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Drawing is one of the communication and in-
teraction ways such as words and letters. Being 
unique, pure and natural, it makes the child dra-
wing di"erent and valuable. Pablo Pi"erent and valuable. Pablo Pi" icasso says 
“It takes me a lifetime to paint like a child.” (İşler, 
2004) Children can re%ect their feeling by pictu-
re and express their sense and thought about ac-
tions. Drawings done by child are accepted as a 
mirror. While a child is painting, it has to be free 
as much as while it’s playing game (as cited in Al-
tınkaş, 2007). Drawing is a way to get informati-
on about a person like psychological tests. Being 
uncensored and simple, drawing process makes 

the child drawing stronger. Veltman and Brow-
ne (2000) thinks that drawings show children’s 
pessimistic sensations such as pressure and fear. 
&omas and Silk (1990) thinks that drawings 
show children’s sensations and thoughts. Hop-
perstad (2008) thinks that drawings only show 
children’s thoughts. Drawings give information 
about children’s “cognitive” and “psycho-motor” 
development. Also, they give important infor-
mation about children’s personality, relations-
hips, manners, perception (Yavuzer, 2000), sen-
sations, and thoughts (Arıcı, 2006).
Some lines and signs are really important. &ey 
show us, children’s worlds simply and directly 
(Artut, 2004). Most of the time, subjects are 
family, death, environment, sports, immigra-
tion, war, violence, and technology (as cited in 
Selwyn, Boraschi, & Özkula, 2009). In Turkey, 
they are some researches about classroom, and 
school environment at preschool grades (Aksoy 
& Baran, 2010), role of the teacher (Dağlıoğlu, 
2011) or metaphor (Saban, 2008), art education 
and creative art (Artut, 2006; İşler, 2004; Kırı-
şoğlu, 2002; San, 1979) frequently examined the 
child drawings. Clinically, psychology is interes-
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ted in child drawing as projective  (Hamama & 
Ronen, 2009). 
According to Öğülmüş and Çok (1999) it’s im-
portant to how people perceive the school. 
School is a structure which has specific aims and 
functions. A foundation helps the children to 
socialization like family (as cited in Çalık, 2008). 
In Saban’s research (2008) results show students 
describe the school as “love and solidarity place” 
“knowledge and learning place” and “beautiful 
and pleasant place”.  Starting to school is an ex-
citing process but academically and in social life 
it means di%erent things. School is important 
cause of its physical qualities, sociality, and edu-
cation functions. People spend 1/3 of their life 
at school. School is the second important thing 
that a%ects a person a&er the own family. 
In this study, the school drawings participant 
students had drawn were used to examine the 
children’s schemas on school through observations 
and interviews. Primary school students’ drawings 
were examined to understand their thoughts about 
school, relationship with teacher and classmates, 
role in the school and academic relationships.
    
Purpose
In this study the school drawings participant 
students have drawn is employed to examine the 
children’s schemas on school through observati-
ons and interviews.

Method
Research Des!gn
In this research, it is intended to determine the 
first level of primary school students’ perception 
of school and schemas through their drawings 
of school, interview, and observation. In accor-
dance with the purpose of the research, as one of 
the methods of qualitative research, case study is 
used (Yıldırım & Şimşek, 2011).

Part!c!pants
In this research, 10 participants, having been 
analyzed include 5 girls and 5 boys whose ages 
change between 6 and 12, have taken part in the 
research. Purposeful sampling strategy is used to 
select participants from schools in di%erent regi-
ons of Istanbul. (e participants are selected ac-
cording to four criteria. (ese criteria belong to 
di%erent class levels, di%erent ages between 6-12, 
gender (boy or girl) and kind of family structu-
res for the participants.

Instruments
In the study, individual !nterv!ews, observat!on, 
and ch!ld school draw!ngs techniques are used 
as main data collection method.  For this rea-
son firstly, teachers are visited in the schools for 
interview process in order to select the partici-
pants and their families and give information 
about the study. A&er participants are visited 
at home for interviews with their parents, ob-
servations are made during the drawings (e 
interview form which has been developed by the 
researcher include questions about developmen-
tal stages (psycho-motor, social, emotional etc.), 
family relation and school relation, and acade-
mic achievement. (e questions are asked to 
participants’ teachers (about school and acade-
mic attitudes) and parents (about family relation 
and developmental stages etc..).  Finally, “draw a 
school” is asked to participants and the researc-
her observed the participants during the study.

Analys!s of Data
In this study thematic content analysis techni-
que is used to analyze the interview, observation 
and child’s school drawing. Content analysis of 
the research is conducted in accordance with the 
conceptual framework developed under the es-
tablished codes, the codes are found in relations-
hip among the themes and the data are interp-
reted and reported. A&er the themes have been 
determined which are associated with the codes, 
the codes concerning perceptions about school 
topics are collected in line with the conceptual 
framework, figure, symbol, color, composition, 
graphics development, use of paper. (e themes 
like family’s  interpretations, teacher’s interpre-
tation, and academic achievement, perception 
of school, symbolic interpretations of drawings 
and developmental interpretations of drawings 
are emerged as a result of the analyses of data. In 
order to perform content analysis, developmen-
tal and symbolic factors are examined to classify 
school drawings in term of content, compositi-
on, color, and use of paper.

Results 
In this research, the purpose is to define students’ 
school perception and existing and ideal school 
perception image in students’ minds, to display the 
identified images, and to make them into a visual 
form. As a result of the research, the participants 
have negative or positive images of their school. As 
regards the perception of school theme, the partici-
pants perceive the school as a formal structure. As a 
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concept, school is drawn with its rules and physical 
qualities. Personal di"erences between the partici-
pants are re#ected in the composition and colors 
of the drawings. Academically successful, adaptive, 
social, and outgoing participants’ drawings show 
that they could form emotional bonding with 
school. $e compositions include classrooms, teac-
hers, classmates and ceremonies in the garden. $e 
drawings are more colorful, and they study more 
planned in a careful way. $e participants, being 
academically unsuccessful, impulsive, forgetful, 
irresponsible, have concentration disorders, study 
planlessly, and complete their work randomly in a 
short time. $ey draw more colorless things and 
sometimes completely colorless ones. School was 
shown just like an object in their drawings.
$e symbolic interpretations of drawing themes 
show that symbolic expressions change depen-
ding on the composition. $ere are personal dif-
ferences between participants’ use of colors on 
the drawings. Sometimes realistic, sometimes 
decorative painting, sometimes hot (red, pink or 
yellow etc.) or cold (black, blue etc.) colors are 
preferred by the participants.
$e developmental interpretations of drawing 
themes reveal that participants who are gi%ed, 
talented or academically successful have more 
figures, symbols, details on paper and study 
planned in their drawings; however, impulsive, 
inpatient or unsuccessful participants have no 
plan or detail. $ey complete their drawings in 
a short time as soon as possible without thin-
king on them. In this research child’s intelligen-
ce, personality, attitudes and relationships with 
other people mostly are mirrored in the school 
drawings. Composition, use of paper, and choice 
of colors a"ect these factors.
$e data also show that family’s  interpretations 
vary from family to family. Parents have positive 
or negative comments about children’s emotio-
nal development, personal characteristics, and 
academic achievement. Some parents say “prac-
tical, fast, friendly, quiet, calm, successful” about 
their child, some parents have negative thoughts 
related to their child like “naughty, lazy, asocial, 
aggressive etc.” Besides, teacher’s interpretation 
is similar to that of parents. Teachers have po-
sitive or negative thoughts about their students. 
Teachers’ thoughts are a"ected by students’ be-
havior in the classroom. $ey say frequently 
“listen to the lesson, naughty, irresponsible, the 
most hardworking student, clever, lazy etc.” and 
also, teachers’ and parents’ comments about par-
ticipants focus on personality traits, attitudes, 
and behaviors. 

D!scuss!on
In this research, it is intended to determine the 
first level of primary school students’ perception 
of school and schemas through their drawings 
of school. Case study which is one of the qua-
litative analysis methods has been used in this 
research. In the direction of the purpose of the 
research, 10 participants have been examined. In 
this research, child school drawings, interviews, 
and observation techniques are used as the main 
data collection method. $ematic content analy-
sis technique is used to analyze the data.
As a result of the research, it can be said that 
participants have a negative or positive image 
with regards to school. As a concept, school 
is drawn with its rules and physical qualities. 
Personal differences between participants are 
reflected in the composition and colors of the 
drawings. The school is described as a formal 
structure in most of the drawings. The majo-
rity of the concepts described by drawings are 
school pictures, school building, garden, flag 
pole, and school gate. Academically success-
ful, adaptive, social and outgoing participants’ 
drawings show that they have emotional bond 
with school. Compositions include classro-
oms, teachers, classmates, and ceremonies in 
the garden. Drawings are more colorful and 
they study more planned and carefully. The 
participants who are academically unsuccess-
ful, impulsive, forgetful, irresponsible have 
attention deficit disorders, study planlessly, 
and complete their work randomly in a short 
time. They draw more colorless things and 
sometimes completely colorless ones. School 
is shown like just an object in their drawings.
Wu (2009), specifying the schemas, which are 
re#ected in children’s drawings, form the social 
structure that speak of mental schemas. Envi-
ronment and relationships both establish con-
cepts and concept formation is an important 
factor which is determined (Ergün & Özsüer, 
2006). Positive or negative figures and symbo-
lic expressions take part in pictures (Burkitt, 
Barrett, & Davis, 2003). Color is re#ected in 
drawings as well as attributes of personality and 
individual di"erences in family composition.
$e findings of the research show that deve-
lopmental di"erences in children’s drawings 
according to the developmental stages. Pictures 
of children begin to be common day by day (Kı-
rışoğlu, 2002). Lowenfeld and Brittain’s (1967) 
classifications are widely accepted in the litera-
ture. Child drawings can be seen as an expressi-
on of cognitive and conceptual maturity.



� � � � � � 	 � � � 
 � � � 	 � � � � � � � � � � � � � � � �  � � � � 	 � �

626

In th!s research, 6-12-year-old ch!ldren “school” 
percept!on !s exam!ned w!th mental represen-
tat!ons of the p!cture through observat!on and 
!nterv!ew. "e f!nd!ngs result !n educat!onal 
concepts such as “school” and “draw!ngs”. "e 
results of the research show that the school !s 
perce!ved by students as a place of academ!c 
act!v!t!es. Nevertheless, school must be a place 
where ch!ldren are prepared for l!fe. "e results 
of the research also emphas!ze that use of dra-
w!ngs and case study are !mportant for th!s re-
search. "!s research !s l!m!ted to the students 
between 6-12 ages. It !s recommended carry!ng 
out researches work w!th d!#erent ages and va-
r!ables by us!ng quant!tat!ve research methods. 
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