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After 16 Years of Publishing Standards, Do CAS Standards 
Make a Difference? 

*Jan Arminio, Patty Gochenauer 

Using mem bers of professiona l associations who are a 1)(111 o] the Council for the 
Advancement cfStandards in Higher Education (G4S) consortia as a sample, this 
study investigated who uses G4S Standard" how and why they are used, and 
whether CAS Standard, are associated untb enhanced student learning. Using a 
quan titative analysis, this study f ound that 61% of the sample had heard q! (,.AS, vice 
p residents were significantiy more like{y to have heard ofCAS than those with other 
job titles, and CAS materials are used more as guides than for sel! assessment . Only 
24%of the sample indicated that they measure learn ing outcomes, and q! those 41% 

stated that there is a connection between student learning and G4S Standards. 

The Co unc il fo r th e Advancement of Stand ards in Higher Education (CAS) 
published its firs t set o f s ta ndards in 1986. The cred ibility of these standards was 
based o n inte r-association con sensu s for the purp ose of esta b lis h ing 
professional sta ndards fo r studen t d evelopment/services and pro gram s and fo r 
graduate sc hool preparati on of p ro fessionals entering the fie ld of studen t affairs 
(CAS, 1980) . Since 1986 su bsequent sta ndards have been published in 1997, 
1999, 2001, and most recently 2003. Acc ordi ng to Jacoby and Th o mas ( 986) 
these sta nda rds o ffe r essen tia l compo nents of studen t affairs programs 
regardl ess of th e o rgan iza tion 's s tru ctu re . These essentia l components (i .c ., 
standard s) are w ritten as "mus t" or "s hall" stat ements for 28 funct ional areas (e.g . 
hou sing and residence life , commu te r student pro grams and services , academic 
advising, campus pro gr am s, visitors services) plus master's level professional 
preparation (Miller, 2001) . "Sho u ld" or "may" sta temen ts , called g uidelines, are 
offer e d as d escriptors of ways to en ha n ce p ro gram quality beyond the essen tia l. 
Standards and gu idelines are w ritten in th e fo llowing ca tego ries: m iss io n , 
program , leade rship, organizatio n and management, human reso urces, fin ancial 
resources, fa cilities , technolo gy and eq u ipmen t, legal respons ibi lities, equal 
op portu nity , access and affirmative act ion, cam pus and community relations, 
diversi ty , e thics , an d assessmen t and ev aluat ion. All 28 CAS functio na l area 
standa rds a re base d o n common core "gene ra l" stand ards . These genera l 
standard s, simil ar in a ll functio na l area sta ndards , pro vid e th e foundation upon 
which specific functional area standard s a re fou nd ed . 

*Jan Arm in ie is associate professor in the Department of Counseling at Shipp ensburg 
University. Patty Gochen auer is director of the Career Development Center at Shepherd 
University . Correspondence concerning this article should be sent to jlarmi@ship.edu. 
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The first Self Assessme nt Guid e (SAG) , w hich offe rs criteria m easures in an 
assessment format fo r cond ucting a self study, was first publish ed in 1988 . SAGs 
allow for easier utilizati on of th e CAS Sta ndards (Byra n & Mull end ore , 1991). 
The self-assessment gu ides "p ro vide the p erfe ct means to judge compliance" 
with standards (Gold, 1995 , p . 68) . 

Since the first CAS Sta ndards w ere p u b lished in 1986, CAS has grown not o n ly , 
in the number of its consortium members (that now include s 32 p rofessional : 
associati ons) but also has broadened its fo cus . Originall y name d th e Co u ncil for : 
th e Advancement of Standards for Student Services/Deve lop ment Programs, i 
CAS cha nged its name to Co u ncil for th e Advancement o f Standards in Higher 
Edu cat ion to acknowledge involvement by associations and fu nc tio na l a reas 
sometimes found outside of studen t affairs (e .g., Am erican Co llege Health i 
Associati on, Co llege Information and Visito r Services Association, Co llege i 
Reading and Lea rn in g Association ). 

Th e purpose of this s tudy was to assess the impact of CAS o n p rofe ssionals in 
CAS member associations. Specifically, th e researchers sought to explore who 
uses CAS Standa rds , ho w and w hy th ey are used, and whethe r CAS Sta ndards : 
are associated with enhanced student learning. 

Literature Review 

There were two in t1uences that encouraged th e creatio n o f CAS Sta ndards. First, 
because estab lishing standards is necessary for any p ro fession, the creation of 
standards in student affairs was a natural p rogression as student affa irs 
continues to mature into a profes sion from a burge oning fie ld (Miller, 1984; 
Pate rso n & Carpenter, 1989). Paterson and Carpente r sta ted th at CAS Sta n dards 
represent "a major step forw ard in the efforts tow ard b eco mi n g a profession" 
(p. 125) . Se cond , assessmen t to obtain or m aintain accreditatio n has 
increasingly beco me a necessary part of higher education as government 
agenc ies and the public seek to hold institutions more accou ntable fo r student 
learning (Up craft & Schu h, 1996) . Th e CAS Sta ndards re p resent th e will of 
student affairs p rofessionals to set th e ir ow n standards rather than to ha ve 
others o uts ide the p ro fessio n who are p ossibly un in fo rmed as to its purpose, 
va lues, and goals se t them. "Stud e nt affairs clearl y an nounced its de termination 
to control its own destiny" (Byron & Mu lle ndore , 1991 , p. 29). 

The CAS Standards are "evolving do cum ents" (Byro n & Mull endore , 1991 , p. 
29) . Fu nctio nal a rea standards a re revised every five years and beginning with 
the 1997 sta ndards book, a new standards bo ok has be e n publi she d every two 
years . Each new "b lu eboo k" includes revised s tandards as well as new 
sta ndards for emerging functional ar e as (i.e ., student lead er ship p ro grams: 
visito r services; lesbian, gay, bisexual, and tra nsgender programs and services). 
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Utilizing CAS Standa rds 

There are a number of uses for th e CAS Standa rds . Th ey include program 
development, continuous improvement, sel f-study for accreditat ion or rev iew, 
staff devel opment, stude nt d evel opment, p rogram p lanning, program 
evalua tion, acce p tance of and education ab out student affairs service s and 
programs , political maneuverability, budgetary assistance , fram ework for e thical 
practice, and standa rd ize d language in functional areas (Bry an & Mullendore , 
1991; Gold, 1995 ; Jacobs, Hayes -Harris, Lopez, & Ward, 1995; Mann, Gordon, & 
Strade, 1991 ; Winston & Moore, 1991) . They als o provide "criteria by which 
programs of professional preparation can be judge d" (Miller, 1991). 

The CAS Philoso phy 

CAS stresses the use of se lf-study to maintain educ atio nal quality. Through 
inter-association collaboration cred ible standards can be es tablishe d upon 
which to conduc t a self study. Be cau se an organization th at represents th e 
profession at large sho uld be cha rge d with es tablishing standards (Miller , 1991), 
the CAS philos ophy di ctat es that the bro ader the collaborative effo rt the mor e 
credible and valid the standards. CAS Standards and guidelines ar e written w ith 
"consensual validity" in mind (Miller, 1991 , p. 48) . 

The CAS Process 

CAS sugges ts that student affa irs organizations cond uct a CAS study by 
establishing a bro ad-based committee includ ing staff, faculty, and stu de nts. 
Determining whether an organization complies with th e sta ndards must be 
based on documentation and su pporting ev ide nce. Th e self-study committee 
must then cre ate a fo llow-up p lan based o n recommendations from the self 
study. 

The Impact of CAS on the Profession 

There ar e se vera l studies th at have soug ht to explore the impact the 
establishment of CAS Sta ndards has made on th e profession. In 1989, Marron 
found th at the d istribution of th e sta ndards was not s ufficient. IIence, only 
minim al utilization was fo und an d the long-te rm effec ts were not predictable. 
Marron also found that more public in stitutions use CAS Standards th an 
private ins titu tio ns . Mann et. a l (1991) found that less th an one-third of th e 130 
camp us leaders in student affairs divisions surve ye d perceived any cha nges due 
to the esta blishmen t of CAS Standards. Fifty-one percent of those surveyed 
used the standards, 33% did not usc , and 16% w ere unaware of the CAS 
standards . Those w ho did report chan ge reported a strong emphasis of change 
in three o r four areas . Participants noted th at CAS Standards were u sed to 
evalu ate individual un its , measure ac hieve ment, and set goals and objectives. In 
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the comments section, 15 examples of specific use of the CAS Standards were 
noted. 

In a more recent study, Cooper and Saunders (2000) surveyed 107 leaders in 
student affairs divisions to investigate the perceived importance of the CAS 
Standards. The researchers asked if the CAS "must" statements were of 
importance to student affairs practice and if participants needed additional 
training or knowledge to comply with the CAS Standards. The researchers 
found that all of the CAS Standards "must" statements were viewed to be at 
least of some importance. Those "must" statements deemed most important 
were those of broad organizational concerns such as legal, ethical, and financial 
issues. Those of less importance were responsibilities of specific roles (i.e., 
revising and disseminating mission statements). There were statistically 
significant differences by race and gender at the p<.05 level. Women were 
significantly more likely than men to state that setting goals and selecting staff 
on the basis of education, work experience, and personal attributes were 
important standards. Women more so than men expressed more need for 
training in establishing procedures for providing appropriate professional 
development opportunities for staff. African American participants rated 10 CAS 
"must" statements as significantly more important than did White participants. 
These included the following: leaders must recruit, select, supervise, and 
develop others in the organization; evidence of effective management must 
include clear sources and channels of authority; evidence of effective 
management must include effective decision-making and conflict resolution 
procedures and accountability systems; programs and services must establish 
procedures for providing appropriate professional development opportunities; 
as well as others. 

Criticisms of CAS 

In collaborative efforts of revising CAS Standards, several criticisms have been 
frequently noted. Criticisms include that the standards are too prescriptive, are 
based on inputs rather than on outcomes, and are not available for free 
(Barrett, personal communication; Love, 2000). The graduate preparation 
program standards have been criticized for not allowing institutional programs 
to create unique niches (Love, 2000). 

Methodology 

The current study is more comprehensive than those discussed above in that it 
seeks participants from all of CAS member professional associations and at a 
variety of organizational levels within an institution. Surveying members of 
professional associations who belong to the CAS consortium, this study, 
sponsored by CAS, sought to explore who uses CAS Standards and Guidelines, 
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how are they used, and if th ere is evide nce th at CAS Stan da rds and Guidelines 
have enhanced stu de nt learning. 

In the summer of 2000, member associa tions of CAS were asked to participate 
in this stu dy by provid ing address labels of a random sa mple of 5% of their 
membership. Twenty-two profe ssional associations agreed to participat e (see 
Table D. Th ese me m bers w ere sent a survey asking for demograph ic 
information including th eir p os ition title and institution w here they were 
employed . Additionally they were asked whether they had heard of CAS, what 
CAS materials the y had used o r read, h ow they had used the CAS standards a nd 
guide lines , and w hether CAS had influenced learning at their institution . 
Respondents w er e also give n the opportunity to comment on th e survey items. 
A total of 5,506 surve ys were mailed. Of th ose , 1,481 surveys were returned 
from members of 23 professional associations for a participation rate of 27% 
(see Table l ) . No foll ow-up mailings were sent. 

It is interesting to note th e influ ence in th e results of the "cro ss pollination " of 
profess ional associatio n me mbership . In othe r words , there w e re instances of 
memb ers of one professional association indicating using CAS standa rds in a 
functional area in di rectly related to that p rofessional associatio n . Also , several 
participants w er e sent more than one survey as they were members of more 
than one CAS member p rofessional ass ociation . 

Results and Discussion 

This sec tion will dis cuss who is most likely to usc CAS Standards and at what 
institutions are they most likely to be empl oyed. Also , what particular CAS 
materi als ar e used an d for what purposes th ey are used will be explored. 
Result s are der ived from both a statistical analys is an d broad themes ge nerated 
from open-ended questions. Participant quot es are offere d to illustrate specific 
examples. 

Who Had Heard of CAS Standards 

Sixty-one p ercent ( n = 890) of th e 1,481 respondents had heard of CAS. Of the 
resp ondents wh o h ad h eard of CAS, 51.6% were fro m public institutions an d 
18.4% were from private institutions. Of those w ho had heard of CAS in the 
sample , 42% were dir ector s and ass ociate directors, 19.8% w er e vice presidents 
and associate vic e presidents , 17.6% were deans and associate deans, 10.8% 
were assistant directors and coord inators, and 3.3% w ere faculty. Us ing a 
Pearson chi-square stat istic (p<.05) it was fo un d that there were sign ifica nt 
difference s regarding wh o had previously heard of CAS by job titl e . Vice 
presid ents/ associat e vice presidents were most lik ely to ha ve heard of CAS 
(85%) , foll owed b y 69% of the deans/associat e deans , 60% o f the 
directors/ associate dir ectors, 54%1 of the ass istant di rec to rs/ coord ina to rs , and 
38% of the faculty members (see Figure D. 
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Table 1 

Survey Sample Rates of Professional Organizations 

Organization Number of Surveys 

Sent Returned Return Rate % of Total 

AAEA 57 27 47.4% 1.8% 

ACCA 200 5 2.5% 0.3% 

ACPA 760 218 28.7% 14.7% 

ACCED 240 51 21.2% 3.4% 

ACUHO-I 875 255 29.1% 17.2% 

ACUI 161 40 24.8% 2.7% 

AFA 66 22 33.3% 1.5% 

ASJA 145 35 24.1% 2.4% 

CIVSA 15 4 26.6% 0.3% 

CACUSS 63 14 22.2% 0,9% 

CRLA 98 20 20.4% 1.3% 

NACADA 200 62 31.0% 4.2% 

NACA 17 8 47.0% 0.5% 

NACAS 90 26 28.9% 1.7% 

NACE 230 23 10.0% 1.5% 

NADE 109 28 25.7% 1.9% 

NASFAA 296 87 29.4% 5.9% 

NASPA 779 256 32.9% 17.3% 

NAWE 280 66 23.6% 4.5% 

NCCP 20 10 50.0% 0.6% 

NIRSA 150 36 24.0% 2.4% 

NODA 250 40 10.0% 2.7% 

SACSA 405 115 28.4% 7.7% 

~~ ~ 2.2% 

TOTAL 5,506 1.481 
Note. AAEA=American (Am) Association (Assoc) for Employment in Education (Ed), ACCA=Am 
College (Coli) Counseling Assoc. ACPA=Am Coli Personnel Assoc, ACCED=Am Collegiate 
Conferences & Events Directors (Dir). ACUHO·I=Assoc of Coli & University (Univ) Housing Officers· 
International (Int), ACUI=Assoc of Coli Unions Int, AFA=Assoc of Fraternity Advisors, ASJA=Assoc for 
Student Judicial Affairs, CIVSA=Campus Information & Visitors Assoc, CACUSS=Canadian Assoc of 
Coli & Univ Student Services, CRLA=Coli Reading & Learning Assoc, NACADA=National (Nat) 
Academic Advising Assoc, NACA=Nat Assoc for Campus Activities, NACAS=Nat Assoc of Coli 
Auxiliary Services, NACE=Nat Assoc of Colleges & Employers. NADE=Nat Assoc for Development 
Ed, NASFAA=Nat Assoc of Student Financial Aid Administrators (Admin), NASPA=Nat Assoc of 
Student Personnel Admin, NAWE=Nat Assoc for Women in Ed. NCCP=Nat Clearinghouse for 
Commuter Programs, NIRSA=Nat Intramural Sports Assoc. NODA=Nat Orientation Directors Assoc. 
SACSA=Soulhem Assoc for Coli Student Affairs 
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Figure 1. Percentage of Respondents in Each Job Category Who Had 
Heard of CAS (N = 1,481) 

CAS Resources and How They Are Used 

Participants noted that CAS Standards were used in the following ways: in 
assessment, evaluation, or accreditation review; as a reference guide or 
resource; for professional/staff development; and to increase institutional 
support. 

More respondents used CAS materials to guide their programs than for self 
assessment. Of the three "bluebooks" of standards 0986, 1997, and 1999) the 
largest percentage of respondents used the 1997 standards "bluebook" as a 
program guide. In fact, of the three "bluebooks," usage followed a similar 
pattern: more respondents used them to guide programs than solely read them, 
but more respondents read them than used them for self assessment purposes 
(see Table 2). However, self-assessment guides (SAGS) were more likely to be 
used for self assessment than solely read or used as a guide for programs. Of 
the functional area self-assessment guides, housing and residence life was the 
guide most owned by respondents (5.9%), followed by campus programs 
(4.9%), and then orientation programs (3.7%). Almost 4% of the respondents 
indicated that they possessed all of the SAGS. 

The following quotes highlight specific examples of how the CAS Standards 
are used. One participant from the Association of Fraternity Advisors 
indicated, "We have used the standards to do a formal self-evaluation of our 
graduate program, including curriculum assessment, faculty load, criteria for 
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performance, e tc." A member of th e Na tio nal Associatio n o f Ca mp us Activities 
(NACA) sta te d, "We a re currently u sin g CAS Standard s to h elp evaluate o ur 
serv ices and p ro grams fo r commute r stude nts ," A respondent from th e 
Natio nal Associati o n of Student Pe rsonne l Admin istrato rs (NASPA) wrote , "We 
used th em as gui des to help u s with o ur institutional self stu dy . We deve loped 
ch arts to show how well we we re p erforming in th e a reas of serv ices we 
p rovide to our students." Another NASPA re spo nd e nt s ta te d , "Th is insti tution 
is geare d towa rd the w orking ad u lt an d is located in th e ce nter o f a major ' 
financia l d istric t. The u nive rs ity used CAS when assessing th e need for a 
stu dent union b u ild ing." 

Table 2 

Percentage and Type of Use of the 1986, 1997, and 1999 CAS Standards
 
Bluebooks by All Respondents (N =1,481)
 

Bluebook Read Used as Used for 
Edition Program Guide Self-Assessment 

1986 9.1% 11.0% 5.7% 

1997 11.5% 13.3% 8.1% 

1999 6.8% 8.8% 5.1% 

When it co mes to u sing the Sta ndards as a to ol to develop goals and mission 
s ta tements, one responde nt w ho is a me mbe r o f the America n College 
Personnel Asso ciat ion (ACPA) state d , "When writing program goals, w e have 
be co me mo re goa l specific; activiti e s a re better th o ught o u t and 
conceptualized ," One National Cle aringhouse for Co mmute r P rograms (NCCP) 
resp ondent replied, "I've used the sta n dards for commuter student programs 
to write up a proposal o n w hat o ur un ive rsity should b e do ing for com muter 
students . . . . I've use d the sta ndards for leade rsh ip p rograms to expand our 
offer ings." 

Regarding profe ssional a nd staff deve lo p m ent a me mbe r o f NASPA replied 
the Sta ndards "cha nge d the w ay we trai ne d o ur stud en t me mb e rs o f judi cial 
co u ncil" and th ey a re utili zed "in impl em enting educational sanctio ns ." A 
membe r of Nationa l Associatio n o f College Auxilia ry Se rvices (NACAS) 
indi cat ed the Standards are used "in work w ith re s idence hall staff in cl ass and 

works hop s to hel p th e student staff u n de rsta nd w hy we n eed to work to mec"t,1 
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specific goals." One ACPA respondent stated the Standards were "used at a 
staff retreat to discuss functional areas." Another member of NASPA 
commented that "the Standards are a very practical tool in teaching the 
profession and the components of student affairs. So, learning and the 
Standards work hand in hand." 

Several respondents noted using CAS Standards to document support for 
increased resources, including two respondents from ACPA. One stated using 
the Standards as a "basis to get funding for a Women's Center on campus" and 
another who stated, "[our organization] continues to use them to support the 
need for increased resources and defend against budget cuts." 

Influence of CAS on Learning 

Respondents were asked if they measured learning outcomes, and if so, was 
there a connection between CAS Standards and positive learning outcomes. 
Twenty-four percent stated that they did measure learning outcomes. Of those, 
41% percent stated that there was a connection between learning outcomes 
and CAS Standards. Twenty-eight percent stated there was a connection but it 
was vague. Only 2% of all of the respondents stated that CAS standards had 
no connection to learning outcomes. The remainder of the respondents stated 
that they were unsure if CAS standards influenced learning outcomes. Those 
at research and doctoral institutions were most likely to indicate that they were 
measuring learning outcomes compared with those at liberal arts, 
comprehensive, or community colleges, however the differences were not 
statistically significant. 

Using the Pearson chi-square statistic (p<.05) it was found that there were 
significant differences regarding the job titles of those who measured learning 
outcomes. The largest percentage of professionals measuring learning 
outcomes by job title were faculty members (76%), followed by vice presidents 
and associate vice presidents (53.5%), deans and associate deans (42%), 
assistant directors and coordinators (41.6%), directors and associate directors 
(38%) . 

As was stated above, 41% of those who measure learning outcomes stated that 
CAS Standards had influenced their programs and services. Using the Pearson 
chi-square statistic (p<.05), new professionals who had heard of CAS were 
significantly less likely to state that CAS positively influenced programs and 
services. Vice presidents and associate vice presidents who had heard of CAS 
were significantly more likely to state that CAS positively influenced programs 
and services (82%), followed by deans and associate deans (79%), directors and 
associate directors (68.5%), faculty members (67%), and assistant directors and 
coordinators (56%). In the comment section a NASPA respondent who 
utilizes CAS Standards stated "CAS Standards keep programs honest. They 
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make sure programs provide students with learning o p porturuties about 
other cu ltures , b ackgrou nds, e tc. " A membe r of th e Na tio n al Academic ~ 

Advising Association (NACADA) re sp o nded, "It has closed th e loop in 2 

stude nt activ ities advising to see if stu dent leaders learn o r do n o t. " An ACPA S 

re spondent indicated, "Inte rn sh ip st udents us e th e m to evaluate the ir site an d ~ 

to d evelop ' id eal' progr ams . They are expecte d to u nd erstand th e CAS j 

Standards' ro le in student p e rsonnel. " A member of the Na tio n a l O rientation j 

Directors Associati on (NODA) s ta ted, "O u r miss ion state ment is b ased on j 

CAS. One of our primary goals is to help n ew students make a successful ~ 

transit ion to the university . Thi s is measu red through GPA of first-semester ( 
stud ents ." C 

C 

It was fo und that CAS users at public in stitutions were sta tistically significantly ~ 

more likely to indicat e th at CAS Standards p ositively influenced their pro grams i 
and se rvices than th eir counterparts at privat e institu tions (Asy mp . Sig.= 000) . I 
More of those w ho felt CAS positive ly influenced th eir programs o r services 
used the 1997 bluebook as a gu ide th an the o ther CAS resources in other ways. 
Participants stated that CAS Sta ndards were mos t influential in assessing r 
current p rograms and th en expanding current programs (see Table 3). [ 

Table 3 

How CAS Standards Influence Student Affairs Programs and Services 

S 

Impact of CAS Standards %* Responding Yes 

Assessing Current Program 

Expanding Current Programs 

Mission Statement and Goals 

Justified Current Program 

Student and StaffTraining and Development 

Guide forNew Programs 

Influence Budget requests 

27% 

22% 

13% 

10% 

8% 

5% 

4% 

* of respondents who stated thatCAS influenced programs andservices ontheir 
campuses (11=605) 
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Reasons fo r th e lack of connectio n b etween learning ou tcomes and CAS 
Standards varied . O ne reason inclu ded the lack of CAS Sta ndards in specific 
areas. Fo r exam p le, a NASPA member stated, "When I worked w ith commu ter 
stude nts, they pro vided criteria agains t w hich we could assess our practice . 
Now that I work w ith adult learners, there are no CAS Standards tha t con nect." 
Another reason is that o the r standards were being u tilized, such as the 
Associati on of College and Univers ity Housin g (ACUHO) and th e Nat ional 
Associatio n of Co llege Employers (NACE) guidelines for career se rvices offices . 
Still other reasons for th e lack of con nectio n between learning ou tcomes and 
CAS Standards include th at student sati sfaction is measured more than le arning 
outcomes, th e p ro cess of assessment is just beginning , and that as sessment is 
done through a central office on ca mpus . One Southern Associatio n of College 
Student Affairs (SACSA) respondent sta ted th at as sessment of student learning 
is "very marginal , most em phasis is on satisfaction with se rvice rather than 
learning outcomes." 

Several re sp ondents noted that CAS should itself b ecome an accrediting body 
rather than being a to ol to be u sed in other ag e ncies' accred itation . One AFA 
member n ot ed, 

If student affa irs agencies are to maintain th eir "fa ir share" of camp us 
resources , CAS criteria mu st be ta ke n to th e next level - ac cre d itation . 
Academic faculty w ill n ev e r respect what student affa irs st aff do until our 
staff and se rv ices mu st be accredited in a manner simila r to th eir own 
academic departments and programs. 

Fecutty Members 

Unlike previous stud ies exploring CAS Standards , thi s study gained insight into 
the us e of CAS Standards in ac ademic affa irs . Faculty re spondents w e re 
members of 12 CAS professional as sociations. The two professional 
assoc iations with th e largest percentage of facu lty members we re the National 
Associatio n of Deve lo p me nta l Educators (22% of th e fac u lty in th e sa mp le 
were members) an d th e Ameri can College Personnel Asso ciation (17 .7% of the 
faculty in the sa mp le w er e members) . Th ese tw o associations most lik el y 
represent two dist in ctive groups of fac ulty member s in terms of whom th ey are 
teaching and what is being tau ght. 

Of the 77 fac u lty respondent s , 37 .7% had h eard of CAS. Th ere seemed to be 
no particular use pattern of CAS materials . Faculty respondents utilized a 
variety of functional are a sta n dards and assessment gu ides as mu ch as th e 
master's graduate student affa irs p rogram standards. 
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General Comments 

Respondents a lso offered positive co m me nts about CAS in ge n e ral . These 
comments included th at th e standards are ve ry appropriate and thoroughly 
written and that CAS is "critical ." 

There were severa l criticisms of CAS. One theme noted th at the sta n d ard s w ere 
not user friendly , especially for smaller institutions or those offi ces w ith one 
professio nal staff member. Another common theme was that responden ts had ; 
become aware o f CAS through their graduate programs , but their current 
institution "rare ly refe rs " to CAS Sta ndards . For instance, a Coll ege Reading and 
Learning Associatio n CCRLA) membe r stated, 

We are currently not u sing the CAS Standa rds . We a re, T feel , a t th e 
crossroads in my p rogram. I want to im ple m e nt s tan da rds as do so m e of 
th e faculty ; o ther faculty don't want s tandards . Why not? They fe a r change 
- and how they w ill n e ed to change what th e y d o . 

Other respondents sta ted th at they did no t h av e th e updated versions or that 
th ey did not know how to obtain updated CAS materials . An ACPA respondent 
stated th at "th e difficulty is helping o thers who ar e unfa m ilia r w ith the CAS 
Standards to recognize its va lue and a p p licatio n. " 

Implications 

The results of this study indicate th at si nce its inception in the late 1970s, CAS 
has becom e familiar to professionals in stu d e nt affairs programs and services 
and even to some d egree in academic affai rs . In fa ct, o nly 2% of those who 
had heard o f CAS stated that CAS did not influence their programs an d 
se rvices. Tn this rega rd then , CAS h as made a difference in the practice of 
student affairs. 

In this curre nt study almo st 15% of vice presidents/ asso ciate vice presidents 
and 30% of deans/associate deans had not h e ard o f CAS. In Man n et a!. 's study 
(1991) of student affa irs leaders 16% were n o t aware of CAS Standards. 
However, Mann ct a!. found that less than one-third o f the parti cipants fe lt th at 
CAS positively influ enced programs whe re as in th is study 82% o f vice 
p residen ts/ associate vice presidents and 79% of deans felt that CAS positively j 

influenced pro grams . It would appear that a similar percentage o f s tu dent II 
affairs leadersh ip is still unfamiliar with CAS Sta ndards b ut there has been an !­

increase in those who beli eve that CAS p o sitive ly in flu e n ces programs and ' 
serv ices. 

This study indicates that CAS Sta ndards are still utilized less at private 
in stitutions than other types o f institutions. CAS should s trive to increase the : 
aw are ness of its standard s a nd their potential role in e n hancing the quality of I; 
programs in liberal arts institutions and co mmu n ity colleges. Certainly , further I 
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research is necessary to determine more e ffective ways to mark et and 
distribute CAS Standards n o t only to stu dent affairs leadership but a bro ader 
spectru m of professionals as well . Due to th e low number of respondents who 
indicate d that th e y are me asuring learning o utcomes, the student affairs 
profession ge nera lly as w ell as CAS in particular should better ad voca te for th e 
necessity of measuring le arning and ma king decisions based o n data . 

The results o f this study would indicate th at new p rofessionals are learning 
abo ut CAS in graduat e programs but th en may not be involved in assessment 
as new p ro fessionals. It is important for new pro fessiona ls to be involved not 
only in the implementation of assess ment p roj ects but also in their pl anning to 
set a st ro ng foundation of being comfortable w ith and competent in 
conducting assessment. 

CAS ha s create d a system of revising standa rds and guidelin es . Stan da rds are 
revised app roximately eve ry five years on a rotati onal basis. Since a new 
Standards bluebook is publi shed every five years , ne w and revised Standa rds 
can be obta ined in a tim ely manne r. Publi shing updated and revised standards 
is a w orthy enterprise, however it would appear th at CAS may want to 
conside r a longer time lapse be tween "b luebook" publications or in crease its 
marketin g since the use of the 1999 "blue bo ok" falls below th at o f th e 1997 
"blueb ook ." It is p ossible that institutions and professionals w ho purchase CAS 
materials may b e hesitant to do so every two year s. It may also be p ossible 
that student affairs professionals do not realize how fre q ue ntly ed itio ns are 
upd ated and to what ext en t. 

Users of CAS Standards may want to contact their professional association 's 
represe nt ative to CAS for additional information on CAS res ources and 
initiatives or to offe r feedback and part icipate in revising alr eady existing CAS 
Standards or to c reate n ew stan da rds. Because CAS h as recently devised more 
specific learning o utcome sta te me nts in its genera l stan dards , future research 
sho uld stud y to w hat degree new CAS initiatives influence learning outcomes 
of programs and services in higher ed ucatio n . 

Finally, CAS may w ant to exp lore the n otion of accreditation . As in d icated 
here, the CAS p hiloso p hy of self assessment has been influential. Some 
professionals beli eve th at some form of accre d ita tion or ce rtification would 
serve as a more influential means of ens uring quality. Before embarking upon 
this however, th e a uthors recommend that CAS consid er carefully whether 
accredita tion has improved and e ns ured the quality of higher educatio n ove r 
the long term in a way th at self assessment has n ot. 
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