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Tag PresIDENT oF THE UNITED STATES
TaE PRESIDENT OF THE SENATE
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The attached report is submitted in response to Section 492 of the Civil
Rights Act of 1964:

Sgc. 402. The Commissioner shall conduct a survey and make a report to the President
and the Congress, within two years of the enactment of this title, concerning the lack of
availability of equal educational opportunities for individuals by reason of race, color,
religion, or national origin i public educational institutions at all levels in the United States,
its territories and possessions, and the District of Columbia.

The survey requested it this legislation has been conducted. Its major
findings will be found in brief form in the summary section of this report. For
those desiring more detailed iaformation, a comprehensive presentation 1s
provided in the eight sections of the full report. The full report also describes
in detail the survey design and procedures and the types of tests used; it con-
tains copies of the questionnaires administered to superintendents, principals,
teachers, and students as part of the study. i

In carrying out the survey, attention was paid to six racial and ethnic
groups: Negroes, American Indians, Oriental Americans, Puerto Ricans living
in the continental United States, Mexican Americans, and whites other than
Mexican Americans and Puerto Ricans often called “majority” or simply
twhite.” These terms of identification are not used in the anthropological
sense, but reflect social categories by which people in the United States identify
themselves and are identified by others.

Stated in broadest terms, the survey addressed itself to four major
questions.

The first is the extent to which the racial and ethnic groups are segregated
from one another in the public schools.

The second question is whether the schools offer equal educational op-
portunities in terms of a number of other criteria which are regarded as good
indicators of educational quality. The attempt to ar.wer this elusive question
involves describing many characteristics of the schools.

Some of these are tangible, such as numbers of iaboratories, textbooks,
libraries, and the like. Some have to do with the curriculums offered—
academic, commercial, vocational—and with academic practices such as the
administering of aptitude and achievement tests and “tracking” by presumed
ability. Other of these aspects are less tangible. They include the charac-
teristics of the teachers found in the schools—such things as their education,
amount of teaching experience, salary level, verbal ability, and indications of
attitudes. The characteristics of the student bodies are also assessed, so far
as is possible within the framework of the study, so that some rough descriptions
can be made of the socioeconomic backgrounds of the students, the education
of their parents, and the attitudes the pupils have toward themselves and
their ability to affect their own destinies, as well as their academic aspirations.




Only partial information about equality or inequality of opportunity for
education can be obtained by looking at the above characteristics, which
might be termed the schools’ input. It is necessary to look also at their out-
put-—the results they produce. The third major question, then, is addressed
to how much the students learn as measured by their performance on stand-
ardized achievement tests.

Fourth is the attempt to discern possible relationships between students’
achievement, on the one hand, and the kinds of schools they attend on the
other.

My staff members and the consultents who have assisted them on this
project do not regard the survey findings as the last word on the lack of equal
educational opportunities in the United States. But they do believe that
sufficient care has gone into this survey and into the interpretation of its
results to make the findings useful to those who are concerned with public
education in the United States.

The report does not include any recommendations of what policies or
programs should be mounted by Federal, State, or local government agencies
in order to improve educational opportunity in the light of the findings.
In the months ahead, the U.S. Office of Education will use its own staff and
seek the help of advisors to determine how it can use the results of the survey
te enhance the educational opportunities of all citizens of the United States.
Wo encourage other public and private groups to do likewise, and we will
gladly cooperate with others who are seeking constructive courses of action
based on the survey reported here.

HaroLp Howe 11,
U.S. Commissioner of Education.
JuLy 2, 1966.
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The Survey

In view of the fundamental significance of edu-
cational opportunity to many important social
issues today, Congress requested the survey of
educational opportunity reported in this document.
The survey is, of course, only one small part of
extensive and varied activities which numerous
institutions and persons are pursuing in an effort
to understand the critical factors relating to the
education of minority children and hence to build
a sound basis for recommendations for improving
their education. Probably the main contribution
of the survey to this large and long-range effort
will be in the fact that for the first time there is
meade avail-hle a comprehensive collection of data
gathered on consistent specifications throughout
the whole Nation.

Some brief analyses of the data have been made
by the Office of Education in the few months
available since the data were collected in the latter
part of 1965. The results of this effort to deter-
mine some of the more irnmediate implications of
the data are included in this report. A small staff
in the Office of Education will carry out a con-
tinuing program of analysis. More importantly,
the data will be made available to research workers
everywhere so that they can perform their own
analyses and can apply the data to their own
special areas of investigation.

The survey was carried out by the National
Center for Educational Statistics of the U.S. Office
of Education. In addition to iis own staff the
Center used the services of cutside consultants
and contractors. James Coleman of Johns Hop-
kins University had major responsibility for the
design, administration, and analysis of the survey.
Ernest Campbell of Vanderbilt University shared
this responsibility and particularly hed major
responsibility for the college surveys. Staff mem-
bers of the Center assigned full time to the survey
were Carol Hobson, James McPartland, Frederic
Weinfeld, and Robert York. Staff members as-
signed part time to the survey included Gordon
Adams, Richard Barr, L. Bischoff, O. Jean
Brandes, Keith Brunell, Marjorie Chandler, George

J Collins, Abraham Frankel, Jacqueline Gleason,
Forrest Harrison, Eugene Higgins, Harry Lester,
Francis Nassetta, Hazel Poole, Bronson Price,
James K. Rocks, Frank L. Schick, Samuel Schloss,
Ivan Seibert, Ellease Thompson, Edward Za-
browski, and Judith Zinter.

The Educational Testing Service of Princeton,
N.J., was the contractor for the major public
school survey under the direction of Rebert J.
Solomon and Joseph L. Boyd. It provided exist-~
ing published tests for use in the survey and carried
out the administration of these tests and of special
questionnaires developed by the Center staff.
Albert E. Beaton of Educational Testing Service
conducted the computer analysis in accordance
with specifications supplied by the staff of the
Center.

Florida State University was the contractor for
the nonenrollment study carried out by Charles
Nam, Lewis Rhodes, and Robert Herriott. The
Bureau of the Census administered this survey as
part of its October 1965 Current Population Sur-
vey and processed the data.

Raymond W. Mack of Northwestern University
directed the team of sociclogists who did the case
studies of education for minorities in the 10
American cities. The members of this team were
Troy Duster, Michael Aiken, N. J. Demerath III,
Mergaret Long, Ruth Simms Hamiiton, Herbert
R. Barringer, Rosalind J. Dworkin, John Pease,
Bonnie Remsberg, and A. G. Dwcrkin. G. W.
Foster of the University of Wisconsin directed the
team of lawyers who did case studies of the legal
and political problems of de factc segregation in
seven American cities. The members of this
team were William G. Buss, Jr., John E. Coons,
William Cohen, Ira Michael Heyman, Ralph
Reisner, John Kaplan, and Robert H. Marden.

Other persons outside the Office of Education
who contributed to the report were David Armor,
Phillips Cutright, James Fennessey, Jeanctte
Hopkins, Nancy Karweit, Jimmer Leonard. John
Tukey of Princeton University provided consulting
assistance in the design of the regression analysis.

1




An advisory committee assisted in the design
of the study and in developing procedures for
carrying it out. The committee did not partici-
pate in the analysis of the data or the preparation
of the final feport. Its members were:

James E. Allep, Jr., New York State Com-
missioner of Education
Anne Anastasi, Fordham University
Vincent J. Browne, Howard Universit;.
Benjamin E. Carmichael, Superintendent of
Chattanooga Schools
John B. Carroll, Harvard University
Otis Dudley Duncan, University of Michigan
Warren G. Findley, University of Georgia
Edmund W. Gordon, Yeshiva University
David A. Goslin, Russell Sage Foundation
Carl F. Hansen, Superintendent of District
of Columbia Public Schocls
James A. Hazlett, Superintendent of Kansas
City Schools
Theron A. Johnson, New York State Depart-
ment of Educatien
Sidney P. Marland, Superintendent of Pitts-
burgh Schools
James M. Nabrit, President of Howard
University
Thomas F. Pettigrew, Harvard University
Clinton C. Trillingham, Superintendent of
Los Angeles County Schools
Warren T. White, Superintendent of Dallas
Public Schools
Stephen J. Wright, President of Fisk
Uriversity
A large number of educators were consulted
informally in the early stages of the design of the

*Deceased

survey: no attempt will be made to list them here.
At the .me time, representatives of a number of
organizations were consulted, particularly, Leroy
flark and John W. Davis of the National Associa-
tion for the Advancement of Colored People Legal
Defense and Educational Fund; and June Shagaloff
of the National Association for the Advancement of
Colored People; Carl Rachlin, and Marvin Rich
of the Congress of Racial Equality; Max Birn-
baum, Lawrence Bloomgarden, and Isaiah Terman
of the American Jewish Committee; Otis Finley,
and Mahlon Puryear of the National Urban
League; Harold Braverman of the Anti-Defama-
tion League; Randolph Blackwell of the Southern
Christian Leadership Conference; Rudy Ramos of
the American G.I. Forum of the United States;
Paul M. Deac of the National Confederation of
American Ethnic Groups; and Elizabeth R. Cole*
of the U.S. Commission on Civil Rights.

By far the largest contribution to the survey
resulted from the cooperative support and hard
work of many hundreds of school officials at every
level of education and almost 20,000 school-
teachers who administered the survey question-
naires in their classrooms throughout the Nation.

The Office of Education will make all the data
gathered by this survey available to research
workers. It must pe done in the form of tabu-
lations or statistics. No inforination can be re-
vealed about an individua! pupil, teacher, local
or State school adminisirator, local or State school
system.

ALEXANDER M. Moo,
Assistant Commissioner
for Educational Statistics.
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1.0 Summary Report

1.1 Segregation in the public schools

The great majority of American children attend
schools that are largely segregated—that is, where
almost all of their fellow students are of the same
racial background as they are. Among minority
groups, Negroes are by far the most segregated.
Taking all groups, however, white children are
most segregated. Almost 80 percent of all white
pupils in 1st grade and 12th grade attend schools
that are from 90 to 100 percent white. And 97
percent at grade 1, and 99 percent at grade 12,
attend schools that are 50 percent or more white.

For Negro pupils, segregation is more nearly
complete in the South (as it is for whites also), but
it is extensive also in all the other regions where
the Negro population is concentrated: the urban
North, Midwest, and West.

More than 65 percent of all Negro pupils in the
first grade attend schools that are between 90
and 100 percent Negro. Ard 87 percent at grade
1, and 66 percent at grade 12, attend schools that
are 50 percent or more Negro. In the South
most students attend schools that are 100 percent
white or Negro.

The same pattern of segregation holds, though
not quite so strongly, for the teachers of Negro
and white students. For the Nation as a whole,
the average Negro elementary pupil attends a.

school in which 65 percent of the teachers are
Negro; the average white elen:entary pupil attends
a school in which 97 percent of the teachers are
white. White teachers are more predominant at
the secondary level, where the corresponding
figures are 59 and 97 percent. The racial match-
ing of teachers is most promounced in the South,
where by tradition it has been complete. On a
nationwide basis, in cases where the races of
pupils and teachers are not matched, the trend is
all in one direction: white teachers teach Negro
children but Negro teachers seldom teach white
children; just as, in the schools, integration con-
sists primarily of a minority of Negro pupils in
predominantly white schools but almost never of a
few whites in largely Negro schools.

In its desegregation decision of 1954, the Su-
preme Court held that separate schools for Negro
and white children are inherently unequal. This
survey finds that, when measured by that yard-
stick, American public education remains largely
unequa! in most regions of the country, including
all those where Negroes form any significant pro-
portion of the population. OCbviously, however,
that is not the only yardstick. The next section
of the summary describes other characteristics by
means of which equality of educational oppor-
tunity may be appraised.
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1.2 The schools and their characteris-
tics

The school environment of a child consists of
many elements, ranging from the desk he sits
at to the child who sits next to him, and including
the teacher who stands at the front of his class.
A statistical survey can give only fragmentary
evidence of this environment.

Great collections of numbers such as are found
in these pages—totals and averages and per-
centages—blur and obscure rather than sharpen
and illuminate the range of variation they repre-
sent. If one reads, for example, that the average
annual income per person in the State of Maryland
is $3,000, there is a tendency to picture an average
persoi living in moderate circumstances in a
middle-class neighborhood holding an ordinary
job. But that numbe. represents at the upper
end millionaires, and at the lower end the un-
employed, tue pensioners, the charwomen. Thus
the $3,000 average income should somehow bring
to mind the tycoon and the tramp, the showcase
and the shack, as well as the average man in the
average house. :

So, t0o, in reading these statistics on education,
one must picture the child whose school has every
conceivable facility that is believed to enhance
the educational process, whose teachers may be
particularly gifted and well educated, and whose
home and total neighborhood are themselves
powerful contributors to his education and growth.
And one must picture the child in a dismal tene-
ment, area who may come hungry to an ancient,
dirty building that is badly ventilated, pocorly
lighted, overcrowded, understaffed, and without
sufficient textbooks.

Statistics, too, must deal with one thing at a
time, and cumulative effects tend to be lost in
them. Having a teacher without a college degree
indicates an element of disadvantage, but in the
concrete situation, a child may be taught by a
teacher who is not only without a degree but who
has grown up and received his schooling in the
local community, who has never been out of the
State, who has a 10th-grade vocabulary, and who
shares the local community’s attitudes.

One must also be aware of the relative impor-
tance of a certain kind of thing to a certain kind of
person. Just as a loaf of bread means inore to a

starving man than to a sated one, so one very fine
textbook or, better, one very able teacher, may

mean far more to a deprived child than to one
who already has several of both.

Finally, it should be borne in mind that in cases
where Negroes in the South receive unequal
treatment, the significance in terms of actual num-
bers of individuals involved is very great, since
54 percent of the Negro population of school-going
age, or aporoximately 3,200,000 children, live in
that region.

All of the findings reported in this section of the
summary are based on responses to questionnaires
filled out by public school teachers, principals,
district school superintendents, and pupils. The
data were gathered in September and October of
1965 from 4,000 public schools. All teachers,
principals, and district superintendents in these
schools participated, as did all pupils in the 3d,
6th, 9th, and 12th grades. First-grade pupils in
half the schools participated. More than 645,000
pupils in all were involved in the survey. About
30 percent of the schools selected for the survey
did not participate; an analysis of the nonpartici-
pating schools indicated that their inclusion would
not have significantly altered the results of the
survey. The participetion rates were: in the
metropolitan North and West, 72 percent; metro-
politan South and Southwest, 65 percent; non-
metropolitan North and West, 82 percent; non-
metropolitan South and Southwest 61 percent.

All the statistics on the physical facilities of the
schools and the academic and extracurricular
programs are based on information provided by
the teachers and administrators. They also
provided information about their own education,
experience, and philosophy of education, and
described as they see them the socioeconomic
characteristics of the neighborhoods served by
their schools.

The statistics having to do with the pupils’
personal socioeconomic backgrounds, level of
educatior of their parents, and certain items in
their homes (such as encyclopedias, daily news-
papers, 2tc.) are based on pupil responses to
questionnaires. The pupils also answered ques-
tions about their academic aspirations and their
attitudes toward staying in school.

All personal and school data were confidential
and for statistical purposes only; the questionnaires
were collected without the names or other personal
identification of the respondents.

Data for Negro and white children are classified
by whether the schools are in metropolitan areas
or not. The definition of a metropolitan area is
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the one commonly used by government agencies:
a city of over 50,000 inhabitants including its
suburbs. All other schools in small cities, towns,
or rural areas are referred to as nonmetropolitan
schools.

Finall-, fcr snost tables, data for Negro and
white childre: are classified by geographical
regions. For metropolitan schools there are
usually five regions defined as follows:

Northeast—Connecticut, Maine, Massachu-
setts, New Hampshire, Rhode Island,
Vermont, Delaware, Maryland, New Jersey,
New York, Pennsylvania, District of Co-
lumbis. (Using 1960 census data, this
region contains about 16 percent of all
Negro children in the Nation and 20 per-
cent of all white children age 5 to 19.)

Midwest—Illinois, Indiana, Michigan, Ohio,
Wisconsin, Jowa, Kansas, Minnesota, Mis-
souri, Nebraska, North Dakota, South
Dakota (containing 16 percent of Negro
and 19 percent of white children age 5 to
19).

South-—Alabama, Arkansas, Florida, Georgia,
Kentucky, Louisiana, Mississippi, North
Carolina, South Carolina, Tennessee, Vir-
ginia, West Virginia (containing 27 percent
of Negro and 14 percent of white children
age 5 to 19).

Southwest—Arizona, New Mexico, Okla-
homa, Texas (containing 4 percent of
Negro and 3 percent of white children age
5 to 19).

West—Alaska, California, Colorado, Hawail,
Idaho, Montana, Nevada, Oregon, Utah,
Washington, Wyoming (containing 4 per-
cent of Negro and 11 percent of white
children age 5 to 19).

The nonmetropolitan schools are usually classi-
fied into only three regions:

South—As above (containing 27 percent of
Negro and 14 percent of white children age
5 to 19)

Southwest—As above (containing 4 percent
of Negro and 2 percent of white childreu
age 5 to 19)

North and West—All States not in the South
and Southwest (containing 2 percent of
Negro and 17 percent of white children age
5 to 19)

Data for minority groups other than Negroes
are presented only on a nationwide basis because

there were not sufficient cuses to warrant a break-
down by regions.

Facilities

The two tables which follow (table 1, for ele-
mentary schools, and table 2, for secondary) list
certain school characteristics and the percentages
of pupils of the various races who are enrolled in
schools which have thuse characteristics. Where
specified by ‘“‘average” the figures represent actual
numbers rather than percentages. Reading from
left to right, percentages or averages are given on
a nationwide basis for the six groups; then com-
parisons between Negro and white access to the
various facilities are raade on the basis of regional
and metropolitan-nonmetropolitan breakdowns.

Thus, in table 1, it will be seen that for the
Nation as a whole white children attend elemen-
tary schools with a smaller average number of
pupils per room (29) than do any of the minorities
(which range from 30 to 33). Ferther to the right
are the regional breakdowns for whites and
Negroes, and it can be seen that in some regions
the nationwide pattern is reversed: in the non-
metropolitan North and West and Southwest for
example, there is a smaller average number of
pupils per room for Negroes than for whites.

The same item on table 2 shows that secondary
school whites have a smaller average number of
pupils per room than minorities, except Indians.
Looking at the regional breakdown, however, one
finds much more striking differences than the na-
tional average would suggest: In the metropolitan
Midwest, for example, the average Negro has 54
pupils per room—probably reflecting considerable
frequency of double sessions—compared with 33
per room for whites. Nationally, at the high
school level the average white has 1 teacher for
every 22 students and the average Negro has 1 for
every 26 students. (See table 6b.)

Tt is thus apparent that the tables must be stud-
ied carefully, with special attention paid to the
regional breakdowns, which often provide more
mesningful inform wtion than do the nationwide
averages. Such careful study will reveal that
there is not a wholly consistent pattern—that is,
minorities are not at a disadvantege in every item
listed—but that there are nevertheless some defi-
nite and systematic directions of differences. Na-
tionally, Negro pupils have fewer of some of the fa-
cilities that seem most related to academic achieve-
ment: They have less access to physics, chem-
istry, and language laboratories; there are fewer
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books per pupil in their libraries; their textbooks
are less often in sufficient supply. To the extent
that physical facilities are important to learning,
such items appear to be more relevant than some
others, such as cafeterias, in which minority groups
are at an advantage.

Usnally greater than the majority-minority dif-
ferences, however, are the regional differences.
Table 2, for example, shows that 95 percent of
Negro and 80 percent of white high school students
in the metropolitan Far West attend schools with
languags laboratories, compared with 48 and 72
percent, respectively, in the metropolitan South, in
spite of the fact that a higher percentage of
Southern schools are less than 20 years old.

Finally, it must always be remembered that
these statistics reveal only majority-minority
wverage differences and regional average differ-
ences; they do not show the extreme differences
that would be found by comparing one school
with another.

Frograms

Tables 3 and 4 summarize some of the survey
findings about the school curriculum, administra-
tion, and extracurricular activities. The tables
are organized in the same way as tables 1 and 2
and should be studied in the same way, again
with particular attention to regional differences.

The pattern that emerges from study of these
tables is similar to that from tables 1 and 2. Just
as minority groups tend to have less access to
physical facilities that seem to be related to
academic achievement, so too they have less
access to curricular and extracurricular programs
that would seem to have such a relationship.

Secondary school Negro students are less likely
to attend schools that are regionally accredited;
this is particularly pronounced in the South.
Negro and Puerto Rican pupils have less access
to college preparatory curriculums and to ac-
celerated curriculums; Puerto Ricans have less
access to vocational curriculums as well. Less
inteliigence testing is done in the schools attended
by Negroes and Puerto Ricans. Finally, white
students in general have more access to a more
fully developed program of extracurricular activ-
ities, in particular those which might be related
to academic matters (debate teams, for example,
and student newspapers).

12

Again, regional differences are striking. For
example, 100 percent of Negro high school stu-
dents and 97 percent of whites in the metropolitan
Far West attend schools having a remedial read-
ing teacher (this does not mean, of course, that
every student uses the services of that teacher,
but simply that he has access to them) compared
with 46 percent and 65 percent, respectively, in
the metropolitan South—and 4 percent and 9
percent in the nonmetropolitan Southwest.

Principels and teachers

The following tables (5, 6a, and 6b) list some
characteristics of principals and teachers. On
table 5, figures given for the whole Nation of all
minorities, and then by region for Negro and white,
refer to the percentagzs of students who atte:d
schools having principals with the listed charac-
teristics. Thus, line one shows that 1 percent of
white elementary pupils attend a schooi with a
Negro principal, and that 56 percent of Negro
children attend a school with a Negro principal.

Tables 6a and 6b (referring to teachers’ char-
acteristics) must be read differently. The figures
refer tc the percentage of teackers having a
specified characteristic in the schools attended
by the ‘“‘average’” pupil of the various groups.
Thus, line one on table 6a: the average white
student goes to an elementary school where 40
percent of the teachers spent most of their lives
in the same city, town, or county; the average
Negro pupil goes to a school where 53 percent of
the teachers have lived in the same locality most
of their lives.

Both tables list other characteristics which offer
rough indications of teacher guality, inciuding the
types of colleges attended, years of teaching ex-
perience, salary, educational level of mother, and
a score on a 30-word vocabulary test. The aver-
age Negro pupil attends a school where a greater
percentage of the teachers appears to be some-
what less able, as measured by these indicators,
than those in the schools attended by the average
white student.

Other items on these tables reveal certain
teacher attitudes. Thus, the average white pupil
attends a school where 51 percent of the white
teachers would not choose to move to another
school, whereas the average Negro attends a
school where 46 percent would not choose to
move.
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Student body characteristics

Tables 7 and 8 present data about certain charac-
teristics of the student bodies attending various
schools. Thess tables must be read the same
as those iminediately preceding. Looking at the
sixth item on table 7, one should read: the
average white high school student attends a school
in which 82 percent of his classmates report that
there are encyclopedias in their homes. This does
not mean that 82 percent of all white pupils
have encyclopedias at home, although obviously
that would be approximately true. In short,
these tables attempt to describe the characteris-
tics of the student bodies with which the ‘“average’’
white or minority student goes to school.

Jlear differences are found on these items.
The average Negro has fewer classmates whose
mothers graduated from high scktool; his class-
mates more frequently are members of large
rather than small families; they are less often
enrolled in a college preparatory curriculum; they
have taken a smaller number of courses in English,
mathematics, foreign language, and science.

On most items, the other minority groups fall
between Negroes and whites, but closer to whites,
in the extent to which each characteristic is typical
of their classmates.

Again, there are substantial variations in the
magnitude of the differences, with the difference
usually being greater in the Southern States.

1.3 Achievementin the public schools

The schools bear many responsibilities. Among
the most important is the teaching of certain in-
tellectual skills such ss reading, writing, calcu-
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lating, and problem solving. One way of assessing
the educational opportunity offered by the
school= is to measure how well they perform this
task. Standard achievement tests are available
to measure these skills, and several such tests
were administered in this survey to pupils at
grades 1, 3, 6, 9, and 12.

These tests do not measure intelligence, nor
attitudes, nor qualities of character. Further-
more, they are not, nor are they intended to be,
“culture free.” Quite the reverse: they are
culture bound. What they measure are the
skills which are among the most important in
our society for getting a good job and moving up
to a better one, and for full participation in an
increasingly technical world. Consequently, a
pupil’s test results at the end of public school
provide a good measure of the range of oppor-
tunities oper to him as he finishes school — s wide
range of choice of jobs or colleges if these skills
are very high; a very narrow range thet includes
only the most menial jobs if these skills are ver
low.

Table 9 gives an overall illustration of the test
results for the various groups by tebulating
nationwide median scores (the score which divides
the group in half) for 1st-grade and 12th-grade
pupils on the tests used in those grades. For
example, half of the white 12th-grade pupils had
scores above 52 on the nonverbal test and half
had scores below 52. (Scores on each test at
each grade level were standardized so that the
average over the national sample equaled 50 and
the standard deviation equaled 10. This means
that for all pupils in the Nation, about 16 percent,
would score below 40 and about 16 percent above 60).

v

Table 9.—~Nationwide median test scores for 1st- and 12th-grade pupils, fall 1965

-
St Wi o et i

Raclel or ethnic group
Test Puerto Ricans Indian Mexican- Oriental N egr6 Majority
Americans Americans Americans
1st grade:
Nonverbal_ _________________ 45. 8 53.0 50. 1 56. 6 43. 4 54. 1
Verbal_____________________ 44. 9 47. 8 46. 5 51. 6 45. 4 53. 2
12th grade:
Nonverbal__________________ ‘. 3 47. 1 45.0 51. 6 40. 9 52. 0
Verbal. .. ______ ____._______ 4.. 1 43. 7 43. 8 49. 6 40. 9 52. 1
Reading___.________________ 42. 6 44. 3 44. 2 48. 8 42 2 51. 9
Mathematies___ .. ___________ 43. 7 45. 9 45. 5 51. 3 41. 8 51. 8
General information._._______ 41. 7 44. 7 43. 3 49. 0 40, 6 52. 2
Average of the 5 tests________ 43. 1 45. 1 4.4 50. 1 41. 1 52. 0

20

i




T LW

With some exceptions—notably Oriental Amer-
icans—the average minority pupil scores distinctly
lower on these tests at every level than the average
white pupil. The minority pupils’ scores are as
much as one standard deviation below the majority
pupils’ scores in the 1st grade. At the 12th grade,
results ol tests in the same verbal and nonverbal
skills show that, in every case, the minority scores
are farther below the majority than are the Ist-
graders. For some groups, the relative decline is
negligible; for others, it is large.

Furthermore, a constant difference in standard
deviations over the vartous grades represents an
increasirg difference in grade level gap. For ex-
ample, Negroes in the metropolitan Northeast
are about 1.1 standard deviations below whites in
the same region at grades 6, 9, and 12. But at
grade 6 this represents 1.6 years behind; at grade
9, 2.4 years; and at grade 12, 3.3 years. Thus,
by this measure, the deficiency in achievement is
progressively greater for the minority pupils at
progressively higher grade levels.

For most minority groups, then, and most par-
ticularly the Negro. schools provide little oppor-
tunity for them to overcome this initial deficiency;
in fact they fall farther behind the white major'ty
in the development of several skills which are
critical to making a living and participating fully
in modern society. Whatever may be the com-
bination of nonschool factors—poverty, commu-
nity attitudes, low educational level of parents—
which put minority children at a disadvantage in
verbal and nonverbal skills when they enter the
first grade, the fact is the schools have not over-
come it.

Some points should be borne in mind in reading
the table. First, the differences shown should not
obscure the fact that some minority children per-
form better than many white children. A differ-
ence of one standard deviation in median scores
means that about 84 percent of the children in the
Jower group are below the median of the majority
students—but 50 percent of the white children are
themselves below that median as well.

A second point of quslification concerns regional
differences. By grade 12, both white and Negro
students in the South score below their counter-
parts—white and Negro—in the North. In addi-
tion, Southern Negroes score farther below South-
ern whites than Northern Negroes score below
Northern whites. The consequences of this pat-
tern can be illustrated by the fact that the 12th-
grade Negro in the nonmetropolitan South is 0.8
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standard deviation below-—or, in terms of years,
1.9 years behind—the Negro in the metropolitan
Northeast, though at grade 1 there is no such re-
gional difference.

Finally, the test scores at grade 12 obviously do
not take account of those pupils who have left
school before reaching the senior year. In the
metropolitan North and West, 20 percent of the
Negroes of ages 16 and 17 are not enrolled in school
—a higher dropout percentage than in either the
metropolitan or nonmetropolitan South. If it is
the case that some or many of the Northern drop-
outs performed poorly when they were in school,
the Negro achievement in the North may be arti-
ficially elevated because some of those who
achieved more poorly have left school.

1.4 Relation of achievement to school
characteristics

If 100 students within a school take a certain
test, there is likely to be great variation in their
scores. Ome student may score 97 percent, an-
other 13; several may score 78 percent. Tbis
represents variability in achievement within the
particular school.

It is possible, however, to compute the average
of the scores made by the students within that
school and to compare it with the average score,
or achievement, of pupils within another school,
or many other schools. These comparisons then
represent variations between schools.

When one sees that the average score on a
verbal achievement test in school X is 55 and in
school Y is 72, the natural question to ask is:
What accounts for the difference?

There are many factors that may be associated
with the difference. This analysis concentrates
on one cluster of those factors. It attempts
to describe what relationship the school’s char-
acteristics themselves (libraries, for example, and
teachers and laboratories, and so on) seem to
have to the achievement of msajority and minority
groups (separately for each group on a nationwide
basis, and also for Negro and white pupils in the
North and South).

The first finding is that the schools are remark-
ably similar in the way they relate to the achieve-
ment of their pupils when the socioeconomic
background of the students is taken into account.
It is known that socioeconomic factors bear &
strong relation to academic achievement. When
these factors are statistically controlled, however,
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it appears that differences between schools account
for only a small fraction of differences in pupil
achievement.

The schools do differ, however, in their relation
to the various racial and ethnic groups. The
average white student’s achievement seems to be
jess affected by the strength or weakness of his
school’s facilities, curriculums, and teachers than
is the average minority pupil’s. To put it another
way, the achievement of minority pupils depends
more on the schools they attend than does the
achievemen? of majority pupils. Thus, 20 percent
of the achievement of Negroes in the South is
associated with the particular schools they go to,
whereas only 10 percent of the achievement of
whites in the South is. Except for Oriental
Americans, this general result is found for all
minorities.

The inference might then be made that improv-
ing the school of & minority pupil may increase his
achievement more than would improving the
school of a white child increase his. Similarly,
the average minority pupil’s achievement may
suffer more in a school of low quality than might
the average white pupil’s. In short, whites, and
to a lesser extent Oriental Americans, are less
affected one way or the other by the quality of
their schools than are minority pupils. This in-
dicates that it is for the most disadvantaged
children that improvements in school quality will
make the most difference in achievement.

All of these results suggest the next guestion:
What are the school characteristics that are
most reiated to achievement? In other words,
what factors in the school seem to be most im-
portant in affecting achievement?

It appears that variations in the facilities and
curriculums of the sclinols account for relatively
little variation in pupil achievement insofar as
this 18 measured by standard tests. Again, it
is for majority whites that the variations make
the least difference; for mincrities, they make
somewhat more difference. Among the facilities
that show some relationship to achievement are
several for which minority pupils’ schools are
less well equipped relative to whites. For ex-
ample, the existence of science laboratories showed
a small but consistent relationship to achieve-
ment, and table 2 shows that minorities, especially
Negroes, are in schoois with fewer of these laboratories.

The quality of teachers shows a stronger rela-
tionship to pupil achievement. Furthermore, it
is progressively greater at higher grades, indicat-

ing a cumulative impact of the qualities of teachers
in a school on the pupil’s achievements. Again,
teacher quality seems more important to minority
achievement than to that of the majority.

It should be noted that many characteristics of
teachers were not measured in this survey; there-
fore, the results are not at all conclusive regarding
the specific characteristics of teachers that are
most important. Among those measured in the
survey, however, those that bear the highest
relationship to pupil achievement are first, the
teacher’s score on the verbal skills test, and then
his educational background—both his own level
of education and that of his parents. On both
of these measures, the level of teachers of minority
students, especially Negroes, is lower.

Finally, it appears that a pupil’s achievement
is strongly related to the educational backgrounds
and aspirations of the other students in the
school. Only crude measures of these variables
were used (principally the proportion of pupils
with encyclopedias in the home and the proportion
planning to go to college). Analysis indicates,
however, that children from a given family back-
ground, when put in schools of different social
composition, will achieve at quite different levels.
This effect is again less for white pupils than for
any minority group other than Orientals. Thus,
if & white pupil from a home that is strongly and
effectively supportive of education is put in a
school where most pupils do not come from such
homes, his achievement will be little different
than if he were in a school composed of others
like himself. But if a minority pupil from a
home without much educational strength is put
with schoolmates with strong educational back-
grounds, his achievement is likely to increase.

This general result, taken together with the
earlier examirations of school differences, has
important implications for equality of educational
opportunity. For the earlier tables show that the
principal way in which the school environments of
Negroes and whites differ is in the composition of
their student bodies, and it turns out that the
compositicn of the student bodies has a strong
relationship to the achievement of Mesgro and
other minority pupils.

% * * * &

This analysis has concentrated on the educa-
tional opportunities offered by the schools in terms
of their student body composition, facilities,
curriculums, and teachers. This emphasis, while
entirely appropriate as a response to the legislation
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calling fer the survey, nevertheless neglects impor-
tant factors in the variability between individusal
pupils within the same school; this variability is
roughly four times as large as the variability
between schools. For example, & pupil attitude
factor, which appears to have a stronger relation-
ship to achievement than do all the ‘“‘school”
factors together, is the extent to which an indi-
vidual feels that he has some control over his own
destiny. Data on items related to this attituda
are shown in teble 10 along with data on other
attitudes and aspirations. The responses of pupils
to questions in the survey show that mincrity
pupils, except for Orientals, have far less convic-
tion than whites that they can affect their own
environments and futures. When they do, how-
ever, their achievement is higher than that of
whites who lack that conviction. .
Furthermore, while this characteristic shows
little relationship to most school factors, it is
related, for Negroes, to the proportion of whites
in the achools. Those Negroes in schools with a
higher proportion of whites have a greater sense
of control. This finding suggests that the direc-
tion such an attitude takes may be associated with-
the pupil’s school experience as well as his experi-

ence in the larger communiiy.

1.5 Other surveys and studies

A number of studies were carried out by the
Office of Education in addition to the major survey
of public elementary and secondary schools. Some
of these were quite extensive investigations with
book-length final reports; certain of them will be
published in full as appendixes to the main report.
There will be other appendixes containing more
detailed analyses of the public school data than
could be included in the main report. Still other
appendixes will contain detailed tabulation of the
data gathered in the survey so that research
workers will have easy access to them.

Opportunity in institutions of higher
education

The largely segregated system of higher educs-
tion in t}.e South has made comparison between
colleges sttended mainly by Negro students and
mainly by majority students easy in that region.
Elsewhere it has not been possible in the past
to make comperison between educational op-
portunities because of the general policy in Federal
and State agencies of not collecting data on race.
In the fall of 1965, however, the Office of Educa-

tion reversed this policy as & result of the interest
of many agencies and organizations in the progress
of minority pupils in gaining access to higher
education. The racial composition of freshmen
of all degree-seeking students was obtained from
nearly all of the colleges and universities in the
nation.

These racial compositiors have been eross-
tabulated against a variety of characteristics of
the institutions in the report itself. Here we
present only three such cross-tabulations which
relate particularly to the overall quality of the
institutions. TFirst, there are presented three
tables (11, 12, 13), showing the distribution of
Negro students in number and by percentages
over eight regions of the Nation. Over half of all
Negro college students attend the largely segre-
gated institutions in the South and Southwest.
About 4.6 percent of all college students are
Negro (11.5 percent of college-age persons are
Negrn).

Following the three distribution tables are three
cross-tabulations showing, respectively: student-
faculty ratio, percent of faculty with earned
doctorate, and average faculty salary. Looking
at table 14, the upper column headings classify
the institution by percent of Negro students in
the total enrollment; for each of these the next
column headings show the number of such institu-
tions in the category at the left of the table and
the average number of students per faculty
member; the average is weighted (abbreviated in
col. head “Wtd. avg.”) by the number of students
in an institution, so that large colleges have large
influence on the average. For example, the
numbers 8 and 22 in the top line of the 0% column

mean that there were 8 institutiow. *ha North

Atlantic region with no Negro students, and that

there were on the average 22 students per faculty

member in these 8 institutions. The bottom line
shows that whereas the bulk of the institutions

(1,104 in the 0-2% column) have on the average

20 students per faculty member, those with

predominantly Negro enrollment (the 96 in the

50-100%, column) have on the average 16 students

per faculty member. Table 15 provides the same

categories of information on the percent of faculty
with Ph. D. degree. Negro students are propor-
tionally in colleges with lower proportions of

Ph. D. faculty (bottom line of table 15); this is

generally but not always true in the various

regions.
23
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Table 16 shows the average annual salary in
dollars for faculty members in the samne format as
before. Negro students are in colieges with
substantially lower faculty salaries. The institu-
tions in the South and Southwest generaily pay
lower salaries than those in other regions, and the
colleges serving primarily the Negro students are
at the bottom of this low scale.

Other findings of the study are that—(1) Tn
every region Negro students are more likely to
enter the State college system than the State
university system, and further they are a smaller
proportion of the student hody of universities
than any other category of public institutions of
higher education, (2) Negro students are more
frequently found in institutions which have a high
dropout rate, (3) they aitend mainly institutions
with low tuition cost, (4) they tend to major in
engineering, agriculture, education, social work,
social science, and nursing.

Fuiure tzachers

Since a number of investigations of teacher
qualification in the past few years have indicated

that teachers of Negro children are less qualified
than those who teach primarily majority children,
this survey investigated whether there might be
some promise that the situation may be changed
by college students now preparing to beccme
teachers. To this end, questionnaire and achieve-
ment test data were secured from about 17,000

_ college freshmen and 5,500 college seniors in 32

teacher training colleges in 18 States that in 1960
included over 90 percent of the Nation’s Negro
population. Some «f the findings of this survey
are:

1. Ac both the freshman and senior levels,
future. teachers are very similar to students in
their colleges who are following other career lines.
(It should be remembered that these comparisons
are limited to students in colleges that have a
primary mission in the training of teachers, and is
not, of course, a random sample of all colleges.)

2. Majority students being trained at the college
level to enter teaching have a stronger preparation
for college than have Negro students; that is, they
had more courses in foreign languages, English,

Table 1i.—Estimated number of college students by race and region, fall 1965 !

New Mideast Great Plains South Southwest Rocky Far West Total
England Lakes Mountains
Majority ... ... _______ 313, 514 | 781,112 | 821, 999 375,043 | 778,472 | 434, 005 175,000 | 552,153 | 4, 232, 098
Negro..._ ... ______ 2, 216 30, 226 30, 870 8,500 | 101, 648 29, 620 1, 605 11, 631 207, 316
Other minority_._____ 1, 538 6. 542 10, 822 2, 885 4, 999 7,012 1, 968 16, 092 51, 855
Total . ________ 317,268 | 817, 880 | 863, 691 386, 428 | 885, 116 | 461,637 | 179, 373 579, 867 | 4, 491, 269
! Based on reports received on 2,013 institutions from among a total of 2,183.
Table 12.;Pement distribution of college students by race across region, fall 1965 ! )
New Mideast Great Plains South South- Rocky Far Total
England Lakes west Mountains West
Majority.__ ... _____._ 7.41 18. 46 i9. 42 8. 86 18. 39 10. 26 4. 15 13. 05 100
Negro.._ .. _____ 1,07 14. 58 14. 89 4.10 49.03 | - 9.95 .77 5. 61 100
Other minority_________________ 2. 97 12. 62 20. 87 5. 56 9. 63 13. 52 3. 80 31. 03 100
I Based on reports received on 2,013 institutions from among a total of 2,183,
Table 13.—Percent distribution of college students by race within region, fall 1965 !
New England Mideast Great Lakes Plains South Southwest Rocky Far West
Mountains
Majority . _ . _________ 98. 82 95. 50 95. 17 97. 05 87. 95 94. 01 98. 01 95. 22
Negro. ... __________ . 69 3.70 3. 57 2.20 11. 48 4. 47 . 89 2.00
Other minority.-..______ . 48 . 80 1. 25 .78 . 56 1. 52 1.10 2.78
Total__ ________. 99. 99 100. 00 95. 99 100. 00 99. 99 100. 00 100. 00 100. 00

! Based on reports received on 2,013 institutions from among a tots! of 2,183.
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Table 14.—Studént-faculty ratio by percent of Negro enrollment in institutions of higher education, fall 1963

Negro enrollment
% 0-2% 2-6% 5-10% 10-50% 50-100%
Cor.irol and reglon
No. Witd. No. Wtd. No. Wwtd. No. Wtd. No. Wid. No. Wtd.
inst. avg. inst. avg. inst. avg. inst. avg. inst. avg. inst. avg.
1) 2 3 ) )] 6) )] )] ® (10) 1) (12) (13)
Public institutions:
North Atlantie_ _________._ 8 22 64 21 15 23 5 21 2 69 6 16
Great Lakes and Plains_._.. 41 22 91 2 27 22 7 21 10 33 2 23
South_ _ _ _________ ... 24 18 66 19 13 19 21 22 3 21 28 17
Southwest__ . _______._..__._ 3 26 46 23 24 27 8 28 (1) (1) 3 20
Rocky Mountains and
Far West. ___.________ - 12 21 83 26 22 32 8 40 2 36 (1) (1)
Private institutions:
North Atlantie_ ________.. 70 12 285 20 58 16 11 25 14 13 2 11
Great Lakes and Plains____ 54 13 249 16 59 17 20 27 8 21 1 20
South_ _____ . ____._____. 86 18 117 6 15 18 4 14 1 18 48 15
Southwest_____ . ___.______ 9 19 33 8 10 18 1 22 (1) ¢)) 6 16
Rocky Mountains and
Far VVest_ o __________. 17 15| _ 90 17 20 19 4 25 1 2 (1) 1)
All public institutions_ _ _______ 88 21 350 22 101 25 49 25 17 35 39 17
All private institutions_________ 236 16 | 754 18 | 162 17 40 25 24 18 57 185
All institutions_ __ .. __________ 324 18 |3,104 20 263 22 89 25 41 31 96 16

1 Data not available.

Table 15.--Percent faculty with earned doctorate by percent of Negro enrollment in institutions of higher
education, fall 1963

Negro enrollment

Control nd tegion 0% 0-2% 2-6% 5-10% 10-50% 50-100%
No. wtd. No. Wwtd. No. wtd. No. wtd. No. wtd. No. Wtd.
inst. avg. inst. avg. inst. avg. inst. avg. inst. avg. inst. avg.
1) 2 3 1) ® (6) Q) 8 ) (10) 1) (12) (13)

Public institutions:

North Atlantie_ __________ 3 47 47 38 5 54 2 30 (1) (1 6 22

Great Lakes and Plains___. 2 46 49 41 12 28 2 23 2 42 2 34

South_ .. ______ ________._ 12 29 49 30 12 32 3 26 1 17 18 19

Southwest________________ 2 22 25 37 8 39 1 45 ¢)) (1) 3 26

Rocky Mountains and Far

West o 4 37 32 40 2 27 1 32 | (1) (1) (1) (1)

Private institutions:

North Atlantie_ __________ 13 25 175 37 31 35 7 17 3 30 2 26

Great Lakes and Plains__._ 10 32 i79 30 35 26 6 23 4 29 1 27

South_ _____________.____ 31 32 78 32 12 23 2 28 1 33 28 29

Southwest______________._ 1 41 24 34 5 27 1 (1) (1) (1) 3 31

Rocky Mountains and Far

West - oo . 8 22 67 38 15 35 3 25 | (1) (1) (1) 1)

All public institutions___ ______ 23 36 | 202 37 39 35 Q 28 3 24 29 21
All private institutions__.__ ____. 63 30 523 34 98 31 18 20 8 30 34 29
All institutions_ ____ . ________. 86 34 725 36 137 34 27 25 11 31 63 24

1 Data not available.
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Table 16.—~Average annual salary, full professor through instructor in institutions of higher education by percent
of Negro enrollment, fall 1963

Negro enrollment
Control and region 0% 0-2% 2-6% 5-10% 10-50% 50~100%
No. | Wtd. avg. | No. | Wtd. avg. | No. | Wtd. avg. | No. | Wtd. avg. | No. | Wtd. avg. | No. | Wtd. avg. ]
inst. inst. inst. inst. inst, inst. 7
¢Y) 2) 3 (0] (5) ®) )] (8) ) (10) (1) (12) (13) :
Public institutions:
North Atlantie_ __________ 3 | 88,577 | 38 | $8, 607 6 1310, 601 2 |$11, 514 | (1) 5 $8, 152
Gresat Lakes and Plains.___| 2 8, 268 | 43 8,777 { 11 9, 417 2 8, 687 1| 10, 005 2 8, 185 3
South_ _ ... ______.____ 11 7,296 | 45 7,992 | 13 7, 838 3 6, 959 1 6,784 | 19 6, 583 g
Southwest_______.___._____ 2 7,041 | 24 8,176 7 7,777 1 7,419 | (1) 2 6, 806
Rocky Mountains and Far ’
West. oo 2| 6,438 | 28| 8,893 | 2| 9 641 | (1) (1 @M @ (1)
Private instituticus:
North Atlantie_ .. _________ ¥ 6, 513 [156 8, 268 | 27 8, 867 6 8, 040 3 5, 947 1 8, 309
Great Lakes and Plains____.[ 7 | 6,336 {147 | 7,781 |30 7,872 | 5| 7,145 | 4| 7,895 [ (1) (1~
South._________.________ 25 6,421 | 63 7, 543 8 6, 340 3 6, 047 | (1) (1) 19 5, 974
Southwest_ . __..______.___ 1 5,816 | 23 6,770 5 5,784 | (1) (1) (1) (1) 2 5, 473
Rocky Mcuntains and Far
West______ . . ______ 1 5,470 | 50 8, 448 9 7, 107 1 7,302 | (1) ¢8) (1) (1
All public institutions____.__.___ 20 7,573 |178 8,491 | 39 9,112 8 9, 248 2 8, 754 | 28 6, 824
All private institutions_. .______ 41 6,379 |439 7,964 | 79 8,175 | 15 7, 640 7 7,352 | 22 6, 652
All institutions_ . _ . ____.______ 61 7,165 |617 8,279 |118 8,756 | 23 8, 643 9 7,795 | 80 6,773

1 Data not available.

and mathematics, made better grades in high
school, and more often were in the highest track in
English.

3. Data from the senior students suggest that
colleges do not narrow the gap in academic train-
ing between Negro and majority pupils; indeed,
there is some evidence that the college curriculum
increases this difference, at least in the South.

4. Substantial test score differences exist be-
tween Negro and white future teachers at both
freshman and senior levels, with approximately
15 percent of Negroes exceeding the average score
of majority students in the same region. (This
figure varies considerabl7 depending on the test,
but in no case do as many as 2 percent of Negroes
exceed the majority average.)

5. The test data indicate that the gap in test
results widens in the South between the freshman
and senior years. The significance of this finding
lies in the fact that most Negro teachers are
trained in the Southern States.

6. The preferences of future teachers for certain
kinds of schools and certain kinds of pupils raise
the question of the match between the expecta-
tions of teacher recruits and the characteristics of

The preferences of future teachers were also
studied. Summarized in terms of market condi-
tions, it seems apparent that far too many future
teachers prefer vo teach in an academic high school;
that there is a far greater proportion of children of
blue-collar workers than of teachers being pro-
duced who prefer to teach them; that there is a
very substantial number of white teachers-in-
iraining, even in the South, who prefer to teach
in racially mixed schools; that very few future
teachers of either race wish to teach in predomi-
nantly minority schools; and finally, that high-
ability pupils are much more popular with future
teachers than low-ability ones. The preferences
of Negro future teachers are more compatible with
the distribution of needs in the market than are
those of the mejority; too few of the latter, relative
to the " ntele requiring service, prefer blue-collar
or low-ability children or prefer to teach in racially
heterogeneous schools, or in special curriculum,
vocational, or commercial schools. These data
indicate that under the present organization of
schools, relatively few of the best prepared future
teachers will find their way into classrooms where

they can offset some of the environmental dis-

the employment opportunities. advantage suffered by minority children.
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Table 16.—~Average anm a1 salary, full profzssor through instructor in institutions of higher education by percent
of Negro enrollment, fall 1963

Negro enrollment
Control and region 0% 0-2% 2-5% 5-10% 10-50% 50-100%
No. | Wtd. avg. | No. | Wtd.avg. | No. { Wtd.avg. | No. | Wtd. avg. | No. | Wtd. avg. | No. | Wt* avg.
inst. inst. inst. inst. inst, inst.
1) )] (3 [C) )] ® Y] ® ® (10) (1) (12) (13)
Public institutions:
North Atlantic- - _ ____.__.. 3| 88,577 | 33 | $8,607 | 6 |$10,601 2 |$11, 514 | (1) 5| 88,152
Great Lakes and Plains__.__[ 2 | 8,268 | 43 | 8,777 | 11 9,417 | 2| 8,687 1 110,005 | 2 8, 185
South___._______________ 11 7,296 [ 45| 7,992 | 13 | 7,838 3| 6959 | 1 6,784 | 19 6, 583
Southwest ____._________.__ 21 7,041 [ 24| 8,176 | 7 | 7,777 11 7,419 | (1) 2 6, 806
Rocky Mountains and Far
West ... 2| 6,436 | 28 | 8,893 2| 9,641 | (1) (1) (1) (1) (1)
i Private institutions:

North Atlantie. . ____...__ 7| 6513 {156 | 8,268 | 27 | 8,867 | 6| 8,040 | 3| 5947 | 1 8, 309
;- Great Lakes and Plains___.{ 7 ! 6,336 147 | 7,781 | 30 | 7,872 5| 7,145 | 4| 7,895 | (1) (1)
o South___ . __ . ___..___. 25| 6,421 {63 | 7,543 | 8| 6,340 | 3| 6,047 | (1) (1) 19 5, 974

Southwes!_____ ... __.____ i 5,816 | 23| 6,770} 5 5,784 | (1) ¢)) (1) (1) 2 5,473
Rocky Mountains and Far
West__ ... 1 5,470 | 50 | 8,448 | 9 | 7,107 1} 7,302 | (1) (1) (1) (1)
All public instiiutions___.____.__| 20} 7,573 |178 | 8,491 | 39| 9,1i2 | 8| 9,248 | 2| 8,754 | 28 6, 824 w
All private institutions_____..___ 41 6, 379 (439 7,964 [ 79 | 8,175 | 156 | 7,640 7 7,352 | 22 6, 652
All institutions. . . ___.___.______ 61 7,165 (617 | 8,279 [118 | 8,756 | 23 | 8,643 | 9| 7,795 | 50 6, 773

1 Data not availabl..

and mathematics, made better grades in high
school, and more: often were in the highest track in
English.

3. Data from the senior students suggest thet
colleges do not narrow the gap in academic train-
ing between Negrc and majority pupils; indeed,
there is some evidence that the college curriculum
increases this difference, at least in the South.

4. Substantial tesi score differences exist be-
tween Negro and white future teachers at both
freshman and senior levels, with approximately
15 percent of Negroes ¢xceeding the average score
of majority students i the same region. (This
figure varies considerably depending on the test,
but in no case do as many as 25 percent of Negroes
exceed the majority average.)

5. The test data indicate that the gap in test
results widens in the South between the freshman
and senior years. The significance of this finding
lies in the fact that most Negro teachers are
trained in the Southern States.

6. The preferences of future teachers for certain
Kinds of schools and certain kinds of pupils raise
the question of the match between the expecta-
tions of teacher recruits and the characteristics of
the e.aployment opportunities.

223-741 0.~ 66 - 3

The preferences of future teachers were also
studied. Summarized in terms of market condi-
tions, it seems apparent that far too many future
teachers prefer to teach in an academic high school;
that there is a far greater proportion of children of
blue-collar workers than of teachers being pro-
duced who prefer to teach them; that there is a
very substantiul number of white teachers-in-
training, even in the South, who prefer to teach
in racially mixed schools; that very few future
teachers of either race wish to teach in predomi-
nantly minority schools; and finally, that high-
ability pupils are much more popular with future
teachers than low-ability ones. The preferences
of Negro future teachers are more compatible with
the distribution of needs in the market than are
those of the majority ; too few of the latter, relative
to the clientele requiring service, prefer blue-collar
or low-ability children or prefer to teach in racially
heterogeneous schools, or in special curriculum,
vocational, or commercial schools. These data
indicate that under the present organization of
schools, relatively few of the best prepared future
teachers will find their way into classrooms where
they can offset some of the environmental dis-
advantage suffered by minority children.
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School enrollment and dropouts

Another extensive study explored enrollment
rates of children of various ages, races, and socio-
economic categories using 1960 census data. The
study included also an investigation of school
dropouts using the October 1965 Current Popula-
tion Survey of the Bureau of the Census. This
survey uses a carefully selected saple of 35,000
households. It was a large enough sample to
justify reliable nationwide estimates for the Negro
minority but not for other minorities. In this
section the word ‘‘white” includes the Mexican
American and Puerto Rican minorities.

According to the estimates of the Current
Population Survey, approximately 6,960,000 per-
sons of ages 16 and 17 were living in the United
States in October 1965. Of this number 300,000
(5 percent) were enrolled in college, and therefore,
were not considered by this Census Bureau study.
Of the remaining, approximately 10 percent, or
681,000 youth of 16 and 17, had left school prior
to completion of high school.

The bottom line of table 17 shows that about
17 percent of Negro adolescents (ages 16 and 17)
have dropped cut of school whereas the corre-
sponding number for white adolescents is 9 percent.
The following table 18 shows that most of this
difference comes from differences outside the
South; in the South the white and Negro non-
enrollment rates are much the same.

Table 19 is directed to the question of whether
the dropout rate is different for different socio-
economic levels. The data suggest that it is, for
whereas the nonenrollment rate was 3 percent for
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those 16- and 17-year-olds from white-collar
families, it was more than four times as large (13
percent) in the case of those from other than
white-collar families (where the head of household
was in a blue-collar or farm occupation, unem-
ployed, or not in the labor force at all). Further-
more, this difference in nonenrollment by parental
occupation existed for both male and female,
Negro and white adolescents.

The racial differences in vhe dropout rate are
thus sharply reduced when socioeconomic factors
are taken into account. Then the difference of 8
percentage points between all Negro and white
adolescent dropouts becomes 1 percent for those
in white-coliar families, and 4 percent for those in
other than white-collar families.

Table 20 breaks the data down by metropohtan
and ronmetropolitan areas as well as by South
and non-South. The largest differences between
Negro and white dropout rates are seen in the
urban North and West; in the nonurban North
and West there were too few Negro households in
the sample to provide a reliable estimate. In the
South there is the unexpected result that in the
urban areas, white girls drop out at a greater rate
than Negro girls, and in the nonurban area white
boys drop out at a substantially greater rate than
Negro boys.

Relation of integration to achievement

An education in integrated schools can be
expected to have major effects on attitudes toward
members of other racial groups. At its best, it can
develop attitudes appropriate to the integrated
society these students will live in; at its worst, it

Table 17.~—Enrollment status of persons 16 and 17 years old not in college by sex and race, for the United States:
October 1965

(Numbers in thousands. Figures are rounded to the nearest thousand without being adjusted to group totals, which are independently rounded}

Both sexes Male Female
Enrollment status Total
White Negro White Negro White Negro
Total not in college, 16-17 years____________ 6, 661 5, 886 775 | 3,001 372 | 2, 885 403
Enrolled:
Private school . _ _ ___________________________ 588 562 26 281 11 281 15
Public school . ______________________________ 5,198 4, 588 610 2, 363 299 2,225 311
Not enrolied:
High school graduate________________________ 194 183 11 66 2 117 9
Non-high-school graduate_ ___________________ 681 553 128 201 60 262 68
Nonenrollmentrate_ ___________________________ 10 9 17 10 16 9 17

! Percent “not enrolled, non-high-school graduates” are of “total not in college, 16-17 years.”’
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Table 18.—Enrollment status of persons 16 and 17 years old not in college by sex, race, and region of residence, for
the United States: October 1965

(Numbers in thousands}
Both sexes Male Female
Enrollment status and region of residence Total
‘White Negro Whits Negro ‘White Negl'p
SOUTH
Total not in college, 16—17 years________..__ 2, 141 1, 676 465 847 238 829 227
Enrolled:
Private sechool _ - _ . i 108 89 19 45 11 44 8
Publie school _ . - - e e 1, 666 1, 297 369 669 195 628 174
Not enrolled:
High school graduate_ .- __ .. -~ - .- 36 29 7 8 0 21 7
Non-high-school graduate_ - .. ... 331 261 70 125 32 136 38
Nonenrollment rate ! _ oo aaa- 15 16 15 15 13 16 17
NCRTH AND WEST
Total not in college, 16-17 years...__..___.__. 4, 520 4, 210 310 2, 154 134 2, 056 176
Enrolled:
Private sehool - _ e 480 473 7 236 0 237 7
Publie seho0) - - o o e e 3, 532 3,291 241 1, 694 104 1, 597 137
Not enrolled:
High school graduate_ .- ..o 158 154 4 . 58 2 96 2
Non-high-school graduate._ .. ... 350 292 58 16€ 28 126 30
Nonenrollment rate 1o - o o oo oo e e —m 8 7 19 8 21 6 17
l

1 Percent “not enrolled, non-high-school graduates’ are of ‘‘total not in college, 16-17 years."’

can create hostile camps of Negroes and whites in
the same school. Thus, there is more to ‘‘school
integration” than merely putting Negroes and
whites in the same building, and there may be
more important consequences of integration than
its effect on achievement.

Yet the analysis of school factors described
earlier suggests that in the long run, integration
should be expected to have a positive effect on
Negro achievement as well. An analysis was
carried out to seek such effects on achievement
which might appear in the short run. This
analysis of the test performance of Negro children
in integrated schools indicates positive effects of
integration, though rather small ones. Results
for grades 6, 9, and 12 are given in table 21 for
Negro pupils classified by the proportion of their
classmates the previous year who were white.
Comparing the averages in each row, in every case
but one the highest average score is recorded for
the Negro pupils where more than half of their
classmates were white. But in reading the rows
from left to right, the increase is small and often

those Negro pupils in classes with only a few
whites score lower than those in totally segregated
classes.

Table 22 was constructed to observe whether
there is any tendency for Negro pupils who have
spent more years in integrated schools to exhibit
higher average achievement. Those pupils who
first entered integrated schools in the early grades
record consistently higher scores than the other
groups, although the differences are again small.

No account is taken in these tabulations of the
fact that the various groups of pupils may have
come from different backgrounds. When such
account is taken by simple cross-tabulations on
indicators of socioeconomic status, the performance
in integrated schools and in schools integrated
longer remains higher. Thus, although the dif-
ferences are small, and although the degree of
integration within the school is not known, there
is evident, even in the short run, an effect of school
integration on the reading and mathematics
achievement of Negro pupils.

Tabulations of this kind are, of course, the
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Table 19.—Enrollment status of persons 16 and 17 years old by sex, race, and occupation of household L:ad, for the
United States: October 1965

[Numbers in thousands. Percent not shown where base is less than 40,000]

Both sexes Male Female
Enrollment status and occupation of household head Total
White Negro ‘White Negro ‘White Negro
WHITE COLLAR
Total not in college, 16-17 years_ . ..__.__.___ 2,065 | 2,017 48 | 1,081 31 936 17
Enrolled:
Private school . - - o o e 275 257 18 135 11 122 7
Public school . - ... ___ 1,680 | 1,654 26 893 18 762 8
Not enrolled:
High school graduate_ ... . _____________.__ 44 42 2 14 2 28 0
Non-high-school graduate_ ... _____._._____ 65 63 2 39 0 24 2
Nonenrollment rate ' _ _ e 3 3 4 4 | .. ;2 P
NOT WHITE COLLAR
Total not in college, 16-17 years_ _ . ____.____ 4,596 | 3,869 727 | 1,920 341 1, 945 386
Enrolled:
Private school - - _ o e 313 3056 8 146 0 159 8
Public school _ - _ ... 3,517 | 2,933 584 | 1,470 281 | 1,463 303
Not enrolled:
High school graduate. . .- . ________.____ 150 141 9 52 6 89 9
Non-high-school graduate_ . - _______________. 616 490 126 252 660 238 66
Nonenrollment rate 1. _ _ . eeeana 13 13 17 13 i8 12 17

1 Percent “not enrolled, non-high-school graduates’’ are of “total not in college, 16-17 years.”

simplest possible devices for seeking such effects.
It is possible that more elaborate analyses looking
more carefully at the special characteristics of the
Negro pupils, and at different degrees of integra-
tion within schools that have similar racial com-
position, may reveal a more definite effect. Such
analyses are among those that will be presented
in subsequent reports.

Case studies of school integration

As part of the survey, two sets of case studies of
school integration were commissioned. These
case studies examine the progress of integration in
individual cities and towns, and illustrate prob-
lems that have arisen not only in these communi-
ties but in many others as well. The complete
case studies are maintained on file at the Office of
Education. In addition publication of all or some
of the reports by their authors will be carried out
through commercial publishers.

In the main report, excerpts from these case
studies are presented to illustrate certain recurrent
problems. A paragraph which introduces each of
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these excerpts is given below, showing the kinds of
problems covered.

Lack of racial information.—In certain communi-
ties, the lack of information as to the number of
children of minority groups and of minority group
teachers, their location- and mobility, has made
assessment of the equality of educational op-
portunity dificult. In one city, for example, after
a free transfer plan was initiated, no records as to
race of students were kept, thereby making any
evaluation of the procedure subjective only.
Superintendents, principals, and school boards
sometimes respond by declaring racial records
themselves to be a mark of discrimination.

A narrative of “the racial headcount problem”
and the response to the search for a solution is
given in the excerpt from the report on San
Francisco.

Performance of minority group children.—One of
the real handicaps to an effective assessment of
equality of education for children of .ainority
groups is the fact that few communities have given
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Table 20.—~Nonenrollment rates of persons 16 and 17 years old not in college by sex, race, type of area, and region of
residence, for the United States: October 1965

(Numbers in thousands. Percent not shown where base is less than 50,000}
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Both sexes Male Female
Nonenroliment rate, type of area, and region of residence Total
White Negro White Negro White Negro
METBOPOLITAN SOUTH
| Total not in college, 16-17 years_ _._______________ 715 545 170 295 95 250 75
Nonenrollment rate ' . _ .. ____________________ 10 9 12 4 14 16 11
¥ METROPOLITAN NORTH AND WEST
,, Total not in college, 16-17 years_ _________________ 2,576 { 2,301 275 1,237 124 | 1,064 151
: Nonenrollment rate ! _ _ . ________________________ 8 6 20 7 23 6 17
NONMETROPOLITAN SOUTH
Total net in college, 16-17 years_ _ .. .___________ 1, 426 1,131 295 552 143 579 152
Nonenrollment rate ¥ . _ _ _____ _____ __ . _______.____ 18 19 17 21 13 17 20
‘ NONMETROPOLITAN NORTH AND WEST
" Total not in college, 16-17 years___.__. e mmm————m 1,944 1,909 35 917 10 992 25
Nonerrollment rate ' _ _ __ .. . ____. 8 8 oo 9 | Y U

t Percent ‘‘not enrolled, non-high-school graduates’ are of “total not in college, 16-17 years.”

Table 21.~Average test scores of Negre pupils, fall 1965

Reading comprehension—Proportion of white Math achievement—Proportion of white

9 classmates last year clagsmates last year

'fé Grade Region

¢ None | Lessthan | Half |Morethan| None | Lessthan| Half | More than
; half half half half
12 | Metropolitan Northeast__________ 46. 0 43. 7 44. 5 47.5 41.5 40. 6 4]1.1 44. 5
12 | Metropolitan Midwest___________ 46. 4 43. 2 44. 0 46. 7 43.8 42. 6 42.9 44. 8
9 | Metropolitan Northeast__________ 44. 2 44. 8 44. 8 47.1 43.1 43. 5 43. 7 47.2
& 9 | Metropolitan Midwest__________._ 45.3 45. 2 45.3 46. 4 44. 4 44.3 44.1 46. 6
{ 6 | Metropolitan Northeast__________ 46. 0 45. 4 45. 8 46. 6 44. 0 43. 4 43. 6 45. 6
| 6 | Metropolitan Midwest.__________ 46. 0 44.7 44.9 45.1 43.8 42. 8 42.9 4.1
f’

systematic testing and fewer still have evaluated
the academic performance and attitudes of these
children toward education. Yet quality of educa-
tion is to be estimated as much by its consequences
as by the records of the age of buildings and data
on faculty-student ratio. A guide to cities now
planning such assessment is a pupil profile con-
ducted in Evanston, Ill.

In 1964, the Director of Research and Testing
for District 65 gathered and analyzed data on
“ability’” and “achievement” for 136 Negro
children who had been in continuous sttendance
&t either Central, Dewey, Foster, or Noyes school
through the primary years. A group of 132 white

children in continuous attendance for the same
period at two white primary schools was compared.
Seven different measures from kindergarten
through seventh grade were correlated and com-
bined by reducing all measures to stanines. The
excerpt from the Evanston report examines in
detail the performance of these two groups of
children. .
Compliance in a small community.—Many large
metropolitan areas North and South are moving
toward resegregation despite attempts by school
boards and city administrations to reverse the
trend. Racial housing concentration in large
cities has reinforced neighborhood school patterns
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Table 22.—Average test scores of Negro pupils, fall 1965

Proportion of majority classmates last year
Grade of first time
Grade Region with majority pupils Total
None Less than Half More than
half half

9 | Metropolitan Northeast___._________ 1,2,0r 3. ___.__ 45. 9 46. 7 46. 9 48. 1 46. 8
4,5,00 6. __...____ 45. 2 43. 3 44 4 44. 4 44 8

7,8 o0r9 . _______.__ 43. 5 42. 9 44, 6 45. 0 44. 0

Never.... oo 43. 2 | e feemem e 43. 2

9 | Metropolitan Midwest______________ 1,2,0r 3. ... 45. 4 46. ¢ 46. 4 48. 6 46, 7
4, 5,0r 6. _-_ 44. 4 44. 1 45. 3 46. 7 44. 5

7,8,0r O .. 44.4 | 43.4| 42.3| 452 43.7

Never____ o ___ 46. 5 oo e e 46. 5

12 | Metropolitan Northeast____._________ 1,2,0r 3. .. 40. 8 43. 6 45. 2 48. 6 46. 2
4, 5,0r 6 ____________ 46. 7 45.1 44.9 46. 7 45. 6

7,8,0or 8. .. ___ ... 42 2 43. 5 43. 8 49. 7 48. 2

10,11,0r 12, _________ 42, 2 41. 1 43. 2 46. 6 44. 1

Never___ oo -. 40.9 |- e 40. 9

12 | Metropolitan Midwest_._..__..____.. 1,2,0r 3. ... 47. 4 44. 3 45. 6 48.3 46. 7
4,5, 0r 6. _____._ 46. 1 43. 0 43. 5 46. 4 45. 4

7,8 0r9_ ____________ 46. 6 40. 8 42. 3 45. 6 45. 3

10, 1l,0r 12 _________ 44. 8 39.5 43. 5 44, 9 44. 3

Nevere oo o2 | e 47. 2

of racial isolation while, at the same time, many
white families have moved to the suburbs and
other families have taken their children out of the
public school system, enrolling them instead in
private and parochial schools. Small towns and
medium-sized areas, North and South, on the
other hand, are to some extent desegregating their
schools.

In the Deep South, where there has been total
school segregation for generations, there are signs
of compliatce within a number of school systems.
The emphasis on open enrollment and freedom-of-
choice plans, however, has tended to lead to token
enrollment of Negroes in previously white schools.
In school systems integrated at some grade levels
but not at others, the choice of high school grades
rather than elementary grades has tended further
to cut down on the number of Negroes chousing to
transfer because of the reluctance to take extra
risks close to graduation.

The move toward compliance is described in
the excerpt from the report of one small Mississippi
town.

A voluntary transfer plan for racial balance n
elementary schools.—The public schools are more
rigidly segregated at the elementary level than in
the higher grades. In the large cities, elementary

32

schools have customarily made assignments in
terms of neighborhood boundaries. Housing seg-
regation has, therefore, tended to build a seg-
regated elementary school system in most cities
in the North and, increasingly, in the South as
well, where de facto segregation is replacing de jure
segregation.

Various communities have been struggling to
find ways to achieve greater racial balance while
retaining the neighborhood school. Bussing, pair-
ing, redistricting, consolidating, and many other
strategies have been tried. Many have failed;
others have achieved at least partial success. In
New Haven, Conn., considerable vigor has been
applied to the problem: Whereas pairing was
tried at the junior high level introducing compul-
sory integration, a voluntary transfer plan was
implemented at the elementary level. Relief of
overcrowding was given as the central intent of the
transfer plan, but greater racial bslance was
achieved since it was the Negro schools that were
overcrowded. With the provision of new school
buildings, 1owever, this indirect stimulus to deseg-
regation will not be present. In New Haven the
transfer plan was more effective than in many
other communities because of commitment of
school leadership, active solicitation of transfers by
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deor-to-door visits, provision of transportation for
those transferring, teacher cooperation, hetero-
geneous grouping in the classrooms, and other
factors.

The original plan provided that a student could
apply to ary one of a cluster of several elementary
schools within a designated ‘‘cluster district,” and
the application would be approved on the basis of
availability of space, effect on racial balance and
certain unspecified educational factors; that stu-
dents ‘‘presently enrolled”’ at a particular school
would be given priority; and that transportation
would be provided where necessary.

Desegregation by redistricting at the junior high
school level.—The junior high schools, customarily
grades seven to nine, have been the focus of con-
siderable effort and tension in desegregation plans
in many communities. With most areas clinging
to the neighborhood school at the elementary level
with resultant patterns of racial concentration,
and with high schools already more integrated be-
cause of taeir lesser reliance upon neighborhood
boundaries and their prior consolidation to achieve
maximum resources, junior high schools have been
a natural place to start desegregation plans. Like
the elementary schools, they have in the past been
assigned students on the basis of geography; but
on the other hand, they tend to represent some
degree of consolidation in that children from sev-
eral eletnentary schools feed one junior high school.
Further, parental pressures have been less severe
for the maintenance of rigid neighborhood bound-
aries than at the elementary level.

Pairing of two junior high schools to achieve
greater racial balance has been tried in a number
of communities. Redistricting or redrawing the
boundaries of areas that feed the schools has been
tried in other areas. In Berkeley, Calif., after
considerable community tension and struggle, a
plan was put into effect that desegregated all three
junior high schools (one had been desegregated
previously). All the ninth graders were sent to a
single school, previously Negro, and the seventh
and eighth graders were assigned to the other two
schools. The new ninth grade scheol was given
a new name to signal its new identity in the eyes
of the community. The excerpt describes the
period folleving initiation of this plan and the
differential success of integration in the different
schools.

A plan jor racial balance at the high school level. —
In a number of communities, students are assigned
to high schools on the basis of area of residence and
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hence racial imbalance is continued. In Pasadena,
Calif., a plan wag initiated to redress this imbalance
by opening places in the schools to allow the trans-
fer of Negroes to the predominantly white high
school. A measure of success was achieved but
only after much resistance. Of interest particu-
larly in this situation was the legal opinion that
attempts to achieve racial balance were violations
of the Constitution and that race could not be
considered as a factor in school districting. Ap-
parently previous racial concentration, aided by
districting, had not been so regarded, yet attempts
at desegregation were. The scheool board found
its task made more difficult by such legal maneuv-
ering. The excerpt describes the deliberations
and controversy in the school board, and the
impact of the court decision, which finally upheld
the policy of transfers to achieve racial balance.

Segregation at a vocational school.—The Wash-
burne Trade School in Chicagc seems to be effec-
tively segregated by virtue of the practices and
customs of the trade unions, whose apprenticeship
programs have been characterized by racial isola-
tion. Washburne has presented the same picture
since its founding in 1919 after the passage of
the Smith-Hughes Act by Congress. That act
provides for the creation of apprenticeship pro-
grams in which skilled workers are trained both
in school and on the job. For example, a young
man who wishes to be certified as a plumber may
work at his job 4 days a week and attend a formal
training program at least 1 day or more or evenings
a week.

The apprenticeship programs are leavily fi-
nanced and regulated by the Federal Government
through the Department of Labor and the Depart-
ment of Health, Education, and Welfare. In
recent years the regulations have focused increas-
ingly upon racial segregation within the union
structures. One of the causes for this concern
has been the rather discouraging racial pattern in
the apprenticeship schools. Washburne seems to
preserve that pattern. In 1960 an informal
estimate showed that fewer than 1 percent of the
2,700 Washburne students were Negroes. Half
of the apprenticeship programs conducted at the
school had no Negroes whatsoever. This excerpt
describes the state of racial segregation at Wash-
burne and at Chicago’s vocational schools.

Relation of a university to school desegregation.—
Education is a continuum—from kindergarten
through college—and increasingly public school
desegregation plans are having an impact on
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colleges in the same sarea, particularly those
colleges which are city or state supported. Free
tuition, as in the New York City colleges, has no
meaning for members of minority groups who have
dropped out of school in high school and little

meaning for those whose level of achievement is
too low to permit work at the college level. A
number of colleges, through summer tutorials and
selective admittance of students whose grades
would otherwise exclude them, are trying to redress
this indirect form of racial imbalance.

in Newark, Del., the pressures for desegrega-
tion in the public schools have had an effect on
the nearby University of Delaware indicated by

the following excerpt:
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There are striking parallels in reactions to integration
among Newark’s civic agencies, school district, and the
University of Delaware. Because the university plays
such a large part in Newark’s affairs, this excerpt examines

its problems with school integration.
* *

* * *

This section concludes the summary report on
the survey; the summary report is the first section
of the full report, and it is also printed separately
for those who desire only an overview of the main
findings of the survey. The full report contains
a great deal of detailed data from whiclr a small
amount has been selected for this summary. It
also contains a full description of the statistical
analysis which explored the relationships between
educational achievement and school char-

acteristics.
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2.0 School Environment

2.1 Overview

In the first century of this Nation’s history, op-
portunity was associated with the frontier; the
pioneer was the symbol of success. For much of
the second century opportunity has been associ-
ated with expanding industrial enterprise; the
self-made man has been the symbol of success.
Today, opportunity must be found in a highly
organized technological society; the scientist is
the symbol of success.

Public schools are the principal means in our
sqciety for providing opportunity by developing
mental skills and imparting knowledge. Their
task is most critical for those groups which,
through economic or cultural deprivation or so-
cial exclusion, are least able to transmit to their
children the skills that will provide them with
opportunity in our Nation today. In this per-
spective, the question of this report becomes a
simple one: How well do the schools of our Nation
provide such opportunity for minority group
children who would otherwise begin adult life
with a distinet disadvantage? The minorities
which today are at the greatest disadvantage in
this regard are racial and ethnic minorities, and it
is five of these minorities on which the report
focuses most attention: Negro Americans, Puerto
Rican Americans, Indian Americans, Mexican
Americans, and Oriental Americars.

To answer such a question as the one posed
above requires a variety of approaches. Most
fundamental, of course, is the question of how
well schools reduce the inequity of birth by pro-
viding minority children an equitable foundation
of mental skills ar ] knowledge; that is, what re-
sults do the schools produce?

Using the criterion of standard tests of those
meital skills that are necessary for furthe: educa-
tion and for today’s occupations, section 3.1 of
this report examines this question. A related
question has to o with the initial language
deficiencies that minorities from linguistically
different cultures have at the beginning of school,
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and what happens to these deficiencies over the
period of school. This quesiion is examined iu
summary form in section 8.2. In addition to the
outcome of school as measured by test results,
another outcome of school is the extent of schooling
itself. Many children do not complete high
school; this outcome of schooling is examined in
section 6.1.

Beyond such a question about the results of
schooling, it is necessary to know about a number
of other matters. First is the question of the re-
sources that go intc schools attended by children
of minorities, in comparison with the resources
that go into schools attended by other American
children. The statistical tabulation and discus-
sion of these resources is carried out in secticns
2.2 through 2.9 of this report for elementary and
secondary schools and section 5.1 for higher edu-
cation. In addition, special aspects of school
resources are examined in summary in section
8.3 on guidance counselors and section 8.4 on
vocational education.

Once the results that schools produce, and the
resources that go into schools are known, the
question becomes: What is it about schools that
has most effect upon the results that they produce?
Why and how are schools effective? This ques-
tion is examined in section 3.2 for elementary and
secondary education. A special examination of
the effects of an innovation in education—Head
Start summer preschool programs—is carried ont
in section 8.1.

There is one special aspect of educational op-
portunity that has been, and continues to be, of
critical relevance for racial minorities, particularly
Negroes. This is racial segregation of schooling,
whether by legal segregation, as has been true in
the South, or by social and residential segregation,
asis true in the North. This aspect of educational
opportunity is examined throughout the report,
but three sections of the report iocus exclusively
on facets of racial segregation. Section 3.3 ex-
amines in a preliminary way the results of school-
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ing, in elementary and secondary grades, in racially
segregated and racially integrated schools. Sec-
tion 4.1 examines the training of Negro and white
schoolteachers. In racially segregated education,
school faculties are also largely segregated by race.
This section examines the joint implications of such
segregation, taken together with the differential
preparation of Negro and white teachers, for
education of the generations of schoolchildren
who will be taught by these teachers.

Arnother aspect of the problem of school segre-
gation liesin the current attempts, both in the
North and in the South, to reduce the amount of
racial segregation in the schools. Part of the
work that led to this report consisted of case
studies of particular cities and communities which
examined the condition of school segregation in
the community, and changes in that condition.
From these case studies excerpts that illustrate
general problems in school desegragation have
been selected. These are prasented in sections
7.1-7.8.

2.11 General character of school environ-
mentis

The school environment of a child consists of
many things, ranging from the desk he sits at to the
child who sits next to him, and inciuding :he
teacher who stands in front of his class. Any
statistical survey gives only the most meager evi-
dence of these environments, for two reasons.
First, the reduction of the various aspects of the
environment to quantitative measures must in-
herently miss many elements, both tangible and
more subtle, that are relevant to the child. The
measures must be comparsble from school to
school; yet the elements which are experienced as
most importent by the child will likely differ from
one school to another, and may well differ among
children in the same school.

Second, the child experiences his environment
as a whole, while the statistical measures neces-
sarily fragment it. Having a teacher without a
college degree may indicate an element of disad-
vantage; but in the concrete situation, a school-
child may be taught by a teacher who is not only
without a college degree, but who has grown up
and received his schooling in the local community,
who has never been out of the State, who has a
10th-grade vocabulary, and who shares the local
community’s attitudes.

For both these reasons, the statistical examina-
tion of difference in school environments for mi-

nority and majority children will give an impres-
sion of lesser differences thau actually exist. More
often, though not always, these differences are to
the disadvantage of minorities, so that the subse-
quent sections will probably terd to understate
the actual disadvantage in school environment ex-
perienced by the average minority child compared
to that experienced by the average majority child.
Such an understatement of differences is a neces-
sary consequence of a systematic statistical com-
parison. This, however, is a lesser evil than the
possible observer bias introduced by impression-
istic and qualitative studies of school environ-
ments. (In certain areas, such as community re-
sponses to problems posed by segregaticn, quali-
tative study is almost necessary, end the possibil-
ity of observer bias must be accepted. The case
studies which are excerpted in sections 7.1-7.8
reveal aspects of segregation problems and com-
munity response that a statistical study could
hardly match.)

To reduce the fragmentation of school environ-
ments that statistical tables create, the major
differences between school environments for minor-
ities and whites have been summarized in two
ways. First, particular aspects of the environ-
ment are treated, examining the country as a whole
and all regions. These aspects are divided into
three major classes: the facilities and curriculum
(sec. 2.2), characteristics of school staff, including
both teachers and principals (sec. 2.3), and charac-
teristics of fellow students (sec. 2.4).

Second, to give a better picture of the school
environments that Negro and white children
experience in different regions of the country,
the eight regional strata used in the survey are
grouped into four, and the schools, staffs, and
students in three of these are summarized for
schools attended by Negroes and whites. The
groupings are: the metropolitan North, including
the West (sec. 2.5), the metropolitan South,
including the Southwsest (sec. 2.6), the nonmetro-
politan South, including the Southwest (sec. 2.7),
and the nonmetropolitan North. Since this last
region contains less than 5 percent of the N ation’s
Negroes, it is not examined separately. Finally,
section 2.8 describes the schools, staffs, and stu-
dents in schools attended by each of the other
four minorities, for the Nation as a whole. Sec-
tion 2.9 presents a brief tabulation of school
characteristics in the outlying areas. 'This dual
organization is necessarily redundant, but such
redundancy may better accomplish the aim of
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describing the school environments of minority
and majority children.

2.12 Comparisons within and beitween local
areas

When one finds a difference between the school
envirouments of minority pupils and majority
pupils, the question immediately arises: What is
responsibie for this difference? An important
aspect of this question concerns residence: Does
the difference arise because of differential alloca-
tion of resources within the same locality, or does
it arise because minority children live in different
localities from those of the whites, with different
resources? If a difference is the result of the first
of these two causes, elimination of the difference
requires attention to the local distribution of re-
resources between minority and majority pupils,
and to possible sources of discrimination; if it is
the result of the second, this implies that there are
geographic “pockets’” of school deficiencies. The
second means that certain localities—those in
which a high concentration of minority students is
found—have fewer resources devoted to schools.
Elimination of the deficiency depends upon in-
fusion of resources into the schools in localities,
probably by means of an infusion of resources inte
the locality itself.

To distinguish tetween these two sources of
inequality, two procedures have been used. One,
used only for Negroes, is to show results separately
for eight geographic and metropolitan-nonmetro-
politan strata. Comparisons of Negro and white
school environments within the strata show in-
equalities within these regional strata; compari-

sons for either race between different strata show

inequalities that characterize the stratum as a
who'e. For example, table 2.24.2* shews that in
the nonmetropolitar. South, 15 percent of Negro
elementary pupils and 11 percent of white elemen-
tary pupils are in a school with a remedial reading
teacher, while in the noninetropolitan North, 37
percent of Negroes and 46 percent of whites are in
such a school. In one region, Negroes are slightly
more often than whites in schools with remedial
reading teachers; in the other, they are somewhat
less often in such schools. However, it is in the
compsurison of regions that the major difference
lies, with the nonmstropolitan South having a
lower frequency of such teachers. This fact, taken
together with the fact that there are many Negroes
in the nonmetropolitan South, indicates a dis-

*Page 100,
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advantage for Negroes; it is a disadvantage shared
by Negro and white alike in the nonmetropolitan
South.

These regional comparisons, however, shew tha
effect of locality of residence only very broadly,
by large geographic regions. To examine the same
question for much more restricted localities, an
additional datum is presented in the tables and
discussed in the text. It is ordinarily referred to
as “whites in the same county,” and in the tables
is labeled “W(N)”’ for whites in the same county
as Negroes (and for other minorities, W( ), with
initials of the minority inserted). Its construc-
tion is described in appendix 9. In brief, this
meastre weights the schools atiended by whites in
each county proportion. 'y to the numbers of
Negroes in that county.

It allows two comparisons. First, differences
between Negroes and whites in the same county
show differences within the same counties (or the
standard metropolitan areas, for the metropolitan
strata). Comparisons between whites in the same
county and all whites in the region show differences
between the counties or metropolitan area in which
minority children are most heavily concentrated,
and those in which whites are most heavily con-
centrated. An example may be seen in the same
table referred to above, 2.24.2, where 37 percent
of Negroes in the nonmetrepolitan North are in a
school with a remedial readiug teacher, and 46
percent of whites are in such a school. To see the
source of this 9-percent difference, we compare
Negroes with the W{(N) column, and find that 40
percent of the latter have remedial reading teach-
ers. Thus, they are 3 percent differert from Ne-
groes in these counties. The other comparison,
of W(N) with whites in the region, shows that
whites in the same counties where Negroes are
concentrated are 6 percent less often in schools
with remedial reading teachers then whites in the
region as a whole. Thus, in this case, the larger
part of the overall difference between Negroes and
whites is accounted for by the lower frequency of
remedial reading teachers in the counties where
Negroes asre most heavily concentrated.

In nonmetropolitan strata, the lccality for which
this comparison is made is the county; for metro-
politan strata, it is the standard metropoliten area,
including the city and suburbs. The inclusicn of
suburbs with the central city in metropolitan areas
means that the comparison b: tween Negro and
W{N) is in part a comparison of the schools in the
cities, where most Negroes live, and the schools in
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the suburbs, where many of the whites live. To
have restricted the range to the central city alone
would have obscured these city-suburb inequali-
ties that cxist within metropolitan areas.

2.13 Distribution of Negro children

Besides being classified by race, data for Negro
and white children are classified by whether the
schools are in metropolitan areas or not. The
definition of a metropolitan area is the one com-
monly used by Government agencies: & city of
over 50,000 inhabitants including its suburbs. All
other schools in small cities, towns, or rural areas
are referred to as nonmetropolitan schools.

For most tebles, date for Negro and white
children are classified by geographical regions.
For metropolitan schools there are ususlly five
regions uefined as follows:

Northeust —Connecticut, Maine, Massachu-
setts, New Hampshire, Rhode Island,
Vermont, Delaware, Maryland, New Jer-
sey, New York, Pennsylvania, District of
Columbia

Midwest —Illinois, Indiana, Michigan, Ohio,
Wisconsin, Iowa, Kansas, Minnesota, Mis-
souri, Nebraska, North Dakota, South
Dakota

South—Alabama, Arkansas, Florida, Georgia,
Kentucky, Louisiana, Mississippi, North
Carolina, South Carolina, Tennessee, Vir-
ginia, West Virginia

Southwest—Arizona,
homa, Texas

West—Alaska, California, Colorado, Hawaii,
Idaho, Montana, Nevada, Oregon, Utah,

Washington, Wyoming

New Mexico, Okla-

The nonmetropolitan schools are usually classi-
fied into only three regions:

South—As above

Southwest—As above

North and West—All States not in the South
and Southwest

Data for minority groups other than Negroes
are presented only on a nationwide basis because
there were not sufficient cases to warrant a break-
down by regions. The following table using 1960
census data shows the distribution of Negroes age
5 t0 12 among the eight strata defined above.

Gince World War I there has occurred in this
country a vast regional redistribution of the Negro

populstion threugh internal migration.* In 1910,
89 percent of the Negro population was con-
centrated in the South. By 1960, the proportion
of Negroes living in the North and West bad
reached 40 percent, almost four times the propor-
tion in 1910. The great change in the concentra-
tion of the Negro populaticn is even more dramatic
in their exodus to the metropolitan areas, and
particularly to the large central cities of the
Nation. In 1910, 73 percent of all Negroes lived
on farms and in rural areas with less than 2,500
inhabitants. A complete reversal had occurred
by 1960 with 73 percent of the Negroes living in
urban areas, with 65 percent being in the largest
metrenolitan areas. Moreover, it isin the central
cities of the metropolitan areas where the bulk of
these Negroes reside. In 1960, 51 percent of all
Negroes in the United States lived in the central
cities; this urban residential pattern is much more
characteristic of the North and West than it is of
the South.

Table 2.13.1.—Distribution of Negro children
age 5-19, 1960

Number as| Numberas

Number of | percent of rcent of

Stratum Negroessage lall Negroes,| all children,

5-19 age 5-19in| age5-10in

Nation stratum
METROPOLITAN
Northeast___ .- _---- 937, 000 16. 0 9.6
Midwest - . oo -- 936,000 + 16.0 16. 2
Westc e e m e 266, 000 45 4.9
Southo o ccaeieeem 1, 580, 000 27.0 22. 7
Southwest__.. v cceea-- 265, 000 4.5 12. 3
NONMETROPOLITAN

North and West . - .- . 99, 000 1.7 1.2
Southe e ccccc o= 1, 565, 000 26. 7 23. 2
Southwest - ooo-on- 213, 000 3.6 22. 0
Total .. ..o - 5, 861, 000 100.C |-

Furthermore, because the Negro population in
this country is younger than the white population,
the trend to a large concentration of Negroes in
the cities is even more dramatic for the school-aged
population. In 1960, 68 percent of Negro children
of school age in the United States lived in the
metropolitan areas. This 50-year pattern of

*For a more complete account of the changes in the
distribution of Negroes throughout the Nation, see Philip
M. Hauser, ‘“Demographic Factors in the Integration of
the Negro,” Daedalus fall 1965, pp. 847-877.
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migration is continuing* and promises to further

increase the proportiocn of Negroes in the urban

North and West.

2.14 Racial composition of schools attended
by whites and minorities

The survey sample was not designed for the pur-
pose of obtaining precise estimates of the racial
compostion of schools attended by each of these
groups of children. Despite this, for large regions
of the country, it is possible to estimate the dis-
tribution of each of these groups of children in
schools of varying racial composition. The re-
gional groups for Negro and white children consist
of clusters of the eight strata described in section
1.2, as follows: the metropolitan North (Northeast,
Midwest, and West), metropolitan South (South
and Southwest), nonmetropolitan North (North
and West), and nonmetropolitan South (South and
Southwest). Graphs are presented (figs. 2.14.1-
2.14.28) 1 to show estimates of the racial composi-
tion of schools at the beginning of school, for 1st-
graders, and at the end of school, for 12th-graders,
in each of these groups.

Each graph shows the percent of pupils in a
given group in schools with a racial composition of
0-10 percent, 10-20 percent, 20-80 percent, and
90-160 percent pupils of that same group. For
example, figure 2.14.1 shows that in the metro-
politan North, 27.8 percent of Negro first-graders
are in schools that are 90-100 percent Negro,
16.4 percent are in schools 80-90 percent Negro, an
average of 8.0 percent are in schools in each 10-
percent interval from 20-80 percent Negro, 4.5
percent are in schools 10-20 percent Negro, and
3.1 percent are in schools 0-10 percent Negro.
(The data for 20-80 percent are averaged over this
range, because the low frequency gives unreliable
estimates for any 10 percent interval in this range.)

The figures for first-grade Negro children show
that their segregation is greatest in the metro-
politan South, next greatest in the nonmetropoli-
tan South, and :east in the nonmetropolitan North.
The first-grade white children are in schools that
are even more completely limited to their own
race. Almost no whites are in schools that are
predominantly nonwhite. Among the other mi-
norities, only Indian American children are located
in any numbers in schools where their racial group
is predominant.

*See, for example, Bureau of the Census, Supplementary
Reports PS (SI)-49, Nov. 16, 1965.

tFigures appear at end of this section except four
which appear in see. 1.1.
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At grade 12, the racial concentration has re-
duced somewhat for Negroes. More of them are
in schouls of intermediate racial composition, and
a higher percentage of them are in schools that are
predominantly white. The change is least in the
South (figs. 2.14.16 and 2.14.18), and greatest in
the nonmetropolitan North. However, this latter
region contains less than 5 percent of the Nation’s
Negroes, so that this integration represents only
a small number of Negroes (see table 2.13.1).

Whites at grade 12 show almost identical con-
centration in predominantly white schools as they
do at grade 1. Although more Negroes at grade
12 are in predominantly white schools, whites
remain about as racially concentrated, though the
category 90-100 percent obscures the fact that at
grade 12, there is a higher percent of schools that
have a few Negroes in them (though they remain in
the 90-100 percent white category). The other
minorities at grade 12 are, except for Oriental
Americans, uniformly in schools where they are a
smaller minority than are the grade-1 pupils.

A slightly different way of looking at the data on
racial composition is to find the percent of students
of a race in schools in which they are the majority
race. Almost all white pupils in both grades 1 and
12 are in schools where they are a majority. The
percentage rises to within a fraction of 100 percent
in grade 12 of the nonmetropolitan North and only
goes as low as 94 percent in grade 1 of the nonmet-
ropolitan South.

Table 2.14.1.—Percent of white and minority pupils
in schools in which they are in the majority, fall

1965

Item Grade 1 Grade 12
50-100% | 50-100%
Negro:
Metropolitan North_____________ 72 35
Metropolitan South_____________ 97 95
Nonmetropolitan North_________ 70 &
Nonmetropolitan South_________ 92 85
All Regions____________________ 87 66
White:
Metropolitan Worth.____________ 96 98
Metropolitan South_________ ———- 100 99
Nonmetropolitan North_________ 98 100
Nonmetropolitan South_________ 94 28
All Regions___._____________ - 97 99
Mexican American__________________ 30 2
Puerto Riean- . ____________________ 8 3
Indian American.._________________ 48 9
Oriental American__________________ 1 13
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Negroes, although much less numerous than
whites, are almost as likely to be a majority in the
schools they attend in the South, especially in met-
ropolitan areas. The greatest amount of racial
diffusion, by this measure, for Southern N egroes is
in grade 12 of the nonmetropolitan South, where
85 percent of the Negro studen’s are in predomi-
nantly Negro schools. Negroes in the North are
less racially isolated, especially at the 12th grade.
At grade 1 in both the metropolitan and nonmetro-
politan North, about 70 percent of the Negro

children are in schools in which they are a majorit y.
At grade 12, 35 percent of the Negroes in the
metropolitan North are in predominantly Negro
schools, but only 8 percent of the Negroes in the
nonmetropolitan North are in predominantly
Negro schools.

A Substantial number of Indian American and
Mexican-American first-graders are in schools in
which they are the majority group. This is not
true at the 12th grade.
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FIGURE 2.14.9
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FIGURE 2.14.13
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FIGURE 2.14.21
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FIGURE 2.14.23
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FIGURE :2.14.25
MEXICAN AMERICAN PUPILS —ALL REGIONS
i GRADE 12
PERCENT OF MEXICAN AMERICAN STUDENTS IN SCHOOLS
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PUERTO RICAN PUPILS—ALL REGIONS
GRADE 12
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FIGURE 2.14.27
INDIAN AMERICAN PUPILS —ALL REGIONS
GRADE 12

PERCENT OF INDIAN AMERICAN STUDENTS IN SCHOOLS ,
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2.15 Misclassification of minorities

Children were classified by race and ethnicity on
the basis of their responses to questionnaire items.
Because of response error, some misclassification
arose. This misclassification was probably least
serious at grades 1 and 12, for at grade 1 the
teacher completed the questionnaire, and at
grade 12, the students were less likely to make a
response error. It was probably greatest at
grade 6, which was the first grade at which the
child himself both read the questions and checked
the responses.

This misclassification is least serious for Negroes
and whites, for the error responses constitute only
a small fraction of the total for each of these
groups, and also because a child was classified as
Negro or white only if he did not check that he
was Puerto Rican or Mexican-American on the
question referring to ethnicity. It is probably
greatest for Puerto Ricans and Mexican-Ameri-
cans. The anonymity of the pupil data made it
impossible to check or eliminate incorrectly
classified individuals. As a consequence, the data
in section 2 for Puerto Ricans, Mexican-Americans,
and Indian Americans for elementary schools
should be interpreted with caution, as should the
results for these groups for grades 3 and 6 in
sections 3.1 and 3.2.

2.2 School facilities, services, and
curriculums

This section examines school facilities, services,
and programs by comparing the availability of
these varicus facilities and services for different
minoiity groups, and for different parts of the
country. No attempt is made to evaluate the
significance of any of the lifferences found in this
section. It merely presents the information
derived from the questionnaires completed by
principals and teachers regarding the facilities,
special services, curriculums, programs for excep-
tional children, pupil evaluation methods, and
extracurricular activities available in their schools.

Each school characteristic will be found in each
of four tables, two of them dealing with elementary
schools and two with secondary. In each case,
one table deals with the availability of a charac-
teristic to the various racial and ethnic groups and
the other table deals with the availability to
Negroes and whites in different regiors of the
country.

In examining the availability of school facilities
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as reported in the tables and text of. this section,
it is important to keep two points in mind, in
addition to those discussed in section 2.1. The
first is that not all facilities are equally relevant
to learning, nor are they relevant in the same way
to learning. A science laboratory performs a
different function than does a school psychologist.
Thus, there can: be no overall summming up, to give
a total measure of the differences in schools
attended by the various groups under study.
Particular clusters or areas of facilities can be
viewed somewhat as a whole, but there can be no
real comparisons between things in quite different
areas—such as auditoriums and textbooks, for
example. At the end of this section, an overall
view of the differences that exist in several large
areas of schoo! functioning will be presented as a
summary. Even to do this, certain facilities will
be grouped which are quite different, and which
should be examined separately for most purposes.

A consequence of the noncomparability of these
items is that they cannot be put in a general order
of importance. Different persons wili have dif-
ferent orders, depending on their beliefs about
what factors most affect learning. The order of
discussion of items in the text follows closely the
order of the tables, which use the same general
groupings as used in other Office of Education
publicatiops.

The second point that must be kept in mind is
that for some services, there should be no pre-
sumption that they ought to be equally available.
Certain services, such as free lunches and free
milk, are services specifically provided for children
from low-income families. Such items are pre-
sented simply to show the level of availakility of
such services to different groups, with no possi-
bility of assessing equality or inequality by the
existence or absence of differences.

The geographic designations used in the Zables
are explained in section 2.1. The abbreviations
of racial groups are slightly different. The term
‘““‘whites in the same county’’ uses six symbols de-
fined as follows: whites in the same county as
Negroes, W(N); as Mexican Americans, W(M);
as Puerto Ricans, W(PR); as Indian Americans,
W(AI); as Oriental Americans, W(OR); and as
other races, W(OT). An explanation of the mean-
ing of this statistic is given in section 2.12. The
tables designate the questionnaire item which sup-
plied the data using the letters P for principal, T
for teacher, and U for pupil or student; thus P-11
refers to the 11th item on the school principal’s
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questionnaire. In all the tables to follow, zero as  whereas only 16 percent of white children in the

a percentage means less than one-half of 1 percent. ~ same counties as Puerto Rican children are in such
2.21 School buildings, facilities, and equip- buﬂdmgs.
ment Turning to table 2.21.3, it can be seen that the

situation is similar with sn:al differences generally
prevailing. The largest exceptions are that
Puerto Rican and Oriental childrsn are seen to be
in older school buildings. Ancther significant
difference can be seen in number of pupils per
room and pupils per teacher for Negro children
but this can best be examined in the regionei tahles
to which we now turn.

On the national level it appears in table 2.21.1
that there is no difference between Negroes and
whites regarding the number of improvised or
makeshift rooms in the schools attended by
elementary school pupils, the elementery schools
having an average of only one such improvised
room per school building. However, on the
instruction room and teacher; number of makeshift regional level (table 2.'21'2) we find some dlﬁer-
instruction rooms; and percentage of students in ences. For example, in the metropolitan regions
schools with an old buildiug. The largest differ-  (except South and West) the Negro students
ence from either the national norms or from whites ~ attend elementary schools which have on the
in the same locality appears for Puerto Rican chil-  average one makeshift room while the white
dren in buildings over 40 vears old where it car be  students of the region have no such rooms. The
seen that 24 percent of them are in such buildings  largest number is found in the secondary schools

Tables 2.21.1, .2, .3, and .4 refer to the ques-
tions and special measures from the principal’s
questionnaire about the physical characteristics of
the classrooms. In studying these four tables the
major differences between Negroes and whites can
most easily be seen in the geographical groupings
of tables 2.21.2 and 2.21.4. The other two tables
are primarily useful for natienwide comparisons
of the non-Negro minorities with Negroes and
whites.

Observing the nationwide averages first it ap-
pears that school children of all groups differ rela-
tively litile in the physical school facilities avail-
able. In elementary schools (table 2.21.1) they
all have about the same: number of pupils per

Table 2.21.1.—Characteristics of clementary ! school plants attended by mincrity and white pupils, for the United
States, fall 1965

Item Questli)gn All | W N (WN)] M | wW(M) | PR |W(PR)| Al | W(AD) | OR | W(OR) | OT | W(OT)
number

4)] @ @GOG | ® 9) ) (an | a2 [ @) | a9 | as)| @6

Average number of in-
struction rooms per
building 2_____________ P-11 201191231201 18 17 | 25 21 | 20 19 | 19 18 | 20 19

Average number of
improvised or make-
shift instruction.rooms
per building___________ P-12 1 1 1 1 1 1 1 1 1 1 1 1 1 1

Percent of students in
school plants of spec-

ified age:
Less than 20 years.__| P-10 61 | 60 | 63 | 62 | 59 58 | &7 57 ! 66 66 | 61 62 | 65 63
20-39 years_________ P 20 120 | 17 | 23 | 18 20 | 18 26 | 20 21 | 20 22 | 16 19
40 years ormore_ . _ _|__________ 18 | 18 | 18 | 14 | 22 20 | 24 16 | 13 11 | 18 15 | 17 17
Average number of
pupils per:
Instruction room 2___| SM-1% 30 {29 | 32|31 | 33 33 | 31 30 | 30 29 | 33 32 | 33 33
Teacher.___________ ‘SM-2% 29 | 28 | 29 {29 |30 29 | 30 29 | 30 30 | 28 28 | 29 29
Average total enroll-
ment in school. . _ _ .___ P-40 491 1485 |547 |500 [463 | 450 |520 | 494 [475 | 470 |498 | 484 496 488

! Inp sll of the tables in Section 2, the values for “‘elementary’” school pupils are based on data for sixth grade pupils.
? Includes regular classrooms designed or remodeled for class instruction, laboratories and shops; excludes improvised or makeshift classrooms and general
use facilities.

*See app. 9.42 for explanation.
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Table 2.21.2.—Characteristics of elementary school plants attended by Negro and white pupils, for metropolitan
and nonmetropolitan areas, by region, fall 1965

Average number of improvised or makeshift
instruction rooms per building....___.__.___.| P-12 1 i 1 2| 2 1 1 1 1{ 0] O 0
Percent of students in school plants of speci-

Nonmetropolitan
United States
Question
1tem number North and West South Southwest
N |[WN)| W N [(WN)| W N (WN)|] W N (W(N)| W
m 2 @lw | e|le|lo|le®|o|a|a)|a)| a3)|ad
Average number of instruction rooms per
ﬁ; T P-11 93| 20| 19|15 16| 15|20 | 18| 18| 13|18 15
?

__________ 6362|160 | 48 | 47 | 54| 72| 42| 34| 73 | 58 40
20 t0 39 YeaArS oo imeemmmmmmmm e |e e 171231 20| 35|37 13|21 34|43 |17 20| 28
40 years Or MOTe_ . _ = - -oocoooommmmm o |-mmmm == oo 18| 14| 18 | 17 | 16 | 32 21 | 20 171 29
Average number of pupils per:
Instruetion room ' _ ___ -~ SM-1* 32131/ 29| 2525|128 (3430|2621 |23 31
Teacher - - oo oomoememm e 29 | 29 | 28 | 26 | 27| 2532127 |27 |23 |24 | 26
Average total enro. -ment in school. .- 547 1500 |485 |384 |336 {371 [465 {405 |414 (281 |418 | 371

Metropolitan

Question

Item number Northeast Midwest South Southwest West

N (W)} W N [WN)| W N |W(N)| W N |[WN)| W N |[W(N)| W
) @ as) | a6 | an | a8) | a9 | @) | @ | (22) | (B) | @) | (25 20 | @) | ()| 29
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Average number of instruction
rooms per building. .. ... P-11 30| 23125 26| 19|18| 25|21 |19 |18 |20 | 26 21|19 20

Average number of improvised
or makeshift instruction

ARG A B RTS T Sx A ———c T

e SR

B 21 Hs Wy A

rooms per building_ _.___--_- P-12 1 1 0 1 0 0 2 2 2 i 0 0 0 0 U
Percent of students in school
plants of specified age.___-.--| P-10
Less than 20 years_ . - - _|---------- 31140591 2866|631 77| 74| 75]52| 84 89 | 76 | 80 80
20to 39 years. . o _-of---------- 2331123} 1815118 11|18 | 20| 27 | 16 10} 14 | 13 9
40 yearsormore.___ .- _|---------- 43 | 27|18 | 53 | 18 | 18 | 12 8 4121 1 1 7 6 7
Average number of pupils per:
Instruction room !________.| SM-1* 33(34(30(34|31]30{301}|31|31]39;29 26 | 37 | 37 31
Teacher___ __ . ______-- SM-2* 27 =1lo6] 29| 20! 28128|29]|30| 30| 41|42 30 32 31
Average total enrollment in
sehool _ _ __ _____________-_.-- P-40 640 (600 [587 643 |560 [555 |599 |541 [524 |544 474 (528 600 [565 | 560

1 Includes regular classrooms designed or remodeled for class instruction, laboratories, and shops; excludes improvised or makeshift classrooms and general
use facilities.
*See app. 9.42 for explanation.

of the metropolitan South where the aversge
Negro student attends a school with an average
of four substandard rooms. (table 2.21.4)

In the secondary schools of the metropolitan
Midwest it is observed that the average number
of pupils per instruction room is higher (54) than
any other region in the country; observing the
age of the schools attended by these pupils, one
finds that two-thirds (29 percent plus 38 percent)
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of them are in schools more than 20 years old.
The highest proportion with respect to age of
building is for secondary pupils in the metropolitan
Northeast where 81 percent are in buildings over
20 years old. Other observations on these tables
can be found in sections 1.2, 2.5, 2.6, and 2.7.
Special rooms.—Tables 2.21.5 and .6 summarize
information obtained from the principal’s ques-
tionnaire about such elementary school facilities
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Table 2.21.3.—Characteristics of secondary ! school plants attended by minority and white pupils, for the United
States, fall 1965

[Note.—SM-1 and SM-2 are average values for pupils of the specified groups]

Item Questli)gn All w N [WN)] M wW(M) | PR |W(PR)| AI | W(AI) | OR | W(OR) | OT | w{(OT)
numoer
1 2) @ | @G |6 O 8) ) (10) 1) a2 (13) (14) (15) (16)
Average number of in-
struction rooms per
building 2. _________.__ P-11 41 | 41 | 41 | 45 | 40 40 | 55 56 | 42 43 | 60 54 1 50 5()
Average number of im-
provised or makeshift
instruction rooms
per building__________ P-i2 1 1] 2 2 1 1 1 1 1 1 1 0 1 1
Percent of students in
school plants of speci-
fied age: P-10
Less than 20 years._ _|.-_______._ 54 | 53 | 60 | 5) ! 48 51 | 40 50 | 49 52 | 41 €3 | 54 57
20 to 39 years._ _____|.________._ 20 129126 | 36| 40 39 | 31 39 | 35 33 | 32 26 | 29 29
40 years or more_..__|__________ 17 1 18 | 12 { 13 | 11 10 | 28 10 { 15 14 | 26 11 | 16 13
Average number cf pu-
pils per:
Instruction room 2. __| SM-1% 3113113431 32 31| 33 33| 29 29 | 32 32 | 31 30
Teacher. . _________ SM-2%* 23 122 (26| 24| 23 22 | 22 22 | 23 22 | 24 24 | 23 23
Average total enrollment :
inschool._____________ P-40 545 (541 |574 |553 (520 | 515 |619 | 595 |536 | 546 (625 624 1616 602

! In all of the tables in Section 2, the values for “secondacy’’ school puprils are based on data for 12th grade pupils.
2 Includes regular ciassrooms designed or remodeled for class instruction, laboratories, and shops: excludes improvised or makeshift classrooms and general

use facilities.
*See app. 9.42 for explauation,

as auditoriums, gymnasiums, and infirmaries.
The information in the tables which is not self-
explanatory is described either in section 1.2 or in
what follows. :

Special Measure 4 is a combined average meas-
ure of the proportion of auditoriums, cafeterias,
gymnasiums, and athletic fields; it shows the Negro
proportion to be lowest at 31 percent while that for
the whites in the same county as Negroes is 37
percent. For this measure, the differences for the
other races are not as pronounced as they are for
the Negroes but the whites have slightly more in
every case. The whites in the same ccunty as
Puerto Ricans, W(PR), attend elementary schools
which have more of every facility than the national
average. The Puerto Rican children have alimost
equal facilities to whites in sare counties. From
the regional table (2.21.6) one can see that ele-
mentary school whites generally have more of these
facilities than Negroes with the largest differences
occurring in the nonmetropolitan South.

Table 2.21.7 shows that the average white
secondary school pupil generally has small ad-
vantages over minority pupils and sometimes
large advantages. The largest are over Puerto

Rican pupils, particularly with regard to shops
with power tools, biology and chemical labora-
tories, language laboratories, and athletic fields.

The Negro-white differences found at the ele-
mwentary level are seen in table 2.21.8 to be much
more prevalent at the secondary level. In every
case, the Negro has the item less often than the
white in the same county. The greatest difference,
nationwide, exists for physics laboratories. Eighty
percent of secondary school Negro students attend
schools which have physics laboratories us com-
pared with 94 percent of the white students. This
difference is most pronounced in the nonmetro-
politan South and Southwest and the metiro-
politan South where 13 to 18 percent more white
pupils in the same county as Negro pupils attend
schools with physics laboratories.

Special Measure 5, Science Laboratory Facil-
ities, is & combined measure of the proportion of
biology, chemistry, and physics laboratories con-
teined in the school. Negro and Puerto Rican
children attend schools which have 83 and 87
percent, respectively, of possible laboratories
compared to 94 percent for white children. The
other races show little difference on this measure;
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Table 2.21.4.—Characteristics of secbnﬂary school plants attended by Negro and white pupils, for metropolitan
and nonmetropolitan areas, by region, fall 1965

Questinn
Item number
(¢}] 2

INonmetropolitan
United States po

North and West South Southwest

N |[W@\)| W N [Ww@N)| w N |[wiN)| W N |jwiN)| w
@l@ | |®|E O]9 |a|an | az | a3 | ay

Average number of instruction rooms per

building *________________________________ P-11 41 |45 )41 (23 [23 25|26 |26 28|21 (35| 26
Average number of improvised or makeshift
instructicn rooms per building______________ P-12 21 2] 1 0] 0 1| 1 21 11°0] O 0
Percent of students in school plants of specified
age: P-10
Less than 20 years______________________|._________ 60 | 50 | 53 (64 165 35|79 (47 |52 |76 |65 | 44
20to39years_____ . ________.___________\o.________ 26 (36 | 29 [ 15 (13 |26 |13 |37 |33 |22 |21 | 46
40 yearsorover________________________{._________ 12 113 |18 121 |22 |38' 3 (15|15 3| 12 10
Average number of pupils per:
Instruction room ' ______________________ SM-1# 34 [ 313127 |27 |30)35|27 |28 |22|23| 20
Teacher_______________________________ SM-2* 26 124 122 (20 (20120130 (2625{20|20]| 21
Average total enrollment in school ____________ P-40 574 1553 1541 (421 {429 |421 (589 (529 |593 (435 (304 | 351
Metropolitan
Question
Item number Northeast Midwest South Southwest West
N WN)| W | N WIN)| W | N W) W | N([(wa)| wi| N [woo w
&) @ 5) | a6) | (1) | (18) [ a9) | Qo) | @) | @) | @) | @) | @) | @) | @) | @8 | @

Average number of instruction
rooms per building_ ________ P-11 61 | 60 | 58

Average number of improvised
or makeshift instruction

rooms per building_ _________ P-12 0 1 1
Percent of students in schocl
plants of specified age__._____| P-10
Less than 20 years_ . ______| _________ 18 | 47 | 64
20to39 years_ . __________|__________ 41 | 27 | 20
40 yearsorover.__.________|__________ 40 | 27 | 15
Average number of pupils per:
Instruction room !_________ SM-1* 35|32 28
Teacher..._______________ SM-2* 24 {22} 20
Average totsl enrollment in
sechool . _ ___ . ____ . __________ P-40 604 1657 (673

39 (40 | 47 |42 | 53 [ 41 |41 | 25|25 |61 | 64| 59

33 138 |43 (74|55 |84 |76 (31|43 |53 |55 79
38 127 |37 {18 (40|14 |16 | 68 |56 | 46 | 45 | 19
2013 (20, 3| 0| O 6 1 1 2 1 3

54 | 41 13330 )33(34|28)|41/42(31(30]/ 30
25 125124 (26124 25|25 26 (26| "3 |24 23

708 1619 |573 (672 (788 1843 |530 (672 |521 |428 (428 | 447

|

! Includes regular classrooms designed or remodeled for class instruction, laboratories, and shops: excludes improvised or makeshift classrooms and general

use facilities.
*See app. 9.42 for explanation.

the regions where the differences are largest be-
tween Negroes and whites are the nonmetropolitan
and metropolitan South and the nonmetropolitan
Southwest.

It is worth noting that in somc cases the largest
disparities are between the metropolitan and non-
metropolitan regions. The foreign language lab-
oratories with sound equipment are a case in point;
the Negro children who have distinctly fewer than
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white children in the metropolitan regions (North-
east and South) still have more than the best
(Southwest) in the nonmetropolitan regions.
Libraries.—Centralized school libraries are
available to almost all (96 percent) of the secondary
school children in the country but to only 72 per-
cent of the elementary school children. In the
nonmetropolitan regions, elementary schools at-
tended by Negroes less often have a centralized
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Table 2.21.5.—Percent of minority and white pupils in elementary schools with selected special facilities, for the
United States, fall 1965

Type of facility Quesll:)igll.l All w N |WN;| M W) | PR |W(PR)| AI | W(AI) | OR | W(OR) | OT {oT)
num
m 6)) @ | @& G [6 O ® ) ) | ap [ a2 (13| a4 | a5 | @6

Auditorium (solely)______ P-13(c) 20119127 |26 (20 19 | 31 27 | 18 18 | 21 18 | 25 22
Cafeteria (solely)._______ P-13(d) 37 137 138140 | 39 39 | 43 44 | 38 35 ] 30 29 | 33 33
Gymnasium (solely)._____| P~13(e) 20 12111518 |19 20 | 27 28 | 20 20 | 14 14 | 17 19
Kitchen for preparing

hot meals ! ___________ P-13(r) 85 | 86 | 85 | 91 | 81 83 | 85 89 | 89 88 | 92 92 | 81 86
Infirmary or health room_| P-25 67 |68 |71 | 72 | 59 63 | 62 68 | 64 68 | 77 80 | 70 72
Special rooms2__________ SM-4* 37 |38 31|37} 35 37 | 35 40 | 37 38 | 34 35 | 34 37

! Includes schools where hot lunches are brought to the school,

2 A combined measure of the special rooms and athletic fields including combinations such as gymnasium-auditorium, cafeteria-gymnasium, ete., that are
contained in the school.
*See app. 9.42 for explanation.

Table 2.21.6.—Percent of white and Negro pupils in elementary schools with selected special facilities, for metro-
politan and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
United States
Question
Type of facility number North and West South Southwest

N (WN)| W N |[WN)| W N |[WN)| W N |[WiN)| W

1 2 i@ | ®|G!O]6|O|a|ay|ay| as) | a4
Auditerium (solely)_________. _______________ P-13(c) 271261 19 3 4 5116|4240 | 14 | 19 19
Cafeteria (solely).__._______ . _______________ P-13(d) 38 |40 | 37 | 41 (43 [ 23| 46 | 67 | 64 | 47 | 52 54
Gymnasiurn (solely) .. _________________._____ P-13(e) 15 | 18 | 21 9|17 8115136 | 31| 15| 27 21
Kitchen for preparing hot meals '_____________ P-13(x) 85|01 |86 |8 (79|84 ({91|97 96|96/ 98 81
Infirmary or healthroom_.__________________ P-25 71 172168 152)|63|52|49 |51 |44 | 38| 63 39
Specialrooms 2_______._____________.________ SM-4* 31137138 (35[38135([32|52|48 | 33| 42 40

Metropolitan
Question
Type of facility number Northeast Midwest South Southwest West

N |[WN)| W N [WN)] W N [WN) W N [WN)| W N |[WN)| W

m 2 (16) | (18) | (@7) | (18) | (19) [ (20} | (21) | (22) ; (2W3) [ @) | (2 | @6) [ @ | (28) | 29
Auditorium (solely)___.___._____ P-13(¢c) 56 48 | 40 1 2711010 | 20| 232111 3 147 |17 12
Cafeteria (solely).____._________ P-13(d) 41 | 47 | 45 | 24| 16 (22 [ 34 | 41 | 32|48 | 45| 38 | 34 6 14
Gymnasium (solely) __._.____._. P-13(e) 46 | 41 { 49| 36 | 18 | 19 6 5 5{13| 19| 17 0| O 8
Kitchen for preparing hot, P-13(r) 61 | 73 | 82|57 | 68|71 (93|99 (100 | 98|85 84]90] 95 92

meals.!

Infirmary or health room_______| P-25 74 181190 | 748 79181 {74/76]59|30]| 48|93 99 96
Special rooms 2. _______________| §M-4* 35140 147135333626 |31{31/30{30]|31(31]29 34

! Includes schools wheze hot lunches are brought to the school.

2 A combined measure of the special rooms and athletic fields including combinations such as gymnasium-auditorium, cafeteria-gymnasium, ete., that
are contained in the school.

*See app. 9.42 for explanation.
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Takie 2.21.7.—Percent of minority and white pupils in secondary schools with selected special facilities, for the
United States, fall 1965

Type of facility Ql&esgg;l All | w N |[WN) M | WM) | PR | W(PR) | AI W(AD { OR |W(OR)| OT w(oT)
num "

Auditorium (solely)______ P-13(c) 47 | 46 | 49 | 60 | 57 50 | 68 64 | 49 56 | 66 45 | 58 54
Cafeteria (solely)._______ P-13(d) 67 | 65 | 72 | 83 | 72 72 | 80 72 | 74 73 | 81 71 | 75 74
Gymnasium (solely) _____ P-13(e) 73 174|164 | 7|78 80 | 88 91 | 70 77 | 83 76 | 82 81
Shop with power tools._._| P-13(j) 95 | 96 | 89 | 95 | 96 98 | 88 97 | 96 98 | 98 98 | 95 98
Space and equipment

available for labora-

tory work in biology . __| P-13(k) 94 194|193 195| 95 95 | 84 92 | 96 96 | 96 96 | 92 94
Space and equipment

available for labora-

tory work in chemistry_|{ P-13(1) 97 {98 | 94 | 98 | 96 97 | 94 96 | 99 99 | 99 100 | 96 98
Space and equipment

a~ailabie for lahora-

tory work in physies.__| P-13(m) | 92 | 94 | 80 | 90 | 90 92 | 83 94 | 90 93 | 97 97 | 91 a3
Foreign language labora-

tory with sound

equipment_ ___________ P-13(n) 55 | 56 | 49 | 55 | 57 57 | 45 6R | 58 64 | 75 67 | 61 62
Typing classroom (solely) .| P-13(o) 90 [ 91 | 88 ;93 | 90 92 | 94 96 | 92 93 | 95 96 | 94 95
Baseball or football

field *________________ P-13(p) 97 {98 | 89 | 99 | 97 99 | 69 93 | 96 98 | 94 96 | 96 98
Kitchen for preparing

hot meals2_.__________ P-13(r) 94 |93 197 | 98 | 94 95 | 93 96 | 94 93 | 99 99 | 93 93
Infirmary or health room.| P-25 74 175|701 76| 65 68 | 77 85 | 77 79 | 69 75 | 72 74
Special rooms_ __________ SM-4%* 60 | 60 | 58 | 70 | 65 63 | 62 64 | 63 169 60 | 66 64
Science laboratory

facilities. _____________ SM-5% 94 | 94 1 89 | 94 | 93 94 | 87 94 | 94 95 | 96 97 | 92 94

1 Includes those on school property, communitywide facilities, and those on another school’s property.

2 Includes schools where hot lunches are brought to the school.
*See app. 9.42 for explanation.

library, but in the metropolitan Soutl and South-
west the reverse is true. However, the availabil-
ity of libraries—both school and public—is least
in the metropolitan Southwest.

Although figures on the number of library books
without reference to enrollment are of limited
value because differences may result partly from
differences in school size, they do indicate the size
and, tc some degree, the scope of collections avail-
able to the various ethnic groups. N aturally,
there are more books in scliooi libraries at the
secondary level than in those at the elementary
level; the corresponding national average numbers
being about 6,900 and 3,000. N ationally, only
Puerto Ricans and Orientals appear to be in
schools with particularly large libraries.

Another measure of school libraries is the aver-
age number of volumes per student. (In com-
puting this average the schools which lacked
libraries were included, and were counted as having
zero volumes.) At the elementary level the Negro
and white children in the same counties are in

72

schools which have 3.8 and 5.0 books per student,
respectively, while at the secondary level the com-
parable figures are 4.6 and 5.5 books per student.
Puerto Rican secondary pupils differ most from
white pupils in the same county with 6.2 books
per student as compared with 4.9 for comparable
white students. This is probably a result of their
being concentrated in central cities of large metro-
politan areas.

Libraries are of somewhat less value without a
full-time librarian and of considerably less value
without any librarian at all. Elementary school
mincrity students are somewhat more often than
white students in schools with a full-time librarian;
Mexican Americans are more often in schools that
have no librarian at all. For secondary schools,
the differences between white and minority groups
are small, but the differences between metropolitan
and nonmetropolitan areas are not. The metro-
politan arcas (except the Southwest) have an
advantage ranging from 26 to 44 percent.
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7abie 2.21.8.—Percent of white and Neg: o pupils in secondary schools with selected special facilities, for metropolitan
and nonm-:tropolitan areas, by region, fall 1965

Nonmetropolitan :
United States |_ {
Question 1
Type of facility number North and West South Southwest P
N W) W N (WN)] W N |[WN)| W N |[WND| W
1 @ @D |OG OGO a|a) | q
Auditorium (solely)______ . __________________ P-13(e) 49 1 60 | 46 {32 |31 (27 {21 |43 |36 | 56|84 | 68
Cafeteria (solely). __ . _____ . ________________ P-13(d) 72 |83 |65 |55 58|41 |65 |83 |78 78 94| 97
Gymnasium (solely) . .. _____________________ P-13(e) 64 |79 | 74 151 |52 |52 38|66 |63 7190 | 71
Shop with power tools.__.__.___ .. ____________ P-13(3) 89 [95 |96 (97 (96 |96 | 85|92 | 90 | 88 | 93 91
Space and equipment available for laboratory
work in biology. _ _ .. ______ . _______.. P-13(k) 93 195|194 99|97 {87 {8582 88|93 94| 96
Space and equipment available for lahoratory
work in chemistry . _____________________. P-13(D) 94 | 98 [ 98 | 98 |96 (97 | 85 {94 |91 |92 |93 | 95
Space and equipment available for laboratory
work in physies_ ... ____.______._ P-13(m) [ 80 |90 |94 |80 {80 {90 | 63 | 81 |83 | 74 | 87 | 93
Foreign language laboratory with sound equip-
ment___ . .. P-13(n) 49 | 58 | 56 | 32 |36 | 24 |17 | 22 |32 | 38| 36 19
Typing classroom (solely) ___.________________ P-13(o0) 88 193 191 |8 |91 {7770 |80|{92|8188 | 65
Baseball or football field *_____________.______ P-13(p) 89 |99 |98 |96 |95 {98 {89 199 198 |97 |97 [ 98
Kitchen for preparing hot meals?_____________ P-13(r) 97 | 98 |93 (92 |92 ({79 (96 |96 |94 | 98 |99 | 99
Infirmary or health room____________________ P-25 70 (76 | 75 | 47 | 49 | 56 | 53 | 51 | 45 | 23 | 67 47
Special rooms_ ______ . ________ .. .___ SM-4%* 58 | 70 { 60 | 48 {47 | 44 | 45 163 57 | 52 |74 | 69
Science laboratory facilities. . _____.___________ SM-5* 89 |94 |94 {92 192191 |78 88|86 |85|91| 94
Metropolitan
Question
Type of facility number Northeast Midwest South Southwest West

N (W) W N W) W N [WN)| W N jwN)! W N |[WN)| W

M )] (16) | (16) | (17) | (18) | (19) | (200 | €22) [ (22) | (23) | (29) | (25) | (26) | (27) | (28) | (28)
Auditorium (solely) . ______.____ P-13(c) 77 |82 172 |51 | 56|44 |49 | 68 40 | 67 (65 |57 | 72 | 57 | 45
Cafeteris (solely) __.___________ P-13(d) 88 [ 81 |73 |55 ({67 | 54|77 93|97 (75|69 |63 |77 |91 79
Gymnasium (solely) . __________ P-13(e) 90 ! 93190 |75 | 78|76 152 |78 |80 |70 |76 |77 |99 {99 95
Shop with power-tools. .____._. P-13() 67 {95 | 97 { 99 {100 {100 | 89 | 91 | 90 | 92 [1D0 | 97 [100 |100 | 100
Space and equipment available

for laboratory work in
biology - - - oo . P-13(k) 83 |94 | 94 (100 | 94 { 99 | 95 | 97 |100 {100 {100 | 97 {100 {100 | 100
Space and equipment available
for laboratory work in
chemistry __ . ____.________. P-13(1) 92 1 99 ( 99 {100 {100 {100 | 94 |100 {100 {100 (100 | 97 {100 {100 | 100
Space and equipment available
for lakoratory work in

physies. . . _____.________ P-13(m) |92 |97 |99 {94 | 98 | 96 | 83 | 96 [100 | 96 [100 { 97 | 76 | 76 | 100 :
Foreign language laboratory l i
with sound equipment___.___ P-13(n) 47 |80 ;79 |68 | 48 | 57 |48 | 65 |72 |69 | B0 |97 | 95|94 | 80 §
Typing classroom (solely)_ . ____ P-13(o0) 94 | 99 [ 93 {100 | 98 | 96 | 89 | 96 ; 99 | 92 | 96 | 97 |100 |100 } 10D
Baseball or football field*. _____ P-13(p) 75192 195 |77 {100 (100 | 92 {100 {100 | 94 | 99 | 99 [100 |100 | 160 .
- Kitehen for preparing hot 1l
meals? ____________________ P-13(r) 99 {100 (100 | 88 | 96 | 96 {100 {100 {100 {100 |100 {100 | 99 | 97 | 92 3
P, Infirmary or health room_._.___ P-25 96 {99 [ 99 | 70 | 81 | 83 | 83 [ 8 {83 |74 |80 |8 |71 {80 87 g
Special rooms_____.___________ SM-4* 67 | 73 {67 | 59 |68 | 58 |67 |77 (71 {70 |76 |72 75169 | 65 ;
d Science laboratory facilities___._ SM-5% 91 |95 |97 197 |96 |97 |91 {97 |99 |98 | 99| 96 | 91 | 91 99

t Includes those on school property, communitywide facilities, and those on another school’s property.
1 Includes schools where hot lunches are brought to the school.
*See app. 9.42 for explanation.
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Table 2.21.11.—~Percent of Negro and white pupils in elementary schools with available textbooks, for metropolitan
and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
United Siates
Item Questioi: North and West South Southwest
number
N WM} W | N |[WN)| W | N (W | W | N [won)| w
0)] 2 3) (C)) %) ® 0] (8) ) (10) Qan (12) (13) (14)
School has free textbooks._________ P-16 84 86 75 73 73 56 70| 71 73 99 97 98
School has sufficient number of
textbooks_ .. ___________________ P-20 84 94 96 97 98 99 76 90 94 97 926 96
Age of school’s textbooks: P-17
No texts furnished._ _______. ._ 4 2 3 6 2 4 11 6 10 0 1 1
Texts under 4 years old_ _____ . 67 68 61 66 61 51 60 63 60 47 67 85
Texts 4 or more years old____ _| 29 29 35 29 37 45 29 29 28 52 31 15
Metropolitan
Item Question Northeast Midwest South Southwest West
number
N jWwiN)| w N |WN)] W N (WN)] W N {(WN)| W N |[WN)] W
(1) & ® |8 | a0 | a8 [ a9) [ @ ) || @) [ @) | e |e|en| e e
School has free textbooks_________ P-16 100 {100 | 98 | 72 | 65 |54 | 84 |91 (82|83 !65]| 65| 98 {100 | 100
School has sufficient number of
textbooks._ _ _ ________________. P-20 90 |97 | 97 |97 |99 199 |74 (95|98 |82 85|84 95|01 90
Age of school’s textbooks: P-17
No texts furnished. _________ 2 1 2 3 2 2 2 1 0 0 2 0 0 1 1
Texts under 4 years old______ 57 | 47 | 56 [ 67 | 59 (59 [ 71 84|91 |76 |64 53 |77]168]| 77
Texts 4 or more years old. . __ 41 [ 52 |42 1303939127 | 13 9118|3447 |21 | 31 22

A public library is also a relevant resource to the
child as a supplement to his school library. Com-
pared with whites in the same county, all minority
pupils in both elementary and secondary schools
are more often found to attend schools within
walking distance of a public library. This rela-
tionship is a little more marked (a) for elementary
than for secondary pupils, (b) for metropolitan
than for nonmetropolitan areas, and (¢) for Puerto
Ricans, Negroes, and Orientals than for other
groups. This condition probably arises from the
fact that these minorities often live in the central
cities with high population densits. In the
metropolitan areas of the Midwest, for example,
public libraries are accessible to 82 and 90 percent
of the Negro elementary and secondary students,
respectively, while the corresponding figures for
the white students in the same county as the
Negroes are 43 and 55 percent. The patterns are
in the same general direction for the other minority
groups. They, too, may reflect the concentration
of these groups in the central cities.

76

Textbooks.—In the country as a whole, free text-
books are available at the elementary level (tabies
2.21.9 and 11) almost equally to students of all
races and to Negro students in almost all regions.
At the secondary level, a hizher percentage of
Negro students attend schools wit: free textbooks
than is true for whites in the same country. This
difference is most pronounced in some certain
metropolitan areas.

Availability of textbooks does show differences
by race. At the elementary level, all of the
minority groups attend schools with a greater lack
of texts than whites in the same county. Only
84 nercent of the Negro elementary pupils attend
schools having enough texts, compared to 94
percent of the white pupils in the same counties.
The gap is most noticeable in the metropolitan
and nonmetropolitan South, and to a lesser degree
in the metropolitan Northeast.

At the secondary level, Negroes and the whites
in the same county are least likely to be in schools
with sufficient texts. This handicap stems largely
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Table 2.21.14.—Percent of Negro and white pupils in secondary schools with available textbooks, for metropolitan
and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
H United States }
Question North and West South Southwest
Item number i
N (W) | w N W) | w N |wa)y| w N jwN)| w 1
) @ |l®|®w|le|le|lo|e | o|a|alam]|aas :
- 2
School has free textbooks__________ P-16 701 60| 62| 42| 42| 53 51 51 43 94 | 91 92 3
School has sufficient number of
textbooks. . ... _______.__. P-20 8| 8 | 951 99| 94| 99 | 79| &8 | 91| 97| 100 | 100
Age of school’s textbooks: P-17
No texts furnished.__________. 8| 14 9 0 1 1 8 9| 25 0 0 1
! Texts under 4 years old_______ 61| 63| 62| 77| 76| 56| 64| 70| 54| 73| 67 66
4 Text 4 or more years old._._.__ 27| 24 28| 23 24| 43 281 21 22 25| 33 34
Copyright date of biology text- ;
books: P-19 3
Biology not taught___________ o] 3| 2| o} 1 1| ol o of 3| 6 4 i
Text under 4 years old-_______ 82| 8 | 8| V3| 70| 64| 67 81 77| 90 81 87
i Text 4 or more years old._____ 13| 10} 15} 26| 27 34| 27| 21| 22 3| 11 8
: Metropolitan
3 —
% Question Northeast Midwest South Southwest West
Item number
‘ . N [WN)| W N WN)] W N [WN) W N wi)| w N (WN)| W
: 1¢)) (9 | (18) ; (16) | (A7) | (18) | (19) | (20) | (21) | (22) | (28) | (24) | (25) | (26) | (27) | (28)
i
School has free textbooks_ ... ____ P-16 98 | 96 | 91 [ 67 | 48 | 39 | 58 | 33 | 34 | 98 (100 [ 97 | 99 | 99 | 86
School has sufficient rumber of
} textbooks. . __________________ P-20 94 | 99 |99 | 98 | 99 {100 | 69 | 68 | 97 | 94 | 56 [ 57 { 96 [ 99 | 96
: Age of school’s textbooks: P-17
No texts furnished__________ 1{ 1| 8|i4121 12017 |31 | 4; 1| 4| 0| 0| O 2
" Texts under 4 years old______ 55 | 53 |89 (5173|167 |56 (63 |65[99 8582159 37 67
Text 4 or more years old_____ 42 | 47 134 | 35| 6| 13| 19 6| 31 011 }17°| 40| 62| 30
5 Copyright date of biology text-
books: P-19 '
: Biology not taught__________ 1 5| 3 0 6 1 0 3 0 011 |17 0 0 0
} Text under 4 years old_...___ 78 | 68 |84 | 92 |94 | 97 [ 85| 93 (100 | 77 | 69 | 63 [ 98 | 99 | 99
| Text 4 or more years old_____ 1712612 8| o{ 2 7| 0y 0| 5|20(20| 2| 1 2

from both the metropolitan and nonmetropolitan
) South.

There seem to be no important differences
nationally relative to the recency of text books
used by minorities and the majority. This is true
; in both elementary and secondary schools. In
the elementary schools the major regional differ-

politan areas are more disadvantaged with respect
to the age of the texts used.

2.22 Special school services

The special school services discussed in this
section also come from the questions in the prin-
cipal’s questionnaire. The data on these questions

ences occur in the nonmetropolitan Southwest
and the metropolitan South. In secondary
schools, the largest Negro disadvantage occurs in
the Midwest. .

Biology is taught in nearly all of the secondary
schools in the country but in only relatively few
elementary schools. Regionally, the nonmetro-
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are presented in tables 2.22.1 through 2.22.4.

Free lunches and free milk.—Minority pupils
generally receive free lunches and free milk some-
wl:at more often than white pupils but perhaps not
to the extent one might expect in view of their
lower average economic status. Both elementary
and secondary school Negroes in the nonmetiropol-
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itan South have considerably less access to these
services than whites in the same counties, but in the
metropolitan South the situation is reversed
(except for free milk in secondary).

Attendance.—Attendance seems to be reasonably
well demanded in schools attended by all groups
except Negroes. In the South, however, there
appears to be much less attention given school
attendance, both in schools attended by Negroes
and those attended by whites. In the nonmetro-
politan South, a lower percent of Negroes are in
schools with well-enforced laws. It should be
noticed that although 82 percent of all white
pupils were in elementary schools with a well-
enforced attendance law, only 52 percent of them
were in schools with an attendance officer; the
corresponding figures for Negro pupils are 58 and
68 percent.

School nurse.—A higher percent of Negro
pupils in the country, at both the elementary and
secondary levels, attend schools where there is a
full- or part-time nurse than do the whites in the
same county. Elementary and secondary school

Negroes have distinctly more access to a school
nurse than whites in the metropolitan South and
Southwest regions.

School pshychologist.-—There are no noticeable
differences in the Nation between the services of
school psychelogists available to the different races
with the exception of the Puerto Ricans (low) and
Oriental Americans (high) in elementary schools.
On both the elementary snd secondary school
level the Negro students in the metropolitan
Northeast have less access to a school psychologist
than the whites iu the same county. The South
end Southwest regions are far below the rest of
the Nation in the frequency of schools with
psychologists—both in schools attended by
Negroes and those attended by whites.

2.23 Curriculum

Free kindergartens.—Tables 2.23.1 and .2 show
that for the Nation as a whole, only 48 percent of
all elementary pupils attend schools having free
kindergartens. The children in the nonmetro-
politai: areas, especially in the South, are those
most often without kindergartens.

Table 2.22.1.—Percent of minor:ity and white pupils attending elementary schools having certain services, for the
United States, fall 1965

Service Question Al | W | N |way| M | wan | PR |WPR)!| AI | WA | OR |W(OR)| OT | W(©OT)
number
1 2 | @®| GG @ ®) ® (10) an (12) (13) 14 (15) (16)

Free lunch: Jp-is
Average percent ’

‘; Percent in schools
NS i with none_________ \ 36 | 39 |26 | 34 | 33
Free milk: P-15 -
& Average percent
getting . _______ 9( 8|11 91 8
Percent in schools
with none....____._ 30 |1 41 | 31| 39 | 37
Attendance law in the
school district: P-7
No compulsory
school attendance

—

——

ol

Has a2 well-enforced
compulsory school
attendance law._ . _. 781821586371

Psychclogist (full- or
part-time) in the school.| P-33 3436|2830 |29
Nurse (full- or part-
time) in the school.____ P-37 63 | 63 | 65 | 56 | 59
Attendance officer (full-
or part-time) serving
the school . . _________ P-38 55 | 52 | 68 | 61 | 57
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Table 2.22.2.~—Percent of Negro and white pupils attending elementary schools, having certain services, for metro-
politan and nonmetropolitan areas, by region, fall 1965

*
e hrms bt ST b

X Nonmetropolitan
} United States i
4 Question
> 3 Service number North and West South Southwest \
: N IWN) W | N wo)| W I N([w) wiN W) w ;
é ) @) B|l@®|®|OG]O®]| 6O | (any ) a2) | a3) | qe) g
i
; Free lunch: P-14
1 Average percent getting_________________ 10) 91 7] 6| 6| 8|15|12|13] 8| 7 6
Percent in schools with none_____________ 26 1341393938 |51/14]| 5| 6|17]25] 30
Free milk: P-15 ;
Average percent getting__. ______________ 11 91 81 7] 7115({10[12|12] 6| 6 5 ;
f* Percent in school with none._____________ 31139 (41({30]26|35[34|15(13] 36 40 | 38 ,,!
' 3 Attendance law in the school district: P-7
‘ No compulsory school attendance law._ __ 11115 4| 0 0| o[22}17| 6| 2| o 0 T
¥ Has a well-enforced compulsory school | )
L attendance law_______________________ 58 | 63 | 82 177 186 9026|4157 62|53 &7
) Psychologist (full- or part-time) in the school_ _ P-33 28 130 (36 /25(33({34]| 7| 5{ 6| 0| 3 1 |
Nurse (full- or part-time) in the school __._____ P-37 65156 |63 (48 147 157 | 13| 9|16 ]| 59 | 61 53 .
Attendance officer (full- or part-time) serving J
theschool . _____________________________ P-38 68 | 61 [ 52 | 64 | 51 | 32 | 54 | 57 | 66 | 54 | 46 | 48 i ;
|
Metropolitan 3 }
Question i 3
Service number Northeast Midwest South Southwest West ] z
N W) W | N |wN)] W [N wN wiNWwN wiN WN)| W 3
5 n 2 (18) | (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) (24) | (25) | (26) | (27) | (28) | (29) 3
k 4
j Free lunch: P-14 :
] Average percent getting.__ __ 131 6| 5 3 3] 3|10{13|13/10| 8| 8| 4| 4 3
Percent in school with none. 50 (53 155 (58 (59 55| 9[32(16]|24| 6| 233 49 | 53 :
Free milk: P-15 ;
Average percent getting. __ . 32124 4| 5| 41 6 8| 6| 9| 8 8| 7] a| 2 2 3 L
; Percent in schools with none. 29 143 {60 (48 |60 |55 |25 |44)36!27| 71428 56 | 61 lf; :
Attendance law in the school :
i district: P-7 2
No compulsory school at- &
£ tendance law___________ 01 0|/ 0| 3| 0| o|19|39]38| 0] 0| o] of of o :
i Has a well-enforced com-
; pulsory school attendance 9
* law____ ... 97 |96 |96 | 85 | 88 | 89 | 41 (38 |58 |20 |60 |77 |87 | 96| o4 .
: Psychologist (full- or part-time) ;
{ in theschool _______________ P-33 50 169 159 |35|42{34) 5| 0] 0|19/ 24 26 | 86 | 89 | 84 .
; Nurse (full- or part-time) in the |-
: school . _ - __________________ P-37 93 |93 |91 [91!/90 ;88|66 |43 (28| 82| 49 65|96 | 93 | 86
1 Attendance officer (full- or part-
d time) serving the school______ P-38 94 | 88 | 81 | 73163 154166|52(77143| 5| 4|76 |76 48
K Free kindergartens are generally more available .y regional agencies. Ninety-three percent of all

to Negro pupils in the metropolitan areas. How- secondary and 62 percent of all elementary pupils

ever, it should be noticed that the white pupils  attend S‘ate-accredited schools; 75 percent of all

in the same counties as Negroes also have some secondary and 27 percent of all elementary pupils

advantage over other white pupils in the region.  attend regionally accredited schools. (Policies

4 Accreditation. —Tables 2.23.3, 4, .5, and .6 deal  of regional accreditation of elementary schools
with the accreditation of schools by State and  vary widely over the N ation.)
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Table 2.22.3.—Percent of minority ane white pupils attending secondary schools having certain services, for the

United States, fall 1965

Question All w N
number

6y ) @G| @ ®G | ®

Service W(N)

M

9]

W) | PR |W(PR)| Al | W(AD) | OR [W(OR) | OT w{nT)

® ©) ) (anp | a2 (a3 | a9 | as | e

Free lunch: P-14

Average percent get-

Percent in schools
with none_______.__ 35| 37| 25! 26

Free milk: P-15
Average percent get-

Percent in schools
with none.._______ 45 |1 44 | 46 ) 36
Attendance law in the
school district:
No compulsory
school attendance

Has a weli-enforced
compulsory school
atiendance law.____ 74|76 | 58 | 56

Psychologist (full- or
part-time) in the

school._..__..__.______ P-33 24 1312324
Nurse (full- or part-time)

in the school ___ .______ P-37 62 | 62 | 61 | 50
Attendance officer (full-

or part-time) serving

the school.____________ P-38 65 | 64 | 68 | 68

34

46

74

31

66

67

35| 20 23 | 37 40 | 25 24 | 33 33

44 | 39 45 | 48 49 | 51 41 | 49 45

75 | 83 82 | 66 68 | 87 85 | 78 78

33 | 32 45 | 28 31} 50 53 | 35 38

64 | 63 75 | 61 56 | 72 70 | 68 56

67 | 81 78 | 61 89 | 72 71 | 68 65

A higher percentage of white pupils generally
attend both regional- and State-accredited schools
than that for any minority. For example, only
57 percent of all Negro elementary pupils in the
Nation attend such schools, compared to 66
percent of white pupils living in the same county.
For Negroes a major source of this difference,
both for elementary and secondary pupils, is
found in the South both in metropolitan and non-
metropolitan areas. In some other parts of the
country, Negro elementary pupils are more often
attending regionally or State-accredited schools
than are white pupils.

Arf and music teachers.—Tables 2.23.7, .8, .9,
and .10 present the data concerning art teachers
and music teachers in the schools. Only 16 per-
cent of elementary pupils attend a school in which
there is a full-time art teacher. Nationwide, white
pupils tend to have more art music teachers than
minority pupils, but the minorities have a slight
tendency to have more than whites in the same
county.

Generslly, secondary school pupils have avail-
able both full-time music and art teachers to a
much greater degree than elementary pupils, and
metropolitan areas generally provide a greater
percentage of their pupils with both art and music
teachers than do nonmetropolitan areas. Differ-
ences between racial and ethnic groups are very
small.

School time and homework.—In elementary
schools (tables 2.23.11 and .12) there appears a
definite tendency for the schools throughout the
South and Southwest to be in session for a longer
time each day and to expect more homework.
At the secondary leve! {{ables 2”13 and .14) this
tendency doesn’t show for either i these measures.
Nationally, secondary school pupils have an
average academic day of about 6.4 hours, or 0.5
hour longer than elementary school pupils, and
are expected to do about 1.8 hours of homework
daily, as compared to 0.9 hour for elementary
school pupils.




‘Table 2.22.4.—Percent of Negro and white pupils attending secondary schools, having certain services, for metro-
politan and nonmetropolitan areas, by region, fall 1965

Nonmeiropolitan
United States \
Question
Service number North and West South Southwest !
N [WN)| W N [WN)| W N [WQN)| W N (WN)| W
n )} @@ G 6| O] 6| @) @a) | 12) ] 13) | 14
Free lunch: P-14
Average percent getting. . __ . ____._.__.__ 8| 6 4 5| 4 4|1 13/10]16] 7} 6 5
Percent in schools with none_ ____________ 25| 26| 37141039 45| 10 6|12 37¢ 15| 17
Free milk: P-15
Average percent getting_ _ . ___ ____._.____.__ 5 5 5 5| 51 8| 8 8| 5| 6 5] 5
Percent in schools with none_____________ 46 | 36 | 44 1 63 | 58 | 52 | 28 | 14 | 28 | 48 91 14
Attendance law in the school district: P-7
No compulsory school attendance law.____._ 11(15{ 65§ 7| 7 9119116} 7| 6| 0 O
Has a well-enforced compulsory school
attendance law_ _ . _______ . _____.._._._ 58 [ 56 | 76 | 59 | 63 | 83 129 | 46 | 61 | 65 | 68 | 58
Psychologist (full- or part-time) in the school._| P-33 23 (24| 31| 16| 16| 20 1 2] 4 1 0 0
Nurse (full- or part-time) in the school.______ P-37 61150 ,62134134|50|107 1110 52 50| 58
Attendance officer /full- or part-time) serving
the school. - - . o .__ P-38 68 | 68 | 6446 | 44| 42 | 5162|6559 | 59| 39
Metropolitan N
Question
Service number Northeast Midwest South Southwest West

N |[WN)| W N [WN)| W N jwN)| W N WN)| W N [W@N)| W

(1) (2) (15) | (16) | (A7) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) | (26) | (2D) | (28) | (20)
Free lunch: P-14
Average percent getting____ 7] 4 3| 9] 8} 4 7 4
Percent in schocls with
 010) (1T 341294912627 |35 18| 31
Free milk: P-15
Average percent getting.___ 51 3 3] 3 9| 5 4] 4
Percent in schools with none. 20 140 | 50 [ 49 | 33| 38 | 47 | 39
Attendance law in the school
district: P-7
No compulsory schocl
attendance law________.__ 0] 0 0 0 0 0] 21| 40
Has a well-enforced com-
pulsory school attend-
ance law______.________ 97 [ 93 1 90 | 69 | 72 | 88 | 50 | 24
Fsychologist (fuli- or part-
time) in the school ... _______ P-33 30 | 58 1 40 | 73 | 42 | 55 0 1
Nurse (full- or part-time) in
the school .. .. ________.____ P-37 83193192193 | 89| 87| 66 | 28

Attendance officer (full- or
part-time) serving the '
school . _ - _ . ___ . ____.___ P-38 95 | 75| 80| 677965 68| 61
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Table 2.23.1.—Percent of white and minority pupils attending elementary schools having kindergartens or nursery
schools, for the United States, fali 1965

Item %\ﬁggp All w N [wei)| M | weM) | PR | W(PR) | AL | W(AD) | OR |W(OKR) | OT | W(OT)
¢y (2) @ @G |6GD ®) ® (1) an| a2 | a3i a4 1 Qas| s
Kindergarten: P-3
Available, free to all
pupils.___________ 48 | 48 | 45 | 36 | 46 16 | 45 43 | 43 44 | 58 61 | 52 52
None available-_____ 41 { 39 | 49| 59 | 38 40 | 44 48 | 41 43 | 26 26 | 38 39
Available, but fee is
charged. .. _._._... 6 7 1 3 8 7 6 6 9 9 1 21 4 4
Nursery school: P-4
Available, free to all
pupils. . ________. 1 1 5 1 2 1 5 1 4 1 3 1 3 1
None available. ___ .. 92 | 93 | 89|94 | 89 92 | 89 94 | 89 93 | 81 85 | 90 93

Table 2.23.2.—Percent of white and Negr» pupils attending e!lementary schools having kindergartens or nursery
schools, for metiopolitan and nenmetropolitan areas, by region, fali 1965

Nonmetropolitan
United States
Question
Item number North and We-t South Southwest
N (WN)| W N [W@N)| W N [WN) W WN) W
4} @ @l@wi®l®|O®[® | @) a)|afad)|ad
Kindergarten: P-3
Available, free to all pupils_ - - ____. ... 451 36|48} 2836 |56 1| 0} 1 1 1} 20
None available. - _ . _____. 49 | 59139595622 |8 {93]94 8787 66
Availahle, but fee is charged ... ______.___ 1| 3| 7121 58116 1| 2| 1 1| 5 2
HNursery school: P-4
Available, free to all pupils_ _ .- _______._ 51 1 1 0] 0 0 1 o o] o 1 0
None available. . _ - __________ 80 (94| 93|98/ 97|87 |85(93194(88{90! 87
Metropolitan
Question.
Item number Northeast Midwest South Southwest West
N W)l W | N W) W | N (W) W | N (WN)| W [ N W) W
¢V 2 s | @6) [ an | (8) | (19 | o) { 21 | (22) | (23) | (29) | (26) | (26) | (27) | (28) | (29)
Kindergarten: P-3
Available, free to all pupils. 90 | 84| 74|93 l77]66123| 0| 0|61 2818|9198 87
None available..____.__.__ 711218 2]18129 |74 98|96 3412636 7| 2| 13
Available, but fee is charged- 1{ 2| 0] 1{ 5| 51 0 0| O} 3|40| 44| O O 0
Nursery school: P-4
Available, free to all pupils. 5 2| 2116 1 1 6 0; O 6 0| © 5 2 1
None available.________..__ 93 | 88180 |81 /99|99 (8| 98|96 ;9192|9890 94| 96
85




Table 2.23.3.—Percent of white and minority pupils attending elementary schools accredited by the State accred-
iting agency and by regional accrediting association, for the United States, fall 1965

g
ey
-~ ~ DAY

Table 2.23.4.—Percent of white and Negro pupils attending elementary schools accredited by the State accrediting
agency and by regional accrediting association, for metropolitan and nonmetropolitan areas, by region, fall

}
: ;
§ s Item Question All | W N wiN)y M | WM) | PR |W(EPR)| AI | WAL, { OR |W(OR){ OT { W(OT) i
number 4
f ‘ 40 @ @Ol 6 [ ay|a| a2 |03 | a9 | a&| 06 ;
' Accredited by State: P-5 %
Yes ... _. 62|64 | 57 | 66 | 58 59 | 63 67 | 59| 64| 54 54 | 54 54 %
NOo oo 9| 71161l10] 9 8|13 9110 71 8 9111 10 2|
Accreditation not ,;'“: :
available_ _.______ 25| 26|20 21|28 30 | 18 20 | 24 26| 32| 34|30 32 15
Accredited by regional ¥
association: P-6 1]
Yes oo 27128 |27 (3421 23 | 27 31| 25 27 | 22 22 | 26 27 4l
NO 20 | 28 | 34| 27| 30 20133 28{3 | 27(33| 30|26 24 2
j Accreditation not
) available. ________ 3839|2934 43 44 | 30| 36| 37 41 | 37 41 | 43 44 i)
il
il

Ok SN SR e

1965
Nonmetropolitan
: United States
Question
Item number North and West South Southwest
Nwenl wi N wewl wiwlwen w! v lweol w
i n @ @G| OO G@n]a|as)| @
Accredited by State: P-5
YeS e o e 57 | 66 | 64 | 67 | 76 | 71 | 57 | 73 | 71 {91 | 94 77
NoO - o e eeaae 16 | 10 7 4 2| 41301 17 8 1 0 0
Accreditation not available_ . ____________ 20 (21126 (28| 21| 24 6 5 5 3 6| 22
; Accredited by regional association: P-6
YeS o e 27 134 12813843129 16| 25|22 59| 41 39
NO e o e e e e 34127 128|181 1329|6961 |51] 15| 31 18
; Acecreditation not available_ ____________._ 29 (34|39 34|37} 32 811021113231 43
: Metropolitan
Question
Item number Northeast Midwest South Southwest West
N |[WN)| W N (WN)| W N (WN)| W N |[WN)| W N |[WN)| W

m @ (15) | (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) ; (26) | (27) | (28) | (20)
Accredited by State: P-5
Yes. o 49 149 | 52| 75| 72183 55,8 |55|/8 |77176]|40| 28| 29
} NOe e 7 1 61 O 1 1]125] 17} 31 0 0 0 8 6 13
i Accreditation not available_ 42 149 (412127116 13| 2{13| 2|15 16| 42| 50| 56
; Accredited by regional associa-
tion: P-6
Z Yes oo 34 1282452421451 21|51135|142]| 231231 22 9 9
* NO oo 8 8| 14 5 7(11145( 25145133 28|38 16| 18 23
; Accreditation not available_ 51 |1 61157 139|471 36|21)21118| 15|37 |39]|52]63! 63
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Table 2.23.5.—Percent of white and minority pupils attending secondary schools accredited by the © ;ate accrediting

]

p’ agency and by regional accrediting association, for the United States, fall 1965

,i [ Item %%%Sitt’;g:l All | W N wa)| M | wo) | PR [W(PR)| AT | W(AD) | OR | W(OR) | OT | W(OT)
£

s ) @ dlwleole|lo| ® |®@] @ |[av]| @ || o |an | a0
i Accredited by State: P-5

o Yes. oo oo 93193 (91 96| 89 92 ] 94 95 | 92 93 | 77 83 | 86 90
EF < Noo e 2 3 2 1 2 2 1 1 2 2111 6 5 4
- Accreditation not

L available. - . _____ 4| 4| 2| 4| 8 6| 5| 4| 5 12| 11| 8 6
i Accredited by regional

P association: P-6

; § Yes oo 75176 | 98 | 74 | 77 79 | 78 65 | 71 77 | 86 87 | 81 82
-1 Now o oo 22|22 (26| 23|17 16 | 21 53 | 22 19 | 13 12 | 17 16
L Accreditation not

e available___.____. 21 2| 2| 2| 2 2] 1 2| 5 3] 1 6| 1 1
i

Table 2.22.5.—Percent of white and Negro pupils attending secondary schools accredited by the State agency and
by regional associaticn, for metropolitan and nonmetropolitan areas, by region, fall 1965

i
i
}
¥
i
i
¢
#
%
H
i

Nonmetropolitan
e | United States
D Item Question North and West South Southwest
number
g : N W(N) w N W(N) w N (WN) w N W(N} w
’ (1 (2) (6] 4) (5) (6) Q)] 8) 9 (10$) (1) (12) (13) (14)
; Accredived by State: P-5 .
s Yes. o e 91| 96| 93| 95 92 | 88 8 | 92| 95 95 | 100 100
e NO- - e 2 1 3 4 7 10 6 4 1 o
. Accreditation not available__._ 4 1 4 0 1 3 0 0 0 0
Accredited by regional association: | P-6
YeS e, 68| 74| 76| 69 70| 65 40 55 59 30
NO - i 26 | 23 221 30 29 33 54 39 37 49
Accreditation not available_ - _ _ 2 2 2 0 1 2 3 5 4 7
Metropolitan
Item Question Northeast Mi 'west South Southwest
number —_
: N [WN)| W N [Wu)| W N WN)| W N [WN)| W M
= (1) (2) a5y a6y | an t sy | a9 | @) | @) | 22 |(23) | (24) | (25) | (26) | D)
Accredited by State: P-5
Yes . oo e 95 | 96 | 92 | 99 {100 |170 | 96 |100 [100 (100 {100 (100 | 72
NO - e oy o 0 01 O 0 1 0y 0] of 01 O} 2
1 Accreditation not available.__ . 5| 2 7 0| O NI 0 0 0| O 0] 26
Kl Accredited by regional association: | P-6
- YeS o o o e 74 1 68 | 74 | 75193 | 86 | 72 | 72 | 81 | 92 | 81 | 86 (100
NOw oo e 17 127121 25] 7|14} 19| 28| 20 5119 | 12 0
,«“ Accreditation not available_ .. 6] 2 3 ol o0 1 0 0 0 0 0 3 Q
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; Table 2.23.7.—Percent of white and minority pupils attending elementa
I for the United States, fall 1965

B mpa it

ry schools having art and music teachers,

u

*See app. 9.42 for expianation.

Item %ggsltgg? Al T W | N |W(N) M | W) | PR [W(PR) | AI | W(AD) | OR [W(©OR)| OT w(OT)
: o @ @IOIOITO O] & |®| a0 |[av| a» || a9 | a9 | s
: Art teacher: P-30
Do No art teacher_____. 60 { 57 | 68 | 74 | 74 75| 65 66 | 69 69 | 59 65 | 66 68
i Part-time___________ 231251191713 14 | 17 16 | 14 16 | 21 201 19 19 5
L 4 or more days a
L week.________.__ _ 1611712 8 12| 10[18| 18|14] 13|16| 12| 14 13 !
i Music teacher: P-31
- No music teacher._ _ _ 27 12538 | 34 31 31| 35 33 | 27 27 | 24 24 | 32 30
Part-time.__________ 39 | 40 | 37 | 41 | 37 40 | 31 33 | 33 35 | 43 46 | 40 43
e ; 4 or more days a
. week__ . ._________ 331352425 31 29 | 34 35 | 41 38 | 33 30 1 28 27
Average full-time
equivalence of art
f and music
P teachers.__..______ SM-8* 1381 40[29 |29 |32| .31].36| .36/ 38 .37 .46 | .37 | 34 . 33 i
¢
i

; Table 2.23.8.—Percent of white and Negro pupils attending elementary schools having art and music tezchers, for b
metropolitan and nonmetropolitan areas, by region, fall 1965 )
f Nonmetropolitan

: United States

Question
Item number North and West South Southwest

; : N (WwN)| W N [wiN)| w N |[WN)| w N |[WN) w

1) )] I @i ®@|Ol6]|o]|a]|a (12) | a3) | (14

! Art teacher: P-30

: Noartteacher___._____________________ 68 )74 |57 61|60 53 (8 |92(91]89]/ 91 89
§ Part-time______________________________ 19117125 131129|25] 6| 4| 4| 3] 5 6
| 4 or more days a week_ _________________ 120 8117) 811121 6| 4f{ 4| 7! 5 5
Music teacher: P-31

; No musie teacher_.._______.____________ 38 134|125 6|13 |14(49 |47 | 40|51 (37| 31
i j Part-time______________________________ 371401417264 42| 2420|4212} 13! 27
- 4 or more days a week. _ . ___________ 24 2513522 24 43|26 (24| 173750 42
! Average full-time equivalence of art and music )

i teachers.________________________________ SM-8% 129129 .40 .40 |. 38 |. 48 |. 22 | 21 .21 1.25(.31].31
1

= !

Metropolitan

* Question

} Item number Northeast Midwest South Southwest West

‘ | N WN)| w N |[wN)] w N (WDl w N wiN)| w N W) w

; ¢)) 2 (15) | (16) | 7) | 18) | (19) | (20) | (21) | (22) | (23) (24) [ (25) [ (26) [ (27) | (28) | (29)
, Art toacher: P-30

i No art teacher__ ________ __ 27 121|116 33 |11|201| 76

:; Port-time__._____________ 44 | 47 | 41 | 35,79 | 68 | 16

i 4 or more days a week_____ 29 (3243|3110 12 7

3 Music teacher: P-31

7 No music teacher__ _______ 181 13|11 {13 5 6 | 48

1 Par -time..._____________ 48 1 41 | 401 49 | 72|62 30

i 4 or more days a week_____ 34 | 46| 49 | 38|23 | 32| 21

Average 1ull-time equivalence
of art a.xd music teachers_____ SM-8* .50 |.57 [.63 |.50 |. 49 |. 50 |. 23 |.

*See app. 242 for explanation.
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Table 2.23.9.—Percent of white and minority pupils attending secondary schools having art and music teachers,
for the United States, fall 1965

Item Question | All | W | N [(W(N)| M | W(M) |PR W(PR)| AI | W(AD | OR |W(OR)| OT | W(OT)
number

9] 2 @H|l@w|l®»]6G D 8) ©) (10) (1) (12) aa3) | 9 (15) (16)
3 Art teacher: P-30
) No art teacher. ____. 20| 29|33 |32|32| 30|12] 12}21| 19: 4) 6)21 21
3 Part~time_____-.___- 5| 61 2| 3| 2 3 1 3| 4 6] 5 5| 5 7
| 4 or more days a
1l week__. - --_--_. 65| 64| 65 | 64 | 66 67 | 86 85 | 74 76 | 91 89 | 74 72
i3 Music teacher: P-31
il No music teacher____ 6| 6|l10] 812 11| 5 4| 5 5| 2 2| 4 4
‘ Part-time_.__ ... ____ 6 6 4 6 4 5 1 3 7 7 2 1 5 6
| 4 or more days a
week__________--- 88 | 88 | 85 | 85 | 84 84 | 94 92 | 88 88 | 96 97 |1 91 90
A Average full-time
' equivalence of art
and music teachers.| SM-8* |78 1. 79 |. 76 .76 .75 .76 .90 ! .89 .82 .84 .94 | .95 | 84 .83

A

*See app. 9.42 for explanation.

Table 2.23.10.—Percent of white and Negro pupils attending secondary schools having art and music teachers, for
metropolitan and nonmetropolitan areas, by region, fall 1965

T T g LR i

» Nonmetropolitan
i United States S
Question
e Item number Nortli and West South Southwest
’5 N |W(N)| W N |[WN)| W N (wiN)| W N wiN)! W 3
‘ M ¥ dlwlele|loi6e |6 o) | an | a2) | a3 | a9
0
L Art teacher: P-30 ;
H ; No art teacher_ oo oo oooooaoann 33 | 32| 20| 52|48 |42 |79 |81 |70]|59] 54| 68
H Part-time. . - - ce oo mmmeamm e 2| 3! 61110} 18| 5| 2| 5| 1) 2} O
L 4 or more days a weeK_ _ . ..-—-co-_---- 65 | 65164 | 38|41 |37 |17|16|25|40| 45| 31
‘ Music teacher: P-31
No music teacher. oo ooeooooman 10| 8 6 1 3| 2125(30|27 1 16 | 21
Part-time_ - - o oo 51 6| 6|12|12]12]10}2113 3 5 2
4 or more daysa week. - _-------- 85 | 85 | 88|87 | 85|87 {65} 50| 61|85 79| 77 i
Average full-time equivalence of art and ;%1
music teachers. - - - oo oo SM-8* [.76 .76 .79 |.67 .68 |. 69 |. 44 [ 38 |. 47 .63 1. 63 ). 54 i
[
Metropolitan 1
Question
£ Item number Northeast Midwest South Southwest West
T
! N [WN)| W N (W) W N |[WIN)| W N |WN)| W N [WN)| W
¢
- ¢V 16 as) | ae) | an | as) | a9 | (20) | 2D @ | @ | ey|e| e el @@ (29)
X Art teacher: P-30 -
k- No art teacher____ .- _- 1 3 5| 4)2|11|31]20]50]|22] 34 32 1 1 3
F Part-time. _ - oo -—- ot of o 0} 6 5 1 5| 6 ol o}y 0 O 0 0
N 4 or more days a week_____ 99 | 97 | 95| 95 | 68 | 85 | 68 | 75 | 44 78 1 66 | 68 | 99 | 99 | 97
! Music teacher: P-31
No music teacher_ _ . _.____- 0 0 6 3 1 01l 12 3 0 i{14 | 15 1 1 3
Part-time. _ - _ - - -o---- 5 1 3! 0 6| 41! 2 o 0} 9 71 31 0 0 0
4 or more days a week____. 95199 | 97| 96|93|96! 87|97 |100 91 | 79 {8299 |99 | 97
Average full-time equivalence
z of art and music teachers._| SM-8*% | 97 |. 97 |. 95 |. 95 .83 1.92 .77 .86 |.72 |.86 |. 74 | 75 .98 |.98 | . 96

: *See App. 9.42 for explanation.
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Table 2.23.17.—Charact eristics of college representatives visiting the high schools of the average white and minority

pupil to talii with interested students during the 1964~65 schoel year, for the United States B

Average number of white

Item Questbion Al W | N | W) | M WM |PR |WER)| AI | WAD | OR [W(OR)| OT W(OT) '
number 3
M 2 @@ ® 16)] O] ® ® Q) ray | @ (a3 | a4 [ @5 | e i 3
X —_ _ )
Average number of Negro 1
colleges sending repre- :
sentatives_. __________. P-53 0.6/ 0.1 3.0 0.2/ 0.5 0.1 0.9 0.2] 0.4 0.i] 0.5 V20 0.7 0.2 :

colleges sending repre-
sentatives_____________ P-54 111.8/13.0 5.3 12.2
Proportion of representa-
tives visiting schools
from Negro colleges__ _ _ .05 .01 .36 .02

89 11.3/ 9.5/ 16.510.5 12.511.1] 13.5(12. 4] 14.3

.05/ .01}.09] .01 .04 .o01/.04 .o01/.05 .01

There is no general tendency for minority pupils
to differ from majority pupils on these measures.

At the elementary and secondary school levels,
an average of 4 percent of all students are in
less-than-full-time a’tenclance. Nationally, at
both school levels, from £ percent to 4 percent
more minority than majority pupils are in part-
time attendance. In most regions a difference of
a similar magnitude exists between Negroes and
whites.

Curriculums.—The data in table 2.23.15 reveal
that between 90 percent and 95 percent of all
senior high school students in the country are
enrolled in schools offering college preparatory,
commercial, and general curriculums. Eighty-
eight percent of Negro students are in secondary
schools offering college preparatory curriculums,
while the comparable figure for whites in the same
county is 97 percent. More striking is their 75
percent enrollment in schools offering commercial
curriculums compared to 94 parcent for whites in
the same county.

To get some indication of whether or not mi-
nority pupils have the same nunber of alternative
curriculums available as white pupils, the ratio of
curriculums offered to all six possible curricular
offerings was computed (SM-11). Thus, if a
school offers all six curriculums, its ratio is 100
percent, and if all schools in the region do so, the
regional ratie also is 100 percent. The ratio for
the average high school is about 38 percent for all
schools in the country. While the racial averages
vary about this average (from 82 percent for
Puerto Rican Americans to 91 percent for Oriental
Americans), minority-majority differences are
smajl.

96

Senior high school principals were also asked
to classify their schools according to their primary
curricular emphasis. For the country as a whole,
95 percent of the schoois were classified to be
either (a) academically oriented (20 percent), (b)
comprehensive in nature (74 percent), or (c)
special-curricular schools concentrating on the
culturally disadvantaged (1 percent). The re-
maining 5 percent are distributed among voca-
tional, technical or trade schools, or nonresponse.
Puerto Rican pupils are least often, relative to
white pupils in the same county, to be in schools
with academic emphasis. Negroes are slightly
less likely to be in a schooi classed as academic
and more likely to be in a special curriculum
school. Regionally, there are wide variations,
and among minorities there are some variations
but with no consistent majority-minority
differences.

Talles 2.23.17 and 2.23.18 present the data
about the degree to which predominantly Negro
and predominantly white colleges send representa-
tives to interview secondary school students ; and
the proportion of all college representatives from
predominantly Negro colleges. White colleges
much less often send representatives to schools
attended by minority pupils than to schools
attended by whites in the same county or by
whites in ¢ ~ral. This is especially the case
for Negroes and Puerto Ricans.

The highest exposure of Negro students to
white college representatives occurs in the metro-
politan West, where the average is 12 colleges
which is about 25 percent lower than the 16-
college average for whites in the same counties.
Among other minorities, the difference in pre-

N S
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Table 2.24.1.—Percent of minority and white pupils in elementary schools having available programs for exceptional

children, for the United States, fall 1965

Item Qﬁfst&%x: Al w N [WiN)[ M wW(M) | PR |W(PR)! AI | WAI) | OR |W(OR)| OT | W(OT)
m
o 2 @D G| ® O (8) © (10) 11 (12) (13) a4 (15) (16)
Speech therapist (full-
and part-time) .. _____. P-32 58 | 60 | 54 | 49 | 47 48 | 54 54 | 52 53 | 65 66 | 62 61
Remedial reading teacher
(full- and part-time)_..| P-34 39139 (39| 30| 41 36 | 45 38| 35 35 | 41 38 | 43 42
Accelerated curriculum in
one or more subjects. __| P-86 38 140} 29 | 40 | 34 38 | 32 42 | 42 41 | 37 41 | 39 45
Percent of pupils in school
in remedial mathema-
tics classes: P-92
0-4_______________. 35137 |24 |28 | 34 39 | 30 35 | 35 36 | 31 33 | 34 34
5-9_ o __ 6| 6| 511 6 71 5 8| 5 7110 i0] 9 11
10-14_ _____________ 21 2| 3| 2| 2 2 3 3] 2 2 1 1 1 2
15-19_ _____________ 1 0 2 Y 1 0 1 0 1 0 1 1 1 0
20-24_ __________.__ 1 1 2 1 2 1 i 1 2 1 3 1 2 1
25 or more__._______ 2 1| 2 1] 4 31 3 1| 2 1 2 1| 2 2
Not offered_._______ 46 | 45| 50 | 51 | 42 42 | 43 45 | 44 46 | 47 50 | 42 45
Percent of pupils in school
in remedial reading
classes: P-93
0-4. . _____________ 31 133232731 35 | 22 29 | 28 31| 30 32 | 31 32
59 o _____ 16 | 17 {11 | 15| 11 13
10-14______________ 6| 6] 6| 6| 4 4
15-19. _____________ 2 1 4 2 2 1
20-24_ .. ______. 2| 2 1 1| 4 3
25ormore__________ 3 2 4 1 5 5
Not offered. .- ____. 33132138 41 32 33
School provides separate
classes for the following
groups:
Low IQ or mentally
retarded pupils_ .. _| P-94a 49 | 48 | 54 | 51 | 43 44
Pupils with behavior
and adjustment
problems_ ________ P-94b 12112113719 11 11
Non-English-speak-
ing pupils.____.____ P-94c 5| 851 4| 5| 8 7
Rapid learners_ _ _ __._ P-94d 2112112112319 20
Special skills or tal-
ents (e.g., art,
musie) - - .. _.___-. P-94e 290 | 30 | 28 | 30 | 24 25
Pupils with spcech
impairments_ _ ____ P-94f 490 | 51 | 41 | 43 | 41 41
Physically handi-
capped pupils_ _..| P-94g 21 (22|18 |20 17 20
Separate classes for spe-
cial cases_ _ _..________ SM-10* | 29|29 29| 29| 27 27

*See app. 9.42 for explanation.
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dominantly white colleges is greater for Puerto
Ricans where the average is about 10 colleges per
school compared to almost 17 for whites in the
same county.

2.24 Programs for exceptional children

Exceptional children need special services
appropriate to their particular needs or talents.
Many of these services, special classes, and pro-
grams are costly and require highly trained
professional staff which the smaller or poorer
school systems cannot provide. Recently, how-
ever, with increased Tederal aid to education, more
schools have been attempting to provide services
which fit some of these needs. Siice large pro-
portions of ethnic minority groups are in the
lower socioeconomic levels, one might expect
proportionately more of the minority group
children to need special attention to overcome
educational disadvantages.

At the elementary level the most noticeable
pattern is the consistently lower percentages for
Mexican Americans and consistently higher per-
centages for Oriental Americans relative to the
aational norms. The differences do not generally
appear to be the result of race since there are only
minor differences with whites in the same counties.
At the secondary level, the national pattern for
Oriental Americans is almost the same as it was in
elementary schools, but for Mexican Americans
it is not quite as pronounced. Negroes are most
deficient, relative to national norms, in the
availability of remedial reading and arithmetic
classes and in the availability of accelerated
curriculums.

Regionally, the major differences for elementary
schools are apparent between the South (including
the Southwest) and the rest of the country. In
almost every- case the South and Southwestern
regions are substantially behind the other regions.

At the secondary level the situation, although
not as pronounced, tends to be the same. An
example of how extreme the variation can be
between regions is the availability of special classes
for physically handicapped pupils: In the metro-
politan South 8 percent of Negroes and 2 percent
of whites in the same counties have such classes
available: in the metropolitan West the comparabie
percentages are 53 percent and 82 percent. The
fact that half of the Nation’s Negro children live
in the South must be kept in mind in observing
differences of this kind.

2.25 Pupil evaluation and placement

School principals were asked a number of
questions about testing, tracking, promotion,
assignment to schools, and assignment to classes of
pupils. These questions were asked about the
prevalence of testing in the schools to determiue
the differences, if any, between the exposure of
groups of pupils to intelligence and achievement
tests. The prevalence of testing in public schools is
indicated by the fact that principals report that
approximately 90 percent of the Nation’s pupils
are in schools where intelligence and achievement
tests are given at both the elementary and second-
ary levels. The achievement test is slightly more
trequently used than the intelligence test at both
levels. (tables 2.25.1 thru 2.25.4)

Among the racial and ethnic groups, the differ-
ences in exposure to intelligence tests are slight
at both levels with the exception of the Puerto
Ricans, for whom more pupils are in schools
which do not give intelligence tests as compared
with whites in the same county. Nationally,
Negro pupils appear to have almost the same op-
portunity to take intelligence tests as white pupils,
but this is not the case in every region of the coun-
try. For example, at the elementary level, 27
percent of the Negro students in the metropolitan
Nortlieast are in schools which do not give any
intelligence tests: the comparable percentage for
white pupils in the same county is 15 percent. At
the secondary level in the metropolitan South the
percentages are 15 percent and 0 percent respec-
tively.

According to the principals’ reports, achieve-
ment tests are widely used in both the elementary
and secondary schools attended by all racial
groups. Nationally, there are no noteworthy
differences between Negro and white secondary
studects in regard to achievement testing in the
schools they attend. There are however, quite
different patterns of achievement testing in the
various geographical regions of the country and
also some differences between Negroes and whites
within particular regions.

Some schools, as an aid to counseling, give
‘nterest inventories” to pupils which reflect their
feelings and preferences rather than indicate
their knowledge, ability, or experiences. Rela-
tively few students (16 percent) are in elementary
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schools which give interest inventories. Scores
are used primarily to identify vocational goals
and to assist career guidance; the tests are more
useful at the secondary level. Their use in a
school probably indicates greater attention to
vocational guidance.

Sixty-four percent of all high school pupils are
in secondary schools which give interest inven-
tories to students in at least one grade. Negroes
are less often than whites to be in secondary

schools which use interest inventories: 50 percent
for the Negroes in the whole country as compared
to 67 percent for whites. Thisis true also in every
region in both metropolitan areas of the South
and in the metropolitan areas of the Southwest
where over 20 percent more white than Negro
students attend schools where interest inventories
are used. For the other racial groups, the range
is from 47 percent of Puerto Rican students to
65 percent of Indian American students.

Table 2.24.2.—Percent of Negro and white pupils in elementary schools having available programs for exceptional
children, for metropolitan and nonmetropolitan areas, by region, fall 1965

) Nonmetropolitan
United States
Question
Item number North and West South Southwest
N wa| w | Nlwa)| W [ N wa)| W [ N [WQD)| W
1 2 @l @®WieG |6 O] 6] |a)|a)|a;ay)|ad
Speech therapist (full- and part-time)_ ... P-32 54 | 49 | 60 | 51 [ 48 [ 59 | 17 | 12 | 14 | 37 | 47 | 27
Remedial reading teacher (full- and part-time)_| P-34 30 (303937404615 |19 )11 12} 7| 26
Accelerated curriculum in 1 or more subjects_.__| P-86 29 | 40 (40| 47 | 54 | 26 | 28 | 30 | 24 | 32 | 17 13
Percent of pupils in school in remedial mathe-
matics classes: P-92
04 e 24|28 137] 15| 21
50 e 5 11 6 4 4
10-14 . o e e 3 2 2 91 14
15-19 . e e 2|1 0] 0 0] O
20-24 . e 2|1 1} 1] 0] O
25 OF MOTe o e oo e 2 1 1 0 0
Not offered . - .- oo 50 | 51| 45| 58 | 53
Percent of pupils in school in remedial reading
classes: P-93
0-4 e 2327|3315 18
5-0 - 1115} 17 ] 11 | 18
10-14 . - 6 6 6! 11} 15
15-19 . e e 4 2 1111 3
20-24 _ e em e 1 1 2 0 0
P13} B 1110) TR 41 1|1 2] 0| O
Not offered . - - - oo 38 1 41 | 32| 38} 38
School provides separate classes for the follow-
ing groups:
Low IQ or mentally retarded pupils._._._- P-94a 54 | 51 | 48 | 54 | 53
Pupils with behavior and adjustment
problems._ _ - _ .. P-94b 13119 | 12 3 3
Non-English-speaking pupils_ - ... .. ... P-94c 4| 5| 5{12 | 4
Rapid learners. _ - ________.______....__.- P-94d 211232113 9
Special skills or talents (e.g., art, music) .._| P-94e 28 130 {30 | 35| 30
Pupils with speech impairments.________-. P-94f 41 ! 43| 51 | 34| 29
Physically handicapped pupils.__..__._._- P-94¢g 18| 20| 22§ 23 | 22
Separate classes for special cases_________..__- SM-10* |29 | 29| 29 | 27 | 22

* See app. 9.42 for explanation.
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Table 2.24.2.—~Percent of Negro and white pupils in elementary schools having available programs for exceptional
children, for metropolitan and nonmetropolitan areas, by region, fall 1965—Continued

Metropolitan
Question
Item number Northeast Midwest South Southwest West
N |W(N;| W N |[WN)| W N |jWN)| W N (WQN)| W N [w@N)| W
(0)] 2 as | ae) | an | a8 | 19) | (20) | (2D | (22) | (23) () | (25) | (26) | (20) | (28) | (29)
Speech therapist (full- and
part-time) __- - -_-- P-32 94 | 94|90 98| 9579|135 19|43 | 48| 14 | 15} 87 {100 99
Remedial reading teacher (full-
and part-time)- - ___----_-- P-34 73| 52| 58| 60| 221728 23}31| 18|25} 29|66 | 46 70
Accelerated curriculum in 1 or
more subjeets_ ... ----- P-86 34|49 | 47| 211 25128| 1931 |41134/|58]| 76|43} 67 73

Percer.c of pupils in school in
remedial mathematics classes: | P-92

04 o ea.- 38 |28 1 4030|3933 |15|17{23!21|53|65;33|35| 49
59 e 41 5| 4112 9 6 111717 2} 2 1]i1] 21 13
10-14_ . 2| 3 2 3} 2 1 1 1| 6| of 0 O} 4 1 1
15-19 - 21 of o 3] 0] O 1 ol ol o} O O] 4 1 2
20-24_ _ oo of 0] o 2| 2| 2 1| of of o}y O| O} 6| 2 2
25 ormore. _ - .- 1 1 0] 2| 0] O 1y of of o Oo| O} 5| 2 1
Not offered____ .- ____ 45| 56 | 45| 40 | 45 | 56 | 63 {60 | 49 | 54 | 30 | 18 | 31 | 34 27
Percent of pupils in school in
remedial reading classes: P-93
0-4 s 40 | 441 48|32 | 41|32 13| 13|14 {2337 |48)32|35| 38
s U 12151182310 9| 9| 17| 2} 2 2 1119 | 28| 22
10-14___ . 16l10! 5| 6 3] 2] 3| 5| 14 1] 0 1}, 6| 8 6
15-19 e 4| 3 1| 4| 4| 2 1 o 6 o] o] Of 8| 4 2
20-24_ . .- 0| 0 O 1 2| 2| 0 O 1] 01617 3 1 2
25 0rmore. _ .. _-eeo_oo_-- 4 1 1 3 0j O 2 0 0| 10 0 0] 9 1 7
Not offered_ . ... ..__ 131201 18| 2436|148 58| 60| 48|39 25| 13| 15| 20 16

School provides separate classes
for the following groups:
Low IQ or mentally re-
tarded pupils_ ___ .. -.-_..
Pupils with behavior and
adjustment problems. . __

Rapid learners__ ... .- -
Special skills or talents
(e.g., art, musie) _ -
Pupils with speech im-
pairments_ ... ____._----
Physically handicapped
pupils_________ ...
Separate classes for special cases.

*Qee app- 9.42 for explenation.
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Table 2.24.3.—Percent of minority and white pupils in secondary schools having available programs for exceptional
children, for the United States, fall 1965

Question All | W N [W(N) M wM) | PR jW(PR) | AI | W(AI) | OR |W(CR)| OT | W(OT,
Item number
1) (©)) @|@®| GG ™ ® @ (10) an | a2 | a3 | 4 [0y | @16
Speech therapist (full-
and part-time)_ . ____ P-32 44 | 45 | 37 | 34 39 40 | 61 64 | 42 44 | 54 62 | 47 49
Remedial reading teacher
(full- and part-time) .| P-34 53 | 52 | 53 | 49 57 53 | 76 50 | 55 56 | 81 81 | 69 66
Accelerated curriculum
in one or more sub-
jeets_ .o ______ P-86 66 | 66 | 61 | 63 67 64 | 60 75 | 66 66 | 80 72 | 72 69
Opportunities for 12th
graders to obtain
advanced placement
or credit in college-._| P-88 78 | 80 | 67 | 65 78 73 | 59 79 | 76 79 | 80 70 | 81 78
Percent of pupils in
school in remedial
mathematical
classes: P-92
0-4_ . 39 [ 41 | 26 | 38 27 36 | 27 34|39 42 | 22 37 | 32 38
[ 19 | 18 | 21 | 23 24 23 | 27 32|19 18 | 38 34 )23 23
10-14___________. 111010 | 8 14 8 | 22 11 | 11 11 | 25 14 | 18 14
15-19_ __________. 3| 2 6| 2 9 71 3 1] 2 21 1 1| 3 2
20-24_ . _______.__ 1| 0| 3[ O 3 2 4 o| 3 31 0 o} o 0
25 or more_._..._. 1 1 2 1 2 2 1 1 3 2| 2 1 1 1
Not offered_ .- ___ 27 1 27 | 31 | 27 22 21 | 17 21 | 24 23 | 13 14 | 23 23
Percent of pupils in
school in remedial
reading classes: P-93
0-4_ _ . 32 (35|17 | 27 22 23 | 17 28 | 32 32|17 21 | 23 27
59 _ - 23 | 24 | 17 | 27 23 27 | 34 28 | 25 28 | 47 50 | 31 35
10-14____________ 101011 ] 12 10 8119 10| 9 9| 8 10| 8 7
1619 . ... 51 61 5| 3 11 10| 5 4| 5 5| 7 5111 9
20-24_ ________._. 5| 3|13 | 4 7 5113 181 7 6 | 12 61 8 5
25 Or MOTen .- —--- 1 1{ 3| 2 3 2 2 1{ 2 21 2 1| 2 1
Not offered- .. .- -- 23 | 22311 26 24 24 | 10 12 | 19 19| 7 8116 16
School provides separate
classes for the follow-
ing groups of pupils:
Low IQ or
mentally re-
tarded pupils..._.| P-94a 51 | 49 | 54 | 49 54 52 | 56 61|50} 50 | 85 77 | 63 60
Pupils with be-
havior and
adjustment
problems._ _ __.__ P-94b 10| 9|15 7 9 8|10 5|11 9| 7 6|10 9
Non-English-
speaking pupils...| P-94c 2 2 3 4 5 3|23 71 2 212 4 5 3
Rapid learners____| P-94d 41 | 39 | 45 | 43 42 44 | 62 69 | 42 43 1 76 80 | 59 58
Special skills or
talents (e.g.,
art, music).._.._ P-94e 57 | 57 | 59 | 45 51 56 | 66 71 | 63 62 | 54 57 | 66 63
Pupils with speech
impairments._ __| P-94f 30 | 31 | 21 | 23 28 29 | 58 8| 28 33 | 51 57 | 36 39
Physically handi-
capped pupils_ ._| P-94g 16 {15 | 16 | 16 25 29 | 17 19 | 1A i8 | 37 42 | 21 24
Separate classes for
special cases_ . - .- ___ SM-10* | 32 | 28 | 31 | 27 30 31 | 41 40 | 30 30 | 45 45 | 36 36
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Table 2.24.4.—Percent of white and Negro pupils in secendary schools kaving available programs for exceptional
children, in metropolitan and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
United States
Question
Activity number North and West South Southwest
N |[WN)| W N |wiN)| W N |[WN)| W N W) W
4 2 @l@wl® 6|0 @ @ | |an | e | a3 | ae
Speech therapist (full- and part-time) - - .- P-32 37| 341452212940 9110|12| 9 45| 25
Remedial reading teacher (full- and part-time).- P-34 53|49 | 52 | 35|35 | 32| 24§22, 20 ! 4, 9 9
Accelerated curriculum in one or more subjects.| P-86 61 163 |66 |42 |41 | 46 | 46 | 48 | 58 { 25 | 15 25
Opportunities for 12th graders to obtain ad-
vanced placement or credit in college- .- - -- P-88 67 |65 |8 | 73|73 |72 |54 |66|75|39|79 | 61
Percent of pupils in school in remedial mathe-
matics classes: P-92
0-4 o e e 96 | 38 | 4119|1821 |29 (42|31 |16|53| 35
50 e ememmcmmcmcm—mm—m—— 21 (23| 18]26|27]|18(10| 9]16] 4} 1 1
10-14 e - 10] 8|10 9[12(12| 6| 5} 6] 3 O 0
15-19 e 6 2| 21 2| 1 1{ 3| 2| 586} 2] 0 6
20-24 e eeecmmm——mmem e 3! ol ofofo0] o0 30| 1| 2|1 8
25 OF MOT€ecc o cemememmmmmmmm e mm === = 2| 1 1/l ol o}y of 1| 5| 2y 1| O 0
Not offered._ - - - - oo oo 3112712713533 |47 |47 [38]|41|71|45]| 50
Percent of pupils in school in remedial reading
classes: P-93
0-4 o em e mm———————m e 1712713512224 |27 (25|33 |30 f 17 {61 | 39
59 e cceecmmmmmm— e 17127124 | 2427|2214 | 8| 8 1] 1 2
1014 e em e 11/12/10| 7! 4{ 5} 5| 6| 8 2| O 0
1519 e 5| 3| 5| 6| 5| 6] 2| 3{10] 2; 0 0
20-24 - e 13| 4{ 3! o[ 0of O| 3| 3| 2| 1] 0 4
25 OF MO e e c e o cmmmmmcmmmm e mmmmm = 3| 2] 1] 1| o] o] 2} 6] 2} 1} O 0
Not offered . . - oo 3112 [ 22/132|31138|46 |42 40|74 |37 55
School provides separate classes for the follow-
ing groups of pupils:
Low IQ or mentally retarded pupils___.--- P-94a 54 | 49 | 49 | 44 | 44 [ 47 | 23 } 17 | 20 | 46 | 1V 12
Pupils with behavior and adjustment
problems . - P-94b 15| 71 9| 2| 2{11; 9} 1
Non-English-speaking pupils. .- ... - ----- P-94c 3| 4| 2| 07 0| O 2 O
Rapid learners._ - .cccocoooomomommaaao- P-94d 45143 (39| 15|18 (16| 16 | 14
Special skills or talents (e.g., art, music)..-| P-94e 50 | 45 | 57 | 44 | 49 | 39 | 40 | 28
Pupils with speech impairments_ _-._-.--- P-94f 21 {23 |31|18|20{33 |10 6
Physically handicapped pupils_..- ... _--- P-94¢g 16116 | 15| 8| 7119 0
Separate classes for special cases. .. ----.---- SM-10* | 31|27 (28|18 |20/(23 |15 | 9
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Table 2.24.4.—Percent of white and Negro pupils in secondary schools having available programs for exceptional
children, in metropolitan and nonmetropolitan areas, by region, fall 1965—Continued
Metropolitan
Question
Activity number Northeast Midwest South Southwest West
N [WN)| W N |[WN)| W N |[WIN)] W N |(WN)| w N |[WQND)| W
¢ 2) 9 [ a8) [ (16 | a7 | 18) | 19) | 0) | @1 | (@) | 23) | @ | 25 | 26) | @D (28)
Speech therapist (full- and part-
time) - ___ . _________________ P-32 72 (7259 |93 162{75(17 10|14 |50 0| 3|48 65| 72
Remedial reading teacher (full-
and part-time)..____________ P-34 81 161 |66 |62 |58 57|46 |42 |65 |63 |59 |62(100]99]| 97
Accelerated curriculum in one
or more subjeets____________ P-86 60 | 85 |82 |64 7078 72|79 |81 |87 |53|55|74|45] 73
Opportunities for 12th graders
to obtain advanced place-
ment or credit in college_.__| P-88 64 (85 |82 |70 |68 |92 |75 |57 (85|83 189 (8373145 74
Percent of pupils in school in \
remedial mathematics classes: | P-92
-4 ____ . 34 1355426 56|40 |34|25|54 18|67 |74 436 51
59 . ______ 30 121113 [12|23 12616 |30 |21] 2| 0| 3|60|49| 29
10-14.___________ . _____ 22 129 |13 4| 7|14| 4| 0| O] 5| 2| 2|32|i51 17
16-19_ . ___. 0} 0y 0|31 |11 6| 0| O| OS5 0 O0of O0f O 0
20-24___________________. 1] 0] 0| 0} 0| O 8/ 0f 0l 0 0 0} o o 0
250ormore. - . __._________ 0 0} O 1 0 1 2 0] O 6 1 1 4 i 4
Not offered_._____________ 13115122126 | 4|14 |35|45(25(34[30(20| o] o 0
Percent of pupils in school in
remedisl reading classes: P-93
-4 ____ . 16 |31 |48 | 16 | 44 |27 |19 |16 |47 j14i67 | 74| 1 3 12
59 . 42 117 |17 | 9|28 |32 7|34 (28| 7| 3| 5/36]63| 65
10-14_ . ______ 22127111 |14}12|23| of 7| 4133]| 0| 02 |25 4
15-19. . ___. 6| 1 1 71 4|1 5] 0| 0y 0 O} O 022 7 12
20-24. . _________________ 5114 826 |11 6|30 1 ol 6 1 1] 2 1 3
250ormore. .- ___ . - _____._ of 0] O 5 1 i 2 0| 0} 0] 0] n| 14 1 4
Not offered.. .. __________ 5| 815 23 1 4143142121 13413020 0| O 0
: School provides separate classes
i for the following groups of
i pupils:
Low IQ or mentally re-
| tarded pupils-___.______ P-94a 75170 (62 [86 161 |59 |37 )46 |34(64 |16 14|98 {100 | 98
Pupils witi: behavior and
adjustment problems..__| P-94b 21 7|11 |19| 5| 8] 9{ 6] 7| 6|14 15|37 |27 9
Non-English-speaking
pupils_._.______________ P-94c¢ 17 31 51 3 1y 0f 0| Of 56|13 (11]| 0O 1 P
Rapid learners____________ P-94d 83 |86 ;66 | 651 | 56 | 54 |40 |30 {25 | 49| 3| 8|8 |95 | 76
Special skills or talents
§ (e.g., art, music)....____| P-94e 92 191 |81 53|60 |63 |64 |23|58|58)47|45|69|68| 67
Pupils with speech impair-
! ments. _________________ P-94f 43 |35 (44 4R [ 42 | 42| 0| 10|10 | 14| O] 3|45 |60 | 57
; Physically handicapped
J pupils__________________ P-94g 8({ 91 8311812 8 2| 5|11 0| 0|53 |82 72
Separate classes for special
! CASCS - - - - e el SM-10* |49 {4539 |41 34|34 |23 |17 (19|29 | 13|14 |54 60| 53
§ i
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Table 2.25.1.—Percent of minority and white pupils in elementary schools which give intelligence and achievement
tests and interest inventories, for the United States, fall 1965

Item %ﬂ%‘e’? Al | W | N W(N)| M | W(M) | PR |W(PR)| AI | W(AT) | OR |W(OR)| OT | woT)
(1) 2 @@ ®»]6G|0 8) ()] (19) (11 (12) (13) (14 @5 [ (16)
Intelligence osts. .. ___. P-22
Yes, 1 grade only.___ 8| 8| 7] 51|11 9! 9 7110 ! 7 6| 7 6
Yes, 2 or more grades_ 85| 87 | 81| 87 | 82 85 | 68 80 | 80 84 | 88 91 | 84 87
Nooooo .. _.__ 5| 5|11 7| 7 51| 22 121 9 6] 4 3( 9 6
Standardized achieve-
ment tests_ . __._._..__ P-23
Yes, 1 grade only.__. 21 21 2| 2| 2 2| 2 2 2 2 5 3| 2 2
Yes, 2 or more grades. 95196 | 92| 95| 95 96 | 93 96 | 96 97 | 94 26 | 94 97
Noo ... 2 1 5| 2 3 2] 5 3] 2 1 1 1 3 1
Interest inventories______| P-24
Yes, 1 grade only.___ 9110| 7| 8| 8 8| 7 91|11 10 | 14 15| 7 9
Yes, 2 or more grades_ 71 61311 7 61 10 8 8 6111 8110 9
Nooo . 81|82 |78 | 80| 82 84 | 79 81|76 81| 74 77 | 81 80

Table 2.25.2.—~Percent of white and Negro pupils in elementary schools which give intelligence and achievement

tests and

interest inventories, in metropolitan and nonmetropolitan areas, by region, fail 1965

Nonmetropolitan
United States
Question
Item number North and West South Southwest
N |[WN)| W N [WN)| W N [WN)| W N lW(N) w
. 6] @|l@® | G| [O|6]O[aq)]|a)|a]| |
Intelligence tests_ . ... . ________________._ P-22
Yes, 1 gradeonly_ .. ___________________ 71 6| 8] 21 51 5| 8| 811138 7 9
Yes, 2 ormore grades___________________ 81 |87 87 |83 (72|88 (7276|800 |53 |86 81
Noo o e 11 7 5|14 18 5119115 81 9 6 9
Standardized achievement tests_ _____________ P-23
Yes, i gradeonly_.____________________._ 20 2 2| 2| 4] 8| 4| 4| 4| 0] 2 1
Yes, 2 or more grades___________________ 92 195|196 [ 97 {93 | 95180 |8 {9298 97| 98
Noo o e 5] 2 1 1 1 1414 9| 2 1 1 1
Interest inventories_.. .. ___________________. P-24
Yes, 1 grade only______________________ 71 §110) 71 6| 24 7117 | 12 8 6 14
Yes, 2 ormore grades_ __________________ 13 | 11 6 11 3| 211717 711416 2
NO_ oo . 78 180182192 (8717272164180 75| 87 83
Metropolitan
Question
Item number Northeast Midwest South Southwest West
N (WN) W | N (W) W | N (W) W | N [wa)l w | N (wao)| w
63 2 (15) [ (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) | (26) | @) | (28) | (29)
Intelligence tests.____.________ P-22
Yes, 1 grade only__________ 3| 3! 6| 3|18} 11 71 2 1 116 17 4 1 7
Yes, 2 or more grades______ 70 | 82| 85|94 |81 |8 |8 |96 99|96 |81 |81|{94/| 99| 92
3 0 3|1 3 21 0 0 0
21 0 0] O 0 2 1 2
98 | 99 [100 {100 {100 | 96 | 99 98
1 1 0| 0 0{ 0 0 0
6| 6| 2} 2 0| 3 6 2
13|14 (17|14 0 10 7 6
79| 8] 79]| 69| 84| 84| 88 92
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Table 2.25.3.—Percent of minority and white pupils in secondary schools which give intelligence and achievement
tests and interest inventories, for the United States, fall 1965

Itemn

?l%%sltl;g:n A} W | N W(N)| M | W(M) | PR |W(PR)| AI | WA | OR {W(OR) | OT w(OoT)
v ) @@ G 6|0 3) () W Jany | a2 |ay | 4 | as | e

Intelligence tests__ ______ P-22

Yes, 1 grade only__ __ 26 {25 {25 (29| 35 30 | 20 18 | 28 27 | 52 33 | 33 28

Yes, 2 or more grades_ 62 | 64| 55 ) 60 | 56 62 | 37 54 | 56 59 | 34 58 | 51 30

No._ . __ 1211016 | 10| 8 7] 42 29 | 16 14 | 14 9116 12

Standardized achieve-

ment tests____________ P-23

Yes, 1 grade only____ 15 (151314 | 18 16 | 28 16 | 16 16 | 28 22 20 20

Yes, 2 or more grades_ 77 176 | 82 | 82| 74 77 | 63 77 | 80 78 | 68 76 | 73 75

No . _______ 51 5| 4| 3| 8 70 7 4 3 5| 3 21 6 5
Interest inventories__ ____ P-24

Yes, 1 grade only____ 42 | 441 30 ] 44 | 46 51| 30 38 | 43 43 | 47 62 | 36 43

Yes, 2 or more grades_ 22123120 23] 18 18 | 17 15} 22 23| 11 12 | 21 20

No_ oo . 34132146 | 32| 35 29 | 53 46 | 34 33 | 41 25 | 42 36




Table 2.25.4.—Percent of white and Negro pupils in secondary schools whick give intelligence and achievement
tests and interest inventories, for metropolitan and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
; United States
! Question
: Item number North and West South Southwest
¢ N lwanol w | N (we| W | N [Wan| W | N jw@N)| W
® 2 d|lw|lele|lo|e®[a a)y|a}]ada))|ay
Intelligence tests. __ - - __--- P-22 §
b Yes, 1 grade only. .- - oo oo 25| 20| 25| 4238|1710 19|24 | 18| 40| 38 %
. Yes, 2 or more grades_ - - .. _____ 55 | 60| 64| 45|45 76| 73| 71| 66| 79|59 62
S % NoO_ e 16| 1010} 13 | 17 7113110 8 3 1 1 :
- Standardized achievement tests_____ ... P-23
- Yes, 1 gradeonly.__ .. ..o 13/ 14|15 131014 6} 5| 7} L |10 9
0ol Yes, 2 or more grades_ .- - __-_- 82 182 176 | 55| 561|758 | 90 | 88 | 98 | 89 34
NO- - - e 4 3| 5|2 (20| 2| 7] 3| 2| 1| 1] 7 |
Interest inventories_ .. __ .- P-24 | ;
Yes, 1 gradeonly_ . - 30 | 44 | 44 | 48 | 51 | 60| 21|47 |37 |31 |34 40
Yes, 2 or more grades___ .- 2023|2314 14|11 25|21} 18| 45|50 36 i
j NO . e o o e e 46 132132 133|35( 29|51 30| 44|23 15 24 ;
~ |
Metropolitan i
Question i
J Item number Northeast Midwest South Southwest West
| ; N weol w | N (wa)| W | N (W) W | N WD) W ) N (\WN) W
&) @ as | as | an | a9 | a9 | o | @V | @ | @) | @) | | e | e @) ) @) |
£ In.telligence tests_ ... ... P-22
o Yes, 1 grade only____ .- 26| 21134] 9l22]25|24|32|25|3 | L| L|67]|56| 42
4 g Yes, 2 or more grades...._ .- 33 |87 1531777261 |54|68|75|59|77 75|12 38 50 ‘;
: NO - e e 37141113} 6| 61415 L| L| 6232421} 6 9 i
Standardized achievement tests_| P-23 . !
Yes, 1 gradeonly.._ . ... -- 15110 | 15 7114 22 5111 ] 15 |--__|-___|..._| 55| 46 30
Yes, 2 or more grades_ .- 77181171188 |80 (66 |95|8 |8 1999999 45 | 55 71
NO e e e gl ol14| 3! 4| 8| 1|l L] L| Ljeec)manf-m--
Interest inventories..- ... _.___ P-24 ;
Yes, 1 gradeonly______-_. 21|28 | 45 | 64 | 42 | 48 | 20 | 43 | 10 |} 18 7 6|43 | 70 65 ]
Yes, 2 or more grades_.._._ 181 141181104725 21|18 |53 39| 73]|69]11 1 5 2
NO o e e 62 | 58 | 38 {1011 |28 |51 |36 28|42 20 22 | 46 | 29 31 §
L=Less thar 1 percent. g
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Table 2.25.5.—Percent distribution of minority and white pupils in schools practicing various methods of assigning
pupils to particular schocls by level, for the United States, fall 1965

PN e T YR o e 12 s

Practice for assignment of pupils Question

topanlculars% O(ilsbyleve of number All w N (WIN)] M W) | PR | W(PR) | AI | W(AI) { OR | W(OR) | OT | W(OT)
schoo

D 2) @ @®|G |6 8) ©) ) 1an ) a2 [ad) | a9 | as | ae)

s

20

|
TR

R

Elementa.y Scheols___._. P-39

Based on geographic ;
area:

No or few trans- ‘

fers allowed_. _ 42 | 44 | 32 | 31 | 42 40 | 37 36 | 34 36 | 4% 45 | 44

Transfers fre-

quently al-

lowed_ ... _._. 19 {17 | 25 | 24 | 18 20 | 20 21 | 25 23 | 22

W
(3]

[\
™3

21 22

pupils___.____ 32132129129 33 33 | 30 28 | 32 33 | 28 26 | 27 27
Other practice
followed. . _.._ 71 6112113 6 6| 11 121 9 7 5 4! 7 8
Secondary Schools. ... ___ P-39
Based on gecgraphie
area:
No or few trans-
fers allowed__. 31 | 3¢
Transfers fre-
quently al-
lowed________ 13/12(119 |14 17 16 | 15 11 | 15 14 | 25 30 | 14 14

LY
3]
[ 3]

28 | 32 33 | 38 39 | 25 31 | 43 46 | 35 35

pupils________ 49 | 51 | 38 | 39 | 45 47 | 25 41 | 50 50 | 28 22 | 44 45
Other practice
followed_ ... _. 6 4{19| 18| 4 4120 {9 31 3 1| 6 5

(’*x«‘

e,
=
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Table 2.25.6.—Percent distribution of white and Negro pupils in schools practicing various methods of assigning
pupils to particular schecls, by level, for metropolitan and nonmetropolitan areas, by region, fall 1965

Nonmetropnlitan
United States
Practice for assignment of pupils to particular schools by Question
level of school number North and West South Southwest
N |[WN)| W N |WN) w N (W(N)] W N |[WQN) W
) (2) @1 @G |G @O 6] O® |0y | a2 | a3 | qd
Elementary Schools.___________________..__. P-39
Based on geographic area:
No or few transfers allowed..________ 32|31 |44 29125146 ! 15|10 15 7| 34 35
Transfers frequently allowed_________ 25 241711211014 16| 8| 12|22 ]| 17| 14
Open to all pupiis_ . _ __ . ____________ 2012913253 [62|39{39|54149| 44 | 43 48
Other practice followed.______._______ 1213 6| 6 3 1127122120 (26] 3 2
Secondary Schools._ . ______________________ P-39
Based on geographic area:
No or few transfers allowed__________ 22 12813233 /(33]28 9112121525 20
Transfers frequently allowed._ . _______ 19114112 4| 4| 216 4| 3| 4| 3 4
Open toall pupils_ . . ________.______ 38 (39 |51 |58 (61|69 |47 60| 70|79 |72 76
Other practice followed._____________ 191 i8| 4| 5 1| L32{22|14{ 2| ___|__.__
Metropolitan
Practice for assignment of pupils to partic-| Question
ular schools by level of schooP number Northeast Midwest South Southwest West
N [WN); W N [W(N) W N (WN)| W N [WN)| W N (WN)| W
(1) 16)) (15) { (16) | (17) | (28) { (19) | (20) | (21) | (22) | (2B) | (24) | (26) | (26) | (@D) | (28) | (29)
Elementary Schools.______..___ P-39
Based on geographic area:
No or few transfers
allowed. ___________ 39 |47 | 52 |58 | 65| 54| 14 | 16 | 31 | 49|27 | 25| 71| 59 70
Transfers freauently
allowed_ .. ___.______ 3328|1618 16|12 |35 (33 |25|18|34[39{21 33| 21
Open to all pupils_.___ 20 (18 | 27 | 22|17 |31 |35 26|21 (33| 39] 37 3 6 7
Other practice followed. 7V 6| 4 1 1 2121 24| 22 0| 0| 0] 4| 2 1
Secondary Schools__.______.____ P-39
Based on geographic area:
No or few transfers
allowed______._____ 37124 30| 35|32 38 6135|6350 6 6| 46 | 42 58
Transfers frequently
allowed. . __________ 13| 6 812916 ;23|18 | 11|16 | 13|27 |23 |43 | 47| 25
Open to all pupils. .. _. 36 | 50 | 57 {34 | 50| 35|38 {1611 (33|67 |71 |11 | 1) 16
Other practice followed_ 14 120} & [-foo-f----{ 36136 9| 4 | ___|.__ | ._|-__|.__

L=Less than 1 percent.
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Table 2.25.7.—Percent of minority and white

pupils in schools which carry out grouping or tracking of students

according to ability or achievement,

by level, for the United States, fall 1965

Item %n‘x&sltti)g;x al w | N lwon| M | won | PR [W(PR) | AL | WAD | OR W(OR) | OT | W(OT)
) @ @|l@w|{e®|6 |0 ® ©® a) |an| a2 |a» | ae | ay | a8 |
Elementary Schools_----- P-80
Yes, for all students. . 31 |130|35]27 30 29 | 29 37| 34 30 | 24 23 | 31 29
Yes, highest only-_ -- 4| 4| 4| 5| 4 51 4 4| 4 5 7 8| 5 6
Yes, lowest only .- --- 3] 2] 511 3 2, 4 1 2 1] 3 21| 3 2 ,
NO- e 53 | 55 | 43 | 60 | 54 58 | 40 50 { 50 53 | 58 61 | 52 56 '
No response.__ - -~ -- 1010114 8] 9 7114 i2| 11 10| 7 6| 9 8
Secondary Schools.___--- -| P-80 ‘
Yes, for all students__ 59| 60| 50 | 49 | 61 62 | 75 73 | 63 63 | 62 74 { 65 65 '
Yes, highest only .- - - - 121120116 ]16| 14|12 111 12 11 | 22 18 | 14 12
Yes, lowest only. - .- 4| 4| 5| 4| 3 2 1 1 4 2 1 1 1 1
NO ocmeemememam e 23123243221 22 112 14 { 20 21| 14 7120 21 \
No response._._...---- 21 2| 2|1 1 0| 1 1{ 1 3|1 0 0] 1 1 }
!
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Table 2.25.8.—Percent of white and Negro pupils in scl:ools which carry out grouping or tracking of students ac-
cording to ability or achievement, by level, in metropolitan and nonmetropolitan areas, by region, fall 1965

L =Less than 1 percent.

Nonmetropolitan
United States
Question
Item number North and West South Southwest

) N [WN)] W | N (wQN)| W | N (wN)| W | N [wa)| W
¢V 2 @ @I®» | G| O|® O |0 |a))]az | a3 |ay
é “ Elementary Schools__ . _ . _ ... ... _.. P-80 .
S Yes, forall. . .._. 351271303429 (21|27 ({24 |{18|34|24| 22
! Yes, highestonly.. .. ______________ 41 5| 4| 0| 0| 2| 6| 3| 4} 2| 2 1
Yes, lowest only._ . ____._______ 5] 1 2] 2 1 51 5| 3| 3 21 O 0
No..... e e 43 1 60 | 55 | 57 | 63 | 66 | 49 | 63 | 58 | 45 | 67 | 71
NO reSponse _ - - - oo oao oo 14| 8|10 7| 6| 7|13 8|i8116| 7| 6
e Secondary Schools_ . _ . ool .. P-80
| H Yes, forall___ ... 50 (49 | 60 | 17 | 20 | 24 {32 |42 43| 9|10 11
s Yes, highestonly______________________. 20 | 16 | 11 71 6|12 17| 7| 9} 8 1 11
SN Yes, lowest only.__ .. ______________ 5| 4| 4171412 6| 5| 5| 4| L 2
i NOo e 24 132 (2357 |57 |48 |40 |44 |40 |77 {89 | 77
t No response. - - - oo 21 1) 21 2| 3] 4| 4} 2| 4 3] 0 0
I
t Metropolitan
, ‘ Question
? ; Item number Northeast Midwest South Southwest West

# N (W) w | N [we)| w | N (W) W | N [w)| W | N [wan)| W
’ : @ @ s | ae) { a7 | (18) | (19) | (20) | (21) | (22) | (23) (25)

1.

!

i Elementary Schools..._._______ P-80

Yes, forall.______________ 61 | 45| 43 (30 |32 31 |34]|22]35

¢ Yes, higkest only_.________ 3|15} 6{ 3| 4| 3| 4}y 0| O

[ Yes, lowest only . .. _______ 21 1| 1y 7y 1} 4} 7, 1] 0
S NOo - 25129 |39 (43 55|56 |39|711}61
i No response_ .- -——_.-___ 10{1012 (17| 8| 6|16 | 6| 4
Rt Secondary Schools______.__.___ P-80 .
o Yes, forall_.______________ 8179|7972 |91)|8(33]|10] 50

L Yes, highest only.._.__.._._ 4|14 (11| 1| 7 7{45|29| 23

: Yes, lowest only._ .. ___.__.__ 5/ 1 2} 1y 0| L| 2| 6} 7

[ NO- o 5 5| 5|27 2]10|19]| 55|20

3 No response_.__..___.____ 1| 1{ 3] 0f 0| 0| 1} 0} O
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Table 2.25.9.—Average percent of pupils in the ]
or white pupils, by

<

[NoTE.—Relates only to pupils in schools which carry out grouping accord/ng to ability or achievement]

owest or highest track in schools attended by the average minority
level, for the United States, fall 1965

Track and level Questgon an |l wl ~lwen M | won | PR | W(PR)| AL | WAD | OR | W(OR) | OT | W(OT) f

nurnber }

60 2) @l@w |GGG |0 8 ® (10) (1) (12) (18) (14 (15 | (16) i

{

Elementary Schools:

Lowest track....___. P-83 26 | 24 132 | 23 | 28 25 | 33 24 | 28 24 | 29 26 | 28 23 b

Highest track . _._._- P-82 27 12712530 | 27 29 | 25 28 | 27 28 | 28 28 | 24 27 ‘t-?

Secondary Schools: !
Lowest track_______. F-83 21 |19 | 31|24 | 24 23 | 34 22 | 24 21 | 24 23 1 23 21
Highest track. - .. P-82 20 | 21 |17 | 17 | 20 19 | 20 20 | 24 20 | 19 18 { 19 i9

Table 2.25.10.—Average percent of students in the lowest oy highest track in schools attended by the average white

or Negro pupil, by level, for metropolitan and nonmetropolitan areas, by region, fall 1965

[NoTE.—Relates only to pupils in schools which carry out grouping according to ability or achievement]

Nonmetropolitan
United States
Question
Track and level number North and West South Southwest
N [WN)| W N (W) W N (WN) W N (WEN)| W
10} 2 @ | @w| G| G M6 | O a0 | ay | a2 ad) | a4

Elementary School:

Lowest traek_ .o e mae- P-83 32 123|124 (32(28|3538 (27|25 |33 36 34

Highest track. . oo P-82 25 13027128 |34 {32|30(32]33|33]|33 32
Secondary Schools:

Lowest traek. oo o oo eeo - P-83 311241192215 19{38 |29 |22 |38 |33 31

Highest track .- .. - P-82 1711712112024 (212424222428 25

Metropolitan
Question
Track and level number Northeast Midwest South Southwest Wect
N (WN)| W N |[WEH) W N |[WN)| W N |WN)| W N (WN)| W
0)] 163 as {as) | an | a8 | (19 | (200 | (2D | (22) | (23) | (29 (25) | (26) | (21) | () | (29)

Elementary Schools:

Lowest track _ - .. _____. P-83 24 | 1812113411922 |33]19)19 |43 22|22 26| 16 20

Highest track._____.__..__ P-82 1712712512024 1272834322319 |20] 19 22 25
Secondary Schools:

Lowest track _ . - ___.___ P-83 o5 1922 1 21|24 1818 |30 | 14| 14|29 | 16 | 17 | 35 32 18

Highest track____ .- ._.--_ P-82 21192212418 | 16|17 12|21 (25|21 |17 |17} 13 14 19
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Table 2.25.11.

—Percent distribntion of minority and white pupils in schools with various policies for promoting
slow learners, by level, for the United States, fall 1965

Policy in school regarding the Question All | W N IWN)i M W) | PR [W(PR) | AL | W(AD) { OR |W(OR)| OoT w(OT)
promotion of slow lesrners number
10))] 2) @ @G| 6" 8) 9 (10) (1) | (12 a3y | a9 %) | (16)
Elementary Schools_.____ P-89
Repeat grades in
which failed_______ 34 [ 353239} 30 33| 32 37 | 22 27 | 23 26 | 33 36
Repeat courses
failed. __.________ 8 8] 9 7 7 6 7 6] 10 10 | 14 11 7 5
Slow learners not
enrolled or trans-
ferred to other
schools. ___._______ 1 2 1 2 1 2 1 1 2 2 1 3 1 2
Promoted with age :
group..__.____._._ 42 1 42 | 37 | 36 | 49 46 | 45 40 | 51 48 | 46 44 | 43 43
No response__.__..__ 15 | 156 |22 |17 | 13 13 | 15 17 | 16 13 { 15 17 | 15 15
Secondary Schools___.____ P-89
Repeat grades in
which failed_______ 1311219} 14 8 8119 22 | 12 124 6 6|13 12
Repeat courses
failed._ .. _______ 67 | 67 | 67 | 76 | 76 77 | 69 67 | 70 75 | 81 80 | 69 71
Slow learners not
enrclled or trans-
ferred to other
schools__ - _._____. 1 1 0| O 1 1 1 1 0 1 1 0 0 0
Promoted with age
group. . ______.____ 14 | 15 | 11 8 (11 11 5 51|13 10 7 8110 9
No response__.._...__ 4| 5| 2| 2| 4 2] 5 5 4 3| 5 6| 8 8

NoTE.—L=Less than 1 percent.
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Tabie 2.25.12.—Percent of white and Negro pupils in schools with various practices for promoting slow learners,
by level, for metropolitan and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
United States
Question
Policy in school regarding the promotion of slow learners number North and West South Southwest
N [WN)| W N |(WN)| W N |[WN) W N [WN)| W
m @ @{@® |GG @] 66 |G| ay|a| as)| a4
Elementary Schools_ .. _ . ___________________. P--89
Repeat grades in which failed______.____. 32 (39 |35(43 (32 (3338|3633 |35|32]( 38
Repeat courses failed_ - . ______________. 9! 7| 8| 3| 5116}24 19|17 15| 14| 18
Slow learners not enrolled or transferred
to other schools_..___._...__ e 1 2 2 4 3 3 1 1 0] 0 0 0
Promoted with age group-._ - __________._ 37 136 |42 | 43 |45 | 34|23 | 28 {34 |27 40| 36
Noresponse. - o oo oo 22 (17 ! 15 7116|1414 |16 | 16 | 24 | 15 8
Secondary Schools. . _ . _ ... _._____ P-89
Repeat grades in which failed. ... ___.____ 1911412412 |11 (13|21 (23|13 3| 1 3
Repeat courses failed_. __________________ 67 | 76 | 67 | 60 |60 | 48 |60 [ 55 | 63 | 83 | 86 | 87
Slow learners not enrolled or transferred to
other sehools__ _ .. e oo 0 0 1| L| L| L 1| L| L| L 2 1
Promoted with age group._.__.____.__.___ 11 8115211192916 | 20|22 |12 11 9
Noresponse- - . oo oo 2| 2 5 7110111 4 1 2 3| L L
Metropolitan
Question
Policy in school regarding the promotion number Northeast Midwest South Southwest West
of slow learnars
N (WN)| W N (WN)| W N (WN)| W N [WN)| W N [W(N) W
0] 2 s | ae) [ an tasy (19 | (20) | 21 | (22) | (23) | (24) | (25) | (26) | (27) | (28) | (29)
Elementary Schools.__ . _._______ P-89
Repeat grades in which
failed . ... ... ____ 44 1 40 | 45 (29 |38 |35 |34 {54 |67 (12 28|20 | 13 [ 17 13
Repeat courses failed___. . 0 1| 21 7 1 1 71 5} 81 91 2 of O O 0
Slow learners not enroiled
or transferred to other
schools_ ... ... .._____ 0 8 1 3 3 2 0 0 0 0 0 0 0 1 1
Promoted with age group.- - 27 130 137 42|41 |44 |31 |26 |15 |62 (60|70 | 65 | 61 71
Noresponse. . coco_-o_._ 29 121 {1519 116 | 18 | 28 | 15 9117 11010 | 21 ( 21 15
Secondary Schools_._.__________ P-89
Repeat grades in which
failed .. __ . _ ... 311511 4 (36| 14 «| L | L 3137135 0 0 0
Repeat courses failed______ 84 {74 | 67 {68 | 56 | 69 | 48 { 97 {97 | 80 | 50 | 51 [100 | 99 97
Slow learners not enrolled
or transferred to other
2hools e e 0 0 0| L 2 6 1| L| L 0 0 0 0 0 0
Pron:oted with age group.-__ 51 714124} 3 8 7 31 3117|1415 0 1 3
NoTresponse. ....——._-oo_- 3| 4] 8 31 3| 3| L] L[ L o] o] O 0| O 0

L=Less than 1 percent.
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At the elementary level, the most frequently
reported (table 2.25.5) assignment practices are
based on some consideration of geographic area
and open registration. Nationally, the percent
of minority-group pupils in elementary schools
which accept all pupils from a particular geographic
area allowing no or few transfers ranges from a low
of 32 percent for the Negro pupils to a high of 44
percent for the Oriental pupils. 1t appears that
where geographic area is the basis for elementary
school assignment, Negro pupils slightly more often
are in schools which allow more frequent transfers
than any cther group. Twenty-five percent of
Negro elementary pupils are in such schools. A
primary explzoation of these results may be the
widespread adoption of free-choice plans following
the Civil Rights Act of 1964. Summary data for
the Nation as a whole indicates that the practice
for assignment of the minority-group pupils other
than Negroes is generally used also for white pupils
who live in the same counties. However, in some
regions of the country, significant variations in
practices for assignment of whites and Negroes
are evident. In the nonmetropolitan areas of the
Southwest, principals of only 7 percent of the
Negroesin elementary chools report assignment of
pupils by area, allowing few or no transfers; the
comparable percentage for whites in the same
county is 34 percent. In this same region, ‘‘some
other practice’ is followed for assigning 26 percent
of the Negro pupils but for only 3 percent of the
white pupils in the same county. In the non-
metropolitan areas of the South, principals report
that 39 percent of Negro pupils are in ‘‘open regis-
tration schools” but 54 percent of thé white pupils
are in such schools. These variations within the
same school area suggest that the integration plans
which were adopted in the South in the fall of 1965
operate differently in predominantly Negro schools
than they do in predominantly white ones—or, at
least, that the plans are interpreted and perceived
differently by principals of the two sets of schools.
School assignment based on geographic area is
somewhat less prevalent at the secondary level
than at the elementary level. Nationally, 44 per-
cent of all secondary pupils are in schools where
geographic area is the basis for assignment and
about three-fourths of this group are in schools
which discourage iransfers. Forty-nine percent
attend “open registration” schools. On the na-
tional level, “open registration schools” are at-
tended by a considerable proportion of whites,
Mexican-Americans, Indian Americans, and pupils

of the “other minority” group, but less so by
Puerto Ricans, Orientals, and Negroes. Second-
ary schools employing ‘‘some other practice’” for
school assignment enroll 20 percent of ths Puerto
Ricans and 19 percent of the Negroes, but less than
10 percent of any other racial group. Regional
differences in school assignment of white and Ne-
gro pupils in the secondary schools are very large
in some instances. For example, only 6 percent
of Negro pupils in metropolitan areas of the South
are assigned to schools on a geographic basis with
little opportunity for a transfer outside of the area
but 35 percent of the whites in the same county
are under this practice—again suggesting an asym-
metric operation of t..e free choice plans. In this
section of the country 36 percent of Negro pupils
and white pupils in the same county attend schools
which follow some other practice for school assign-
ment. In this same region, proportionately twice
as many Negroes as whites in the same county are
attending ‘“‘open registration’ schools (38 percent
as compared with 16 percent). This appears to
indicate that many Negro schools in these areas
are open to all students, but that the schools which
the average white pupils 2ttend in the same area
are not open to all students.

In contrast to that region, 60 percent of white
secondary pupils in the same county as Negroes
in the nonmetropolitan South are in ‘‘open
registration schools,” but only 47 percent of the
Negroes.

Ability grouping of pupils was begun many
years ago and is now a widespread practice.
Tables 2.25.7 and .8 present data about the ability-
grouping system used by the schools (P-80).
Nationally, the practice of ability or achievement,
grouping appears to be much more prevalent at
the secondary level than at the elementary
level. For the conntry as a whole, about 38
percent of all elementary school pupils and 75
percent of all secondary school pupils are in
schools which practice some form of grouping or
tracking.

Eighty-eight percent of the Puerto Rican high
school students are in schools which group pupils —
the highest proportion for any racial or ethnic
group. The practice of grouping varies sharply in
every region between schools attended by Negroes
and whites in the same counties. In most regions
more Negro students are enrolled in schools which
group pupils—the largest difference being in the
metropolitan areas of the South where 80 percent
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of the Negro pupils are in secondary schools which
carry out grouping, but only 45 percent of the
white pupils in the same counties. The area in
which the largest proportion of elementary school
children are grouped is the metropolitan North-
east region where 66 percent of the Negro students
are in schools which group pupils as compared
with 61 percent of the whites in the same county.

Whereas the practice of grouping or tracking
secondary students is widespread for both whites
and Negroes in the metropolitan areas of the
Northeast and the West regions, the dats indicate
considerable variation in the metropolitan areas
of the other regions. In the Midwest, 74 percent
of the Negro pupils are in secondary schools which
group pupils by ability or achievement, but 98
percent of the white pupils in the same counties
were in such schools. The reverse is true, how-
ever, in the metropolitan South where far more
Negro pupils are grouped (80 percent) than white
pupils (45 percent).

At the elementary school level the data show
that proportionately more minority group pupils
than white pupils are enrolled in schcols which
group children according to ability or achievement.
A laige majority of the pupils attending schools
which carry out grouping are in schools where all
of the students in the school are grouped. Schools
which provide for gro.ping or tracking programs
of only children at the high or low extremes enroil
only 7 percent of all the elementary pupils and 16
percent of all of the secondary pupils There are
no differences between white siudents and tha
various racial groups in the percentuge enrolled in
elementary schools which carry out grouping only
for highest or lowest ach evers.

Principals also were asked to furnish data on the
proportion of students in the lowest track (P-83)
and in the highest track or group (P-82). These
items pertained not only to those schools which
group all students but also those which grouped
only the highest or lowest achieving students. The
data are presented in tables 2.25.9 and .10 in the
form of averages which were computed from the
data reported for questions P-82 and P-83.

Nationally, in schools which group students, the
average student at both the elementary and
secondary school level attends a school where the
same proportions of students are assigned to the
lowest track as to the highest track; the percentage
being 27 in the elementary schools and 20 in the
secondary schools. Comparisons between the
data for minority groups as compared with whites
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in the same counties are noteworthy for Puerto
Ricans and Negroes. About 10 percent more
pupils are in the lowest tracks in elementary
schools attended by Puerto Ricans and Negroes
than in those schools attended by the average
white pupil in the same counties. Schools at-
tended by the average Negro have a lesser per-
centage of their students in the highest track (25
percent) than do the schools attended by the white
students in the same county.

This result for Negroes is rather consistent
across the Nation. In the nonmetropolitan areas
of the South and in the metropolitan areas of all
of the regions except the Northeast, the average
Negro pupil attends a school where a larger per-
centage of pupils are in the lowest track. In the
nonmetropolitan areas of the South, an average
of 38 percent of the pupils are in the lowest track
in schools attended by Negroes, as compared with
27 percent for whites in the same counties. The
differences between Negroes and whites in the
same counties are much larger in the metropolitan
ar~as. There are also regional variations in the
average proportion of pupils in the highest track
in elementary schools attended by Negroes and
whites. In most regions the average white pupil
attends schools which have a slightly larger pro-
portion of pupils in the highest track. This is
especially the case in Northeast metropolitan areas
where Negroes attend elementary schools which
have an average of only 17 percent of the pupils
in the highest track, whereas for white pupils the
percentage is 27.

At the secondary level, minority pupils are in
schools in which there are slightly more pupils in
the lowest track, as compared with schools
attended by white pupils in the same counties.
Puerto Rican and Negro pupils attend secondary
schools where 34 and 31 percent, respectively, of
the student body is in the lowest track compared
to 22 and 24 percent, respectively, for white
pupils in the same county. There are no wide
variations at the secondary level for the highest
track; all of the percentages for the various racial
groups fall within a range of 17 percent for Negroes,
to 24 percent for Indian Americans. The exposure
of Negro pupils to a secondary school where pro-
portionately more pupils are in the lowest track
is greater than that for white pupils in euch region
of the country. There are only slight differences
between Negroes and whites in the same counties
as regards to their enrollment in the highest
track. In the metropolitan South the Negroes
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attend schools where an average of only 12 per-
cent of the pupils are in the highest track while
the percentage is 21 percent for schools sttended
by white pupils.

Various policies are utilized in different schools
regarding the promotion of children who fail a
subject. Tables 2.25.11 and .12 contain the data
from principals concerning the promotional policy
of slow learners in their schools (P-89).

Nationally, two policies account for promotion
policies affecting three-fourths of all elementary
pupils: 34 percent attend schools in which those
who fail a subject must repeat the entire grade
and 42 percent attend schools where the policy is to
promote children along with their age group
regardless of whether they have mastered the
work. In a few instances (8 percent) elementary
level pupils repeat only those courses in which
they have failed.

There are consistent differences in promotion
policies in elementary schools attended by the aver-
age white pupil as compared with those attended
by the average minority pupil. In every case
the minority-group students are less likely to be
required to repeat an entire grade. For Negro
students the percentage is 32 percent compared
to 39 percent for the whites in the same county.
There appear to be no such noticeable differences
between the races in the elementary schools with
regard to the policy of promotion with the age
group.

Notable regional differences are evident in pro-
motion practices for white and Negro pupils at
the elementary level. In the nonmetropolitan
areas of the North and West, 43 percent of the
Negro slow learners are required to repeat a grade
but only 32 percent of the white pupils in the same
counties are required to do so. The policy is the
reverse in the metropolitan areas of the Midwest,
South, and Northwest where many more whites
than Negroes are in schools where pupils must
repeat the entire grade.

At the secondary level, school promotional poli-
cies usually involve repeating only those courses
in which a failing grade was received (67 percent).
Only 13 percent of pupils are in schools where the
entire grade must be repeated. Though age is an
important factor in promotion at the elementary
level, only 14 percent of the secondary students are
enrolled in schools where pupils are always pro-
moted with their age group. There are no differ-
ences in the policies followed in schools attended
by minority groups with the exception of the
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Negroes, 67 percent of whom are in secondary
schools where the slow learners repeat courses
failed as compared to 76 percent for the whites
in the same county. Very sharp regional differ-
ences are noted in the policies regarding prcmotion
of white and Negro slow learners in the metropoli-
tan arees. In the Northeast, Midwest, and
Southwest, more wihte pupils in counties with
Negroes are required to repeat an entire grade than
Negro pupiis. Hence, in these areas the majority
of the Negro slow learners are required to repeat
only the courses fuiled. In the metropolitan areas
of the South, while virtually all white pupils (97
percent) repeat only the failod courses, this per-
centage is 48 percent for Negro pupils ; in these
same areas 44 percent of the Negro pupils must
repeat the entire grade. Only in the metropolitan
areas of the West does there appear tuv be the same
policy for both Negro and white pupils regarding
promotion at the secondary level—all white and
Negro pupils are required to repeat only the
courses in which failing work is done.

2.26 Extracurricular activities

The various extracurricular activities examined
include the 19 activities listed in question 90 of
the principal’s questionnaire together with an
average over all the activities. The data are
shown in tables 2.25.1, 2.26.2, 2.26.3, and 2.26.4
which give the percentages of pupils having the
extracurricular activity named in the left-hand
column.

The most important conclusion to be drawn
from the four tables as a group is that there is
little difference between the availability of extra-
curricular activities to minority groups and to
whites. This is particularly true in secondary
schools where we find that the average of the
availability of the listed activities is 67 percent for
Negroes, 68 percent for whites in the same coun-
ties, and 69 percent for whites. Similarly, there
are no large differences between the various other
minorities; the percentages for the various races
are all approximately 70 percent. In elementary
schools there is a small tendency for minority
groups to have greater availability of extracur-
ricular activities than whites. The average avail-
ability for Negroes in the whole Nation is 36
percent against 29 percent for whites in the same
county and 31 percent for all whites.

Examining individual activities nationwide in
elementary schools one finds no significant differ-
ences in availability for most of them although
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it is a little smaller for minority groups for school
annual and band; it is a little larger for minority
groups for student government, chorus, subject
clubs, drama, social dances, and service clubs.
These statements are true for both Negroes and
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have slightly less availability for the following
activities: school newspaper, school annual, honor
society, chess club, and debating team. Minority
groups have slightly more availability for chorus,
military cadets, hobby clubs, and social dances.

other minority groups. In secondary schools the
nationwide tendency for all minority groups is to

For the other activities there is no particularly
significant aifference on a nationwide basis.
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Table 2.26.1.—~Percent of minority and white pupils in elementary schools having available extracurricular
activities, for United States, fall 1965

N Activity Question | All | W | N [U"N)l M | W@D | PR | W(PR) | AI | WAD | OR | W(OR) | OT | W(OT)
' ( 1) @ @@ G 6G MO ® @ 1) [ap | a2) | a3 | (4 (a5 | @ae)
1 Student government_____ P-90a 33 {3140 34|30 27 | 36 32 | 36 34 | 48 43 | 38 34
School newspaper_____.__ P-90b 20 | 29 1 28 | 26 | 23 25 | 29 31 | 35 32 | 37 35| 31 32
) School annual.__________ P-90c 16 {17 | 10 | 15 | 18 16 | 14 16 | 25 23 | 20 18 | 14 17
Y Boys’ interscholastic
athleties______________ P-90d 44 1 43 | 41 | 43 | 55 53 | 44 41 | 51 48 | 47 42 | 46 45
J Girls’ interscholastic
athleties______________ P-90e 27 |1 26 | 26 | 26 | 35 3129 26 | 36 33 | 32 29 | 27 27
{ Boys' intramural
i athletics____________._ P-90f 51 (49|49 |50 |62 | 61 (49| 49{58| 56|60| 58] 57 57
Girls’ intramural
; athleties_.._.__ ememmma P-90g 43 | 42 |1 42 | 43 | 55 55 | 42 45 | 47 45 | 52 49 | 49 49
; Band ______________.___ P-90h 71 172 166 | 76| 71 73 | 63 69 | 64 67 | 76 79171 75
Chorus. _ ... _.___ P-90i 55 | 53 | 66 | 49 | 53 46 | 59 54 | 55 52 | 60 58 | 56 52
¢ Honor society._.._._____. P-90j 7 71 8] 8] 7 6 7 71 6 814 12 6 5
Subject elubs__._.____.__ P-90k 13121910 12 8119 15§ 12 10 ; 20 13 | 15 11
Chess clubs___ . _______._ P-901 3| 3] 2| 2] 2 2 2 31 3 21 3 3 3 2
Hob»y clubs____._______ P-90m 11111 |13 |10 10 10 | 11 11 | 13 12 11 10 | 10 10
; Drama _____._ . ____.__.. P-90n 30 | 20 | 38 | 30 | 26 25 | 37 31| 32 30 | 33 31 { 35 29
3 Debate team___ _________ P-900 41 4 5| 7| 6 71 4 5| 4 3| 7 71 5 6
] Social dances.__._.______ P-90p - 21 20123 18| 20 16 | 25 18 | 25 20 | 28 22 | 24 19
Military cadets__________ P-90q ol 1/ ol o] o ol o 1| 0 ol o ol o 0
b Service clubs. .. _______._ P-90r 9 7|18 7| o 7114 9| 8 7|13 9|10 8
i Religious clubs.__.______ P-90s 1 0] 2] 0] 1 0| 2 1{ 0 0f 1 0] 1 0
¢ Average____.__________. 32313629 34 30 | 33 31 | 33 311} 36 33 | 32 30
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Table 2.26.2.—~Percent of white and Negro pupils in elementary schools having available extracurricular activities,
for metropolitan and nonmetropolitan arezs, by region, fall 1965

Nonmetropolitan
United States
Question
Activity number North and West South Southwest

N [wQN)] W | N [WN)| W | N jW)] W | N |[WN)| w

(1 &) Gl@W |G |G| OM]EG |60 a) | a2 a3 | 14

Student goveroment_ . _ ... ... __....__. P-90a 401 34|31 1323338 4120|2430 13| 18

School newspaper____ _ _ ... P-90b 28 126129139 ({34143 (25};30!26{ 8|10 | 6

School annual__ . .. __ .. _.. P-90c 1011517 {17 {15 | 27 {17 {30 | 30 | 17 | 18 | 22

Boys’ interscholastic athletics . ___________.__._ P-90d 41 | 43143 |71 |68 62|51 64| 51|59 55|72

Girls’ interscholastic athleties_ _______________ P-90e 26126 26|37 |133{35(39|55|38(40 41 | 44

Boys’ intramural athleties__ _._ . ______._______ P-90f 49 1 50| 49|49 {53 | 50 | 54 | 67 | 51 | 43 | 60 | 62

Girls’ intramural athleties- - __ . _____ ... .___ P-50g 42 | 43 | 421351303749 64|49 | 37| 59| 60

Band _ _ e em——e_ P-90h 66 | 76 | 72 | 82 | 76 | 81 |39 | 47 | 40 | 54 | 69 | 76

Chorus_ _ _ _ e e P-90i 66 | 49 | 53 | 67/ | 55| 56 | 59 | 62 1 38 | 40 | 51 | 38

Honor society... . ____.__. e e mem—meee P-90j 8! 8| 7; 4} 3|11!20{23|26|10| 9 7

Subjeet clubs. . . _ . _ . _____ L __.__. P-99k 19 } 10| 12 8| 811213625121 18] 10| 14

Chessclubs_ ____ .. oo P-901 2 2 3 3 7 2|1 2 2 i 1 el 0

Hobby clubs_ .. .. e oo P-90m 1311011 ¢ 15 71 9115 9] 6| 12 0110

Drama. oo e e P-90n 38130129 |43 134 |33)50|43 3125|2025

Debate team. .- . .. oo .- P-900 5 7 41 0 G| 3114112} 610} 5| 6

Social danees. .. .. oo P-90p 23118120129 3313645 |29 19| 21|11 3

Military cadets .- oo s P-90q 0 0 1 0| 3 1 0 0| ¢ 0 O 0

Service clubs_ . _ ..o oo P-90r 18 7 7 91 8111}116{10] 6 3 1 1

Religiows clubs__ _ . ___ L ___.__ P-90s 2 0 0 0 0 0 3 1 1 1 0 0

Average . . e 361293113031 |38|38|36/(31|33]}30} 27

Metropolitan
wuestion
Activity number Northeast Midwest South Southwest West

N wen)] w i Nwew)l w | Nwa) W | NWN) W | N[Ww) W

¢y (2) (15 | (16) | (17) | (18) | (19) | (20} | (21> | (22) | (23) | (24) | (25) | (26) | (27) | (28) | (29)
Student government._.________. P-90a 37136127 132(29|25(39] 32|21} 30 5112 57 | 59 67
Sehool newspaper. . ___.________ P-90b 28 1 24 | 31 (31| 2524129 |24 (27|22 13| 11| 31| 33 31
School annual____.__._________ P-90c 8 5 7 9 3 7110191313 33 | 28 0 1 3
Boys’ interscholastic athletics__.| P-90d 22 120|122 |43 | 37 | 46| 38 1 44| 22 | 43 | 59 | 54| 34 | 25 22
Girls’ interscholastic athleties_. .| P-90e 19| 15|14 |17 | 16 [ 17| 21 | 15 6|29 | 47| 43| 25 | 17 18
Boys’ intramural athletics_..___ P-50f 43 | 40 | 44 | 54 | 42 | 52 | 33 | 32| 23 | 47 | 47 | 54 78 | 76 | 61
Girls’ intramural athletics______ P-90g 371331401 39|29 39| 2622|1840 | 46 | 54 | 74 | 63 50
Band_.____.__.___ . _____.___ P-90h 67 | 791 73| 77| 87| 8| 668 |8 |52|36)|33| 95| 97 94
Chorus_. ..o P-90i 75| 78169 |75 56| 5161|2526 |39} 51|47 | 87| 63 67
Honor society__.______.__.____ P-90j 1 1 i 3 0] 2 81 10 7111 3 1 0 0 0
Subject elubs_ . __________._____ P-90k 15| 14 | 17 | 20 7 71| 15 3|10 | 14 3| 2112 5 5
Chesselubs_._ ... .. _.__._ P-901 2 4 7 7 1 2 1 2 21 0 0 0 4 4 3
Hobbyeclubs..__ - ___ .. ______ P-90m 16 | 12| 18 | 14 | 11 9 8110 7124|133 (34|11} 10 4
Drama__ . __ .. P-90n 3412913236 26|29 35|24 | 23|33 17 21371 31 36
Debate team__ _ __.___________ P-900 1 2 3 0 0 0 3110 6| 16 8 8 0 4 2
Social dances_ _—._ .- __.__.____ P-90p 9/10{14 15} 11 {16} 20| 20|23 | 22}16| 12| 15| 8 8
Military cadets_ _ - .- ________ P-90q 0{ 0 O 1 1 1} 0 0| 0y Oy Of O} O] O 1
Serviceclubs. . ______.________ P-90r 20 7 4| 22 8| 91|21 8| 11 26 1 3115 7 3
Religious clubs____.______.____ P-90s 0 o! 0| O 0 1 4| 0 0] 2 0 0| 0 0 0
Average_ _ . _ ... _._________ 2512813234 25]26(39|34 (2140 26| 25| 39| 32 31
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T able 2.26.3.—Percent of minority and white pupils in secondary schools having available extracurricular activities,
for the United States, fall 1965

Activity (lI‘ltllfensltll)glrl All w N [WN) M W(M) | FR [W(PR)| Al | W(AD) | OR |W(OR)| CT | w(OT)
ey &) @l1e |G| MO (8) )] (10) a1 | a2 13 (14) (15) 1 (16)
" adent government_. _ . .| P-90a 911919092/ 85 86 | 97 97 | 94 94 | 98 99 | 95 96
School newspaper___ . ____ P-90b 8818|8091 89 92 ]| 95 97 | 86 89 | 97 98 | 92 93
School annual___________ P-90c 293 195|779 | 96| 94 97 | 93 97 | 94 96 | 97 99 | 94 97
Boys’ interscholastie
athleties__.___________ P-90d 94 [ 98 | 95 | 97 | 94 94 | 90 98 | 98 99 | 99 99 | 97 98
Giirls’ interscholastic '
athleties__.___________ P-90e 54 | 54 | 57 | 57 | 58 54 | 33 43 | 59 57 | 37 42 | 50 47
Boys’ intramural athletics.| P-90f V7178175 72| 66 64 | 64 69 | 79 77 | 72 69 | 79 78
Girls’ intramural athletics.| P-90g 77 | 77 | 80 | 80 | 67 71t 80 74|79 79 | 77 84 | 79 81
Pand___________________ P-90h 94 | 95| 9119192 92 | 88 95 | 92 96 | 98 99 | 96 96
Chorus____________._____ P-90i 93193196 |93 90 89 | 97 96 | 93 94 {100 100 | 95 95
Honor society_ .. ____._.__ P-90j 79|18 | 7178|775 76 | 68 83 | 74 79 | 68 76 | 73 78
Subject clubs.________.___ P-90k 87 | 86 | 87 | 88 | 87 86 [ 85 91 | 85 87 | 94 91 | 90 90
Chess clubs__________.__ P-901 28 1291 21| 25| 24 30 | 38 47 | 26 28 | 35 53 | 36 38
Hobby clubs_________.___ P-90m 49 | 49 1 49 | 44 | 45 44 | 44 59 | 60 48 | 49 55 | 53 53
Dramma_________________ P-90n 93 1931928995 93 | 93 95 | 89 91 | 92 91 | 93 92
Debate team____________ P-900 50 1 52 | 39 | 48 | 51 54 | 32 43 | 46 50 | 50 51 | 52 53
Social dances____________ P-90p 87 | 87 | 88| 74 | 82 81| 91 89 | 86 83 | 93 94 | 89 87
Military cadets__________ P--90q 8| 7112 7113 10} 8 6 8 7130 21| 11 10
Service clubs____________ P-90r 61|60 )66 | 714 61 64 | 50 67 | 54 57 | 88 89| 75 74
Religious clubs____.______ P-90s 9 8 9111 9 10 | 29 10 | 10 7116 17 | 11 11
Average_._____._________ 68 | 69 | 67 | 68 | 67 67 | 66 70 | 67 68 | 72 741 71 71
I

Between metropelitan and nonmetropolitan
areas one finds large differences in availability of
activities but there seems to be no consistent pat-
tern of such differences sc far as Negroes are con-
cerned. For examp.e, boys’ interscholastic ath-

. letics is definitely more available to elementary

school punils in nonmetropolitan areas, buti this is
as true of Negroes as whites. Looking st indi-
vidual regions we find that some regional percent-
ages differ markadly from the naticnwide percent-
ages, but, again, the differences usvally appear to
be much the same for Negroes as whites. In sec-
ondary schools there are differences with respect
to race, especially in the nonmetropolitan South.
There we find Negroes have relatively more availa-
bility than whites with respect to a number of
items: student government, boys’ and girls’ intra-
mural athletics, band, chorus, subject -clubs,
drama, and soclal dances. Negroes have rela-
tively less availability in the nonmetropolitan
South than in the Nation with respect to two items:
school newspaper, school annual. Such relative
differences are much less noticeable in the metro-
politan South. In the Southwest region we find
relative differences in both the nonmetropolitan
and the metropolitan areas. Negroes gain rela-

120

tively over whites in the nonmetropolitan South-
west with respect to student government, boys’
interscholastic athletics, boys’ and girls’ intra-
mural athletics, hobby clubs, debating tears, so-
cial dances, and lose with respect to school news-
paper, school annual, honor society, chess clubs.
In the metropolitan Southwest Negroes gain rela-
tively in intramural athletics, chess clubs, hobby
clubs, debating teams, social dances, service clubs,
and lose relatively in school newspaper. Sum-
marizing all these observations, it may be fair to
state that there is som» small tendency for Negroes
to have less availability than whites in academi-
cally oriented activities and more availability than
whites in athletics and - more socially oriented
activities.

2.27 Summary of inequalities in school
characteristics

There are some definite and systematic directions
of difference between the schools attended by
minorities and those attended by the majority.
It appears to be in the most academically related
areas that the schools of minority pupils show the
most consistent deficiencies. There are fewer
physics laboratories, there are fewer books per
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Table 2.26.4.—Percent of white and Negro pupils ir: secondary schools having av iilable extracurricular activities,
for metropolitan and nonmetropolitan areas, by region, fall 1965

Rt o | dn¢-Npasuaonmsdmmez aron. for e
P ( ot b e

4,
( Nonmetropolitan i
- United States |_ {2
— . Question !
: Activity number North ar d West South Southwest. g ‘
Njwoy w N ww | N (wyl wi N W(N), W ] '\.'
¢ (1 ) B @ | ® | ® DIE @ ao|an | a (13) | (14) ¢
f Student government_ . ____________ P-90a 90192 |91 |91 (8 90|8|71]72 8|79 73 I
o School newspaper______________ P-90b 80191 (8971170725071 81!67 83| 71
b Sehool annual.__.__._____ T P-90c 1 791 96 1 95| 96 ' 97 | 98 | 50 | 88 | 92 | 60 | 01 | o3 -
Boys interscholastic athleties___._________ P-90d 95197 1 98 1 95 98 | 99 | 97 100 100 | 96 100 | o3 i |
. Giirls’ interscholastic athleties_ .. _______ P-90¢ o7 | 57 154 132 36 (32|80 (83| 69 89 | 64| 81 .
i Boys’ intramural athleties_ ________ _____ P-90f 75172 17816565386 86|69 66 93 73| 47 ! )
P Girls” intramural athleties___ .__________ P-90g 80 | 8O | 77 6569|7081 169 63] 85 39 | 34 ’
R - P-90h 91 191 1951 90|89 |97 |80|68|76|84|80] s N
! Chorvs_.___ ___ . _______ P-80i 96 |1 93193199 97| 88| g2 75| 78 | 881 79 " . b
Honorsociety.___.__________ P-90j 71178 180 (56| 56| 72| 60 95 | 37 | 67 | 89 " | 3
y Subjectelubs. ________________ P-90k 8718818 | 7¢) 76 65|83 |67(77|73]80] 79 f
it Chessetubs...._________________ T P-901 21125129 3| 9l10| 3| 5| 8| 3 351 16 e
________________________________ P-90m 49 144 149 172813913720 (12 233611 29 12
Vo ______. P-90n 92 181937578 91877 75 | 91 | 32 88 |
Debatetearn._________________ P-900 39 [ 48 | 52 | 43 | 46 | 48 | 27 | 20 36 | 80 | 72 67 ! 1
Socialdances._________ __________ P-90p 8817418719897 )96|78/|60|67|86] 46| 43 ol
____________________________________ P-90q 120 7070100 1 1) 1| 1] 1] of| ol o . b
_______________________________ P-90r 66 | 71 | 60 | 42 [ 40 ' 42 | 41 | 36 47 | 43 | 49 36 § E
Religiouselubs________ _____ .~ P-90s 9111 81 8/ 8| 611 7015 1 0 2 ! 3
____________________________________ 67 168169 60|61 |62|60]|54|58)65]|60]| 57 1
—= |
Metropolitan ! :
Question ' A
Activity number Northeast Midwest South Southwest West ;
p— i ;
Hi N W W N W) W | N lwo| w| N lww| win W) W |
: ) 2 (15 | (16) | (17 | (18) | (19) | (20) | (21) (22) | (28) | (29) | (25) | (26) | (27) (28) | (29) é
t b
‘ Student government._.________ P-90a 99 1 98 95| 77 {100 | 95 | 92 100 {1 99 | 91 | 94 | 99 {100 |100 100 |
.: | School newspaper.____________ P-90b 951 96 | 93 { 99 [100 | 97 | 87 |100 100 | 66 | 96 | 94 (100 [:00 | 100 b
:' School annual______________ P-90c¢ 921 95| 8 | 76 (100 | 96 | 88 |100 100 | 84 (100 {100 (100 '100 | 100 2 )
1 Boys’ interscholastic athletics. P-90d 80 7 95 | 95 [100 [100 | 97 | 93 93 1100 | 95 |100 {100 |100 |1G0 100
g Girls’ interscholastic athletics. P-90¢ 51 | 65 | 60 | 50 | 56 | 43 | 45 | 51 80 | 89 (100 | 97 | 38 | 11 35 ;
‘ Boys’ intramural athleties______ P-90f 46 | 60 [ 84 | 66 | 61 | 76 | 82 93 196 | 8. 75| 77| 72 58 59 E
Girls’ intramural athletics_ _____ P-90g 79 179183 | 68|65 8282|100 100 [ 86 | 76 | 78 | 83 | 87 79 §
Band._ ______________________ P-90h 92 [ 99 | 97 [100 ({100 (100 | 93 | 97 100 | 99 [ .96 |100 (160 |100 | 100
Chorus_______________________ P-90i 100 {100 |100 {100 {100 {100 | 94 | 97 100 | 99 | 86 | 82 (100 {100 | 100 %
Homor society._____________ P-90j 72173192|69 | 89| 86 | 87 93189190 93| 94|62 79 64 ]
Subjeet elubs._____________ P-90k 86|89 )92 77 {100 | 99 | 91 9¢ | 98 | 96 | 96 {100 |.00 | 98 93 3
Chesselubs.________________ P-901 54 | 62|43 30|47 |52 14| 12 13 | 41 1 41 31 40 56 E
Hobby clubs_._.____________ P-90m 69 | 77 1 72165 67| 77| 53| 38 33 | 57 0, 065 74 57
Dreama____________________ P-90n 92199198 (93] 94/ 99| 94 93 | 94 100 |100 | 97 [100 |100 100
”; Debate team_________ fmmmmem P-900 27 | 53 | 46 | 49 | 82 | 69 | 42 46 | 58 [ 68 | 54 | 63 | 37 | 35 48
: Social dances. . _______________ P-90p 99 (100 /100 | 96 | 99 |100 | 82 | 55 77194140 | 44 | 96 | 97 i
. Military. ______________ P-90q 181201 6116 61419 2| 4| 8| o] 3/ 29 23| 25
; Serviceelubs___________ P-90r 6571|6989 827169 93193 (84| 26(32]| 9495 84
" Religious clubs._______________ P-90s 130 50 31 2132115 3| 3| 8! 7| 2| 5/ 94 25 5 i
Average______________________ 707473697777 68 0751746465 74| 73 72 ;
; E
%
% ; E 1
3 E o
i
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studeat in libraries, texts are less often in sufficient
snpply, cchools are less often accredited, students
who fail a subject are less likely to repeat a grade,
they are less often in schools with intensive testing,
academically related extracurricular activities are
less, the curriculum less often is built around an
academic program. This is merely one area of
difference between these schools, but many of the
deficiences of school facilities and program in
schools attended by minorities are related to this
area. Insofar as any school facilities are impor-
tant for learning (a question that will be examined
in sec. 3.2), these might be among the more im-
portant. At the same time, these differences in
facilities and programs must not be over-
emphasized. In many cases, they are not large.
Regional differences between schools are usually

considerably greater than minority-majority
differences.

2.3 Characteristics of staff

2.31 Social background of teachers

In th> Nation, there is considerable evidence
that Negro pupils are more likely to be taught by
teacheis who are locality-based, in the sense that
they are products of the area in which they teach
and that they secured their public school training
nearby. This is true at both elementary and
secondary levels: moie teachers of Negro pupils
have lived most of their lives in the local county
and a higher proportion were graduated from high
school in the county in which they teach. How-
ever, at neither elementary nor secondary levels
are teachers of Negro pupils more likely to be
trained in in-State colleges (table 2.31.1).

Table 2.31.1.—For the average minority and white pupil in elementary schools and in secondary schools—the percent
of teachers in his school who lived most of their lives and were educated in the local area, for the Uniz-.d Siates,

fall 1965

[NoTE.—Local ares =county of current residence}

Item Question All | W N |W(N)
number

M ) @@ | ®»i®

M | WM | PR {W(PKR)| AI | W(AI) | OR |W(OR)| OT | W(DT)

Y] ® @ | o [ay| a2 [ @3 | (4 | as | a6

ELEMENTARY SCHOOLS

Percent of teachers who—
Spent most of their
lives in the local

25 o < N T-3 42 | 40 | 53 | 42

Graduated from the

local high school__.| T-7 34 | 331! 45 | 32

Attended an in-State

college. . .. _______ T-15 75 | 7 1 75 | 75

SECONDAKY SCHOOLS

Percent of teachers who—
Spent most of their
lives in the local

Graduated from the
local high school._.| T-7 29 | 28 | 35 | 28
Attended an in-State
college_ . _ . _______ T-15 71 | 71 { 69 | 72

30 27 | 46 36 | 28 26 | 31 29 | 33 29

73 73179 8|7 72 | 68 68 | 70 70

31 30 | 55

25 24 | 49 39 | 25 25 | 28 25 | 28 26

69 70| 75 72 | 68 69 | 58 56 | 64 65

46 | 31 30 | 36 32 | 35 33
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Table 2.31.2.—For the average white and Negro pupil in elementary schools and in secondary schools—the percent
of teachers in his school who lived most of their lives and were educated in the local area, for metropolitan and
nonmetropolitan areas, by region, fall 1965

{Norx—Local area=county of current residence}

} Nonmetropolitan
United States
Question
Item number North and West South Southwest
N [WN)| W N (WN)| W N wN)| W N [WN)} W
1 ) | @G @O®] @6 ®]aqa)Qas|ajad)| ay
ELEMENTARY SCHOOLS
Percent of teachers who—
Spent raost of their lives in the local area_. .| T-3 53 | 42| 40|34 [ 36|40 { 54 | 59 | 65 | 40 | 32 | 31
Graduated from the local high school_____. T-7 45 {32133 |27(31 35|41 }41] 42|32 21 22
Attended an in-State college-_ - ___..._.__ T-15 75175175168 (69|79 |8 |8 |8 |8 |8 | 79
SECONDARY SCHOOLS
Percent of teachers who—
Spent most of their lives in the local area_.| T-3 41 1 35|34 |21 {2223 (38|45|48 |35 |31 | 28
Graduated from the loca: high school. .___ 7 351 28| 28119 |20 21 (32|37|39|30]|24| 24
Attended an in-State college_ .. __.__. T-15 09| 72171 |58 5968|8284 |8 |93|87 ) 86
Metropolitan
Question
Item number Northeast Midwest South Southwest West
N w)| W | N [wan| W | N [WN)] W | N [WEN)] W | N [WN)| W
0] @ as | as) | an | as) | (19) | (20) | (21) | (22) { (23) | (24) | (25) | (26) | (20) | (28) | (20)
ELEMENTARY SCHOOLS
Percent of teachers who—
Spent most of their lives in
the local area_______.__.. T3 64 | 53 (5155|401 39169|37|37|35]18| 18| 241 29 24
Graduated from the loecal
high school__ .- ________. T-7 61|48 46 {47 |31 {3061 (30|27 27|13 }11|18] 20| 19
Attended an in-State col-
lege. oo cceoco oo T-15 75175179167 |77 |77 (8277|7577 |89 | 86| 46| 51 46
SECONDARY SCHOCLS
Percent of teachers who—
Spent most of their lives in
the local area___________ T3 6250|491 34| 30|31{52|33|41|37}|19}20|22"'25 25
Graduated from the local
high school. - _______.___ T-7 53143/ 44|28 | 24124 |47 (26| 322914 | 14| 16 | 17 16
Attended an in-State col-
legeo o oo oo T-15 68165 71151165070 76| 74|71 |75|88 | 91| 51| 54 53
123
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Table 2.31.3.—For the average minoriiy and white

pupilin elementary schools and in secondary schools—size of local
area in vhich teachcrs in his school li

ved most of their lives; for the United States, fall 1965
{No7E.—Sccred or a seale from 1-6; 6 is large)

Itam Qnestggn All w N |WN)| M | wM) | PR W(PR) | AL | W(AD) | OR W(OR) | OT | W(OT)
number

) 2) @@ 6|6 o ® ® (10) ay (12) (13) (14) (15) (16)
K Elementary schools_ _____ T-4 2712632128127 2.6 (3.1 2.9 )2.6 2529 28|29 2.8
L Secondary schools____ .__| T-4 2812732128127 26[40]| 3.7 |28 2.713.4| 3.213.0 2.9
=
f,f
:
L " Table 2.51.4.—Fcr the average white and Negro pupil in elementary schools and in secondary schools—size of local
;\‘ : area in which teachers in his school li
T

ved most of their lives; for metropolitan and nonmetropolitan areas, by
region, fall 1965

E' ‘ (NorE.—Scored on a scale from 1-6; 6 is large)
I.!
E

[ Nonmetropolitan

. United States

Y Question

‘? Item number North and West South Southwest

It

‘< N WN) W I N wN)| w | Nw w!ln W(N;| w

7 1) ) Al |G |lO|l6 | ® 10) | an ! a2) | @3) | as

;§ Elementary schools________________._____ ___ T-4 8.212.8126 12221120222 (1.8[1.8(2.4(23]23

; Secondary schools__ . _______________________ T4 32128 2712212212123 (1.9]1.9(2.3[2.0] 1.9

¥ Metropolitan

{ X Question -

T Iiem number Northeast Midwest South Southwest West

N

; N W) w | N (W) W [ N [wa){ w | N W) W | N (W) w

1) (@) (15) 1 (16) | a7 | (18) | 19) | 20 | @ | @) (23) | (29) | (25) | (26) | (273 | (28) | (29)

Elementary schools____________ T-4 43 4013.5(3.93.02.8(3.3[2.8]2.812.9 2.1 12.213.718.51] 3.1
Secondary schools. ____________ T-4 4.5 141 3.6 13.412.913.0 (3.3 2.913.03.012.0(2.0 3.6 {3. 6 3.2

Table 2.31.5.—For the average miinority and white pupil in elementary schools and in secondary schools—educational

attainmeént of the fathers and mothers of teachers in his school, for the United States, fall 1965
[NoTE.—Edneational attainment scored from 1-8 (lowrest to highest); 4 represents high school graduates)
Item Questggn All w N (wiN) M WO | PR |W(PR) | Al W(AI) | OR |W(OR} | OoT womn)
number
i (1) (2) @ OGO (8) ®) (10) (11 (12) a3 (14) (15) (16)
i1
¢

Elementary schools:
Father of teacher____| T-9

i 3.6 /3.613.33.8(3.5| 3.7(3.4| 3.6[3.5! 3.6[3.6| 3.7 36 3.8
Mother of teacher. __| T-10 3.73.73.53.913.7| 3835, 3.71[3.7] 3732 3.9l3 8 3.8
%, Secondary schools:

Father of teacher.__.| T-9 3.613.6 3.4 3.8(3.6 3.6{3.5| 3.703.6| 3.713.7| 3.813.7 3.8
% Mother of teacher.__| T-10 3.813.813.6(3.9(3.9| 5935 3.6[3.8] 3.8[3.7( 3.8[38 3.9
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‘ *§t, Table 2.31.6.—For the average white and Negro pupil in elementary schools and in secondary schools—educational
i { - . . . .
! i attainment of the fathers and mothers of teachers in his school, for metropolitan and nonmetropolitan areas,
[t by region, fall 1965
: i [Not1e.—Educational attainment Scored from 1-8 (lowest to highust); 4 represents high school graduate)
Fol
[ Nonmetropolitan
" ; United States
A ¢ Question
3 : Item number North aud Wes? South Southwest
: { N |[WN)| W N |WN)| W N |WN)| W N [WN)| W
0V) @ @ | @] ®|® @O ®0)]ay} a2 a3 | a4
} I Elementary schools:
Father of teacher.______ . _ . _____.__. T-9 3.313.813.6 3.2 (3.2 (3.2 2.6 3.3 |3.4(3.2 3.6 3.6
. Mother of teacher_ _ .. ___________.__.-.__ T-10 3.513.913.713.413.313.51293.613.5(3.6 3.7 (3.7
© Secondary schools:
‘ : Father of teacher__ . _____ . ____._.__.__ T-9 3.413.813.6(3.31331(3.5/2.93.6 {3.6(3.13.713.5
' Mother of teacher_ _ ... ________._ T-10 3.613.913.813.6 (3.6 |3.91(3.33.9(3.8(3.7(3.8]3.8
-
| Metropolitan
i Queustion
;: {(\ Item number Northeast Midwest Soutn Scuthwest West
P
N wao)| W | N jwon| W | N [wani W | N W) W | N (W W
i ) @ (15) | (16) | (1) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) | (26} | (27) | (28) | (29)
Eo )
P Elementary schools:
Father of teacher_.._______| T-9 3.714.013.813.6 (3.6 13.6 (3.1 4.0 (4.1 {3.6 |2.2 3.5 |4.1 4.1 | 4.1
| Mother of teacher____.____. T-10 3.63.713.713.7 (3.6 (3.6 (3.5 4.1 4.2 |3.8(3.6 |3.8 4.1 4.2 | 4.2
P Secondary schools:
» ! Father of teacher________.. T-9 3.713.813.613.6 3.5 {3.6 (3.3 4.1 |4.1 3.2 (3.3 (3.4 4.0 3.9 3.9
’ Mother of teacher_________ T-10 3.513.713.513.713.7 {3.8 3.8 14.3 4.3 (3.4 (3.4 3.7 |41 4.0 4.0

At the same time, both overall and specifically
by region, Negro pupils are more likely to have
teachers who have lived in larger towns and
cities, compared to the teachers of white pupils.
There are two regional instances in which the
average size of community of predominant resi-
dence is the same, but in no instance, at either
secondary or elementary level, is the average size
smaller than for teachers of whites. Thus, teach-
ers of Negro pupils in urban areas tend to come
from the same city in which they are teaching, and
and tend to come from larger cities.

There is a distinct tendency for Puerto Rican
pupils to attend schools with higher proportions of
local residents and products of local high schools
on the faculty, compared to whites, but this
tendency is very small for other minority groups.
Teachers of Negro students grew up in homes in
which the educational attainments of parents
were, on the average, somewhat less than is the
case for the teachers of white students. The
difference is most pronounced in the metropolitan

R . R
- 5 T T — e .
3 FS B STD A R S a7 2 A Sy e s o s

South, and generally the magnitude of the differ-
ence is greater for the fathers than for the mothers
of teachers.

In general, the average member of any other
mirority group attends a school in which the edu-
cational attainments of the parents of teachers are
not as high as is the case for comparable whites.
This A'Forence is somewhat more pronounced
where teachers of Puerto Ricans are concerned.

Highlights.—Compared to the teachers of the
average white pupil, the teacher of the average
Negro student 1s—

—more likely to have lived most of his life in
the current county.

—more likely to have finished high school in
the current county.

—as likely to have attended college within the
State.

—more likely to have lived much of his life in
a large city.

—1less likely to have well educated parents
(especially pronounced in South).
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2.32 Personal characteristics of teachers and
principals

In the Nation’s elementary schools, the average
student, whether majority or minority, attends a
school in which most of the teachers are female.
Generally, no race differences in the sex composi-
tion of faculties is observed. Similarly, there are
no gross differences in the average age of teachers.
The average Negrc pupil, as the average white
pupil, whether at the elementary or secondary
level, is taught by teachers with an average age
near 40 depending on the particular region and
level. There is clearly no tendency for the
teachers of one group of pupils to be either more,
mature or more recently trained.

There are sharp differences in the racial compo-
sition of the faculty. For ths Nation as a whole,
the average Negro elementary student attends a
school in which 65 percent of the faculty are
Negro and the average white elementary student
attends a school in which 97 percent of the faculty
are white; white teachers are more predominant
at the secondary level, where the corresponding
figures are 59 and 97 percent. Regional variation
is substantial; even so, in every region, at both
elementary and secondary levels, white students
are more likely than Negro students to be taught
by white teachers. This racial matching of
teachers to student is most pronounced in the
South, where by tradition it has been complete.
Thus, in the metropolitan South, the average
white elementary student attends a school in
which 96 percent of the teachers are white and the
average Negro attends a school in which 96 per-

politan Midwest, 2 percent of the teachers are
Negro in schools attended by the average white,
while 40 percent of the teachers are Negro in
schools attended by the average Negro. Tnspec-
tion suggests that the matching process is least
developed at the secondary level in the metropol-
itan West, though even here it occurs to some
extent.

No different impressions form from a similar
analysis of the race of school principals in relation
to the race of students. For the Nation, 61 per-
cent of Negro secondary students attend schools
with Negro principals, and 95 percent of white
students attend schools with white principals.
Negro principals are rare outside the Southern
States, yet wherever they appear they tend to be
in charge of schools with a concentration of Negro
students.

Every minority group, whether Mexican, Puerto
Rican, Indien, or Oriental, is more likely than
whites in the same county to be taught by N egro
teachers: thus, the average Oriental elementary
pupil attends a school in which 15 percent of the
teachers are Negro, and this figure is 4 percent for
the average white in the same county. But the
typical teacher for any minority group student is
white: at the elementary level the percentage of
white teachers ranges from 67 percent for the
Puerto Ricans to 83 percent for Americzn Indians
gnd in high schools the range is from 76 percent
for the Orientals to 88 percent for American
. . Among the various minority groups
« g Negroes), only Orientals seem to be

4 in the teaching profession in any force;

cent of the teachers are Negro. In the metro- 1 in secondary schools 15 percent of the

Table 2.32.1.—For elementary schools attended by the averas.. . -«1ty and white pupil—percent of teachers of
given sex, race, or origin, and average age of te. ~herg, for the United States, fall 1965

[NoTE.—All figures are average percentages for the sver e puplt, - xcept age of teachers)

Item Question All w N [WIN)] M W(M) | PR |[W(PR)| AI | W(AI) | OR [W(OR) | OT w(omD
number
1) (2 DI @GO ® 9) (10) an (12) (13) (14) (15) (16)

Averageage_____________ T-2 40 1 40| 39 | 40 | 40 40 | 38 49 | 39 40 | 39 39 ( 39 39
Sex, male_._____________ T-1 17117 [ 16 | 14 | 19 19 | 18 16 | 20 19 | 20 18 | 18 18
Teacher’s race or origin___| T-5

Negro...___________ 12| 2165{ 11119 4130 6| 14 3115 4120 5

White______________ 86 | 97 | 32 | 87 | 78 93 | 67 92 | 83 95 | 79 90 | 76 93

Mexican American.._ 1 g9, 1 1 1 1 1 1 1 1 1 1 1 1

Puerto Rican________ 0 1] 1 0 0 0 0 0 0 0 0 0 0 0

American Indian____ 0 0 0 0 0 0 0 0 1 1 0 0 0 0

Oriental ____________ 0 G 1 0 1 1 1 0 1 0 5 5 2 1

Other_ .. ___________ 0 0 1 0 0 0 0 0 0 0 1 1 1 (]
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Table 2.32.2.—For elementery schools attended by the average white and Negro pupil—percent of teachers of given
sex, race or origin, and average age of teachers, for metropolitan and nonmetrcpoliton areas, by region, fall

1965
{NoTE.—All figures are average percentages for the average pupil, except age of teachers]
Nonmetropolitan
United States
Que ition
Item nun.ber North and West South Southwest
N |[W(N)| W N [WN)] W N [W(N)| W N [WN)| W
1) @ @l@W|IG|l@O]l® ] O 0 a)|a | a3 | as
Average age. - e ceeaoao- T-2 3940|1401 39(40| 421 39| 43|43 | 40} 41 41
Sex, male_. . e -l T1 16| 14| 17123121]|19([16 |17} 16| 18} 15 21
Teacher’s race or ongin. - - _ - oo oo o= T-5
Negro. . oo 65 | 11 2| 17 2 11901} 18 2175 7 1
White. . - o e cmmmme e 32 | 87| 97|82 97| 99 818119624 ] 9N 96
Mexican American___ _ . .- oo __--_ 1 1 0 0 0 0 1 1 1 1 1 2
Puerto Rican_ _ _ _ oo 1 0 0 0 0 0 1 0 0 0 0 0
American Indian_ _ _ . . .. __._._ 0 0 0 0 0 0 0 0 0 0 0 0
Oriental . _ - _ - e - 1 0 0 0 0 0 0 0 N 0 0 0
Other. - e e mcmme— e 1 0 0 0 0 0 1 0 0 0 0 1
Metropolitan
Question
Item number Northeast Midwest South Southwest West
N [WwiN)| W N |[WN){ W N |[WQN); W N [WIN)| W N [WN)] W
Q) @) a5 | a8 | an | a8) | 9) | (20) | @1 | (22) | (23) | (24) | (25) | (26) | (20) | (28) | (29)
Averageage___________ .. ..-- 1 T-2 3713938 |138|38138/39;38|37|39|40|39]| 38} 39 38
Sex, male_ - - - .____- T-1 1711418} 18117 {19 10 7 8|16} 14112 19| 18 22
Teacher’s race or origin. ... T-5
Negro_ - oo 31 | i1 2|40 3 2196 | 14 41651} 17 1| 22 4 2
White _ - o oo 67 | 88 | 97 | 58 | 96 | 98 218 ]196|32|82]|98]691} 91 95
Mexican American. . . ..-. 0 0| O 1 0| O 1 0 0 0 0 0 1 1 1
Puerto Rican______.______ 0of 0 O 1 0| 0 1 0 O 1 0| O 1 0 0
American Indian__________ 0 0 0 0 0 0 0 1 0 0 1 1 1 0 0
Oriental___ .- ... 0 0 0 0 0 0 0 0 0 0 J 0 5 3 2
Other. _ oo 1 0 0 1 0 0 0 0 0 1 G 0 2 0 0

Table 2.32.3.—For secondary schools attended by the average minority and white pupil—percent of teachers of given
sex, race or origin, and average age of teachers, for the United States, fall 1965

{NoTE.—All figures are average percentages for the average pupil, except age of teachers]

Item %l‘lﬁxsltti)g:) All w N [W@N)| M wM) | PR |wW(PR)| AI | W(AI) | OR |W(O R)| OT | W(OT)
1) (2) @G| [® 8) ()] Q0) 1) 12) (13) (14) (15) (16)
Averageage____________. T-2 37136 | 37 | 36 | 37 37 | 38 38 | 36 36 | 38 37 | 37 37
Sex, male__ . ___.______._._ T-1 55| 56 | 49 | 49 | 57 57 | 53 55 { 59 59 | 56 57 | 55 55
Teacher’s race or orgin__._[ T-5
Negro. .- ___.-__ 10 2159} 6110 31|16 31 8 2 6 31|13 3
White. __ ... __._- 89 (97|38 |93 87 94 | 81 94 | 88 95 | 76 81 | 83 93
Mexican American.___ 1 1 1 1 2 2 1 1 1 1 1 1 1 1
Puerto Rican.______ 0 0 1 0 0 0 1 0 0 0 0 0 0 0
American Indian. ___ 0f O 0 0 0 0] 0 0 2 1 0 0 0 0
Oriental . _____._____. 0 0 0 0 0 o 1 1 0 0115 13 2 2
Other- - __. ___iae-- 0| O 1 o 0 0 1 1 0 0} 2 2 1 0
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Table 2.32.4.—For secondary schools attended by the average white and Negro pupil—pe -cent of teachers of given
sex, race or origin, and average age of teachers, for metropolitan and nonmetropolitan areas, by region, fall

1965 :
[NoTE.—All figures are average percentages for the average pupil, except age of teachers]
Nonmetropolitan
United States
Question
Item number North and West South Southwest
N (WwN)| w N [WN)| w N jwN)| w N [wiN)| w
4] (2) BT e |6 |06 ®]a)|a (12) | 13) | (14)
Averageage_ ______________________________ T-2 37 |36 136|35|34|36|35/|[38]|38]36 38 | 37
Sex,male.________________________________ T-1 49 1 49 | 56 | 59 | 59 | 59 | 42 | 47 46 | 49 | 51 55
Teacher’s race or origin_.____ e T-5
Negro ... 59 6 2111 4 2|85 3 2170 2 1
White___________ s 38 |93 197|188 95|97 |13 97 98 | 27 | 98 98
Mexican American_.____________________ 1 1 1 0 0 0 1 0 0 0} 0 1
Puerto Rican__________________________ 1 0l ¢ 0| ¢c| o 1 0] 0] of o 0
American Indian___________________ 0 0 O 0 0} 0 0 0 0| O 0 0
Oriental ____________________________ 0 0 0 0 0 0 0 0 0 0 0 0
Other______________________ . 1 0 0 0 0 0 0 0 0 2 0 0
Metropolitan
Question
Item number Northeast Midwest South Southv-est West
N |[WN)| w N (W) w N W) W N wWN)| w N [wiN)| w
(1) 2) (15) | (16) | (17) | (18) | (19) @0) [ @) | @) | (23) | 20 (25) | (26) | (27) | (28) | (29)
Averageage_________________._ T-2 40 [ 39 | 38137363637 (343438 353535 38 39
Sex,male____________________ T-1 51 { 51 | 58 | 54 [ 56 | 59 | 44 | 37 | 36 | 52 60 | 63 | 57 | 59 59
Teacher’s race or origin________ T-5"
Negro__________________._ " 18 9 2| 35 2 1] 94 5 1|77 ] 26 0| 14 9 2
White_ . _________________ 79189 96|64 97| 97 3(1931¢9/20)69]| 96| 82|87 94
Mexican American________ 0/ O i (] 1 1 1 1 0 1 2 3 2 2 1
Puerto Rican. ___________._ 1 0 0 0 0! 0 1 0 0 o O 0 i 0 0
American Indian__________ 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1
Oriental __________________ 0 0 0 0 0 0 0 0 0 0 0 0 1 1 1
Other___________________. 1 1 0 0 0 0 1 0 0 1 3 0 0 0 0

Table 2.32.5.—~Percent of elementary white and minority pupils having principals of given sex, race or origin,
and average age of principals, for the United States, fall 1965

{NorE.—All figures are percent of pupils, except average age of principals]

Item Question All w N [waN) M W{M) | PR | W(PR) | AI W(AI) | OR l “7R)| OT | wW(OT)
number
) 2) @B G| 6| O 8) ®) (10) an (12) (13} (14) (15) (16)

Averageage.____________ P-58 46 | 46 | 48 | 46 | 47 46 | 48 47 | 47 46 | 46 46 | 46 46
Sex, male.______________ P-59 80|80 76 | 81 | 81 84 | 77 82 | R4 84 | 89 88 | 82 85
Principal’s race or origin _| P-67

Negro..__.__________ 10 i]| 56 91| 16 3| 27 51 11 312 2117 3

White______________ 8595139 88 | 79 94 | 71 93 | 80 9 | 77 88 | 79 93

Puerto Rican________ 0| 0} of| O 1 0| O 0| O 0| O 0 0 0

Mexican American.___ 0 0 0 0 0 0 O 0 0 0 0 0 0 0

American Indian____ 0 0 0 1 0 0 0 0 2 1 1 0 0 0

Oriental ____________ 0 Y] 0 0 0 0 0 0 0 0 4 4 1 1

Other_____________. 0 0 0 0 0 0 0 0 0 0 1 1 0 0
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Table 2.32.6.—Percent of elementary white and Negro pupils having principals of given sex, race or origin, and

‘ average age of principals, for metropolitan and nonmetropolitan areas, by region, fall 1965 1?2
K3
. {NotE.—All figures are percent of pupils, except age of principals] (lzf
- United States Nonmetropolitan H
S Question 8
P Ttem number North and West South Southwest _.;'
P 1
L N twan| w | N wen] w | N [wen| w | N wen| w 'I
b $)) ) @ @G| @@ 6 @0 Ay ]a| )| a 4
o Average 8g€._ - - - ieemaeaoo P-58 48 | 46 | 46 | 42 | 42 144 | 47 | 45| 46 | 49 | 44 47
; “ Sex,male. - e ol P-59 76 [ 81 | 80 | 85 | 89 | 86 | 84 | 87 | 89 | 69 | 94 96
- Principal’s race or origin_ ..o _P-67 :
; Negro. oo e e imeeeeaan 56 9 113 0| 0| 8| 16 2169 9 1
- White._ oo e e edmmeeeee 30 8895|7993 |90 7|80 |91 |24 87 97
G Puerto Rican___ ... 0 0] 0 0{ Ol Of 1| 1) 0| 1| 1 0 §
i Mexican American.___ ..o ococooooooo__ 0| O 0| 0 0of o! of O 0} Of O 0 :
Pk American Indian_ . __ .. . ___.__.___ ol 1! o] o} o, 0y O] Of{ O O O 0
LR Oriental . _ _ - - mcmame—a- 0] O 0 0| 0| O o 0} O O 0 0
917 17 SO 0| 0 ol ol of of 0o 6| O] O 1 1
Metropolitan
: Question
¢ Item number Northeast Midwest South Southwest West
i 7 :
i N lway| w | N |[wao)| W | N lwa)] W | N (W)} W | N [WN)| W :
! (1) 2 as | ae) | an | as) | 19) | (20) | @1 | (22) | () | (24 | (25) | (26) | (27 | (28) | (20) ‘
Avernge age- - -ccmooooao. P-58 50| 49 | 47 | 46 | 44 | 45| 50 | 47 | 45| 54 | 52 | 52 | 47 | 45 43
3;5 Sex, male__ _ .o ... P-59 601 64|69 | 75|76 | 73170 |77 |67 |68]|75|7492]|96| 92
J Principal’s race or origin._._. __ P-67
Pl Negro - - ccicecaccceeeee 9 2 128 1 019414 | 2|64 14 0] 3 0 0
‘ ;x White_ _ _ e 86197197 (69} 951 94 1{83}{97129/86 (10095 (92| 99
;'? Puerto Rican.______._____ 0] 0 1 o O 0 0] 61 0} 0} O 0| 0} O 0 |
b Mexican American________ 0 0| 0 0 O o 0 0f o o} o O Of O 0 b
American Indian__________ 0| O 0 0| 3 21 0} 3 0 0 0 0} 6| O 0 5
Oriental____ _________.____ 0| 0 0} O O 0 O 0] O 0| 0y 0] O 0 0
Other_ . e oy 0 0} O o}l o 1 0| 0] Of © 0f 0] O 0

|
|
|
|
"Fable 2.32.7.—Percent of secondary white and minority pupils having principals of given sex; racc or origin, and {
|

average age of principals, for the United States, fall 1965
[NoTE.— Al figures are percent of pupils, except age of principals]

‘ item Quastion All w N wWN)| M wM) | PR {W(PR) | Al | W(AD | OR W(OR)| OT | W(OT)

; number -

if ) ?) &I IO I I T G I ) 3) ) (10) an (12) (13) (14) (15) (16)

| s

| Average age..- . ---.-- P-58 47 | a7 |40 |46 | av | a7 |50] 49|47| 47|50| 4848 48

‘ Sex, male________..__... P-59 98 | 98 | 97 | 93 | 98 98 | 94 96 | 99 99 | 98 99 | 98 98
i1 Principal’s race or orgin__| P-67
N Negro. oo 100 1|61, 3| ¢ 112 1| 7 1| 3 0] 12 1
1 White_ ___ ... _--_- 87195 37| 95| 89 g6 | 81 94 | 91 97 | 76 30 | 83 93
4 Puerto Rican.___.____ 0] 0! O 1 1 o{ O 0| O o o0 0 O 0
Pl Mexican American__-_. 0 o 0|l 0 O 0| O 0| O 0| O 0| O 0
AR American Indian_ _ .. __ of ol oy 01 O 0] 0 o 0 o 0 o O 0

! Oriental.______..______ o} o] 0f O O ol 1 1{ 0 0|19 19| 3 3

________________ 0l of o] 0 O 0] 0 0| O 0 O | O 0
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Table 2.32.8.—Percent of secondary white and Negro pupils having principals of given sex, race or origin,
and average age of principals, for metropolitan and nonmetropolitan areas, by region, fall 1965 °

(NoTE.—All figures are percent of pupils, except age of principals)

Nonmetropolitan
United States
Question
Item number North and West South Sonthwest
N [WIN)| w N [WN) w N [wN)| w N (wNn)| w
(1) 2) @@ ]G | |®[6]®]|a)]|a a2) | 13) | (14)
Averageage_ _______________.______________ P-58 40 | 46 | 47 | 46 | 44 | 47 | 47 | 43 | 43 | 47 | 41 44
Sex,male.._____________________________ __ P-59 97 | 93 | 98 (100 {100 98 |96 | 98 | 97 | 96 | 92 96 -
Principal’s race ororigin_____________________ P-67
Negro. . ____ o __. 61| 3| 1|, 8, 0] 08| 4| 0|68/| 1 0
White___________ 37195195 .79 | 88 | 87 ' 10 {91 | 94 | 25 | 96 98
Puerto Rican_ _______________________ ___ 0 1 0 0 0 0 1 4 2 2 {] 0
Mexican American___________ ____________ 0 0 0 0 0 0 0 0 0 0 0 0
American Indian_ ____________________ 0 0 0 0 0 0 0 0 0 0 0 0
Oriental . _______________________________ 0 0 0 0 0 0 0 0 0 0 0 0
Other_._____________ 0 0 0 0 0 0 0 0 0 0 0 0
Metropolitan
Question
Item aumber Northeast Midwest South Southwest West
NOIWOID| w N [WiN)| w N |[WwN)| w N (wiN)| w N [WN)| W
) 2 (18Y | (6 | (A7) | (18) | (19) | (20) | (21) | (2) | (23) é (24) | 25) | (26) | 2D) | (28) | (29)
Averageage_ _____________._ ---| P-58 92 | 52 | 51 | 46 | 45 | 48 | 51 | 46 | 43 52 | 42 | 42 | 47 | 49 48
Sex,male_ ___________________ P-59 88 179,98 197 | 75| 96| 99 (100 |100 96 {100 |100 [100 (100 | 100
Principal’s race or origin_ ______ P-67
Negro______________ . ______ 22 4 0 36 4 4| 97 5 0| 82 0 010 0 0]
White_____________________ 7519519964 95! 95 3195 (160 | 18 {100 {100 { 90 {100 | 100
Puerto Rican___.___________ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Mexican American. ________. 0 0 9 0 0 0 0 0 0 0 ¢ 0 0 0 0
American Indian____________ 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Oriental_.___________ _______ 0 0 0 06 0 0 0 0 0 0 0 0 0 0 1
Other____________ __..______ 0 0 0 0 4] ¢ 0 0 0 0 0 0 0 0 0

Oriental students and 13 percent of the white
students in those counties are taught by Orientals.

Analagous observa‘ions apply at the level of the
school administration. Every minority group is
more likely than comparable whites to attend a
school with a Negro principal. On the cther hand,
the typical principal in schools attended by those
minorities is white: the range is from 76 to 91
percent. And, only Orientals hold appointments
as principals with any frequency at all.

Highlights. — Compared to the teacher of the
average white pupil, the teacher of the average
Negro pupil is

—more often male in the metropolitan South,
more often female in the metropolitan
Southwest, at least at the secondary level.

—as likely to be old, as likely to be young.
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—much more likely to be Negro in every
region.

—much more likely to serve under a N egro
principal.

2.33 Education and background

There is no relation between race of pupil and
the amount of training the teacher has, as meas-
ured by highest degree earned (tables 2.33.1 to
-4). The average values are equal for each region.
Negro pupils are, then, neither more nor less
likely to be taught Ly teachers with advanced
degrees.

The average Negro pupil is likely, however, to be
taught by teachers who score less well on a short
30-item verbal facility test that was administered
to teachers on a voluntary basis. In every region
at the elementary level, and in every region at
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the secondary level except the metropolitan West,
where the average scores for Negroes and whites
in same counties are equal, the average for white
(W(N)) pupils’ teachers exceeds that for teachers
of Negro pupils. This difference is more pro-
nounced in the South, both metropolitan and
nonmetropolitan, than in any other region. In
summary, teachers of Negro pupils are less
verbally skilled (as measured by this test) in all
regions, and this difference between the teachers
of Negroes and the teachers of whites is especially
marked in the Southern States. (Indeed, the
teachers of whites (W(N)) in the South compare
favorably to those in other parts of the N ation,
but the teachers of Negroes in the South compare
unfavorably to their counterpartsin other regions.)
Also, teachers of Negro pupils have less verbal

facility, as measured by this test, than the teachers
of any other minority group covered in the survey.

Over the Nation, Negro pupils have teachers
with slightly greater experience, in both total
years and length of experience in current school.
In elementary schools teachers of the average
Negro pupil have taught in their present schools
for 7 years on the average, compared to 6
years for whites (W(N)). There is substantial
variation in this pattern by strata, however.
Average total experience and average service in
present school are most distinctively higher in
the metropolitan South, where, for exampie,
secondary teachers average 8 years in the current
school for Negro pupils but only 4 years for
white (W(N)) pupils; on the other hand, the
average total experience is 2 years higher for

Table 2.33.6.—For elem: ntary schools attended by the average white and Negro pupil—percent of teachers with
various qualifications, training, and other professional attributes, for metropolitan and nonmetropolitan areas,

by regicn, fall 1965
' (NOTE.—AM items relate to percent of teachers except those noted with an asterisk (*), which are average scores]
Nonmetropolitan
United States
Question
Item number North and West South Southwest
N (wiN)| w N |wiN)| W N |jwN)| w N [jwN)| w
1) 0] @l |G|e | o] ®|a|da]|qa 13) | (14)
Major field of study:
Elementary edueation___________________ T-12 62 1 61 | 61 |64 |65|59]| 70| 57| 62| 40| 55 48
An academic field.______________________ T-i2 17 116 1 16 {16 | 16 | 18 {12 | 15| 14 | 16 | 15| 22
Collegiate experience: !
Attended a normal school or teschers
college _ ___________________________. T-13 43 150 )49 /6062|4956 (59(60(45(|52| 55
No graduate degree offered by college
attended____________________________ T-14 53 139 |37 148 | 45 (38|63 | 531 47 | 44 26 30
Average percent of white students in col-
lege attended*_ ________________ _____ T-16 39 18819781 |9 99| 9[82]|97|28(93]| 93
Feeling of academic competition*_ ________ T-17, 19,
21 65160 | 59(64|63(61|65|58|59([86|57( 56
Social relationships*_ . __________________ T-18, 20, ,
22 54 | 48 | 47 | 48 1 46 | 48 |64 | 53 | 50|59 | 52| 50
Teachers’ rating ? of academic level of col-
lege attended*_ _ _____________________ T-23 64 |72 |72 (72173 |73 56| 7073|6271 69
Less than regular certificate_________.____ T-28 8 (11|14 (131516} 4| 6| 10| 8| 16| 17
Professionalism :
NSF, NDEA, ESEA institutes attended__ _ T-30 91 7| 5| 3| 4| 5|12 14| 9]10] 4 4
Atended training programs designed for
teaching or counseling the culturally
disadvantaged._._____________________ T-31 24 13|11 |16 (1311|2312 12| 28] 14 8
Member of a national honorary society :
(KDPorPBK)_.__________ . . . T-36 13 [ 14} 15 9 9(12(10] 14|16 | 20 | 24 26
Officer or active member in 2 teachers
organization. ________________________ T-48 3913232 (11) 7| 6]29) 28 |36|58]| 46| 44

! Relates to the institutions where teachers took most of their undergraduate college courses.

2 Scored from 0 to 100; high score indicates high rating.
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Table 2.33.6.—For elementary schools attended by the average white and Negro pupil—percent of teachers with
various qualifications, training, and other professional attributes, for metropolitan and nonmetropolitan areas,

by region, fall 1965—Continued
{NoTE.—All items relate ¢2 percent of teachers ezospt those noted with an asterisk (*), which are average scores)

Metropolitan
Question
Item number Northeast Midwest South Southwest West
N wa)| w | N |[we)] W | N W) W | N [WQN)] W | N [wN)| W
189) @ as | @6) | an | @8) | (19) | 20) | (21) | (22) | (23) | (24) | (28) | (26) | (20) | (28) | (29)
Major field of study:
Elementary education._ __| T-12 6563|6362 |70)69 |64 |63 |64 |52|61|53]51]|56| 59
An academic field_ -_______ T-12 1919|1717 |14|15| 18} 16| 16| 9| 6| 7|23 |21 | 22
Collegiate experience:!
Attended a normal school
or teachers college______. T--13 40 | 48 | 56 | 35 | 38 | 42 1 34| 52| 44| 40| 56 | 52| 37 | 39| 36
No graduate degree offered
by college attended______ T-14 45|40 38{ 36| 3540 | 72| 42| 46 | 44 |1 28|26 22| 20| 21
Average percent of white
students in college at-
tended_ .- .- __.____._ T-16 73| 8097|7596 |97 7|8 [95]|43 |81 | 98| 82|94 96
Feeling of academic com-
petition®_______________ T-17, 19,
21 65| 60| 5765|600 | 60|63 |57 |56|60]54|53|69|69| 65
Social relationships*_..____._ T-18, 20,
22 44 | 43 | 45| 42 140 | 42| 63 | 53 | 50 | 55 | 46 | 48 | 42 [ 39 | 42
Teachers’ rating? of aca-~
demic level of college
attended*_ _____._.___.__ T-23 701 72|71 | 74174 73(5%[70|70|67 (68| 73|75|77| 74
Less than regular certificate.] T-28 231211711818 /15| 3| 8|12} 1116116 5| 5 6
Professionalism:
NSF, NDEA, ESEA insti-
tutes attended . ... ____ T-30 51 4| 4 7| 4| 4{12| 8| 412 3| 3| 6| 6 5
Attended training pro-
grams designed for
teaching or counseling
the culturally disad-
vantaged_____._--__.._. T-31 20{ 1211 | 24| 10| 9125131121 {14}14}|30| 18| 13
Member of a national
honorary society (KDT
orPBK) . ... T-36 11| 13}12(13|14|14;12|14|16}17 1519|317 | 16| 20
Officer or active member
in a teachers organiza-
tion. - o oo T-48 301383411619 [ 23|23 |28 |28|49 3123|4030 31

1 Relates to ths institutions where teachers tock most of their undergraduate college courses.

2 Scored from O to 100; high score indicates high rating.

elementary teachers of whites (W(N)) in the
metropolitan Northeast, and the average tvnure
in the current school is ono year greater.

But on

the whole, Negro pupils are not instructed by less
experienced teachers;, nor by those newer to the
current school.
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Table 2.33.8.—For secondary schools attended by the average white and Negro pupil—percent of teachers with
various qualifications, training, and other professional attributes, for metropolitan and nonmetropolitan areas,
by region, fall 1965

{NOTE.—All items relate to percent of teachers except those noted with an asterisk (*), which are average scores)

R
N
9§
v
L
i
{
¢
i
i
§
0y

Nonmetropolitan
United States ;
. Question f
; Item number North and West South Southwest |
é N (W) W [ N [wa)| W | N [wao)| w | N lway| w
{ : ()] @ @@IT@WiE® |6 O] O®]|ao 13
, Major field of study:
Elementary education___.._______._______ T-12 41 2| 2| 3| 3| 2¢ 7
An academic field_ .. ___.._________._____ T-12 38 137|140 (39| 19|36 | 38
Collegiate experience: !
Attended a normal school or teacher’s college_| T 13 36 | 36 | 35| 48 | 48 | 37 | 46
No graduate degree offered by college
attended __ __ . __________.___.__ T 14 44 | 31 | 31|33 |33 31| 53
Average percent of white students in col-
lege attended .. - - - _ .. _______________ T-16 44 1 94 198 190 |97 |99 | 15
Feeling of academic competition*_________ T-17,
i9,21 | 65|61 |61 | 68|66 | 62 | 64
Social relationships*._ . _________________ T-18,

20,22 |57 (50,49 )50 49| 49 | 66
Teachers’ rating 2 of academic level of col-

lege attended™®. __ . ____________..__.___ T-23 68 | 75|74 | 70 | 70 | 73 | 61
‘ Less than regular certificate___________.__ T-28 1211416101016 | 6
A Professionalism:
¢ NSF, NDEA, ESEA institutes attended_..| T-30 20 (13|14 |10 10| 13| 22
= f Attended training programs designed for
teaching or counseling the culturally
disadvantaged . . . - .. ___ ... ___________ T-31 16| 9| 8| 9| 8| 7] 16
Member of a national honorary society
(KDP,PBK) ____ o ._. T-36 18 {24123 |20 21]21]13
K Officer or active member in a teachers
X organization. . . _______.____________.__ T-48 40 {30 | 31 [ 34| 32| 37| 56
§

See footnotes at end of table,

223-741 O - 65 - 10
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Table 2.33.8.—For seccndary schools attended by the average whitz and Negro pupil—percent of teachers with
verious qualifications, training, and other professional attributes, for metropolitan and nonmetropolitan areas,
by region, fall 1965—~Continued

Metropolitan
Question ]
Item number Northeast Midwest South Southwest West
N W) W | N jwa)| W | N [WN)| W | N (WN)| W | N [R@D)| W
(6] @ as) | @) | a7 | (18) [ (19) | (20) | (21) | (22) | (28) | (29) | (25) [ (26) | (27) | (28) | (28)
Major field of study: '
Elementary education_ ____ T-12 1 1 1 5 2 1 3 0 0 6 4 2 1 1 1
An academic field. ... .. ._..| T-12 41 | 46| 46 | 35|36 |41 {42 | 38|41 | 2532363839 42
Collegiate experience: !
Attended a normal school or
teacher’s college._ ... _-__ T-13 20| 241 26|30|33(33|37!38[32(42|48 |49 27|26 23
No graduate degree offered
by college attended._____. T-14 252029 {38 {3134 {64|32|42}42|22|22 (16|14 ]| 13
Average percent of white
students in college at-
tended. _ ..o ____ T-16 85192 |98 !75(97 97| 8{95|97[29|74|99]9 (80| 95
Feeling of academic com- .
petition*. . ____________ T-17,
19,21 | 67|65|62|58|61|59|63|58|58|62|63)59]|73|72] 68
Social relationships*_______ T-18,

20,22 |44 |44 | 4915045 |45)66 | 55|54 |64 |61 |55|42|40| 43
Teachers’ rating of aca-
demic level of college

attended™________._____ T-23 78 178 | 76 | 76 | 76 | 75160 | 73| 74166 | 75| 74|78 78| 73

Less than regular certificate_| T-28 27 | 26| 2312712718 4|11 (1215|1518 7| 6| 12
Professionalism:

NSF, NDEA, ESEA insti-

tutes attended_._. - _._-__ T -30 14 (141511 (1214|2911 !312}21 (2216|1615 | 17

Attended training programs

designed for teaching or
couunseling the culturally
disadvantaged . - .- _____ T 31 131 9| 8|:5| 7| 7116 8|10 18|18 |10} 24| 17| 12
Member of a national hon-
orary society (KDP,
PBK)_ ... T-36 18124 21| 22|24 (26| 17|27 29| 18[20| 20|27 |26| 27
Officer or active member in
a teachers organization.___| T-48 21121 |23|29) 21|24 {44 |28 {24 |43 |37 362827 | 26

1 Relates to the institutions where teachers took most of their undergraduate college courses.
2 Scored from 0 to 100; high score indicated high rating.
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Table 2.33.9.—Percent of minority
training, and other professional attributes,

{I1oTE.—All itens refer to percent of students except “Averages,’

and white elementary pupils having principals with various qualifications,
for the U -ited States, fall 1965

which indicate the characteristic of principals for the average white and minority student]

Item ?ﬁtégxrl anl w il N lwanl M [ waw, | PR |W(PR)| AT | W(AD) | OR [W(OR) | OT | W(OT)
tl
M 2 HERORROREOREY 8 ®) o) | an | a2 a3) | a4 Qa5 [ a6
Highest earned degree_.--| P-60 i;
Bachelors_...._----- 16 | 17 [ 14 | 17 | 14 17 | 14 17 | 21 21 | 14 17 | 14 16
Masters and
specialists . - - - - -- 80 | 79 | 82 | 81 | 83 81 | 81 80 { 76 76 | 82 78 | 82 80
Doctors. - occcmmau- 2| 1y 2] 2] 2 2| 3 2| 1 1 4 3| 2 2
Years as principal . _ .. --- P-56
Under 10—~ 47 | 50 | 36 | 44 | 42 44 | 43 46 | 42 42 | 42 44 | 47 49
10-19. _ - 31130 (353731 35 | 33 33 | 32 35 | 40 40 | 32 33
20 Or MOTe - - - e m - - 19|18 |26 18 | 23 19 | 20 19 | 22 20 | 17 15 | 18 16
Average (in years) - - 12 |12}14 12| 13 12 | 13 12 | 13 13 | 12 12 | 12 12
Years principal of this
scheol_ .. ooccmnaa--- P-57
Under 10__ .. .---- 731 75|64 | 75| 68 N 72 |1 72 73175 76 | 73 75
10-19 . o me--- 21 19 | 28 | 21 | 27 26 | 23 21 | 24 23 | 22 21 | 21 20
20 Or MOT€- -~ mm=- 51 5| 6| 5| 4 4 5 6| 4 41 3 3| 5 4
Average (in years) - .- 71 71 717 7 T 7 717 7 7 717 7
Major field of study----- P-61
Elementary educa-
£970) Y 35136 | 37|30 30 29 | 31 21 {31 32| 25 31|35 32
English. .- _--- 8| 8; 6|10 7 9110 11} 6 91| 7 8| 8 9
Mathematics_ .- -- 51 6| 5{ 5| 5 4| 5 4| 9 71 4 3| 5 4
Physical education.--. 71 8} 51 61 6 6| 6 8| 6 6| € 5| 5 6
Social Science. .- ---- 21 {20 | 21|19 |27 26 | 20 12 ( 20 22 | 33 29 | 23 24
Type of college attended--| P-62
Pablic teachers
college - - - - oo --- 38 | 41|24 | 36 | 34 40 | 30 37 | 38 40 | 32 35 | 34 38
Public (other)....--- 34 {33 |37 40| 31 31 | 37 37 | 34 36 | 33 38 | 36 35
Nonpublic (other)!--_ 24122332123 20 | 26 21 | 23 20 | 33 25 | 24 22
Highest degree offered by
college attended.---- .- P-63
Bachelors..--._----- 40 | 39 | 51 | 40 | 32 30 | 43 41 | 38 34 } 32 31| 32 | 33 :
Masters. .- --c-==--- 32132 |28 (35]35 37 | 32 34 | 34 35 | 32 32 | 38 36 !
Doctors_ - ccuce--- 22 |23 |17 |22} 28 29 | 21 21 | 21 25 | 30 31 | 24 27
Percent of white students i
in college attended..--- P-65 i
90-100. __ - -omm- 751831367971 83 | 65 81|71 77 | 64 74 | 69 81
(155 1) 9| 1|51| 8|14 3|23 51|10 312 3|15 3
Average ... --- 86 195 |43 |87 |8 | 92({72| 9184 | 92 80| 8|79 91
Credits earned beyond :
highest degree-._-----_ P-66 i
Under 11—~ 44 | 47 | 35| 40 | 38 40 | 40 38 | 39 43 | 32 32| 36 36 q
11-20 oo 1711720 |2 |14| 15|18 20{19| 16}|16} 1813 21 a
Over20_ . _oo-- 37 | 34 | 43 [ 39 | 44 43 | 38 39 | 39 38 | 51 49 | 44 42 R
1 Excludes private teachers colleges. ﬁ’:i |
3
5
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Table 2.33.10.—Percent of white and Negro elementary pupils having principals with various qualifications, training,
and other professional attributes, for metropolitan and nonmetropolitan areas, by region, fall 1965

{Norz.—All items refer to percent of students except “‘Averages,” which indicate the characteristic of principals for the average white and Negro student]

Nonmetropolitan
United States
Question
Item number North and West South Southwest
N [WN)| W N |[WN)| W N WN)| W N |[WiN)| W
1 2 @ 1@ G| e | O]6 e |aq|da) | a2 | a3 | 149

Highest earned degree_ ._.__._....____._.._. P-60

Bachelors_ - - - oo oo .. 14|17 117 | 35} 36 | 24 | 33|31 |34 14| 12 9

Masters and specialists_ . _ . __________.____ 82 81|79 60|63 }69|65|67 64| 8 | 88| 91

Doctors. - v oo oo 2| 2 1, 0} 01 6| ¢| O| O} O] O 0
Years as principal - . . oo oo P-56

Under 10_ . oo oo 36 | 44 | 50 | 67 | 67 | 67 | 38 | 48 | 46 | 32 | 49 | 47

10-19 e e 35137130 |12 20|18 (3123 |25 |32] 43| 32

20 OF MOY€. e oo oo oo 261 18| 1821 (13} 156}129{28[28 33| 8| 21

Average (in years)......______.__...._._. 14112 ] 12 | 10 9 9115 13{13 | 15} 10 12
Years principal of this school__._____._______. P-57

Under 10 o oo e eieeaaa 64 | 75| 75| 81|78 83|61 |64([64| 49| 60| 52

10-19 e 28 121119106 ] 18|13 | 26| 24| 28|41 | 38| 35

20 or more___._.. e 6 5 5 8 < 311212 8 9 2 13

Average (in yesrs) . _ ... ..____. 7 7| 7|1 6| 6] 6| 6| 6| 6| 7| .7 7
Major field of study - - - - - oo oo P-61

Elementary education____._ . ___.___ 3713036 |43 {26135 |30|22[21{15] 5 5

English._ .. eaooo 6|10} 8 1y 6| 2| 6[12}13| 6| 2 2

Mathematies .- oL 5 5 613|115 6} 7| 65| 7}{12] 10 7

Physical education. - .o ________ 5| 6 8|21]|21] 13 1110110 5| 10 6

Social Science. o ..o ocoo oo ___. 21119{20| 3| 9] 1626|2522 |28 23| 32
Type of college attended.__________________.. P-62

Public teachers college . _ _ .- _______.__ 24 13641 1 39(32|40 2531333045 37

Public (other) .- oo ___ 37140 | 33|48 | 46| 32| 39| 48| 47 | 46| 17 | 27

Nonpublice (other)  ___ . .- 3312122101726 30| 17| 15| 12|34} 18
Highast degree offered____ ... ____.__._. P-63

Bachelors_ ... ... _._._. 51 |40 ({39149} 50|34 59| 43|46 |37 (19| 11

Masters. - oo eiiioos 28 135322712927 {33{30|30}58(|60]| 56

DOCtOrS. - o e oo 17122123 | 811222 | 5123121 5120 32
Percent of white students in ccllege attended.._| P-65

90-100_ _ - oo 36 | 79[ 83 | 68| 77|75|10| 74|85 |27 |87 95

0-10_ e ieeceoas 51 8 1|13 1 0| 81116 1| 66 7 1

Average. - oo 43 | 87 195179 |93 19411281 19629 |92 | 97
Credits earned beyond highest degree_ . _______ P-66

Under 31 - - oo e oo oo 35140 | 47 | 48 | 54164 | 50 | 47 | 53 | 46 | 48 | 39

1120 e 2012017 77112 9117|1822 24|26 13

Over 20 o oo_

43 139 | 34140 | 33|26 (28|33 |26 |26}22]| 48

See footnote at end of tabje,
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Table 2.33.10—Percent of white and Negro elementary pupils having orincipals with various qualifications, training,
and other professional attributes, for metropolitan and nonmetropolitan areas, by region, fall 1965—~Continued

Metropolitan
Question
Item number Northeast Midwest South Southwest West
N [WN)| W N [W@N)| W ‘ N |[wiN)| W N [WiN)| W N [WN)| W
) ) s { ae) | an | as) | a9 | 20) | (21) | (22) (23) | (@0 | 25 | (26) | (2D | (28) | (29)
Highest earned degree_....---- P-60
Bachelors. _ oo o cccceeomen 2| 4| 7 2] 4 81151 20| 26 5127|156 2 5 6
Masters and specialists____. 921918 |8 |95]|92]| 83| 80 7319517318 |91]|87} 90
Doctors. - oo 5| 4| 5[10] 1 1! o)l of of of o] O 5; 9 4
Years as principal_ . .- --- P-56
Under 10_ oo ocoemeea-- 38| 54 | 52| 54|49 (5128|4149 )21} 9 8135134 45
10-19 e 47 135133128 |39|37|35|39|31]|4442]37 41 1 55 | 44
20 OF MNOT€— - o ccmmmmmm == 15111 14|17]312]11[34]|20)|20)32] 34 30122110 7
Average (in years)......---- 1211|1211 {11|10]| 16} 13| 121720 21113112 11
Years principal of this school.__ P-57
Under 10_ oo occeeeee 76 |75 1721797276 | 49| 76| 77| 52| 63 65| 81191 91
10-19 e eeameee - 2911202 | 19| 23|19|38}20) 13|39 36 351171 8 9
20 Or MOTE - - e o e mm e === 1| 47 8 1 4] 5| 8| 41 9| 9| 1{ 0| 0} O 1
Average (in years).....---- gs{ 8| 8 8| 7l 7| 7| 7| 6| 7 6] 6 8| 8 7
Major field of study - - - -------- P-61
Elementary education__ - . 53| 52145 | 51| 54| 5132|2138 39| 26273730 31
English_ _ o ccoo-o-- 6l 6| 51 3 6| 7|1 }|11|17) 3}17 17] 3|11 9
Mathematics. - -~ -wccam--- o| 4| 3| 2| 3| 2| 5| 4| 2| 2}30 i8] 1.2 5
Physical education_.__ ... 41 3 3 9 6| 7] 3 3| 91 0} © 1 9] 8 9
Social Science__ - - ---- 12162816 12|13 |25} 14| 6| 22 21125120129 21
Type of coliege attended..__.-. P-62
Public teachers college_-- - 37 | 44 | 48 | 27| 37 | 37| 18|37 | 37 | 40| 56 67| 22| 27| 33
Public (other)_ _oceocooooan 32120({23|52|43|39]21]38)|47|36 20| 715553 | 38
Nonpublic {other)!. ... o9 | 26| 28| 17| 16| 22|56 |24|16|20| 9 1121420 28
Highest degree offered___.----- P-63
Bachelors_ _ .. cccomooon- 341471 39! 23|39 48| 70| 45| 51| 54| 21 20| 31| 31 38
Masters. - -ccccccmmmmaon- 29 | 25| 28| 20| 26| 24(22]|38|24]|23 64| 63|32 36| 38
Doctors. - -coceceem e 301 23|21 |34|31|27] 7|17}24)23]15 1713533 23
Percent of white students in
college attended_ .- - oo- P-65
90-100__ - oo 75| 771 84| 65| 77| 77| 8[86]98)| 4371 84| 68|76 83
0-100 e o cmmc e m - , 6l 2| ol11| o o[88| 13| 2| 44 14| 0] 3| 1 1
AVerage. .ccccmammmmcon- 87 1 90| 04| 82]92]93| 8| 8697|350 84 |99 {87 |92| 93
Credits earned beyond highest
degree. - - ccovoomomeme- P-66
Under 11_ o occocaaeee 21116 2v| 54| 55|52(31|49]| 54|35 46 ! 56 | 171 15| 14
11-20- o e o4 | 14181 19( 27| 24| 28| 23|29) 23 13113 8|22 17
Over 20 cccccceccmee e 54 | 70| 52| 24| 18| 24| 40| 28| 18 | 40 26| 16 73] 64 | 69

1 Ezcludes private teachers colleges.
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Table 2.33.11.—Percent of minority and white secondary pupils having principals with various qualifications,
training and other professional attributes, for the United States, fall 1965 :

(NoTE.—All items refer to percent of students except “Averagas,”” which indicate the characteristic of principals for the average wh'ie and minority student)

it Item %‘mm}&%? Al | W | N (W(N)] M | W(M) | PR |W(PR)| AI | WAD | oR |w©R) | o1 W(OT)
{ i )] ) L6 I IO B¢ I I ) I ) 6)) © ) jan| a2 ()| a9 | as | ae «
1Y *
i !
i Highest earned degree_.__| P-60 '
) Bachelors.___..___.. 6| 7] 3] 5| 9 8{ 3 3| 6 4| 6 5( 4 3
Masters and special- j
& % ists_ _ .. _______. 88 | 88 | 91 | 87 | 81 78 | 83 85 | 88 87 1 70 63 | 85 82 ‘
E Doetors__ .. __..__._. 6| 6 6 8|10 14 | 14 12| 6 9 (24 32111 14 i
Years as principal __ _ __ __ P-56 _
Under 10__._________ 45 | 47 | 35 | 47 | 43 43 | 43 37 | 42 43 | 28 31 | 45 45
10to19________.___ 34 (3413635 33 34 | 40 47 | 37 37 | 48 51 | 33 33
20 ormore._..__.__. 21 |19 | 30| 18| 24 23 | 17 16 | 21 20 | 24 18 | 22 22
Average (in years). __ 13 (13 |15({13 (13 13 | 12 12 ] 13 13 | 16 14 | 13 13
Years principal of this
school _______________ P-57 }
Under 10__.____.___ 76 | 77 | 69 | 85 | 82 83 | 81 71 | 81 83 | 91 91 | 78 81 |
10to 19 ___________ 18118 |16 | 12 | 15 14 | 16 26 | 15 13 7 8115 14 |
20 or more...__._.__ 5| 412 2| 3 3| 3 2| 4 4| 2 1| 6 5 |
Average (in years)._. 8! 8| 8] 8} 8 8( 9 9| 8 81 9 9| 8 9 :
Major field of study.__.__ P-61 '
Elementary educa-
tion_____._.__._.__ 1111 | 11 7110 9 6 10| 15 18 | 10 7110 8 ;
English_____________ 1Bl p12(18f21| 19(11| 25)11] 11|21] 16]13 13 )
Mathematies.___.._._ 10 [ 11 8! 8| 8 8| 8 8| 10 11} 5 4|11 10 ! "
§ Physical education._. . 5| 4|11 | 2| 3 2| 7 5 6 51 1 21 5 3
: Social Science_ ... ___ 291292938 23 29 | 42 31 ) 24 24 | 30 44 | 25 32 |

i
E

i

g Type of college attended__| P-62 j
5 Public teachers col-

lege_____________ 20130263383 40|20| 25(33| 32|30]| 37|26 33
Public (other)_...___ 40 ' 41 | 33 (37|41 | 37|51 | 44|39 41|51 | 44|42 39
E Nonpublic (other)!___ 20281392424 23{28| 31|27| 26|18] 19|28| 25
: Highest degree offered..__| P-63

§= Bachelors_._._______ 46 | 43 [ 61 | 50 | 39 | 41 | 39

P

i

;

Masters. . _______..__ 26 | 27 | 20 | 24 | 27 29 | 34
! Doctors. . _________ 27 126 |18 | 24| 33 28 | 26
J Percent of white students
¢ in college attended._____ P-65
[r 90 to 100_____ .. 77|83 |38 |7 | 78| 84|72
] 0to10_ ____________ 8| 1|53| 3| 8 111
IE Average_ ___________ : 87 194 |43 | 94| 87| 94 82
. Credits earned beyond
| highest degree_________ P-66
Under11.__________ 31 {30 | 37| 35| 37 34 | 23
1Y to20. __________. 22 12312031118 25 | 16
Over20_____ ... ___ 46 | 47 | 42 [ 33 | 45 41 | 61

! Excludes private teachers colleges.
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Table 2.33.12.—Percent of Negro and white secondary papils having principals with various qualifications, training,

and other professional attributes, for metropolitan and nonmetropolitan areas, by region, fall 1965
[Mote.—All items refer to percent of students except ‘‘Averages,” which indicate the characteristic of principais for the average white and Negro student]

Nonmetropolitan
United States
Question
Item number North and West South Southwest
N (WN)| W N |[WN)| W N jWwiN)| W N [WN)| W
(0)] (b)) @@ |G| O] @6 @00 | a1y | @2) | @s) | a4

Highest earned degree.__ - - oo (o __ P--60

Bachelors. - .o - oo ce oo 3 5 7112|111 14 8| 91101 10 5 10

Masters and specialists_. - ... .. ___. 91 |87 {88 | 828 |8 191]91/90{91{95] 90

Doctors. - oo e e 6| 8| 6| 71 5| 1 i} 0f 0] 0f O 0
Years as prineipal - - - . oo ____ P-56

Under 10 - oo 35147 | 47 (55 [ 62 | 58 | 30| 49| 50 | 34 | 43 | 47

10-19 oo m e 36 13534 (17|16 (24|31 |26]|31|18)| 46| 25

20 OF MOTE_ oo oeeccccmcmememmememe 3018119128121 118392411949 ] 11 29

Average (in years) .- - c oo oo 1513 (1312111 |10}17 (12|12 |16 | 11 13
Years principal of this school._ ... ... __._.___ P-57

Under 10 . oo eeeeeeaa 69 [ 85 | 77 |72 | 78 | 72 (59|76 |79 |55]|88 79

10-19 . e 16 | 121181212023 |26|20|18|15| 9 7

20 Or MOT€_ - cc e ecccmimccem e mm e e 12| 2| 4| 7 2| 5|16 4} 2|30} 3 14

Average (in years) . - - cccccoeo e 8| 8| 8} 8| 8| 7| 8} 7| 7| 7| 7 7
Major field of study - - - - - oo P-61

Elementary education. .. oo _o..__ 11| 7{11} 3| 31016 6| 8] 5| 2 1

English_ o aaa 1218113 6| 6 |10| 10| 18|14 |11 |19 22

Mathematies. .- - - - ccoom .. 8| 3111|1517 17 8! 7| 8| 4| 3 5

Physical edueation. ... .o . ___ 111 2| 4y 3| 0| 1} 6| 1] 3|35] O 1

Social Science- - - .ol 20 1381202321121 |27 |36]34 ]| 18] i1 13
Type of college attended. - _ - . _. e P-62

Public teachers college_ _ - _ . __________ 26 1381301617 |23 |22127{30]15|21| 31

Public (other) .. .o o_._- 3337|4137 {42 }37|37 47|46 | 38| 58| 45

Nonpublic (other)!. . _ . ...- 36 124 28|46 |40 |38 | 36| 22|22 (42|21 | 24
Highest degree offered. .. ... - . ... P-63

Bachelors. . - e 61 | 50| 43|52 ;45| 44| 5834|3968} 20!} 20

Masters_ - - - oo 201242711921 |27{29({35|36|2526} 40

Doctors. - e 1824|2630 34|26 1128}24} 7|54 39
Percent of white students in college attended.._| P-65

90-100- __ _._.__.___ P 38|73 |83 |72|79|72|18|87|92|24[94]| 96

0-10. - - e eemmeaan 53| 3| 1|11 3] 2|73] 3} 0[69] O 0

Average. - . oo 43 |1 9494 {85 (93|91 (2294 |98|26|99} 98
Credits earned beyond highest degree _._.____ P-66

Under 11 - e 37 135}130( 50| 52|46 | 49| 39| 42| 29| 62| 46

11-20 . - e e —eee 20(31{23| 6, 9|10 | 17 |27 }|22|48]| 25| 21

Over20. _ . oo e 42 1 33|46 | 4439363134 |36|21|13}| 33

See footnote at end of table.
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Table 2.33.12.—Percent of Negro and white secondary pupils having principals with varie:.:s qualificat’ons, training,

and other professional attributes, for metropolitan and nonmetropolitan sreas, by region, fall 1965-—Cont.

Metropolitan
Question
Item number Northeast Midwest 8cuth Southwest West
N [w){ w | N jwa)l W [ N jwa)| W | N (we)| W | N [wen)| w
(1 2 (18) | (16) { (A7) [ (18) | (19) | (20) | (21) | (22) | (23) | (29) | (25) | (26) | (27) | (28) | (29)

Highest earned degree_ . . __..___ P-60

Bachelors. _________..___. 3 1] 3y 0| 0f O] 3) 6| 7| 6|14;15| o] O 0

Masters and specialists...__ 94 | 91 |93 | 91 | 98 | 98 | 95| 94| 93 | 94| &6 | 85 | 75 | 47 | 54

Doctors.. ... . ____.__ 3 8| 4| 9 2| 2| 2] 9] 9| 9| 9] 1]25|53| 46
Years as prineipal .- .. _____. P-56 .

Under 10___________._____ 65 | 37| 44| 43 | 43 (29|24 €2 6720|721 7113012 28

10-19. .. 27 1401 38120(30| 48|43 |30 2076|2126 | 48|66 | 44

200ormore. . _ ... _._._.. 81231937 |27124}133| 8|13 5| 6| 4]22|22! 28

Average (in years)._._..___ 9114|1314 15|15 (17|12 (12| 14| 9| 9| 15| 16 16
Years principal of this school.__| P-57

Under10.________________ 86|70 69|56 |72 70|66 |100 [100 | 73 | 94| 97 | 98 | 99 | 88

10-19 . ... 10272632 |21|22| 9 0} 0| 5| 7| 3| 3| 1 12

200rmore. .. .- __.___. 51 4| 6} 9| 6] 8(16| 0| 0|22} 0ol 0} O O 0

Average (in years)_.. ______ 8 8 8 8 7 8 7 7 7 7 7 7 9| 12 11
Major field of etudy .- _____.____ P-61

Elementary education. ___. 2 8|12 5| 9| 5[13| 3| 5| 4/63|62]21]| 4 3

English. ... ... ____ 511517 |31 |14 |11 | 623|116 0| O 0| 23|21 17

Mathematies__ ______.___._ 9| 3110} 6|10 12|12} i1 711413 | 11 1 2 6

Physical education. . __.___ 19 {10 8| 9 3 9119 0| 0} O} O] 3 0| 0 0

Social Science___..___._____ 352220315347 (35| 4820|5310 6| 8|36| 50
Type of college attended. .___.. P-62

Public teachers college_ . ... 30139 (28 {21 |31|40|23|36| 6| 32|44|35|45| 75| 40

Public (other) . _._.._____ 251242363 |63 |47 | 16 | 27 | 57 | 13| 54| 57|41 ]| 20| 45

Nonpublic (other) 1._______ 45138 (49|16 4| 10| 60| 37 | 37| 51 2| 7114 4| 15
Highest degree offered. .. __..__ P-63

Bachelors. _ ___ ... _...____ 48 | 61 | 48 129 | 34| 48 | 88 | 63 | 64 | 86 1} 64976 | 44

Masters___._______.____.. 21 1211283539 (27{ 8|16| 16| 14| 4537 |11 4| 14

Doctors____ . _ .. _._.__ 32 |1 1817 {36 | 2623 1|18|20| 0] 54|57|40| 20| 43
Percent of white students in

college attended.____._______ P-65

90-100_ .. .. 60 | 83|91 (5755179 | 8|/92{99| 18|57 |58]|99|96| 98

0-10_ ... 22| 4| 1|12 O] Of(91{ 5] 0|79 0} 0] O] O 0

Average____ .. .. ____. 71191194 (8018 }|92| 9{94198|18|96|97|95]|96| 95
Credits earned beyond highest

degree_ . . _ . ______..___._. P-66

Under 11___._____.______. 10| 7| 14|43 14622 | 2531 |56|67 | 13| 14|47 | 45| 17

11-20. . . 9123130|135(22|20| 284627 1,10| 7| 6|35]| 38

Over 20 . ... 81 | 70|57 |22 (3258|4519 |17 327717947 '20]| 45

1 Excludes private teachers colleges.
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Teachers of the average Negro pupil, at both
the elementary and secondary levels, report
reading more professional education journals.
They report reading on the average 2 such pub-
lications; the respective figures for elementary
snd secondary teachers of the average white
(W(N)) pupil are both 1. Tt should be noted that
this difference arises slmost wholly from the South
and Southwest, where the professional involve-
ment, as measured by this criterion, is substan-

tially greater for the teachers of Negroes (tables

2.33.1 to .4).

A series of separate questions was directed to
school personnel who spend more than 5 hours per
week on assignment as a school guidance counselor
exclusive of homeroom activities. In the Nation,
guidance counselors are about equally experienced
in counseling activities in schools attended by the
average white (W(N)) and average Negro, al-
though this is not true in all regions and strata,
and the magnitude of difference is especially
noticeable in the metropolitan Northeast, where
the figures for average white (W(IN)) and average
Negro high school pupils are, respectively, 9 years
and 7 years; but in the metropolitan South the
comparable figures are 5 and 6. Counselors of
white (W(N)) pupils except in the nonmetropolitan
Southwest are somewhat more likely to be
affiliated with professional guidance organizations,
but no differences appear by race of pupil in
attention given to professional guidance journals.

Tables 2.33.9 through 2.33.12 contain several
sets of items pertaining to characteristics of prin-
cipals in elementary and secondary schocls. No
extensive discussion is offered, since Negro and
white pupils seem to attend schools with remark-
ably similar principals as described by these
measures—at least this is so for the Nation as a
whole. Principals of Negrc high school pupils
have more years of experience in the office; region-
ally, this is true in the South and Southwest, while
the reverse is true in the metropolitan Northeast.
Except in the metropolitan Midwest, Negro ele-
mentary pupils are more likely to have principals
who majored in elementary education.

The final set of tables (2.33.4-.8) to be discussed
in this section report certain qualifications and
professional characteristics of teachers of Negro
and of white pupils. No substantial differences
are observed for either the Nation or the separate
regions in the proportion of teachers, either second-
ary or elementary, who majored in academic sub-
jects while in college. Approximately 6 in every

10 grammar schoolteachers report majoring in
elementary education, with no difference by race
of pupils. Slightly more than one-third of the
Nation’s secondary teachers, and nearly one-half
of the elementary teachers, were educated in
normal schools or teachers colleges. The same
proportions of white and Negro secondary school
pupils are taught by those so trained, but in ele-
mentary schools white pupils are somewhat more
likely to have teachers who are products of these
institutions. In the metropolitan South there is
a pronounced difference by race at the elementary
level, but the general impression across regions is
that the average white and average Negro pupil
do not differ in the type of college in which their
teachers were trained.

On the other hand, the level of degree offered
does differ. Teachers of Negro pupils are dis-
tinctly more likely to be products of colleges that
offer only bachelors degrees or certificates. This
difference is greatest in the metropolitan South,
where the proportion of teachers whose colleges
offer only bachelors degrees or certificates is nearly
twice as high for the average Negro as for the
average white student (64 percent vs. 32 percenu
(W(N)) secondary; 72 percent vs. 42 percent of
elementary). Only in the metropolitan Northeast
secondary schools is the pattern reversed.

The average teacher of Negro and of white
pupils would have attended a college with between
10 and 15 percent Negro pupils if race were not a
factor in either the compositon of student bodies
or the assignment of teachers. In fect, however,
44 percent of teachers of the average Negro high
school pupil attended a college with a majority
white pupil body, compared to 94 percent of the
teachers of the average white in the same counties;
comparable figures are 39 and 88 percent in ele-
mentary schools. The polarized distribution of
race in colleges, as shown in section 5.1, means
that a percentage of 44 percent occurs through a
mixture of two extremes—about half the teachers
went to predominantly Negro colleges, and about
half to predominantly white ones.

In secondary schools the racial difference in
colleges attended by teachers is most pronounced
in the metropolitan South—8 percent of teachers
of the average Negroes attend majority white
colleges, and 95 percent teachers of whites (W(N))
attend predominantly white colleges. Every re-
gion evidences this characteristic in its elementary
schools; it is most pronounced in the metropolitan
South, least pronounced in the metropolitan West
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and nonmetropolitan North and West. In other
words, teachers of Negro pupils are much more
likely to have been educated in colleges that had a
large enrollment of Negro pupils; teachers of white
pupils are likely to have had limited contact with
Negroes as fellow students when they were in
college.

A separate question asks teachers to rate the
level of academic quality of their college compared
to all institutions of higher education. For the
Naticn as a whole, teachers of the average white
pupil give their colleges 5 somewhat higher rating
on this question. This national value simply
reflects the results in two regions—South and
Southwest; in the other regions, teachers of N egro
pupils are not less likely to give a high academic
rating to their college. Only in the aress where
teachers of Negro pupils are particularly likely to
have attended segregated colleges do they pexceive
that they were trained in colleges of less than
excellent academic quality.

The bottom portion of tables 2.33.7 and 2.33.8
pertain to academic honors, training in special
inservice institutions, and participating in teachers
organizations. Nationally, elementary, and sec-
ondary teachers of the average N egro pupil, com-
pared to teachers of white pupils are somewhat
less likely to be members of scholastic honorary
societies such as Phi Beta Kappa or Kappa Delta
Pi; they are more likely to have attended institutes
that offer special training and professional upgrad-
ing to teachers, and to have participated in
teachers’ associations as officers or active workers,
But in every instance there is fairly substantial
variation in race differences by region or stratum.
In general, it is where faculties are most segregated
that teachers of Negroes exceed teachers of whites
in their participation in professional organizations.
It is principally in the South and Southwest that
teachers of Negroes Lave attended N SF, NDEA,
and ESEA suramer institutes proportionately more
often than have teachers of whites, By contrast,
institutes that offer special training in teaching or
counseling the culturally disadvantaged have been
attended more typically by teachers of N egroes in
almost all of the regions and it does not appear
that this tendency is more pronounced in the
Southern States.

Considering now minority groups other than
Negroes, compared to whites in their same
counties, the following observations can be made:
The average member of any minority group
attends a school in which the verbal facility
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scores ¢f element:a,],'y teachers are somewhas 'ower
than for schools attended by the average white,
although it is more pronounced for teachers of
Negroes compared to teachers of whites at both
the elementary and secondary level. There are
no differences between whites and these other
minority groups in the proportion of _teachers
holding advanced degrees, and there are no major
differences in length of experience. Teachers of
the minority and teachers of whites compare very
closely in length of experience in the present school
and in the average numbers of professional
journals read. When we look at the principals
rather than the teachers, the general impression
is one of substantial similarity between the prin-
cipals of schools attended by the average Mexican,
Puerto Rican, Indian, or Cricntal pupil compared
to the average white pupil. Differences in thejr
total years of experience, in their experience as
principal in the present school, and the character-
istics of the colleges in which they were trained
are very small. We do note several differences
between principals in schools serving Oriental
pupils compared to those serving other minorities
which are likely to reflect circumstances peculiar
to the West —they are considerably more likely to
hold the earned doctorate, for example.
Highlights. —Compared to teachers of the aver-
age white student, teachers of the average Negro
—score lower on a test of verbal competence,
and the difference is most pronounced in
the Southern States.
—are neither more nor less likely to have
advanced degrees.
—have slightly more teaching experience, and
slightly more tenure in their present school.
—Tread more professional journals.
—are neither more nor less likely to have
majored in an academic subject.
—if they are elementary teachers, were less
likely to be trained in teachers colleges.
—more often are products of colleges that
offer no graduate training.
—attended colleges with a much lower percent
white in the student body.
—less often rate their college high in academic
quality.
—less often are members of academic honorary
societies, at least in the South.
—more often participate in teachers’ organi-
zations, especially in the South.
—imore often have attended institutes for
the culturally disadvantaged.
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The average Negro student, relative to the aver-
age white student, attends a school in which

—the guidance counselors are less experienced

and less often are affiliated with profes-

sional guidance organizations, but they are

not less often trained specifically in guid-

ance nor less frequent readers of guidance
journals.

2.34 Teachers’ and principals’ working condi-
tions and attitudes toward school

In the Nation, elementary teachers have an
average salary of $5,900 while the average for
secondary teachers is $6,400. There is wide
regional variation; in secondary schools the aver-
age Negro pupil in the nonmetropolitan South
attends a school in which teachers’ salaries average
$4,900, compared to their counterparts in- the
metropolitan West at a salary of $8,2800. These
regiongl differences are much more pronounced
than any that are observed between teachers by
race of student. The latter type do occur, how-
ever: the average for teachers of Negroes is $400
higher in the metropolitan West and $70C higher
in the metropolitan Southwest than for comparable
whites in elementary schools, for example, while

in secondary schools in the nonmetropolitan South
teachers of the average Negro earned $300 less
than their counterparts among teachers of whites.
It should be recalled that many more Negroes
live in this region than in the two mentioned above.
The overall conclusion is that race of student is a
small factor in the salaries of teachers—if a factor
at all.

Teacher absenteeism as reported by the ele-
mentary teachers for the Nation as a whole
averages around 4 days per year. There is very
little difference among the teachers of the various
racial groups. Regional differences do occur, with
the nonmetropolitan Southwest averaging lowest
(less than 3 days per year) and the nonmetropoli-
tan Northeast averaging highest (more than &
days) per year.

Absenteeism rates are generally lower for
teachers in secondary schools, and little variation
occurs among the teachers by race of student.
Regional variations are not as great as among the
elementary teachers, although the absentee rate
in the metropolitan Northeast is again higher than
other regions.

Elementary teachers are more likely to have
requested assignment to their current school than

Table 2.34.1.—For schools attended Ly the average minority and white pupil—elementary teachers’ working con-
ditions, for the United States, fall 1965

Item Question | Ali | W | N [WN)| M | W(M) | PR | W(PR) | AI | W(AI) | OR [W(OR)| OT | W(OT)
number
10)) ) @@ G»L6G|O (8) 9) (10) an 12) 13) | (149 (15) (16)

Average annual teacher’s

salary (in $1,000)_.__._ T-32 6.016.06.0(5.915.9| 5.9(6.0| 6.1 (6.1 6.016.6 | 6.5 106.1 6. 2
Average number of hours

per day spent pre-

paring lessons. . __.____ T-51 3.23.213.413.213.3| 3232 311(3.2| 3.2(3.3] 3.33.3 3.3
Average number of hours

per day spent in the

classroom_____________ T-52 5.8 5.815.915.9(56.9| 591(57| 5815.8| 58157 5.7158 5. 8
Average number of stu-

dents per class_ _ _ _____ T-53 30 { 30 { 32 | 30 | 30 30 | 31 30 | 30 30 | 31 30 | 31 30
Average number of differ-

ent subjects taught___ _[ T-54 5.6 15.515.6 5,856 | 56155 551(55| 56|56 5.61(55 5. 6
Proportion of different

courses taught_________| T-56 .96 |.53 .66 [.57 |.60 | .56 (.60 | .54 .54 | .53 1|59 | .57 .57 . 56
Average number of hours

counseling per week,

outside of official

guidance assignment.__| T-55 1.4 (1.3 1.8 {1.4 (1.5 1.4 (1.6 1.4 [1. 4 1.4 (1. 4 1.4 1.5 1. 4
Average number of days

absent last school year..| T-27 3.813.714114113.8] 39|41 42 (3.6 3.6 (3.8 3941 4.1
Percent who requested

assignment to their

present school. _______. T-29 46 | 43 | 65 | 52 | 47 44 | 50 45 | 42 41 | 50 48 | 51 47
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‘ Table 2.34.2.-=For schools attended by the average white and Negro pupil—elementary ieachers’ working conditions, 5
1 for metropolitan and nonmetropolitan areas, by region, fall 1965 '3
il
: Nonmetropolitan
it United States i
gl Question :
i Item number North and West South Southwest “%
il :
| N wN) W | N W) W[ N|w| W | N |wN)| w
, i 0 @ @O IO OO |a)]a)|a)|as)]|ay ;
Average annual teacher’s salary (in $1,000) . _ ___ T-32 6.015.9 6.0 5.8 |5.8 5.7 (4.6 4.8 |5.0 5.5 |5.4 |5.4 |
Average number of hours per day spent prepar- :
§ ing lessons_______________________________ T-51 3.4 3.2 3.2 3.1 13.01/3.13.413.2(3.1{3.5(3113.2
; Average number of hours per day spent in the )
elassroom._.. .. _______________________ T-52 5.915.915.815.95.9(5.8 (6.1 6.1 6.2 6.2 6.0 |5.9
: Average number of students per class__.______ T-53 |, |32 (303027 |27(28/33/31{30/|29]28]/29
»' Average number of Aifferent subjects taught___| T-54 5.6 (5.8 15.51(5.315.41(5.415.215.415.715.715.015.1 5
Proportion of different courses taught_________ T-56 .66 |.57 .53 |.51 |.56 [.53 |.69 |.57 .60 [.75 |. 58 |. 61
. Average number of hours counseling per week,
! outside of official guidance assignment_______ T-55 1.8 1.4 1.3 {1.1 1.1 1.2 (1.9 1.6 |1.5 {1.8 {1.7 |1.7
i Average number of days absent last school year_| T-27 4.1 4.1 3.7 (3.3 3.1 {3.1 3.2 (3.6 (3.6 (2.3 2.9 (3.4
Percent who requested assignment to their pres-
{% | ent school . _ _ ____________________________ T-29 65 | 52 | 43 |42 (382957 133|334 44|37 34
H Metropolitan
? Question
{ Item number Northeast Midwest South Southwest West 3
5 j N |[WN)| w N (WN)| w N |WN) W N (WwN), w N w)} w
g )] @ (18) | (16) 1 (A7) | (18) | (19) | (20) | (1) | (22) | . | (24) | (25) | (26) | (2N) | (28) | (29)
i Average annual teacher’s salary ﬂ
(in $1,000) - - ____________ T-32 7.217.417.117.016.7 6.5 (5.4 (5.1 (5.0 (851151 (7.8(7.8,7.3
{ Average number of hours per ',
day spent preparinglessons. .| T-52 3.2 3.213.113.13.2(3.23.61(3.21(3.21(3.313.213.213.33.4 2.4
) Average number of hours per T
| day spent in the classroom.__| T-52 5.315.415.5(5.8(5.915.8(6.1(6.1/6.01(6.216.016.115.51(5.5]/5.6 k
Average number of students per
] elass. .- ._._ T-53 3113029 33,32|31(32|30{31(33([3031}32{31} 21 ¢
f Average number of different E
subjects taught_ _ ____.______. T-54 6.215.515.5153 57157 15616.2(6.1156152:4815816.1|6.0 3
Proportion of different courses : -
taught. .. __________ T-56 .59 (.51 (.47 .51 [.50 |.52 |.71 |.59 |. 53 .76 |.49 |. 44 |. 68 |. 64 | . 60
Average number of hours coun- .
seling per week, outside of
official guidance assignment.__| T-55 1.411.3{1.2(1.4(1.3 (1.3 2.1 (1.3 1.3 2.0]1.2(1.4{1.7 1.5} 1.5
Average number of days absent
last school year_ .. __________ T-27 5.715.2 47 45401(3.8(3.7(43[4213.6(3.1(2.8(50(43]41
Percent who requested assign-
i ment to their present school. .| T-29 59 | 56 | 52 | 74 | 60 | 52 | 74 | 59 | 52 | 60 | 3027 [ 70| 70 | 63
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secondary school teachers. Similarly, teachers of
Negroes are more likely to have requested assign-
ment to the current schoo! than are teachers of
whites. In every region at both grade levels the
average Negro attends a school in which, compared
to the average white, a larger propertion of teach-
ers asked to be assigned to the school they are
teaching in. The differences by race seem espe-
cially large in the Southern States and in the metro-
politan Midwest, while in the metropolitan West
they nearly disappear. But in contrast, teachers
of whites more typically than teachers of Negroes
would not elect to teach in another school if
given the choice.

There are small differences between teachers of

whites and teachers of Negroes in the percent who
would reenter teaching if they could go back in
time and rernake the occupational choice, but at
both elementary and secondary levels the teachers
of whites more often would reenter. This differ-
ence seems to be slightly stronger in the South.
On the other hand, a smaller proportion of the
teachers of whites plan definitely to remain in
teaching until retirement. Small reversals occnur
at the regional level, but at no regional or strata
level are the differences by race very proncunced.

Overall, there is no clear evidence that commit-
ment to teaching, or commitment to the particular
school system, are either stronger or weaker among
teachers of Negroes than among teachers of whites

Table 2.34.3.—For schools attended by the average minority and white pupil, secondary teachers’ working condi-
tions, for the United States, fall 1965

M

)]

Item Question All | W N [W(N)
number
¢)) @ @ | @] G| ®

Average annual teacher’s

salary (in $1,000)--.-__ T-32 6.6 6.6 (6.4 16. 4
Average number of hours

per day spent preparing

lessons. ... ___._..__ T-51 3.213.2 3.4 3.3
Average number of hours

per day spent in the

classroom.. _.________ T-52 5.115.1 15 215.1
Average number of stu-

dents perclass__. ..___ T-53 32| 31| 34| 32
Average number of differ-

ent subjects taught____| T-54 292913.0 (2.8
Proportion of different

courses taught_________| T-56 .34 .33 [.40 |. 34
Average number of hicurs '

counseling per week,

outside of official guid-

ance assignment___.__. T-55 1.L7]1.8 (22 (1.7
Average number of days

absent last school year_ .| T-27 2.812813.2 (3.0
Percent who requested

assignment to their

present school_________ T-29 29 1 26 | 45 | 30

6. 8

3.3

5.1

32

2.9

. 34

1.8

2.8

31

W) | PR |W({(’R)| AI | W(AI) | OR |W(OR)| OT | W(OT)
® )] ) [anj a2 (a3 | a4 jasy) | Qa9
6.8(7.6| 7.716.8} 6.817.7| 7.6 (7.0 7.0
3.3 131 3.213.2| 3233 3.4(3.2 3.2
5.1148] 48152 51151 5.2 (5.1 5.1
32| 34 33 | 32 32 | 34 34 | 33 32
29126 22629 29128 2.7 )27 2.7
.34 134 .321.34| .33|33}| .311[33 . 32
1.7 1.7 1.61.8| 1.7(1.9| 1.7]|L8 1.6
27136 35(29| 28|32} 3.2(3.0 3.0
28 | 42 30 | 28 25 | 41 40 | 34 30




Table 2.34.4.—<For schools atiended by the average white and minority pupil, secondary teachers’ working con-
ditions, for metropolitan and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
United States
Question :
Item number North and West South Southwesg
N 'W(N) w N |W(N)| w N |WiN)| w N |WN)| w
(1 (2 @l elelo|e! @ 0 | M| a2) | 3) | e
Average annual teacher’s salary (in $1,000)____( T-32 6.4 16.416.6 6.016.0106.3 /4.9 |52 5.215.6 5.8 5.8
Average number of hours per day spent pre- :
paringlessons_.__________________________ T-51 3.4133132(323.2(3.213.5(3.4(3.3 13 713.3|3.4 ]
Average number of hours per day spent in the 3
classroom.___________________________ T-52 5.2156.1105.110531(53(52155 5.215.315.4{49! 48 ;
Average number of students per class_ ________ T-53 341321312929 28|341]29] 30 30| 30| 31 :
Average number of different subjects taught_ _ [ T-54 3.0/28129(3.51(3.5(3.4 (3.4 |3 3130371281 3.1 ;
Proportion of different courses taught_________ T-56 -40 1. 34 .33 .36 .36 |.33 .51 .40 |. 38 |. 47 |. 37 | . 45
Average number of hours counseling per week,
outside of official guidance assignment_______ T-55 22(1.7(1.6(1.4(1.41(1.6 /2.3 1.8 1.812.712.1 2.2 ;
Average number of days absent Iast school year_| T-27 321302826 1(2.€¢(2.4(2.9 (2.8 2.8122.211.9 ] 1.8 3
Percenit who requested assignment to their
present school._______________________ T-29 4513012621 (191339192235 15| 15
Metropolitan
Question ;
Item number Northeast Midwest South Southwest West I
N (W) W T (WN) W N waN)! w N WwN)| w N jwNn)| w
(1 &) (15) [ (16) | (17) | (18) | (19) | (20) | (21) | (22) (@) | () | (25) | (26) | 2D | (28) | (20
Average annual teacher’s salary :
(in $1,000). _____________._ T-32 7.817.917.6 7.2 7.1 (7.2 (5.5 |5.3 |5. 4 6.1(5.615.5|8.8(8.7(8.3 g
Average number of hours per ,
day spent preparing lessons.__| T-51 313232131(31131351(3.213.92 3.413.5(3.4(3.41(3.4 3.4
Average number of hours per 4
day spent in the classroom_ _ _ T-52 4.8 4.8 4.9 |5.2 |5.2 5.0 5.2 |5.2 5.2 15.4 /5.3 5.0 |5.0 {5.0 | 5.1
Average number of students £
perclass. .. ________._______ T-53 34 133 132|36|32|32(35/|34|33!36 31 135/36| 36| 34 §
Average number of different B
subjects taught____. ________ T-54 2.6 2.6 /2.6 13.0 2.8 26 (2.6 [2.2]2.5[3.3 (3.8 ]2.9 |2, 612527 &
Proportion of different courses ;’
taught ____________________ T-56 .36 .33 .33 [.34 |. 31 3113812913042 (53] 35(31/[30].31 3
Average number of hours coun- 4
seling per week, outside of 3
official guidance assignment__| T-55 1.9 (1.6 (1.5 1.9 |1.5 (1.6 [2. 2 {1. 4 [1. 6129 124 (1.8120 (1.8 1.7 ]
Average number of days absent '
last school year. ____________ T-27 43139(361/3.0(2.6(2.6133(3 4 29127 (1.71.9(3.3(3.4] 3.3
Percent who requested assign-
ment to their present school_.| T-2¢ 47 138 (3146|3035 53/ 36 39 41| 17| 13| 46 | 41 41
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Table 2.34.5.—For schools attended by the average minority and white pupil, attitudes of elementary teachers on

their profession, their school, and their students, for the United States, fall 1965

v
5

IR

[NoTE.—Items which are marked with an asterisk (*) are scores for schools attended by the average minority or white pupili t’}f
Item Question All w N |[WN)| M W) | PR |W(PR) | Al W(AD) | 0. [W(OR)| OT | W(OT) 3
number i
1) 2 R REONNEGONEORNO) (8) (9) (0) | an | a2 (13) | 4 (16) { (19) g
Percent who would defi- ;
nitely reenter teaching._| T-37 B7 | 57| 54 | 57 | 58 58 | 55 56 | 56 57 | 57 57 | 57 57 |
Percent who plan to re- :
main in teaching until '
retirement. .- ... _.--- T-50 30| 37| 451 39| 44 41 | 42 39 | 41 39 | 38 38| 41 38
Percent who would con-
tinue teaching in their | _
present school.___._... T-38 63| 65| 55 | 68 | 58 63 | 57 66 | 59 63 | 59 65 { 59 65
Teacher’s rating of stu-
dent effort._ ... __..__ T-33* 23l2.4l1.9(2.4]2.2] 2.4[1.9] 2.4|2.2| 2.4|2.2| 2.4]2.2 2.4
Teacher’s rating of stu-
dent ability. ... __.__ T-34* 23|2.411.92.4 2.1} 2.3]1.9| 2.4]2.1 2.3|12.1 ) 2.3 2.2 2.4
Teacher’s perception of
reputation of their
school among outside
teachers. ... ... T-44% o28l209l2.71291l2.8| 2.9l2.6| 2.9[2.7] 2.9(2.7]| 2.8])2.7 2.9
Teacher’s problems with
students and  their
homes. ..o oo .. T-47* .10 .08 |.19 |.10 |.14 .10 (.17 .10 {.13 .10 1.12 .09 .13 .09
Teacher’s problems in
school functioning.. . . ..| T—47* .07 |.06 {.11 |.07 |.08 .07 (.10 .07 .08 .06 1.07 .06 |.08 .06
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Table 2.34.5.—For schools attended by thke average white and Negro pupil, attitudes of elementary teachers on

their profession, their school, and their students, for metropolitan and nonmetrepolitan areas, by region,
fall 1965
[NoTE.—Items which are marked with an asterisk (*) are scores for schools attended Yy the average white or Negre pupil)
United States Nonmetropotitan
Question

Item number North and West South Southwest .

_ N wy w | N lwan| w [ N (weo| W | N lwon| w

1) 2 Al @W[® |G |O[®O]0]|a|a a3 | a4 '

Percent who would definitely reenter teaching.__| 1 37 54 | 57 | 57 | 60 | 60| 56 | 53 | 51 | 52 | 52 | 61 63 :

Percent who pian to remain in teaching until

retirement_______________________________ T-50 45 | 39 | 37| 42| 413550515157 (51| 55 'i

Percent who would continue teaching in their

present school ______._ _____________ ______ T-38 55 | 68 165 | 56 | 60|60 49|66 | 73|57 71| 64

Teacher’s rating of student effort______._______ T-33* 19124124 120222420222 (2.3 2221221 2 4

Teacher’s rating of student abilitv_________ __ T-34* 1.9 124124(1.9211(23(|21(231(2312.2(22 2.3

Teacher’s perception of reputation of their

school among outside teachers.__ __________ T-44* 2712912912.4126(271(2.81(291/229(291]29]| 29 \

Teacher's problems with students and their :

homes_..______ L _____. T-47* .19 (10 [ 08 .14 |11 [.07 [.21 [12 L 11 [ 15[ 13| .11

Teacher’s problems in schoel funetioning ______ T-47* .11 (.07 |.06 (.08 |.07 .06 .12 .08 |. 07 |. 07 |. 06 | . 06 \
Metropolitan i

Question
Item number Northeast Midwest South Southwuost West :

; N W[ W N W W | N Wwa| W | N wn)| W | N lwaw| w J
‘ 1) @ (18) 1 (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) | (28) | (25) | (26) | (27) (28) | (20) :
’ Percent who would definitely 7
reenter teaching._____ . _______ T-37 49 | 53 [ 55 | 50 | 58 | 57 | 54 [ 62 | 59 | 56 | 66 | 68 | 60 | 55 | 359 . | §
: Percent who plan to remain in ; 13
; teaching until retirement_____| T-50 31 | 32|32 |34|31 {31 |51{36|34|48 46|46 41|36 | 34 ' .:
: Percent who would continue {8
: teaching in their present
school.__.__________________.__. T-38 53 | 66 | 64 |49 | 62 (63 | 61 | 75|76 |63 |58 |59 |55|67] 66 i
f Teacher’s rating of student
effort.____________________ T-33* 11.82.6 2.6 1.7 2.4 [2.4 2.0 2.4 2.4 2.1 2.3 2.3 1.7 |2.4a | 2.6

Teacher’s rating of student
ability_____________________ T-34%* 1.7 12.6 2.6 ]1.6 [2.4 2.4 2.0 [2.4 2.4 2.1 [2.3 2.3 (1.5 2.3 | 2.5 ‘ ,

Tesacher’s perception of repu- " r

tation of their school among ! i
outside teachers_____________ T-44%* 2.4 3113021 1229(2.9(3.1(3.01{3.1 2.92.92.9 (2.3 (2.9 2.9 ' 3

Teacher’s problems with 13

students and their homes_____ T-47* 17 1.08 .07 .20 .08 |.08 .19 [.09 .08 {.17 .12 .11 [.21 |.10{ .08 4

Teacher’s probiems in school _ . ¢
functioning. - _______________ T-47% .11 1.07 |.06 .09 .06 |.06 |. 11 .06 {.06 |.09 |.07 |. 07 .10 |.07 | . 08 13
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their profession, their school, and their students, for the United States, fall 1965

[NoTE.—Items which are marked with an asterisk (*) are scores for schools attended by the average minority or white pupil)

Table 2.34.7.—For schools attended by the average minority and white pupil—attitudes of secondary teachers on

I3
§
1
i
£
By
J
t
3
i
'y
)
%

([ Item Question All | W N (WN)} M wM) | PR |W(PR)| AT | W(AI) | OR |W(OR)| OT w(T)
“ number
i ") 1) 2 @|l@|®» |6 |0 ) () (10) an i a2 Q3| a9 a5y | «ae)
L,
,f "l Percent who would defi-
o nitely reenter teaching. | T-37 43 | 43 | 42 | 45 | 44 45 | 44 45 | 43 44 | 44 46 | 44 44
/| Percent who plan to re-
, 13 main in teaching uutil
Lo retirement . ____ . _____ T-50 3413313835 36 35 | 41 40 | 34 33 | 40 37| 36 35
! Percent who would con-
; ' tinue teaching in their
‘ present school._______. T-38 501 51|46 | 55| 49 50 | 48 56 | 48 50 | 48 48 | 50 51
f Teacher's rating of stu-
a dent effort_ ___________ T-33* 2.212.3(1.82.2 (2.1 2,2 119 2.4 2.0 2.2 2.1 2.3 2.2 2.3
: | Teacher’s rating of stu-
7 dent ability .- _______ T-34* 2.312.412.0 (2.3 |2. 1 2.3 |1.8 2.5 2.1 2.312.1 2.312.2 2.4
Teacher’s perception of
reputation of their
school among outside .
teachers. - - . T_44* [|2.812.8(2.6 (2.8 2.6 2.8[2.2| 2.826| 2726 2726]| 28
Teacher’s problem with
{ students and their
homes_ . oo _ T—-47% - |13 |. 11 [.20 |. 13 |. 16 .14 }. 18 .11 .15 .13 |. 16 .13 1. 15 12
. Teache.’s probiems in
; school functioning . _ - .. T-47* .09 .08 |. 11 |.09 |. 09 .09 1. 10 .08 [.09 .09 1. 10 .09 109 .09
<
)
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Table 2.34.8.—For schools attended by the average white and Negro pupil, attitudes of secondary teachers on their
profession, their school, and their students, for metropolitan and nonmetropolitan arecas, by region, fall

1965 (NorE.—Items which are marked with an asterisk (*) are scores for schools attended by the average whits or Negro pupil) _
3
Nonmetropolitan
United States
Question ;
Item number North and West South Southwest |
N [WiN)| W N [WN); W N jWwiN)| W N |[WN)| W
® @ @I®|® O |M® |6 |®]0|ay| a2l a3l
Percent who would definitely reenter teaching__| T-37 42 | 45| 43 [ 47 | 46| 4239 | 45 41| 49 | 53 54
Percent who plan to remain in teaching until
retirement_ __ ___________________________. T-50 38135 (3312524 |28)|35)|35(36 (43|42 43
Percent who would continue teaching in their
present sehool._ _____ . __________________ T-38 46 | 55 | 51 | 39 | 42 | 42| 42 | 60 | 59 | 47 | 65| 63 |
Teacher’s rating of student effort_____________ T-33* 1.8 12.2 1223 12.0 (2.0 {2.3 {1.9 2.2 |12.2 (1.8 2.1 | 2.2 ‘
Teacher’s rating of student ability ____________ T-34* 2012231224 (21121 (232123 2.31|2.0(2.3| 2.3 i
Teacher’s perception of reputation of their i
school among outside teachers_._______._____ T-44%* 2.6 |12.8128(2.4125125(2.7 (2291229129 (2.8 2.8 |
Teacher’s proklems with students and their ‘
homes___ . _____ .. T-47* .20 .13 | 11 (15|14 .10 (.20 {. 11 |.12.[. 18 |. 14 | .12
Teacher’s problems in school functioning_ _ . ___ T-47* .11 109 .08 [.08 |.07 |.07 [.14 |.07 [.08 |.08 {.07 | .07 l
Metropolitan
Questicn
Item aumber Northeast Midwest South Southwest West
N |[WN)| w N W) w N (WN)| W N |[WN)| w N |[WN)! W
(¢)] @ (15) | (16) | (A7) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) | (26) | (20) | (28) | (29)
i
Percent who would definitely ‘
reenter teaching__._ __.______ T-37 42 | 43 | 43 | 47 | 43 | 40 | 36 | 46 | 42 | 41 | 38 | 46 | 50 | 50 | 47
Pereent who plan to remain in
teaching until retirement_____ T-50 44 | 41 1 38 | 37135131 (36|26 (23|37 283044 |43 | 41
Percent who would continue _
teaching in their present i
school . _ . __________________ T-38 51 | 61 [ 55 |45 | 50 | 49 [ 50 | 67 | 62 | s5 | 48 | 51 | 42 | 45 | 47 ;
Teacher’s rating of student
effort . ____________________. T-33* 1.8 12.6 12.4 (1.9 2.4 (2.4 (1.9 (2.1 (2.3 |2.0 (2.3 2.0 [1.6 2.0 | 2.3 '
Teacher’s rating of student i
ability . ___________________. T-34* 1.8126 (2.5 (2.1 22522521 (2.2 2.42.2 12422 (1.51{2.0 | 2.4 ,
Teacher’s perception of reputa- i
tion of their school among !
outside teachers____._________ T-44* 2.2 13.112.9 (2.5 2.8 2.9 3.0 2.8 {3.0 {2.8 2.9 2.7 |1.9 (2.5 | 2. 8 |
Teacher’s problems with stu-
dents and their homes__.._. . T-47% .18 .10 .10 [ 18 {. 12 .11 |.20 |.13 |. 11 [. 20 [. 14 [. 16 |.25 .19 | . 14
Teaclier’s problems in school ,
functioning._________________ T-47* .11 .08 1.O8 (.10 |.O8 [ 08 |.12 {. 11 /.09 |.09 {. 11 [ 12 |.11 |.11 | .09
i
§
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Table 2.34.9.—~For the schools attended by

working conditions,

for the United States, fall 1965

the average minority and white secondary pupil

, guiinnce counselors’

Item %lillglsltg(e):\ All \'id N (WiN)| M wM) | PR | W(PR) AI | w(AD) | OR | W(OR) OT | W(OT)
(1) @ @|l@»|®d]l® |0 8 )] (10) (11) (12) (13) (14) (15 | (16)
Average nuraber of
students assigned for
counseling_ _ .- ---- T-65 391 (397 {359 |420 |366 | 376 {377 370 |383 | 401 |380 | 392 {380 394
Average number of
students counseled -
per week_ _ .- ---- T--66 39| 39| 36| 40 | 37 39| 39 42 | 41 4] | 36 371 40 40
Average percent of
counsel time devoted
to—
Student course
selection___ .- --- T-67 201 29| 29|29 28 27 1 29 29 | 28 29 | 29 25 | 29 27
Student college
choice and college
major - —------- T-67 24 | 24|21 |22 20 211 19 22 | 22 23 1 21 19 | 22 22
Personal or emo-
tional adjustment..| T-67 22 | 22 | 25 | 25 | 24 24 | 28 25 | 23 23 1 26 24 | 25 24
Vocational job selec- -
157s) (W T-67 2121121 |19"20 20| 18 18 | 20 18 | 20 18 | 21 21
I
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Table 2.34.10.—For the schools attended by the average white and Negro secondary pupil, guidance counselors’
working conditions, for metropolitan and nonmetropolitan areas, by region, fail 1965

e g b o A PP gt g 07T

% Nonmetropolitan
; United States
; Question "
Item number North and West South Southwest 5
¢ ‘r'j;i‘
' N W) W | N lwan| w | N jwa)| W | N [wan| W 4’
m @ @ @GOG | @] ]O]0)|a)|a2|as) a
Average number of students assigned for ’?
counseling. __ ____ . ____________ . _______. T-65 359 |420 |397 |356 |378 |378 {316 |365 |407 |407 |580 (349
Average number of students counseled per week.| T-66 36 |40 {39133 | 34|33 |32)34 ({33 |32]34]28 i
Average percent of counsel time devoted to— Vi
Student course selection. ________________ T-67 29 129|129 (23 2526|2427 )25 (22|26 |20 ‘.
Student college choize and college major._.| T-67 21 {22 124|127 (29 (2822|2523 (2123 |21
Personal or emotional adjustment________ T-67 1256125 122|19|20|20|23|20]|22,25|22]| 22 :
Vocational job selection_ ________________ T-67 21119 |21 |21 |23 |28|2423|23|3233|25 2
i
!
Metropolitan "?J}
Question ;

Item number Northeast Midwest South Southwest West

N W) W | N [WN)] W | N [WN)] W | N W[ W | N [wa)| W
@ @ (15) | (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) | €24) | (26) | (20) | (2D) | (28) | (20)

Average number of students
assigned for counseling____.__ T-65 382 {385 {389 |309 [320 {345 |399 |487 (580
Average number of students
counseled per week__________ T-66 42 | 44 | 42 | 35| 42 | 37 | 37 | 41 | 53
Average percent of counsel time

devoted to—
Student course selection.___| T-67 30133131134 |35|35|32] 30| 31
Student college choice and
college major. . ________. T-67 2012527 | 21|21 |22|25]22]| 24
Personal or emotional
adjustment.__ .. _________ T-67 27 121121 | 26|24 {22 (221 29| 29
Vocational job selection_.__| T-67 2211518118119 | 20 19| 18| 13
g
|
4
1 )
!
|
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Whites more often attend schools that the
teachers believe are well regarded by their fellow
teachers in other schools (the perceived rating
could go from 1 to 5, with 5="‘‘Among the best”’
and 1=“A poor school;” the table values are
averages based on such numbers). The meost
striking difference regionally is in the metropolitan
Northeast, especially at the secondary level where
the average white attends a school in which the
rating value for whites is above the national
average for whites (3.1 vs. 2.8) but for'the average
Negro student the rating is below the national
figure for Negroes (2.2 vs. 2.6).

Secondary school teachers also were asked in-
dication of the kind of high schooi they would most
like to work in, whether academic, comprehensive,
special curriculum, vocational, or commercial.
(The table value reports the percent preferring an
academic high school.) At the national level, the
probability is slightly higher for the average white
compared to the average Negro that he will at-
tend a school whose teachers prefer an academic
curriculum (45 vs. 40). Nonmetropolitan areas
and the meircpolitan South blur this difference, for
in the other regions of the Nation it is more pro-
nounced; for example, in the metropolitan North-
east, the average white student attends a school in
which 50 percent of the teachers prefer the aca-
demic program, and this value is only 39 percent
for the average Negro.

Teachers report slightly more time spent in
class preparation outside of the scheduled work-
day in schools atitended by the average Negro.
Variations in this small difference by region are
not important, except that the difference js more
pronouniced in the metropolitan South and re-
versed in the metropolitan Northeast.

The average number of hours a day reported
spent in the classroom by the elementary teachers
for the country as a whole is 5.9. Some small
regional variations occur, but there are practically
no intraregional racial differences. The average
number of hours a day spent in the classroom by
the secondary teachers, nationally, 5.2 for Negroes
and 5.1 for whites. Small regional differences are
evident, but within regions the different racial
groups are quite consistent, with a slight tendency
in the nonmetropolitan South and Southwest for
the teachers of Negroes to have more classroom
houars than the teachers of the comparable whites.

At the national level, the average number of
students per class as reported by the elementary
teachers is 30.2; for the average white student it is

30.5 and it is 31.7 for Negroes. Within the regions
the teachers of Negroes tend to report larger
averages by one or two students than dc the
teachers of the comparable whites, The most
extreme difference is in the metropolitan South-
west region where the reported class size by
teachers of Negroes averages 32.7 and for teachers
of whites in the same counties averages £9.5.

For secondary teachers, the range among the
racial and regional groups is larger than at the
elementary level ; the reported average of teachers
of whites stands at 32.4 compared to an average
of 34.4 for Negroes. Again, the difference in
average class size is particularly large in the
metropolitan Southwest, where the average Negro
pupil’s class includes 36.3 pupils as against 31.5
for the average white. On the other hand, there
are four strata—the metropolitan South and the
nonmetropolitan Northwest and Southwest—in
which the racial differences in averages either are
negligible or disappear altogether.

Elementary teachers in the Nation teach an
average of 5.4 subjects, compared to an average of
2.9 at the secondary level. The average is slightly
higher for teachers of whites at the secondary
level—3.0 vs. 2.8—but not at the elementary
level (5.5 and 5.6 respectively).

Many contemporary schools employ specialized
guidance personnel, and a section that follows
shortly examines the distribution of this staff
resource. But the trained guidance counselor
does not eliminate the classroom teacher’s need
to advise with pupils as individuals and in groups.
Nationally, elementary teachers estimate that
they spend 1.4 hours per week in counseling;
secondary teachers estimate 1.7 hours. At both
levels, the estimate is distinctly higher in schools
attended by the average Negro: 1.8 vs. 1.4 and
2.2 vs. 1.7,

Nationally, the average white 12th grader
attends a school in which the number of pupils
formally assigned to the counselor is larger than
is the case for the average N egro, though there is
wide regional variation. The pattern is similar
with respect to the number of different students
actually counseled in an average week. Slightly
fewer students are seen each week by counselors
in schools, attended by the average Negro 12th
grader. Again, there is wide regional variation.

Counselors aliot their time over various pos-
sible kinds of activity, and the respondents in this
survey were asked to indicate what percent of
their time they devote to each of the following:
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Educational counseling concerned with course
selection, programing, etc.; educational counseling
concerned with choosing a college or a college
major, etc.; counseling concerning personal and
emotional adjustment; and vocational or job
counseling.

The percentage of time spent on counseling for
course selection, programing, etc., in schools at-
tended by the average 12th grader in the Nation
1s 29 percent. Little or no racial variation occurs
and the percentages are similar for different
regions. The national average in percent of
counseling time spent regarding college choice,
etc., is 24 percent. The within regional averags
are quite homogeneous, with the largest difference
found on comparing the teachers of the metropoli-
tan Northeast Negroes (20 percent) with the
teachers of whites in that region (27 percent).

The average time spent in counseling for per-
sonal adjustment by counselors in the country as
a whole is 23 percent. Differences do not occur
among the racial groups in any magnitude. Only
one region, the metropolitan Southwest, shows
much difference between the teachers of Negroes
and those of comparable whites; its averages are
28 and 14 percent respectively.

The percentage of time spent in vocational
counseling in the Nation is 21 percent. Differ-
ences among racial groups and regions are small.
Only in the metropolitan Northeast, where this
type of counseling activity is more common for
teachers of the average Negro, and in the metro-
politan Southwest, where the reverse is true, are
the differences by race of magnitude at all.

When we compare Mexican American, Puerto
Rican, Indian, and Oriental American students,
with whites in their same counties, there are few
differences. Most of the relationships approx-
imate those between whites and Negroes. In
teachers’ salary, there are no differences by race
of student that exceeded $100 annually, and there
are no appreciable differences in absenteeism
rates. The average member of any minority
group attends a school in which, compared to the
average white, the teachers do not rate the stu-
dents as high in academic effort or in ability; the
difference is most pronounced in the case of Puerto
Ricans. Teachers of minorities are slightly more
likely to report that they asked to teach in their
present school (this is notably the case with
Puerto Ricans), and teachers in schools attended
by Puerto Ricans and (at the elementary level)

Orientals are more likely to say they would teach

164

in another school if given the chance. They do,
however, more often report plans to make a
lifelong career of teaching. Teachers in schools
attended by whites rate their schools higher on
reputation, and this is especially true in compari-
son to schools atiended by Puerto Ricans. Teach-
ers of whites more often prefer to teach in a2ademic
schools, but differences are small. There are
no differences between teachers by race of student
in hours spent in preparation, in hours spent in
teaching, or in the number of different subjects
taught. Compared to the average white,  minor-
ity group member (except for Oriental Americans)
attends a school with larger enrollment per class-
room, but in no instance is the difference as much
as two students per class. The teachers of
minorities, especially of Mexican Americans, re-
port spending somewhat more time counseling,
and, the number of students formally assigned to
guidance counselors is generally quite similar by
race (only Mexican Americans have fewer students
per counselor). Finally, there is a remarkable
similarity in the type of counseling activity under-
taken Ly counselors; virtually without pxception,
the race of student body has no relation to how
the counselor’s time is apportioned between edu-
cafional, personal, and vocational counseling.

For the United States as a whole the average
elementary school pupil attends schools in which
9 percent of the teachers leave each year. The
average white attends a school in which the turn-
over rate is 9 percent, compared to 6 percent for the
average Negro; thus, faculties are somewhat more
stable in schools attended by Negroes. At the
secondary level the comparable figures are 11 per-
cent and 7 percent. The teacher turnover rate
tends to be notably greater for whites in the South
and Southwest regions than for Negroes in these
same regions, for both metropolitan and non-
metropolitan areas. The largest teacher turnover
rate for Negroes occurs in the nonmetropolitan
North and West. In contrast, the lowest rate for
Negroes (4 percent) is found in the metropolitan
South. The teacher turnover rate for whites is
around 10 percent in all regions.

Neygroes are somewhat more likely (59 percent
vs. 52 percent) than whites to attend elementary
schools in which a tenure system exists, but this
difference does not appear at the secondary level.
There are great regional differences in the likeli-
hood of a tenure system, with such systems being
more irequent in metropolitan than in nonmetro-
politan areas and in the North and West than the
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South and Southwest. Thus, only a third ol the
teachers in the nonmetropolitan South are em-
ployed in schools with a tenure systent (there is no
variation by race), compared to virtually all in the
metropolitan Northeast (again, no variation by
race). Overall, there are major variations be-
tween regions but no consistent ones between races
at either national or regional levels.

The schools that make use of the National
Teacher Examination or an equivalent local
examinstion in hiring teachers enroll less than &
fifth of the Nation’s school children. Metro-
politan schools use the test more frequently than ~
others, and its use is more common in the North-
east than elsewhere, least common in the West.
Typically, the NTE is used more often in schools
attended by the average Negro than by the aver-
age white, and regional differences in the megnitude
of this tendency vary greatly. Extreme examples
of this racial discrepancy by region are the metro-
politan Northeast (where 70 percent of Negro
pupils and 40 percent of white pupils attend schocls
that use the examination) and the metropolitan
Southwest (58 percent vs. 11 percent).

Approximately 70 percent of elementary pupils
and 90 percent of high schocl pupils attend schools
in which the principal does not have teaching
duties. Nonteaching principals are more typical
of metropolitan areas, and in no region except
possibly the South does there seem to be any
significant tendency for the principal to have
teaching duties more frequently in schools at-
tended by Negroes than in those attended by
whites. By the same token, only & small propor-
tion of the average principal’s time 1s taken by
teaching duties (11 percent in elementary schools, .
4 percent in high schools) and it is as common for

the proportion to be higher for principals of white
students than for those of Negro pupils.

At both secondary and primary levels, the aver-
age Negro pupil attends a school in which the
principal’s salary slightly ($100 to $200) exceeds
that of the principal in schools in which the average
white pupil is enrolled. This deficit for whites is
not true in all regions, however; specifically, sal-
aries are higher for whites at both levels in the
nonmetropclitan South and Southwest and only
in high schools are they higher in the metropolitan
Northeast. For the Nation as a whole and in
most of its regions there is remarkably little
variation by race in our other measure of princi-
pals’ salary, the percent who receive less than

$9,000 annually. The differences in principals’
salaries by region from lows of $7,060 and $8,200
for elementary and secondary principals respec-
tively, to highs of $13,180 and $17,000, and by
elementary-secondary are substantial, but those
by race are small.

The teacher turnover rates tend to be lower for
teachers in schools attended by other minority
groups in comparison to those attended by whites.

Also, there is more often a tenure system in the
schools of minorities, but in both instances the
differences are quite small. There is a clear tend-
ency for the schools of other minority groups, as
with Negroes, to use the National Teacher Exam-
ination more often. However, there is no differ-
ence between these minorities and whites in whether
the principal teaches, or in the amount of time
spent teaching by principals who do teach, not in
principals’ salaries or in the percent of teachers
who have tenure.

Highlights.—Compared to the average white,
the average Negro pupil attends a school in which
the teachers are

—neither more nor less likely to have high
absenteeism rates.

—paid more in some regions and less in
others; thus the national averages are
about the same.

—mmore likely to have requested assignment
to their particular school and to expact to
make & lifelong career of teaching.

—Jess likely to wish to remain in their present
school if given u chance to change, or to
declare they would reenter teaching if the
decision could be made again.

—Jess likely to rate students high on academic
motivation and ability.

—less likely to believe that the school has
good reputation with other teachers.

—Jess likely wo prefer to teach in an academic
high school.

—more likely to spend a substantial amount
of time in class preparation.

—more likely to teach large classes.

—more likely to spend time counseling with
students.

—somewhat more likely to have taught in the
school the prior year.

—1mnore likely to take a teacher’s examination
as a condition of employment.
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Compared to the average white, the average
Negro student attends a schoo] in which the
principal
—1is neither more ner less likely to have teach-
ing duties, nor to spend much time in the
classroom if he does teach.
—receives a slightly higher salary.

2.35 Attitudes of principals and teachers on
race-related issues

The questions discussed in this section relate
to the preferences that teachers have as to the
social class, ethnic, racial, and ability composition
on the student body, and to the attitudes of both
teachers and principals concerning certain current
race-relevant issues in school policy: whether the
neighborhood elementary school should be re-
tained; whether bussing of elementary school
children is a desirable practice; whether com-
pensatory educational programs for the disad-
vantaged ae warranted at extra cost; and the
most appropriate racial composition of the faculty
in schools that are, respectively, all or mostly
nonwhite, racially mixed, and all or mostly white.
For these latter items the format for data-presenta-
tion differs as between teachers and principals:
averages are reported for the former and distri-
butions are given for principals. Our discussion
will deal more or less simultaneously with teacher
results and principal results.

Most teachers do not express a special preference
for the children of white-collar and professional
workers as pupils; in no region do as many as
one-third indicate such preference for upper
status children. But the uverage white child is
oonsiderably more likely than the average Negr¢
child to be taught by teachers who do: In the
Nation, the average white student attends an
elementary school in which 14 percent of the
teachers prefer high siatus students ; the corre-
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sponding figure for the average Negro is 7 percent;
at the high school level the values are, respectively,
17 and 8 percent.

Nationally, teachers of the average white are
much more likely to prefer to teach Anglo-Saxon
students. The preference is most pronounced,
and the magnitude of the difference between
teachers of whites and ~* Negroes is largest, in
the Southern States; but .he difference exists to
some extent in all regions and strata at both
elementary and secondary levels. It should be
noted, however, that only in the South dues the
average white attend a school in which a majority
of the teachers express a preference for teaching
Anglo-Saxons.

The same general pattern exisis concerning the
preferred race of pupils. N ationally, the average
white pupil attends a school in which around 40
percent of the teachers prefer to teach in an all-
white school, and the comparable figure is only
5 percent for the average Negro pupil. The figure
for the average white is considerably inflated by
teachers in the South, where in metropolitan areas
about 60 percent and in nonmetropoliten areas
around 70 percent want to teach in ..'-white
schools. All other regions are below the rational
average in percent preferring all whites, but in
every region and stratum the proportion of
teachers preferring not to teach nonwhitesis higher
for the average white than for the average Negro
pupil.

Teachers in schocls attended by the average
white are more likely to prefer high-ability pupils.
This is true at the national level and true in each
region and stratum. For the average elementary
school Negro in the Nation, 15 percent of his
teachers prefer to teach pupils of high ability, as
against 24 percent for the average white in the
same county; at the secondary level, comparable
figures are 28 and 40 percent.
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Table 2.35.2.—For schools attended by the average white and Negro pupil--percent of elemen:ary teachers who
express a preference for a certain type of pupil they desire to teach and who express certain attitudes on

current school issues, for metropolitan and nonmetropolitan areas, by region, fall 1965

Nonmetropolitan
United States
Question
Item nuinber North and West South Southwest
N wa)l w | N [wad) W | N |[WN)| W | N [WN)| W
)] @ @ | @W |G |6 O®.6 | O |0)]|da)|a)| a3 a4y
Percent of teachers who prefer to teach
children—
Of professional and white-collar workers_.; T-40 7|1 |14} 9|10} 7| 514 13| 6| 13| 15
Who are Anglo-Saxons_ - - ... _____._..___. T-41 7142137122129 |32]| 6|57 57|10 42| 45
Who are white_ - _ - _________.__.__ T-42 5| 4313511925 29 5|67 64| 7|35! 40
Having high academic ability . - _ .. _______ T-43 1612512618122 |24 13 |22|22 (13 26| 22
Percent of teachers who believe in—
Neighborhood schools_ .. _____.____.____ T-46a 76 | 84 |85 | 78 |82 |8 {73 |80 |8 |78 |8 | 87
Bussing to achieve desegregation. . _ .. ____ T-46b 3926|127 |37130]29| 44| 26 ) 24} 39| 27 27
Compensatory education_ . __________..___ T-46¢ 62 | 54 | 56 | 54 | 54 | 56 | 54 | 43 | 47 | 53 | 49 | 48
Racial mixing of faculties and pupils__.__. T-46d,f | 60 | 36 | 39 | 48 | 44 | 42 | 57 | 24 | 23| 53 | 31 31
I
Metropolitan
Question
Item number Northeast Midwest South Southwest West
NwN) wW! ! N[wa)| w | N|WN) WIN[WN| W|[N WN| W
03] )] (85 | (16) | a7 | 18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) [ (26) | (27) | (28) | (20)
Percent of teachers who
prefer to teach children—
Of professional and white-
collar workers_.__._______ T-40 12117 | 17 91717 | 3|17 19| 6| 9 8{ 819 21
Who are Anglo-Saxons.____ T-41 8|16 | 18 | 12 | 35 | 37 1|57 |57] 12| 38| 48 81 23 31
Wheo are white_ . __...______ T-42 511211510 | 39 | 38 1{6n| 62|10 |37 | 44| 41| 13 19
Having high academic
ability - ... _____ T-43 24 | 3026|1827 1271122281217 {21 |19 |30} 34
Percent of teachers who
believe in—
Neighborhood schools._ -._.._.| T-46a 76 | 82 [ 82| 77190 |90 |78 |87 |87 |83 |86 | 88 | 71 | 80 | 86
Bussing to achieve
desegregation_____.______ T-46b 34 | 281303512624 |41 (22|19 |37|26| 21} 39| 32 31
Compensatory education_.__| T-46¢ 69 | 66 | 66 | 65| 58 | 56 | 59 | 50 | 50 | 57 | 48 | 54 | 74 | 67 | 61
Racial mixing of faculties
and pupils.. . ... ______ 24 | 55 | 36| 29| 65| 56 | 51
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Table 2.35.3.—For schools attended by the average minority and white pupil—percent of secondary teachers who
express a preference for a certain type of pupil they desire to teach and who express certain attitudes on current
school issues, for the United States, fall 1965

Item %‘éﬁi‘é‘é’r‘ Al l W | N |WN)| M | WM) | PR |W(PR)| AI | W(AI) { OR |W(OR) | OT | W(OT)
14)) ) L6 )T IO I I T () I B )] 8 ® (10$) (1 (12) (13) | (14 (15) (16)
Percent of teachers who
prefer to teach chil-
dren—
Of professional and
white-collar
workers_ . _ ... __. T-40 16 ] 17| 8120 15 18 | 15 22 | 15 17 | 14 18 117 20
Who are Anglo-
Saxoens_ . _._...___ T-41 28 (32| 8|41 {26 32 |13 21 | 24 28 | 13 17 | 21 29
Who are white_ _ ____ T-42 25 28| 6| 42| 20 26 | 10 19 | 20 25| 8 12 | 17 25
Having high aca-
demic ability.._ .- T-43 37 139 | 28|40 38 40 | 35 42 | 36 39 | 36 41 | 37 41
Percent of teachers who
believe in—
Neighborhood
schools_ __..._._._ T- 46a 80 | 81|74 1 80 | 81 81 | 76 77 | 80 81 | 76 78 | 78 80
Bussing to achieve
desegregation_ ____ T-46b 28 | 26 |39 |25 29 27 | 33 30 | 29 27 | 33 32 | 31 28
Compensatory edu-
cation__ ... _._____ T-46¢ 60 | 59 | 66 | 55 | 61 60 | 67 67 | 60 59 | 68 56 | 64 62
Racial mixing of ‘
faculties and
vupile. .. ___ T-46d, f | 44 | 42 | 57 | 35 | 46 43 | 56 50 | 47 44 | 58 55 | 50 45
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Table 2.35.4.—For schools attended by the avera
press a preference for a certain type of pupil

they desire to teach and who

school issues, for metropolitan and nonmetropolitan areas, by region, fall 1965

ge white and Negro pupil—percent of secondary teachers who ex-
express certain attitudes on current

United States Nonmetropolitan
Question
Item number North and West South Southwest
N W) w N wWiN)| w N (WQN)| w N (WN)l w
1 2 @ |eB|lO; @ ]|®]|®a)|ay| a2 13) | a4)
Percent of teachers who prefer to teach chil-
dren—
Of professional and white-collar workers_._| T-40 82017 10|12 ] 11 7TI18 (16 7[12] 12
Who are Anglo-Saxons____.____________._ T-41 841 3228|3128 8695815/ 47| 48
Who are white_________________________ T-42 6|42 | 28 | 25|27 | 22 7173160 837 35
Having high academic ability____________ T-43 28 14013913739 (38 2437|4025/ 37]| 34
Percent of teachers who believe in—
Neighborhood schools_. . _______________ T-46a 7418018 {8 (|8 [79/70|8 |8 {8 |8 s
Bussing to achieve desegregation._ ________ T-46b 39 | 2526129 |27 28|44 (2223|3524 24
Compensatory education. - ______________ T-46¢c 66 | 55 | 59 | 55 | 56 | 62 [ 60 | 42 | 49 | 59 | 47 | 50
Racial mixing in faculties and pupils______| T-46d, f | 57 | 35 | 42 | 44 | 43 45 | 56 | 18 | 22 | 50 | 29 32
Metropolitan
Question -
1tem number Northeast Midwest South Southwest West
N (WiN)| w N WN)| w N (wN)| w N (W) w N [wWiN)}| w
m 2) 1) (e} an | a8) { a9 | @0 | @ | 22 (23) | @0 | 25 | @265 | (2D | 28) (29)
Percent of teachers who prefer
to teach children—
Of professional and white-
collar workers.__________| T-40 16 | 21 | 21 9117 | 21 51281 25| 6 8113 (101} 16 22
Who are Arglo-Saxons_____ T-41 8(11 {14 | 11} 28 | 31 216552 7126({38|10]|15]| 21
Wheo are white____________ T-42 61 9113 630 24| 26155 4|27|38| 5| 8 11
Having high academic
abilitv. . .. ____________ T-43 37 143 | 41 |26 |33 (37|26 |45{43|23|28|32|33|42]| 45
Percent of teachers who believe
in—
Neighborhood schools______ T-46a 74 177 17918218586 |72(8 |87 |77 78|88 (67|74 76
Bussing to achieve desegre-
gation. ________________ ‘T-46b 34 131293023 2442|2118 |41 31(21|45]|37]| 34
Compensatory education_ __| T--46¢ 71 170 | 67 | €7 | 56 | 58 | 67 | 52 | 54 |67 | 47| 49| 72| 71 69
Racial mixing in faculties
and pupils_.______ .____ T-46d,f | 61 | 56 | 52 | 53 | 43 | 44 [ 59 | 22 | 23 | 57 | 40 | 30 62| 60| 56
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: Table 2.35.7=—Percent ct secondary school minority and white pupils whose principals have various attitudes about ;ﬁ -
' certain current school issues, for the United States, falil 1965 3

Item Questii)gn All | W N IWN)| M [ WM) | PR |W(PR)| AI | W(AI) | OR [W(OR)| OT | W(OT). : '
number

) @ @lowlolo|lo| ® [ w [an]| a2 |y ]| av |as | ae

Best educational prac-
! tice for neighbor- ¢
! b hood elementary 3
schools_______.______ P-95
Maintain regardless of i
racial imbalance____. 52 32|59 | 49 49 | 37 44 1 50 56 | 33 41 | 51 53 : g
| Maintain, but promote '
; racial balance._._____ 30 | 28137 |25| 36 35 | 46 37 | 37 32 | 49 49 | 36 34
At Idea of neighborhood '
schools can be aban- e
s doned without any ¥
significant loss.._.___ 11| 812611 11 11
No response__._______. 71 8| 5| 6| 4 5
s Best educational prac-
- tice regarding bus-
b sing of elementary
P school children_.____ P-96 1
No bussing to other
than neighborhood
schools_________.___ 28 129 (19| 38 | 26 25 | 32 33129 33 | 20 21 | 28 29 ;
Bus only to relieve B b
overcrowding.___.__. 57 | 58 | 50 | 46 { 59 6t | 45 46 ' 55 53 | 58 64 | 53 57
Bus nonwhite children 3
to achieve racial 3

(%]
N

© 0o
-3
[=2 e <]
S~

Bus white and non- {
white children to j
achieve racial bal-

<~
<
-3
-3
(%]

l

!

: No response__________ ;
: Is there a sound basis in \
] educational policy |
, for giving compen- |
l

. satory program to
culturally disadvan-
i taged students at
o extra cost per pupil?.| P-97
& Yes. .. ... 73| 71 | 18| 64

o e S

79 | 83| 83| 73 73 | 94 92 | 78 76

@O o

Undecided_._._..__ 1416 | 50} 20 10| 7 16 15

ot

Room-pa ot

ot RN
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Table 2.35.8.—Percent of secondary school white and Negro pupils whose principals have various attitudes about
¢ , certain current school issues, for metropolitan and nonmetropolitan areas, by region, fall 1965

o Nonmetropolitaa

; United States —_
L L Question

- Item number Nerth and West South Southwest

N WN)| W | N [WN)] W | N [wN)| W | N [wN)| W
% 0y 2 @D G |G |O]|@!®|0]a)]|a)]|as) ]| q
.

{ }"  Best cducational practice for neighborhood

o elementary schools__._________.___________ P-95

Maintain regardless of racial imbalance. _ _ 32 |59 (56 |54|59|49|41|63)|73|27|66]| 52
o Maintain, but promote racial balance..____ 37 125 (28 (2926|2834 |17/1153;22]| 21
Idea of neighboorhood schools can be aban- '

t doned without any significant loss_ .____ 26 | 11 8| 4| 2 7(22110| 6| 9 1 8
I No response. .. ____ . _________________ 5| 6 8113(13|16| 4|10| 91011 19
i 1’ Best educstional practice regarding bussing of

(. elementary school children.________________ P-96

{ L! No bussing to other than neighborhood

“’: schools__________ . _..__ 19138129 115112 (2019|4036 11| 13 9
i Bus only to relieve overcrowding. . ___.___ 50 | 46 | 58 | 71 | 74 | 67 | 46 | 36 | 51 | 70 | 74 | 84
rﬂf Bus nonwhite children to achieve racial

s balanee ..o .o _.___.___. 3 1| 2| 1] 2| 1 2| 1| 1| 2] 0| o0
§ | Bus white and nonwhite children to

I B achieve racial balance_________________ 21| 8 5} 0| Of 1 (22 5| 2| 6| 3 1
j’ Noresponse. - - .. __..____._. 7 7| 6131211 12|18} 11|12 11 6
{5? Is there a sound basis in educational policy for

\ 1 giving compensatory programs to culturally

} disadvantaged student at extra cost per pupil?

L Yes oo 78 (64|71 | 73|74 |59 66|41/ 55|81 |42 49
oA N0 e e 9112| 9! 0} 0| 7| 8f{23|20| 5| 6| 24
S Undecided.. -..c - ... 10120116 (14 |14 (23 (20|27 (18| 6|14 ]| 12
v

LR 2

LN

[

‘,” i|_

o

§ bl

P

I

oo

Lo




MCAAL L A L

DI RGP AR TR A e

Table 2.35.8.—Percent of secondary school white and Negro pupils whose principals have various attitudes about
certain current school issues, for metropolitan and nonmetropolitan areas, by region, fall 1965—Continued
Metropolitan }
Question | -
Item number Northeast Midwest South Southwest West
| N |[WN)] W N (WN) W N |[WN)| W N [WN)| w N (wN)| w
? 1 (2) (15) | (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (26) | (26) | (a7} | (25) | (29)
‘ Best educational practice for i
f' neighborhood elementary b
i~ schools_____________________ P-95 ;
] Maintain regardless of
racial imbalance__...____ 25|51 | 53|48 |42|55|18 |87 /91|80 (59|64 14| 13| 28 1
Maintain, but promote ;
racial balance.._________ 60 | 38 | 38 | 26 | 38 | 21 | 31 0| 012221225163 71
Idea of neighborhood .
schools can be abandoned ¢
without any significant
1e8S e . 5| 61 324|117 |19|45| 6| 6| 8|19 |14 | 34| 24 0 4
No response___.__._____._. 6| 7 1, 3 6| 7 71 3] 0] 0! 0y O 2] ¢ 1 .
Best educational practice re-
garding bussing of elementary
school children. ... _________ P-96
Mo bussing to other than 4
neighborhood schools_ .. _ 20143 126 (30|40 | 18|19 |50 (75| 5546314121 18 ]
Bus only to relieve over- 3
crowding__ - ___._______ 59 | 29 | 46 [ 41 | 51 | 76 | 57 | 45 | 24 | 61 | 44 {35 | 26 | 58 | 71
Bus nonwhite children to j
achieve racial balance___._ 9 7 8 1 0 1 3 0| 0|10 2 2 0| O 1
Bus white and nonwhite 3
children to achieve racial '
balanece_ ... _____._____ 2(15}112 (28| 8} 5|14 0| 0(24| O O] 58] 30 9 3
Noresponse...__________. 10| 6| 9/ 0| 1| 1{ 8 5{ 1| 6| ol o]/ 2| o 1 ;
Is there a sound basis in educa- 3
tional policy for giving
compensatory programs to ]
culturally disadvantagad
student at extra cost per :
pupil? ? i
Yes .. 75 171 | 79|71 |8 | 79|80 | 54| 57 {100 | 74 | 80 {100 |100 | 100
NoO- i 3{21| 7{27|13|10| 9| 9|10| Of Of O] 0| 0| O |
Undecided____. . ___.______ 22| 8|14} 2 5| 8} 5|37({32| 0/26/20| 0| O 0 1§
&
i
173
] ;
§ ! 3
;
! : 176 ;
z
It i
g




b
£
%

3

i

{

i
4
&

ittt SN

ot

A L T L TR,

A

e R i M B e, e

F=

T T
B R SR,

T

s e

e e R A R R oo e,

Table 2.35.9.—Percent of white and minority elementary pupils whose principals express certain attitudes
concerning racial composition of faculties and student bodies, for the United States, fall 1965

Item Qn‘:leé:li)%ll} All w N |[W(N)] M W(M) | PR [W(PR)| AL | W(AI) { OR |W(OR) | OT | W(OT)
4] @ @@l ®» |G |0 ®) ®) (1) | an{ a2y a3 | 4 | s (16)
When student body is all
or predominantly
nonwhite, racial
com position faculty
should be_. .. _____._. P-98
All or predominantly
white_ .. __________. 71 81 3| 9| 5 6| 6 8| 7 71 5 5| 4 7
All nonwhite_. __.____ . 5| 5 1112} 3 5|1 3 71 5 6! 2 41 4 6
White and nonwhite_ . _ 44 | 43 | 48 | 46 | 40 44 | 48 46 | 38 42 | 47 46 | 47 46
Selected without regard
forrace_ ___._._.__. 321313825/ 39 33 | 33 28 | 33 28 | 30 31 | 34 32
Doesn’t matter__..___. 5| 4| 5| 4| 5 3] 5 4| 5 4| 8 4| 5 4
When student body is
racially heterogene-
ous, the faculty
shouldbe_.._______. P-99
All or predominantly
white_ . _____.___.. 911 3(19]| 9 13| 6 13| 8 13| 7 9! 8 3
All nonwhite._.____.__ of 0f 0| 0| G o 0 of o e © G| O 0
White and nonwhite. . . 36 | 35| 44| 32| 34 32| 46 34 | 31 31 | 42 36 | 37 33
Selected without re-
gard for race........ 40 | 39 | 43 | 35 | 44 41 | 35 37 | 41 38 | 35 41 | 42 41
Doesn’t matter._.._... 5| 56! 4| 4| 5 4| 5 6| 6 41 9 6| 6 5
When student body is all
or predominantly
white, faculty should
be. .. P-100
All or predominantly
white. ... ___.______ 391 44| 15| 52 | 34 45 | 28 47 | 36 43 | 25 34| 28 40
All nonwhite..___.___. 0o 0 o| o O o[ 0 0of o 0 O 0O 0 0
White and nonwhite. . . 17 1 14 135 17 | 17 13 | 30 17 | 15 14 | 25 22 | 25 17
Selected without re-
gard for race_..___._. 311293823 36 31| 30 24 | 31 26 | 33 31 | 36 32
Doesn’t matter._._____. 5| 4y 5| 3| 5 3| 5 6| 6 4{ 9 6| 6 5
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Table 2.35.10.—Percent of white and Negro elementary pupils whose principals express certain attitudes concerning
racial composition of faculties and student bodies, for metropolitan and nonimetropolitan areas, by region,

fall 1965
Nonmetropolitan
United States
Question
Itein number North and West South Soutnwest
N W) W N WN) W N (wiN)| w N [WN)| w
(1) @ @ |@[(E®]6G|O]@®0);aA)] a2 | a3 | a4
When student body is all or predominantlv non-
white, racial composition faculty should be..| P-98
All or predominantly white. _______._____ 3 9 ] 8|15 217 21121 18 5113 6
All nonwhite._____ e 112 5 5 3 5 31201 16 110 3
White and nonwhite_ . __________________ 48 | 46 | 43 | 31 | 26 | 44 | 41 | 47 | 43 | 43 | 41 35
Selected without regard for race__________ 3825|3123 |1 29139112 (14! 11 24 37
Doesn’t matter.._______________..______ 5| 4| 419} 21 5] 81 3 2 2| 8 13
When student body is racially heterogeneous
the faculty shouldbe__.___________________ P-99
All or predominantly white_ ____________. 3,19 11 4 4| 5| 22721 4| 28 16
All nonwhite._____.____________________ 0y 0| 0 O] 0| O] 1 1 | o] O 0
White and nonwhite_ ________._______.__ 44 | 32 | 35 (46 |1 43 |40 | 37 | 253535 | 26| 26
Selected without regard for race___.______ 43 (35 (39 (32|24 | 36|43 |25 (25147 |33 | 41
Doesn’t matter..__________.____________ 4 4| 5| 5|11 4] 91 5| 5§ 3| 6 13
When student body is all or predominantly
white, faculty should be___________________ P-100
All or predominantly white. _____________ 15524413940 | 40|16 |70 | 72| 34|77 | 63
All nonwhite. __ . ____.________________. oL o0} ¢|] 0oy 0y 9y O} O O} O} O 0
White and nonwhite_ . _________.______.__ 35117 {14119 1313|129} 9} 3| 18| 4 3
Selected without regard for race______.___ 38123 129{23|16| 24401 13|13 |40 15| 32
Doesn’t matter__. .. __________.________.__ 51 3| 4 5] 14 6| 7 4 2 2 1 i
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Table 2.35.10.—Percent of vhite aind Negro elementary pupils whose principals express certain attitudes concerning

racial composition of faculties and student bodies, for metropolitan and nonmetropolitan areas, by region,
fall 1965—Continued

Metropolitan
Question
Item number Northeast Midwest South Southwest West
N [wool w | N [weo| w | N (wN)| W | N [WEN)| W | N W) W
(1) ) (13) | a6) | a7) | (18) | (19) | (200 | (21) | (22) | (23) | (20) | (2) | (26) | (20) | (2B) (29)
When student, boay is all or
predominantly nonwhite,
racial composition faculty
shouldbe_ . ____.____ P-98
All or predominantly white_ 3 3 7 1 2 6 1121 16 8110 9 6 2 2
All nonwhite____._________ 0| 0] O 1 2| 4 012315 0| O i 0] 0 0
- White and nonwhite_______ 56|48 |37 (51| 46| 40| 43 | 39| 44 | 52 | 44 | 45| 61 | 63 57
Selected without regard
forrace_ . e-__ 32 41|45 |34 |39(32]49| 21|18 ;23 |30|30}27,32| 37
Doesn’t matter_ . . _____._. 2 5 6 7 6 8 3 1 1 0 0 4 2 2
When student body is racially '
heterogeneous the faculty
shouldbe_ _____________-__- P-99
All or predominantly white. 1 3 5 1 3 5| 0{33;24|10} 261 26|11 6 4
All nonwhite______________ 0| 0} 6| O ol ol of 91 of oj 0o 0} O] © 0
White and nonwhite_______ 5013613250 39|34[40| 2728|4620 23|52|45 | 42
e Salected without regard
x forrace-_ - _ - _- 39 | 50 (49| 36| 49| 44 |54 | 29| 36|29 39| 35|31 |44} 47
au Doesn’t matter_ _ .. _______ 31 71 9 6| 4 6| 2| 2 1 1 0 1 5| 4 5
i/ When student body is all or
% predominantly white, faculty
0 shouldbe. . _..____ P-100
: L All or predominantly white. 6120123173536 971722871} 71]|16]| 17 21
: All nonwhite_____ . _______ 6| 0] O o] o| ol of oj 0o Of O 0| 0 0 0
White and nonwhite_______ 48 1 30| 1842|1515 34 10| 7 { 33 1 1|41 | 43| 37
: Selected without regard
L forrace._ . - .- ——_-__ 36 140|150 | 3041|3446} 14| 13| 29|14 |13 |34 |36 35
o Doesn’t matter. .- _______. 3| 7 6| 6 3| &8 4] 0 o] 0| o} 0} 6| 4 5
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Table 2.35.11.—Percent of white and minority seccondary pupils whose principals express certain attitudes
concerning racial composition of faculties and student bodies, for the United States, fall 1965

Item %‘1’%&? Al w ! N [wN)l M | wM) | PR |W(PR)| AI | WAI) | OR [W(OR) | OT | W(OT)
(1) (2 i ®w[GB|WO®]O 8 ) (10) (1) (12) (13) (14) (18) (16)

When student body is all

or predominantly

nonwhite, racial

composition faculty

should be________._. P-98

All or predominantly

white. . oo~ 3| 3| 1} a8 6 71 1 2| 2 2| 1 2({ 1 2
All nonwhite..________ 2 3 1 8 1 2 1 2 21 3 0 1 2 3
White and nonwhite._ __ 57 | 58 | 54 | 62 | 56 59 | 47 64 | 61 64 | 70 60 | 60 61
Selected without re-

gard for race.____... 31,30 | 37|22 30 26 | 36 25| 29 25 | 24 32| 30 29
Doesu’t matter_______. 2 1} 4 1 5 3110 1 2 2| 4 5| 2 1
When student body is :

racially heterogene-

ous the faculty

should be_________.__ P-99

All or predomirantly

white_ . oo~ 12 (14| 4|20 19 20| 4 8111 12 9 8| 9 10
All nonwhite..__..___. o ¢ of Of O o O 6| O of O 0] © 0
White and nonwhite. _ . 41 | 40 | 46 | 45 | 35 37 | 41 49 | 45 47 | 57 46 | 47 46
Selected without re-

gard for race..______ 36| 3538|2536 34 | 37 35| 35 34 | 27 38 | 32 31
Doesn’t matter-____.__ 6 61 9| 5| 9 6|13 3| 5 4 6 6| 9 8
When student body is all

or predominantly

white, faculty

should be_.._.___.._. P-100

All or predominantly

white_ o .. ..____ 43 1 49 | 13 | 54 | 38 48 | 17 29 | 39 48 | 19 32 | 57 48
All nonwhite.._.______ of o} of 0| O o 0 0j 0 c| O 0 O 0
White and nonwhite. _ - 19| 14|39 | 20§ 22 18 | 32 36 | 23 18 | 43 26 | 31 21
Selected without re-

gard for race. .. _. ... 31 (30|40 | 22 | 32 27 | 36 30 | 32 30 | 32 36 | 28 26
Doesn’t matter_...___. 31 2| 5 1 5 4|11 27 3 2| 5 5| 2 1
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Table 2.35.12.—Percent of white and Negro secondary pupils whose principals express certain attitudes concerning
racial comipesition of faculties and student hodies, for metropolitan and nonmetropolitan areas, by region,

fall 1965
Nonmetropolitan
United States
Qt estion
Item number North and West South Southwest
N (WN){ W N [WN)} W N |[WN)| W N [WN)! W
V) 2 @ | @ |GieEe | ®]®|®]|0|a]|a|a))as
When student body is all or predominantly
nonwhite, racial composition faculty should
bl e P-98
All or predominantly white_ ________.____ 1 5( 3, ¢| 0 O 2|14}12]| 1 1 9
All nonwhite_ .- oo - 1 8| 3 0 0 1 11161101 O 1 1
White and nonwhite_ . . _____ . _______. 54 | 62 | 58 | 50 | 46 | 53 | 41 | 45 | 49 | 57 | 48 | 43
Selected without regard forraee.__.___-__ 371221301 36| 4113545 | 18 [ 22 ) 34| 12 16
Doesn’t matter. __ _________________-___ 4 1 1 21 0 1 8 1 1 0| O 16
When student body is racially heterogeneous,
the faculty shouldbe____ .. ___ .- .- -___ P-99
All or predominantly white_ _ __._.______. 4|20 14 1 1 5| 4140 |31 | 14| 28| 35
All nonwhite__ ____ - __ oy of 0| 0| 0}y O| Oy O} O} © 0 0
White and nonwhite_ . . ___________-____ 46 | 45| 40| 40 | 38| 39136 | 15| 19 | 37 8 7
Selectad without regard forrace_._._..__. 3812513538 |42 (39|48 | 18 | 31| 39| 26 27
Doesn’t matter. - ___-__.. 9| 5| 6| 8| 7| 6| 711011 | 2| O 16
When student body is all or predominantly
white, faculty should be_ ___ ... .. _____ P-100
All or predominantly white_ _.______.-____ 13154149 | 38| 40151 |20 80|77 (27| 45| 64
All nonwhite__ ______________________-_. of ol oy of Of 0f Of O O} Of O 0
White and nonwhite_ . .- _________.__._ 39|20 14|17 13| 923 | 2 1] 32 0 1
Selected without regard for race____.______ 40 122 130 24| 2024 47| 12} 12| 33 | 12 17
Doesn’t matter___ .- _________. 5 1 2 8] 7| 64} 5 1 1 0 3 0
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Table 2.35.12.—Percent of white and Negro secondary pupils whose principals express certain attitudes concerning

racial cornposition of faculties and student bodies, for metropolitan and nonmetropolitan areas, by region,

fall 1965~—Continued

Metropolitan
Question
Item number Northeast Midwest South Southwest West
N |[WN)| w N [WN)I w N |[WN)} W N [WN)| w N |[WN)| W
¢)) 2 as) | 16) [ a7) [ 18) | (19) | @0 | @) | @ (@) | e | @) | @ | @ | @] o
When student body is 2l or
predominantly nonwhite,
racial composition faculty
shouldbe. . ________________ P-98 ,
All or predominantly white_ 0] 0 o} 1 0 1 0| 61 7 1 4 0| 0] © 2
All nonwhite.._.._._.__.____ 0y 0} o0f 0of o o} 2{15|14! o| o] 3| ol o 0
White and nonwhite_______ 41 | 69 | 50 |46 | 83 | 71 |53 |49 |42 (85|84 86| 92| 89 65
Selected without regard
forrace. . ___.__._______ 53 | 28 |40 | 48 |1 15|24 (3730|3612 13 11 7(110]| 30
Doesn’t matter________. __ 51 1 1] 4| 1 1{ 4} 0] O 21 0 0} 1 1 3
When student body is racially
heterogeneous, the faculty
shouldbe__________________ P-99
All or predominantly white. 1 5| 6} 3| 4| 6 02427 1[35/37|10] 8 7
All nonwhite________._____. 0 0y 0; 0y 0f 0] 0f 0f 0] ol ol o] of o 0
White and nonwhite_______ 37 |57 1 37|18 | 63 |56 |57 |43 {32 |47 |44 | 46 | 82| 80| 55
Selected without regard
forrace._____________.__ 556 | 354949121 |27 |33[33}40|17]21|17| 6| 11 34
Doesn’t matter. . ________ 6/ 2| 4)30(12| 8] 5/ o| o| o| o] o 3 1 4
When student body is all or
predominantly white, faculty
shouldbe_ . __ . _____________ P-100
All or predominantly white._ 613832 72139 8|65[63|13|85/|83 (11137 27
All nonwhite______________ 0| 0] 0} O 0 0f 0y 0f 0 O0f O 0] 0 0 0
White and nonwhite_______ 36 |20 | 20|14 |52 {29]48] 5| 0|70 1 1|78} 51 26
Selected without regard
forrace.__ ... _________. 54 132 |44 |74 |25/30|234 (30 |26|17]15|17| 8] 11 42
Doesn’t matter_ __________ 5| 1 1 4 1 1 6( O O of 0o o} 3 1 4

The average white pupil attends a school in
which, compared to the average Negro pupil, a
larger proportion of both teachers and prinicpals
express unqualified support for neighborhood
elementary schools and a smaller percent of both
teachers and principals believe in bussing ele-
mentary pupils to a school other than their neigh-
borhood school. This statement is true virtually
without exception when we look at the separate
regions, although there is some indication that
the magnitude of the difference runs higher in
the South than in any of the other regions.
Elementary teachers and principals are somewhat
more likely to affirm support for the neighborhood
school than are their secondary school counter-
parts, and elementary teachers less often voice
support of bussing than do their counterparts at
the secondary level.

182

Negro pupils are more likely than white pupils
to have teachers and principals, elementary and
secondary, who favor compensatory educational
programs for the culturally disadvantaged. These
comparisons should not mask the fact that
overall there is a generally high level of support
for the policy of compensatory education; for
example, four-fifths of the Negroes and two-thirds
of the whites have principals who favorit. In the
Nation and in all regions, the average Negro pupil
ismore likely than theaverage white pupil to attend
a school in which the teachers and principals be-
lieve that it is educationally sound to have at least
some teachers of arace different from the student’s.
Strongest support for such a policy is voiced by
both the teachers of Negro and white pupils in
the metropolitan West and Northeast regions.
Almost equully strong endorsement comes from
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the teachers of Negroes in the South and in the
metropolitan areas of the Southwest. In con-
trast, the teachers of whites in these same areas
oppose a racial mix of faculty and student body
more strongly than do their counterparts in any
other area. It should be noted, however, that
the elementary school teachers of white children

" in counties where Negroes are concentrated gen-

erally tend to favor such a policy more strongly
than the teachers of the average white in the same
areas (table 2.35.3). Generally, the same obser-
vations apply for principals as apply for teachers.
For minority groups other than Negro, the
average pupil in any such group attends a school
in which the teachers and principals generally are
less likely than comparable whites but more
likely than comparable Negroes to prefer to teach
white-collar pupils; to prefer to teach Anglo-
Saxon pupile; to prefer ‘¢ teach all whites; and
to prefer to teach high-ability pupils. Teachers
of minorities other than Negro are highly similar
to the national average in the proportion who
believe in bussing, in neighborhood schools, and
in compensatory education. They are more
likely than teachers of whites, but less likely than
teachers of Negroes, to believe that it is good
policy for whites to teach nonwhite pupils.
Highlights—Compared to the average white
pupil, the average Negro pupil attends a school
in which the teachers
—Jless often prefer to teach children from
white-collar and professional homes.
—Jless often prefer to teach Anglo-Saxon
pupils.
—Jess often prefer to teach white pupils.
—Jess often prefer to teach high-ability pupils.
(However, preference for these types of pupils
does not in any instance characterize a majority
of the teachers of the average white.)
—1Jess often favor the concept of the neighbor-
hood school.
—favor bussing of elementary pupils.
—favor compensatory education at extra
cost (although a strong majority of the
teachers of whites also favor it).
—agree that it is educationally sound to
have white teachers for nonwhite pupils
and nonwhite faculties for white pupils.

2.4 Characteristics of fellow-students

An important part of a child’s school environ-
ment consists not of the physical facilities of the
school, the curriculum, and the teachers, but of
his fellow-students. A child’s fellow-students
provide challenges to achievement and distrac-
tions from achievement; they provide the oppor-
tunities to learn outside the classroom, through
association and casual discussions. Indeed, when
parents and educators think of a “good school”
in a community, they most often measure it by
the kind of student body it contains: college-
bound and high achieving. Parents strive to
send their children to such ‘“good schools,”
recognizing that whatever the quality of the staff,
curriculum, and facilities, the level of instruction
must be geared to the student body itself.

The examination below will describe the charac-
teristics of the student body that the average
minority group child—Negro, Mexican American,
Puerto Rican, Indian, or Oriental American—
finds himself in. Where the schools are highly
segregated, the characteristics of this student body
are largely the same as those of the average
minority group child himself—and it is this that
constitutes one of the difficulties such a child faces
in trying to participate in the larger society. It
compounds such a child’s problem by holding
him in the environment of his origins, and keeping
out of reach the environment of the larger society.

2.41 Average racial composition of classmates

In the Nation, at the elementary school level
(table 2.41.1) the average child attends a school
where 74 percent of his classmates sre white.
However, when we look at the races individually
we see that the total average figures conceal
racial imbalance or isolation. For example, the
average white elementary school child attends a

* school where 87 percent of his classmates are

white. The average Negro attends a school where
16 percent of his classmates are white. This
figure is in part the result of the uneven distri-
bution of the different races geographically
throughout the country. However, there are
other factors at work as can be seen by the finding
that the average white child in the same county
with Negroes attends a school where 76 percent
not 16 percent of the children are white. Table
2.41.2 shows that the isolatio1 of Negroes is
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greatest in the metropolitan South followed by
the nonmetropolitan South and nonmetropolitan
Southwest. Segregation of Negroes is least in
the nonmetropolitan North and West. This is
largely the result of the relatively sparse Negro
population in the nonmetropolitan North and
West. Conversely, considering this fact, it is
perhaps surprising that the average Negro ele-
mentary school child in the nonmetropolitan
Nurth and West attends a school where only a
little over half of his classmates are white. How-
ever, if racial isolation is defined by the isolation
of whites standardized by county with Negroes,
the metropolitan Midwest joins the nonmetropoli-
tan and metropolitan South as the sectors of the
country with the most racial isolation. The
metropolitan West emerges as the sector with the
least racial isolation of whites. Racial isolation
varies a great deal between slementary and
secondary grades. In all nonmetropolitan areas
and in the metropolitan South, the isolation of
whites is greater or about the same at the second-
ary level compared with the elementary level.
On the other hand, outside the South and South-
west, the isolation of Negroes tends tc be greater
at the elementary level compared with the second-
ary level. In the South and Southwest, Negroes
are about equally isolated in elementary and
secondary grades.

These findings require some explanation. The
differenice between these two patterns is probably
the result of the different nature of de facto segre-
gation ana residual segregation deriving from a
dual system. Outside the South and Southwest,
the greater isolation of Negroes in elementary

compared with secondary grades is the result of
patterns of residential segregation producing de
Jacto segregated elementary schools. De facto
segregated secondary schools are less common be-
cause senior high schools typically draw students
from a wider area than elementary schools.

2.42 Home background

The second characteristic of student environ-
ment examined will be home background of class-
mates. Included in this treatment will be parents’
education, structural integrity of home, number of
siblings in home, items in home, reading matter in
home, parents’ educacional desires, parents’ inter-
est in education.

Parenis’ education.—Table 2.42.1 examines the
average education of the mothers of the classmates
of students of different races. In the Nation, the
average child attends a school where the majority
of the students have mothers that are at least
high school graduates. Elementary school pupils
have more fellow pupils whose mothers have only
some high school or less. Some uncertainty is
created, however, by the higher percent of pupils
that responded “Don’t Know’’ at the elementary
compared with the secondary level. Part of the
difference is probably the result of higher dropout
rates among children of less educated parents.
Comparing the races, the average minority group
member is more often in classes with pupils whose
mothers are less educated than is the average
white. The differences are especially great for
Negroes and Puerto Ricans. Table 2.42.2 shows
that for Negroes this trend exists in all regions of
the country, although the gap is somewkiat greater
in the South than elsewhere in the country.

Table 2.41.1.—Average exposure of white and minority pupils to white pupils; by level, for the United States, fall 1965

Level Question All w N [W(N)
! number

M (2 @@ 6| ®

W(M) | PR |W(PR) | Al | W(Al) | OR [W(OR)| OT | W(OT)

Q) ® (9) QW an; a2 (a3 | a9 [ as | ae

Percent of white pupils
in—

Elementary schools. .__| U-4 74 { 87 | 16 | 76

Secondary schools_ _ . __ -7 81 |91 24 )83

67 79
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Table 2.41.2.—Average exposure of white and Negro pupils to one auother; by level, for metropolitan and non-
metropolitan areas, by region, fall 1965

Nonmetropolitan
United States
Question
Item number North and Wsst South Southwest
N (WN)| w N [wN)! w N WN)| W N |wiN)| w
(1) 2) @1 @[G|IG[O]|6]|O®]|0{a){a| a3 | qy
Percent of white pupils in—
Elementary schools.____________________ {1 U-4 16 [ 76 (87 | 54 (76 189 |10 |77 {89 | 16 | 68 | 87
Secondary schools- - ... ________________ U-7 24 | 83 |91 | 76 |84 |94 |11 9193|1983 83
. Metropolitan
Question
Item number Northeast Midwest South Soutbwest West
N jWN)| W N [WN)| w N (WN)| w N (W w N [WN){ W
1) () (18) | (16) | (17) | (18) [ (19) | (20) | (21) | (22) | (23) | (20) | (25) | (28) | (21) | (28) (29)
Percent of white pupils in—
Elementary schools_ . ______ U-4 33 |73 |88 | 23 { 87 | 90 3|8 ({8 |20|70|83 {17! 70 80
Secondary schools-. . ______ U-7 45 {76 | 90 | 45 | 88 | 91 3/91 (9511370194 |35 ]| 56 79

Structural integrity of home.—Table 2.42.1 also
examines the structural integrity of the homes of
the classmates of the pupils of different races.
Structural integrity of family is measured by
whether or not the child reported that his acting
parent was both his real parent and was living at
home. Tor the Nation as a whole, the average
student is in classes where about 90 percent of the
students reported that their real mother was
living at home. The figure for fathers was about
80 percent. Negro and Puerto Rican children are
especially likely to be in classes with a large
number of students from broken homes. Table
2.42.2 shows that the gap between Negroes and
whites exists in all sectors of the country. There
is a tendency for the gap to be greatest in the
South and Southwest.

Number of children in family.—Table 2.42.3
examines the number of children in families of the
classmates of students of different races. This is,
among other things, a rough measure of the eco-
nomic level of the family. The table compares the
races on percent of pupils from families with one
or two more children. Nationwide, the average
secondary school pupil is in classes where about
20 percent of the pupils come from families with
one or two children. The minority group children
are consistently in classes with children from
larger families than majority group children.
The gap is espocially great for Negroes and Puerto
Ricans. Table 2.42.4 shows that the gap between
Negroes and whites exists in all sectors of the
country, but the gap is the greatest in the South.
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: i Table 2.42.1.—Average exposure of white and minority pupils to schoolmates of given Bome background, by level,

5 for the United Staies, fall 1965
: ;, Level inlllemsttl)%l: All | W N |WN}Y M | WM) | PR |W(PR)| Al | W(AD) | OR | W(OR) | OT womT)
| ‘ ~”‘ (1) (2) 3) 4) (5) (8) 7 (8 9) (10) (11) 12) (13) (14) (15) (16)
i ! Percent whose mother
; : completed high
A school or more edu-
! { cation:
{ Elementary.__________ U-14 45 | 48 | 33 | 45 | 37 44 | 34 45 | 39 45 | 41 45 | 41 46
Secondary_ ._ .. _______ U-20 55 | 58 | 40 | 55 | 49 54 | 47 61 | 50 55 | 53 58 | 56 60
Percent who don’t know
. mother’s education:
: ; Elementary. _______.___ U-14 29 | 28 | 33 | 28 | 31 29 | 33 28 | 32 29 | 34 32 | 34 31
\ Secondary_ ___________ U-20 6| 5|10 51 7 5110 6| 7 5( 9 77 6
3 Percent with real mother
living at home:
: Elementary_.._.______ U-10 90 |92 | 80| 90 | 86 90 | 82 89 | 87 90 | 87 90 | 87 91
: Secondary.___.._______ U-17 91 192 | 85|91 90 91 | 88 92 | 90 91 | 89 90 | 90 91
| Percent with resi father
living at home:
( Elementary._....______ U-9 {7918 |59(79|72] 79|66 80|{74| 80|74 80|73 79
: Seeondary. .. _________ U-16 80 | 83 |64 | 81| 77 80 | 71 81| 75 80 | 75 78 | 76 80
! Percent whose father
] wants them to be
¥ one of the best
students in their
' class:
’ Elementary_..________ U-42 61 | 62 | 61 | 64 | 61 63 | 60 63 | 59 61 | 58 59 | 60 62
! Secondary.__..________ U-25 46 | 45 | 56 | 51 | 48 47 | 48 46 | 46 45 | 43 43 | 44 43
; Percent who talk with
i parents about school
almost daily:
Elementary ... _.____ U-54 53 | 53|52 (55|49 | 52(50| 55|48 51|48 5148 51
- Secondary_ ..________. U-26 48 147 149 | 50 | 47 | 48 |46 | 50 |44 | 45| 42| 4345 46
1 Percent who were read
; to often before
starting school:
3 Elementary_.__.__.____ U-18 17 | 17 | 19 | 19 | 16 17 | 17 18 | 16 17 | 17 17 | 16 17
; Secondary _ _____.______ U-30 27 {26 |30 | 27 | 25 24 | 28 29 | 24 25 | 24 25 | 27 27
| SECONDARY SCHOOLS

: Father’s educational

: desires for pupils:

Percent desiring post-
high-school technical

training or less_ .. ___ U-27 31 |21 (2820 29 29 | 29 26 | 31 30 | 28 28 | 27 27
Percent father absent
or don’t know______. U-27 13 (12|17 | 12 | 14 13 | 16 12 | 15 13 | 15 13 | 14 12

Mother’s educational )
desires for pupils:

£ Percent post-high-

f school technical

: training or less. . ____ U-28 32 133303130 30 | 32 27 | 33 3

Percent mother absent

! or don’t know._..____ U~-28 71 71 6| 6| 7 7| 7 6| 8 7| 8 7| 7 7

Percent whose parents
attended parent

i association meetings

last school year_..__. U-29 39 | 37 | 51 |38 36 34 | 38 40 | 34 33| 37 37 | 38 37

Py

29 28 | 29 28
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Table 2.42.2.—Average exposure of white and Negro pupils to schoolmates of given home background, by level, for
metropolitan and nonmetropolitan areas, by region, fali 1965

Nonmetropolitan
United States
Question
Item nurnber North and West South Southwest
N (WN)| W N |wiN)| W N (WiN)| W N [WN)| W
n 2 @|@w|®»|6® O] |®]a|a;id) | a)|dd)
Percent whose mother completed high school
or more education:
Elementary __ ... U-14 33| 45| 48| 35|39|51]24|37|38|28]|38]| 39
Secondary. . . eo-- U-20 40 | 55 | 58 | 51 | 53 | 58 | 23 | 47 | 45| 44 | 53 | 48
Percent who don’t know mother’s education:
Flementary . . - U-14 33| 28128 | 29| 26| 28| 281 24 22| 36| 32 28
Secondary. ..o e eo--- U-20 10 5 5 5 4 4|12 5 5 8 6 7
Percent with real mother living at home:
Elementary__ . _.-- U-10 80190928 | 90|92 73| 87| 61|80 91 91
Secondary _ _ .- U-17 8519119290 91{92(82)|93|93|82|92| 94
Percent with real father living at home:
Elementary. .. o o oe e eeeeam e U-9 59 | 79| 83171179 85.| 57| 78|82 61|78 78
Secondary. .- oo U-16 64 | 81 | 83 | 80 |82 |84 | 65|83 |84 |64| 80| 8
Percent whose father wants them to be one of
the best students in their class:
Elementary._ o U-42 6164 (62| 57|60 56! 57|66|69([60] 66| 66
Secondary _ - - oo U-25 56 | 51 | 45 | 47 | 46 | 39 { 62 | 56 | 54 | 61 | 54 | 54
Percent who talk with parents about school
almost daily:
Elementary. - - U-54 52 | 55| 53 | 48 | 51 | 49 | 51 | 56 | 57 | 51 | 58 53
Secondary . - - - eeeeean U-26 49 | 50 | 47 | 42| 45| 44 | 51 | 54 | 51 | 52 | 54 54
Percent who were read to often before starting
school:
Elementary._ . . oo U-18 1919171717 |16 17 1717|1719 17
Secondary . _ .o eaeae- U-30 30| 2712626 26]|24|30(25)|25{32]|25}| 23
SECONDARY SCHOOLS
Father’s educational desires for pupils:
Percent desiring part high school technical ‘
training or less_ . _ ... _--- U-27 28 1 2913113313536 |33|36|35(26)27| 29
Percent father absent or don’t know_____. U-27 1711212 14(13]13}19} 13| 13| 16 | 11 11
Mother’s educational desires for pupils:
Percent part high school technical training
OF 1€8S_ - o e e U-28 30 31/3313713837|35|38]|37]26]|28 29
Percent nmother absent or don’t know.____. U-28 6| 6| 7| 6| 6| 8| 6 6| 7| 8 6 8
Percent whose parenis attended parent
association meetings last school year...| U-29 5138|3736 |35{40} 59|38 |37|50|35| 34
187
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Table 2.42.2,—~Average exposure of white and Negro pupils to schoolmates of given home background, by level, for
metropolitan and nonmetropolitan areas, by region, fall 1965—~Continued

. N o Pty
IR O o vy syl s =t a2ty e

€ LIEIITAn AL FTONLETIREIII L L e R v s A e

f Metropolitan g ‘
l Question j .
; Item number Northeast Midwest South Bouthwest West s j :
14
i NWa) W Nw) W N wen| w | N wen| w | N wen| w 3 ‘
ol m @ a8 [ a8 [ an | 18) [ 19) | 20) | (21) (@) [ (@) [ () | 25) | (20 | (2D | (28) | (29) E
|
. Percent vhose mother com- (;i
St pleted high school or more 4
: education: 3
ok Flementary_______________ U-14 89| 55 52 | 36|49 | 51|33 | 45| 44|40 | 41| 43|35 48] 50 |
P Secondary________________ U-20 511636349158 63|37 58|58 41 (42|49 53! 60/ 65
vl Percent who don’t know }
U mother’s education: H
P Elementary_______________ U-14 8712913113932 30(3226|26|31|25(26]|30]|35| 34 h
1 Secondlary________________ U-20 101 6| 5/ 9 5| 4| 9| 4| 5| of 3| 4 9| 7 6
P Percent with real mother living !
;o at home: :;
Elementary_________.______ U-10 87192938 |92|93] 78| 88| 91 8189|9184} 91 91 |
% Secondary________________ U-17 88189(92|90{91 9283|9292 83 |93 |94 8 | 89 88 1
Yo Percent with real father living h
Lo at home:
5 @ Elementary_______________ U-9 68 | 82 185)63 8486 55| 78| 82 58 | 83| 81|60 75 78
- Secondary___._____.______ U-16 6777|8370 85|84|58/82|84;55|83|84]62|7]| 74
: Percent whose father wants
2 them to be one of the best
o students in their clagss:
- Elementary . ___________ U-42 6316316064 6159 61(64(66|65|69|71|64|61| 61
o Secondary________________ T-25 50 | 46 | 43 | 48 | 45 | 41 | 61 | 53 | 51 | 63 61 | 54 | 51 | 45 43
’ Percent who talk with paren‘s
about school almost daily:
Elementary________ _______ U-54 56 | 61 | 57 | 49 [ 51 ] 52 | 55 | 54 | 58 652 | 51 | 51 | 45 | 49 51
P Secondary____.____________ U-26 50 | 52|52 ) 44| 44 | 45 |53 | 53 | 53 | 51 | 46 | 43 | 43 | 42 | 44
Percent who were read to often
before starting school:
Elementary_______________ U-18 2212311911917 |17 (192019 19|13 |16 | 19| 18| 37
Secondary__.______________ U-30 32133312726 2733|209 29 3118 (21| 26| 26 27
| SECONDARY SCHOOLS
P Father’s educational desires for
L pupils:
i Percent desiring part high
i school technical training
( orless_.____.__._._________ U-27 301 25/30)30(31)31{23/29] 29 22 1 24 {30 23| 22 21
4 Percent father absent or
¥ don’t know__.__________ U-27 17011 )11|17|13]13|18)| 10] 10 18110 11|17 16 14
( Mother’s educational desires
% for pupils:
. Percent part high school
technical training or less.| U-28 34127 (32|30)]33{33|26! 31/ 30 24 | 25 (30| 23| 23| 22
5 Percent mother absent or
don’t know__._._________ U-28 6/ 5| 6! 7| 8| 71 5| 5| 6| 3| 6| 6 6| 7 7
: Percent whose parents at-
; tended parent associa-~
tion meetings last school
5 year_ ... . ______________ U-29 43 |1 43 | 37|45 37|36 61| 41| 44 | 42 33126 36 33 30
i 188
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| Table 2.42.3.—For the average white and minority pupil, percent of schoolmates of given home backgrounds, by :
; k Jevel, for the United States, fall 1965

‘ Item Quesggn Al | W I N [WN)| M | W(M) | PR |W(PR)| AI | W(AI) | OR [W(OR}| OT { w(OT)
7 & number
m 2 L6 ) I C VI I (- I I ) I I ) ® ® ] a0 |an | a2 (a3 | 9 [ a5 | @8
2
§: i Percent with 1 or two -
K | children under 18 in
family: 3
g Elementary pupils.| U-8 32 1332736 29 33 | 30 36 | 29 32 | 30 34 | 30 34 i

[ Percent with I brother
or sister: !

Secondary pupils. .| U~10 20122121 231! 18 201 20 27 | 18 20 | 19 22 | 20 23

Percent of schoolmates

with itein in home:

' Automcbile:

Elementary pupils___.| U-25 89| 94| 68| 90 | 84 91 | 72 89 | 85 92 | 87 93 | 85 92
Secondary pupils____| U-37 93 | 95| 79| 94| 92 95 | 75 89 1 91 94 | 91 94 | 90 93

3 Telephone:

X Elementary pupils._ . .| U~20 80| 8 | 63 | 80 | 68 76 | 65 80 | 70 79 | 80 84 | 76 83
‘ Secondary pupils_ . ._| U-32 88 |90 | 75 | 87 | 83 86 | 85 92 | 81 87 | 92 94 | 91 93
% ] Vacuum cleaner: Sec-

; f ondary pupils._____. U-38 8 | 89 | 68 | 83 | 79 84 | 74 89|79 86 | 83 87 | 84 89
! Daily newspaper:

§ Elementary pupils___| U-27 73 | 77 | 61 | 75 | 63 70 } 63 74 | 66 72 {72 77 1 70 76
f Secondary pupils.___| U-39 8 [ 86| 77 { 83 | 80 82 | 85 88 | 81 84 | 87 88 | 87 88
é Encyclopedia:

: , Elementary pupils.._| U-24 71175 | 54 | 73 | 62 71| 57 73 | 64 72170 76 | 68 75

' Secondary pupils. _..| U-36 80| B2 |6Y | 82| 77 79 | 76 84 | 75 79 | 82 84 | 82 84

100 books or more in
the home: Second-
ary pupils__ ... _____ U--4% 38 (39| 26| 36| 34 236 | 36 47 i+ 36 39 | 41 44 | 42 45

]

1 Includes stepbrothers and stepsisters and half brothers and hal{ sisters, regardless of age.
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Table 2.42.4.—For the average white and Negro pupil, percent of schoolmates of giver: home backgrounds, by level,
for metropolitan and nonmetropolitan areas, by region, fall 1965
Nonmetropolitan
United States
Question
Item number North and West South Southwest
ﬁf N Wyl W [ N jwo)l w | N W)l w | N [wNy| W
' (1) (2) @@ |G |6 @600 an | a2 | d3) | (14
" Percent witi. une or two children under 18 in
family : Elementary pupils. ... __.________ U-8 27136 332527129 (25|35]37|2 (32| 34
Percent with one brother or sister !: Secondary
pupils_ - .. U-10 12 | 23§22 |17 |18 18| 7| 19] 19 9119 19
Percent of schoolmates with item in home:
Automobile:
Elementary pupils. .. _______________ U-25 68 |90 | 94 |8 |94 (9660|891} 72] 91 91
Secordary pupils_ ___ _____._________ U-37 79 | 94 | 9594 (96 (9775|9594 |84} 95 58
Telephone:
Elementary pupils___ .. ____________ U-29 63 | 80 84 |72 (7985 |40 63 | 68 | 45 | 67 60
Secondary pupils. ... __ .. _______.__ U-32 75 187|190 |8 |8 190 |52|[76|79]|62(8 | 75
. Vacuum cleaner: Secondary pupils._______ U-38 58 |83 |89 |86 | 8|92 ,34 |68 (7546 | 75| 73
Daily newspaper: ~
Elementary pupils__________________ U-27 61 | 75|77 |60 | 67 | 75|40 | 56 | 59 | 54 { 63 | 56
Secondary pupils. . _________________ U-39 77 1838 |77 (798 (60|73 |74|72|79} 75
| Encyclopedia:
i Elementary pupils__ ________________ U-24 54 | 73175162 (68| 72|36|60|65| 48] 65 64
Secondary nupils_ . _________________ U--36 69 1 82182 |76 |78|78|52174|75]66]| 77 75
E One hundred books or more in the home:
; Secondary pupils_ - ___________________ U-42 26 {36 | 39 ({33 (343516 |25]27|16/|30]| 25
% Metropolitan
I Question
[ Item number Northeast Midwest South Scuthwest West

N |[WN)] W | N |WN)I W | N |WN) W |N|WN) W | N |wa| w
‘ &) @ (15) 1 (16) | (17) | (18) | (19) | (20) | (21) | (22) | (23) | (24) | (25) | (26) | (20) | (28) | (2®)

Percent with one or two chil-
dren under 18 in family: Ele-

mentary pupils..____________ U-8 35|41 