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A SUMMER PROGRAM OF EDUCATIONAL ENRICHMENT FOR
DISADVANTAGED YOUTH, AGES 16-22, WAS EVALUATED. THE PROGRAM,
wHICH WAS DEVELOPED BY THE NEIGHBORHOOD YOUTH CORPS AND
CONDUCTED JOINTLY OY THE NEW YORK CITY BOARD OF EDUCATION AND
SIX COMMUNITY AGENCIES, ATTEMPTED (1) TO IMPROVE THE READING
AND WRITING SKILLS OF THE ENROLLEES, (2) TO ENCOURAGE THEM TO
HAVE REALISTIC OCCUPATIONAL GOALS, BASED ON FINISHING HIGH
SCHOOL, (3) TO REACH A GREATER UNDERSTANDING OF DISADVANTAGED
YOUTH AND THE ROLE OF COMMUNITY AGENCIES IN THEIR EDUCATION,
AND (4) TO DEVELOP INNOVATIVE TEACHING METHODS. INFORMATION
FOR THE EVALUATION WAS COLLECTED BY INTERVIEWS AND
QUESTIONNAIRES. THE RESPONSES SHOWED THAT THE ATTITUDES
TOWARD SCHOOL OF 75 TO 80 PERCENT OF THE ENROLLEES IMPROVED
AND THAT THEIR APPRECIATION OF THE NEED FOR CONTINUVING THEIR
EDUCATION INCREASED. HOWEVER, THE PROGRAM COULD BE IMPROVED
IN SEVERAL WAYS--(1) PROCUREMENT AND ADMINISTRATIVE
PROCEDURES SHOULD BE REVISED, (2) PLANNING AND STAFFING
SHOULD BEGIN AT LEAST 9 MONTHS BEFORE THE PROGRAM BEINGS, (3)
THE ROLES OF THE BOARD OF EDUCATION AND THE COMMUNITY
AGENCIES SHOULD BE DEFINED CLEARLY, (4) BASIC DATA ON THE
ENROLLEES SHOULD BE GIVEN TO THE AGENCIES BY THE BOARD, AND

(5) FEEDBACK ON THE ENROLLEES SHOULD BE GIVEN TO THEIR FOME
SCHOOLS. (NH)
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I. INTRODUCTION
Purpose.

The Neighborhood Youth Corps (NYC) developed a program to pro-
vide disadvantaged youths between ages 16 and 22, who were attending
school, with jobs and educational enrichment during the summer of 1966.
The program was carried on by various coommnity agencies and by the
New York City Board of Education (Board). The following were the
agoncics with whiin e Doard cooperaiea:

Bedford-Stuyvesant Youth in Action (YIA)
Commmnity Council of Greater New York (CCGNY)

m:gofxﬂg-oguth (MFY)
New York -City Mission Society (N!CHS)

’ United Neighborhood House (UNH) ‘

The purpose of the study described in this report was the evalua-
tion of the sffectiveness of the educational enrichment aspacts of the
New York City summer program, having special reference to the contribu-
tion of the Board of Education.

The evaluation was performed at the request of the Board of
Education by the Center for Urban Education (CUE), an independent
educational research agency.

Bac and Initial P

Initially it was contemplated by the Board of Education that
NYC enrollees would be given a work assigmment of four hours each day
and an educational program for two hours each day. The educational
program, for the most part, wvas to be remedial, ungraded, and csntered
around the work program of the enrollees. The teaching was to be done
byalargemmberoftachingaidéswhomtobeenlisbedframg

college "work-study" students. Vista and other volunteers, and from
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among the more able students enrolled in the Neighborhood Youth Corps.
Smail group and tutorial procedures were to be employed in the actual
teaching. Supervision and assistance with the curriculum would be s
provided by Board of Education personnel who would furnish the neces-
sary professional dimension to the program. In most instances the
program itself was to be conducted in the neighborhood facilities of
the cooperating commnity action agencies.

in point of fact, the agencies, with the exception or the Com=
munity Council, generally hired qualified teaching personnel, frequent-
ly Board personnel, and consequently supervision of the sort initially

planned was not provided to the agencies. Board of Education teaching
persomnel for the most part then assumed a straight teaching function,
working alongside agency persommel. In the case of the Commmity
Council the agency did employ teaching aides and the Board teachers
thus assumed a role more in keeping with that originally contemplated.
The Board of Education also provided a total of 12 curriculum
specialists, 10 resource teachers, and a librarian. The curriculum
specialists functioned generally, although not always, in conventional

‘ways, i.e., they developed and provided educational materials. The

curriculum specialists were rotated and spent some time at each agency.
Resource teachers were to serve as a bilingual resource for facilitat-
ing cosmumication between the teachers and the Spanish speaking en~
rollees. As a consequence of the relative lack of Spanish speaking en-
rollees, the resource teachers did not always function in terms of the
original conception. A mmber taught, and two assumed the role of
foreign language instructors (Spenish). The librarian, it was original-
1y planned, would, among other things, service the program with the aid
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of a bookmobile. As will be indicated later, the book requisitions were
not filled before the program was completed and the librarian consequent-
ly spent her time at the Office of the Program Coordinator developing
lists of books deemed appropriate for the enrollees and for the staff and
taking the initial steps towards procurement.

For administrative purposes the City was divided into four geo=-
graphical areas, each headed by an Area Superviscr. Because of this gec~
graphical division each Area Supervisor sometimes was required to deal
with more than c;ne agency, and in at least one instance a teacher came
under the jurisdiction of two Area Supervisors.

At the apex of the administrative pyramid was the Program Coordi-
nator and a staff of two, one of whom had responsibility for the cur-
riculum consultants, and one of whom paid special attention to the
resource teachers,

A word about the agencies. Each agency designated a person to
act, in effect, as educational director of the agency's program.
providing administrative direction and professional leadership. ‘The
educational di ‘ec.ors received assistance from other agency personnel,

-

Zhe tion of the =Chrono
The New York City swmmer program,funded bi jhe office of Economic
Opportunity burst upon the scene the first m‘l;;:f June with operations
scheduled to commence July 5 and terminate August 31, 1966. From the
point of view of the Board, plans had to be developed, coordination
had to be effected with NYC, and with six community agencies who were

likewise involved in hasty organizationa’ efforts, supplies, curriculim
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In the period June 5 to July 5 the Program Coordinator and his
‘staff held meetings with Neighborhood Youth Corps personnel, with
agency personnel, recruit.ed staff, prepared the required requisitions, '
and in general performed required administrative and suporvisory wdrk.
Some curriculum guidelinss were also preparedl at this time. Tho
agencies were faced with similar problems, and in addition had to
recruit the enrollees and develop the job programs. Classes most
frequently did not get underway until the second or third meks of
July, and teminated generally at the end of August.

11, OBJECTIVES OF THIS EVALUATION

The evaZuation basically was designed to determine the extent to
which objectives sought ty the Board of Education were achieved. These
; objectives initially were as follows:
\ 1. The program ws to be essentially remedial and result in
’ improvement of the reading and arithmetic skills of the en-
rollees.
2. Enrollees would emerge with realistic occupational goals
which would be perceived by the enrollees as requiring the
campletion of scheol for their attaimment.
3. Participating teachers would gain deeper understandings of
disadvaniaged youths and their neighborhoods, and the positive
role of community agencies in the education of disadvantaged youth.
4. Hopefully, innovations in teaching methods would bs developed
duringtheeouruotthoprojectmdmldbondoavaihbhto
teachers of disadvantaged adolescents.

Thellimbuofadnlylsmtingonthispropoudou]mtion,lt-
teM«odbynpnuntctimofﬁoighborhood!outhCOrpn,thoBoardcf

EKC

Aruntoxt provided by Eric
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Education and the Center for Urban Education, indicated the following
additional objectives:

1. The gauging of any attitude change toward the school systum

on the part of agency personnel and enrollees.

2. The presentation of a factual account of the program.

An attempt has been made during this evaluation to provide data
relating to these cbjectives, although this was not contemplated when
the instruments were developed to “determine whether Board‘;ﬁjectivos
were achieved.

Tt should be noted immediately that the agencies had their own
1list of objectives. These objectives, except in the instunce of
Mobilization for Youth, were, as stated, similar to the Board's,
although there were differences in emphasis and focus., MFY's
objectives, and the procedures utilized to achieve them, were Judged
to be scmewhat different, and the evaluation procedure utiliged in
this study sometimes may not validly represent the activities and out-
comes of the MFY operation. Again, it is emphasized that the evalua=-
tion was designed on the basis of the statement of the Board objectives.
It did not become apperent until the evaluation was underway, and after
final commitment had been made to a particular research design and
series of instruments that differences between Board objectives and
Agency objectives became apparent.

Because of these varied objectives and the limited time between
the actual initiation of the program and the end of the program, pro-
cedures which had originally been recommended for determining whether
objectives were reached were nct always utilized. There was no attempt

to measure achievement by the use of standardized tests; instead,the only
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measur2s of achievement provided were personal appraisals by teachers
and enrollees., No plans were developed to obtain achievemeni. test
scores for enrollees available in the schools in September (and apprais-
ing educational achisvement during the summer through the analrsis of
these later teaté). No parent interviews were conducted, althcugh
indirect estimates of parental attitudes towards the program were
obtained. Finally, only indirect data were obtained on the rela:ive
effectiveness of the conventional school situation as comparad with the

Neighborhood Youth Corps situation.

I1I. OBJECTIVES _(_)_E AGENCIES
-AND RELSVANT [ JGEDURES USED
DB ____%’tmfm -

i

Bedford-Stuyvesant Youth in Action

Objectives:
1. The need for remediation was perceived as paramount, and

educational enrichment was defined as remediation. However, the
approach was to be tailored to the needs of the individuals and was
to develop out of the requirements of the job at which they were work-
ing. Further the curriculum materials developed were to be creative.

2. Provide enrichment where it was indicated.

3. Cultivate positive attitudes among enrollees towards school,
and- show relationship of school to job attaimment. 4

4. Enable enrollees to commnicate more effectively with
teachers during the regular school year, and thus to make their needs
known,

5. Help enrollees understand their responsibility to the com~
munity.

6. Develop pride in the Negro and Puerto Rican cultures.




Procedures:

Curriculum materials relevant to the job experience of the en-
rollee were developed and these materials were used in the process
of remediation. For example, if the enrollee was employed as a re-
creation worker he would be provided with materials describing games
that he would be expected to know, rules that were to be followed, etc.

Discussions were conducted regarding the Negro and Puerto Rican
cultures,and Negro deprivation was highlighted., Slides were frequent-
15 ussd.

Enrollees participated in commnity clean-up campaigns and
voter registration drives.

Enrollees received one hour of instruction four days per week

at a variety of sites.

The Community Council of Greater New York
Objectivea:

1. To provide remedial wcrx in arithmetic and rzading.

2, To modify constructively the attitudes of enrollees towards
schools by enatling them to have positive experiences with teachers,
3. To reinforce the importance of continuing education.

4. Sons educational enrichment was to be provided to appropriate
enrollees,

LProcedures:

Materials utilized in the arithmetic and reading remediation
programs were related to the real or projected life situation of the
enrolleea. For instance, 1040 Tax Forms constitutes curriculum
‘materials.

The teacher aides were made conscious of the need to provide a




constructive teaching-learning experience for the enrollees.

Whenever possible the utility of remaining in school was stressed
Thus, during the use of the 1040 Tax Form, the relationship between
schooling and earning ability would be indicated.

Enrollees received about three hours of instruction per week

at a variety of sites.

Haryou-Act
Objectives:

1. To provide remediation in a creative way by using meaning-
ful materials such as current magazines, job-oriented pamphlets, etc.,
in the context of an informal teaching situation.

2, Provide educatioral enrichment to able Ghetto youth in areas
such as philosophy, history, foreign language.

3. Cultivate constructive attitudes towards teaching and educa-
tion,

L. Help enrollees develop positive self-images by utilizing the
teacher's relationship with the enrollees and the enrollee's relation-
ship with his peers.

5. Develop positive attitudes toward the role of the Negro in
American history,

Procedures:

In the reading remediation program materials were developed which
were relevant to the needs of the individual enrolless. For example,
texts were eschewed and job-oriented materials were utilized. Units
were short and could be mastered in a single session. Emphasis was

placed on the achievement of good teacher-student relationships, and
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individual counseling on the part of teachers was encouraged. En-
rollees were helped to become more test wise. Sample civil service
exams were administered, and enrollees were helped to achieve a
sense of competence in test situations.

Visits to the Shomburg Library were arranged and library
personnel showed 1'ilms releting to the Negro contribution to Amer-
ican history.

Class size was limited -- ome teacher to ten students -~ and
an informal teaching atmosphere was created.

Instruction was provided each enrollee for three hours a week

at a number of sites.

Mobilization for Youth

Objectives:

1. Deepen the enrollees' understandings of, and respect for,
the East Side Culture.

2. Provide culture enrichment by taking enrollees outside of
the East Side to experience other cultures.

3. Provide a leadership program in which the enrollees would
learn to have an effect upon events instead of merely witnessing
them,

h. Provide insight into mathematical and scientific concepts
by utilizing them in the activities of everyday living, as well as
in ordinary academic studies.

5. Provide the enrollees with teaching in areas related to

their summer work.

6. Acquaint the enrollees with services available in the
community.




Procedures:

Visits were made to different locations on the lower East
Side and community leaders were invited to speak to the en-
rollees on the hinvory and culture of the East Side.

Enrollees were taken on trips to art theaters in Green-
wich Village, to see such films as "To Die in Madrid,” and to
restaurants such as La Fonda del Sol for dessert and coffee.

Enrollees actively participated in a voter registration
drive.

Enrollees engaged in consumer education projects involv-
ing comparison shopping and discussions of quaiity and price
merchandise.

Enrollees visited agencies such as hospitals, schools,

and the welfare department. Sn»eakers from these agencies

vere ingited to talk about their agencies and the services

provided. Films were also utilized.
The - educational program was conducted at Junior High
8chool 71. Enrollees went there twice a week for an hour and

a half session.

New York City Mission Society

Objectives:
1. To provide remediation in he areas of reading and

arithmetic on a one to one basis as frequently as possible.

2., To teach business administration and to help prepare
enrollees for office jobs, vhere appropriate.

3. To teach foreign langusge to enrollees, where appropri-
ate.




4. To strengthen the self-image of enrollees.
Procedures: S _

Perhgpg the most noteworthy agpect of the proeedures utilized
by this agency was the small group, or tutorial, instruction. Remedia-
tion in reading and math were,prov:lded in conventional ways. But what
was different was the individual attention that could be given. The
business administration taught consisted of inmstruction in Gregg Shorthand.
A few of the trainees received holp with French and Spaniah. Presumably
self-images were strengthened by the development of feelings of adequacy
and competence tproug{n_ac_:h:}evaent in school uppk. Instruction was provided
approximately three hours per week on job sites.

United rhood Houses
Objectives: _
1. To provide remediation in the basic skills of reading and aritimetic.
2. To provide acceleration ir spbjects like advanced algebra, biology,
etc., where it was Appropriate. ' ' _
3. Develop and maintain positive attitudes towards school.
4. Develop skills in communication.

Procedures:

Informal remediation procedures, particularly in reading, were widely

utilized, and laterialg'furnished enrollees were deemed appropriate to their
needs and interests, e.g., income tax forms.

Acceleration amd ed\:cat:).onal enrichment were provided to some enrollees
in such areas as advanged algebra and bio;logy.

Reports indicate thgt teacherg were aware of t.l}e need to help the

enrollees achieve a greater sense of adequacy, and they functioned in ways
calculated tc achieve that objective.




It is stressed that the neighborhood youth summer program
was generally a decentralized one. Consaquently a given loca-
tion may not have been following the procedures indicated.

No data were obtained on the extent to which the agencies
achieved objectives relating to helping youngsters acquire under-
standing and respect for the Puerto Rican and Negro cultures,
since this had not been initially indicated as an objective by
the Board. N

It is essential to note that this evaluation is not defini-
tive but rather a limited initial evaluation which has indicated
the general directions in which the program was moving, but
which does not provide precise compass bearings. The speed with
which the evaluation was organized was matched only by the
speed of the organization of the program. The consequence is
that this evaluation probably is a minimal representation of

the potential eflectiveness of the program.

1IV. PROCEDURES USED IN THIS EVALUATION
It was obvious that the enrollees and the teachers consti-

tuted prime sources of information about the program. Additionally,

it was determined that it would be useful to interview the program

coordinator and his staff, the area supervisors, the curriculum
specialists, and the educational directors of the agencies.

Finally, the interviewers were asked to complete two forms. One
required them to provide their impressions of the influences of

the operation they were witnessing, and in the other, they wrote




anecdotal accounts of the tesching situation. No distinction
wes made between agency teachers and Board personnel, nor were

resource teachers singled out for special attention.

Interview schedules were therefore developed for each of

the groups indicated above. Actually two instruments were de-

veloped for use with the enrollees. One was a longer form

designed for use with groups 3-6 enrollees and represented a

more intensive form of interviewing. The other was shorter and

could be used with large groups of enrollees., It was a question-

naive ratier than an interview schedule. Actually, except at

MFY, it was not used with large groups of enrollees because the

enrollees typically were interviewed at the job sites where

they were assembled in small groups.

The instruments developed and their designations are as

follows:
Interview schedule for use with enrollees - long form ELF

Questiomnaire for enrollees - short form ESP

Interview schedule for use with teachers b g 8

Interview schedule for use with Curriculum Specialists
and Assistant Project Coordinator Curriculum

Interview schedule for use with Project Coordinator
and Assistant Project Coordinator

Interviev schedule for use with Area Supervisors

Interviev schedule for use with ““ucational Directors

Interview anecdotal

Interviev questiomneire

Interviewers

All the interviewers were given orientation sessions for




purposes of assuring the relisbility and validity of the re-
sponses collected. Before the interviewers went e:tta the

field, a session was conducted to acquaint thenv:lth ﬁe 7
instruments they were to use. After a day of data collecting, ii,: -
the interviewers returned to the Center for a follow-up con-
ference in order to determine what changes, if any, were necessary.
It was deemed necessary, although not economical, that two
interviewers work together at a site in most instances. They ar-
ranged to meet at a site, and then working as a team, divided
the interviewing responsibilities between them.
Then vhen all the data collecting was completed, the inter-
viewers met as a group to discuss ‘heir findings and impressions.
This conference was tape recorded.
Selsction of sample - emrollees

There were approximately 6000 enrollees in the program, and
it was obviously necessary to obtain a sample of such & large group.
Every effort was made to randomize the selection of enrollees, but
as it developed this could not be dome in every situation.

At MFY vhere there were large groups of enrollees available
at one time, 1 :terviewers were instructed to choose enrollees for
interviewing (EIF) by using the place the enrollees sat in class

as the basis - they selected enrollees from the left front of the
room, the right front, the left rear, the right rear, and the center.
Unfortunately, the selection of enrollees often was not left up
to the interviewers. At MFY, the enrollees to be interviewed some-
times were designat.. by the Educatiunal Director. At other agen-

cies the time pressures were such thut the most expeditory way to




It 1s apparent that there can be no complete 1
the ssmple used, Evidence that it m'ght net be randem is
by the amall size of the samples from Commnity cmﬂ (CcGNY), a 7
result of scheduling difficulties, ‘The sample from HARYOU also is
not large. It seems safe to assume, however, that enrollees used
as subjects represent a fair cross-ssction of the total enrollees
in the NYC susmer program. Whether the enrollees constitute a
representative sample of disadvantaged youth is a matter that was
not investigated by the rana:chers.*

Se ) § 18 =

It was alsc necessary to select a sample of the approximately
300 teachers in the progran. Here the procedure for selscting a
sample was again dictated by the realities of the teachers' sched-
ules and the distances to be travelsd in reaching them. It was de-
ternined that as many teachors would be interviewed as could be,
given the time allotted for interviswing and the size of the inter-
viewing staff, Here again the mmber of teachers from Commmnity
Council (8) who were interviewsd was smaller than the mmber from
other agencies.
Select le = other f

It wvas determined that it would be feasible to interview all

#Youth in Action has data indicating that the enrollees were
approximately 4 years behind in reading levels, which suggests that
the Program may have been reaching a representative sample.




were machine tabulated., Where appropriate, data obtained from other

personnel were hand tabulated.
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m;mmunmmtmmiommam 7
mmammm Firsb,thmnmﬂalutimofthom-
Mproeedmantmzedintheprom, Then there follows a review of
the administrative structure of the program. After this are presented the
rosult.gotthe interviews with em'olloea, the questionnaires the enrollees com-
pleted, and the interviews with teachers and other persomnel. Thc method

of presentation of tho. latter data is as follows. Pirst, the objectives of
tbeprogruhavelyoonrostatedintheforlofwhatllybedoaigmtedasa
series ofnjorqms@imubodyingtheinteutofthoprom. Following

each of these major questions there appears the specific questions directed

to the enrollees, teachers, etc., which bear on the major questions. For
cmplo,aujorqnos@ioudqn]npedm'mdthoem-o]loesfulthntthey
mldbebotterablo*aofmtioninachoolduringthoregﬂuschoolmr?*
Mimukedofthomﬂnuuhiehburonthisnjorquuuonincludez
‘wHow much will the school work done in the summer help in regular school?®
'Didthomo]leesfooltlattheymrenow-orelikelytoﬁniahschool?'

"Do you feel more or less confident about handling your school work
this fall because of the sumer program?*

The responses of the momostoachofthesespocﬂicq\wsi;om
were set forth, and the response, .cere then susmarized and analyzed.
The conclusions which seem to be suggested by the analyses appear in

the following section in the report.




| 18-
As has been i.ndicated, the data were processed so that male-fmle

differeneﬂs in enrollee responses and differences in enrollee responses '
by agency were obtained. Differences among teachers by agency were also
obtained. |

An examination of the male-female differences revealed that while
there may h : -<en significant differences in responses to certain
questions, these differences were small. Consequently, a female-male
breakdown was not presented. Although the results by agency appear to
be significantly differentiated, the breakdown was not presented. Tests

of significance (Chi-Square) have not been made.* Certain errors in

coding reduced the number of enrollees who could be assigned to the

different Agencies. It will be recalled that in effect we had two groups

of enrollees. One group was interviewed with the instrument designated

as "long form" (ELF) and the other group was administered the guestionmaire

designated as "short form" (ESF).

Responses to the Questionnaires
What reliance can be placed on the validity of the enrollee

responses? There were, for example, ethnic differences between in-

terviewers and the enrollees. The interviewers were asked to rate the

enrollees on their readiness and honesty with which they responded to the

questionnaire. The overwhelming ma,jbrity were perceived as cooperative

(a few were mildly or very reluctant) during their interviews and also

cooperative in arranging for enrollee interviews.

It is cautioned that the small sample of enrollees obtained from

Haryou, and especially from Commnity Council mey not be representative

of enrollees from those Agencies.

¥ These tests of significance will be made shortly and the errors
rectified. The results broken down by Agency and sex will then be
available from C.U.E.




Concurrent Evaluations

| Some of the agencies were also conducting an evaluation at
the time the Center for Urban Education evaluation was going on.
The Board was also conducting an evaluation or running a survey.
Some people in the prc.cam were therefore required to see 3 inter-
viewers in the same week. A few refused.

ration of the Pro - Procurement of Supplies
Curriculum Materials, and Library Materials.

The evidence indicates that the Board's Area Supervisors and
the Program Coordinator and his staff moved as rapidly as possible
to complete the paperwork necessary to initiate procurement pro-
cedures for the above-indicated materials which the Board was sup-
posed to provide for the program. Procurement had to proceed,

however, through the Bureau of Supplies and that Bureau was not able

to coaplete arrsngements for furnishing the required materials in
nearly all instances until the program was over. The bright spot
in an unhappy situation is that now these materials are available

for a program next summer.

Operation of the Program - Salaries

Board of Educa’ion personnel were not paid until the program

had been terminated. The evidence indicates that the morale of a

nmmber of teachers was affected adversely. The precise implication

for the operations were not ascertained.
Another factor that should be concidered in this section is

Agency teacher and the Curriculum Specialists - the Board teachers

the existence of salary differentials among the Board teachers, the

-19-
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were pald at a higher rate than the others. Expressions of surprise,
if rot of discontent, were heard, although the evaluation was not

designed to elicit i: ‘urmation on this specific point.

Operation of the Program - Administration and Supervision

Initially the Board called the teachers it was sending to the
agencies”Supervisory Teachers.* Their title was t: en changs? to"Co-
operating T2achers. This shift points to initial confusion in the
program. It was not clear at the outset just what the roles of the
Board and tha Agencies were to be in relation to each other. What
heppened, as has been indicated above, was that the Board and the
Agencies eaca d-ew up lists of objectives. While there were efforts
at coordination made by the Program Coordinator, these efforts were
not really effective. The Agencies were determined to run T
their own programs. The general climate of haste and lack of agree-
ment on objectives were not corducive to effective coordination.

What emerged from this situation, which was difficult for the Pro-
gram Coordinator, was a summer program which was an Agency develop-
ment. FEven the teachers provided by the Board were in some instances
hired at the behest of the Agencies. In any event, the policy de-
cisions relating {0 professional operations were Agency decisions.

Administratively, the situation presented difficulties to a
variety of personnel. Teachers ana curriculum specialists were serv-
ing two masters. On one hand they were being paid by the Board and

ca the other hand they were supposed to function in terms of Agency-

established policies.
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V.1l FINDINGS - ENROLLEES
) (Responses Computerized)
Characteristics of Enrollees

‘ T Puerto ;

Total  Negro _ White  Rican Oriental Other  N/A® . i

300 199 18 53 3 - 27 *

1M 66.3 6.0 17.7 1.0 - 9.0

This represents a cross section of the enrollee population.

Pl

#i/A = No Answer
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It seems clecar that the great majority of the enrollees were
satisfied with the program. Having said this, it nevertheless is
true that significant mumbers of enrollees were dissatisfied in
one way or another and were planning to terminate their schooling
to obtain more lucrative employment. Educators who want to reach
their entire clientele more effectively will no doubt be somewhat
dissatisfied with these results. It should be noted that the last
questions go beyond the educational program, and represent an evalu-
ation of the program as a whole. It is expected that for many of
the respondents, as a consequence of explanation by the interviewer,
thefocusmontheschoolpa.rtoftheprom.

meremwappeardatawhichinasensearemrepersmal, and
with a more revealing edge. Thirty-six per cent say they went be-
cause they had to go in order to be paid. This may be interpreted
in a mumber of ways. It may be a statement of fact. But other
date already presented, and also some to follow, indicate that this
was only one reason involved in motivation that was mmch more com-
plex,

In the instance of the 104 who indicated that they went because

theyhadnoﬂlingelsetodo,perhapsuemyaccepbthisatfacenl-

-23-

ue. Therewasagoupwhoapparentlydidnotproﬁtfmthepropu.

If this 1s an accurate report, and the great majority did feel
that they could do the work, it would seem that this is an indication

of the effectiveness of the program. It suggests that the program
menab]ingtheenroueestodevelopasenseofadeqmcy.
The majority choice of the enrollees as their first reason for

going to school will be perceived by many as surprising. Having said
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that, the statement must be examined in terms of what it reveals about those
wip are  surprised. For it may indicate that those who are

consciously on the side of the consciously on the side of the

slum youngster may be unconsciously denying tiem an equal capa-
city for sensitivity.

E.2 Did the enrollees feel that they had learned during the suamer?

ggétions to enrollees:
A. Of all you expected to learn this summer, how much did you learn?

Total All Alot Some A little FNone N/A

of it of it of it of it of it
7.3 30.7 21.7 11.7 0.3 16.3

B. This summer at school I learned H

Total A lot Some Very Little ©Nothing No Respomse

S 300 22 92 65 35 31 49
] 1 100%
336 9 180 45 1 1
1006  29.5 53.6 13.4 3.3 .3

50.7% realized a considerable part of their expectation and 83.1%
felt that they had learned something from the summer schooling.

E.3 Did the enrollees feel that would be better able to function
in school the regjlar school ? i
7

Questions to Enrollees:.

A. Rovmhﬂntheichoolmkdoneinthe summer help in
regular school?

sl

, Total A Great A Some Very None N/A
Deal Lot Iittle

300 56 60 112 b1 27 L
100% 18.7 20.0 37.3 13.7 9.0 1.0
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B. This sumer, did your teacher help you with the kind of work
you will do this fall?

Total A Great Some ILittle No N/A
Deal Help  Help Help
300 75 103 33 83 6
100% 25.0 3%.3 1.0 27.7 1.7

C. Do you feel more or less confident about handling your school
work this fall because of the summer program?

Total A Lot More A Little Ko A Little A lot No
Confident More Change Iless Less Con- Re-
Confident Confident fident sponse
336 T 139 11k 3 2 b
100% 22,0 b1,k 33.9 .9 .6 1.2

E.l Did the enrollees feel that they were now more likely to finish school?

ﬂstion to Enrollees:

Have your plans for continuing school been changed in any way as
& result of the sumner program? '

Total Now Much Now  Not Now  Now Not Changed N/A
More More Changed - ILess Much Sti1l will
Iikely likely Sti1l Will Likely lLess Leave or Not
To Stay to stay Stay To Iikely Return to
Stay To Stay School
300 88 23 172 1 3 7 6
100% 29.3 T.T 57.3 .3 1.0 2.3 2.0

It is apparent that here again the data tend to support the proposi-
tion that the program has been effective for most cf the enrollers, but
not for all of them. Seventy-six per cent indicate the summer program
has been of at least some help for regular school. The rest feel it was
of little or no help.

Thirty-eight per cent of the enrollees saw their sumer teachers as

not helping with the kind of work they would do in the fall.
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Only a few (1.5%) have had their confidence in their ability to
handle school work diminished, while 63.4% reported that their confi-
dence has increased. A significant number, 38%, stated that they are
more, or much more, likely to stay in school and 57 3% indicated
they will stay in school, although their plans in this regarC were
unaffected by the Neighborhood Youth Corps experience. A very small
mmber, 1.3%, indicated they are now less likely to stay.

E.5 Question to Enrollees:
How did you learn about the NYC Program?

Fotal School Guid-  Regular Someone Friend Minister Other N/A
ance Teacher At A

Teacher Social

Agency
300 20 1k 7 Lo 139 28 50 2
1004 6.7 4,7 2.3 13.3 46.3 9.3 16.7 o7

Information about the Neighborhood Youth Corps program was communi-
cated by word of mouth.

E.6 Are attitudes towards school more favorable?

Questions to Emrollees:
A. Did your feeling about school change this summer because of the

NYC program?
Total Feel Feel Feel Feel Peel N/A
Much Better the Worse Much
Better Same About Worse
About Learning About
Learning Learning
300 78 75 140 4 2 1

100% 2€.0 25.0 46.7 1.3 o7 3.0
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B. Iist the following in the order you would like (1st = the most
1liked, etc.).
To go back to sckool:
Total First Seconc.

Fowrth ~ N/A

8 1k
2.7 4,3

300 230 b1
100% 76.7 13.7

2~ [
i

To go in the Arm2d Forces:
Total First Second Third Fourth IZA

300 1 o1 58 5 35
100% 3.7 17.0 19.3 8.3 1.0

To go to work full time:

Total First Second  Third Fourth N/A
300 L2 160 58
100% 4.0 53.3 19.3 6.3 6.3
To go into the Job Corps:
Total  First  Second

;
]
l;

300 7 ko %0 82 31
100% 2.3 13.3 46.7 27.3 9.8

The sumer program did affect attitudes towards learning in construc-
tive directions. Fifty-one per cent indicate they "feel better” or "smch
better” towards learning. Slightly more than 40f experienced no change
in attitudes, but it may not be presumed that their attitudes are nega-
tive. Again a handful, 2%, reacted negatively.

Bearing on the gquestion of the favorableness of the emrollees atti-
tudes towards school is the question relating to their choice of alterna-
tive possibilities for the coming year. Approximetely T7T% of the enrollees

indicate that they would prefer to return to school rather than go into




the Army, the Job Corps, or to work. In evaluating this figure of
76.Th, we unfortunately do not have any figures relating to their
choices at the beginning of the summer.

E.7 &t kinds of feelings did the enrollees have about the teacher?
Questions to Enrollees:

A. How did you feel about your teacher this summer?

Total Iiked ILiked No Didn't Didn't Like K/A
Alot A Feeling Like At A1l
Little Too Much
300 194 60 24 12 6 4
100% 6s.7 20.0 8.0 4,0 2.0 1.0

B. How often did your teacher help you with your school work this
sumer?

Total Very Often Sometimes Seldom Never N/A

—. Often
300 82 80 66 21 41 10
100% 27.3 26.7 22.0 7.0 13.7 3.0

C. How well do you think the teacher knows you?
Total Very Well Hardly Did Fot N/A

Well Knew Me Know Me
At A1
300 81 2 55 17 5
100% 27.0 47.3 18.3 5.7 1.3

D. How did you feel about asking the teacher questions?
Total Always Most Sometimes Most Of Always N/A

Basy Of The Easy The Time Hard
To Ask Time To Ask Hard To Ask
Easy To Ask
To Ask
300 188 65 31 (f 3 6

100% 62.7 21.7 10.3 2.3 1.0 1.4




E. How well do you think your teacher this summer knew you?
Total Very Well Hardly Did Not No Response

Well Knew Me Know Me
At A1l
336 71 176 63 25 1
100% 21.1 52.4 18.8 7.4 .3

F. How do you feel about each of the following people from the
summar program?

l. Teacher: One
Total Liked Iiked No Feel- Didn't Didn't Teacher was

Aot A ings Like Like Iiked A

Little Either Too At A1l lot,

Way Much Other

Did Not

Like

336 180 90 36 11 12 T

1004 53.6 26.8 10.7 3.3 3.6 1.5

2. Crew Chief:

Total Iiked Iiked No Didn't Didn't Didn't N/A
Alot A Peelings Like Like Have
Little Either Too At A1l One
Way _ Much

33 206 76 2L 9 15 2 b
100% 61.3 22.6 7.1 2.7 4.5 .6 1.2
The enrollees generally esteemed the teachers. Only a relatively few
were neutral or negative. The great majority felt that the teacher was
approachable. Twenty-four per cent of group I stated that the teacher
either hardly knew them or didn't know them, but a substantial ma-
Jority indicate a closeness of relationships. Again about 20% indicate
that the teacher never or seldom helped them, but the great majority in-

dicate that the teacher helped them at least sometimes.
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E.8 How did the enrollees feel about the NYC summer school as ¢ ed
with regular school?
Question to Enrollees:

A, How did you feel about regular school?

Total Liked Liked No Feel- Disliked Disliked N/A

It Very It ing It A It A 1ot
Much Either Little
Wey
300 108 131 21 30 7 3
100% 36.0 43,7 7.0 10.0 2.3 1.0

B, How would you feel about regular school if it were Jjust like
the summer school program?

Total Like It Iike No Feeling Would Would N/A 1
Very It Either Way Dislike Dislike 3

Much It A It A Lot
Little
300 83 86 29 52 L5 5
100% 27.7 28.7 9.7 17.3 15.0 1.0

C. If you could pick your teacher during the school year, of the
following, whom would you pick?

Total Regular  Summer Crew Chief” ©Nome N/A
School School
Teacher Teacher
300 109 102 66 18 5
100% 36.3 34.0 22,0 6.0 1.0

D. How much like your regular school teacher was the teacher you ;
had this summer?

Total  Much Just Almost Not Much N/A
Better As As As Worse
Good  Good Good
300 78 109 51 4o 13 9
100% 26.0 36.3 17.0 13.3 4.3 3.0

Regarding attitudes towards regular school, nearly 80% "liked it",

10.0% "disliked it a 1ittle" and only 2.3% "disliked it a lot". Deta
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from other surveys asking a comparable question are not available at
the present wr:l.ting

It :i.s clear that there is a preference for reguluac school over

the summer school.

E.9 Have the efirollees' work habits in relation to school changed con-

s?ruct.i A
Mions to mrolleeo

A. Doyontryhardernowonyour school work thanyoudidbefore
the summer program?

Total Much Harder Same less Don't Try N/A

. Harder Hard At A1
300 58 98 121 ‘1 2 6
1008 19.3 32.7 40.3 L7 7 2.0

B. Hhen you start en a.school problem now, what happens?

Total Much More Just As Less Much N/A

More - likely Likely Likely less

Iikely To Fin- To Fin- To Fin- Likely

To Fin- 1ish It ish It ish It To Fin-

ish It Than Than Than ish It

Than Before Before Before Than

Before Summer Summer Summer Before

Sussitert Program Program Program Summer

: 300 75 9 107 p 6 6
100% 25.0 32.0 35.7 3.0 2.0 2.0

This self-evaluation data indicates that the emrollees see themselves
as having more effective school work habits as a result of the summer pro-
gran. Again, while a large mnber see thempelves as reasining unaffected,
it may not be preswmed that their work habits are unfortunate.

%
3
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The data above represent only the first choices of the enrollees:
some made several choices but their data are not presented. The edu-
cational program is selected by the largest number of enrollees, 25.9%,
as the best experience in the program. In evaluating these figures,
it should be noted that the field trips and the discussions may ..1so
represent educational experiences, and could be added to the total num-
ber favoring the educational experience. If the work or job experience
are combined, they rank high &s well.

On the other hand, almost 15% of the enrollees were critical of the
educational aspects. This figure is a little lower than data already
presented regarding dissatisfaction with the program but is not far out
of line,

The orgsnization and plamning of the program come in for criticism
in two places above. But 26.8% of the enrollees disliked nothing about

the program and 22.9% would make no changes.
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The occupational goals of the enrollees as reported by them were
relatively high before the program and are now even higher., Their ex-
pectations of what they will actually get are likewise high. The fig-
ure that is disproportionately high is the number who expect to obtain
professional positions - it is not anticipated that 30% of the jobs in
the economy will fall into the professional category.

The last set of data regarding relp in selecting a job show that
large numbers of enrollees could use further vocational guidance.

E.13 Do the enrollees se2 school as relevant to occupational goals?
Quegtion to Enrollees:

If you could get the kind of work you want, how much more school
do you think you'll need before you'll be ready?

Total A A Some Very No More N/A
Great Lot More ILittle ThanlI
Deal More More Now Have
More .
300 156 77 52 5 2

Not much c&%t is S;é&igéd";er&" %?.duc&zon is cerbaj,nly pez?ﬂei_ved as

essential to the achievement of occupational goals.
B.14 are the attitudes of s toward enrollees’ 1 plans?

gtion to Enrollee:
How &0 youwr parents feel about your plans for continuing school?
Total Mostly Agree Don't Disagree Strongly N/A
ni

Agree With My Care With My sagree
With My Plans Either Plans With Wy

Plan Way Plans
300 199 82 13 1 1 l
100% 66.3 27.3 4.3 3 3 1.0

The enrollees genorally plan to con’inue school. The parents accept
these plans, according to the enrollee, and presumably they are interested
in their further schooling.




V.2 TEACHER APPRAISALS

T.1 What were the characteristics of the teachers?
Puerto Ori-

S A Questionmaires - Computerized
|

Race "  Total Negro _ White  Rican ental Other _ N/A
88 - 36 bl 'l - - "k
100% 40.9 50.0 he5 ‘hed
; . Position During ) - : -
: Regular Year: Total Regular Substi- Curric- Agency
ILicensed tute ulmm Teacher
Teacher Teacher Director »
es 62 6 - ‘5
100% 70.5 6.8 5.7
Super- Other Guidance N/A
vising Counselor
Teacher ,
- 12 ‘2 1
13.6 2.3 1.0
- A.A. - ’ -
Degree Held: _ Total orA.S. B.A. B.S. JNome B.Ed. i 7/
g8 ‘2 -5 25 6 ‘1 1

100% 2.3 60.2  28.4 6.8 1.1 1.1

Total _ Male  Pemale __ N/A

88 gyt " &5 2
100% 46.6 51.1 2.3

i

These data seem self-explanatory. Perhaps the only comments to point out
are that the teachers as a goup sou»qu‘nnﬁed, apd-t.lrnt thg em'ol'.l.oes bad

more Negro teachers in the s_erprogranthnnduringthereguhrsdlool
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year. It should be added that nine of the teachers interviewed had

mesters degrees. Approximately half of the teachers interviewed were
paid by the Board and half of them vere paid by the Agencies.

T. 2 ¥azhb were the characteristics of the teaching operation?

Guestions to Teachers:

3 A. How often was each of the following areas of instruction offered?

i , 7 Fre- Occagion- Infre-
; 1 Total _quently ally quently Never N/A
Reading: 88 ol 7 7 8 2
100% 72.7 8.0 8.0 9.1 2.3
lm 3108 3108 ].306 1903 30"
Other: L7 22 10 3 12 -
: 100% 46.8 21.3 2.k 25.5 -

|
i
|
|
' B. To what extent did you relate your instruction to the enrollee’'s
' present or future work experience?

Total Always Usually Sometimes Infrequently Rever N/A

88 38 21 20 6 2 1

100% 43.2 23.9 22.7 6.8 2.3 1.1
C. In terms of your educational objectives, did you find the crew
chief to be:
. Mildly Very
Very Somevhat Inter- Inter-

Total Helpful Helpful Neutral fering fering N/A

88 47 17 13 1l 2 8
100% 53.% 19.3 14.8 1.1 2.3 - 9.2

D. Did you work with the enrollee (1) in a group setting and (2) on
a one-to-one basis? ’

Some-~
Totel K/A Always Usually times  Never
Gr setting: 88 3 23 4o 20 2
=L 100% 3.4 26.1 45.5 22.7 2.3

One-to-one: 4o 1

3 9

88 23
100% 3.4 0.2 2.1 47.7 12.5
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The NYC summer institutional program was heavily, although not

exclusively, remedial and oriented towsrd the enrollee's job. There
was some teaching of a variety of other subjects. This instruction

may be best sumuarized under the rubric of educational enrichment.
One Agency constituted an exception to this general rule: MFY's
Program was not basically a remedial program. Consequently, only 19
per cent of the MFY teachers instructed in reading frequently, 28.6
per cent did so infrequently, and 38.1 per cent never did. If MFY

had been excluded from the totals, the cast of the program would have
been even more heavily remedial.

The majority of teachers considered the crew chief helpful. Only
a few thought he got in the way.
Finally, although most of the teaching was conducted in a group

setting, there was considerable work on a one-to-one basis.

T.3 How effective was the program generally?
Questions to Teachers:

A. Of all ycu expected to accomplish this summer, how much were
you able to do?

Total All A Great Some Very oth- Unclear N/A
Deal Little 35._3_9111___
8 9 40 30 6 1 1 1
m 10.2 ,"'5.5 3"‘.1 6.8 101 101 101
B. Do the enrollees have a greater potential for educational
achievement as a result of the NYC program?
Some- Not
Extremely Rather what Hardly At all Un-
Total Likely Iikely ILikely Iikely Iikely DK clear N/A

22 29 2l 3 7 2 3 1l

88
100% 25.0 33.0 23.9 3.4 80 2.3 3.4 1.1
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C. If your enrollees return to school, how well do you think they
will do compared to pupils from the same socio-economic level
vho might not have attended a NYC summer program?

About Unable
Much The Much To eval- Un-
Total Better Better Seame Worse Worse nuate clear N/A
88 10 47 19 1 3 5 3 --
1006 1.k 53.4% 2.6 1.1 3.4 5.7 Y -

The majority of teachers see the program as having been at least
somevhat useful for the great majority of enrollees. These results are
in line with the enrollee estimates.

T. 4 Have the attitudes of the enrollees towards school been constrdctive]l
affected?

Questions to Teachers:

A. Do you think there was a change in the enrollees attitude toward
school as a result of his summer NYC experience?

Strong Mild Mild Strong
Posi- Posi- Unfav- Unfav-
tive tive No orable orable Un-
Total Change Change Change Change Change DK * clear N/A
88 19 ko 13 3 2 2
100% 21.6 55.7 4.8 3.4 2,3 2.3

B. Vhat approximate percentage of the enrollees changed their attitude
positively as a result of the NYC experience?

Unable
Un- to Eval-
Total 1006 75% 50% 255 None clear uate N/A
88 7 22 21 1k 12 2 9 1
100% 8.0 25.0 23.9 15.9 13.6 2.3 10.2 L1

C. What approximate percentage of the enrollees changed their attitude
negatively as a result of their NYC experience?

Unable
-To Eval- Ingig -
Total 100% 75% 50% 25% None uate nificent N/A

88 1 h 6 66 7 3 1
100% 1.1 k.5 6.8 75.0 8.0 3.k 1.1

* Don't Xnow
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It seems clear from these data that the teachers believed that the
enrollees generally feel more favorably about school, although almost 30
per cent of the tuachers reported that a minority of the enrollees were
so affected. It is conceiveble, also, in evaluating these date, that
the enrollees started with more favorable attitudes than the teachers
estimated and these more favorable attitudes were perceived as develop-

ing out of the summer program.

T. 5 Uhat were teacher-enrollee relations like?

Questions to Teacher:

A. How well do you think you got to know each of your enrollees?

Hardly got
To Know Did Nc.
Each and Know Each
Very Every One And Every Unable to
Total Well Well Of Them Enrollee Some Evaluate N/A

88 35 Lo 9 2 1 1
100% 39.8 45.5 10.2 2.3 1.1 1.1

B. How did you feel about teaching the enrollees?

Liked No Strong Liked Does Unable
Very Feeling Very Dis- Not  To Eval-
Total Much Iiked Either Way Little liked Apply uate N/A
88 60 21 1 1l 3 1 1
1006  68.2  23.9 1.1 1.1 3% 11 1.aj

C. Did you experience discipline problems?

Very Occasion- Unfre-
Total Often Often ally quently  Never N/A
88 1 10 25 52
100% 1.1 11.4 28.4 59.1

It seems evident that good relations developed between teacher and

enrollees over the short course of the summer program. The teachers liked
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their job, experkenced few discipline problems, and generally got to
know the enrollees. More than 85 per cent of the teachers indicate that
they knew their enrollees well. This may be compared with data presented
previously in which 74 per cent of the enrollees indicated that the
teachers knew them well.

T.6 Was there a change in the enrollees' feelings about self and the world?
Questions to Teacher:

Rate each of the following in terms of the amount of
change you observed in the enrollees during the course
of the program:

A. Self-Confidence
Much A Little About A Little Much Unable to

Total More More Same less less Evaluate N/A
88 32 - B 12 - - 3 -
1008 36.4, 46.6 13.6 3.4

B. Respect for Others

Much A Little About A Littlec Much Unable to

Total More More Same Less Less Evaluate N/A
88 271 39 20 1 - 1
1008 30.7 L4.3 2.7 1.1 1.1

C. Desire to Improve Self
’ Much A Iittle About A Little Much Unable to

Total More More Same lLess less Evaluate N/A
. 8 1 3% 1 - - 1 2
E - 3 1008 L 6 38.6 11.4 1.1 2.2

Eighty-three per cent of the t2achers feel there has been at least
some gain in self-confidence on the part of the enrollees. These data
fit in with the self-reports of the enrollees, 69 per cent of whom indicated

they felt at least a little more sure of themselves.

W ARl 0 1
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Seventy-five per cent of the teachers indicate an increasc .n respect
for others. Fifty per cent of the enrollees reported that they think more
often of what will happen to anothe:s person because of what they do. Again
the data are in line.

The teachers see the youngsters as desiring to improve themselves.
This, again, fits well with the self-reports of enrollees, who, for <vample,
desire to continue their schooling.

T.7 Has there been a change in the work habits and intorests of the enrollees?

Question to Teacher:

Rate each of the following in terms of the amount
of change you observed in the emnrollees during the
course of the program:

A. Adility to Finish Task

. ) Unable
Much A Little About A Little Much to Eval-
Total _ More More Same  less less _ uate N/A
g8 % 3% = 3 1 L 6
100% 18.2 40.9 25.0 3.4 1.1 L.5 6.6
B. Desire to i. Cne's Best
. Unable
Much A Little ibout A Little Much to Eval-
Total More More Same Less Less uate N[A
g8 18 13 20 1 1 . 3 2
1006 20.5 L4L8.9 22.7 1.1 1.1 3.4 2.2
C. Liking for Arithmetic and Reading
Unable
Muchk A lLittle About A Little Muchk to Eval-
Total More ¥. e Same _ Less Less _ uate N/A
88 6 Lo 35 - - 3 L
100¢ 6.8 L45.5 39.8 3.4 Le5
e W w— R .

ERIC

Full Tt Provided by ERIC.
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The majority of the teachers see the enrollees as having at least a
little more ability to finish a task and as having greater willingness to
do their best. Barely a majority see them as having a greater liking for
arithmetic and reading, and of these less than 7% see the enrollees as
having a much greater liking. This view is in contrast with the view of
25% of the enrollees who see themselves now as much more interested in
reading.
E These data may again be compared with the self-reports of the enrollees,
& 57% of whom reported that they are mow more likely to fimish work on a school
. problem., Also relevant here is the enrollees! indication (52% of them) that

they now try harder on school work.

7.8 What were the teachers' perceptions of the enrollees' ocmtional plans?

Question to Teacher:
A. How would you rate the types of jobs enrollees wanted in terms of

their ability?
, Some- Some-
f wnat  what Un- Not Unable Not Unclear
E - Real- Real- Realis- Real- To Eval- Appli~ Res-
: ’ Total istic istic tic istic uate cable ponse I[A
88 32 33 10 6 3 1 1 2
100% 36.4 37.5 11.4 6.8 3.4 1.1 1.1 2.2

B. Did the enrollees ask for information or advice about how to
lock for a job?

Very  Occasion- Infre- " Not

Total  Often ally quently  Never  Applicable N/A
88 23 35 16 12 - 2
1008  26.1 39.8 18.2 13.6 2.1




C. Did the emnrollees ask for information about job training?

Very Occasion- Infre~ Not
Total Often ally quently Never A cable A
88 29 33 1 9 1 2
100% 33.0 37.5 15.9 10.2 1.1 2.3

D. Did enrollees ask for information about availability of jobs?

Occasion- Infre-

| Not
Total Often ally quently Never _Applicable N/A

g8 23 35 12 15 1 2
100% 26.1 39.8 13.6 17.0 1.1 2.2

The great majority of teachers felt that the youngsters were much more
realistic than not, in relstion to the jobs they wamted. About 18% of the
teachers felt that they were unrealistic. In comparing their data with the
data regarcing the occupational choices made by the emrollees themselves,
it would appear that a good mmber are unrealistic.

The data regarding requests for information about jobs, stc., indicates
that while jobs may not be a preoccupation of the anrollees, they certainly
are concerned about their employment prospects.

7.9 VWhat was the effect of certain administrative factors on teacher morale?

Question to Teacher:

Rate each item below according to the effect
it had on your morale this summer:

A. Physical Facilities Very Unable
” Yery Nega- Nega- Res— to Eval-
Total Positive Positive Neutral tive tive : uate
" 2 2% 19 8 9 3 1 1
100% 23.9 29.5 2.6 9.1 10.2 3.4 1.1 1.1
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B. Payment of Salary
| Very Very Unclear Unable
Posi- Posi- Nega- Nega- Res- to Eval- .
Neutral tive tive ponse  uate N/A
1 -

Total tive tive
88 1 17 18 [ 32 -
1004 15.9 19.3 20.5 6.8 36.4 1.1

C. Amount of Time Allotted to Teaching
| Very Unclear Unable

Very '
Posi- Posi- Nega- Nega- Res- to Eval-
Total tive tive ©Neutral tive tive ponse uate AZL
N 29 20 1 L 1 2 1
12.5 L.5 1.1 2.3 1.1

88 :
1008 2z., 33.0 2.7

Information Regarding the Enrollees _
Very Unclear Unable

D.
Very
Posi- Fosi- Nega- Nega- Res- to Eval-
Total tive tive HNeutral tive tive uate A
g8 15 U 3 17 e 2 1 1
34.1 19.3 9.1 2.3 1.1 1.1

1l00f 17.0 15.9
Most of the teachers were pleased with the physical facilities jrovided.
Significant mmbers, however, were neutral or negative. The interpretation
of these data is not completely clear. While interviewer reports suggest
inadequate facilities in a mmber of locations, there is evidence indicating
that some teachers vetoed schools as appropriate sites for training, prefer-

ring job sites. (For example, six teachers at Mobilization for Youth used a
school axcluatvdii; and indicated negative feelings about the physical facili-

ties.)
Most teachers regarded the amount of time available for teaching as appropr-

jate. It camnot be determined without doubt, because of the form of the question
asked the teachers, whetbar the 17% who regarded ihe time allotted negative
wanted more time, although this seems the likely interpretation.
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More than 204 of the teachers apparently felt they should have more
information on the enrollees, while much less than half, about 33% ,

apparently were satisfied.

_— e B S — - = _
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TEACHER APPRAISALS (continued)

The following represent the answers of various teachers to open-ended questions
given to teachers, which were not put into the computer. Samples of teachers' comments

follow each question.

What do you think are the most valuable contributions of the NYC program as
.u. is presently o ga_x_xg ed?

*Provided jobs and more income for the em'ollees during the smer."

"Increased self-gsteem of the enrollees and helpod them develop a more positive
aolf-inge

wProvided hope for _je future and indicated that someone caree. "
" Broadened the horizons and increased the awareness of the enro].lees.

*"Provided good tuchor-enrolleo rehtionahips and gave the emrollees individual attenmtion.®

"Strengthoned enrollees! acade-:lc skdills.”

"xept. enrollees off stieets”(tkis apparont]y was meant poa:l.tivoly as & relief from the
sumer doldrums of the past).

One of the teachers characterized the prosram as bad, buttherewaanothgon—
tion. These estimates by the teachers of the effective aspects of the progrem are generally;

in line with the responses of the enrollees.

In evaluating these data it should be remembered that the tggchers generally
have poaii:lvo feelings about the program. There was a wide scattering of responses
to this question. Some of the more frequent responses were thoe following:

"Form even smaller groups.”
"Provide educatiunal and vocational guidance."




"Use young people with similar backgrounds who made significant progress.”
"Show the value of education in today's world."
"Provide more mate:ials for use in teaching.*” .

"Make more trips to expand horizons."
"Give enrollees a better oriemtation to the program.”

"Pay enrollees for their time.®”

Many teachers had no comments and indicated satisfaction with the program

as it is.

What factors prevented
'Thehtostartofthopromandthoenminghckoforgmiutionam coordination.”

*The lack qf eoordimtion between the Foard and the Agencies.*
"The lack of mpp}ios_gnd.nteriala.'

"Poor physical fgcilitioa."

"The short tem of the progz;m"

"More enrollees were needed.®

A fow teaehora roted the nogative attitude of youngsters who were forced to

come to the educatiomlprogru.
Finally, afutachorssaidthmmsmfactorthat interferedwiththoir

doingz tize Lest .ssible Job.

\\hat do you eoﬁdidertobethenmweaknemsofthomm%uitis
presentl, organised? s
The teachsrs responses did not fall into a pattern here. There were mxe
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in Organization and Administration.*® ‘
Other categorie‘e eif response follow (only categories not mentioned elsewhere

in the report are mentioned here):
"Tack of role definition - teachere. ”

*lack of role deﬁ. nition enrolleee. 1
"Educational progran ehon]dn't ~oceur at end of work day."

"Need for more one-to-one help.

"Too many chiefs, eupervieore, etec.” _

"The need for orientation programs for teachers. enrolleee.. crew chiefs, etc.
"NYC - local Agency_eoepemt;onvleemg.”
"Mandatory attendance not enforced.”

*Reed for more structure in a content area.®

It is stressed that these many _9"“’1"{"—.5 came from teachers who for the

most part saw the program as essentially effective.

Has the NYC arience of ideas or fee about ers
: from depressed areas?

- - =

The mjority of the teachers indicated that the:lr ideas and fee]j.nge were not

changed, generally because “they had previous exper:lence :l.n thie area. Their res-

poneesgeneral],;appearedtobeﬂ a.ndmﬂeretending

Twenty-nine of th: teachers indicated that the:l.r ettitnde hed ehanged and
they now were more underetanding, -pathic » and had a better egprec!etion‘of the
enrollees' potential. The quality of their comments was such ~that there can be
eonﬂdence that their judpente about thaneelvea may heve velidj.ty. N

Although the teachers who did not change manifested favorable attitudes toward

the slum youngsters, tl -re is always the possibility that some may have retained
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stereotypes or other rigidities which couid distort their understandings, and
interfere with persogaZ_L growt.h Some mople_in the program who had experience
with slum children stated that they saw things more clearly now.

What have you learned about the énrollees' neighborhood which would be helpful
to you during the regular school year?

Thirtyfeight 9!. the teachers said that they were familiar with this or
similar neighborhqodg , and consequently did not learn anything new. There were

several no responses. Others gave the following answers:

That they gained a deepened understanding of the children,

That the slum neighborhoid contains people who want to help
students and teachers,

That they acquirgd an increased unde;staxﬂing _of the‘ neighbcrheod,

T_hat t:hay learned about. _the disa@vaptgggs of the slums,

That they found they were personmally more comfortable in the
enviromment i..an they thought they would be.

- - - = - - -

On the other hand, one teacher indicated that what she (he) had learned

was to get out before dark, and another stated that work in therarea again

would not be accepted.

How do vou feel the Agency can contribute to the over all education of

children?

A~fgw t._eacl)grﬁsvd:’l@ﬂnqt ;'esponl to thi_s.qt‘xesticn and pthea'sA sa:i.d they d:ld

nat_know,ﬂ ‘The fo]lo@n_gpoqenbs were among those made by the g;'eat. pjodty

of teachers who did respond +c this question, and who indicated the Agencles

could contx?.butg: o
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iGive t.he Agencies more space 8o they can better help children.*
"Give the Agencies more supplies and materials."

"Have the Agencies give adolescents jobes and acquaint them with the
world of work and itq demards."”

*By providing a qulf.u;'al enr.’_mclment progrgm."

"By providing_npre ;emdigt:lop_work through tutorial procedures.*®
"By continuing the present progran.”

"By continu:h.ag}he plfgsent summer NYC program throughout the year.*

"By providing the enrollees with & personal relationship in which
they realize that someone cares.*

"By helping the enrollees see the value of school.”
On the basis of your NYC experience, have you any idea about new methods and
approaches for use during the re school

Somewhat more than fifty per cent of the teachers had at least one idea.
Gene:ally, their ideas fell into three areas — manifest moT'e fav?rable attitudes
towards adolggqegrts s use new nethods , and use d:lfferegrh materials.

The teachers suggestions, in brief, were as follows:

Attitudes

- e

"In teaching teachers, enforce the idea that the problems are with the
teachers, the Bt_:ard, and_large classes, not with the students.”

"Respect teaching and teenagers.”
*Interview and talk with students.*

Methods
"Hork from present problems back to historical roots.*
"Jse smaller groups in class.”

"Present more science anc math."




Sk~

"Teach read:lng along w:i.th history.
"Relate réading and math to kids' experiences and teach in terms of
Job orientation.*

"Use role playing and sociodrama.”

tUse more student-centered activities, enccurage participation by
all class members -~ not so much lecturing.”

Haterials

"Teach Negro aind Puerto Rican history and further underatanding of, and
pride in, sthnic backgrounds.”

"se more trips and more cultural énrichment activities in a more
ﬂexiblo and var:led progrm "

"itilize films, newspapers, current books, career gn:ldance boolu ’
and books and magazines about hobbies.”




=55=

VI. EDUCATIONAL DIRECTORS' APPRAISALS

The interviews with the Educational Directors of the Agencies were
conducted chiefly to obtain background and interview data and to establish
relationships between them and the Center for Urban Education. Six Educa-
tional Directors were interviewed in five Agencies. In one Agency, the
Educational Director was on vacation and two people who worked with that
official were interviewed. In another, a Summer Research Director was

interviewed. There follows data pertinent to the evaluation.

How would you rate your relations with Board i personnel?

Very Good Good Neutral Poor Very Poor

Teachers 2 y 1 - 2
Curriculum

Specialists 2 1 1l - 2
Area Super-

visors 2 1l 1l 2 1l
Central

Office 1 L - - 1

On balance, this is positive, although it is mixed.
Perhaps the best way of commmicating the flavor of these responses is
' by reviewing some sample interview notes, vhich now follow.

Question 18. Wwhat role did the Board of Education play in the educa-
. tional program at the Agency?

Answers: "Cooperating teachers did not kmow tasks - speed of initi-
ating program resulted ir vagueness. The Curriculum
Specialists which the Board of Education hired ware inade-
quate to the work."

"Only paid the teachers. Ozne Curriculum Specialist is
very good." .

"rnitial role only remedial - Board of Education accepted
aicord of Agency."
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"Initially, the teachers were in charge - now cleared up."

"Half of teaching staff; Curriculum Specialists, some
suppliers, exchange of ideas related to program.”

"Provided personnel. Supplies - extremely hampered by red
tape. Equipment - availability limited."

"In accord with the Neighborhood Youth Corps program -
Board of Ed. program lesned toward remedial work."
In evaluating Agency-Board relations, there was evidence of some hostil-
ity and some contempt in four of the above responses. These responses make -

it clear that the Agency progreai. was paramount.

Question 20. What parts of the program would you want to remain as is?

"Using young people to make contact with enrollees - need
to improve reading is forced by enrollees - prime import-

ance.
"Flexibility"
"Gultural enrichment (plays, speakers, fishing trips, etc.)"

"Class size (under 10 students). Preserve the cooperative
discipline and attitudes of pupil and teacher - continue

homogeneous grouping."
"Keep objectives flexirle - teacrers thrown on own resources
are quite creative. -Continue Board of Education freedom to

structure program according to agency needs. Teachers should
be selected after screening by agency."

"The functiuns of the program should remain the same.”
"Basic should remain - job experience plus educatior.”

Of what value would you ssy the summer program has been to the enrollees?

Very Positive  Positive  Neutral Negative  Very Negative

2 3 2 - -

The ratings are quite favorable.
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VII. Curriculum Specialist's Appraisals

Salient points from the interviewer's with the Curriculum Specialists
follow.

Experience and treining-- No requirements for training and éxperience
for these personnel were established at the time of hiring. Flexibility
and energy apparently were the chief requirements. Whether this worked out
is not certain. As indicated, the evaluations of the Curriculum Specialists
by the Agency personnel were mixed.

Overall, how much would you say, as curriculum specialist, were you
eble to contribute to the program?

Very Much Same A Little Nothing
6 1 1

One, and perhaps !4 more, may be a little doubtful sbout their contributions.
In your judgment, how much do you feel the enrollees got out of the
program?

A Whole Iot  Same A Little Nothing
L 6

One person refused to make a judgment because there was such variation from

site to =ite,

The Judgment here is similar to that of other persomnel in the program.
The snrollees got something.

How would you describe your relationships with the agency?

Very Good = Good Fair Poor Very Poor 3
7 2 2 f\

It would appear, judging from the Agency responses, that & few of these
people have miscalculated.
Describe your relationship with Board of Education teacher.

Very Good Good Fair Poor Very Poor None
8 2 1




Describe your relationship with the agency teacher.

Very Good Good Fair ©Poor Very Poor Ione
6 2 1 2

Relationships with agency teachers and Board teachers were on & par.
Ore Curriculum Specialist had no relstionship with the agency teachers (the
other was in the office of the Program Ccordinator).

Would you come back to the program next year?

Yes No
10 1

One of the ten saying "yes" would not want the same position.

Two suggestions for improving the program were advanced by Curriculum

Specialists vwhich have not yet appeared in this report:

Identify those teachers with special talents and make them available
videly.

Set up Curriculum Specialists as assistants to the Area Supervisors

(with some supervising powers).
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VIII. CONCLUSIONS AND RECOMMENDATIONS
Conclusions

The Reighboxfhooq Youth (}orps educaiional gnriclment program during the
summer of 1966 achieved its objectives to a significant degree. Seventy-
five to oighty per cen* of the enrollees were constructively affected.

(1) Enrollees have received tutoring in arithetic; reading; and

other subjects in which they needed help.

(2) Their attitudes twoards school improved. The schools have availsble
to them a suservolr of comstructive motivation which they can tap.

(3) The enrollees increased their appreciation of the need for additional
schooling, if the;r wcgtional goals are to be reached.

) Attitudes of enrollees towards self and society were constructively
gfch_rf.ed}. f' Perhaps the ﬂgvor_gf thie accomplishment may be best
commnicated by invoking the concept of the achievement of a sense
of identity. The adolescent who is fortunate enough to achieve a
sense of identity emerges into adulthood with some inkling of where
he has been and where he is going. In this culture at this time,
it is most important that the disadvantaged adolescent come to
believe and feel that the social order contains idemtifiable vocati?n-
al niches into which he could conceivably fit. Perhaps more than
anything else, the Neighborhood Youth Corps summer educational Feo-
grnprov:l.ded the enrollees with hope — hope that there was an
accepting social and economic order which wouid welcome them and
which had a place for thea, The enrollees understand that this
welcome is cqndit.ioml and dependent upon the completion of scho~
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lastic training and the achievement of certain skills, They
seem ready to spend the required time and energy. '

It is emphasized that the feeling of identity, and the sense of self-
_respect which must accompany and provide a base for the sense of identity,
require continuous reinforcement. Consequently, the experiences the enrol-
lees have during ¢he school year likewise must te ego strengthening and
skill bn:l.lding'. The school and Agency personnel with whom they iﬂteract
mst demonstrate faith in, and respect for, their potential as wel® as
teachability. Otherwise it may be predicted that the ultimate outcome for
these youngsters will be dreary and disillusioning.

Recommendations

. (1) We must reiterate the obvious: surely it is possible to facili-
tate the purchase and ;s'eliveiy of supplies, curriculum materials, ete. When
materials do not become a.va;:l]a.ble for distribution until the end of the
program, the Board obviously provides ammunition to 1ts‘ critics. The same
point can be made with reference to the payment of employee salaries, which
were not received umtil the end of the progran.

(2) There is a glaring need for planning, before getting underway next
sumer. The persomnel who are to be responsible for next swmer's program
should be designated immediately, a.nd these people should determire when
planning should sfarb. 'me experience of last summer should facilitate the
necessary plamning.

(3) The role of the Board of Education in relation to the Agencies
should be clearly defined. As indicated, this was not at all clear in the
initial phases of the m. The Agencies ultimately provided the necessary
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professioha.l leadership and Board personnel were in the position of imple-
menting Agency programs. This was not a result of the default of Board
personnel; far from it. It was a consequence of Agency insistence and the
flexibility of Board personnel. |

(4) Arrangements snould be made, if possible, to provide the Ageucies

with the data on enrollees which they require. It is not economical for
the Agencies to have to determine reading achievement levels, etc., vhen
these data are already available in the schools. It is realized that this
conqlusion is drawn without providing procedures for implementation. An

aid to iwplementation would be the - early jdentification of

the potential enrollees.

(5) Persomnel in the program, both Agency and Board, are competent and
well motivated. However, the qualifications of the Curriculum Specialists
should be carefully reviewed, since a number of them did not appear to have
appropriate experience.

(6) Some fee;‘iback should be provided for reporting to their home
school the achievement of the enrollees in the summer program, so that
in September 1966 and thereafter the home schools can build upon said program.
Some enrollees will need further vocational guidance in fitting their present
and future aspirations to their ability to meet the demands of the vocations

in vhich they say they are interested.
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Appendix A. Evaluation Staff

Regoarch Director:

Dr. Bernard Peck, Associate Prcfessor of Education, The City College of the
City University of New York, formerly Psychologist with the Center for-
Youth and Comsmunity Studies (Bakers Dozen Mental Hygiene Unit), Washington,
D.C.

Asgocigte Rgsearch l_)irectors:

Dr. Max Weirier, Associate Professor of Education and Coordinator of Graduate
Program in Guidance and School Counseling, Brooklyn College of the City
' Uniyo?s;ty of New York

Mrs. Marcella Williams, M.S., Senior Consultant, Educational Resources Center,
Bank Street College of Education, New York

Consultants:

Mrs. r(xmegsra)nem, Research Psychologist, Columbia University, New York
on leave

Mr. Kenneth M. Brelesky, M.S., Research Assistant, Office of Research and Evalu-
at_.ion, Division pf Teacher Ed\_:catiop, The City University of New !o'rk_— :

Miss Judith E. Garrettson, M.A., Doctoral Candidate, Teachers College, Colimbia
University, New York and formerly Research Assistant, lLogical Thinking
Project, Tegchers_collgga , Columbia University, New .I‘."'k ‘

Mr. Steven J. Gross, Doctoral Candidate, University of Cineimnati and -
foimerly Fellow, Office of Research and ‘Evaluation, Divisiom of Teacher
mutm, The City University of Rew York '

¥rs. Ruth A. Handy, M.A., formerly teacher and School-Commnity Coordinator,
_ Office of Assistant Superintendent, Distriets 25 and 27, Brooklyn, Now
" York .

¥r. Allan K. Xondo, M.S., Part~time Instructor in Science Education, Teachers
College, colmbia Univgrgity, New York

.. B

Mrs. Anita Tevins, M.S.; Lecturer; Gaidance and Counseling Program, Brooklyn

anoge of the pity vniversity'of Ncw York -

Dr. Janet E. liebéerman, Reading Specialist and Instructor, Departaent of
Education, Hunter College, The City University of New York
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Evaluation Staff (continued)

Mr. Edwin Reisfeld, Candidate for Master of Arts in Psychology, Queens Col-
lege of the City University of New York and formerly Activity Group
Therapist, Hudson Guild Counseling Center, New York

Mrs. Elizabeth G. Remba, Administrative Assistant, Social Dynamics Research
Institv_._tte ’ 'l'hg City College ‘of ‘t.he City University o_f New York

Mr. Sterling E. Rogers, M.A., Curriculum Materials Speciilist and Manager
of Resources Center, BankStreet College of Education, New York

Mr. Paul C. Ross, M.S., Research Assistant, Office of Research and Evalua-
tion, Division of Teachur Education, The City University of New York

Mise Diane Siegél, M.S., foimérly Subject Specialist, Information Retrieval
Center on the Disadvantaged, Yeshiva University, New York and Assistant
'l‘ogcher, Project Head Sparb » Neu York

Dr. Marvin Siegélman, Assistant Professor, The School of Educatiom, The
City College of the City University of liew York

Mr. Preston E. Smith, M.A., Teaching Assistant, Teachers College, Columbia
University, New York and Doctoral Candidate in Personnel Psychology,
Teachers College, Columbia Unj.versity, New York

Mr. Charles A. Sukman, H.S.,'A'djnnct Associate Professor of Education in
Cuidance and Counseling, C.W. Post College, Long Island University,
New York A



CENTER FOR URBAN EDUCATION
33 West 42nd Street
New York, New York 10036

Educational Practices Division
T4tle I Bvaluations

NEIGHBORHOOD YOUTH CORPS
Questionnaire for Project Coordimator

I. I'd Like to know a little about the history of the program from your
point of view., How did you get involved? Did you make policy, or did
you make it in consultation with anyone on a higher level?

II. Was there time for plamming?

ITT. What did you see as the objectives of the program and ‘how did you see
your role in achieving these objectives? Did your conception of your -
role change? How well were these objectives achieved?

IV. What did you see as the Area Supervisors' role? Did their role change?

V. What did you see as the role of the Board of Education teachers,
particularly in relation to the agency teachers?

VI. What kinds of teachers did you employ? What were the criteria utilized?

VII. What did you see as the role of the agencies? Did this change?
What were your channels of communication with the agencies?




II.
VIII. What were your relations with the agency like (by agency & generally).

Rate and explain.

IX. Would you tell me about the orientation meeting held in June? (1ater)
What was the role of the agencies?

X. What problems came up and what did you do sbout them?

XI. What happened in the instances of supplieg, curriculum material, audio-~
visual equipment, which were reported frequently as not available?
What atout salaries?

XIII Do you think that the enrollee };as changed his attitude towards
school positively or negatively? (Exvlain and give examples.)

XIV. Do you feel the agencies can contribute to the overall educationof
children and vouth Exnlain. ‘
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IV.  Would the education of children be enchanced if the schools and
agenciee cooperated more closely?

XVI. What do you think ar- the most valuable contribution of the N.Y.C.
PPogram &8 it is presently organized?

's

XVII. What factors prevented vou from doing the test noaa:lble job in the
N.Y.C. Program?

XVIII What do you consider to be the mafor weaknesses of the NYC Program
as it is presently organized?

XIX. Has the NYC exverience changed any of your ideas and/or feelings
about younpgsters from depressed areas. (Exnlain)

XX. On the basis of your NYC experience have you any ideas about new
methods or enwproaches that you plan to use during t}‘a reguls.r
school year. If yes +hat are they?

EKC

Aruitoxt provided by Eic:




XXI. What other general impressions have you of the NYC Program that
have not been covered and which you feel ought to be mentioned?

XXITI. Would you want to return to work in the NYC Program next summer?




Center for Urban Education
33 Vest 4L2nd Street
Nesr York, New York 10036

Neighborhood Youth Corps

Area Supervisor
e &) allS
b) Age e) Sex M. F.

d) Race N .
2. There are you employed during the regular school year and
wvhat do you do?

3. Post high school education:
a) Uhere? b) Major
c) Degree
'd) No college degree
e) No. of credits?
L. Tell me vhat your work consists of in the summer program

5. /hat wveve your 6b3ect:|.ves with respect to the program?

6. Do you think that your objectives were achieved?
Extremely likely.
Somewhat 1ikely ________
Hardly 1ikely
Not at all _

Educaticnal Prectices Division
Title I Evalustions

" —_— " . . '
O T Tt A N T T




7. that wvas the date vhich classes actually began?

8. Rate the availability of each of the items below on this scale

readily aysilsble

avaiiabie aiter delay

not available
—Supplies, pencils, paper, crayons, etc.

9. How well do you think you got o know each of your teschers?
" 1. ____very vell

2, ____well

3. ____hardly got to know each and everyone

he ____@1d not know each ani every teacher
9 a) How well did the teachers do their jobe?

Agency teachar __ PExcellent __Good __ Fair ___Poor
Cooperating teachers Bd. __FExcellent ___Good __Pair __Poor




10. Rate each item below acoording to the effect it had on the
effectivencss of the educational program
1. very positive
2. positive
3. neutral

i m@‘iffﬁ
5. very negative

—eo_Fhysical facilities

—Dayment of salary

———tBount of time allotted for teaching
e———rdnformation regarding the enrollees

11. Do you think the educational program wvas more suitable

or appropriate for: f
’ Extremely Rather  Somewhat Not at all
Suitable Suitable Suitable Suitable

a) kale enrollees
b) Femsle enrollees —
12. In terms of your educational cbjectives, did you find the

Crevt Chief to be:

1. very helpful  ____

2. somewhat helpful

3. neutral —

L. mildly interfering

5. very interfering __
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. T4tle I Evaluation
Neighborhood Youth Corps
Area Supervisor

13. As a result of your experiences in the summer program in N.Y.C.
- do you think your enrollees have greater potential for educatioral
achievement than you thought they had.

eJes __no  (Zxplain)

13 a) ®o you think thert was a change in the enrollee®s
attitude toward school as a result of his suumer N.Y.C.
experience?
1. Strong positive change
Llﬁ]dpodtiuchmge
. 2. Ko change
. bhs 1414 unfavorable change
. 9+ Strong unfavorable change
1i. How often was each of the following instructions offered?

1) frequently 2) occasionally 3) infrequemtly 4) mever
areading .. ___ 3 - —
baritimetic B —
c)other(specity) ___ ==~ ___ —

15. How would you have preferred to have the educational emriclment
progrem structured?

1. Reserve one day out of five
for all the instructions

2. Scheduling the tutorial
- periods before, after or in
between the work assigmment
3. Other (Specify) -
16, How would you go about stimulating more positive attituded

smong enrollees towards school in future summer programs,
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Title I Evaluaticn
Neighborhood Youth Corpe

7lg -

17. If you believe that the enrollee has changed his attitude
toward school because of his K.Y.C. expericnce positively
or negatively, please give exemples of such changes.

17 a) What have your relations with the agencios bee: like (Explain)

17b)Domtoelthatagmciea;=aneontriblxbatothoovaraJl
educstion of children? (Explain)
Teo _ B
17 ¢) ¥puld the educstion of children be eabanced if the
schools ant agauctes coopersted more closely? (Beplain)
R.Mdoswt?MmtbemstﬁlmblemtﬂMionsottha
N.Y.C. progr- as it is presently organised?

19. What factors prevented you from doing the best possible job in
the K.Y.C. program?

m.mammubemmmuorml.z.c.
program as it is presemtly organised?

21. Has the N.Y.C. experience changed any of your ideas and/or
feelings about youngsters from depressed areas?
Yes No

if yes, how?

\\M
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Titde: I Evalvation
Youth Corps
. .Area Supervisor

22, On the btasis of your N.Y.C. expsrience, have you any idess
about, now metnods or approaches that you plan to use durizg
the regnlar school year? |

Yes Do

“_

if yes, what are 4aoy?

23. What other general impressions have you of Lie H.Y.C.
mmt&thmmbboenwveredabyz:euhichmfeel
ought to be mentioned,

2, Wwld you want to return to work for the N.Y.C. next swmer?

1, Yes

2. o

3. Can't ma:bthiatine
Wy or why not?




Centor for Urban Educstion
]33 Vest 42nd Street
New York, New Yorit M

Educationa) Practices D:!.vision
Title I Evalmtiom

Heighborhood Youth Corps
Questionnaire Yor Curriculum Specialists

1. Agency

2, Age 3. Sex M F

h. Position during resvlar zchooi year

5. Where employed 7

6. Merofyearamerieneeincmiculm__ )
7. &-bwormmmmmhmm__ (What was related work?)

B.Mmmassigmenbsinthekjghboﬂwod!oubh%mm
this sumer?

9. Inwhstmﬂdmasdw:dﬁﬂerﬂmﬂntmhadwm
tohovhmmbegmmm-k? (Explain)

10. To what extent were you able to obtain all the materials you required?
Dot at all __some __most __ a1l - (Explain )

1. Overall, how much would you say, \samiclﬂ.mspodaust mwu
able to contribute to the program? (Explain)
—Very mch __ some __ a little —_nothing




12, What changes would you suggest for next year's program?

1. Inma\um,hqnmchdomreeltheemneesgotoutofthapm-
graa? (Explain basis for judgment)

& Wholc 1ot sme 2 Uitlle ___nmovhing at all

]A. ncn would you describe your relationship with the agency®
very good fa:lr —_poor
—00d : —.Very poor

U.erﬂﬁi&sﬁpﬁththehﬁofmmwm.
 __very good __ fair ___poor
—i200d —very poor

16. Describe your relationship with the Agency teachers
_very good __ falr __ poor
—fZ00d —very poor

17. Would you come back to the program next year?
yes no,

18, Is there anything you would like to add which has not been covered so
far?




Neighborhoci Youth Corps
Questiomnaire for Curriculum Specialists

19. Overall, how would you rate the effectiveness of the teachers?

Very good Good Average Poor Very poor
Agency

Bd. of Ed.
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CENTER FOR URBAN EDUCATION
33 West Lk2nd Street/ New York, N. Y. 10036
EDUCATIONAL PRACTICES DIVISION
August 15th, 1966 Title I Evaluations

TEACHER QUESTIORNAIRE

This questionnaire 1s concerned with the Center for Urban Education
Relghborhood Youth Corps Educationa) Enrichment Program. A1l information
obtained will be kept strictly confidentiazl, Only Board of Education
persomnell should respond.

A . A

‘wi AT TR

1 a) rame b) Agency.
(last name) (first name)

c) Age d Sex MF e) Race N v

2. Position: a) Regular Licensed T-acher

b) Substitute Teacher

¢) Curriculum Director

d) Agency Teacher
e) Supervising Teacher
£f) Other (specify)
3. for how many years have you been a teacher?

A Ao 00 0 A R ot

k. Where are you employed during the regular school year
5. ©Post High School education: a) Wrere?

b) Major c) Degree (BA, AA, BS, etc.)
d) No ccllege degree
6. Graduate education: a) Where? b)Degree

c) No. of credits?

D ettt 0t s

7. a) Total mmber of enrollees in your group: b) Number of

males:




7. (continued)

¢c) Number of females:

8. a) Age range of all enrollees: ’ 3?’) 7 Aﬁ"“se Of

__¢) Age range of females: A

d) Ages of most enrollees:

9. What percentage of your group is currently in regular school? - ’

10. How did you learn about the Neighborhood Youth Corps?




X{ Ly

1.

2.

o CENTER FOR URBAN EDUCATfoN
33 West L2nd Street

New York, New York 10036 Educational fractices

Neighborhood Youth Corps Educational Enrichment Program

TEACHER QUESTIONNAIRE
What have you been doing in the summer progran?

Of all you expected to accomplish this summer, how much were you able

to do?

l. A1l

2. A great deal
3. Some

k., Very little

5. Nothing

Rate the availability of each of the items below on this scale:

1 = readily available

2 = available after delay

3 = not available

4} = had to supply on my own

Supplies -~ pencil, paper, crayons, etc.
Curriculum materials
Avdiovisual equipment

Rate the availability of each of the items below on this scale:

1 = readily available
2 = available after delay
3 = not available

Instructions as to duties of teacher
Help with control of enrollees
Assistance in teaching

To what extent did you rela’e your instruction to the enrollees' present or

future work experience?

1. Always

2. Usually

3. Sometime

k. Infrequently
5. Never

How well do you think you got to know each of your oppro1jees?

1. Very well

2. Well

3. Herdly got to know each and every one
k., Did not know each and every enrollee




6. How did you feel about teaching the enrollees?
1, ‘“iiked very much
2., Liked :

3. Yo strong feeling either way

4, Liked very * lttle

5. Disliked

7. Rete each item below according to the effect it had on your morale this

1 = very positive
2 = positive

3 = neutral

4 = negative

5 = very negative

Physical facilities

. Payment of salary
Amount of time allotted for teaching
Information regarding the enrollees

8. Did you work with the enrollee? )
1) Slways 2) Usually 3) Sometimes L) Never a

a) on a 1 to 1 basis

b) in a group setting

9. Do you think the educationsl program was more suiteble or appropriate fors

1) Extremely 2) Rather 3)Somewhat l)merdly 5) Not

Suitable Suitable Suitsdi® Suitable g‘t;i al
-7 te-

able

.-

a) Male enrollees o

osesmmm——y @000 S
—pamemsene 000 2 S—eus——5yw"

b) Pemale enrolees

10. In terms of your educational objectives, did you f£ind the crew chief to be:

1. Very helpful
2. Somewhat helpful

3. Neutral

4, Mildly interfering

5. Very interfering

SospEEER——
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11. Rate each of the following in terms of the amount of change you observed in
the enraliees during the course of the program. Piease use this scale:

1l = much more

2 = little more
3 = about same

I = g little less
5 = much less

Self confidence
Respect for others
Ability to finish task
. Willingness to do ones best
_Desire to improve self
Liking for arithmetic and reading
Competence in reading and arithmetic
_____ Other (Specify)

12. Did the enrollee ask for information or advice about: ,
1) Very often 2) Occas ionally 3) Infrequently 4) Never

a) Job training
b) How to look for -
a job ‘
¢) Availability of

Jobs

|
1

|

|

13. As a result of the summer 'program in N.Y.C., do you think your enrollees have -
’ greater potential for educational achievement than they have shown to date?

2. Rather likely
3. Somewhat likely
L. Hardly likely
5. Not at all likely

111

1k. Do you think there was a change in the enrollee’s attitude toward school as a
result of his summer N.Y.C. experience?

. Strong Positive Change

. Mild Positive Change

. No Change

. Mild Unfavorable Change

. Strong Unfavorable Change

W

e




What approximate ﬁercentage of the enrollees changed their attitudes toward
Schoal positively as a result of their N.Y.C. experience? :

1.
2
i 2%

- 5. None

What approximate percentage of the enrollees changed their attitudes
negatively as a result of their N.Y.C. ~xperience?

2 ¥
%

5: None

If your enrollees return to school, how vell do you think they will do com-
pared to pupils from the same socio-economic level who might not have attended
a N.Y.C. summer program?

1l. Much better
2. Better .
3, About the same
4. Worse

5. Much worse

Do you think the kind of jobs the enrollees wanted were:

1. Realistic in terms of their ability

2. Somevhat realistic in terms of their ability
3. Somevwhat unrealistic interms of their ability
k. Not realistic in terms of their ability

How often was each of .the following instruction offered:
1) Frequently 2) Occas ionally 3) Infrequently 4) Never
a) Reading

'b) Arithmetic
c) Other (Specify)
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20. How wovld you have preferred to have the educational enrichment program
structared?

1. Reserve one day out of five
for all the instruction

2. Scheduling the tutorial
periods before, after or ‘
in-between the work assign- ,
ment .

3. Other (specify) __

21, Did you experience any discipline problems?

l. Very often

2. Often

3. Occas ionally
4. Jnfrequently

5: Never

22. How would you go sbout stimulating more positive attitudes among enrollees
towards school in future summer programs?

23. If you believe that the enrollee has changed his attitude toward school be-
cause of his N.Y.C. experience, positively or negatively, please give
3 examples of such changes.

2. ¥What do you think are the most valusble contributions of the N.Y.C. program
as it is presently organized?
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25. What factors prevented you from doing the best possible job in the N.Y.C.

26. What do you cousider to be the major weaknesses of the N.Y.C. program as it
is precently organized?

27. Has the N.Y.C. experience changed any of your ideas and/or feelings about
youngsters from depressed areas?

Yes No

If YES, how?

28. Were you able to make use of the enrollees’ work experience in your instruction? §

Yes No

If YES, describe:

29. Have you used any meinods with your enrollees that you thought were especially
useful for them?

Yes Yo

If YES, list them.
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3. On the basis of your N.Y.C. experiencs, have you any ideas about new methods 3
or apprgaches that you plan to use during the regular school year? 3

Yes No

If TES, vwhat are they?

31. Vhat other general impressicns have you of the N.Y.C. program that have not
been covered above which you feel vight to be mentioned?

32. Would you want to return to work for the N.Y.C. next summer?

/ 3 l. Yes
- 3 2. HO
3. Can't say at this time

Why or vwhy not?

E - ,— 33. How do you feel the agency can comtribute to the overall education
3 3 of children?

3. Would the education of children be enhanced if the schools and agencies
ccoperated more closely?

Explain:

35. What have you learned about the enrollee's neighborhood which would be
helpful to you in your teaching during the regular school year?

36. If you experienced discipline problens, what were they?

37. If you were faced with displine problems, how did you deal with the problem?
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e CENTER FOR URBAN EDUCATION
. 33 Viest 42nd Street/New York, N.Y. 10036
Educational Practices Division
August 15, 1966 PTitle I Evaluation

1. Agency
2. Age Sex M F____
3. Grade in school Sivlings Place in family (#)
i, Name of School Borough. .

How do you feel about the school part of this summer program?
3. not satisfied __

5.
1. very satisfied
2. satisfied k. very unsatisfied
6. Has the amount of reading you do changed this summer?
1. do much more k., 1little less
5. much less -

2. do a little more

3. same as before
7. . I£-you were peid for the time you spent in the school part of the progrem,

il you feel you
would have learned more_

1.
2. would have learned sbout the same
3. would have learned less

would have Jcarned wuch lers

dor,
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8. Below are listed a mumber of things which you ve done this summer. HNumber them
in the order you liked to do them. Put a 1 before the one liked most; a 2 before
+* - the second best, etc.

read do arithmetic

work cn a job work with other people

9. Did your feelirgs ab>i Zhe school part of tle program change over the summer?

1. much more favcrokle 4, 1zss favorably

S

2. more favorably 5. ch less favorably

3. about the same

10. Were there teacher aides and/or volunteers in the school program? _____
If yes, did the teacher aides help you learn in the school program?

1. helped a lot 3. helped almost never

2. helped a little 4. never helped

11. Of the following, what do you think is the best reason for going to school this
summer? '

1. to earn more money on a job 3. to be.able to live a happier life _
2. - to be able to understand what 4. to like art, music, literature
is going on in the world and more - . s
city better

5.-to0 keep me off the street

12. Of the following, how often do you read each?

1l = very often spo;'ts“—storie:d
2 = often ' newspapers __‘ ,
3 = sometimes adventure stqi'ies F
- 4 = seldom science stories ;
5 = never stories of the lives of great mén
comic books | )

none of theses |

b
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13. Why did you go to the school part of the sumer program?

1. Had to go ir. order to be paid 4. My friends vemt __

2. I waxted to go 5. I had nothing else to do

3. My parents wanted me to go 6. Other (specify)

If you cow! ' _:uv the kind of work you want, how much more school do you think
you'll need before you'li be ready?

1. A great deal more 4. very little more

2. A lot more 5. no more than I now have

3. some more‘

15. List the following in the order you would like. (1 = the most liked, 2 = the
~ next most, etc.) :

To go back to school To go to work full time

To go into the p4os moroas To go into the job corps

Did you feel you gct any help this surmer in picking a job for yourself when
you finish school?

1. A lot 3. A little

2. Some : 4. Nome

Do you talk ebout your 3ay at thie NYC when you go home?

1. very often k. Seldom

2. often ‘ 5. Never

3. sometimes

How do you'feel about teiling others that you attend KYC?
1. I tell anyone who will listen 3. I try to avoid telling onyone _ :

2, I tell only if I am asked L. I don't tell anyone

Who told you abcut NYC Program?

1. School 3. ‘Regular teacher 5. Friend _._._

- 2. Guidance teacher 4. Someone at a social agency ___ 6. minister
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How much help will the school work you heve done this summer be to you when

you get to regulgr school?

1. a great deal k.
20 a 101; 50
3. some

Did your feeling about school change this
1. Peel much better about learning

h,
4,

2. PFeel better

How did you feel about regular achool?
1. Liked it very mch _ 3.
k.

5.

2. Liked it

very little

aone

summer because of the NYC program?
3. Feel the same

Feel worse about learning

Feel much worse about learning

No feeling either way

Disliked it a little

Disliked it a lot

How would you feel about regular school if it were just like the summer

school program?

. 1. Like it very much k.
20 Like it 5 L4
3. BNo feeling either way

Would dislike it a little

Would dislike. it a 1ot

Do you try harder now on your school work than you did before the summer prograt

1. Much harder 4,
2. Harder 5.
3. Same

Less hard

Don't try at all

P

25. When you start working on a school problem now, what happens? -

1.

-9, _More likely to finish it than before summer program

More like to finish it than bLefure summer program

Just a8 liway to finish it than before summer program
Less likely to finish it then hefore summer program

Much less likely to finish it than before summer program

A . L s 0 S




30.

32.

5e

How did you feel about your teacher this summer?

1. Liked a lot 4. Didn't like too much __

2. Liked a little 5. Didn't like at all

3. No feeling - ’ T

How often did your teacher help you with your school work this summer?

1. Very often - 4, Seldom

2. Often o - 5. Never

3. Sometimes

Did your teacher this summer help you with the !ind of school work you do in .
school this fall? - c}
l. a great deal 3. 1little help

2. some help k. no help ‘ o

How well do you think the teacher knows you?

l. very well 3. Haxdly knew me ___

2. well 7 4. did not know me at all

How did you feel about asking this teacher questions?

1. always e.sy to ask k. Most of tae time bard to ask -

2. most of the time easy to ask 5. Always hdrd to ask

3. sometimes easy to ask

Did you feel that you could do the schorl work given you this summer?

1. always 3. Sometimes L. Seldom

—————

2. often 5. Never

If you could pick your teacher during the school year, of the following, whom
would you pick?

1. Regular school teacher 3. Crew chief

2. Summer school teacher 4. Nomne




33.

35.

] » _6.'

Have your plans for continuing school been changed in any way as & result of
the swmmer program?

1. Now much more likely to stay

2. Now more

3. Not changed - still will stay

., Now less likely to stay.

5. Now much less likely to stay.

6. Not changed - still will leave or not return to school

Do you think about what will happen to another person because of what you do?

1. Much more now than before summer program

2. More now than before summer program

3. Same as before

4. Less now than before summer program.

5. Much less than before summer program

Did you change in how hard you try in your schoolwork as a result of summer
school?

1. try much harder 4. +try less

2. try a little harder 5. try much less

3. about the same

Did the wey you feel abcut yourself change after being in the program this
summer?

1. feel much more sure of myself

5. Feel a little more sure of self

3. Feel about the same

4. Less sure of self

5. Much less sure of self
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37.

38.

39.

L] » ! -7.
Did the ﬁay you want to get shead in life change because of the summer

program?
Want to get ahead much more.

Want to get ahead more.

Want to get ahead about the same,

Want to get ahead less.

Want to get ahead much less,

Rank the people with whom you worked this summer acgording to how much
they helped you. (Put a 1 before the one who helped you the most; a 2
before the one who helped you second, etc.)

crew chief

teacher

friends in NYC

family
Persons conne~ted with a religious group

Persons connected with a political group

Of all the people - you have met as a result of the NYC program,
whom would you most want to be like. (Rank wost to least--1 - most,

2 - nexb mOBt, etC.)

Teacher

Crew chief

Teacher aid, or volunteer

Someone from group

Someone from cammnity agency

Other (specify)

sl




-8-

" How do your parents feel about your plans for continuing school?

1, Mostly agree with my plans

e

2 Agree vwith my plans

3. Don't care either way

L, Disagree with my plans

ity

S Strongly disagree with my plans

Did the way you feel about people in authority change because of the
program this summer?

A. Like people much more

B. Like people more

C. Same

D. Like people less

E. Like people much less

41A, What have you been doing in the summer program? (answer on back )
42. How much like your regular school teacher was the teacher you had this

sumer?

1. Much better

2. Just as good

Almost as good

Not as good

Much worse

43. Has sumeone given you advice about work?

Did you take it?

Why or why not?




Q-

L. what did you expect to learn this summer?

How much of it did you learn?

1..All of it.___

2. A lot of it,

3. Some of it.

b, A little of it.

5. None of 1it.

4S. What kind of work did you want to do before you came into the NYC program?

.What kind of work would you like to do when you finish school?
¥hat kind of work do you think you will get when you finish school?

46. Next sumser would you want to come back to the NYC program?
1.Yes

2. Maybe
3. No

What changes would you suggest?

47. Were you satisfied with the program? - Why or Why Not
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CENTER FOR URBAN EDUCATION
Questionnaire For Enrollees
NEIGHBORHOOD YOUTH CORPS
A. Age | B, Sex: [J male [ ] female
C., Grade in school this September______

D, Number of brothers
Number of sisters

L

1, Who told you about the Neighborhoad Youth Corps
summer program? (check proper box)

Someone at school
Guidance teacher
Regular school teacher
Someone at social agency
Friend

Minister

QQQQQQQ

Other (who)

2. How do you feel about the school part of the program?
(check one box' only)

el i

very satisfied._ 1o feelings not very
satisfied -elther way satisfied satisfied

3, How well do you think ybur teacher this summer knew you?

(check one)

very well hardly did not

well knew me know me
at all

3 a) This summer at school 1 learned:
a ' very nothing
lot some lictle at all

— [— [/ »[J




.

“ta

2,

[ '
L]

(questiommaire for enrollees)

4,

Do you feol mere or loss confidant about handling your school-
work this foll bocause of the summer program? (check ome)

Lo O /T /I £

a lot a little no a little a lot
more more change less less
confident confident o_:anf:l.dent confident
Haveyur feelings about your futur: changed because of
the summer school program? (check ome box)

future will be a lot better E

future will be a little better

future will be the same

future a little worse _

future a lot worse ’
Has the amount of reading you do changed this summer? B |
dn mdl d> a same as 1ittle much -3 .‘
more little before less less

more —

How often do you talk about the Neighborhood Youth Corps

when you are around hme? (check one)

of ten sometimes sel.dom never
of ten

For which of the following do you feel bgst prepared as a
result of summer school? (check one)

LT
LT
LT
LT
LT
LT

Regular school

Full time work

Job Corps

Going int> the armed service
Other (which)

None




-3‘0 K ", ‘
(questionnaire for enrollees)
i ‘
i 9, How do you feel about each of the following people from
' the summer program? (check one)

lot little feelings like too like
either way much at all
Eﬂ 1liked a liked a no didn't didn't
lot little feelings like too like
either way much at all

10, What did you. ]like best about the program?

SEE——

R ————

RS
PRGNSR
I

11. What-did you dislike most about the program?

I ——

SE—
— —— E—

1 12, If you were the teacher, what changes would you make in

alin——— e e

\\

—

13, Would you want to come back to the Neighborhood Youth Corps
summer: program next year? (check one)

L7 yes
D mayte
[] no
14, How often have you attended classes? (check one) 3
| /=7 ell the time [~J half of the time *

[] most of the time [ ] once in a while




1.

Please rate-the- enrollees'! readiness to respond to
the questionnaire,

Very cooperative,
sooperative
Neutral
Reluctant

- Very reluctant,

Ploagsq rate the enrallees! ability to follow the instructions
in the-questionnaire (group).

C el

__Some difficulty.

o~ Very Difficult,

Mycﬁnmmt of the honesty of the responses
by thc .anrollees?

v ———ee. _Generally honest.
T ’Some faking,
Generally dishonest.

. Don't know,

. 8

-

Were the facilities for the conduct of the interview adequatel
—_ - —tho 1f no, please explain,

Please rate the cooperativeness of the teacher during
the teacher interview,

~Very cooperative, .
..Cooperative ,
Neutral

. Mildly reluctant,
Very reluctant,

[l




i ' 2. . ’ ’
: (Interviewers questionnaire)

6. Please rate the cooperativeness of the teacher in arranging.
for interviews with enrollees, and in general arrangements
for the administration of the questionneire, :

Very cooperative,

Cooperative

—_—wNeutral

S Mildly reluctant,
— Very reluctant,

7. 1s there any information, or did you-make any observations
of anything which you feel should be reported, and which
has not been indicated elsewhere?

8, Plecase note any impressions—you may have formed-regarding
the program at this site and its effectiverass?

i P

9, Other: (please use this space for elaborations - if any = of

the above, or for any other comments you would like
to make, ‘




CENTER FOR URBAN EDUCATION

An¢cdotal Record of Clasgroom Procedure

Interviewer 2, Agency
Site (location) 4, Number of enrollees
Physical description of site

Materials in use or available?

Materials not available?

If observing teaching aide, what is her rating of the qua;i:y'
of the direction provided by the cooperating teacher? Explain
Excellent ' Good - Fair Poor

What were the teacher's objective’s for lesson- observed?




9, Date and time

10, Anecdotal record (10 - 15 minutes)

J §
-2

e 0009000 i L0 .




11,

12,

13.

14,

dere the teacher's objectives for the lesson achieved?

Very well___ Yell Somewhat ifot at all
Participation of enrollees

rory frequeut frequent Infrequent___  lone_____

Attitude of enrollees
Very emthusiastic___ Inthusiastic___ Passive ___
Somevhat ghtadsiesfic - e -
Tory unenthusiastic

Attitud« of teachers

Very enthusiastic Znthusiastic Passive

Lackadaisical Very lackadaisical




-
"

15. Would‘you tell me something about your relations with Bd. of Ed.
personnel,

16. How would you rate your relation with Bd. of Ed, personnel?

Very Good Good  Neutral Poor Very Poor

Teachers

Curriculum Specialists
Area Supervisor
Central Office

17, What did you see as the agency's role in the educational program?

18. What role did the Bd. of Ed. play in the educational program at the E .
agency? E -

19, What changes would you want to take place in the educational
program for the future?

20. What parts of the program would you want to remain as is?

21. Of what value would you say the summer program have been to the
enrollees?

Very positive positive neutral negative very negative
Explain ‘

22. Assume you could organize the program by yourself with adequate funds,
how would ycu organize it?

23. Of what help were the curriculum specialists in the planning and
‘operation of the program?




Center for Urban Education
33 West 42nd Street
New York, New York 10036

Educational Practices Division
Title I Evaluations

Questionnaire for the Educational Directors

1. Kame 2. Agency
3. Age h. Sex M 4

5. Position during regular year:

L ]

a) Regularly licensed teacher
b) Principal

¢) Assist. Principal

d) Substitute teacher

e) Other (specify)

6. Years experience: Specify role (as teacher, as
principal, etc.)

7. Place of employment during regular year E

8. Post high school education
Where?

College degree(s)

9. Graduate education _
10. Number of teachers responsible to you
11. Mumber of enrollees

12. How did you learn about the position at the Neighborhood Youth Corps?
Date you began to wo.k

13. What help from any source did you receive in organizing the program?

1. How did you obtain your teachers?
Any suggestions?




felgnoborngod joutnh Corps - =
Title I uations _

Questionnaire for the Blucational Directors
(continued)

24, What formal training and experience would you want your teachers
to have, if you had a choice?

25. Ideally, at what location would you prefer to have the education part
of the progran take place?

26. Would you return to work at the same job next summer?




