fairly average sort of youngster, but he may have been considered a
little-below-average sort of fellow by the students. He possessed a withdrawn per-
sonality—not markedly so but usually evident. To a limited degree, he participated

in the activities of the school’s drama club and served one year as reperter on the

schoo! paper. He had almost zero interest in athletics.

[P—
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case 37

Graduated_&s— Course Followed_@Lﬁu g (-4 Grade-point Average_L__o S
Best Subjects l : p

Poorast Subject Soa SHvdies Molhemalics

Group Intelligence Test Score— 70¥¢ School Aﬁendanco_i&_%__

RATING SCALE:

Degree to Which Liked by Others...—— 1 @3 4 5  Conformity to Rules and Regulations—... 1 2 @ 45
Appearance 12 3@5 Interest in Environment.,———m—o.. 1@3 45
Leadership 1(2)3 4 5 Paricpation in Group Actvtes.———.. 123 4 5
Participation in Athletics... 1 @3 45 Interest in Opposite SeX———emem 1 2@ 45
Overt Expression of Hostility——— — 1@3 45 Submissive—Aggressive ———weeomes 1 2@4 5
Apathetic—Energetic . oo 1@3 4.5  Cautious—Impulsive ——— e 1 2 @ 45
Manifest Anxict;: 123 4@ Depressed—Cheerful e e 1@ 345
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent oo 1 2 3@5
Irresponsible—Dependable . 1 2@4 § Careless—Perfectionistic v 1 2@ 45
Overal School Adjustment . 1(2)3 4 5 Mental Healt 1 2(3)4 5

STAFF COMMENTS :

He was not interested in readmg, but scored high in reading comprehension.
In general, he was a pleasant, quiet, well-mannered, likeable boy and a strmght
thinker who liked to work out his own problems. His parents insisted on his going
to college, but he didn’t want to. His instructors felt he had good ability in con-
structing things—interested in building bridges, dams, and railroads.

When we think of this boy, we remember him us a quiet, shy boy. In fact, when
you spoke to him you always had the impression he was about rendy to cry. He
was married in his senior year. Both he and his wife graduated.

The girl he married came from u very wenlthy and prominent family. When you
think of this, it always seems strange that these two people married. The girl was
the “part,” type of girl while he was a very serious boy. In fact, “quiet,” “serious,”
and “neat” are three key words in deseribing him.

Although his records show that he did not make very good grades (in fact, they
were qulte poor), he was nevertheless quite interested in intellectual a@fairs. Otner
than going out for tiie boxing team, he participated in ne extracurricular activities.
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case X-38

Graduated %S Course Followed G//?e P" €L ___ Grade-point Average..?'._L
/4

Best Subjects ? lQSI. (X4 / g /(/6'07;34

Pcorest thinrk /YP;”Jq

Group Intelligence Test Score ,f ‘[ School Attendance 600 J

RATING SCALE:

Degree to Which Liked by Others........ 1 2 3 @5 Conformity to Rules and Regulations—.. 1 2 @ 4 5

1
Appearance 1 2@4 5 Interest in Environment.....oococaceeeew 1 2@4 5
Leadership 123 @5 Participation in Group Activities.......... .123 @5
Participation in Athletics.eeen 1 2 3 @ 5 Interest in OppoSite SeXomecreeemremcrmr 1 2@4 5
Overt Expression of Hostility....eoe 1 2@4 5 Submissive—AZEressive ..oceeemeessmemn. 123 @5
Apathetic—Energetic .. oeoe . | 2@4 5 Cautious—ImpUISIVE wencomerecron cmreene 1 2@4 5
Manifest Anxiety. 1234 @ Depressed—Cheerful we.veeee cm o 1 2 3 @ 5
Complaining~Noncomplaining 1 2@4 5 Dependent~Independent .ev..ovreeree . 1 2@ 45
Irresponsible—Dependable ... 1 2@4 5 Careless—Perfectionistic ... .o 1 2@4 5

1

2 3())5  Wental Health 12()4 5

Over-all School Adjustment.

STAFF COMMENTS:

In his first year of high school, he was childish and immature in his social rela-
tionship with classmates. Later he improved in his ability to get along with others.
He was usually neat and cheerful. However, he sometimes displayed a lack of self
control, reliability, and proper respect for the rights of others. Although his work
habits were reasonably good, he was not careful with school supplies and materials.
His major weakness was his inability to accept almost any kind of responsibility.
He continued to enjoy childish pranks throughout his high school vears and never
seemed to acquire any definite aims or goals in life. Neither a leader nor a good
follower.

He planned to go to college. Yet at best he would have to be considered as being
slightly below average in academic ability. Seldom did he produce work unless
placed under pressure. His plans for college were also vague and poorly defined.

Your strongest over-all impression of him was that he was a cheerful, ordinary
sort of boy who tended to be an extrovert. He was the energetic type. Swimming
and water polo were his main interests and he was outstanding in each. At times
he displayed an interest in hoxing and would participate in”this sport. In his senior
yeur, he served as a member of the student welfare council. If he had ever learned
to overcome his immaturity and turned his work in on time, he would have enjoyed
a more successful high schiool career.
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case 39
Gruduu!ed_>é_3_ Course Followed_jﬂew / Grade-point Average__s-_g__

Best Subjects 77/{/1/5/(0/ bocotoon _anyd Mechonsce/ 021‘04/;0/0

Poarest Subjects. //0 ne

Group Intelligence Test Score. /¢ 0/7 School Aﬁendonco_g.‘il

RATING SCALE:

Degree to Which Lied by Others._ 1 2 3 @5 Canfomityto Pulesand Regulations— 1 2 3(8)5
Appearance 12 3@5 Interect *+ Environment.. 2@ 45

1

Leadership —_1 2 @4 5 Participation in Group Activities—— 1

Participation in Athtetics— .1 2 @ 45 Interest in Opposite Sex 1
_ 12045

1

1

1

Overt Expression of Hostility.oo.———— 1 2 @ 45 Submissiva—Aggressive
2 3 @ 5 Cautious—Impulsive . e

Apathetic—Energetic .o 1

Manifest Anxlety 12 @4 5 Depressed—Cheerful e e
1 2@ 45 Dependent—Independent —

1

1

Complaining—-Noncomplaining
2(3)4 5 Careless—Pertectionistic ———— 1 2(3)4 5
2(3)4 5 Mental Healt 12(Q)4 5

{rresponsibia—Dependatle
Over-all School Adjustment eme

STAFF COMMENTS .

Our impression of him is that he was sort of a “funny kid.” He possessed a good
sense of humor. He maintained this sense of humor despite the fact that he seemed
to try beyond his real ability. At times this was frustrating to him and he would
become slightly moody. All in all, I would consider him & nice fellow throughout
his years of attendance at this high school. He expressed an interest in design
making and hoped to be a teacher of cabinet making.
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case X-4o
Graduoted_Z@—— Course Followed G’” ere/ Grade-point Averago_?:.é_

Best Subjects English and _Secie/ Stodles

/
Poorest Subjects Wilifory Ocience.

School Aﬂendunce_ﬁy_e/‘%sﬂ————

Group Intelligence Test Score. /13

RATING SCALE:
Degres to Which Liked by Other$...— 1@3 45 Conformity to Rules and Regulations— 1 2 3@5
Appearance 12 3@5 Interest in Environment. 12 3@5
Leadership @2 345 Participation in Group Activities 1@3 45
Participation in Mhletics___@z 345 Interest in Opposite Sex_..__.______@z 345
Overt Sxpression of Hostility. 123 @5 Submissive—AgEressive e 1@3 45
Apathetic—Energetic .o 1 2@4 5 Cautious—Impulsive —e e 1@3 45
5
5
5
5

Manifest Anxiety 1 2@4 5  Depressed—Cheerful —_—1 2@4
Complaining—Noncomplaining .—e— 12 @4 5 Dependent—Independent 12 @4
Irresponsible—Deper lable — ———— 1@3 45 Careless—Perfectionistic .—————— l@ 3 4
verall School Adjustment__1(2)3 4 5 Mental Healt 1 203

STAFF COMMENTS «

We remember him as a boy who was smart in school work, but actually always
geemed to be a little on the odd gide. He went around with one or two other boys;
otherwise, he had little participation with other students. I guess you would describe
him as a sort of person who would never get elected to any high school office. He
studied hard and presented good logical arguments in social studies and English
classes.

We remember him yet as a boy who was always walking around to and from
classes carrying a huge load of hooks. ¥le was a good boy actually ; but sitting here
looking at his picture, you wonder why his school work used to fluctuate so much.
At times it seemed that he almost deliberately turned in a poor piece of work. On
occasion he indicated an interest in aviation and the possibilities of being a news-
paper reporter. Considerable time was spent in his hobby of making airplane models.
He also pursued a hobby of collectiug armed forces insignia.

2o e e e
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CASE 4/

/
Graduated /‘( o Course Followed éo(‘a/nm?/ Grade-point Average 2.5
Best Subjects ?/jm,’m/ Edycation and Séol o~

Poorest Subjects, ”70748070/9::.5

Group Intelligence Test Score. / 0/4 Schoc! Attendonce. Goo J

RATING SCALE:

Degree to Which Liked by Others 123 @5 Conformity to Rules and Regulations... 1 2@4 5
Appearance 12 @4 5 Interest in Environment.— - 1 2@4 5
Leadership

2()4 5 Careless—perfectionisc ——.—— 1 2(3)4

2 3(3)5  Mental Health 12 3(8)s

Irresponsible—Dependable ..

1
Participation in Athletics.— 1 2 3 4(5)  Interest n Opposite Sexoon 1 234 5
Overt Expression of Hostilityowroeeo .1 2 @4 5 Submissive—Aggressive . 12 3@5
Apathetic—Energetic .o 1 2 3@5 Cautious—Impulsive w1 2@4 5
Manifest Anxiety, 123(8)5  Depressed—Cheertul o 1 2 3RS
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent .. 1 2 3@5

1

1

QOver-all Schoo! Adjustment....

STAFF COMMENTS:

This boy gave you the impression of being a very superior boy. Your first impres-
sion in thinking about him is that he is a person beyond reproanch. He will un-
doubtedly succeed in work he has undertaken. It is with genuine regret to us that
he left our sehool bhefore getting his diploma.

2(3)4 5 Paricpation in Growp Actities . 1 2 3 4(2)
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case X-#2%-
Graduated— No ___ courss Followed Genera 74 Grade-point Avercge_éﬁz__

Best Subjects_ Ségp

Poorest Subjects 7;’[5/5' 0/ féﬁ”ﬁ;ﬂ

Group Intelligenco Test Score. g/q School Attendance. /ao"‘

RATING SCALE:

Degree to Which Liked by Others.—— 1 2(8)4 5 Conformity to Rules and Regulations— 1()3 4 5
Appearance 1 @ 345 Interest in Environment.— 1 @ 345
Leadership 1 @ 345 Participation in Group Activities—— 1@ 345
Participation in Athletics..___..___@ 2345 Interest in Opposite S&Xm e anee 12 @ 45
Overt Expression of Hostility. 12 @ 45 Submissive—Aggressive —————— 1@ 345
Apathetic—Energetic .. — 12 @ 45 Cautious—Impulsive —— e 1 2@4 5
Manifest Anxiety. 1@ 345 Depressed—Cheerful o 1@ 345
Complaining—Noncomplaining —.— 1 2 @ 45 Dependent—Independent oo 12 @ 45
Irresponsible—Dependable ... 1 2 @ 45  Careless—Perfectionistic — 1 @ 345
verall School Adjustment_———1(2)3 4 5 Mental Health 13 4 5

STAFF COMMENTS :

He was described as the type of hoy that did nut seem to make much of an im-
pression. However. he is remembered as one who seeme:l to he going downhill—poor
in conduct and poor in achievement. He seemed to be spineless except when he was
battling for something he really believed in. He disliked school intensely, His mother
often came to school beenuse of his scrapes. The boy tried to avoid anything that
had to do with teachers. Often gave the impression that he possessed u temper. For
the most part, he was a moody personality and resented anything that interfered
with his wishes or desires.
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cAsE 43

Gruduated__){os—

Course Followed BosimnesS Grade-point Average__z.‘_'i.

Best Su(aiecn#/(ﬂ/ E J (X 075.00
Poorest Subje é- (2 -s C/.(’/ 3 l/l‘c.‘s

L4

-~
Group Intelligence Test Score. I] &) School Attendance G" /

RATING SCALE:

Degree to Which Liked by Others...... 1 2 3@5 Conformity to Rules and Regulations... 1 2@4 5
Appearance 1 2@4 5  Interest in Environment.— 1 2 3@5
Leadership 1 2(3)4 5 Particpaionin Group Actites—— 1 2 3 NO)
Participation in Athletics.— 123 4@ Interest in Oppos*e Sex e 1 2@4 5
Overt Expression of Hastilty. 204 5 Submissve—hggressie .1 2(D4 5
Apathetic—Energetic .— oo 1 2 3@5 Cautious—Impulsive —— e 1 2@4 5
Manifest Anxiety, 1 2()4 5 Depressed—Cheerful e _12@)4 5
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent ._..“._..._@2 345
Irresponsible—Dependable ... 1 2(7)4 5 Careless—Perfectionistic . 1 2(3)4 5
Overall Shool Adjustment..— 1 2 3(&)5  Mentl Health 12 3(8)5

STAFF COMMENTS :

In a first-impression recall, this boy is remembered as a nice friendly little boy.
Consistent in his work and attitude. A plo~sant person with whom to work and to
have in school. He was exceptionally interested in athletics. His main sport was
swimming. In his school work he was not very dependable in completing assigned
work.

-
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case X- 44
Graduatw_/IL__ Course Fcllowed Aﬁff’g /}3/'." Grade-point Average__/‘ﬁz_

Bost Sub]ocn_Mf rience r0QromM

Poorest Sub]ects_._é-ﬂfé..‘!ll A 07/9 m?"rs_. 4&' (EeNC ey

Group Intelligence Test Score z09 School Attendance. 8 or

RATING SCALE:

Degrea to *Which Liked by Others...___ 1@3 45 Conformity to Rules and Regulations . 1 2@4 5
Appearance 1@3 4 5  Interest in Environment.mo— 1@3 45
Leadership 1()3 4 5 Particpation in Griup hctities . 1(2)3 4 5
Participation in Athletics . —— . 1@3 45 Interest in Opposite Sex——eu 1 2@4 5
Overt Expression of Hostility. 1 2@4 5  Submissive—Aggressive 1@3 45
Apathetic—Energetic .o 1@3 45 Cautious—Impulsive w1 2@4 5
Manifest Anlety. 12(D4 5 Depresst—theertd ————.1 24 5
Complaining—Noncomplaining 12 @4 5 Dependent—Independent oo 1 @3 45
Irresponsible—Dependable .. 1@3 45 Careless—perfectionistic ———eeee 1@3 45
Over-all School Adjustment...— e 1@3 45 Mental Health 12 @4 5

STAFF COMMENTS :

In school, he was lazy and undependable. For the most part, he acted as though
he wasn't “here.” He left the impression of someone who did nothing, and who
never did any school work. Fe never came to ask anybody anything. His counselor
placed him in a class of predelinquents. In the class of semiroughnecks he seldom
gave any trouble. For the most part, he sat there and did as little as possible. He

was Sloppy in appearance znd wealked around with a deadpan expression. He did
not have many friends.

B ——

i S e A ATy T S

o e B -

P

LS




N

114 HIGH SCHLOL STUDENTS WHO EXCAME SCHIZOPHRENIC

case 45

Graduated_____)/‘?-g Course Followed____#“//f /D_"#__‘—' Grade-point Average_______.z' &
Best Subjects french

ecience Alothhemeties __and /:;gp/’ala

(/o School Attendance ﬂrer¢/4¢_

Poorest Subjects

Group Intelligence Test Score.

RATING SCALE:

Degree to Which Liked by Others.......... — 1 @3 45 Coalormity to Rules and Regulations—... l@ 345
Appearance 1 2@4 5  Interest in Environment. oo 1 2@4 5
Leadership 1(2)3 4 5 Partciation in Group Actities.—-... 12034 5
Partcipation in Athletics.———— 1(2)3 4 5 Interest in Opposite Sex—ovorwreree 12 3(®)s
Overt Expression of Hostility ... 1@3 45 Submissive—AgEressive emmsmemmmmeeme 12 35
Apathetic—Energetic ..o 1 2@4 5 Catious—IMPUISIVE momere e = 1 2 3@5
Manifest Aoty __1()3 45 Depressed—Oheert! —orore 123 4 5
Complaining—Noncomplaining ' 1’@3 45 Dependent—Independent .o..-—eree oo 1@3 48
Irresponsible—Dependable ......——. 1@3 4 5  Carcless—Perfectionistic .o 1 2 3@5
Over-all School Adjustment..... 1@3 45 Mentat &.zalth 1@3 45

STAFF CCMMENTS:

A very good musician, not the best student in the world, and by no means did he
geem to work up to his ability. He could have done much better if he wanted to.
At times he seemed quite a dreamer, and some might say he was somewhat with-
drawn in that he did not seem to get out and mix with groups or people.

He participated in quite a number of school activities except athletics. Not as
dependable or co-operative as we would have liked, but he was never a disciplinary
case. Some times he irritated his fellow students. On oceasion they became angry
with him because of his rather unpleasant personality. Some of the kids probubly
felt that he was a “pop-oft.”
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case X-#6 _

»® G / .
Graduuled_ﬂQ___ Course Followed ene. ': 7 Grade-point Averuge__/_'_z"-
i Molhemotics _in T4 Grade

Poorest Subjects 45 oG~ Keeia;”;?l /”07/{9/)7075.“.5

Group Intelligence Test Score fo /7 School Attendance. ,000,.

RATING SCALE:

D:gree to Which Liked by Others.....— 1@ 34 Canformity to Rules and Regulations._....@ 234
Appearance 12 @4 Interest in Environment.....wwmemeer - 1@3 4
Leadership 1 @ 34 Participation in Group Activities

) Participation in AthleticS..- e 1@3 4 Interest in OPPOSIte SEXurmwwmrrorecermmmemem 1 @3 4
Overt Expression of Hostifity.......ommwee 1 @ 34 Submissive--Aggressive

Apathetic—Energetic ..o ——12 @ 4 Cautious—IMPUISIVE womveem ceersmammnm = 1 2@4
Manifest Anxiety. Depressed-—Cheerful ..wees o cooerneee 12 @ 4
Complaining—Noncomplaining .....e— 12 @ 4 Dependent—Independent . eeenes s 12 @4
Irresponsible—Dependable .. .12 @ 4 Careless—Perfectionistic 1 @ 34

Over-all School Adjustment....________@ Mental Health l@ 34

STAFF COMMENTS:

A person who seemed to have made fairly good grades in junior high school but
iserable ones from the tenth grade on. In fact, he went an extra year and still
could not pass enough courses to graduate. It is still difficult to understand how a
boy like him could score so high on a G.E.D. test four years after his poor high
school record. He got his high school diploma as a result of his test score on the
G.E.D.

In school he displayed very littie initiative, leadership, and dependability. His
conduct was only fair and for the most part he made 2 poer adjustment to group
situations.
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case 47
Graduated /V -

Course Followed_go@f__?igg_ Grade-point Average. /.L
fd/@'n)

Best Sub[eds__? (1.

Poarest Subjects

5%9_ Lsiness _and é-/l;?/l'-fl

768

Group Intelligence Test Scor>

School Attendance

RATING SCALE:
Degres to Which Liked by Cthers

Appearance

1 2(3)4 5
—123@®)s
1@)3 45
Partiipation fn Athetics— 1 2 3(B)5
Overt Expression of Hostility— 1 2(3)4 5
Apathetio—Energetic.— 2(3)4 5
Manifest Amiety, 2 3(8)5

Leadership

2 3(8)5
2 3()s

Irresponsible—Dependable

1

1
Complaining~Noncomplaining 123 @5

1

1

Over-all School Adjustment—

STAFF COMMENTS:

Per

Conformity to Rules and Regulations.—.. 1
Interest in Environment..

Participation in Group Activities..—.
Interest in Opposite Sex—— e
Submissive—Aggressive
Cautious—Impulsive ———
Depressed—Cheerful oo
Dependent—Independent
Careless—Perfectionistic

Mental Health

A boy who often ent school, although he did show some intercst in participation

in tennis.
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case X-4&
Gradumod.___/v L Course Followed ("’//“;4’ ﬁe{p Grada-point Averaﬂe_Lé_-
Bast Subjects P jﬁ/“' v/ é‘&’ﬁéﬁ 0/)0’ é:pp,,j.gl

Poarest Subjects. é_.q?gL//'s/ and Mohemeolics

Group Intsiligence Test Score 77 Schuol Attendance. G“‘é

RATING SCALE:

Dagree to Which Liked by Others..—.—. 1 2@4 5 Conformity to Rules and Regulations—- 1 2@4 5
RAppearancs 1 2@4 5  Interest in Environment.. 1@3 45
Leadership 1@3 45 Participation In Group Activities ——— 1 2 @4 5
Participation in Athfetics—— 1 2@4 5 Interest In Opposite Sex— e —— 1@3 45
Overt Expression of Hostility 123 4@ Submissive—Aggressive @2 345
Apathetio—Energetic. .5 2(3)4 5 Cautious—Impulsive —— ——— 1(@)3 4 5
Manifest Anxiety 1 2@4 5  Depressed—Cheerful — e 1 2@4 5
Complaining—Noncomplaining —.— 1 2@4 5 Dependent—Independent 1 2@& 5
Irresponsible—Dependable 123 @5 Careless—Perfectionistic —mweeeee 1 2 3@5
Overall School Adjustment_1 2 3(8)5  Mental Health (D23 45

STAFF COMMENTS:

A boy who participated in no extra school activities. He did not do as well as you
would expect from scores made on aptitude and achievement tests, In his stay of
three years. he was not a serious problem in achool. However, his stepfather sug-
gested that .e was conceraed about the boy's ‘nental health and wanted the school's
help in getting the boy to attend a clinic. Shortly after this he dropped out of school,

e = e e
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CASE 49
Gruduuted....’./f.'LM Course Followed 6”’ e / Grade -point Average_;;'_‘___

Best Subjects. . P/ S/ 4__/ & é" I//'oo Mi 7{4%1.(0/)"&,
! / J
Poorest Subjects cs;" /'9/ QS}‘”//.BS

Group Intelligence Test Score j’

School Anendunce_M

RATING SCALE:

Degree tg Which Liked by Others ....... -123 @5 Conformity to Rules and degulations—.... 1 2 3 @ 5
Appearance ... 1 2 @4 5 Interest in Environment .eeeeeeeeeec 1 23 @ 5
Leadership o, voeos a1 2 3@5 Participation in Group Activities ........1 2 3 4@
Partcipation in Atletis........——.1 2 3 4(E) Interest in Opposite Sex—... ... 1 24 5
Overt Expression of Hostility.......... —1 23 @5 Submissive—Aggressive ....—eeeen. 1 2@4 5
Apathetie—Energetic ... oo .1 2 3 4@ Cautious—Impulsive w v 1 2 3(4)5
Manifest Anxiety... o1 2@4 5  Depressed—Cheerful .......oe a1 2 3 @5
Complaining—Noncomplaining ... 1 2 3@5 Dependent—Independent ... ... 1 2 3@ 5
Irresponsible—Dependable ... 1 2 3@5 Careless—Perfectionistic ... ... ....... 1 2@4 5
Over-all School Adjustment..... 12 3@5 Mental Health.. . 12 3@5

STAFF COMMENTS :

Tais was a boy who never gave us any trouble. His IQ was quite low. He worked
hard and did lots better than one would generally expect that he would from the
scores he made on intelligence tests. He had a lot of drive. I always felt that he was
a boy who knew that in order to get by in life, he would have to work harder than
the average. In athletics he participated only in intramural sports.

He was quite interested in agriculture and was active in agricultural clubs. In
fact, he became gue of our most uctive students in agriculture and won outstanding
se'vards in the field. I'rom an over-all viewpoint, one would classify him as a cheer-
tal, hard-working boy who potsessed confidence in himself,

o e e e e g e e
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case X-50

Graduated—_ V@ Course Followed Genera/ Grade.point Average—Z- %5
Best Subjects %/as/m/ Edlrcalian

Poorest Subjects Elif/&‘é , <rcid/ Jodies. Seronces

Group Intelligence Test Score 1 i — School Astendance. 6‘00 /

RATING SCALE:

Degree to Which Liked by Others....... ~12 @4 5 Conformity fo Rules and Regulations—... 1@ 345
Appearance 12 @4 5  Interest in Environment oo 1@3 45
Leadership 1@3 45 Participation in Group Activities..—. 1@3 45
Participation in Athletics,.______@2 345 Interest in OPPOSIte SEX s mowre criwns 1 2@4 5
Overt Expression of Hostility.... .. 1 2@4 5 Submissive—Aggressive ———me——. 1@3 45
Apathetic—Energetic . 1 ()3 4 5 Cautious—Impulsive - — - 12045
Manifest Anviety 1(@)3 45  Depressed—Cheerful oo 12)3 4 5
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent oo 1 2@ 45
Irresponsible—Dependable . 1@3 4 5  Careless—Perfectionistic ..o 1 2 @ 45
Overall School Adjustment..—— 1(2)3 4 5 Mental Health 1204 5

STAFF COMMENTS

A failing student who dropped out. He showed up and registered in the fall term
of his senior year but went to school for only a week or so. He was a short, heavy-
set boy, and had several allergies and an occasional ear infection. He seemed to he
always moving in or out of schoul. He would transfer to a school out of town, then
back, then into a parochial school, then back to us.

Actually he was not a had boy and he was never a problem either. He had a few
unexceptional tardies and cuts, but seemed to have good intentions, He seemed to
be fairly well adjusted with both girls and boys. He was just one of those boys who
found himself unable to compete successfully in school with brighter boys. His 1Q

*was not very high and he just could not “cut the mustar( " in school work. Neither
did he participate in any of the school activities such as clubs and athletics.
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CASE &/

Graduated )/CS —— Course Followed_%f_afsp__ Grade-point Avorago_n_‘-..i_

Bast Subiech_z/;#/'c l/ é- J UC‘QZ/Q. 2, 51?3

Poorest Subiemﬁg"fm%_é_y//d

Group Intelligence Test Score /o /7 School Attendance ﬁ‘{

RATING SCALE:

Degree to Whiich Liked by Others..___ 1 2 @ 4
Appearanc

Conformity to Rules and Regulations—.... 1

Interest in Environment.—— 1

Leadersh’p Participation in froup Activities 1

Participation in Athletics Interest in Opposite Sex oo 1
Overt Expression of Hostility_________ Submissive—Aggressive — . 1
Cautious—Impulsive oo 1
Manifest Anxiety.
Complaining—Noncomplaining
Irresponsible—~Dependable

Over-all School Adjustment_.._______

Depressed-—Cheerful v oo 1
Dependent—Independent ..o 1
Careless—Perfectionistic .— ... 1
Mental Health 1

5
5
5
5
5
5
5
5
5
5

STAFF COMMENTS:

A tull, gangling sort of boy without much drive. He walked around with a sloppy
stance. Although he did not possess a great deal of academic ability, he insisted on
taking a college preparatory course, His grades weren't very good. Some of us felt
that he was in “over his head.” In addition to a heavy academic load, he worked
long hours on an after-school job. It didn't leave him much time to study. His besi
grades were earned in Spanish classes.
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case X 5%
Graduated No Course Followed @I)BM/ Grade-point Averoge_'il__
Best Subjects - -

Paorest Sub]em_é;" 2 é; Z vore. ﬂ &;eﬂﬂ' ”’07/ 75&‘3

Group Intelligence Test Score. ?? School Attend

RATING SCALE:

Degree to Which Liked by Others. 1 2@4 5 Conformity to Rules and Regulations— 1@3 45
Appearance 12 @4 5  Interest in Environment.—— o 1@3 45
Leadership 1 @3 45 Participation in Group ActivitieS..om— 1@ 345
Participation in Athletiw___@z 345 Interest in Opposite Sex e 1 2@4 5
Overt Expression of Hostility. 1@3 45 Submissive—Aggressive ———— 1@3 45
Apathetic—Energetic ...e— 1@3 45 Cautious—Impulsive e —eeoo 1@3 45
Manifest Aniety 12()4 5  Depressed—Cheerful o 1 TOLK
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent 1@3 45
Irresponsible—Dependable ___@2 345 Careless—Perfectionistic .—mee—— 1@3 45
Over-ll School Adjustment.. 1(2)3 4 5 Mental Health 12(3)4 5

STAFF COMMENTS:

We remember him as a boy with a butch haircut
In class he displayed little interest in school work.

ance. 14&’ermfe_
/

and some front teeth missing.
Neither did he pazticipate in

extracurricular activities, He was a nice boy but difficult to teach. He just never
geemed to do his work. He felt he was far below average in academic ability and

put forth little effort. For the most part, he e~.gaged
was not the type of person who caused serious disci
teachers felt that he was lazy. Prior to his enrollm

in harmless “horse play.” He
plinary problems. Most of the
ent in this school, ke was on

probation with the juvenile authorities in another county. He never got into serious

trouble here.
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case 53

Gradualed_...___._..)/es Course Followed.. Genera/ Grade-point Average_2
Best Subjects Pé’/-f/'(i/ 504’6'0//'10, «SZ;,D

Poorest Subjects 5’711/’:54 . Decie/ Stydies

Grrep Intelligence Test Score Zo

RATING SCALE:

Degree to Which Liked by Others...... 1 2 @ 4
Appearance 12 @ 4
Leadership 1 @ 34
Participation in Athletics...eee . 1 2@ 4
Overt Expression of Hostilty.. 12(3)4
Apathetic—Energetic ..o l@ 3 4
Manifost Ausiely, 12034
Complaining—Noncomplaining 12 @ 4
Irresponsible—Dependable . 1 2@ 4
Overall School Adjustment..._1(2)3 4

STAFF COMMENTS:

N N NN v N v Ln n ot

— Schocl Attendancs, 6“/

Conformity to Rules and Regulations.. 1 2 @ 4

Interest in Environment. e 1 @ 34
Participation in Grotp Activities.—— 1 2(3) 4
Interest in Opposite Sex_ .o oo 1 @ 34
Submissisa—Aggressive .o . l@ 34
Cautious—Impulsive oo l@ 3 4
Depressed—Cheerful oo 1@3 4
Dependent—Independent ... oo l@ 3 4
Careless—Perfectionistic . ree 12 @ 4
Mental Health .1 2(3) 4

[ S . T 5, R 4 D 4 T S D 4 T 4 R 3, N 4, ]

My first reaction to this boy was that I would describe him as a very retiring
sort of personality. He was quiet, colorless, and nice. His mathematics teacher
described him as the type of boy who was tied to apron strings, and we wonder on
whose apron strings he is tied now. Xe had transferred into the high school at the
beginning of his tenth year. In no way could this boy be described as a forward,
pushing type. He participated to a limited degree in basketball and activities such

as glee cluby, choir, and operettas.
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case X-S%

Croduoted_ YPS___ Courso Followed_Zenere/ Grade-point Averago_Ze. 2
Best Subjects Gree ,_ Cheir 7

Poorest subiects_i;\.??_/'_n_y_,_ﬁraAQm'ao/ .Z’oﬂ/'nf

747 Schoal Attendunce /4’/ er 3’&

Group Intelligence Test Scare.

RATING SCALE:

Degree to Which Liked 5y Others...e. 1 2 @4 5 Conformity to Rules and Regulations—. 1@3 45
Appearance 1 2@4 5 Interest in Environment.meeoon 1 2 3@5
Leadership 1()3 4 5 Particpation n Group Actites—..— (D)2 3 4
Participation in Athletics..... e 1 @3 45 Interest in Opposite SEXeo . oo l@ 345
Over Expression of Hostlty.—__1(2)3 4 5 Submissve—tggresshe oon—n 1 2 3 ()5
Apathetic—Energetic ...urmme 1 @3 45 Cautious—Impulsive —emecmmemmeme 1 2@4 5
Manifest Anxiely.... ... ... 1 2@4 5  Depressed—Cheerful . oermummeocsc 1 2@4 5
Complaining—Noncomplaining 12 @4 5 Dependent—Independent .. cooree e 1@3 45
Irresponsible—Dependable ... l@ 345 Careless—Perfectionistic - —mee 1 @3 45
Over-all School Adjustment.... 1 2@4 5  Mental Health | 2@4 5

STAFF COMMENTS:

He was a nice enough boy, but in the over-all sense a poor student. His academic
ability should have enabled him to do much better than his records indicate. At best
he was only reasonably co-operative. He seemed like the kind of boy who went
around feeling as though “he knew the score.” Whenever we think of him, his over-
all characteristics were those of a typienl fraternity “rah rah” hoy or a “slick”
traveling salesman.

In physical appearance, the boy was elean and neat-looking, chubby and roly-poly.
Wherever he is now, he is undoubtedly trying to sell someone something. He served
on o few of the school's social activity committees and performed very successfully
in a school operetta,
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case $9
. Graduated )és Course Followed C"// /?” Grade-point Aver'lge_/;L.

Best Subjects CS?/ ence

[~
a5 R D S Mg A S T

i e a——

Poorest Subjects é;ﬁ”’? / 5‘
b Group Iitelligence Test Score. /28 School Attendance. 6“ 0/ ,
i
' RATING SCALE:
; X Degree to Which Liked by Othere.d....... ~.123 4@ Conformity ' haweo 3nd Regulations—.- 1 2 3 4@
v Appearance 1 2@4 5 Interest in Environmenit.. 12 3@5 f
> Leadership 123 @ §  Participation in Group Activities.——.— 1 2 3@ 5 ‘
Participation in Athletics.. 123 @5 Interest in Opposite SeXo—— e 1 2@ 45
. Overt Expression of Hostility....——~ 1 2 3@5 Submissive—Aggressve .. 1 2@4 5
Apathetic—Energetic ... —12 3@ 5 Cautious—Impulsive e 1 2@4 5 (
u Manifest Anxiety. 123(@)5 Depressed—Cheerful oo 1 2(3)4 5 !
: Complaining—Noncomplaining —.....— 1 2@4 5 Dependent—Independent oo 1 2@4 5 .
e Irresponsible—Dependable . 1234 @ Careless—Perfectionistic ... 1 2@4 5 i
g Over-all School Adjustment.....— 1 2 3 4@ Mental Health 123 @5

STAFF COMMENTS :

He was a “pretty good worker.” In fact, he is remembered best as a dependable,
industrious, and intelligent youth. His personality was not forceful or striking. The
other students liked him, and he usually displayed a pleasant and friendly attitude
toward others. He participated in athletics, with an emphasis on football and .track.
On occasion, he held a minor office in class and student body organizations.
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CASE X ";é

Graduated /Vd Course Followed

Ml/séop

125

Q//:-;m! 3 7&_ Grade-point Average_é_ﬂ—-

Best Subjocts.

/
Poorest Subjects &L.e_’?_c‘.‘, /”07181”079"5 é}}/q//:$4

Group Intelligence Test Score___%O_____ School Attendance. ,? or

RATING SCALE:
Degree to Which Liked by Others..—— 1 2 3 ®:s

Appearance 1 2@4 5
Leadership 1@3 45
Participation in Athletics. 1@3 45
Overt Expression of Hostility 12034 5
Apathetic—Energetic ..o l@ 345
Manifest Aniety 12() 8
Complaining—Noncomplaining N | 2@4 5
Irresponsible—Dependable ———— — 1@3 45
Over-all School Adjustment.. 1(@3 45

STAFF COMMENTS:

This boy was one who was not very stable. Som
other days it was something else. He could be described as

Conformity to Rules and Regulations—. 1 @ 34

Interest in Environment.. 1@3 4
Particpation in Group Activites.——- 1(2)3 4
interest in Opposite SeX———mrmeem 1 2 @ 4
Submissive—Aggressive e 1 2@4
Cautious—Impulsive —— e 1 2 @ 4
Depressed—Cheerful —eooee l@ 314
Dependent—{ndependent e e 1 2@4
Careless—Perfectionistc 1 2@
Mental Health 1@)s 4

o

wmmmmmmmm

e days he seemed to want this,
a good talker and he used

this to his advantage., Some felt he was the type of person who was little noticed by

others. He was not a good student but occasiona
own accord and with reasonable success.

type of person who let others take the

gchool.

He tende
lead. When
interested in art. At times he was very co-operative,
critical mind. At about the eleventh-gra
he was a poor student in both the classroom and in his genera

de level, he seemed to °

1ly did routine assignments of his
d to be unresponsive and was the
he first entered school, he was
displayed a good but gsometimes
‘blow up’—after that
1 behavior around the

———

e e e e i e k= e e
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case 57
Graduated /Y CJ Course Followed_QL/yL—&_e'#_ Grade-point Average_/' <

Best Subjects

Poorest Subjects é—'ﬂ‘/ﬂ//@{, Seciol Stydies, Shep Malle malics

Group Intelligence Test Score /20 School Attendance /ador

RATING SCALE:
Degree to Which Liked by Others.._-....."@z 345 Carformity to Rules and Regulations.... @ 2345

Appearance 12 3@5 Interest in Environment..cceeeoeemee ..@2 345
Leadership 1@3 4 5  Patipation in Growp Atits.....(§) 2 3 4 5
Partcpaton in Abletics..(D)2 3 4 5 Interec. a Opposte Sek oo 1 2(3) 4 5
Overt Expression of Hostility.......—— 1@3 45 L T [ (531 E——— 12 3@5
Apathetic—Energetic oo 1(2) 3 4 5 Cautious—IMPUISIVE - omoo e 123@s
Marifest Aniety 123@5 Depresset—Cheerfl oo 1(&)3 45
Complaining—Nonsomplaining .. 1 2@ 45 Dependent—Independent ....mreon 1 23 4@
Irresponsible—Dependable .._,_____@2 345 Careless—Perfectionistic ..omces oes e 1@3 45

Over-ll Schocl Adjustment... . {1)2 3 4 5 Mental Health 1())3 4 5

STAFF COMMENTS:

We remember him well. He was the nastiest student we ever had here. He was the
No. 1 “heel” in the whole history of our school. The final straw came when the stu-
dents, after vears of saving their money, purchased a “vietory bell” to be rung at
football games. This boy stole it the first night and sold it to our chief rivals. As far
as we are concerned, he was a very poorly adapted child. He was always getting
into fights and tried to lie and cheat his way through school. We do not remember
him ever participating in any extra school activities that were approved by the
school. Actually, he could be described as a lone wolf.

From time to time he was a truant problem in addition to his complete disregard
for school rules rnd customs. The school board and the administrative staff finally
were forced to suspend him from school for the general welfare of the school and s
students.

RV .
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case X-5%
Graduated__%_.s____ Course Followed__ci/_/e'_?ﬁ—&ﬁ__ Grade-point Average__":'_'_é_.

Best Subjects Mosic

Poorest Subjects -

Group Intelligence Test Score. U/ School Attendance é"{

RATING SCALE.

Degree to Which Liked by Others..e.w 1 2 @4 5 Conformity to Rules and Regulations—.. 1 2 @ 45
Appearance 1 2@4 5 Interest in Environment....coceoeueeee .1 2@4 5
Leadership 1 2@4 5 Participation in Group Activities......... 1(2)3 45
Participation in AthleticS . ecemm — 1@ 345 Interest in Opposite SeXawumenceomns 1@3 45
Overt Expression of Hostlty..—— 1 2(3)4 5 Submissive—Agaressive .. oo 1 2(3)4 5
Apathe!io—Energetic .............. —1 2@4 5 Cautious—IMPUISIVE emere s rorrssoormene 1 2@ 45
Manifest Aniety 1 24 5  Depressed—Cheerful o ovoee 1 2 G4 5
Complaining—Noncomplaining — .. 1 2@4 5 Dependent—Independent ....oeeooneces 12 @4 5
Irresponsible—Dependable ... 123 @5 Careless—Perfectionistic ....emsms 1 2@4 5
veral School Adjustment..——— 1 2(3)4 5 Mental Health 124 5

STAFF COMMENTS:

If this boy had not been involved in a minor automobile accident on the school
grounds, it would have been very difficult to remember him. Fortunately the acecident
was & minor one. He ran his car over a post. His father, a very co-operative man,
came to school and made the necessary insurance settlement.

The boy was always in the middle group. He just didn’t stand out in anything.
He participated in no extracurricular activities. His only interest, and that was
quite mild, was in music and art. He was just a quiet, steady boy. One thing tkat is
probably for sure is that wherever he is now, he is undoubtedly not in jail. He would

be the type that would never get into trouble.
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case 97
Graduated )é S

N

Course Followed_(';”y#f_.ﬁeﬁ— Grade-point Average_én_!___
Best Subjects 6%4_//54 Socig/ Slvdes, /Qre{';m Zo%@__

Poorest Subjects.

Group Intelligence Test Scor / &I School Attendance. 6‘ L4 J

RATING SCALE:

Degree to Which Liked by Others..... 1 2@4 5  Conformity to Rules and Regulations—.. 1 2@4 5
Appearance 1 2@4 5 interest in Environment..c—— . 1@3 45
Leadership 1@3 45 Participation in Groun Activities... 1 2('3';‘ 5
Participation in Athletics...—— 1 2 3@5 Interest in Opposite SeXemeemeeenne 1 2. .5
Overt Expression of Hostility 1 2@4 5 Submissive—Aggressive .. 1 2(3) " 5
Apathetic—Energetic ommemmemm—e—— 1 2@4 5 Cautious—Impulsive —meee 1 2¢3)£ 0
Manifest Anxiety. 12 @4 5 Depressed—oheerful o oomemene 2@4 5
Complaining—Noncomplaining 1 2@4 5 Dependent-—independent e 1 23 @5
Irresponsible—~Dependable 12 3@5 Careless—Perfectionistic .— ... 12 3@5
Over-ll School Adjustment.. _12G)4 5 Mental Health 12()4 5

STAFF COMMENTS:

A hard-working boy. This included hard work at school. A good but not neces-
sarily brilliant student. Some of his teaching staff would consider him as being on
the self-centered side of life. However, his citizenship was always satisfactory.

He was bothered with a slight speech difficulty which gave him concern in certain
classes,

He was interested in athletics and was on the varsity basketball squad for two
vears, Although he did not become a star player, he played with it and played
some. He was also remembered as being a boy who was very interested in YMCA
work. During his last three years in high school, he was quite active in it.
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case X-6o
Gradut 'w__),eﬁ__ Course Followed 6"’3’ 4/ Grade-point Average_/‘_é_..
Best Subjects

Poores Subjects_CAGlSH, Sacial Stndles tereign £ ngue pe

Group Intelligance Test Score. ?,7 School Attendance 62" /

RATING SCALE:

Degree to Which Liked by Others..——. 1 2 3 @ 5 Conformity to Rules and Regulations— 123 @ 5
Appearance 123 @5 Interest in Environment.. 1 2@ 45
Leadership 1@3 4§ Parlicipation in Group ActivitieS.——.. 1 2@4 5
Participation in AthleticS.ee—— 1@3 45 Interest in Opposite SeX o 1@ 345
Overt Bgressionof Hostlty___1 2 3(D)5  Submissie—ggressie .1 2(3)4 5
Apathetic—Energetic ..o 1 2@4 5 Cautious--Impulsive e oo 1 2@:. 5
Maifest Anxiety, 1()3 45 Depressed—Cheertul 1 2() 4 5
Complaining—Noncomplaining 12(3)4 5 Dependent--Independent e 1 2 @4 5
esponsile—ependable 1 2(D4 5 Coreess—Perfctonstic 1 24 5

1 5

Overall School Adjustment.. 1 2(3)4 5  Mertal Health

STAFF COMMENTS:

He was always tardy. Otherwise he was a helpful, co-operative, and quiet boy.
Except for the fact that he could never get any place on time during his whole high
school career, he did not cause much trouble; in fact, he could almost be described
as friendly, willing, co-operative, and dependable if it were not for the tardiness.

He was a very weak student. He made poor grades, and we remember him as a
person who always wanted to get recognition. He sought it very hard. Regardless of
his very poor record here in school, be was always making excuses for not working.
In other words, his poor schocl record was ‘‘never his fault.” He always made exs
cuses that he had not tried or worked on a particular project. Always he had some
excuse as to why he was unable to work at it, and it was never his fault. In fact,
one could deseribe h..1 as a person who had visions of grandeur in that he never
seemed to understand the difference between his actual achievement record and what
he dreamed of doing were a long way apart. He had good health, and there seemed
to be no reason as to why he was unable or unwilling to put out some effort to get
the things that he wanted.

He had a younger sister whom he thought was about the nicest thing in the world.
She was a very active and beautiful girl and he was extremely proud of her, In
fact, he seemed to be quite close to her and was always telling people here in school
how very wonderful she was.

At school assemblies and rallies, he liked to assist in operating the public address
aystem,

e e ——— i <" s et e =
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case @/
Z/ Graduutod__z_s___e Course Followcd___?L&e——c"// Grade-point Average 2. 6
s Best Subjecis. /”o/ﬁfe Mt‘é’/ é-olle'gf/ﬂ)_, &c;c/ vad}s

Poorest Subjocts

~ ‘~ .

Group Intelligence Test Scoro— L 22 School Attendance. 60"{/

RATING SCALE:

Degree to Which Liked by Dthars... 1 2 3 4@ Conformity to Rules a:d Regulations— 1 2 3@5 o

9 Appearance 12 3(6)5 Interest in Environment— 1 2 3 Q@)s B
, Leadership 1 2()4 5 Paricpationin Group Actites—— 1 2(3)4 § |

Participation in Athletics— 1 2@4 5 Inierast in Dpposite Sex—— e 1 2 @6 5 ’

Overt Expression of Hostility .1 2 3@5 submissive—figgressive 1 2@4 5

Apathetic—Energetic. 12305 Catious—tmpulsive —— 1 2B+ 5
' . Manifest Anxiety. 12 3@5 Der. essed—Cheerful 12 3(’:4)5

Complaining—Noncomplaining ———1 2 3@5 Dependent—Independent 12 3@5
‘ 3 Irrasponsible—Dependable .1 2 3 4@ Careless—Perfectionistic ..— 1 2 3@5 ’ \
s ' OverallSchool Adjstrment—_—1 2 3 4(5)  Mental Heath 12 3@®)s ‘

STAFF COMMENTS:
A very dependable boy. He was extremely well liked and could be described as the

" type of student and boy that you wished most of the other boys were like. High ()

- school would be a mighty pleasant place if we had more like him.

<.t During his high school career, he worked for his fother in a family business. He 2
: probably would have been more active kere in extra school aectivities if he was not <

busy working after school.
He was a healthy, energetic boy and the kind of intelligent boy you wish would )
£ill all of your classes. He was well liked by the studenws and faculty. @
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: ' CASEX 62 |
' g ; Graduuted_/v,i_ Course Followed Q'-._'?i’ 2/ Grade-point Average__/°_3_.... ‘ .
s T % . Best Subjects o
’ Paorest Subjects £ 047/ 54 &/cwce, Socre!/ eS’/«J:e_é
Group Intelligence Test Score__ ,? C School Attendance P‘Q"
) PATING SCALE: !
L | o
T Degree to Which Liked by Others 1234 @ Conformity to Rules and Regulations.—. l@ 345 .
1 Appearance 123 @5 interust in Environment. 1 2@4 S
Leadership 1 2(3)4 5  Paticpation in Group Actvtes——. 1 2(B)4 5
. Partcipation in Athletis.—. 12 3(8)5  Interestin Opposite Sex 12305
Overt Expression of Hostility. ... 1 2 3@5 Submissive—Aggressive 1 2@4 5 .
Apatietic—Energetic . 123(@)5 Catous—mpusie — 1 2 3(8)5 !
Manifest Arcdety. 12()45  Depressed—Cheerful ——— . 1 2(3)4 5 |
Complaining—Noncomplaining 12 3(8)5  Depencent—Indegendent .1 2 3@5
' I
Irresponsible—Dependable — 1 @3 45 Careless—Perfectianistic .. .o e lus ;
i |
s | Overall Schoot Adjustment._ 1(2)3 4 5 Mental Health L 2@4 |
e | STAFF COMMENTS : \
{ This boy was a resl extrovert. He was the kind of person you should rezlly lay
Fa out, but there was scmethmg so likeable and clear-cut about him: that just as you

were about to the end of ysur patience and decided to exert some drastie punish-
S } mert, you would shrug your shoulders and write it off as misguided energy on the
part of an extrovert. He was a poor student; but then he never really tried, so we
do not know if he would have done all right anyway.
; He was not one of the world's smartest people in the academic world, but then .
' he could have done better than he did. He was just too flighty to get any place on ¥
( time, and he did some cutting from schocl.

Shop would have been his best subject if he could have gone to enough classes
and he would not have gotten as good grades as he should have because he did not
finish a project. His work was usually quite good but he almost never finished a
i project.

He was on our varsity football team one year and also on our track team one
year, but his participation in athletics was just like his school work in that he never
planned ahead. He would quit the football or track team after a year, then after
his grades woulid go to pot, would come around and ask and wonder why he was
not allowed to play football again. He would be told that his grades were too poor,
but as we said before, he just never planned ahead on anything,

One day he came in and said he wanted to go into the Army. In a way, we were
glad to see him go, but you know he was the sort that you couldn’t help but wiss
¢ after he went into the services. There are lots of boys like that who drive you crazy

while you have them but somehow you just can't seem to get steamed up about
them. As I said, we were glad to get him out of our hair but missed him after he ‘ :
was gone. '
The reasons you picked this boy from cur class list are still not clear, but one .
thing is sure—you picked yourself a real extroverted character. )
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CASE ;3
Graduated— >é S Course Followed— Ge”e 4 "/ Grade-point Average__a_-_O__
/’ 4 Bet Subjec Erglis Gwmm.gr«::g ernd.sm .
Poorest Subjects /”07-6!9”7'7"."3 "’)0/ Zﬁ_ﬂ_fﬂﬁfe
‘ J
N Group Intelligence Test Score. /06 School Aﬁcndanca_jLC/
RATING ¢ .ALE:
‘.l
7 Degree to Which Liked by Others.—— 1 2 3@5 Conformity to Rules and Regulations— 1 2 3@5
Appearance 123 4@ {nterest in Environment. 1 2@4 5
'y Leadership 123 @5 Participation in Group Activities.— 1 2@ 45
. Parti~ipation in Athletics ———— 1@3 45 Interest in Opposite Sex—— e eeee 1@3 45
\ Overt Expression of Hostility_——— 1 2 3@5 Submissive—Aggressive 1 2@4 5
, Apathetic—Energeti oo 2 3@5 Cautious—Impulsive e 1 2@4 5
Marifest Anxiety, 1245  Depressei—Cheertsl 1 2 35
Complaining—Noncomplaining 12 3@5 Dependent—Independent —eeen 12 3@5
' Irresponsible—Dependable . .1 2 3 4@ Careless—Perfectionistic e 1 2 3@5
' Overall School Adjustment.1 2 3(8)5  Mental Health 12 3(@)s
STAFF COMMENTS :

A tal], slim, quiet boy. He was an extremely well-mannered boy, neat, of good
appearance. Although he had only aporoximately average intelligence, he made good
grades, He was a very willing worker and at times he probably went far beyond his
ability, He was a boy who often expressed hope that he would go into newspaper
work, but only after he had spent some time as a full-time religious leader in his
church,

. During his high school years, he held a jo3 at a book store. His emplo, 'r at the
. book store remembered him as one of the best students who had ever worked in his

store. He suid the boy’s strong points on the job were promptness, adeptability,
and politeness,
He was deseribed by his teachers and counselors as a boy who had- a pleasant
) manner in speaking. He was extremely aiert, almost birdlike. Yet despite the ex-
treme alertness and responsiveness, he was friendly and smiled easily._ One of his
most persistent characteristics was always to answer as briefly and quickly as pos-
sible. He seldom spoke unless spoken to and was well liked by his fellow students. He
was the type of boy who was an addition to any group he joined.

e o ——
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case X-6¥

Graduated__LYO___ Course Followad Fenere/ Grade-point average—to &
Best Subjects -

Poorest Subjects c‘szep Crof?s

é‘L School Attendance. éaﬂtl

Group Intelligence Tost Score

RATING SCALE:

Degree to Whish Liked by Others.—— 1 2)3 4

fppearaiice 12 @4
Leadership l@ 34 Participation in Group ActivitieS.—— 1@3 4

partcipatian in Athieties————— 1(2)3 4 5 Interestin Opposite Sex———e 13 4

5 Confornity toRulesand Regulations— 123 4 5
5 5
5 5
5 5
Overt Expression of Hostility..e—— 1 2@4 5  Submissive—Aggressive 1 2@4 5
5 5
5 5
5 5
5 5
5 5

Interest in Environment,——me——ee 1 34

Cautious—Impulsive —eee o 1 2@4
Depressed—Cheerful —.——eormeme 1 2@4
Dependent—Independent ———mem 1 @ 34
Careless—Perfectionistic - 1@3 4
ental Heath e e 1 2D

Apathetic—Energetic . ———— 12 @ 4
Manifest Anxiely 12 @ 4
Complaining—Noncomplaining «e—— 12 @4

Irresponsible—Dependable ____@2 3 4
1(@)s 4

Over-all School Adjus’ment...

STAFF COMMENTS:

This boy had very low academic ability. In fact, during his ninth grade he had
been placed in a class for the mentally retarded. In that class he made two A
grades, two C's, and one B grade. The following year he entered a senior high
school. Although he was put in a “glow” section, his grades were largely F's and
D's with two exceptions, physical education and musie.

His citizenship was unsatisfactory. Most of his misconduct occurred in the class-
room and not on the school grounds or in the haliways.

After attending senior high school one year, his parents requested that he enter a
private school. From there he returned &fter a seven-month stay; his record at the
private school was not one of success. Upon re-entering senior high school, with the
exception of one class in music, his grades were D's and F's. At the end of the
year, he requested permission to join the Marines.

He is remembered as a boy with very little ability and, nther than some miscon-
duct in class, was not particularly outstanding in any way.
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case 65
Graduated )/e S Course Followed College Fr Grade-pint Average. 2.4

Best Subjects—— Socia/ Stvdies and @QM Edyealion

Poorest Subjects /” 07/6/”47;."5 ﬂ’l)c/ &;ene's
703 School Attendance. é"‘/

Group Intelligence Test Score—

RATING SCALE:
Degree to Which Liked by Otheis o 1 2@4 5 Conformity to Rules and Regulations—— 12 @ 45
Apraoarance 1 2@4 5 Interest in Environment..
Leadership 1 2@4 5 Participation In Group ActivitieS..—
1 @ 345 Interest in Opposite SeX——— e
12(3)8 5 Submissie—Aggressive

Participation in Athletics
0\ art Expression of Hostility.

1
1
120@)4 5
1
1

Apathetic—Energetic . 12 3@5 Cautious—impulsive —eeme e

Manifest Anxiety 1 2@4 5  Depressed—Cheerful ————oee 2@4 5
Complaining—Noncomplaining —_— 2@4 5 Dependent—independert 1@3 4 3%
Irresponsible—Dependable 1 2@4 5 Careless—Perfectionistic 1 2@4 5
Over-all School Adjustment_ee—— 1 2@4 5  Mental Health 1 2@4 5

STAFF COMMENTS:

A small, pleasant boy. During his high school career he was yuite erratic at times,
He had extremely pcor posture and slumped around, which made his small size
appear smaller. He tried hard. ‘Te took a very heavy academic load and, despiwe
the fact that he had only average intelligence, graduated from high school in three
and one-half years.

He was the type of boy who set high standards for himself, and although he did
not always get good grades in the difficult courses he took each year, he insisted on
taking an extremely heavy academic load. If properly stimulated by his teachers,
he would work harder than ever to achieve the goals he had set for himself. Most
of his grades were B's and C’s; he seldom got an A in an academic course.

He used to express the desire to go to college and be an engineer. ¥He indicated
particularly that he did not like to read. He was a reasonably good citizen on the
school campus. At times he seemed somewhat immature and never quite ready to
accept responsibility; but if given suflicient supervision, he was a boy that seldom
gave anyone trouble.

e e
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case X-6¢
Graduatcdlv—o Course Followed Ge”e’ 2/ Grade-point Average—£= 7

Best Subjects

Poorest Subjects £7/¢//‘5‘ 0’)(/ é;cl.ﬂ/ ':‘S}‘ UO/I.ES

Group Intelligence Test Score__ £ © 2= School Attendance. CL Ll

RATING SCALE:
Degree to Which Liked by Others

Conformity to Rules and Regulations_. 1(2) 3 4

Complaining—Noncomplaining
Irresponsible—Dependable 1@3 4

Dependent—Independent —— 1@3 4
Overal School Adjsstment_—_ (D)2 3 4

Careless—Perfectionistic — 1 34
Mental Health 1 314
STAFF COMMENTS:

He was well known to the juvenile police and courts in the city of his residence.
He was a large, early-maturing boy. As far back as the sixth grade, he was remem-
bered as a boy who did not try in school, talkec in class, at times was quite untidy,
and expressed a desire to quit school.

We remembered him especially because of his record of truarcy, cutting classes,
and usually lying about the reasons why he was absent from school. However, in
the ninth grade, and this grade only, he showed some good qualities. This followed
one of his first formal brushes with the juvenile police. For a period of time, he
attempted to do better in school. There were some reasons at this time to believe
that the boy might develop into a reasonably responsible citizen.

Early in the tenth grade, he again was running afoul of the law. Because of steal-
ing and a combination of obscene talking and creation of disturbances in school, he
was placed in a school run by the juvenile court. At that time the boy claimed that
his trouble wes bad companions. He stated if he had an opportunity to know some
good boys, he would not be in the trouble he was in. After attending this juvenile
court school for several months, he was placed on probation and returned to the
senior high school. For a period of time after his return to high school, it was easy
to talk with him and he expressed hope that he would do as he promised. During
this time he was clean, pleasant, and on som= occasious very polite. IZo also indi-
cated that the subject he Liked best was band. He stated that he would like to be a
radio operator,

His father on repeated occasions wrote to the high school staff and said that the
boy had had a serious head injury when he was nine years old. Outside of that, the
father insisted that the boy was just going through “growing pains.”

5 5
Appearance 1 2@4 5  Interest in Environment. 1 2@4 5
Leadership 1@3 45 Participation in Group Activities... 1@3 45
Participation in Athletios— 1(2)3 4 5 nterest in Opposite Sex 12045
Overt Expression of Hostility. 1@3 45 Submissive—Aggressive — .. 1 2@4 5
Apathetio—Energetic . 12(@)45 Catiows—tmpuisie 1 2@ 5
Manifest Anxiety. 1 2@4 5 Depressed—Cheerful _________.1@3 45
5 5
5 5
5 5
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CASE 67

Graduated )é S Course Followed i“") erg / Grade-point Average__Z_'_é:.

Best Subjects. P I‘US/’:‘&/ @ggéfw) ana/ Bahs/'/)ess

/ [ 4
Poorest Subjects wSédlp Zdnlg:/orag QQJ Afﬂﬁ(,ﬁﬂﬁcs

Group Intelligence Test Score— /702

RATING SCALE:
Degree to Which Liked by Others...—— 12 @4 5

Apoearance

1

Leadership 1

Participation in Athletics 1

Overt Expression of Hostility. 1
Apathetio—Energetic. 1 2(@)4 5

1

1

1

1

Manifest Anxiety.
Complaining—Noncomplaining ———

Irresponsible—Dependable
Oer-all School Adjustment . ——

STAFF COMMENTS:

School Attendance /aao r

Conformity to Rules and Regulations— 1 2@4 5
Interest in Environment.. 1 2@4 5
Partcpation in Group Actites.—— 1 2 3(8)5
Interest in Opposite Se¥——— 1 2 @4
Submissive—Aggressive —— 1 2@4
Cautious—Impulsive oo 1@3 4
Depressed—Cheerful —omeeo—n 1 2 @ 4
Dependent—Independent . ——— 1@3 4
Careless—Perfectionistic ———eme 1 2 @4
Mental Health 12(3)4

1 e o o o O @

This was a boy who liked basketball. His attendance was poor and he was remem-
bered as a person who was suspended occasionally for cutting. He could be described
as a quiet and nice boy. No one held any resentment toward him for his shaky
attendance. He was & boy who, as a student, did not pay much attention to his
school work and carried heavy responsibilitics at home. Throughout his high school
career, he did a great deal of the housework and much of the cooking for the family.
At times he would express his feelings to the school staff that he was not too happy
about this situation.

Poward the end of his high school year, he said he would like to go to college and
take a P.B. major so that he could coach basketball. We were afraid he would never
make it even if he could get in. He was a hoy with only average ability and never
learned to apply himself in school.

The boy said that if he could not be a baskethall coach. then maybe he would go
back to his earlier plan of heing a mechanie.

7 —— — - - Mw"’”r”ﬁ‘how‘rm -
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case X-68

Graduated_ No Course Followed Genere/ Grade-point Average— 2=/
Best Subjects 70:#5/':4/ Edvcotoon _and Mechonice/ Jrowing _
PoorestSubiects__é_'d /ish o He moTics /
Group Intelligenco Test Score—— 2 & School Anendancb%/erafe

RATING SCALE:

Degree to Which Liked by Others..——. 1 @3 45 Conformity to Rules and Regulations— 1 2@ 45
Appearance 1 2@4 5 Interest in Environment....————— 1@3 45
Leadership 1@3 45 Participation in Group ActivitieS.—..— 1@3 45
Participation in Athletics.——— 1{2/ 3 §5 Interest in Opposite Sex__ 1 2@ 45
Overt Expression of Hostility...——.1 2 @4 5 Submissive—Aggressive 1 2@ 4 5
Apathetic—Energetic .o ——ve 1@ 345 Cautious—Impulsive o 1 2@4 5
Manifest Anxiety 1()3 4 5  Depressed—Cheerful 13 4 5
Complaining—Noncomplaining ———1 2 @4 5 Dependent—Independent oo 1@ 345
imesponsible—Dependatle 1 (2)3 4 5 Careless—Perfectionistic 1 2 @45
Overal School Adjustment—_1(2)3 4 5 Mental Health 1(D)3 4 5

STAFF COMMENTS:

He was a thin, quite average sort of boy—one who seemed not to have made much
of an impression upon anyone. He went to this school for about a year and then
was in a hospital for almost another year. We never quite figured out what it was
that was wrong with him. Later we were told that he had spent time in a hospital
for the emotionally disturbed. When he returned from the hospital to our school, he
went for a semester and then was sent to our vocational training school.

During his stay at the vocational high school, he made an average citizenship
record although he was a boy who mingled very little with his fellow gtudents.
During his stay at this vocational high school, he spent a year and a half in appren-
tice training at a naval shipyard. He stayed with his apprenticeship training fairly
well.

His attendance was average but he never completed his course. Prior to comple-
tion he dropped from school. Since he was then over the compulsory age limit, no
attempt was made to follow him up.




(38

%

138 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC

case 67

Graduated )/es Course Followed College Frep Grade-point Average. 2.3

7 7
Best sublem_%"llikv/ Edveotisn _and Molhe molics

Poorest Sub]em__@&é a7 o 6#»”0/'6‘ [

Group Intelligence Test Score rf3-0 School Attendance. )9"”‘

RATING SCALE:

Degre to Waich Liked by Others—__ 1 2 3@)5  Conformity to Rules and Regulations.— 1(D3 45

1
Appearance 12 3@5 Interest in Environment. 1 2@ 45
Leadership 1 2@ 4 5 Participation in Group Activities—— 1 2 @ 45
Participation in Athletics 12 @ 45 Interest in Opposite Sexo . —n 1 2@ 45
vert Expression of Hostility 12(3)4 5  Submissive—Agaressive 12(3)4 5
Apathetic—Energetic. 1 2@4 5 Cautious—Impulsive ~mooo 1 2 3@5
Manifest Anxiety 12@)45  Depressed—thesrisl .1 2(D4 5
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent e 1@3 45
Irresponsible—Dependable l@ 345 Careless—Perfectionistic ——we— 1@3 45
Over-all School Adjustment—— 1 2@4 5 Mental Health 1 2@4 5

STAFF COMMENTS:

A tall and very neat boy. He was extremely popular among the students and was
considered far above average in academic ability. His grades were as erratic as his
desire to make good grades. He could be described as the type of boy who was con-
sistently satisfied just to get by. He was a likeable boy and seldom got angry despite
all the prodding by teachers and counselors to do better.

He took a college prep course, but he acted as though he were not going any place.
On two occasions he was suspended from school for cutting. The boy, if not earefully
supervised, always took advantage of fooling around. He needed lots of watching.

At times he seemed especially interested in social affairs. Sometimes he made good
contributions to social activities and ¢lubs in the school, but always his studies were
secondary to him.

At the time of his graduation from school, he stated that he had decided to give up
the idea of college to enlist in the nrmed services.
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case X-7e
Graduated %.G Course Followed Q//?/'e +p re Grade-point Avorago___é../ (1~ .
Best Subjects. %ﬂs; ce/ é-Jy c07ll.00

Poorest Subiem__/éyﬁl. Social Stotes_and Maohe motics

Group Intelligence Test Score— rof. School Attendance. 20’

RATING SCALE:

Degree to Which Liked by Others..—— 1 2 @ 4 5  Conformity to Rules and Regulations— 1 2 @ 45
Appearance 12 @4 5  Interest in Environment..________@Z 345
Leadership 1)2 3 4 5  Paticipation in Group Activities.— 1@3 45
Participation in Athletics_____.@ 2345 Interest in Opposite Sex._..____._...@ 2345
Overt Expression of Hostility———-1 2 3 @ 5 Submissive—Aggressive —————— 1@ 345
Apalhetic—Energetic._____@ 2345 Cautious—Impulsive —me oo 1@3 45
Manifest Anxiety. 123 4(5) Depressed—Cheertu - 1(@)3 45
Complaining—Noncomplaining —— 123 @ §  Dependent—Independent .. 12 @ 45
Irresponsible—Dependable 1@.3 4 5  Careless—Perfectionistic ———-— 1@3 45
Overall School Adjustment.. 1(Z)3 4 5 Mental Healt 12(@)4 5

STAFF COMMENTS:

He was a tall, nice-looking boy. He always looked as if his clothes were thrown
on with the Ieast trouble possible. In other words, he was clean though untidy.

His father would occasionally come to school and talk with his teachers and
counseors. These conferences were usually about the boy’'s poor grades and tardi-
ness.

At home the boy’s father said that they could never get him up in the morning,
and even when they started him off to school on time, he managed to travel 8o slowly
that he would often be late. Upon arriving at school (late) he would put on a
sudden dashing finish and rush up the stairs hot and out of breath after lagging and
fooling around in the school yard. This usually brought on lively discussions with
the teacher, and he was often sent to the attendance office for a tardy slip. This
would enable him to meander around some more before getting settled dowa in class.

The only activity that he was interested in was volley ball—which once in a while
he played before school began. Otherwise he was not a part of any school activity.
He seldom got mad, and no matter how many times he was scolded, berated, or dis-
ciplined for his frequent ambling around and tardiness, he would always grin self-
conscicusly. He seldom showed any hostility.

The students paid no attention to him, except now and then to call him Liberace.
He did not seem to have any close friends in school, although he indicated once that
all the kids were his close friends. For the most part, he just pleasantly wandered
around looking like Liberace.

On several occasions, the boy said he wanted to be a draftsman or an architect.
Maybe he could make it if he would ever learn to buckle down and do some work.
In hig senior year, he decided to continue his education in a junior college. In our
opinion, he would be a poor risk at higher education. Pleasant, good-looking, polite,
often smiled—but so very, very lazy. However, maybe a change in school would help
him. He never applied himself here. The only thing really consistent about him was

o A A <ty . e A
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his almost startling resemblance to Liberace. He tried to act like him. The boy knew
that in appearance and mannerism he could easily, if he were not quite so young,
be mistaken for Libernce. In fact, sometimes we had the impression that he thought
he was Liberace.

case 7/

Graduated Ye S Course Followec' Coll e/ae /” hflp Grade-point Averag 3.3

Best 5ubI,CL_£ofﬁ/{ MNohemaoitics and Science

7

Poorest Subjects ? {/‘/5 rce/ [d/c?ﬁbﬂ

Group Intelligence Tast Score /4 i School Attendance. G‘OJ

RATING SCALE:

Degree to Which Liked by Others._. 1 2 @ 45 Conformity to Rules and Regulations— 1 @ 345
Appearance 1 2@4 5  Interest in Environment—— 1 2 3@5
Leadership 12 @ 45 Participation in Group ActivitieS—— 1@ 345
Participation In Athletics— 1 @ 345 Interest in Opposite Sex— e 1 2 3@ 5
Overt Expression of Hostility——— 1 @ 345 Submissive—Aggressive 12 3@ 5
Ar:thetic—Energetic .o 1 2@4 5  Cautious—Impulsive —— 1 2 3@5
Manifest Anxiety 12 @ 4 5  Depressed—Cheerful . 1 2@ 45
Complaining—iaacomplaining 12 3@5 Dependent—lndepeniient e 1 2 3@5
Irresponsible—Dependable 1 2@4 5 Careless—Perfecticaistic ——meeeeeme 1 2 3@ 5
1

Over-all Schoo!l Adjustment— 1 2@ 45 Mental Health

STAFF COMMENTS:

A very egotistical boy. Despite his egotistical way, he was described as a “de-
lightful character.” IIe was a great guy to designate things in likes and dislikes. It
was either “for the birds” or it wasn't. This attitude was evidenced in his selection
of courses, reactions to teachers, and choice of college. Nevertheless, he was an excel-
lent student. This was true for his general, all-around conduct. Sometimes his grades
suffered in that he decided a particular course was “for the birds” ; then he would
display little enthusiasm for it and would be rated low in work habits and citizen-
ship.

One of his ontstanding characteristics that was quite consistent was that he had
a most inquiring mind. He seemed to have steadied down during his four-year high
school career, and by the time he was in his senior year he was not so vehement in
his pronouncement as to whether this or that wasn't “for the birds.”

. — . o e i e
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Grade-point Average 2.3
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Art, Science and <ociel Stodies

Group Intelligence Test Score /e

RATING SCALE:
Degree to Which Liked by Others.

12@)45

Appearance 12 3@5
Leadership. 133 45
Participation in Athletics 1@3 45
Overt Expression of Hostiity. 12045
Apathetic—Energetic .—— 1@3 45
Manifest Anxiety. 13 45
Complaining—Noncompiaining e 1 2@4 5
Irresponsible—Dependable —_ 1 2@4 5
Overall Schoot Adjstment————1(2)3 4 5

STAFF COMMENTS:

for approximately a two-hour period.

ment.

only once, Actually this increase in hostility seemed to help
around carrying an intense internal struggle as he did prior to his hospitsl treat-

He became rather interested in art and choral work,
grades and won favorable attention from the teacker. H

Poorest sl,bi,c.‘__é_}yﬁsi, NMothemolocs, and Langvoge

School Attendance 74‘, (L& 0./ L~

Conformity to Rules and Regulations.—— 12 @ 4
Interest in Environment.. e 1@ 34

Participation in Group Activities—— 1 2 @ 4
Interest in Opposite Sex__._._._.__...@ 2314
Submissive—Aggressive 12 @ 4
Cautious—Impulsive ——— o 1@ 34
Depressed—Cheerful — e oo 1@ 34
Dependent—Independent —eeoee 1@3 4
Careless—Perfectionistic o 1 2@4

(D234

Mental Health

mmmmmmmm

> w;

In school he was a nice, quiet, clean boy. But by the time he was in the eleventh
grade, his teachers and counselors felt that he had becom
words, I guess it could be said that he had a fu
talk to anyone about it. One day he came into

e ‘a real introvert. In other
1-blown neurosis, but he would never
a school counselor's office and talked

He said his older brother nagged at him constantly and said that going to school
was an easy way of life—that if the boy had any guts,
make an honest living. He had a sister who was in a men
was quite worried about the possibilities that this insanity wa
tagious. The boy went on an extreme tirade about the way the students were tr
him. He said that the people in this city and the students at the high school discrimi-
nated against people of his ethnic group.
counseling staff tock immediate steps too
staff of the central office in the city school

The boy, in addition to his school wor
school hours. Within six or seven days a
his father while in the store were robbed at gun point. N
boy were injured. However, the boy went complet
to come to school after the episode that night. W
weeks, the boy was placed in a private institution,
five months. Upon his return to the high school, the boy was qui
lost & semester of school. He complained about it a great deal.
change in his attitude in that prior to his stay at the hospital, he had complained
him, and he did not walk

he would quit -school and
tal hospital and the boy
s hereditary or con-
eating

Upen termination of this conference, the
btain help for this boy from the guidance
system.

worked in hi
fter this conference at scho

g father's store during after
ol, the boy and
either the father nor the
ely off his rocker and was ‘unable
ithin a matter of three or four
and he stayed for approximately
te bitter that he had
This was a marked

where he made very good
e seemed to think things
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were going a little better. However, he still felt that he should have been permitted

to graduate with his regular class.

He often expressed & worried attitude as to whether he had been cured at the his-
pital. He was worried that he would get sick again and he would ask questions about
his chances of having to return to the hospital, Then suddenly it appeared that he

felt guilty for having talked so much. He seemed to have resented that members of

the counseling staff had leat him an ear, He no longer would talk freely or volun-
tarily with staff members with whom he had conferred previously. He went through
perieds of deliberately avoiding them.

The boy left school at the end of his twelfth year still lncking necessary units for

graduation.

case 73
Graduated ){"5 Course Followed @//34 e p "?b Grads-point Avn;uga_JL‘_

J
{4 .
Best 5ub1ech_£yﬁ$‘4 5 Science.

Poorest Sub[ect:___&a.;/ 4’)/ (ééf érp_
7
Group Intelligence Test Score /25 School Attendance. éo L L

RATING SCALE:
Degree to Which Liked by Others 1 2 3 @ 5  Conformity to Rules and Regulations— 1 2 3 @ 5
Appearance 12 3@5 Interest in Environment.. 12 3@5
Leadership 123 @ 5 Participation in Group Activities—. 1 2 3 @ 5
Participation in Athletics— 1 @3 45 Interest in Oppasite Sex— . 1 2@4 5
Overt Expression of Hostility. 123 @ 5 Submissive—Aggressive 12 @ 45
Apathetic—Energetic. 123 @5 Cautious—Impulsive o 1@3 45
Manifest Anxiety. 1 2@4 5 Depressed—Cheerfu! 1. 2 3@5
Complaining—Noncomplaining 1 2 3(4y5 Dependent—Independent — .1 2 3@5
1
1

Irresponsible—Dependable
Over-all School Adjustment

2 3 @5 Careless—Perfectionistic — 1 2 3@ 5

2 3())5  Mental Health- 12 3(8)s

STAFF COMMENTS

A tall, blond, very nice person. There were no problems with him. He was a real
gentleman. He had a little trouble finding himself as a freshman and also early in
his sophomore year. For some reasons, he seemed not to be making the kind of grades
he was capable of achieving. However, midway through his sophomore year he
geemed to have found himself and he finished in a blaze of glory.

We remember him vividly for another reason in that he gave some of the finest
dramatic performances in the history of our school. He had a deep interest in music
and drama and we certainly were sorry to see him finish our school.
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CASE 7%
('Sraduahdﬁ__ Course Followed! Codle ef"-’ /?.elp Grade-point Average_aﬁ_

Best Sub]ecn_ﬂﬁ}_”_ﬁm 7‘/"5

Poorest Subjects [ 2. /'7/4 04/4 ©,
Group Intelligence Test Score s School Attendance. G;‘J _

- /
RATING SCALE:
Degree to Which Liked by OtherS.e. v 1 2 @4 ] Conformity to Rules and Reguléfi}iﬁs__'l @ 345
Appearance 1 2@4 5  Interest in Environment.— 1 2@4 5
Leadership 1 @ 345 Participation in Group Activities l@ 345
Participation in Athletics— .1 2 3 @5 Intarest in Opposite SeX— e l@ 345
Overt Expression of Hostility e 1 @3 45 Submissive—Aggressive — . 1 2@4 5
pathetic—Energetic___1(2)3 4 5 Cautious—mouisive ———1(E)3 4 5
Manifest Anxiety 12(3)4 5 Depressed—Sheerful . 1(D)3 4 5
Complaining—Noncomplaining 1@3 45 Dependent—-Independent .. 1 2@4 5
Iresponsible—Dependable 1 2(3)4 5 Careless—Perfectionistc — 1 2(3 4 5
Over-all School Adjustment..__ l@ 3 4 5  Mental Health 12 @4 5

STAFEF COMMENTS:

He was a lazy boy. He had a good mind but frequently refused to use it. For a
person of his age he was too cynical. Although he became a little less so toward the
end of high school, he still maintained that trait to a considerable degree. He was
an average kind of boy and about an average social mixer. It is still too bad that he
did not use his mind and do better in school. He was well liked in school, but other-
wise he seldom made any outstanding contributions,
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case X-76
Gradrated Ye S Course Followed%.d‘lsdo— Grade-point Averago__g.'-_z:_

Best Subjects. COI””)G’I'C [
Poorest Subjects_ —
Group Intelligenco Test Score. = School Attendance 60 OJ

RATING SCALE:

Degree to Which Liked by Others. 123 @ 5 Conformity to Rul_s and Regulations__ 1 2 3 @ 5

Appearance 1 2(3)4 5  Interest in Emironment.—— 1 2(3)4 5
Leadership 12 @4 §  Participation in Group Activities . 1(2)3 4 §
Participation in Athletics—— 1 2 3 4 @ Interest in Opposito Sex S 1@ 345
Overt Expression of Hostility....— 1 2 3 @ 5 Submissive—Aggressive — .1 2 @ 45
Apathetic—Energetic oo 1@3 45 Cautious—Impulsive —ee oo 1@3 4 5
Manifest Anxiety 1 2@4 5  Depressed—Cheerful —1 2@4 5
Complaining—Norncomplaining 1 2@4 5 Depencant—Independent oo 12 @4 5
Irresponsible—Dependable 1 2 @4 5 Careless—Perfectionistic ——1 2 @ 45
Over-all School Adjustment e 1@ 345 Mental Health 1@3 £ 5

STAFF COMMENTS:

We remember this boy quite well in that he was a very likeable chap. He had a-
pleasant disposition, but we remember him as being somewhat of a subduved per-
sonality. By no stretch of the imagination could he be considered as an easy, out-
going person. He geemed to remain within himself to a large degree.

He was quite active in our athletic program. This is a very small high school
and, of course, it is rather easy for the boys to participate on each of the, teams.
In addition to the regular high school sports program, he had quite a reputation
as an ice skater. He used to put on ice-skating performances. Despite these kinds
of activities, he still remained a quiet, shy boy. He was never the back-slapper type.
He seemed to have little ambition or get-up-and-go. In fact, he seemed to be content
just to let life call its shots. I guess the best way to describe him is to say that he
was so shy, particularly arcund girls, that one could almost say that he was almost
a delicately shy boy. Some people would consider him or describe him as being some-
what on the effeminate side.

One characteristic of his that does seem to stick out through these past years was
that despite his athletic participation, he seemed to develop a stiff and jerky posture.
This was particularly noticesble in his senior year. He developed an almost irritating
habit of walking around in a stiff, herky-jerky fashion. Sometimes he would stand
almost rigid and stare at a group of girls. His extreme shyness of girls continued
throughout his school years. Sometimes at the school dances he would stand around
like a wooden Indian and stare at a particular girl. Once in a while, he would move
close to her and seem to stare in a manner that made you wonder if It was really
seeing anything. Then quite abruptly he would dart across the floor and ask a girl
to dance. But again we wan: to point out that he was always a gentleman. He
caused no trouble and that was why he was allowed to come to the school activities.
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case 77

Graduated_xe_i_ Courso Followed @AQQ/ Grade-point Average_ 2. 2=

Best Subjects.

Poorest Subiods_”yw_é@ﬁ{é’fs -SI; 5;(' ¢/ é-/(le'dfl.ll) . JC;PMQ
Group Intelligence Test Score. ? 1" . School Attendance. Goe ‘/

RATING SCALE:

Degree to Which Liked by Others..———1 2 3 @ 5 Conformity to Rules and Regulation$ 123 @ 5

Appearance 2@4 5  Interest in Environment. —123 @5
L.eadership 2 @ 45 Participation in Group Activities 1 2@ 45
Participation in Athletics 2 @4 5 Interest in Opposite Sex _—1 @ 345
Overt Expression of Hastility.

Apathetic— ergetic.
Manifest Anxiety

Complaining—Noncomplaining

2@ 45 Cautious—Impulsive —o— 1 2 3@5
2@ 45 Depressed—Cheerful e 1 2.3 @ 5
2@ 45 Dependent—Independent — 1 2 3 @5
2 3(8)5  Careless—Perfectionstic ——— 1 2(3)4 5

2 3()5  Mental Healt 1 2 3(B)s

Irresponsible—Dependable

1
1
1
1
123@5 Sumissvetggressve 13 45
1
1
1
1
Over-all School Adjustrent....— . 1

STAFF COMMENTS:

He was a big, happy-go-lucky guy. A real generous, extroverted type of character.
He was quite religious and spent much of his spare time attending church activities.
In addition tv his church activities, he possessed a rather deep interest in music.

Despite his large size, his ability as & football player was quite limited. For the
most part, he was used as a “kicker.” He liked to have people like him, but in no
way could he be described as being the Beau Brummel type. Occasionally he would
say that he wished he would have the chance to.go to college. He was not given
much encouragement ab.ut it becanse of his academic record made during his high
school years.
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case X-7
Graduated_)/___es Course Followed Ge”e "'0/ Grade-poini AVerago___mz‘ 2
Best Subjects P é[éjf 4/ 504’677(1'04 . c:szeg

4
Poorest Sublects_ EGLL Sec/ bolies Serence, MolhemeZecs
Group Intelligence Test Score.— /ro School Attendance. 7"’8 (£ 0’/4&

RATING SCALE:

Degree to Which Liked by Others 12 3(@)5  Confomity to Rules and Regulations—- 1 2("3)4 5

Appearance 12 3@5 Interest in Environment__.__.._l@s 45
Leaderskip 1@3 4 5  Participation in Group Activities.— 1 2 3@5
Participation in Athletics 1 2@4 5 Interest In Opposite Sex———— e 1@3 45
Overt Expression of Hostiity__.1 2(3)4 5 Submissive—ggressive 12045
Apathetic—Energetic . 12 3@5 Cautious—Impulshvd o 1 2@4 5
Manifest Anety, 1(0)3 45 Depressei—Cheertl 1 2 3®s5
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent S | 2@4 5
Irresponsible—Dependable 1 2@4 5 Careless—Perfectionistic w1 2@4 5
Overall Schoot Adjstment 1 2(3)4 5 Mental Health 1 204 5

STAFF COMMENTS:

This boy had a limited field of interests. Although he maintained some interest
in athletics, especially football, he showed little interest other than that, He was
a boy who was tense, nervous, and ot times apprehensive about his general welfare.
His coach always said that the boy had lots of nervous energy. He felt that if the
boy had not yossessed SO much tension, he would have been an outstanding football
player.

He showed little evidence of leadership in his school career. He could be deseribed
as being a follower and not a leader. Despite his occasional moody spells, he had
more cheexful days than depressed days. The students liked him, and for a period
of one year he served as vice president of his elass.

PN
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case 77

Gruduated_ﬁi_ Course Followed a//?qe /wf ¢lp Grade-point Avorage____._/'!

Best Subjects

Poorest Subject g_sz:o/ Edcatson Scrence Mithemats cs

Group Intelligence Test Score.

RATING SCALE:
Degree to Which Liked by Others.—_ 1 2(3)4 5

Appearance 1 2@4 5
Leadership 1 2@4 5

13 45
13 4 5

Participation in Athletics
Overt Expression of Hostility.eeeeeere

Apathetic—Energetic ...
Manifest Anxiety.

Complaining—Noncomplaining

Irresponsible—Dependable
Over-all School Adjustmente .

School Attendance. §ML

Conformity to Rules and Regufations.. 1 2 3 @ 5

Interest in Environment...mm oo 1 2@4 5
Participation in Group Activities——— 1@ 345
Interest in Opposite SeXmmeeemeee 1 2 @4 5
Submissive—Aggressive - 12 @ 45
Cautious—impulsive ——— .1 2(8)4 5
Depressed-~Cheerful —————. 1 2(3) 4 5
Dependent—Independent ... 1 2 3@5
Careless—Perfectionistic .—eeecuercees 1@ 345

12(3)4 5

1 2@4 5 Mertal Health

STAFF COMMENTS :

|
A real pleasant “sad sack.” His father came to school quite frequently because
he was concerned about the boy's grades. The boy took a very difficult course in the

academic program. The boy’s ambition was to return to Canada, the country of his

birth. He wanted to enlist in the Canadian Navy and then, upon his discharge, to go

to normal school in Canada. He could be deseribed as the type of person who always !
knew what he wanted to do. Despite the fact that he had big plans for himself, he

actually studied very little in after-school hours. He always was remembered as a

boy who felt intensely loyal to Canada. On many occasions, he expressed resentment

toward the United States. He said that he would go to Canada the mminute he gradu-

ated from high school and that he planned “never to come back.” Throughout high

school, the boy maintained a high _energy output. In no way was he ever a disci-

plinary case or trouble to his teachers.
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APPENDIX C

case X-4o
Gradua'ed_)_/ci__ Course Followed é’eaer 0/

Best Subjects. 74’7‘5 ﬂﬂ/ (’.'ﬂ//.s
Poorest Subied;__@//:fél sj.a‘.lé/ ﬁ (/04:‘52 %ﬁ/év/ é'a{/raf/u:’ Serence

School Aﬁendance_ﬁl€_‘f 4%6_ i

Grade-point Average_7_‘é‘_.

Group Intelligence Test Score / €]

RATING SCALE:

S A A

Degree fo Which Liked by Others...—... 1@ 3 45  Conformity to Rules and Regulations.... 1 2@’4, 5 o BRI
Appearance 1 2@4 5  Interest in Environment. ———— 1@3 45
Leadership 1@ 345 Participation in Group Activities.——— f@3 45
Participation in Athletics-____@ 2345 Interest in Opposite Sex e 1 2@ 45
Overt Expression of Hostility .1 2 @ 45 Submissive—Aggressive ... 1@ 345
Apathetic—Energetic ..— . 1@ 345 Cautious—Impulsive e oo 1@3 45
Manifest Anxiety 1@®3 45 Deprossed—Cheertl . 1@3 4§
Complaining—Noncomplaining 12 @ 45 Dependent—Independent — . 1@3 45
Irresponsible—Dependable . 1@ 345 Careless—Perfectionistic . 1@ 345
Over-all School Adjustment..— 1@ 345 Mental Health 1@3 45

STAFF COMMENTS:

In school this boy was an inactive, lazily indifferent, and irresponsible person.
He possessed poor study habits and seldom or hardly ever expressed any interest
in activities relating to school. On his good days, at the very best he could be
described as only semisteady and semireliable. Despite the negative impression he
gave, he could be described as being a boy who was definitely on the quiet side.
Throughout most of his four vears in high school he maintained an interest in art.
In fact, he seemed to have talked often of going to art school. We never gave him
much encouragement because he was always so unreliable.

Some members of our faculty remembered him as expressing, at one time in his
school career, a keen interest in outdoor life. In their questioning of him as to why
he was interested in this, he stated that it would give him a chance to be alone.
Although his grades in art and craft courses were fairly good, he was a very erratic
student in all other subjects.

Tor the most part, he was a boy who was unwilling to talk much about anything,
He made a little effort to get passing grades only, and that was all. He possessed
a very low goal in life. He seemed to be just a “drifter” and apparently spent a lot
of time daydreaming.
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150 HIGH SCHOOL STUDENTS WHO BECAME SCHIZOPHRENIC
case &7
Graduated. YGS Course Followed Qeﬂam / Grade-point Average_(’_.‘__

Best Sub]och__CS_ZeP

Poarest Subienw/ -9'(/04_6.3 ki Commercie

Complaining—Noncomplaining 1 2@4 5 Dependent—Independent .1 2@ 4
Irresponsible—Dependable .1 2@ 45 Careless—Perfectionistic

—12()4 5  Menta Health 12(3)4

Gruup Intelligence Test Score. le School Attendance. 74 ver 0/03

RATING SCALE:

Degree to Which Liked by Others 1 2@ 45 Conformity o Rules and Regulations.... l@ 345

Appearance 1 2@4 5 Interest In Environment. — oo l@ 345

Leadership l@ 345 Participation in Group Activities 1 @ 345

Participation in Athletics.— 1 @ 345 Interest in Opposite SeX e 1 2 @ 45

Overt Expression of Hostility. 123 @ 5 Submissive—Aggressive l@ 345

Apathetic—Energetic..___ 1@3 45 Cautious—Impulsive e o 1 2@4 5

Manifest Anxiety 1@3 45 Depressed—Cheerful ._ —12 @4 5
5
5
5

Over-all School Adjustment...

STAFF COMMENTS:

A very quiet, nona- gressive boy, extremely kind and good natured. He was a
dreamer. He seemed ... times to give the impression that he was capable of doing
reasonably good school work; but, for the most part, he did not. He had to be
pressed constantly to get much work out of him. He had very poor eyesight and
was ulmost totally blind in one eye. He would seldom wear his glasses and then
only at home. When his teachers ask:d him about his glasses, he generally stated
that they were broken or had been left at home. In addition to his poor eyesight,
he possessed a hearing loss. This improved after a tonsil and adenoid operation.
Throughout his high school career he remained, in physical appearance, a small,
immature boy.
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case K- 82

Graduated__}LGS__ Course Followed Ge”e'v/ Grade-poin! Averagg_,ei_
Best Subjects

Poorest Subje /s 5;6‘ e S J. _@_/__é__ﬂfz_'g@__éig{?
Group Intelligence Test Score. 10/ Schoo! Attendance. oor

RATING SCALE:

Degree to Which Liked by Others—— 1 2(®)4 5 Conformity to Rules and Regulations— 1 234 5
Appearance 12()4 5  Interest in Environment. 1()3 4 5
Leadership )2 3 4 5 Partcipation in Group Actiities—— 1(2)3 4 8
Participation in Athletics — 1@3 45 Interest in Opposite Sex N 1@3 45
Overt Expression of Hostility. 1 2@4 5 Submissive—Aggressive 1@3 45
Apathetio—Energetic.__1(2)3 4 5 Cavtious—Impulsive ——————— 1 2@)4 5
Marifest Anxiety 13 45 Depressed—heertol . 1(Z)3 4
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent ———eeo— 1@3 45
Irrespansible—Dependable — 1 2@4 5 Careless—Perfectionistic — 1 2@4 5
overall Souool Adjostment___1(2)3 45 Mental Health 2345

STAFF COMMENTS :

"Phis boy could be described as being a most pleasant boy, although at times
displayed a very depressed, moody side of his life. He was extremely quiet and
wanted very much to graduate from high school despite a poor academice record.
He attended summer session one year to make up grade deficiencies.

Toward the end of his school career, he did occasionally say that he wanted to be
a delivery truck driver. He said he would like this because it would give him a
chance to visit with people while loading or unloading the truck. In the tenth grade,
he had a very depressed attitude in his general outlook on life. After a while, he
seemed to get better. For cxample, in his eleventh year, he was a nice, sincere boy
who on some oceasions displayed an “insight” into his problem. On some occasions,
he was almost on the aggressive side. The boy often said that he realized he would
have to finish high school in order to get a job.

Despite his improvement in the eleventh year, he had another “flareup.” By spring
of his cleventh-grade year, he was very depressed and ready to quit school. The boy
felt that he was inferior in school. He claimed the whole school setup made him
feel bad and raade him feel stupid. Nevertheless he continued in school. He partici-
pated in no extracurricular activities and had a below-average attendance record.
By the “skin of his teeth” he was able to graduate.
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case 63

Graduatod_b; Course Followed €Y/ e/q¢ lp’ ?P Grade-point Averagoz_-g_
BestSub]och_#% ice/ 50{/0775'40, Mohe metics, Ja%p Hvs/e

Poorest Sub[em#”ii’e%_‘(ﬂ P LA

/
Group intelligence Tast Score. /2.0 School Attendance. 4’3’ ?/4 <

RATING SCALE:
Degree to Which Liked by Others...—_.

Appearance

12 3@5 Conformity to Rules and Regulations.. 1 2 3@5
1 2@4 5  Interest in Environment. .1 2 3@5
1 2 3(8)5  Participation in Group Activities 1 2 3(®)5
12 3@5 Interest in Opposite Sex o1 2 3@5
1 2@4 5 Submissive—Aggressive
1
1
1
1
1

Leadership

Participation in Pthietics

Overt Expression of Hostility
Apathetic—Energetic ...
Manifast Anxiety.

Complaining—Noncomplaining

1
2@4 5 Cautious—Impulsive oo . 1 2@4 5
2@4 5 Depressed—Cheerful _. S |
2@4 5 Dependent—Independent — . 1 2@4 5
1
1

2@4 5 Careless—Perfectionistic
2 3@5 Mental Health

24 5
2 3(®)s

Irresponsible—Dependable
Over-all School Adjustment .

STAFF COMMENTS :

He was one of the great baseball and basketball stars of his class. He was a
college prep student and his grades placed him in the top one-third of his cless.
He was a boy who was easy to work with. Sometimes his attendance was not as
desirable as it could have been. However, in most instances, his sbsence was due
to colds and upset stomach. Occasionally he was tardy to his first period class
when there seemed to be no reason for it. He lived quite close to school and he
would just not start in time to make it.

Despite his high IQ, he really never. produced in the classroom as he might have.
He was a person who made good in the easy courses, but never came through when
the chips were down in the difficult courses.

———— e
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case X-84
Graduated \/es Course Followed_gz/z%?—’e;g__ Grade-point Average. 7.2

Bt Subjocts_=22€/2/ SHnlims Mathemaies, Siience Freiga L rge

Poorest Subjects

-~
Group Intelligenco Test Score. /9 [ School Attendance. (Foe {

RATING SCALE:
Conformity to Rules and Regulations.— 123 @ 5

Degree to Wich Liked by Others. —— 1 ()3 4
Appearance 12 @4 Interest in Environment.———— 12 @ 4
Leadership 1 @3 4 Participation in Group Activities——— 1 2@4

Interest in Opposite SeX——e—— 1@ 34

5
5

Particpaion n Atheties——— 1(2)3 4 5
120945
5

5

5

mmmmmu‘.’nmu‘u‘

Overt Expression of Hostility. 12 @ 4 Submissive—Aggressive

Anathetic—Energetic . ———ee—— 1@3 4 Cautious—Impulsive —e— e 12 @4
Manifest Anlety 1(0)3 4 5  Depressed—Chesrlu 123 4
Complaining—Noncomplaining ——— 12 @4 Dependent—Independent ————— 1 2@4
{rresponsible—Dependable — 1 2 @4 Careless—Perfectionistic o 1 2 3@5
veral School Adjustment 1 2(3)4 5 Mental Health 1(D)3 4 5

This was a boy who finished in the top five per cent of his graduation class.
He followed a strict academic preparatory program. He gave no trouble. At no time
was there a question about his attendance or behavior. He was a well-adjusted boy
and a “hard pusher.” For his academic ability, he made grades as good as those of
anyone we had ever seen in that school. For the most part, he was a very verbal
boy. He was skillful in the word world as long as he was reading. Perhaps this
made him scem smarter than he really was. If it hadn't been for a slight speech
defect which detracted from his speaking ability. he would have been really “glick
with words.” In physical appearance, he was a very frail boy, quite underweight,
and wore glasses. He geerned to be preoccupied with his success. He asked very
frequently about his werk standards. It seemed that he was always coming to the
teachers and counselors and inquiring as to how he was doing in school.

He wanted to go to college and would tals about his chanees to be a pharmacist.
He wasn't given much encouragement in these discussions hecause we felt that he
worked so very hard to get good grades in high school that he would have no reserve
to fall back on in the more difficult work in college. One of his counselors was quite
emphatic about this. He felt that his high grades in high school would not hold up
in college. Other than worrying about his ability to make better grades than he did,
yhis boy showed little anxiety or concern while in this school.

YWhile in school he belonged tc one of our foreign language clubs and our state

gcholastic honor society.
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cAse &5
Gfuduoted_éé‘_ Course Followed Geﬂe" e/ Grade-point Average.l:.‘__

Sest sqbgam__szjlsfct/ Eycotios, Gmmercio/
Poorust Sub]edﬁﬁﬁmo;ﬁ? S

Group Intelligance Test Score__ /3 School Attendance. Goed

RATING SCALE:

Degree to Which Liked by Others_____ 1 2 @4 5 Conformity to Rules and Regulations____ 1 2 3@5
Appearance 123 @% Interest in Environment.______ 1 2 3@5
Leadership 12 3@ 5 Participation in Group Activitles______ 1 2 3@
Participation in Athletics 1 2 3 4@ Interest in Opposite Sex_______ 1 2@4 5
Overt Expression of Hostilty 1245  submissvetggressio ——____ 1 2(D)4 5
Apathetic—Energetic._____ 1 2 3@5 Cautious—Impulsive ———_______ 1 2 3@5
Manifest Anxiety 123@)5 Depressed—Cheerful 1 2 3 @:s
Complaining—Noncomplaining 1 2@4 5 Dependent—independent 123 @5
Irrespansible—Dependabls 1 2@4 5 Careless—Perfectionistic 1 2@4 5
Overall School Adjustment 1 2 3(A)5  Mental Health 12 3@s

STAFF COMMENTS:

He was “the greatest basketball player we ever had in this school.” Although some
of the boys felt that he inay have been a little on the “All Star” side, he was quite
popular. He was a person who took an active part in school activities, particularly
as they related to school musie, He was active in tke band aad glee club. He was a
boy of good habits and one whom you felt would make hig place in the world.
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case X-86
Grcducted__és__ Course Followed ﬁeﬂe" 0/ Grad- point Avercge_éﬁ_

Best thznrh ’%/’e é;”s)em;".ss' "/ ﬁ é-ol f =
7 ‘oS STedres sica) Edvcalies, crence,
e, ﬁ:m S4 207 yf*‘_/_g, Commeorciz/

Group Intelligence Test Score ﬁ School Attendance. ?é‘ r

Poorest Subje

RATING SCALE:

Degree to Which Liked by Others_____ 1 @3 45 Conformity to Rules and Reguiations— 1@3 45
Appearance 1 2@4 5  Interest in Environmentoo—— 1@3 45
Leadership 4@ 2 3 45  Participation in Group Activitiesx___@ 2345
Participation in Athletics 1@ 345 Interest in Opposite Sex— . 1 @ 345
Overt Expression of Hostilty 12045 Submisshetggresie ——— 1 2 35
posthetio—gnergetio_____ 1 24 5 Cautius—mpuishe 1 2 3(B)5
Manifest Anxiety.. 1@3 4 5  Depressed—Cheerful —— — v 1@3 45
Complaining—Noncomplaining 12 @4 5 Dependent—Independent ——— 1 2@ 45
Irresponsible—Denendable 1@3 45 Careless—Perfectionistic — 1@3 45
Overall School Adjustment_———— (1)2 3 4 5 Wental Health 1(®)3 4 5

STAFF COMMENTS:

This boy was always being made the butt of jokes by his classmates. They would
go out of their way to rib him. He seemed to be reasonably well adjusted to adults;
but he seldom, if ever, discussed with them anything of concern to him. Sometimes
you got the impression that he did want to talk to someone.

¥or the most part, the students felt that he was a real “fringe” character and
that he was a coward. He didn’t seem to be able to do anything very well. He was
not well liked and seemed never to make any attempt to have anyone like him.
His interest in school life was almost zero. The same could be said for his out-of-
school life. Although he himself never started any trouble in school, he was always
on the borderline of causing trouble because of his inability to get along with his
fellow students.

Once he talked briefly about his moral responsibility to his foster parents and
stated that he lived alone in a cottage near their house and had little contact with
them. This was the closest contact we were ever able to make with him.
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case 87
Graduated 733___ Course Followed ée nera/ Grade-point Averoga_z_'s;

/

Best subiem__ﬁf_e_ém_éafaqe ane CGommercro/

Paorest Subje 7 STydre /”07 717‘/.63 &/‘ﬂgg
Group Intelligence Test Score. ,7 3 School Aﬂendunce_baa

RATING SCALE:

Degree to Which Liked by Others._. 1 2 @4 5 Conformity to Rules and Regulations—. 1 2 3 @ 5
Appearance 1 2@ 45 Interest in Environment.. 1 2@ 45
Leadership 1 2(8)4 5 Paticipation In Group Activites——. 1 2(3)4 5
Participation in Athletics 1 2@4 5 nterest in Opposite Sexo———— 1 2@\4 5
Overt Expression of Hostility 1 2()4 5  Submissive—Aggressive 1 2@ 45
Apathetic—Energetic . 1 2@4 5 Cautious—Impulsive —— 1 2@4 5
Manifest Anxiety. 1 2@4 5 Depressed—Cheerful — | 2@ 45
Complaining—Noncomplaining 1 2@4 5 Dependent—Independent 1 2@ 45
Irresponsible—Dependable 1 2@4 5 Careless—Perfectionistic 1 2@4 5
Overall School Adjustment_— 1 2(3)4 5 Mental Health 1 2(D4 5

STAFF COMMENTS :

A quiet, unassuming boy. He attended school regularly, was never late, and gave
us no trouble. In'most of his activities, he ranked in about the middle one-third of his
class. He maintained this position all through his four years. Although his IQ was
not quite as high as that of the average student, he was a good all-around youngster.
He had an exceptional interest in agriculture and photography and worked particu-
larly well in those two fields, and with great regularity. I guess the best way to sum
up the description of him is that he was a real “middle-roader.”
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case X- 68
Graduoted_m____ Course Fallowed 62’”‘-" L4 / Grode-point Averoge__{L_éé_
Bost Subjects -

PoorestSubiem__é:ﬂf//'SA'. csCI.O/ meﬂbg 4"7‘ , Mﬂ'#cdlﬁéé‘_'i

‘7 School Attendance g ol

Group Intelligence Test Score—

RATING SCALE:
Degree to Wihich Liked by Others—— 1 @ 34

Appearance 1 2@4
Leadership 1@3 4

Conformity to Rules and Regulations— l@ 34
13 4
Participation in Group ActivitieS.——— 1 @ 34
Interest in Opposite SeX—— 1 @ 34

5

Interest in Environment. 5
5

5

submissive—ggressive 1 2(D 4 5
5

5

5

5

5

Overt Expression of Hostility
Apathetic—Energetic..
Manifest Anxiety_ 1(2)3 4
Complaining—Noncomplaining
Irresponsible—Depcndable
Overal School Aljstment 123 4

STAFF COMMENTS :

Tkis boy had very low academic ability and also achieved poorly in school. In his
sophomore year, he transferred to a continuation school after he obtained a job that
permitted the transfer. However, like almost everything else he did, he soon failed on
the job and in continuation school too.

It seemed as though he was always a sub-par performer. Because of his poor
attendance record, it was difficult to work with him. As soon as he reached eighteen,
he quit continuation school. He never seemed to have any plans to graduate from
high school.

Cautious—Impulsive —————— 1 2@4
Deprassed—Cheerful —— e 1@ 34
Dependent—Independznt 1 @ 34
Careless—Perfectionistic — 1(2) 34
" Mental Health 13 4
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