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AUKSTOSIOS MOKYKLOS

INTERNACIONALIZACIJOS
PARAMETRAI IR KOKYBES

VERTINIMAS

SANTRAUKA

Straipsnyje aptariama aukstojo mokslo internacionalizacija,
jos koncepcijos ir raiskos formos. Analizuojami aukstosios mo-
kyklos internacionalizavimo badai ir priemonés, aukstosios
mokyklos internacionalizavimo motyvy jvairové. Keliamos
aukstojo mokslo internacionalizacijos kokybés vertinimo pro-
blemos, apzvelgiami aukstojo mokslo internacionalizacijos
kokybés vertinimo budai. Remiantis aukstojo mokslo interna-
cionalizacijos parametrais ir aukstojo mokslo kokybés vady-
bos teorija ir praktika, siiloma taikyti tokig aukstojo mokslo
internacionalizacijos kokybés vertinimo metodologija, kuri
leisty tinkamai ir kvalifikuotai, pagal apibréztas internacio-
nalizacijos kokybés dimensijas, kriterijus ir rodiklius, vertinti
aukstosios mokyklos internacionalizacijos kokybe ir jos raidos
tendencijas.

PAGRINDINIY SAVOKY APIBREZIMAI

« Aukstojo mokslo internacionalizacija - tarrptautiniy, tarpkul-
tariniy ir/ar globaliy reiskiniy atsispindéjimas aukstojo mokslo
tiksluose, funkcijose (studijos, tyrimai, paslaugos) ir jo jgijimo
procese.

« Aukstojo mokslo internacionalizacijos kokybés vertinimas — in-
formacijos rinkimas, sisteminimas ir analizé apie tarptautiniy,
tarpkultdriniy ir/ar globaliy reiskiniy integravimo j svarbiau-
sius universiteto ar kolegijos procesus pagal nustatytus studi-
ju internacionalizacijos parametrus atsizvelgiant | aukstosios
mokyklos plétros ir vartotojy poreikiy tenkinima.

« Aukstojo mokslo internacionalizavimas institucijos lygmeny-
je —tarptautiniy, tarpkultdriniy ir/ar globaliy reiskiniy integra-
vimo j studijy procesa pagrindimo ir jgyvendinimo aukstojoje
mokykloje badas.

« Aukstosios mokyklos internacionalizacijos parametrai - uni-
versiteto ar kolegijos duomenys apie tarptautiniy, tarpkultari-
niy ir/ar globaliy reiskiniy integravima j universiteto ar kolegi-
jos studijy programas, tyrimus ar teikiamas paslaugas, kuriais
remiantis galima jvertinti pasiekta studijy internacionalizavi-
mo lygj ir jo kokybe.

« Aukstosios mokyklos internacionalizavimo iniciatyvos — uni-
versiteto ar kolegijos akademiné (studijos, moksliniai tyrimai,
akademiniai renginiai, parama akademinei bendruomenei ir
pan.) veikla su tarptautiniy, tarpkultdriniy ir/ar globaliy reiski-
niy dimensija.

PARAMETERS OF HIGHER SCHOOL
INTERNATIONALIZATION
AND QUALITY ASSESSMENT

ABSTRACT

The article presents the analysis of higher education interna-
tionalization, its conceptions and forms of manifestation. It
investigates the ways and means of higher education interna-
tionalization, the diversity of higher school internationalizati-
on motives, the issues of higher education internationalizati-
on quality assessment, presenting an overview of assessment
of higher education internationalization quality. On the basis
of higher education internationalization parameters and qua-
lity management theory and practice, it is proposed to apply
such a methodology of higher education internationalization
quality assessment which would allow assessing the quality
of higher education internationalization and its developmen-
tal tendencies in a proper and qualified way, according to the
defined internationalization quality dimensions, criteria and
indicators.

DEFINITIONS OF KEY WORDS

« Internationalization of Higher Education - reflection of inter-
national, intercultural and/or global phenomena in the goals
and functions of higher education (studies, research, services)
and the process of acquisition of higher education.

« Assessment of Higher Education Internationalization Quality —
collection, systematization and analyses of information on
integration of international, intercultural and/or global phe-
nomena into the main processes at university or college, ac-
cording to the set study parameters of higher school interna-
tionalization, taking into account the requirements of higher
school development and consumer demands.

« Organizational Structures of Higher School for Internationaliza-
tion of institution - intellectual, financial, and material univer-
sity and college resources and their management (planning,
organization, motivation, control and etc.) with dimension of
international, intercultural and/or global phenomena.

« Parameters of Higher School Internationalization - university
and college data about the integration of international, inter-
cultural and/or global phenomena into university or college
study programmes, research or provided services; this data is
used as the basis for evaluation of the achieved level of study
internationalization and its quality.

- Initiatives of Higher School for Internationalization - univer-
sity or college academic activity (studies, research, academic
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« Aukstosios mokyklos organizacinés struktaros institucijos inter-
nacionalizacijai - universiteto ar kolegijos, kaip organizacijy,
intelektniai, finansiniai, materialiniai iStekliai ir jy vadyba (pla-
navimas, organizavimas, motyvavimas, kontrolé ir pan.), su
tarptautiniy, tarpkultariniy ir/ar globaliy reiskiniy dimensija.

« Aukstyjy mokykly fransiziné sutartis — dviejy auks$tyjy moky-
kly sutartis reguliuojanti ilgalaikj bendradarbiavima, kai uz
tam tikra vienkartinj ir/arba pastovy atlygj vienai aukstajai mo-
kyklai (fransizés gavéjui) suteikiama teiseé tiksliai apibréztomis
salygomis naudotis tam tikromis kitos aukstosios mokyklos
(fransizés davéjo) teisémis (jgyvendinti jos studijy programas,
naudoti tos aukstosios mokyklos varda, jos sukaupta patirtj ir
pan.).

« Studijy internacionalizacijos dimensijos — aukstosios moky-
klos veiklos sritys ir/ar tos veiklos rezultatai, svarbus tarptau-
tiniy, tarpkultariniy ir/ar globaliy reiskiniy integravimui j stu-
dijy procesa ir i$ esmés nulemiantys studento saviugdos ir jo
jgyjamos kvalifikacijos kokybe.

« Studijy internacionalizacijos kriterijai — pozymiai, kuriais re-
miantis nustatoma atskiros aukstojo mokslo jstaigos studijy
internacionalizacijos dimensijy (veiklos sri¢iy ir/ar veiklos re-
zultaty) bakle.

- Studijy internacionalizacijos rodikliai - kiekybiniai arba
kokybiniai duomenys, kuriais remiantis galima vertinti ir
jvertinti studijy internacionalizacijos bukle auks$tojo mokslo
institucijoje.

[VADAS

Visame pasaulyje spartéjant integracijos ir globalizaci-
jos procesams, iSauga mokslo ir studijy internacionali-
zavimo poreikis, kinta aukstyjy mokykly veiklos para-
metrai. Tarptautinis Europos aukstojo mokslo erdvés
konkurencingumas, tarptautinis mobilumas ir aukstas
universitety bei kolegijy absolventy jsidarbinimo lygis
bei sékminga integracija j tarptautine darbo rinka (angl.
employability) yra pagrindiniai Bolonijos proceso tikslai
(Lourtie P, 2001). Pastarieji aukstosioms mokykloms ke-
lia naujus tarptautinio bendradarbiavimo reikalavimus:
didinti déstytojy ir studenty mobiluma, socialinj ir aka-
deminj atviruma, diegti europietiskus metmenis studi-
jy procese ir tuo pagrindu sparciau internacionalizuoti
studijas.

Analizuojant aukstojo mokslo tarptautines dimen-
sijas jvairiose tarptautinése sutartyse bei mokslingje
literatUroje pastebéta, kad studijy ir mokslo internaci-
onalizacijos koncepcija vis placiau pripazjstama, o in-
ternacionalizavimo procesas tampa vis brandesnis. Tad
aukstosioms mokykloms negalima atidélioti tarptauti-
niy reiskiniy dimensijy integravimo j savo veikla bei jy
kokybés vertinimo ir tobulinimo. Specifiniai studijy in-
ternacionalizavimo procesai, procediros ir programos
(studenty ir déstytojy mainai, jungtiniy laipsniy (angl.
Joint degree) ir dviejy laipsniy (angl. Double degree) stu-
dijy programos, tarptautiniai tyrimai, kalby mokymas

events, support for academic community and etc.) with interna-
tional, intercultural and/or global phenomena dimension.

« Internationalization at Institutional Level — way of validation
and implementation of integration of international, intercul-
tural and/or global phenomena into the study process at higher
school.

« Franchise Agreement in Higher Education — agreement between
two higher education institutions which regulates a long-term
cooperation when one higher school (recipient of franchise) is
conferred the right to use the rights of the other higher school
(provider of franchise) for a certain remuneration received as a
lump sum and/or permanent payment (to implement its study
programmes, to use the name of the higher school, its accumu-
lated experience, and etc.)

« Dimensions of Study Internationalization - areas of higher school
activity and /or outcomes of this activity, important for integra-
tion of international, intercultural and/or global phenomena
into the study process, crucial for the quality of student’s self-
education and the acquired qualification.

« Criteria of Study Internationalization - features used as the basis
for identification of the state (activity areas and/or activity out-
comes) of study internationalization dimensions at a separate
higher education institution.

« Indicators of Study Internationalization - quantitative or qualita-
tive data used as the basis for assessment and evaluation of study
internationalization state at a higher education institution.

INTRODUCTION

Rapidly increasing processes of integration and globalisa-
tion in the world raise the demand for internationalization
of science and studies, thus changing parameters of high-
er education activity. International competitiveness of
European higher education space, international mobility
and high level of employability of university and college
graduates and successful integration into the internation-
al labour market are the main goals of Bologna process
(Lourtie P, 2001). The latter raise new international coop-
eration demands for higher schools: to increase teacher
and student mobility, social and academic openness, to
implement European dimensions in the study process
and on this basis to internationalise studies more rapidly.

Analysing international dimensions of higher educa-
tion in various international agreements and scientific lit-
erature, it has been noticed that the conception of study
and science internationalization is being increasingly
recognised, whereas the process of internationalization
is becoming more mature. Thus higher schools cannot
delay the integration of international phenomena dimen-
sions into their activity and their quality assessment and
development. Specific study internationalization proc-
esses, procedures and programmes (student and teacher
exchanges, Joint degree and Double degree study pro-
grammes, international research, language teaching and
etc.) have become a usual part of today’s higher school
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ir pan.) yra tape jprasta Siuolaikiniy aukstuyjy mokykly
veiklos dalimi. Taciau teorinés literatros apie aukstojo
mokslo internacionalizavima analizé rodo, kad apskritai
paémus sisteminé internacionalizavimo kokybés ste-
bésena ar jvertinimas yra ganétinai silpnas, o esamos
kokybés uztikrinimo sistemos aukstajame moksle daz-
nai neadekvacios internacionalizacijai. Tvirtinama, kad
jprastos aukstojo mokslo kokybés uztikrinimo sistemos
ir modeliai turi bati tobulinami pritaikant juos Siuolai-
kinéms realijoms (Cheng Y. C., 2003). Siekiant jvertinti
studijy internacionalizavimo procesg daznai atliekami
tyrimai (Mazzarol T., 1998; De Decker, F., 2003; Van Hoof
H.B., Verbeeten M., 2005; Knight J. 2006) arba sukuria-
mi ir pritaikomi specialls internacionalizavimo proceso
kokybés vertinimo ir tobulinimo modeliai (OECD, 1999).
Vadinasi, iskyla internacionalizavimo proceso kokybés
vertinimo problema: néra vieningos auks$tojo mokslo
internacionalizavimo sampratos, apibrézty jos kokybés
vertinimo kriterijy ir aukstojo mokslo internacionalizaci-
jos kokybés vertinimo sistemos kaip tokios.

Aukstojo mokslo internacionalizavimas pasauliniu
mastu socialiniuose moksluose néra nauja tema. Taciau
teorinés literatUros 3altiniy paieSka parodé, kad si tema
Lietuvoje, priesingai nei aukstojo mokslo kokybé, labai
mazai tyrinéta tiek teoriniu, tiek praktiniu poziariu. Tad
cia ir slypi Sio straipsnio aktualumas, nes studijy in-
ternacionalizavimo procesai (akademinis mobilumas,
internacionalizuotos studijy dalyky programos, Joint
degree ir Double degree studijy programos, tarptauti-
niy moksliniy tyrimy projektai, internacionalizavimo
plétros projektai ir t. t.) svarbis ir Lietuvos aukStosioms
mokykloms. Vadinasi, tyrimo problema ta, kad sto-
kojama aiskios aukstojo mokslo internacionalizacijos
sampratos, neapibrézti svarbiausi auk$tojo mokslo in-
ternacionalizacijos parametrai, sudarantys prielaidas
projektuoti aukstojo mokslo internacionalizavimo ko-
kybés vertinimo modelius ir jais remiantis tobulinti viso
aukstojo mokslo kokybe.

Sio straipsnio tyrimo objektas yra aukstosios
mokyklos (kolegijos ir universiteto) internacionalizacija
ir jos kokybés vertinimas. Straipsnio tikslas — pagristi
aukstosios mokyklos internacionalizacijos parametrus ir
jy kokybés vertinimo galimybes atsizvelgiant j Siuolaiki-
nes Europos aukstojo mokslo plétros tendencijas. Siam
tikslui siekti keliami Sie uzdaviniai:

1. Pateikti auks$tojo mokslo internacionalizacijos
sampratg; 2. Aptarti aukstosios mokyklos iniciatyvas ir
organizacines struktdras, reikalingas institucijos inter-
nacionalizavimui; 3. Remiantis aukstojo mokslo kokybés
vadybos teorija bei aukstujy mokykly, praktika pagrijsti
galimus aukstosios mokyklos internacionalizacijos pa-
rametrus (dimensijas, kriterijus ir rodiklius bei kokybés
vertinimo buadus).

activity. However, the analysis of theoretical literature
resources about higher education internationalization
shows that, in general, systematic monitoring or evalua-
tion of internationalization quality is rather weak, whereas
the present quality assurance systems in higher educa-
tion are often inadequate to internationalization. It has
been asserted that the usual higher education quality as-
surance systems and models should be improved adapt-
ing them to today’s realities (Cheng Y. C,, 2003). Research
is often performed to (Mazzarol T, 1998; De Decker, F.,
2003; Van Hoof H.B., Verbeeten M.l 2005; Knight J. 2006)
or special models of internationalization process quality
assessment and improvement are created and adapted
(OECD, 1999) to evaluate study internationalization proc-
ess. In consequence, the process of internationalization
encounters the issue of quality assessment: lack of unified
concept of internationalization quality of higher educa-
tion, defined quality criteria of it assessment and perfect
higher education internationalization quality assessment
system as such.

Higher education internationalization in social sci-
ences is not a new topic on the global scale. Yet theoreti-
cal literature source analysis showed that this topic has
been very little researched both theoretically and practi-
cally in Lithuania, contrary to the term of higher educa-
tion quality. Here lies the relevance of this article as
study internationalization processes (academic mobility,
internationalized study subject programmes, Joint degree
and Double degree study programmes, international scien-
tific research projects, internationalization development
projects, and etc.) are important for Lithuanian higher
schools as well. Hence, research problem is that up to
now the concept of higher education internationalization
has not been clear; the major parameters of higher edu-
cation internationalization are not defined, which creates
assumptions for designing higher education internation-
alization quality assessment models and on their basis de-
veloping the quality of the whole higher education.

Research object of this article is higher school (col-
lege and university) internationalization and its quality as-
sessment. The purpose of the article is to validate the pa-
rameters of higher education internationalization and their
quality assessment possibilities with respect to modern
European higher education development tendencies. To
achieve the purpose the following objectives were set:

1.To present the concept of higher education interna-
tionalization; 2. Discuss the initiatives and organizational
structures of higher school for internationalization of the
institution; 3. On the basis of the theory of higher educa-
tion quality management and practice of higher schools
to validate possible parameters of internationalization (di-
mensions, criteria and indicators) and quality assessment
methods.



Inga JUKNYTE-PETREIKIENE

AUKSTOSIOS MOKYKLOS INTERNACIONALIZACIJOS PARAMETRAI IR KOKYBES VERTINIMAS - PARAMETERS OF HIGHER SCHOOL INTERNATIONALIZATION AND QUALITY ASSESSMENT

Taikytityrimo metodai - tarptautiniy dokumen-
ty, mokslinés literatiros loginé ir lyginamoji analizé,
projektavimas ir sisteminimas.

1

AUKSTOJO MOKSLO
INTERNACIONALIZACIJOS KONCEPCUOS,
RAISKOS MODELIAI IR TIKSLAI

Aptariant aukstojo mokslo tarptautinius rysius, anali-
zuojant aukstojo mokslo tarptautines dimensijas jvai-
riose tarptautinése sutartyse bei jvairiy Saliy teorinéje
literatdroje vis dazniau vartojama internacionalizacijos
sgvoka. Internacionalizavimo procesy turinys ir tikslai
per pastaruosius 25 metus gerokai pakito, kai sustipréjo
aukstojo mokslo internacionalizacijos fenomenas visa-
me pasaulyje (Knight J., 2004; Campbell, C., Wende, M.,
2000). Ta¢iau daugelio Saliy aukstojo mokslo institucijo-
se aukstojo mokslo internacionalizavimas tik prasideda.
Ne iSimtis ir Lietuva. Todél svarbu issiaiskinti, kaip inter-
nacionalizacijos koncepcija yra suvokiama ir taikoma.
Internacionalizacijos koncepcija per minétg laiko-
tarpj patyré keleta raidos etapy: pirmiausia ji buvo suvo-
kiama kaip institucinio lygmens veikla. Si samprata atsi-
spindi Arum S. ir Water J. (1992) pateiktame apibrézime,
kuriame sakoma, kad internacionalizacija yra susijusi su
“veiklos, programy ir paslaugy jvairove, kuri yra sudétiné
tarptautiniy studijy, tarptautiniy studijy mainy ir techni-
nio bendradarbiavimo dalis” (p. 202). Knight J. (1994) j
internacionalizacija sitlo Zvelgti kaip j procesa, kuris turi
bati kompleksinis, nuoseklus ir nenutrikstamas institu-
cinio lygmens reiskinys. Internacionalizacija laikomas
Jtarptautinés ir tarpkultarinés dimensijy integravimo |
studijas, tyrimus ir institucijos paslaugy funkcijas proce-
sas” (p. 7). Abu internacionalizacijos apibrézimus riboja
institucinis lygmuo, nes juose akcentuojama institucijos
veikla ir joje vykstantys procesai. Wende M. (1997) pa-
teikia platesne internacionalizacijos samprata, kurioje
iSkeliama prielaida, kad internacionalizacija yra ,bet ko-
kios sisteminés pastangos siekiant padaryti aukstgjj moks-
Iq tokj, kad jis atitikty reikalavimus ir issakius, susijusius
su visuomeniy, ekonomikos ir darbo rinky globalizacijos
reikalavimais ir i$sakiais” (p. 18). Siame apibrézime tarp-
tautiné dimensija labiau pabréZiama isSorinéje aplinkoje,
nei pacioje aukstojo mokslo institucijoje. Todél véliau
vél grjztama prie institucinio lygmens sidlant tokia in-
ternacionalizacijos savoka, kurioje démesys sutelkiamas
j studijy pokyciy procesus ir holistinj pozilrj j instituci-
jos vadyba. Soderqvist M. (2002) aukstojo mokslo insti-
tucijos internacionalizacija apibréZia kaip ,nacionalinés
aukstojo mokslo institucijos kaitos procesq j tarptautine
aukstojo mokslo institucijg, kur svarbiausia yra tarptau-
tinés dimensijos jtraukimas j visas institucinés vadybos

The following research methods were ap-
plied: logic and comparative document, scientific litera-
ture analysis, designing and systematization.

1

HIGHER EDUCATION
INTERNATIONALIZATION CONCEPTIONS,
MODELS OF EXPRESSION AND GOALS

The concept of internationalization has been appearing
increasing in the discussions about international rela-
tions of higher education, analysis of higher education
international dimensions in various international agree-
ments and theoretical literature resources of various
countries. Internationalization process content and goals
have changed considerably during the past 25 years
when higher education internationalization phenome-
non was strengthened all over the world (Knight J., 2004;
Campbell, C.,, Wende, M., 2000). Still in a number of higher
education institutions in different countries higher edu-
cation internationalization is at its outset. Lithuania is no
exception. Therefore, it is important to clarify how inter-
nationalization conception is perceived and applied.
Internationalization conception has undergone sev-
eral developmental stages during the last two decades:
first, it was perceived as an institutional level activity. This
concept is reflected in the definition, presented by Arum
and Water (1992), which states that internationalization
is related to a “variety of activities, programmes and serv-
ices which is an international constituent of studies, interna-
tional study exchanges and technical cooperation” (p. 202).
Knight J. (1994) suggests viewing internationalization as
a complex, consistent and continuous phenomenon at
institutional level. Internationalization is considered to be
“a process of integrating international and intercultural di-
mensions into studies, research and functions of institution-
al services” (p. 7). Both definitions of internationalization
are limited by institutional level, as both emphasise insti-
tutional activity and processes happening there. Wende
M. (1997) presents a broader concept of internationaliza-
tion, which raises an assumption that internationalization
is “any systemic efforts aiming at making higher education
to meet the requirements and challenges related to the glo-
balisation demands and challenges of societies, economics
and labour markets” (p. 18). In this definition the interna-
tional dimension is more highlighted in external environ-
ment than at higher education institution itself. There-
fore, later institutional level is again referred to by offering
such a concept of internationalization where attention
is focused on change processes in studies and holistic
approach to institutional management. Soderqvist M.
(2002) defines higher education institution international-
ization as “a process of transition from national higher edu-
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funkcijas, siekiant sustiprinti déstymo ir studijavimo koky-
be bei pasiekti atitinkamas kompetencijas” (p. 29). Siame
apibréZzime nurodomos institucijos internacionalizavi-
mo priezastys, todél jo negalima visais atvejais taikyti
toms 3alims ir institucijoms, kurios internacionalizacija
suvokia placiau, o ne vien tik kaip studijy kokybés tobu-
linima ir kompetencijy plétra. Knight (2003) nors ir ne-
sitlo universalaus internacionalizacijos apibrézimo, bet
vis délto tvirtina, kad internacionalizacijos savoka turi
bati palyginti bendra, jei jg siekiama pritaikyti daugeliui
skirtingy 3aliy, kultdry ir Svietimo sistemy. Todél interna-
cionalizacijg apibrézia kaip ,tarptautineés, tarpkultarinés,
globalios dimensijos integravimo j aukstojo mokslo tiks-
lus, funkcijas ir jo teikimo procesq” (Knight, J. 2003, p. 2).
Svarbu tai, kad J. Knight §j apibrézima laiko tinkamu tiek
atskiros 3alies, tiek sektoriaus, tiek institucijos lygmeniui.
Lyginant J. Knight (1994) pateikta ankstesne internacio-
nalizacijos sgvoka (,Aukstojo mokslo internacionalizacija
yra tarptautinés ir tarpkultarinés dimensijos integravimo
| studijas, tyrimus ir institucijos paslaugy funkcijas proce-
sas”) su pastaraja matyti, kad vietoj aukstajam mokslui
specifiniy ,studijy, mokslo ir institucijos paslaugy” sa-
voky, sillomos daug neapibréztesnés ,tiksly, funkcijy
ir aukstojo mokslo teikimo” savokos. Autoré tvirtina, kad
apibréZimas pirmiausia turi atitikti Siuolaikines realijas,
be to toks apibrézimas tinkamesnis lyginamosioms stu-
dijoms. Visi ¢ia minéti apibrézimai nepriestarauja vienas
kitam, bet vienas kita papildo. Dabartiniame Bolonijos
proceso etape kiekvienai Europos aukstajai mokyklai
taip pat labai svarbi ir Wende (1997) pasitlyta internaci-
onalizacijos savoka, kurioje nurodytas vienas i$ instituci-
jos internacionalizavimo motyvy - gebéjimas reaguoti j
aplinkos pokycius, kurj kitaip dar baty galima pavadinti
gebéjimu bati konkurencinga institucija Siuolaikiniy
aukstojo mokslo plétros tendencijy kontekste.

Aukstojo mokslo internacionalizacijos fenomeno
raiska pasaulyje galima nusakyti trimis modeliais (Wen-
de, M., 1999; Campbell, C., Wende, M., 2000):

« Aukstojo mokslo regionalizacija. Tai tarptautinio
bendradarbiavimo tarp dviejy ar daugiau kaimyniniy
valstybiy atvejai, pavyzdziui, bendradarbiavimas tarp
Siaurés Saliy universitety. Cia svarbesnis struktirinis
bendradarbiavimas studijy ir administravimo lygmeny-
se, siekiant, kad aukstojo mokslo sistemos labiau atitik-
ty regioninés darbo rinkos poreikius. Siuo atveju pléto-
jamos bendros studijy programos, dalijamasi zmoniy
iStekliais, aukstojo mokslo paslaugos koordinuojamos
tarpusavy, taip pat neatmetama ir aukstyjy mokykly
susiliejimo ateityje galimybé dél iSaugusios globalios
konkurencijos.

« Aukstojo mokslo transnacionalizacija ir denacionali-
zacija. Auks$tojo mokslo transnacionalizavimas arba de-
nacionalizavimas apima keletg procesy, sglygojanciy ir
kartu palengvinanciy aukstojo mokslo sistemy ekspan-

cation institution to international higher education institu-
tion, where the involvement of international dimension into
all aspects of institutional management is most important
seeking to strengthen the quality of teaching and studying
and to achieve the necessary competencies” (p. 29). This
definition indicates the reasons of institution interna-
tionalization; therefore, it cannot be applied in all cases
in these countries or institutions which perceive interna-
tionalization in a broader sense, not only as study quality
improvement or development of competencies. Though
Knight (2003) does not propose a universal definition of
internationalization, but still she claims that internation-
alization concept should be comparatively common if it
is to be applied in a number of different countries, cul-
tures and educational systems. Therefore, internationali-
zation is defined as “integration of international, intercul-
tural and global dimensions into higher education goals,
functions and its provision process” (Knight, J. 2003, p. 2). It
is important, according to J. Knight, that this definition is
appropriate to different levels, i.e. separate national, sec-
toral or institutional level. Comparing the former defini-
tion of the concept of internationalization presented by
J. Knight (1994) (Internationalization of Higher Education
is a process of integrating international and intercultural
dimensions into studies, research and functions of institu-
tional services) with the latter one it is obvious that in-
stead of the concepts of “studies, research and services of
institution’; peculiar to higher education, more indefinite
concepts of “goals, functions and higher education provi-
sion” are proposed. The author claims that a definitions
should, first of all, conform to modern reality; besides,
such a definition is more suitable for comparative stud-
ies. All the discussed definitions do not contradict but
supplement each other. An internationalization concept,
presented by Wende (1997), is particularly important for
every higher school in the present Bologna process stage
as it indicates one of the motives of institution interna-
tionalization - capability to react to the changes in the
environment which can be called a capacity to be a com-
petitive institution in the context of contemporary higher
education development tendencies.

The manifestation of higher education internation-
alization phenomenon can be described by three mod-
els (Wende, M., 1999; Campbell, C., Wende, M., 2000):

« Higher education regionalization. This means the
cases of international cooperation between two or more
neighbouring states, for instance, cooperation between
the universities of the Northern countries. Here structural
cooperation on the levels of studies and administration
is more important aiming at better conformity of higher
education system to regional labour market needs. In
this case common study programmes are developed,
human resources are shared, and higher education serv-
ices are mutually coordinated; besides, the possibility of
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sija | kitas Salis. Didéjanti konkurencija, globalizacija ir
mazeéjantis valstybinis auks$tojo mokslo finansavimas di-
dina aukstojo mokslo institucijy suinteresuotuma plés-
ti veiklg uz savo valstybiy sieny. Tokj tarptautinj versla
plétojanciy universitety daugiausia yra JAV, Kanadoje,
Jungtinéje Karalystéje, Australijoje ir Naujojoje Zelan-
dijoje. Sie universitetai pritraukia ne tik daugybe uz
studijas mokanciy uzsienio 3aliy studenty, bet taip pat
steigia savo padalinius kitose Salyse, sudarinéja fransizi-
nes sutartis ir t. t. Be to informacinés ir komunikacinés
technologijos palengvina transnacionaliniy distancinio
mokymosi pobudzio studijy programy jgyvendinima,
todél aukstojo mokslo eksportas didéja ir virtualiajame
valstybiy sieny neribojamame pasaulyje.

« Aukstojo mokslo instituciné internacionalizacija. Ji
apima tarptautiniy reiskiniy ar jy dimensijy jtraukima j
aukstosios mokyklos studijas, tyrimus ir paslaugas, pa-
vyzdZiui, studijy turinio internacionalizavima, tarptauti-
nj bendradarbiavima ar studenty bei déstytojy mainus.
Toks internacionalizavimo procesas gali vykti dvisalio
bendradarbiavimo ir mobilumo schemy pagrindu (t. y.
apimti ir auk$tojo mokslo regionalizacijos elementus)
arba daugiasalio bendradarbiavimo pagrindu, kurj su-
teikia jvairios ES programos, pvz., Socrates, Leonardo da
Vinciir t. t.

Tiek tarpvyriausybiniy (ES Mastrichto sutartis, Li-
sabonos strategija), tarptautiniy organizacijy (PPO’) ir
aukstujy mokykly susitarimy (Bolonijos proceso tarp-
tautiniai dokumentai) pozidriu, tiek instituciniu pozia-
riu matoma keletas internacionalizacijos tiksly. Vienas
ju — ekonominé nauda, t. y. Siandien nemaza reikime
aukstojo mokslo veiklai tarptautinéje arenoje turi eko-
nominiai tikslai. Pastarieji ryskiausiai atsispindi auks-
tojo mokslo transnacionalizacijos ir denacionalizacijos
modelyje, kur aukstojo mokslo studijos yra preké eks-
portuojama j kitas Salis fransizés pagrindu, steigiant
filialus uzsienio Salyse arba diegiant nuotoliniy studijy
forma, ir turi trumpalaikj ekonominj pobdj — padidinti
atskiros institucijos pajamas. ISimtis baty tie atvejai, kai
aukstojo mokslo eksportas (pavyzdZiui, atvirieji Jungti-
nés Karalystés universitetai — UK Open Universities) arba
uzsienio Saliy studenty, mokanciy uz studijas, pritrau-
kimas tampa svarbiausiu aukstosios mokyklos pajamy
Saltiniu (Mazzarol T., 1998; Campbell, C., Wende, M.,
2000). Aukstojo mokslo regionalizacijos ir institucinés
internacionalizacijos atveju institucijy ekonominiai
tikslai turi perspektyvesnj pobudj, pavyzdziui, investuo-
jant j tarptautinius rysius i$ jvairiy tarptautiniy projekty
galima gauti ir ekonominés naudos. Bet didziausia jy
svarba jzvelgiame kiekvienoje atskiroje valstybéje, pa-

' Pasaulinés prekybos organizacijos (PPO) priimtas GATS (General
Agreement on Trade in Services) susitarimas, kuriame Svietimas taip
pat jvardijamas kaip prekybos objektas.

higher school merging because of the increased global
competition in the future is also not discarded.

« Higher education transnationalization and denation-
alization. Higher education transnationalization or dena-
tionalization includes some processes, which underlie and
facilitate the expansion of higher education systems to
other countries. The increasing competition, globalization
and decreasing financing of higher education enhance the
interest of higher education institutions to expand their ac-
tivity beyond the boundaries of the national state. The ma-
jority of such universities that develop international busi-
ness are in the USA, Canada, the United Kingdom, Australia
and New Zealand. These universities attract a multitude of
tuition-fee paying students from foreign countries and
also establish their subdivisions in other countries, make
franchise agreements and etc. Besides, information and
communication technologies facilitate the implementa-
tion of transnational distance learning study programmes,
therefore, the export of higher education also increases in
the virtual world trespassing all boundaries.

« Higher education internationalization at institutional
level. It includes the involvement of international phenom-
ena or their dimensions into the studies of higher school,
research and services, for instance, study content inter-
nationalization, international cooperation or student and
teacher exchange. Such process of internationalization can
proceed on the basis of bilateral cooperation and mobility
schemes (i.e. also involve higher education regionalization
elements) or multilateral cooperation basis provided by
various EU programmes, e.g., Socrates, Leonardo da Vinci
and etc.

Several aims of internationalization can be traced
from the point of view of the intergovernmental (EU
Maastricht treaty, Lisbon strategy), international organiza-
tions (WTO") and higher school agreements (international
documents of Bologna process), as well as from the insti-
tutional approach. One of them is economic benefit, i.e.,
today economic objectives have a considerable impact
upon higher education activity on the international stage.
They are most highlighted in the model of higher educa-
tion transnationalization and denationalization, where
higher education studies is a commodity exported to
other countries by the way of franchise agreement, estab-
lishing subsidiary companies in foreign countries or im-
plementing distant education form, and has a short-term
economic benefit — to increase the income of a separate
institution. Exception would be the cases when higher ed-
ucation exports (for instance, at UK Open Universities) or
attraction of tuition paying students from abroad became
the most important source of higher school income (Maz-
zarol T,, 1998; Campbell, C., Wende, M., 2000). In the case

' GATS (General Agreement on Trade in Services) accepted by
the World Trade Organization where education is named as a trade
object.
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vyzdziui, siekiant Europos pilieciy mobilumo ir jsidarbi-
nimo, o tai susije su tarptautiniu Europos konkurencin-
gumu placigja ekonomine prasme.

Kitas aukstojo mokslo internacionalizavimo tikslas —
kokybé. Mokslininky studijos (Wende M., 1999; Camp-
bell C.,, Wende M., 2000; Campbell C., Rozsnyai C., 2002;
Soderqvist M., 2002; Knight J., 1999, 2003, 2004, 2005)
ir tarptautiniai susitarimai (Sorbonos deklaracija, 1998;
Bolonijos deklaracija, 1999; Prahos komunikatas, 2001;
Berlyno komunikatas, 2003; Bergeno komunikatas,
2005) rodo, kad aukstojo mokslo internacionalizavimas
siejamas su aukstojo mokslo kokybe. Visa tai slypi jsitiki-
nime, kad tarptautinis bendradarbiavimas ir studenty,
déstytojy ir mokslininky mainai i$ pavieniy fakty taps
didziosios daugumos norma ir sudarys galimybe vie-
niems i3 kity mokytis, palyginti ir apibendrinti geriau-
sias koncepcijas ir praktine patirtj, suvokti daugiakul-
tdrine terpe, iSmokti uzsienio kalby ir t. t. Tikimasi, kad
tarptautinis bendradarbiavimas ir mainai turés nemaza
jtaka ne tik studijuojanciojo, bet ir institucijos bei auks-
tojo mokslo sistemos kokybés procesams ir rezultatams.
Todél daugelis tarptautiniy dokumenty, moksliniy stu-
dijy internacionalizacijg laiko ne savitiksliu procesu, bet
priemone kokybei aukstojo mokslo sistemoje uztikrinti
pasitelkus institucijos tarptautinj socialinj ir akademinj
bendradarbiavima. Studijy internacionalizavimas tiesio-
giai susijes tiek su studento veikla, tiek su jo profesine
karjera. Jis taip pat daro nemazj jtaka aukstosios moky-
klos personalo veiklai, studijy procesui, studijy progra-
my studijy turiniui ir pacios institucijos veiklai.

Kaip minéta, internacionalizacijos fenomeng ga-
lima nusakyti trimis modeliais. Pastaryjy santykis su
kokybés vertinimu yra skirtingai suvokiamas ir kelia
skirtingas problemas (Wende, M., 1999). Aukstojo
mokslo institucijos internacionalizavimo atveju tikima-
si, kad tarptautiniy reiskiniy dimensijos prisidés prie
aukstosios mokyklos veiklos kokybés ir konkurencin-
gumo. Be to, Sios dimensijos daugelyje 3aliy tampa
struktdriniais auk$tojo mokslo sistemos pozymiais.
Taciau Siuo atveju susiduriama su tokiomis problemo-
mis: 1) internacionalizavimas daugelyje auk$tyjy mo-
kykly vis dar laikomas 3alutine, nezymia veikla; 2) pati
internacionalizacijos kokybeée netikrinama ir neverti-
nama sistemiskai, kitais Zodziais tariant, ryski koordi-
nacijos tarp kokybés uztikrinimo agentary ir aukstyjy
mokykly, internacionalizuojanciy savo studijas, stoka;
3) néra akivaizdaus rysio tarp kokybés ir tarptautiniy
aukstojo mokslo kvalifikacijy uztikrinimo, vadinasi,
traksta kokybés uztikrinimo institucijy ir internaci-
onalizacijos (ENIC/NARIC?) agentiry veiklos koordi-

2 European Network of Information Centres / National Academic Reco-
gnition Information Centres (Europos nacionaliniy informacijos centry
tinklas / Nacionaliniy akademinio pripazinimo informacijos centry
tinklas)

of higher education regionalization and institutional in-
ternationalization, institution’s economic objectives are of
more perspective nature, for instance, investing into vari-
ous international links from various international projects
it is possible to obtain some economic benefit. However,
the highest importance is viewed in every separate state,
for instance, aiming at mobility and employability of Eu-
ropean citizen; all this is related to international European
competitiveness in the broad economic sense.

Another aim of higher education internationalization
is its quality. Researcher studies (Wende M., 1999; Camp-
bell C, Wende M., 2000; Campbell C,, Rozsnyai C., 2002;
Soderqvist M., 2002; Knight J.,, 1999, 2003, 2004, 2005) and
international treaties (Sorbonne declaration, 1998; Bolo-
gna declaration, 1999; Prague Communiqué, 2001; Berlin
Communiqué, 2003; Bergen Communiqué, 2005) indicate
that higher education internationalization is related to
the quality of higher education. All this is implied in the
belief that international cooperation and student as well
as teacher and researcher exchanges from single facts will
become the norm of the majority and will create a pos-
sibility to learn from each other, compare and generalise
the best conceptions and practical expertise, perceive a
multicultural medium, learn foreign languages and etc. It
is believed that international cooperation and exchanges
will have a considerable impact not only upon the learner,
but also upon the quality of processes and outcomes of
the institution and higher education system. Therefore, a
number of international documents and scientific stud-
ies consider internationalization to be not a self-directed
process, but a means to ensure quality in higher education
system, invoking international social and academic coop-
eration of the institution. Study internationalization is di-
rectly related to the student’s activity and his professional
career. It also exerts a considerable impact upon the activ-
ity of higher school faculty (staff), study process, study pro-
gramme curriculum and activity of the whole institution.

As it was mentioned, internationalization phenom-
enon can be described by three models. The relationship
of these models with quality assessment is differently per-
ceived and raises different problems (Wende, M., 1999). In
the case of higher education internationalization at institu-
tional level it is believed that dimensions of international
phenomena will contribute to the quality and competi-
tiveness of higher school activity. Besides, these dimen-
sions in a number of countries become structural features
of the system of higher education. However, in this case
the following problems are faced: 1) internationalization is
still considered a secondary and inconsiderable activity in
a number of higher schools; 2) internationalization quality
itself is not inspected and not systematically assessed, in
other words, there is lack of coordination between qual-
ity assurance agencies and higher schools which interna-
tionalize their studies; 3) there is no obvious link between
quality and international higher education qualification
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nacijos; 4) Europai budinga didelé auk$tojo mokslo
sistemy ir studijy programy struktdry jvairové. Nors
Europos 3aliy aukstojo mokslo kokybés uztikrinimo
sistemos paremtos tam tikrais bendrais principais, o
jy vertinimui taikomi panasis vertinimo metodai, vis
délto vertinamos aukstojo mokslo institucijos ir pro-
gramos, yra labai skirtingos. Sie skirtumai apsunkina
pastangas apibrézti bendruosius kokybés parametrus,
siekiant objektyvesnio atskiry saliy studijy programy
palyginimo, kuris leisty pagerinti kvalifikacijy pripa-
Zzinimo proceso skaidruma. Papildomas veiksnys, dél
kurio tarptautinis kvalifikacijy palyginamumas daznai
tampa problemiskas ir komplikuoja akademiniy kva-
lifikacijy pripazinimo procesa yra tai, kad daugelyje
aliy nera aiskiai nustatyty kokybés kriterijy ir stan-
darty (Quality Procedures in European Higher Educati-
on, 2003); 5) aukstasis mokslas i$ esmés yra vertina-
mas atskiry 3aliy kontekste, todél per mazai démesio
skiriama jo tarptautinei dimensijai. | kokybés uztikri-
nimo sistemas bei proceduras atitinkamai nejtraukia-
mi studijy internacionalizavimo parametrai, tad jos
blna nepakankamos. Pavyzdziui, Savickienés ir Puke-
lio (2003) atliktas tyrimas parodé, kad vertinant auks-
tasias mokyklas jvairiose 3alyse instituciniu lygmeniu
j internacionalizavimg visai nekreipiama démesio, o
vertinant studijy programy lygmeniu studijy kokybés
vertinimo sistemose démesys studijy turinio interna-
cionalizavimui skiriamas 6 Salyse i$ 9. Tai rodo, jog ko-
kybés uztikrinimo procedurose nevertinama interna-
cionalizavimo jtaka svarbiausioms aukstojo mokslo ir
studijy funkcijoms. Vienas svarbiausiy 2005 m. ENQA3
parengty ir Bergene per Svietimo ministry susitikima
priimty Bolonijos proceso dokumenty - Kokybés Eu-
ropos aukstojo mokslo erdvéje uztikrinimo standartai
ir gairés - tiksly yra europinés kokybés uztikrinimo
dimensijos jgyvendinimas, kuris padéty sustiprinti
Europos aukstojo mokslo erdvés patraukluma. Taciau
né viename parengtame vidinio ir iSorinio kokybés
uztikrinimo standarte ir tuos standartus paaiskinan-
¢iose gairése apie aukstojo mokslo internacionaliza-
vimo procesy kokybés vertinimg atskirai nekalbama.
O tarptautinés dimensijos, kaip svarbaus komponen-
to, jtraukimas j bendraja institucijos studijy kokybés
vertinimo sistema yra grindziamas prielaida, jog tarp-
tautiné dimensija turéty bati Siuolaikinés aukstosios
mokyklos vizijos sudedamoji dalis, jos svarbi funkcija,
todél kokybés vertinimo proceduros turi vertinti ir
internacionalizacija.

3 European Network for Quality Assurance in Higher Education (Europi-
nis aukstojo mokslo kokybés uztikrinimo tinklas)

assurance, that is, there is a shortage of quality assur-
ance institutions and coordination of internationalization
(ENIC/NARIC?) agency activities; 4) Europe is characteristic
of a great diversity of higher education systems and study
programme structures. Although higher education qual-
ity assurance systems in the European countries are based
on certain common principles, and their assessment is
performed by applying similar common methods, still the
assessed higher education institutions and programmes
are rather different. These differences complicate the
task to define common quality parameters, seeking for a
more objective comparison of study programmes in dif-
ferent countries and on this basis to improve qualifica-
tion recognition transparency. Additional factor which
often causes international qualification comparability to
become a challenge and complicates academic qualifi-
cation recognition process is lack of clear quality criteria
and standards in many countries (Quality Procedures in
European Higher Education, 2003); 5) higher education
is essentially assessed in the context of separate coun-
tries, therefore, too little attention is devoted to its inter-
nationalization dimension. Study internationalization
parameters are usually not included in quality assurance
systems and procedures; consequently, they are insuffi-
cient. For instance, the research performed by Savickiené
and Pukelis (2003) found that assessing higher schools
in various countries at the institutional level internation-
alization was disregarded at all, whereas assessing them
at the programme level study content internationalization
was addressed in study quality assessment systems in 6
countries out of 9. This shows that quality assurance pro-
cedures do not estimate the impact of internationaliza-
tion upon the main higher education and study functions.
One of the key objectives of Bologna process documents
designed by ENQA?3 in 2005 and affirmed in Bergen dur-
ing the meeting of the ministers of Education - Quality
assurance standards and guidelines in European higher edu-
cation space - is the implementation of European quality
assurance dimension which could help to strengthen the
attractiveness of European higher education space. How-
ever, no one of the designed internal and external quality
assurance standards and standard explanatory guidelines
address quality assurance processes of higher education
internationalization separately. Whereas the involvement
of international dimension as an important dimension
into common institutional study quality assessment sys-
tem is based on a premise that international dimension
should be a constituent part of contemporary higher
education vision, its important function; therefore, quality
assessment procedures should assess internationalization
as well.

2 European Network of Information Centres / National Academic Reco-
gnition Information Centres
3 European Network for Quality Assurance in Higher Education
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2

AUKSTOSIOS MOKYKLOS
INTERNACIONALIZAVIMO INICIATYVOS
IR ORGANIZACINES STRUKTUROS

Arum, Water (1992), Wende (1997), Soderqvist (2002),
Knight (1994, 2003, 2004) pateiktas internacionaliza-
cijos savoky aiskinimas rodo, kad egzistuoja ne viena
internacionalizacijos interpretacija ir jos apibrézimas.
Taciau net ir nesant universalios internacionalizavimo
sampratos, internacionalizavimas privalo turéti savo pa-
rametrus, kurie buty diegiami aukstosiose mokyklose
ir pagal kuriuos baty vertinama internacionalizavimo
kokybé.

Pastaruoju metu aukstyjy mokykly internaciona-
lizavimo procesas apima ne tik studenty ir personalo
mobilumo, bet ir studijy programy bei moksliniy tyrimy
internacionalizavima. Be to, daugelyje aukstojo mokslo
institucijy studijy ir mokslo internacionalizavimas tapo
strateginiu uzdaviniu. Kita vertus, norint uZztikrinti, kad
studijy internacionalizavimas netapty nezymia veikla, jis
turi jgyti pridétine verte ir bti geriau integruotas j auks-
tosios mokyklos veikla (Knight J., 1999). IS savokos inte-
gracija aisku, kad tarptautiné dimensija turi tapti pagrin-
dine aukstojo mokslo institucijos akademinés veiklos ir
organizaciniy struktary dalimi. Todél svarbu nustatyti
kokios iniciatyvos ir kokios organizacinés struktaros yra
tinkamiausios tarptautinés ir tarpkultirinés dimensijos
integracijai aukstojo mokslo institucijoje.

Knight (1999, 2004), remdamasi jvairiy aukstyjy
mokykly patirtimi, pateikia tarptautinés dimensijos in-
tegravimo instituciniu lygmeniu strategijy* pavyzdzius,
kuriuose galima isskirti du atskirus tipus: aukstosios
mokyklos internacionalizavimo iniciatyvos ir aukstosios
mokyklos organizacinés struktdros institucijos internaci-
onalizacijai. Tiek viena, tiek kita svarbios institucijos in-
ternacionalizavimui. Nors aukstosios mokyklos interna-
cionalizavimo iniciatyvos ir jos organizacinés struktiros
institucijos internacionalizacijai yra skirtingo pobudzio
dalykai, taciau jie turi papildyti ir sustiprinti vienas kita.
Vadinasi, institucijos internacionalizavimo struktira su-
daryta i$ dviejy elementy: internacionalizavimo iniciaty-
vy ir organizacinés struktdros internacionalizacijai, ir abu
juos reikia jvertinti, kai siekiama nustatyti aukstosios
mokyklos internacionalizacijos lygj bei kokybe.

Aukstosios mokyklos iniciatyvos institucijos inter-
nacionalizacijai (1 lentelé) apima tg veikla, kuri i$ esmés
laikoma akademine arba susijusia su studijomis, tyri-

4 J. Knight terming startegija apibrézia kaip jvairaus pobudzio vei-
klas, kuriy galima imtis internacionalizuojant institucija. Autoré pasi-
renka $ig sgvoka dél to, kad ji pirmiausia reiskia suplanuotus veiksmus.
Taciau tai sukelia tam tikra painiava, nes strategijos sudétinés dalys
tapatinamos su visuma, todél Siame straipsnyje strategijos sudéti-
néms dalims pavadinti bus vartojamos aukstosios mokyklos iniciatyvy
ir organizaciniy struktiry sqvokos.

2

INITIATIVES AND ORGANIZATIONAL
STRUCTURES OF HIGHER SCHOOL
INTERNATIONALIZATION

Arum, Water (1992), Wende (1997), Soderqvist (2002),
Knight (1994, 2003, 2004) presented explanation of
internationalization concepts proves the existence of
various interpretations and definitions of internation-
alization. However, even if there is no universal inter-
nationalization conception, internationalization should
have its parameters which are implemented at higher
schools and are used to assess internationalization
quality.

Recently the process of higher school international-
ization has involved not only student and faculty (staff)
mobility but also the internationalization of study pro-
grammes and scientific research. Besides, in a number
of higher education institutions study and research in-
ternationalization has become a strategic objective. On
the other hand, in order to protect study internationali-
zation from becoming an insignificant activity, it should
acquire added value and should be better integrated
into the activity of higher school (Knight J., 1999). The
concept of integration makes it clear that international
dimension should become the main part of academic
activity and organizational structure of higher school
for internationalization. Therefore, it is important to
identify the initiatives and organizational structures
which are most suitable for the integration of interna-
tional and intercultural dimensions at a higher educa-
tion institution.

Knight (1999, 2004), on the basis of experience of
various higher schools, presents samples of strategies for
the integration of international dimension at institution-
al level®, which can be distinguished into two separate
types: initiatives of higher school for internationalization
and organizational structures of higher school for interna-
tionalization. Both the types of strategies are important
for internationalization at institutional level. Though ini-
tiatives of higher school for internationalization and its
organizational structures for internationalization at insti-
tutional level are issues of different nature, they should
supplement and facilitate each other. It is apparent that
internationalization structure at institutional level is
made up of two elements: internationalization initiative
and organizational structures for internationalization, and

4 J. Knight defines the term startegy as activities of various kinds,
which can be undertaken while internationalising an ininstitution.
The author chooses this concept because it means, first of all, planned
actions. However, it creates a certain confusion as constituent parts
of a strategy become identified with the wholeness, therefore, in this
article constituent parts of a strategy will be named by terms ,higher
school initiatives” and ,organizational structures".
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mais, konsultavimu ir parama akademinei bendruome-
nei aukstojoje mokykloje. Aukstosios mokyklos orga-
nizacinés struktdros institucijos internacionalizacijai (2
lentelé) apima tam tikras veiklas, procediras, sistemas
ir infrastruktura, kurios visos palengvina tarptautinés di-
mensijos aukstojoje mokykloje diegimg ir tg dimensijg
sustiprina. 1 lenteléje iSvardytos institucijos iniciatyvos
yra jos internacionalizacijos kriterijai (pozymiai), kurie
sudaro prielaidas gauti tikslius duomenis apie instituci-
jos internacionalizacijg ir vertinti pasiekta studijy inter-
nacionalizacijos lygj bei jos kokybe.

both of them should be evaluated seeking to identify the
level and quality of higher school internationalization.
Higher school initiatives for internationalization at
institutional level are presented in Table 1; they include
the activity which is considered academic or is related to
studies, research, consultations and support for academ-
ic community at higher school. Organizational structures
of higher school for internationalization at institutional
level (Table 2) includes certain activities, procedures, sys-
tems and infrastructure; all of them facilitate the imple-
mentation of international dimension at higher school

1lentelé. Aukstosios mokyklos internacionalizavimo iniciatyvy dimensijos ir kriterijai (poZymiai)
Table 1. Dimensions and criteria (features) of internationalization initiatives of higher school

INTERNACIONALIZAVIMO INICIATYVY DIMENSIJOS
(VEIKLOS SRITYS)
DIMENSIONS (AREAS OF ACTIVITY) OF INITIATIVES

Akademinés programos
Academic programmes

INTERNACIONALIZAVIMO INICIATYVY TIPAI ARBA KRITERIJAI (POZYMIAI)
TYPES OR CRITERIA (FEATURES) OF INTERNATIONALIZATION INITIATIVES

Studenty mainy programos/ Student exchange programmes
Uzsienio kalby studijos / Foreign language study

Internacionalizuotos studijy dalyky programos / Internationalised curricula

Teminés studijos / Area of thematic studies

Darbas ir studijos uzsienyje / Work/study abroad

Atvykstantys uzsienio studentai / International students

Déstymo ir studijavimo procesai / Teaching/learning process

Joint degree ir Double degree studijy programos / Joint and double degree programmes

Tarpkultarinis ugdymas / Cross-cultural training

Akademinio ir administracinio personalo mobilumo programos / Faculty/staff mobility programmes
Vizituojantys déstytojai ir mokslininkai / Visiting lecturers and scholars

Akademiniy programy ir kity strategijy ryys / Link between academic programmes and other strategies

Moksliniai tyrimai ir mokslininky
bendradarbiavimas
Research and scholarly collaboration

Teminiy studijy ir tyrimy centrai / Area and theme centres
Bendri tyrimy projektai / Joint research projects
Tarptautinés konferencijos ir seminarai / International conferences and seminars

Paskelbti straipsniai ir moksliniai darbai / Published articles and papers
Tarptautinés moksliniy tyrimy sutartys / International research agreements
Mokslininky ir diplomanty mainy programos / Research exchange programmes

Tarptautiniai rySiai ir rySiai su jvairiomis
organizacijomis Salies viduje
External relations

Salies mastu: / Domestic:

Bendradarbiavimas ir projektai su nevyriausybinémis organizacijomis, vieSosiomis jstaigomis ir verslo kompanijomis
Domestic and community-based partnerships with nongovernmental organization groups or public/private sector groups

Paslaugos visuomenei (pvz., uzsakomoji konsultaciné veikla) ir tarpkultdriniai projektai
Community service and intercultural project work

Tarptautiniu mastu: / Cross-border:
Internacionalizavimo plétros projektai / International development assistance projects
Uzsakomasis mokymas, tyrimai ir kitos paslaugos / Contract-based training and research programs and services

Studijy programy rengimas ir eksportavimas (komerciniais ir nekomerciniais pagrindais)
Cross-border delivery of education programs (commercial and non-commercial)

Dalyvavimas tarptautiniuose organizacijy tinkluose ir asociacijose / International linkages, partnerships, and networks
Absolventy kvalifikacijos tobulinimo (podiplominiy studijy) programos uZsienio Salyse / Alumni-abroad programs

Laisvalaikis
Extracurricular
activities

Studenty klubai ir asociacijos / Student clubs and associations
Tarptautiniai kultarinio pobidzio aukStosios mokyklos renginiai / International and intercultural campus events

Rysiy palaikymo su bendruomenés kultarinémis ir etninémis grupémis programos
Liaison with community-based cultural and ethnic groups

Socialinés, kultdrinés ir akademinés paramos programos / Peer support groups and programs

Saltiniai: Pritaikyta, remiantis Knight J. Internationalisation of Higher Education // Quality and Internationalisation in Higher Education, OECD, 1999. p. 24; Knight, J. Internationa-
lization remodeled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15.

Sources: Adapted from Knight J. Internationalization of Higher Education // Quality and Internationalization in Higher Education, OECD, 1999. p. 24; Knight, J. Internationalization
remodelled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15.
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Knight (2004) pabrézia, kad akademiniy programy
iniciatyvos (1 lentelé) yra labiausiai susijusios su inter-
nacionalizavimo veikla. Jos laikomos pradine instituci-
jos internacionalizavimo priemone. Daugelis iniciatyvy,
priskirty Siai kategorijai iliustruoja veikly jvairove, kuriy
galima imtis siekiant integruoti tarptautine/tarpkulttri-
ne/globalig dimensija j studijy programy turinj ir j studi-
jy procesa tiek pirmosios, tiek antrosios, tiek treciosios
pakopos studijose. Moksliniy tyrimy ir mokslininky ben-
dradarbiavimo veiklos iniciatyvy kategorija apima tyri-
muy, mokslinio bendradarbiavimo ir rezultaty sklaidos
visuma, kur atsizvelgiama j tarptautine, tarpkulttrine,
globalia arba lyginamaja dimensija. Tarptautiniy rysiy ir
rysiy su jvairiomis organizacijomis 3alies viduje iniciaty-

2 lentelé. Aukstosios mokyklos organizacinés struktiros internacionalizacijai
Table 2. Organizational structures of higher school for internationalization

ORGANIZACINIY STRUKTURY
DIMENSIJOS (VEIKLOS SRITYS)
DIMENSIONS OF ORGANIZATIONAL
STRUCTURES

Valdymas

Governance Expressed commitment by senior leaders

and strengthen this dimension. Institutional initiatives
enumerated in Table 1 are criteria (features) of its interna-
tionalization, which create assumptions to obtain more
precise data about internationalization at institutional
level and to assess the achieved study internationaliza-
tion level and quality.

Knight (2004) emphasises that academic programme
initiatives (Table 1) are most related to internationaliza-
tion activity. They are considered to be the initial means
of internationalization at institutional level. A number of
initiatives which belong to this category illustrate a vari-
ety of activities which can be undertaken aiming at inte-
gration of international/intercultural/global dimension
into study programme curriculum and study process in

ORGANIZACINIY STRUKTURY INTERNACIONALIZAVIMO KRITERIJAI (POZYMIAI)
CRITERIA (FEATURES) OF ORGANIZATIONAL STRUCTURES FOR INTERNATIONALIZATION

AukSciausios institucijos vadovybés jsipareigojimai siekti savo institucijos internacionalizavimo

Aktyvus akademinio ir administracinio personalo dalyvavimas

Active involvement of faculty and staff

Aiskiai suformuluotos internacionalizavimo priezastys ir tikslai

Articulated rationale and goals for internationalization

Tarptautinés dimensijos konstatavimas institucijos vizijoje, planavime ir kituose veiklos dokumentuose
Recognition of international dimension in institutional mission statements, planning, and policy documents

Operatyviné veikla

Operations
Tinkamy organizaciniy struktiiry sukdrimas
Appropriate organizational structures

Internacionalizacijos integravimas j visos institucijos ir jos padaliniy veiklos planavima, finansavima ir kokybés monitoringo sistema
Integrated into institution-wide and department/college-level planning, budgeting, and quality review systems

Formali ir neformali komunikaciné sistema rySiams ir veiklai koordinuoti

Systems (formal and informal) for communication, liaison, and coordination

Pusiausvyros tarp internacionalizavimo proceso rémimo ir vadybos centralizavimo bei decentralizavimo i$laikymas
Balance between centralized and decentralized promotion and management of internationalization

Tinkama internacionalizacijai finansinés paramos ir resursy paskirstymo sistema

Adequate financial support and resource allocation systems

Paslaugos
Services

Institucijos parama (studenty apgyvendinimas, konsultacijos, stipendijos ir t. t.)
Support from institution-wide service units, i.e., student housing, registrariat, fund-raising, alumni, information technology

Akademiné parama (kalby mokymas, studijy programy plétra, bibliotekos ir t. t.)

Involvement of academic support units, i.e., library, teaching and learning, curriculum development, faculty and staff training

Parama atvykstantiems ir ivykstantiems studentams (karjeros projektavimo programos, konsultacijos, kultdrinis ugdymasiirt. t.)
Student support services for incoming and outgoing students, .., orientation programs, counselling, cross-cultural training, visa advice

Imogiskieji idtekliai
Human resources

Personalo komplektavimo ir atrankos procediiros, stiprinancios personalo kultarine ir tarptauting kompetencijas
Recruitment and selection procedures that recognize international expertise

Motyvacijos ir skatinimo sistema akademinio ir administracinio personalo indéliui j internacionalizavimo proceso sustiprinima
Reward and promotion policies to reinforce faculty and staff contributions

Akademinio ir administracinio personalo profesinés veiklos plétra

Faculty and staff professional development activities

Dalyvavimo tarptautiniuose projektuose ir mokslinése stazuotése rémimas

Support for international assignments and sabbaticals

Saltiniai: Pritaikyta remiantis Knight J. Internationalisation of Higher Education // Quality and internationalisation in Higher Education, OECD, 1999. p. 24; Knight, J. Internationa-
lization remodeled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15.

Sources: Adapted from Knight J. Internationalization of Higher Education // Quality and internationalization in Higher Education, OECD, 1999. p. 24; Knight, J. Internationalization
remodelled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15.
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vy kategorijoje aukstojo mokslo internacionalizavimo
pozilriu, neapsiribojama tradiciniu aukstyjy mokykly
bendradarbiavimu. Aktualls tampa ir nacionaliniai pro-
jektai kaip aukstasias mokyklas paversti tarptautinio
masto institucijomis, taip pat rysiai su verslo pasauliu,
pavyzdziui, Salyje veikianciy tarptautiniy verslo jmoniy
atstovais, galinciais vertinti internacionalizuoty studijy
kokybe ir teikti pasitlymus, kaip jas tobulinti. Si katego-
rija taip pat svarbi jgyti gebéjimams eksportuoti mokslo
ir Svietimo paslaugas j tarptautines rinkas. Kitaip tariant,
aukstosios mokyklos isoriniy rysiy paradigma keiciasi
iS esmés — naudos siekiama ne imant, o duodant. Lais-
valaikio veiklos iniciatyvy kategorija gali bati efektyvus
bldas internacionalizuoti visg akademinés bendruome-
nés studijy ir darbo aplinka bei patirt;.

Pateiktos aukstosios mokyklos organizacinés struk-
taros (2 lentelé) parodo aukstosios mokyklos isskirtinu-
mo ir jsipareigojimy remti tarptautinés, tarpkultdrinés,
globalios dimensijos jdiegima | auks$tosios mokyklos
veikla realuma. Cia svarbiausias vaidmuo tenka valdymo
ir operatyvinés veiklos kategorijoms, kuriose pabrézia-
ma tarptautinés dimensijos atsispindéjimo aukstosios
mokyklos vizijoje, strategijoje, intelektualiniy, finansiniy
ir kt. istekliy planavime ir pan. svarba. Nuo Siy kategorijy
priklauso tarptautinés dimensijos institucionalizavimo
sekmé. Pavyzdziui, paslaugy ir intelektualiniy istekliy or-
ganizacinés struktiros (2 lentelé) yra glaudziausiai susi-
jusios su tinkamiausiu studijy programy ir laisvalaikio (1
lentelé) internacionalizavimo tiksly ir uzdaviniy jgyven-
dinimu. Zinoma, tai nereiskia, kad kitokia veikla yra ne-
reikminga. Be to, negalima jvesti aiskiy atskyrimy tarp
skirtingy veikly, t. y. jos néra viena nuo kitos izoliuotos.
Pavyzdziui, akademinio personalo tarptautiné moksli-
né veikla, be abejo, daro jtaka studijy dalyky turiniui,
o proceduros, kurias pasitelkus diegiami internaciona-
lizavimo tikslai j visos institucijos ir jos padaliniy veiklos
planavima, finansavima ir kokybés stebésenos sistemas,
be abejo, lemia, pavyzdziui, paramos atvykstantiems ir
iSvykstantiems studentams dyd; ir kokybe.

Institucinio lygmens internacionalizavimo inicia-
tyvas néra taip paprasta formuluoti ir diegti, nes inter-
nacionalizavimas, pirmiausiai, yra dinamiskas procesas,
kuris néra izoliuota veikla, antra, aukstojo mokslo ins-
titucijy internacionalizavimo priezastys yra skirtingos,
bet turi bati aiskios ir tikslios. Be to, aukstoji mokykla yra
nevienalyté savo sudétimi: jg sudaro akademinis perso-
nalas, studentai, administracija, o jos veikla yra suintere-
suotos ir kitos grupés, kuriy kiekviena gali turéti savitg,
galbat skirtinga pozilrj j tai, kodél ir kokiu badu turéty
bati internacionalizuota aukstoji mokykla. O tai gali sa-
lygoti skirtingus internacionalizavimo tikslus ir priemo-
nes, kurios pasirenkamos Siems tikslams pasiekti. Vadi-
nasi, institucijai labai svarbu sukaupti informacija apie
tiesioginius ir netiesioginius atskiry grupiy motyvus. Tai

undergraduate, graduate and tertiary level studies. The
category of research and scholarly collaboration initiatives
involves the entirety of research, scholarly collaboration
and dissemination of research findings with respect to
international, intercultural and global or comparative di-
mension. In the category of initiatives of external relations
with regard to higher education internationalization,
the activities are not limited to traditional cooperation
among higher schools. National projects how to trans-
form higher schools into international level institutions
have also become urgent as well as links with business
world, for instance, representatives of international busi-
ness enterprises working within the country who can as-
sess the quality of internationalized studies and provide
suggestions on how to improve them. This category is
also important for the possibility to export the services
of scholarly activities and education into international
markets. In other words, the paradigm of higher school
external relations change essentially - the benefit is ac-
quired not by obtaining but by providing. The category of
the initiative of extracurricular activities can be an essen-
tial way of internalizing the environment of academic
community studies and work and their experience.

The presented organizational structures of higher
schools (Table 2) indicate the tangibility of implementa-
tion of higher school exceptionality and commitments
to support international, intercultural and global dimen-
sions into higher school activity. Here the most important
role is played by governance and operations categories
where the importance of reflecting international dimen-
sion into higher school vision, strategy, planning of in-
tellectual, financial and other resources is emphasised.
These categories determine the success of institutionalis-
ing international dimension. For instance, organizational
structures of services and human resources (Table 2) are
closely related to the most appropriate implementation
of internationalization goals and objectives of academic
programmes and extracurricular activities (Table 1). Of
course, it does not mean that any other activity is insignif-
icant. Besides, it is not possible to introduce clear distinc-
tions between different activities, i.e. they are not isolat-
ed from each other. For instance, international scientific
research by academic faculty undoubtedly exerts impact
upon study subject curriculum, whereas procedures that
are invoked for the implementation of internationaliza-
tion goals into the planning, financing and quality moni-
toring of the whole institution and its departments pre-
sumably determine, for instance, the amount and quality
of support for incoming and outgoing students.

It is not so simple to formulate and implement inter-
nationalization initiatives at institutional level, as interna-
tionalization, first of all, is a dynamic process, not an iso-
lated activity; second, rationale of internationalization at
higher education institution level is different, but should
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glaudziai susije ir su kokybés vertinimo metodais. Kitaip
tariant, aukstajai mokyklai svarbu iSanalizuoti jvairiy
akademinés bendruomenés grupiy motyvy internaci-
onalizuoti aukstaja mokykla heterogeniskuma ar ho-
mogeniskuma bei jvertinti galimg tiksly konflikta arba
galimybe juos apjungti.

IS 3 lentelés matome, kad svarbu atkreipti démesj
j tai, kaip aukstosios mokyklos internacionalizavimas
yra traktuojamas instituciniame lygyje. Knight (1999,
2004) pateikia jvairiy aukstyjy mokykly, kurios tik ke-
tina arba jau émési internacionalizuoti savo veikla, po-
Ziarj j internacionalizacija. Jei 1 ir 2 lentelése nurodoma
kq reikéty daryti internacionalizuojant institucija, tai 3
lenteléje aiskinama, kodél institucija turéty internacio-
nalizuotis. Pozilrio tipas nurodo skirtingg internacio-
nalizacijos svarbos suvokima. IS veiklos motyvy matyti,
kad dominuoti turéty tokia veikla ir tokios programos,
kurios baty susijusios su aukstojoje mokykloje studijuo-
janciais uzsienio Saliy studentais, tarptautiniy dimensijy
integravimu j studijy turinj ir pan. Rezultaty motyvuose
iSryskéja tai, kad institucijoje didziausia svarba turéty
bati teikiama zmogiSkajam veiksniui — akademinei ben-
druomenei, t. y. studijuojantys uzsienio 3aliy studentai
arba tarptautiniy dimensijy diegimas j studijy turinj ir
pan. néra galutinis tikslas. Tai tik priemoné siekti rezul-
taty, kurie teiks naudg visai akademinei bendruomenei
ir aukstajai mokyklai. PrieZas¢iy motyvai taip pat neri-
bojami jvairaus pobudzio internacionalizavimo veikla ir
procesais kaip galutiniu tikslu. Si motyvy grupé i3ryski-
na tas problemas, kurias siekia spresti aukstoji mokykla,
ir bendrasias vertybes, kurios lemia aukstosios moky-
klos internacionalizavimo tikslus — ekonomine nauda,
aukstosios mokyklos tarptautinj pripazinima, studijy
kokybés gerinima ar kt. Procesy motyvai apima auksto-
sios mokyklos kaip organizacijos vadybos meistriskumo
svarba, t.y. gebéjima greitai ir lanksciai reaguoti j sparciai
kintancig aplinka, ir siekti kad nacionalinéje ir tarptau-
tinéje aukstojo mokslo rinkoje universitetas ar kolegija
nelikty periferine institucija. Etoso kdrimo motyvai sie-
jami su aukstosios mokyklos kaip organizacijos kultiros
kirimu ir siekimu formuoti demokratiska, tolerantiska,
internacionaline atmosferg universitete ar kolegijoje. 13
paslaugy eksporto motyvy paaiskéja, kiek aukstoji mo-
kykla savo pastangas koncentruoja j uzsienio rinky pri-
traukima. Svarbu jsisamoninti, kad 3 lenteléje iSvardyti
motyvai vieni kity nepaneigia, ir kity poziuriy neatmeta.
Empiriniy tyrimy pagrindu galima formuoti naujus mo-
tyvus ar juos plétoti.

Bolonijos proceso pagalba kuriant vieningg Euro-
pos aukstojo mokslo erdve, tikétina, kad tarp pagrindi-
niy priezasciy, salygojanciy aukstosios mokyklos stu-
dijy internacionalizacijos poreikj, dominuoja Rezultaty
ir PrieZasciy salygoti motyvai. Rezultaty motyvai susije
su jgytomis studenty kompetencijomis, t. y. tikimasi,

be clearly articulated. Besides, higher school is not homo-
geneous in its composition: it consists of academic fac-
ulty, students, administrative staff; other stakeholders are
also interested in its activity and each can have a specific
and different approach to why and how higher school
should be internationalized. Consequently, this can de-
termine different internationalization goals and meas-
ures to achieve them; thus, it is important that institution
stored information about direct and indirect motives of
separate groups. This is also closely related to quality as-
sessment methods. In other words, higher school should
analyse the heterogeneity and homogeneity of the mo-
tives of various academic community groups to interna-
tionalize higher school and evaluate a possible conflict of
goals or possibility to link them up.

As illustrated in Table 3, it is important to take into ac-
count the fact how higher school internationalization is
treated at institutional level. Knight (1999, 2004) presents
different approaches to internationalization expressed by
various higher schools which intend or have already start-
ed to internationalize their activity. Table 1 and Table 2
summarise what should be done while internationalising
an institution; Table 3 illustrates why institution should be
internationalized. The type of approach indicates a differ-
ent perception of the importance of internationalization.
It is seen from the motives of the activity that the domi-
nating role should be played by the activities and pro-
grammes related to foreign students, studying at higher
school, to the integration of international aspects into the
study curricula, and etc. The outcomes motives empha-
sise that human factor or academic community should
receive most attention at the institution, whereas foreign
students or implementation of international aspects into
curricula is only a means to seek for the outcomes, benefi-
cial to the whole academic community and higher school,
but not an end in itself. The rationale motives are also not
limited to internationalization activities of different na-
ture and processes as the final goal. This group of motives
highlights the problems that the school seeks to find solu-
tions to and common values which determine the goals
of higher school internationalization - economic ben-
efit, international recognition of the higher school, study
quality improvement or others. The motives of processes
involve the importance of mastership in higher school
organizational management, i.e. ability to react promptly
and be flexible in the rapidly changing environment and
to ensure that university or college does not become a
peripheral institution in the national and international
higher education market. Ethos creation motives are relat-
ed to the development of higher school as organization
culture and attempt to shape democratic, tolerant, inter-
national atmosphere at university or college. Cross-border
delivery of education motives make it clear how much the
higher school concentrates its attempts to attract foreign
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3 lentelé. AukStosios mokyklos akademinés bendruomenés internacionalizavimo motyvai ir jy turinys
Table 3. Motives of higher school academic community for internationalization and their content

MOTYVY TURINYS / DESCRIPTION OF MOTIVES
Internacionalizacijos procesas apibréZiamas kaip padedantis tobulinti studijy programy rengima, plétoti studenty ir personalo mainus, institucijos tarptau-

Internationalization is described in terms of activities such as study abroad, curriculum and academic programmes, institutional linkages and networks,

Internacionalizavimo rezultatai padeda plétoti studenty kompetentinguma, didina institucijos tarptautiniy sutarciy, partneriy ir projekty skaiciy bei kokybe
Internationalization is presented in the form of desired outcomes such as student competencies, increased profile, more international agreements, and

Internacionalizavimas apibréziamas kaip pirminis motyvas, skatinantis kokybés plétote: akademiniai standartai, pajamy didéjimas, kultdrinés jvairovés ir
naujy studenty, déstytojy, administracijos personalo jgudziy, Ziniy, poZitriy ir vertybiy ugdymas, t. y. kokybés plétoté
Internationalization is described with respect to the primary motivations or rationales driving it. This can include academic standards, income generation,

Internacionalizavimo procesais siekiama skatinti tarptautiniy ir tarpkultariniy dimensijy diegima j studijas, tyrimus ir institucijos teikiamas paslaugas soci-

Internationalization is considered to be a process where an international dimension is integrated into teaching, learning, and service functions of the

Internacionalizavimas interpretuojamas kaip kultirinés aplinkos arba kokybés kultiiros aukstojoje mokykloje kirrimo priemoné, skatinanti tarptautiniy ir

Internationalization is interpreted to be the creation of a culture or climate on campus that promotes and supports international/intercultural understanding

Internacionalizavimas laikomas auk3tojo mokslo skverbimosi j kitas Salis jvairiais budais (pavyzdzZiui, nuotolinés studijos) arba jvairiomis sutartimis (pavyz-

MOTYVAI/
MOTIVES
Veiklos
Activities tinius rysius, projektus, steigti institucijos filialus uZsienio Salyse
development projects, and branch campuses
Rezultatai
Outcomes
partners or projects
Priezastys
Rationales
cultural diversity, and student and staff development
Procesai
Process aliniams dalininkams
institution
Etoso kirimas
Ethos tarpkultdriniy iniciatyvy plétote
and focuses on campus-based activities
Paslaugy
eksportas dziui, fran3izé, filialy steigimas) priemone
Abroad

(cross-horder)

Internationalization is seen as the cross-border delivery of education to other countries through a variety of delivery modes (face to face, distance, e-learning)
and through different administrative arrangements (franchises, twinning, branch campuses, etc)

Pritaikyta pagal: Knight J. Internationalisation of Higher Education // Quality and Internationalisation in Higher Education, OECD. 1999, p. 15; Knight, J. Internationalization remo-
deled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 20.

According to: Knight J. Internationalization of Higher Education // Quality and Internationalization in Higher Education, OECD. 1999, p. 15; Knight, J. Internationalization remodel-
led: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 20.

kad studijy internacionalizavimas padés jgyti aukstojo
mokslo institucijoje tokias kompetencijas, kurios leis ab-
solventams buti konkurencingiems tarptautinéje darbo
rinkoje ir gebéti bendrauti tarpkultarinéje aplinkoje.
PrieZasciy motyvai aktualUs dél tarptautiniu mastu pa-
didéjusios aukstyjy mokykly konkurencijos, jie skatina
pripazinti institucijos tarptautinés reputacijos ir jvaiz-
dZio svarba. Nepaisant to, kad auks$tojo mokslo instituci-
jos visada konkuruodavo siekdamos auksty akademiniy
standarty, sustipréjes aukstojo mokslo internacionali-
zavimas kelia reikalavimus formuoti tarptautinj auks-
tosios mokyklos jvaizdj, kad baty galima islikti stiprios
konkurencijos salygomis (Knight J. 2004). Taigi vienas i3
pagrindiniy internacionalizavimo motyvy - suformuoti
gerg tarptautinj aukstosios mokyklos, kaip kokybiskos
institucijos, jvaizdj siekiant pritraukti ne tik geriausius
salies, bet ir uzsienio mokslininkus bei studentus. Gali-
me kelti prielaida, kad auksti akademiniai kokybés stan-
dartai, skirti tiek studentams, tiek déstytojams, glaudziai
susije su institucijos jvaizdzio karimu ir siekimu stiprinti
savo patraukluma ne tik Salyje, bet ir tarptautiniu mastu.

markets. It is important to realize that motives presented
in Table 3 neither deny each other nor reject other ap-
proaches. On the basis of empirical research it is possible
to formulate new motives or develop them.

Creating a common European higher education space
fostered by the Bologna process, the Outcomes and Ration-
ales motives presumably dominate as the main reasons
underlying the need for higher school study internationali-
zation. The Outcomes motives are related to the acquired
competencies, i.e. it is expected that study internationali-
zation will help to acquire such competencies in the higher
education institution which will allow higher school grad-
uates to be competitive in the international labour market
and to be able to communicate in cross-cultural environ-
ment. The Rationale motives are important due to higher
school competitiveness in the international scope which
hasincreased considerably; these motives enhance therec-
ognition of international reputation of the institution and
the importance of its image. In spite of the fact that higher
education institutions have always competed seeking for
high academic standards, the heightened higher educa-
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Tad, galime daryti iSvada, kad internacionalizavimas ir
kokybé yra glaudziai susije ir vienas nuo kito priklauso:
viena vertus, internacionalizavimas skatina kokybés augi-
magq, kita vertus, gera kokybé sglygoja spartesnj institucijos
internacionalizavimgq.

3

AUKSTOSIOS MOKYKLOS
INTERNACIONALIZAVIMO KOKYBES
VERTINIMO METODAI, KRITERIJAI IR
RODIKLIAI

Nors aukstojo mokslo internacionalizavimo ir kokybés
santykis gana sudétingas vis délto jzvelgiamos dvi
tendencijos (Wende, M., 1999). Pirmoji — kokybés
vertinimo internacionalizavimas - susijusi su paciy
kokybés uztikrinimo procediry internacionaliza-
vimu, atpazjstamu i$ glaudesnio kokybés uZztikrinimo
institucijy bendradarbiavimo su kitomis S3alimis ir
apimanciu informacijos ir patirties mainus, uZsienio
eksperty jtraukima j iSorinio vertinimo proceduras, ES
projektus ir tarptautinius (INQAAHE®) bei europinius
(ENQA) tinklus ir pan. Antroji — internacionalizacijos
kokybeés vertinimas — apibldina patj aukstosios mokyk-
los internacionalizavimo procesa. Siuo atveju pastan-
gos internacionalizavimo kokybei vertinti buvo deda-
mos paciy aukstojo mokslo ar jy grupés institucijy ir jy
asociacijy siekiant sukurti tinkama metodika aukstojo
mokslo internacionalizavimo kokybei vertinti dél
iSaugusio tarptautinio konkurencingumo, tarptautinio
akademinio bei profesinio mobilumo ir pan.

Egzistuoja keletas institucijy internacionalizavimo
proceso kokybés vertinimo metody. Vienas jy, vardija-
mas kaip Veiklos kodeksai (angl. Codes of practice), yra
taikomas studenty mainams. Jame paprastai nustatomi
minimalds reikalavimai, kurie turi atsispindéti tam tikro-
je veikloje ir nurodomi atvejai arba veiksmai, kuriy reiké-
ty vengti (Code of Ethical Practice in the Provision of Edu-
cation to International Students by Australian Universities,
2005; Ethics Programme — Ethical Practice in International
Exchange, 2004; Recruitment and Support of International
Students in the United Kingdom Higher Education, 2000).
Kitas metodas, pavadintas Savianalize (angl. Self-evalu-
ation) — priemoné padedanti institucijai jvertinti savo
internacionalizavimo bukle ir pasiekimus - studenty bei
personalo mainus, studijy dalyky, Joint degree studijas,
organizacine struktura ir paslaugas. Tai gali bati plates-
nio kokybés vertinimo proceso sudedamoji dalis, galinti
jtraukti ir iSorinius vertintojus. Tokioms iniciatyvoms

* International Network of Quality Assurance Agencies in Higher Edu-
cation (Tarptautinis aukstojo mokslo kokybés uztikrinimo agentiiry
tinklas)

tion internationalization sets requirements to form an in-
ternational higher school image that ensures the survival
of the institution under the conditions of strong competi-
tion (Knight J. 2004). Thus one of the key motives of inter-
nationalization is to shape a good image of the school — as
an international high quality higher school, seeking to at-
tract not only the best national but also foreign scholars
and students. It is possible to assume that high academic
quality standards set for students and teachers are closely
related to the designing of institutional image and pursuit
to strengthen the attractiveness of the institution not only
on the national but also on international level. The conclu-
sion can be drawn that internationalization and quality are
closely related and mutually dependent: on the one hand,
internationalization enhances the growth of quality; on the
other hand, good quality causes a more rapid internationali-
zation of the institution.

3

METHODS, CRITERIA AND INDICATORS OF
HIGHER SCHOOL INTERNATIONALIZATION
QUALITY ASSESSMENT

Though the linkage between higher education interna-
tionalization and quality is rather complicated; still two
tendencies can be seen (Wende, M., 1999): the first - in-
ternationalization of quality assessment - is related to
internationalization of quality assurance procedures,
identifiable from closer cooperation among quality as-
surance institutions and other partners, including ex-
change of information and experience, involvement of
foreign experts in external assessment procedures, EU
projects and international (INQAAHE®) as well as Euro-
pean (ENQA) networks, and etc. The second - assessment
ofinternationalization quality — describes the very process
of higher school internationalization. In this case endeav-
ours to assess international quality are made by higher
education institution or a group of institutions and their
associations aiming at creating a proper methodology to
assess higher education internationalization quality with
regard to the increased international competitiveness, in-
ternational academic and professional mobility, and etc.
Several methods are used to assess internationaliza-
tion process quality at institutional level. One of them,
named Code of practice, is applied for student exchange.
It usually determines minimal requirements which should
be reflected in a certain activity and indicates cases or ac-
tions that should be avoided (Code of Ethical Practice in
the Provision of Education to International Students by
Australian Universities, 2005; Ethics Programme - Ethi-
cal Practice in International Exchange, 2004; Recruitment

* International Network of Quality Assurance Agencies in Higher
Education
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galima priskirti OECDS, IMHE” ir ACA® sukurta Internacio-
nalizacijos kokybés apZvalgos procesq (angl. The Interna-
tionalization Quality Review Process) (toliau — IQRP), ku-
rio tikslas — suteikti institucijai metodine pagalba savo
internacionalizavimo veiklai, procesams ir rezultatams
jvertinti.

Kaip zZinoma, aukstojo mokslo kokybé gali buti
vertinama, uztikrinama ir tobulinama vadovaujantis
jvairiais metodais, atsizvelgiant j vyraujancig kokybés
vadybos paradigma. Pastaruoju metu vyrauja instituci-
jos vidaus ir iSorés klienty poreikiy tenkinimo kokybés
paradigma, kuri dar kitaip vadinama visuotinés kokybés
vadybos filosofija (Ho S. K., Wearn K., 1996; Kwan PY.K,,
1996; Weller L.D., 1996; Roffe I. M., 1998; Crawford L.E.D.,
Shutler P, 1999; Helms M. M., Williams A. B., Nixon J. C,,
2001; §iugidiené E., 2001; Adomaitiené R., Ruzevicius J.,
2002; Zekeviciené A., 2003; ChengY.C,, 2003; Juodaityté
A., 2004). Joje iskeliama aukstojo mokslo vartotojy nuo-
moniy ir institucijai aktualios veiklos vertinimo tyrimy
svarba. Todél neretai institucijos ar atskiri mokslininkai,
vertindami specifiniy aukstojo mokslo internacionali-
zavimo procesy kokybe, remiasi svarbiausiy vartotojy —
studenty nuomoniy ir vertinimy tyrimais. Cia placiau
aptarsime dviejy pobadziy tyrimus, siejamus su auksto-
jo mokslo internacionalizavimo procesais:

1. Tiriami svarbiausi veiksniai, salygojantys tarp-
tautinj aukstojo mokslo institucijos patrauklumgq. Jie
sietini su institucijos vadybos strategijy tobulinimu ir
institucijos tarptautinio konkurencingumo ir patrauklu-
mo siekimu. Aiskinamasi, kokiy veiksniy kokybé turéty
bati tobulinama labiausiai. Pavyzdziui, Mazzarol (1998),
analizuodamas teorine literatdra ir tirdamas giluminius
interviu, iSskyré 17 veiksniy, salygojanciy tarptautine
aukstojo mokslo institucijos sékme ir jos patraukluma
studentams (buvo apklausta 315 institucijy, faktorinés
analizés metodu nustatyti didziausig sékme pritraukiant
uzsienio studentus salygojantys veiksniai). Svarbiausi i3
juy: a) gera institucijos, kaip kokybiskos aukstosios moky-
klos (angl. Reputation for Quality), reputacija; b) perso-
nalo kvalifikacijos kokybé bei kompetentingumas (angl.
Quality and expertise of staff).

Knight (2005) IAU® uzsakymu atliktas tyrimas,
kurio metu buvo apklaustos 526 aukstosios mokyklos,
95 3alyse parodé, kad svarbiausias studijy ir mokslo
internacionalizavimo motyvas yra konkurencingumas
(28 proc.), o didzZiausia nauda - internacionalizuota aka-
deminé bendruomené (22 proc.) ir studijy kokybeé (21
proc.);
¢ Organisation for Economic Co-operation and Development (Tarptau-
tiné ekonominio bendradarbiavimo ir plétros organizacija)

7 Institutional Management in Higher Education (Aukstojo mokslo ins-
titucinés vadybos organizacija)

8 Academic Co-operation Association (Akademinio bendradarbiavimo
asociacija)

° The International Association of Universities (Tarptautiné Universite-
ty Asociacija)

and Support of International Students in the United King-
dom Higher Education, 2000). Another method, called
Self-evaluation, is a means used to help institution to
self-evaluate its state of internationalization and achieve-
ments in this area — student and faculty exchange, study
subjects, Joint degree studies, organizational structure
and services. It can be a constituent of a broader quality
assessment process which can also involve external eval-
uators. Such initiatives can be attributed to The Interna-
tionalization Quality Review Process (hereinafter — IQRP),
created by OECDS, IMHE” and ACA® with the aim to pro-
vide methodological help to the institution in evaluating
its internationalization activity, processes and outcomes.

It is common knowledge that higher education
quality can be assessed, assured and developed by vari-
ous methods with regard to the prevailing quality man-
agement paradigm. In the recent prevailing paradigm,
the quality of meeting internal and external customer
needs is assessed at the institution level; it is otherwise
called total quality management philosophy (Ho S.
K., Wearn K., 1996; Kwan PY.K., 1996; Weller L.D., 1996;
Roffe I. M., 1998; Crawford L.E.D., Shutler P, 1999; Helms
M. M., Williams A. B., Nixon J. C., 2001; Siugzdiené E.,
2001; Adomaitiené R., Ruzevicius J., 2002; Zekeviciené
A., 2003; Cheng Y. C,, 2003; Juodaityté A., 2004), which
places importance on higher education user opinions
and assessment of research on activity important to the
institution. Therefore, institutions or individual research-
ers often base the assessment of the quality of specific
higher education internationalization processes on the
research into the attitude and ratings provided by the
most important users - students. Further, the research of
two kinds will be discussed in relation to higher educa-
tion internationalization processes:

1. The most important factors underlying interna-
tional attractiveness of higher education institution are
researched. They pertain to the improvement of manage-
ment strategies of the institution and striving for interna-
tional competitiveness and attractiveness of the institution.
For instance, Mazzarol (1998), analysing theoretical litera-
ture and researching in-depth interviews, distinguished
17 factors which underlie international success of higher
education institution and its attractiveness to students (315
institutions were surveyed, factors most responsible for the
success in attracting foreign students were determined by
factor analysis method). The most important are as follows:
a) reputation for quality; b) quality and expertise of staff.

Knight (2005) performed a researched contracted by
IAU?, surveying 526 higher schools in 95 countries and
found out that the most important motive of study and
research internationalization was competitiveness (28 per

Organisation for Economic Co-operation and Development
Institutional Management in Higher Education
Academic Co-operation Association

The International Association of Universities
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2. Tiriama internacionalizuoty studijy dalyviy pa-
tirtis. Sis tyrimas sietinas su internacionalizuoty studijy
kokybe, taip pat vertinamas organizacinis ir akademinis
internacionalizuoty studijy lygis bei jy poveikis dalyviy
individualiam ir profesiniam tobuléjimui. Pavyzdziui,
Flandrijos aukstyjy mokykly internacionalizavimo rezul-
tatus tyrusio projekto IMPACT (2003), rezultatai atskleidé
koreliacijg tarp institucijos internacionalizavimo ir tokiy
studenty jgudziy kaip: grupinis darbas, etisky sprendi-
my priémimas, uzsienio kalby mokeéjimas ir pan., kurie
yra reikalingi praktinei veiklai multikultariniuose kolek-
tyvuose ir/ar multikultaringje aplinkoje.

Van Hoof, Verbeeten (2005) atliktas studenty mai-
ny programy tyrimas, kurio metu buvo apklausti 1487
vyke j kitas j Salis ir i$ kity Saliy atvyke studentai, parodé,
kaip apklaustieji vertina uzsienio aukstosios mokyklos
akademiniy programy, jiems teikiamos paramos, apgy-
vendinimo ir bendrg aukstosios mokyklos organizacinj
ir struktdrinj lygj lygindami jj su institucijos i3 kurios jie
atvyko, lygiu.

Visi minéti autoriai Siy tyrimy nelaiko sudétine ko-
kybés vertinimo sistemos dalimi, taciau tokie aukstojo
mokslo institucijy atliekami tyrimai turi taikomaja verte
ir gali sékmingai prisidéti prie institucijos internaciona-
lizavimo kokybés vertinimo ir tobulinimo.

Platesnei sisteminei institucijos internacionalizavi-
mo kokybei jvertinti gali bati taikomas jau minétas IQRP
modelis (Guidelines for the Internationalisation Quality
Review Process for Institutions of Higher Education, 1999).
Sis modelis yra pritaikytas auk$tosioms mokykloms, ku-
rios arba siekia jvertinti, uztikrinti ir tobulinti esamos
tarptautinés dimensijos kokybe, arba dar tik ruosiasi
jdiegti tarptautines dimensijas j studijas, tyrimus ir kitas
institucines paslaugas. IQRP tikslas yra padéti aukstojo
mokslo institucijoms vertinti ir tobulinti tarptautinés di-
mensijos kokybe atsizvelgiant j:

« Institucijos issikelty internacionalizavimo tiksly
pasiekimus;

- Tarptautinés dimensijos jdiegima | svarbiausias
institucijos funkcijas ir veiklos prioritetus;

« Internacionalizavimo kaip pagrindinio elemento
jtraukima j bendra kokybés uztikrinimo sistema.

IQRP modelis diegiamas pasitelkus institucijos sa-
vianalizés metoda ir, jei norima, pasikvie¢iama tarptau-
tiné eksperty grupé, kuri jvertina savianalizés rezultatus
ir teikia patarimus bei rekomendacijas internacionaliza-
vimo kokybei tobulinti. Svarbu, kad savianalizés duo-
menys atsispindéty ne tik akademinio ir administraci-
nio personalo bet ir studenty nuomone ir vertinimus.
Pateikiamos savianalizés gairés (klausimynas), pagal
kurias analizuojami ir jvertinami institucijos tikslai ir
uzdaviniai, veikla ir pasiekimai, privalumai ir trGkumai,
galimybés ir grésmés, susijusios su institucijos tarptau-
tine dimensija (1 priedas). Siame modelyje neatmetama

cent), the greatest benefit was internationalized academic
community (22 per cent) and study quality (21 per cent);

2. The expertise of participants in internalized stud-
ies is researched. This research pertains to the quality of
internationalized studies; organizational and academic
level of internationalized studies is also assessed as well
as theirimpact upon research participants’individual and
professional development. For instance, research findings
of Flanders higher school internationalization, obtained
in the project IMPACT (2003), revealed a correlation be-
tween internationalization at institutional level and the
following students’ skills: group work, making ethical de-
cisions, foreign language competence and etc., necessary
for a practical activity in multicultural institutions and/or
multicultural environment.

Van Hoof, Verbeeten (2005) performed student ex-
change programme research investigating 1487 ingoing
and outgoing students; research findings indicate how the
respondents assess the level of foreign higher school aca-
demic programmes, support, and accommodation and
common higher school organizational and structural level,
comparing it with the level of institution they came from.

All the mentioned researchers do not consider their
research to be a constituent part of quality assessment;
however, such research performed by higher education
institutions have an applied value and can successfully
contribute to the assessment and improvement of institu-
tional internationalization quality.

The IQRP model, mentioned above, can be used to as-
sess a broader systemic quality of institutional internation-
alization (Guidelines for the Internationalization Quality
Review Process (IQRP) for Institutions of Higher Education,
1999). This model is adapted to be used at higher schools
which either seek to evaluate, assure and develop the cur-
rent quality of international dimension or are preparing to
implement international dimensions to studies, research
and other institutional services. The goal of IQRP is to help
higher education institutions to assess and improve the
quality of international dimension with regard to:

« Reaching internationalization goals set by the
institution;

« Implementation of international dimension into the
most important functions and activity priorities at the
institution;

+ Including internationalization as the key element
into common quality assurance system.

IQRP model is implemented applying institutional
self-evaluation method and, if desired, international ex-
pert group is invited to evaluate self-evaluation results
and provide suggestions and recommendations to im-
prove internationalization quality. It is important that self-
analysis data reflected not only the opinion of academic
faculty and administration staff, but also students’ opinion
and assessments. The presented self-analysis guidelines
(questionnaire) are used to analyse and evaluate the goals
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galimybé institucijai sieti IQRP su kitomis kokybés uzti-
krinimo procediromis, pvz., jau minétu Veiklos kodeksu;
IQRP galima sékmingai taikyti ir kartu su 1ISO 9001 : 2000
kokybés vadybos modeliu: IQRP pagalba jvertinama in-
ternacionalizavimo strategija, tikslai ir uzdaviniai, o ISO
9001 : 2000 - internacionalizavimo kokybés vadybos
sistemos ir procesai. Tarptautine institucijos dimensija
galima vertinti pasitelkus ir visuotinés kokybés vadybos
principus (Knight, J., Adams, T., Lenn, M. P, 1999). IQRP
modelio tinkamumas buvo isbandytas skirtingose jvai-
riy Saliy aukstojo mokslo institucijose (Knight, J., Wit, H.,
1999). Devynios atvejo studijos parodé, kad IQRP mode-
lis gali bati sékmingai taikomas tiek institucijoms, kuriy
vizijoje, strategijoje ir tiksluose tarptautinés dimensijos
aiskiai isreikstos ir diegiamos, tiek institucijoms, kuriose
galima aptikti tik tam tikry internacionalizavimo veiklos
atvejy, pavyzdziui, vyksta studenty ir déstytojy mainai.
Pastarosioms IQRP modelis buvo naudingas kaip prie-
moné strateginiam planavimui ateityje diegti tarptauti-
ne dimensija.

Aptartos internacionalizuoty studijy kokybés uzti-
krinimo teorijos ir jy praktinis taikymas rodo, kad stu-
dijy internacionalizavimo ir kokybés vertinimo santykis
yra gana sudétingas. Nors institucijy praktinéje veikloje
matyti kokybés vertinimo internacionalizavimo ir in-
ternacionalizavimo kokybés vertinimo tendencijy, vis
dar lieka neatsakyty klausimy ir neisspresty problemuy.
Jvairios teorinés literatiros apie aukstojo mokslo inter-
nacionalizavima analizé rodo, kad bendrosios aukstojo
mokslo kokybés dimensijos ir kriterijai labai svarbls
kokybés aukstajame moksle konceptualumui suvokti,
taciau jy per mazai, kai vertinama specifiné internaci-
onalizavimo srities kokybé. Bandymai tirti ir analizuoti
internacionalizuotas studijas institucijos vadybos stra-
tegijos ir kokybés vadybos aspektais susije su bendry-
ju aukstojo mokslo kokybés dimensijy kriterijy keitimu
specifiniais studijy internacionalizavimui aktualiais ko-
kybés kriterijais. Todél remiantis apibréztomis instituci-
jos internacionalizavimo dimensijomis, kriterijais ir mo-
tyvais (1, 2, 3 lentelés) bei teoriniy ir empiriniy tyrimy
pagrindu mokslininky parengta kokybés aukstajame
moksle dimensijy ir vertinimo kriterijy visuma (Savickie-
né I, Pukelis K., 2004) ir siekiant sistemisko ir patikimo
internacionalizavimo kokybés vertinimo, galima formu-
luoti specifinius internacionalizavimo parametrus, pagal
kuriuos gali bati sprendziama apie esama kokybés lyg;.
Tai turéty bati kriterijai, t.y. pozymiai, savybés, kuriy pa-
grindu kas nors vertinama, nustatoma vertinamo objek-
to kokybé, klasifikuojama, priimamas sprendimas arba
jvertinimas (Savickieng, 1., Pukelis, K., 2004; Zibéniene,
G., 2004). Kiekvieno kriterijaus paaiskinimas, paremtas
rodikliais, t.y. kokybiniais arba kiekybiniais duomenimis,
apibadinandiais tiriama pozymj. Rodikliai padeda tiks-
liau apibadinti veiklos rezultatus, jy kokybe ir kiekybe.

and objectives, activity and achievements, strengths and
weaknesses, opportunities and threats of the institution
related to international dimension of the institution (Ap-
pendix 1). In this model there is a possibility for institution
to relate IQRP with other quality assurance procedures,
e.g., the already mentioned Code of practice; IQRP can be
successfully applied together with 1SO 9001:2000 qual-
ity management model: IQRP is used to evaluate inter-
nationalization strategy, goals and objectives, whereas
ISO 9001:2000 - internationalization quality manage-
ment system and processes. International dimension
of the institution can be assessed applying total quality
management principles (Knight, J., Adams, T., Lenn, M. P,
1999). The relevance of IQRP model was tested in higher
education institutions in various countries (Knight, J., Wit,
H., 1999). Nine case studies showed that IQRP model can
be successfully applied both in institutions whose vision,
strategy and goals clearly articulate and implement inter-
national dimensions and in institutions where some cases
of internationalization activity can be traced, for instance,
student and faculty exchange. For the latter, IQRP model
was useful as a means for strategic planning to implement
an international dimension in the future.

The discussion of internationalized study quality as-
surance theories and their practical application indicates
that study internationalization and quality assessment
linkis rather complicated. Though the tendencies of qual-
ity assessment of internationalization and assessment of
internationalization quality are evident in the practical
activity of institutions, still a number of issues and un-
resolved problems remain. The analysis of various theo-
retical literature sources with regard to higher education
internationalization shows that general dimensions and
criteria of higher education quality are very important in
order to perceive quality conceptuality in higher educa-
tion; however, they are insufficient to assess the quality
of a specific internationalization area. The attempts to re-
search and analyse internationalized studies in the insti-
tutional management strategy and quality management
are linked to the change of the general higher education
quality dimension criteria by the specific quality criteria
relevant to study internationalization. Therefore, on the
basis of the defined dimensions, criteria and motives of
internationalization at institutional level (Tables 1, 2, 3)
and the entirety of higher education quality dimensions
and assessment criteria, designed on the grounds of the
theoretical as well as empirical research (Savickiené 1.,
Pukelis K., 2004), and seeking for systematic and reliable
assessment of internationalization quality, it is possible
to articulate specific parameters of internationalization
which can serve as the basis for decision-making about
the current level of quality. They should be the criteria,
i.e,, features and qualities used as the basis in assessing
something, in identifying the quality of the assessed
object, in classifying decision-making or evaluation
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4 lentelé. Studijy internacionalizavimo kokybés kriterijai ir jy rodikliai
Table 4. Study internationalization quality criteria and their indicators

K1

K2

K3

K4

K5

Ko

K7

K8

K9

K10

KRITERIJUS / CRITERIA

Aukstosios mokyklos misijos ir strateginiy tiksly
dermé su aukstojo mokslo internacionalizavimu /
Coherence between higher school mission

and strategic goals and higher education
internationalization

Informacijos apie internacionalizuotas studijas
kokybeé ir kiekis /

Quality and amount of information about
internationalized studies

Studenty, studijuojanciy pagal internacionalizuo-
tas studijy programas ir jas baigusiy pasirengi-
mas profesinei veiklai /

Competence of students studying in internalized
study programmes or graduates from these
programmes for professional work

Déstytojy parengtos internacionalizuoty studijy
medziagos kokybé /

Quality of teacher prepared material for interna-
tionalized studies

Leidiniai uzsienio kalba /
Publications in foreign languages

UzZsienio Saliy studentai /
Foreign students

UZsienio $aliy vizituojantys déstytojai /
Visiting foreign teachers

Pagal mainy programas atvykstantys ir iSvykstan-
tys studentai per mokslo metus /

Incoming and outcoming students according to
exchange programmes per academic year

Studenty dalyvavimas tarptautiniuose moksliniy
tyrimy ir kitokiuose tarptautiniuose projektuose /
Student participation in international scientific
research and other international projects

Universiteto ar kolegijos studenty galimybiy
iSvykti studijuoti j uZsienio aukstasias mokyklas
pasiskirstymas pagal moksly sritis ir kryptis /
Distribution of opportunities for university or col-
lege students to leave for studies in foreign higher
schools according to study and science areas and
fields

RODIKLIAI/ INDICATORS

R1 (KOKYBINIAI) /R1 (QUALITATIVE)

Veiklos planuose numatytos internacionalizavimo
kryptys, prioritetai ir laukiami rezultatai /

Directions, priorities and expected outcomes of interna-
tionalization are foreseen in action plans

Mechanizmai, garantuojantys personalo uZsienio kalby
mokéjima /

Mechanisms, which ensure foreign language compe-
tence of the faculty/staff members

Darbdaviy nuomoné apie absolventy, studijavusiy
pagal internacionalizuotas studijy programas, pasiren-
gima darbui /

Employer opinion about the competence of graduates
from internalized study programmes for professional
work

Déstytojy parengtos metodinés medziagos atitikimas
internacionalizuoty studijy programy turiniui ir
paskirdiai /

Adequacy of teacher prepared teaching aids to the
content and purpose of internationalized study
programmes

Prieinamumas prie tarptautiniy elektroniniy leidiniy
duomeny baziy /

Accessibility to international on-line databases of
publications

Studijy programos, pakopos ir formos /
Study programmes, stages and forms

Studijy programos, pakopos ir formos /
Study programmes, stages and forms

Studijy pakopos ir formos, Saliy, i$ kuriy atvykstama ir j
kurias vykstama geografija ir jvairové /

Study stages and forms, geographic data and variety of
countries of incoming and outcoming students

Studijy pakopy ir mokslo sriciy studenty dalyvavimo
tarptautiniuose moksliniy tyrimy projektuose ir kituose
tarptautiniuose projektuose jvairové /
Variety of study cycles and academic areas whose stu-
dents participate in international scientific research pro-
jects and other international projects

Studijy pakopos, mokslo sritys ir studijy programos, is-
vykimo 3alys,  kurias iSvyksta, jy geografija ir jvairové /
Study stages, science areas and study programmes, fo-
reign countries of outgoing students, their geography
and variety

R2 (KIEKYBINIAI) / R2 (QUANTITATIVE)

Parengty internacionalizuoty studijy dalyky fakultetuo-
se skaicius /

Number of developed internationalized study subjects
in faculties

Uzsienio studentams skirty leidiniy apie studijy sistema
pobadis ir kiekis /

Nature and number of publications for foreign students
about the study system

Absolventy, studijavusiy pagal internacionalizuotas
studijy programas, jsidarbinimo lygis /

Employment level of graduates from internalized study
programmes

Metodinés medziagos (konspektai, savarankisko darbo
programos, praktiniy uzduociy savadai, uzdavinynai ir
pan.), skirtos internacionalizuotoms studijoms, jvairové
ir skaicius /

Variety and number of teaching aids (compendiums,
independent work programmes, sets of practical tasks
and etc.) for internationalized studies

Prenumeruojamy periodiniy leidiniy uZsienio kalbomis
tematika ir kiekis /

Topics and number of subscribed periodical publications
in foreign languages

UzZsienio studenty skaicius pirmojoje ir antrojoje studijy
pakopoje palyginti su bendru studijuoti j atitinkamas
pakopas priimty studenty skaiciumi /

Number of foreign students in the undergraduate and
graduate studies in comparison with the overall number
of enrolled students in both levels of studies

Vizituojandiy uZsienio 3aliy déstytojy procentas palyginti
su bendru déstytojy skaiciumi /

Per cent of visiting foreign teachers as compared to the
overall number of teachers

Atvykstandiy ir iSvykstanciy studenty santykis per moks-
lo metus (3alys, i$ kuriy atvykstama ir j kurias vykstama)
/

Ratio of incoming and outcoming students per academic
year (countries the students come from and go to)

Studenty, dalyvaujanciy tarptautiniy projekty veikloje
kiekis pagal studijy pakopas nuo bendro studenty skai-
Giaus /

Number of students participating in international pro-
ject activities according to study stages from the overall
number of students

Pasirasyty ir realiai veikianciy jvairiy formy tarptautiniy
sutarciy skaicius pagal studijy pakopas, mokslo sritis ir
studijy programas /

Number of signed and actually operative agreements of
various forms according to study stages, science areas
and study programmes
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4 lenteléje suformuluota keletas galimy studijy inter-
nacionalizavimo kokybés kriterijy ir juos paaiskinantys
galimi rodikliai.

Kaip minéta, norint pasiekti gery rezultaty labai
svarbu, kad aukstosios mokyklos internacionalizavimas
baty pagrinding, o ne 3alutiné aukstojo mokslo institu-
cijos veikla ir procesy sfera ir, kad bty atsizvelgiama j
tai, jog jprastiniame instituciniame aukstosios mokyklos
veiklos kokybés vertinimo procese vienos svarbiausiy
yra misijos, valdymo, strategijos dimensijos (Savickiené .,
Pukelis K., 2004; Dienys V., Pukelis K., Ziliukas P, 2005).
Tad pirmiausia nurodytg valdymo kategorijg (2 lentelé)
galima vertinti pagal vieng i$ daugelio kriterijy, paro-
dantj aukstosios mokyklos gebéjima reaguoti j aplinkos
pokycius ir parengti strategija, tarptautinés, tarpkultari-
nés, globalios dimensijos jdiegimui j pagrindine institu-
cijos veikla ir procesus (4 lentelé, K1).

Vertinant aukstojo mokslo kokybe daugelio koky-
bés vertinimo sistemy pasitelkiama studenty arba stu-
denty priemimo ir paramos jiems organizavimo dimen-
sija (Savickiené 1., Pukelis K., 2004). Si aukstojo mokslo
kokybés dimensija, padeda jvertinti pateikty internaci-
onalizavimo procedury ir paslaugy veiklg ir procesus (2
lentelé) ir nustatyti kriterijy, kuris suteikty pakankama
informacijos apie studijy salygas, galimybes ir reika-
lavimus kiekj ir garantuoty jo patikimuma (4 lentelé,
K2). Studentams turéty bati padedama prisitaikyti prie
internacionalizuoty studijy reikalavimy ir salygy, todél
deéstytojy ir administracijos darbuotojy gebéjimai kon-
sultuoti studentus privalo bati aukstesni, nes internaci-
onalizuotose studijose taikomos kitokios studijy formos
ir metodai, keiciasi turinio apimtis, atsiskaitymo budai ir
pan. Taip suformuluotas internacionalizuoty studijy ko-
kybés kriterijus taip pat parodyty informacijos apie in-
ternacionalizuoty studijy programy turinj ir suteikiamy
kvalifikacijy patikimumga ir prieinamumga studentams,
darbdaviams bei kitiems vartotojams, suinteresuotiems
aukstojo mokslo kokybe ir didinty aukstosios mokyklos
atsakomybe dél vartotojus klaidinancios informacijos ar
jos stokos.

Siandieniniame Bolonijos proceso kontekste kie-
kvienai Europos aukstajai mokyklai svarbi pridétiné
internacionalizavimo verté, atsispindinti jos veiklos
Lproduktuose” Vienu svarbiausiy aukstosios mokyklos
Jprodukty” yra jos absolventai, po studijy baigimo dar-
bo rinkoje ir visuomeniniame gyvenime reprezentuo-
jantys aukstosios mokyklos veiklos kokybe (Siugzdiené
E., 2001; Adomaitiené R, 2002; Zekevi¢iené A., 2003).
Todél remiantis studenty tobuléjimo kokybés dimensija
(Savickiené I, Pukelis K., 2004), galima vertinti pateikty
akademiniy programy (1 lentelé) jgyvendinimo kokybe
ir atsizvelgiant j tai formuluoti kokybés kriterijy (4 len-
telé, K3), parodantj studenty ir absolventy, studijavusiy
pagal internacionalizuotas studijy programas gebéjima

(Savickiené, 1., Pukelis, K., 2004; Zibéniené, G., 2004).
The explanation of every criterion is based on indica-
tors, i.e. qualitative and quantitative data, defining the
researched feature. The indicators help to more precisely
define activity outcomes, their quality and quantity. Ta-
ble 4 presents several study internationalization quality
criteria and possible indicators interpreting them.

As it has been mentioned, in order to achieve good
results it is very important that higher schools interna-
tionalization was the main, not the secondary, area of
higher education institution activity and processes, tak-
ing into account that in an ordinary quality assessment
process of higher school activity at institutional level
the dimensions of mission, governance and strategy are
most important (Savickiené |, Pukelis K., 2004; Dienys V.,
Pukelis K., Ziliukas P, 2005). The category of governance
was indicated first (Table 2), so it can be assessed accord-
ing to one of a number criteria indicating the potential
of higher school to react to the changes in the setting
and design a strategy for involvement of international,
intercultural and global dimension into the main activ-
ity and processes of the institution (Table 4, K1).

Assessing higher education quality, student or student
enrolment and support organization dimension is invoked
(Savickiené ., Pukelis K., 2004). This higher education qual-
ity dimension helps to evaluate the activity and processes
of the presented internationalization procedures and serv-
ices (Table 2) and to determine a criterion which could
provide a sufficient amount of information about study
regulations, opportunities and requirements and should
ensure its reliability (Table 4, K2). Students should be sup-
ported in adapting to the requirements and conditions
of internationalized studies, therefore, the faculty and
administrative staff should have proper skills to counsel
students, as different forms and methods are applied in
internationalized studies, the extent of content changes,
different accountability methods are used, and etc. Qual-
ity criteria of internationalized studies articulated in this
way would also indicate the reliability of information
about the curriculum of the internationalized studies and
provided qualifications; it would also show the accessibil-
ity of this information to students, employers and other
clients interested in the quality of higher education and
would increase the responsibility of higher school with re-
gard to fallacious information or lack of information.

In the modern context of Bologna process, added
value of internationalization is important to every Euro-
pean higher school; this added value is reflected in the
“products” of higher school activity. One of the most im-
portant higher school “products” is its alumni who repre-
sent the quality of higher school activity in the labour mar-
ket and societal life, having graduated from the studies
(Siugzdiené E., 2001; Adomaitiené R, 2002; Zekeviciené A,
2003). Therefore, on the basis of student development qual-
ity dimension (Savickiené I., Pukelis K., 2004), it is possible
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jsidarbinti, uzsiimti profesine veikla bei daryti karjera.
Be to, absolventy studijavusiy ar nestudijavusiy pagal
internacionalizuotas studijy programas jsidarbinimo ir
profesinés veiklos palyginimas padéty nustatyti esama
arba nesamga studijy internacionalizavimo ,pridétine
verte” studijavusiyjy kompetencijoms.

Daugelio 3aliy kokybés vertinimo sistemose yra ver-
tinamas personalo kompetentingumas, déstymo kokybé
ir pan. (Savickiené I, Pukelis K., 2004; Dienys V., Pukelis
K., Ziliukas P, 2005), todél remiantis 3ia auk$tojo mokslo
kokybés dimensija galima vertinti pateikty akademiniy
programy (1 lentelé) ir intelektualiniy istekliy vadybos
(2 lentelé) kokybe ir suformuluoti tokj kokybés kriteri-
ju (4 lentelé, K4), kuris apibudinty aukstosios mokyklos
akademinio personalo gebéjima rengti ir tobulinti stu-
dijy medziaga, atitinkancia internacionalizuoty studijy
turinj ir apimtj. Toks kriterijus parodyty ne tik studijy
medZiagos parengimo kokybinius ir kiekybinius para-
metrus, bet ir padéty jvertinti akademinio personalo
kvalifikacija ir nuspresti, ar ji pakankama déstyti inter-
nacionalizuotuose, pavyzdziui, bendrus laipsnius (angl.
Joint degree) suteikianciose studijy programose.

Remiantis materialiniy istekliy valdymo kokybés
aukstajame moksle dimensija (Savickiené, Pukelis, 2004),
galima vertinti paslaugas (2 lentelé), suformulavus krite-
rijus, padedancius nustatyti, ar aukstoji mokykla yra su-
kdrusi materialine baze ir jos iSsaugojimo ir atnaujinimo
sistema, kad baty uztikrinta internacionalizuoty studijy
kokybé. Pavyzdziui, gali bati pasitelktas kriterijus (4 len-
telé, K5), parodantis literatlros uzsienio kalbomis iste-
klius ir jvairove bibliotekoje bei galimybes ja naudotis
atvykstantiems uzsienio studentams ir déstytojams.

Pagal kiekviena aukstojo mokslo kokybés dimensija
galima suformuluoti ir kitus aukstojo mokslo internaci-
onalizavimo kokybés kriterijus (4 lentelé, K6, K7, K8, K9,
K10), ir isskaidyti juos j kiekybinius ir kokybinius rodi-
klius. Tokios internacionalizavimo kokybés vertinimo
metodologijos parinkimas ir pritaikymas leisty uztikrin-
ti vertinimo patikimuma, t. y. leisty matuoti tai, kas yra
matuojama, tirti tai, kas norima tirti, ir gauti duomenimis
pagrjstus rezultatus, kurie parodyty, jog tie rezultatai i3
tikryjy tokie, kokie privalo buti pagal studijy internaci-
onalizavimo vizijg. Vertinimas pagal atskiras internacio-
nalizavimo kokybés dimensijas, grindziamas kriterijais ir
ju kiekybiniais rodikliais, padéty iSvengti galimo priesta-
ringo internacionalizacijos kokybés jvertinimo skirtin-
gose aukstojo mokslo kokybe suinteresuotose grupé-
se, nes remtysi statistiniais duomenimis. O vertinimas
grindziamas kokybiniais rodikliais leisty atskleisti studijy
internacionalizavimo turinio kokybe ir issiaiskinti, kaip
atskiros aukstosios mokyklos bendruomenés grupés ja
vertina. Dar viena svarbi salyga internacionalizavimo
kokybei vertinti yra galimybé palyginti veiklos rezulta-
tus. Tai leisty parodyti aukstosios mokyklos internaci-

to assess the quality of the implementation of the present-
ed academic programmes (Table 1) and, taking it into ac-
count, to articulate the quality criterion (Table 4, K3), which
indicates the ability of students and graduates who have
studied in internationalized programmes to get employed,
undertake professional activity and make a career. Besides,
a comparison of employment and professional activity of
alumni who studied or did not study in internationalized
study programmes should help to determine the present
or absent“added value”to the graduates’ competencies.

In a number of countries, faculty competence, teach-
ing quality and etc. are assessed in quality assessment
systems (Savickiené I, Pukelis K., 2004; Dienys V., Pukelis
K., Ziliukas P, 2005), therefore, on the basis of this higher
education quality dimension it is possible to assess the
quality of the presented academic programmes (Table
1) and human resources management (Table 2) quality
and articulate such quality criterion (Table 4, K4) which
defines the ability of higher school academic faculty to
design and develop study material adequate to the cur-
riculum of internationalized studies and their scope. Such
criterion would indicate not only qualitative and quanti-
tative parameters of study material designing, but would
also help to evaluate the qualification of academic faculty
and decide if it is sufficient to teach in internationalized,
for instance, Joint degree providing study programmes.

On the basis of material resource management qual-
ity dimension in higher education (Savickiené, Pukelis,
2004), it is possible to assess services (Table 2), having ar-
ticulated the criteria which help to identify if the higher
school has created its material basis and its sustainability
and renewal system to ensure the quality of international-
ized studies. For instance, a criterion which demonstrates
the resources of literature in foreign languages (Table 4,
K5) and diversity in the library as well as possibilities to
use it by incoming foreign students and teachers.

All other criteria of higher education internation-
alization quality can be articulated according to each
dimension of higher education quality (Table 4, K6, K7,
K8, K9, K10) and resolved into quantitative and qualita-
tive indicators. The choice and application of such inter-
nationalization quality assessment methodology would
allow to ensure the validity of assessment, i.e. would al-
low to measure what is supposed to be measured and re-
search what is supposed to be researched and to obtain
data based results which would show that the results are
as they should be according to the study internationali-
zation vision. Assessment according to separate dimen-
sions of internationalization quality, based on criteria and
their quantitative indicators, would help to avoid possible
controversial evaluation of internationalization quality
in different groups, interested in higher education qual-
ity as they would be based on statistical data. Whereas
qualitative indicator-based assessment would allow to re-
veal the quality of study internationalization curriculum
and to clarify how it is assessed by separate higher school
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onalizavimo kiekybiniy ir kokybiniy parametry kaita.
Todél studijy internacionalizavimo kokybés vertinimas
(kas vieneri ar dveji metai) privalo bati periodiskas pa-
sitelkiant tuos pacius kriterijus ir rodiklius. Visa tai leisty
plétoti sisteminga internacionalizavimo kokybés uzti-
krinimo procesg instituciniame lygmenyje. Sistemingai
renkami, analizuojami ir kaupiami empiriniai duomenys
leisty objektyviai atskleisti vykdomos veiklos privalu-
mus ir trakumus bei buty solidus veiklos kokybés lygio
jrodymas pagrindziant naujy internacionalizuoty stu-
dijy programy poreikj arba rengiant vykdomy interna-
cionalizuoty studijy programy savianalize iSoriniam jy
akreditavimui.

ISVADOS

1. Mokslininkai pateikia jvairiy aukstojo mokslo inter-
nacionalizacijos sgvokos apibrézimy. Jy skirtumai pri-
klauso nuo konteksto, nes aukstojo mokslo internacio-
nalizavimo reiskinys kinta, jgauna vis kitokiy pozymiy.
Internacionalizacijos savokos apibrézimui jtakos turi
ir atskiry autoriy tarptauting, tarpkultariné ir moksliné
patirtis. Ta¢iau dauguma autoriy internacionalizacijg
suvokia kaip tarptautiniy, tarpkultariniy ir/ar globaliy
reiskiniy diegima aukstojo mokslo tiksluose, funkcijose
(studijos, tyrimai, paslaugos) ir jo teikimo procese.

2. Pasaulyje aukstojo mokslo internacionalizacija
apibréziama trimis modeliais: aukstojo mokslo regiona-
lizacija, aukstojo mokslo transnacionalizacija ir denacio-
nalizacija, aukstojo mokslo institucine internacionaliza-
cija. Kiekvienam i$ jy badingos savitos ypatybés, taciau
galima iSskirti svarbiausius dabartinj aukstyjy mokykly
studijy internacionalizavimg skatinancius veiksnius:
ekonomine nauda ir ltkescius, kad internacionalizacija
salygos studijy kokybés pridétine verte. Visa tai skati-
na ieskoti tarptautiniy rinky institucijos ,produktams”
ir paslaugoms ir siekj tapti tarptautinj lygj atitinkancia
aukstojo mokslo institucija, pasizymincia auksta studijy
kokybe.

3. Siekiant praktiskai jdiegti tarptautine, tarpkulta-
rine dimensija | aukstosios mokyklos studijas, moksla
ir kitas sritis, svarbi dviejy tipy veikla: aukstosios mo-
kyklos internacionalizavimo iniciatyvos, priskiriamos
akademinei sriciai (studijos, tyrimai, konsultavimas ir
pan.), ir aukstosios mokyklos organizacinés struktlros
internacionalizacijai, priskiriamos organizacinés vady-
bos funkcijoms, pastarosios palengvina tarptautinés
dimensijos aukstojoje mokykloje diegima ir jos sustipri-
nima. Siy iniciatyvy ir organizaciniy struktary pagrindas
yra aukstojo mokslo institucijos bendruomenés moty-
vai siekti internacionalizavimo, t. y. batina aiskiai suvok-
ti, kodél aukstajai mokyklai reikalingas studijy proceso
internacionalizavimas.

community groups. One more important precondition
for assessment of internationalization quality is a possi-
bility to compare performance results. This would allow
indicating the change in quantitative and qualitative
parameters of higher school internationalization. There-
fore, the assessment of study internationalization qual-
ity (every year or each second year) must be periodical,
applying the same criteria and indicators. All this would
allow developing a systematic process of internationali-
zation quality assurance at institutional level. Systemati-
cally gathered, analysed and accumulated empirical data
would allow to objectively revealing the advantages and
shortcomings of the activity performance and would be
a solid evidence of performance quality, justifying the
need for new internationalized study programmes or de-
signing the self-evaluation of the provided international-
ized study programmes for their external accreditation.

CONCLUSIONS

1. Researchers present various definitions of higher edu-
cation internationalization concept. Their differences
depend on the context, as higher education internatio-
nalization phenomenon is in constant flux, constantly
acquiring new qualities. The definition of internationali-
zation concept is impacted by international, intercultural
and scientific expertise by separate authors. However,
the majority of the authors perceive internationalization
as implementation of international, intercultural and /or
global phenomenon in higher education goals, functions
(studies, research, and services) and its provision process.

2. In the world, internationalization of higher educa-
tion is defined in three models: higher education region-
alization, higher education transnationalization and dena-
tionalization, and higher education internationalization at
institutional level. Each is characteristic of particular quali-
ties; however, it is possible to distinguish the most impor-
tant factors enhancing the present higher school study in-
ternationalization: economic benefit and expectations that
internationalization causes added value of study quality. All
this enhances the search for international markets for insti-
tutional “products” and services and a pursuit to become a
higher education institution conforming to international
level and peculiar of high study quality.

3. Aiming at practical implementation of international
and intercultural dimension into higher school studies, sci-
ence and other areas, activity of two types is important:
higher school internationalization initiatives attributed to
the academic area (studies, research, counselling and etc.),
and organizational structure of higher school for interna-
tionalization, attributable to organizational management
functions; the latter enhance the implementation and
strengthening of international dimension in higher school.
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4.Vienas i$ pagrindiniy studijy internacionalizacijos
tiksly — jos pridétiné verté aukstojo mokslo studijy ko-
kybei. Taciau jvairiy Saliy aukstojo mokslo internaciona-
lizavimo kokybés uztikrinimo (praktinis) jgyvendinimas
rodo, kad internacionalizavimo procese susiduriama
su tokiomis problemomis kaip internacionalizavimo
periferiSkumas institucijoje, nesisteminis internaciona-
lizavimo proceso kokybés vertinimas, didelé Europos
aukstojo mokslo sistemy ir studijy programy jvairové,
trukdanti apibrézti bendruosius kokybés rodiklius ir
palengvinti atskiry 3aliy rodikliy palyginamuma bei pa-
gerinti kokybés gerinimo skaidruma. Kita vertus, naci-
onalinés kokybés uztikrinimo sistemos bei proceduros
adekvaciai nevertina studijy internacionalizacijos.

5. Stipréjant kokybés uztikrinimo aukstajame moks-
le tendencijoms, batina vertinti bei uztikrinti ir aukstojo
mokslo internacionalizavimo kokybe. Pavieniy moks-
lininky ar institucijy tyrimy, kuriais siekiama jvertinti
tarptautinio aukstojo mokslo institucijos patrauklumo
dimensijas bei internacionalizuoty studijy kokybe ir in-
ternacionalizavimo jtaka studijy kokybei per mazai, be
to, jie néra isamus. Taikant jprastines aukstojo mokslo
kokybés uztikrinimo sistemas ir modelius, butina ap-
sibrézti specifinius internacionalizavimo parametrus,
pagal kuriuos baty galima spresti apie kokybés lygj. Tai
ypac svarbu, kai reikia nustatyti, ar lakesciai, kad studijy
internacionalizavimas suteiks pridedamaja verte auks-
tajam mokslui, jo rezultatams, buvo pateisinti.

6. Aukstojo mokslo institucijos internacionaliza-
vimo parametrai apima tokias dimensijas: tarptautine
tarpkultdrine dimensija, iSrySkinancia tautinés ir kultd-
rinés jvairovés sasajas; integracijg, reiskiancia tarptau-
tinés /tarpkultdrinés dimensijos jdiegima ir jtvirtinima
aukstosios mokyklos veikloje; procesq, rodantj, kad
internacionalizavimas yra nenutrokstama veikla, ir
studijas, mokslq ir institucines paslaugas, atspindincias
internacionalizavimo jdiegimo j pagrindines aukstojo
mokslo funkcijas laipsnj.

Remiantis institucijos internacionalizavimo ir auks-
tojo mokslo kokybés dimensijomis galima suformuluo-
ti specifinius internacionalizavimo kokybés kriterijus ir
jy rodiklius. Pagal juos nustatoma internacionalizavimo
kokybe. Sitokia aukstosios mokyklos internacionaliza-
vimo kokybés vertinimo metodologija baty patikimes-
né ir leisty pagrjsti internacionalizavimo vertinguma, jo
veiksmingumag ir rezultatyvuma arba empiriniais meto-
dais jrodyti jos tobulinimo batinuma.

The basis of these initiatives and organizational structures
is motives of higher education institution community to
seek for internationalization, i.e, it is necessary to clearly
perceive why study process internationalization is neces-
sary for higher school.

4. One of the main goals of undergraduate study
internationalization is its added value for higher educa-
tion study quality. However, (practical) implementation
of higher education internationalization quality assur-
ance in various countries indicates that internationaliza-
tion process encounters such issues as provincialism of
internationalization at institutional level, non-systematic
assessment of internationalization process quality, a great
variety of European higher education systems and study
programmes which hinders defining general quality indi-
cators and facilitating comparability and improvement of
quality transparency. On the other hand, national quality
assurance system and procedures do not assess study in-
ternationalization adequately.

5. Strengthening quality assurance tendencies in
higher education, it is necessary to assess and assure
the quality of higher education internationalization. The
scope of research of single scholars or institutions into
evaluation of international attractiveness dimension of
higher education institution and the quality of interna-
tionalized studies and the impact of internationalization
upon study quality is too narrow, besides, it is not com-
prehensive. Applying ordinary higher education quality
assurance systems and models, it is necessary to define
specific parameters of internationalization, used in assess-
ing the level of quality. This is particularly important when
the need arises to determine if expectations that study
internationalization will provide added value for higher
education and its outcomes are met.

6. Higher education internationalization parameters
at institutional level involve such dimensions: interna-
tional intercultural dimension, highlighting links between
national and cultural diversity; integration, which means
implementation and strengthening of international /in-
tercultural dimension in higher school performance;
the process which indicates that internationalization is
a continuous activity, and studies, research and institu-
tional services, reflecting the degree of implementation
of internationalization into the main higher education
functions.

On the basis of internationalization at institutional
level and higher education quality dimensions it is pos-
sible to articulate specific criteria and their indicators of
internationalization quality, used to determine interna-
tionalization quality. Such methodology of higher school
internationalization quality assessment would be more
reliable and would allow to validate the worth of inter-
nationalization, its efficiency and productivity or to prove
the necessity of its improvement by empirical methods.
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A. KONTEKSTAS

Aukstojo mokslo sistemos apraso santrauka
Trumpai aprasykite savo Salies aukstojo mokslo sistema ir nuro-
dykite JUsy institucijos vieta toje sistemoje.

Trumpa informacija apie institucija

Pateikite svarbiausius duomenis apie:

« Institucijos jkarimo data;

- Studenty priémima (j pirmosios ir antrosios pakopos
studijas);

« Déstytojy, mokslininky ir administracinio personalo skaiciy;

« Fakultetus ir katedras;

« Apibadinkite institucijos misija.

Pateikite svarbiausius institucijos tarptautinio bendradar-
biavimo duomenis:

« UZsienio 3aliy studenty procentas (pirmosios ir antrosios pa-
kopos studenty skaicius, palyginti su bendru priimty studenty
skaiciumi);

« Uzsienio déstytojy procentas (palyginti su bendru déstytojy
skaiciumi);

« Atvykstanciy ir iSvykstanciy studenty skaicius per metus (3a-
lis, miestas ir universitetas);

« Pateikite savo institucijos internacionalizavimo proceso
santrauka.

Tarptautinio ir nacionalinio konteksto analizé
Isanalizuokite tarptautinj ir nacionalinj konteksta internaciona-
lizavimo galimybiy ir grésmiy pozidriu. Nurodykite naciona-
lines ir regionines veiklos kryptis bei programas, susijusias su
institucijos tarptautiniu bendradarbiavimu.

B. INTERNACIONALIZAVIMO STRATEGUA IR
VEIKLOS KRYPTYS

« Kokios yra patvirtintos institucijos veiklos kryptys ir internaci-
onalizavimo strategija? Pateikite dokumentus apie patvirtintas
veiklos kryptis.

« Koks ry3ys tarp internacionalizavimo strategijos ir bendros
institucijos strategijos, kokie rysiai su kitomis atitinkamomis
veiklos kryptimis?

- Kaip veikia internacionalizavimo sprendimy priémimo proce-
sas ir kokios sistemos palengvina naujy veiklos kryp¢iy jdiegi-
mo procesy?

« Kokia reikSme institucija teikia internacionalizavimui?

« Kodél internacionalizavimas yra svarbus Jasy institucijai?

+ Nurodykite internacionalizavimo kryptis, prioritetus ir
siekius.

« Kaip skirtingos institucijos grupés — administracija, déstytojai
ir mokslinis personalas, studentai - vertina internacionalizavi-
ma, atsizvelgdami j bendrg institucijos misijg ir tikslus?

1 priedas. SAVIANALIZES GAIRES'

Appendix 1. OUTLINE FOR THE SELF-ASSESSMENT PROCESS?

A. CONTEXT

Summary of the higher education system

Provide a brief description of the higher education system in
your country and indicate the position ofyour institution in the
system.

Summary of the Institutional Profile

Provide key general data on:

« age of the institution

« student enrolment (undergraduate/graduate)

« number of faculty and staff

- faculties and departments

« State the mission of your institution.

Provide key data on the international dimension of your
institution:

« percentage of foreign students (undergraduate/graduate, as
compared to total enrolment)

« percentage of foreign staff (as compared to total number of
staff)

« numbers of incoming and outgoing students per year (home
country/destination)

« give a summary of the history of internationalisation efforts in
your institution.

Analysis of the (inter)national context

Analyse the (inter)national context for internationalisation in
terms of opportunities and threats. Make

reference to national and regional policies and programmes of
relevance for the institution’s international dimension.

B. INTERNATIONALISATION STRATEGIES AND
POLICIES

- What is the institution’ s stated policy and strategy for interna-
tionalisation? Attach existing policy

documents, if available

+ What is the relationship between the internationalisation strat-
egy and the institution’s overall strategy,

and what links exist with other relevant policy areas?

« How has the decision-making process for internationalisation
policy been structured, and what systems exist to facilitate the
introduction of new policies?

« What meaning does your institution give to internationa-
lisation?

«Why is internationalisation important to your institution?

« Indicate the directions, priorities and objectives for internationa-
lisation

« How is internationalisation valued with respect to the institu-
tion’s overall mission and goals by the

different actors in the institution: administration, faculty,
students?

' Pagal: Guidelines for the Internationalisation Quality Review Process (IQRP) for Institutions of Higher Education // Quality and internationalisation

in Higher Education, OECD, 1999, p. 246-254.

2 By Guidelines for the Internationalisation Quality Review Process (IQRP) for Institutions of Higher Education // Quality and internationalisation in

Higher Education, OECD, 1999, p. 246-254.
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1 priedas. SAVIANALIZES GAIRES

Appendix 1. OUTLINE FORTHE SELF-ASSESSMENT PROCESS

« Ar efektyvi internacionalizavimo procesui teikiama auksciau-
siyjy vadowvy ir savivaldos institucijy parama?

« Kaip rekomenduojama tobulinti internacionalizavimo strate-
gijas ir veiklos kryptis?

« Kaip galima baty gerinti vadovybés, administracijos, akade-
minio personalo dalyvavimg institucijos internacionalizavimo
veikloje?

C. ORGANIZACINES IR PARAMOS STRUKTUROS

Organizacija ir jos struktdros

« Kurie padaliniai priima sprendimus dél institucijos internacio-
nalizavimo veiklos krypciy jgyvendinimo?

« Kuris skyrius(-iai) uzsiima tarptautine veikla?

- Kokia yra ataskaity pateikimo, rysiy palaikymo ir komunikaci-
jos formali ir neformali sistema tarp skirtingy padaliniy, skyriy,
asmeny uzsiimanciy internacionalizavimu? Pateikite schema,
jei tai jmanoma.

- Ar efektyvios egzistuojancios organizacinés ir paramos struk-
tdros atsizvelgiant j internacionalizavimo strateginj plana?

« Ka reikéty tobulinti, kad organizacinés ir paramos struktdros
tapty efektyvesnés atsizvelgiant j egzistuojandias strategijas ir
veiklos kryptis?

Planavimas ir vertinimas

- Kaip internacionalizavimo veikla integruota j visos institucijos
ir atskiry padaliniy planavimo procesus? Ar ji efektyvi?

« Kokia yra internacionalizavimo raidos jvertinimo sistema ir
kokia jtaka ji tai raidai daro?

« Ar bendrojoje kokybés uztikrinimo sistemoje (vidinéje ir iSori-
néje) atsizvelgiama j internacionalizavima? Jeigu taip, tai koks
yra poveikis?

« Kokie pasialymai teikiami internacionalizavimo procesy pla-
navimo ir jvertinimo tobulinimui?

Finansiné parama ir 1é3y skirstymas

« Kokie vidiniai ir iSoriniai internacionalizavimo paramos 3alti-
niai egzistuoja ir ar naudingi Sie paramos saltiniai internaciona-
lizavimo tikslams ir siekiams realizuoti?

« Kokie yra internacionalizavimo |éSy paskirstymo (centrui ir
padaliniams) mechanizmai ir ar tie mechanizmai efektyvis?

« Kokia yra institucijos veikla siekiant gauti, iSlaikyti (vidinj ir
iSorinj) internacionalizavimo finansavima ir ar Sios procediros
efektyvios?

« Kokie teikiami pasitlymai dél Iésy skirstymo ir finansavimo
didinimo institucijos internacionalizavimui jgyvendinti?
Paramos paslaugos ir galimybés

« Kokios ypatingos paslaugos ir infrastruktura tarptautinei vei-
klai palaikyti ir vystyti egzistuoja ir koks jy efektyvumas?

« Kokia parama yra galima i$ institucijos padaliniy ir kokia jy
jtaka?

« Kiek paslaugos (pvz., bibliotekos) ir laisvalaikio veikla institu-
cijoje siejama su tarptautine ar daugiakultarine dimensija ir
koks yra jy poveikis?

« Kokios teikiamos rekomendacijos paramos paslaugoms, ku-
riomis baty remiamos institucijos internacionalizavimo strate-
gijos ir institucijos veiklos kryptys?

« How effective is the support and involvement given to interna-
tionalisation by senior leaders and

governing boards of the institution?

«What is recommended to improve the strategies and policies for
internationalisation?

« How can the support and involvement be improved of both
leadership, administration, faculty and

students to the internationalisation policies and strategies of the
institution?

C. ORGANISATIONAL AND SUPPORT STRUCTURES

Organisation and Structures

« What office/unit/position has the overall and ultimate policy-
level responsibility for the internationalisation of the institution?

« Which unit(s) have direct operational responsibility for interna-
tional activities?

« What is the reporting structure, liaison and communication sys-
tem (both formally and informally) between the various offices/
units/persons involved in internationalisation? Provide an organi-
gram, if possible.

« How effective are the existing organisations and support struc-
tures in relation to the strategic plan for internationalisation

» What improvements are recommended to make the organisa-
tion and support structure more effective in relation to the exist-
ing strategies and policies?

Planning and Evaluation

« How is internationalisation integrated into institution-wide and
department level planning processes and is it effective?

«What system is in place for the evaluation of internationalisation
efforts and what impact does it have on these efforts?

+ Does the overall quality assurance system (internal/external)
include reference to internationalisation, and if so, what is its
impact?

«What proposals for improvement in the planning and evaluation
processes for internationalisation are recommended?
Financial Support and Resource Allocation

« What internal and external sources of support exist for interna-
tionalisation, and how effective are these funds for the realisation
of the objectives and goals for internationalisation?

« What is the mechanism for the allocation of resources (at both
central and departmental level) for internationalisation and how
effective are these mechanisms?

« What is the institution’s process for seeking, securing and main-
taining internal and external funding for internationalisation and
are these processes effective?

« What proposals for improvement in the fund allocation and fun-
draising for the realisation of the internationalisation of the insti-
tution are made?

Support Services and Facilities

«What specific services and infrastructure exist to support and de-
velop international activities and how effective are they?

- What level of support is available from institution-wide service
departments and what is their impact?

- To what degree do the facilities (e.g. libraries) and the extra-cur-
ricular activities on campus include an international or cross-cul-
tural dimension and what is their impact?
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D. AKADEMINES PROGRAMOS IR STUDENTAI

Studijy programy internacionalizavimas: teminés
ir kalby studijos, dviejy pakopy studijos, déstymo ir studijavi-
mo procesas

« Kokia parama teikiama teminéms ir kalby studijoms, kurios
yra siilomos jvairiy pakopy studijose, ir kokia yra jos jtaka?

« Kokios tarptautinés ir regioninés studijos yra siilomos ir kiek
jos atitinka studijy programy internacionalizavimo strategija?
« Kokie tarptautiniai ir regioniniai tyrimy ir absolventy centrai
priklauso institucijai ir yra jos finansuojami? Koks yra jy vai-
dmuo institucijos internacionalizavimo strategijai ir veiklos
kryptims?

« Ar yra galimybé abiejose studijy pakopose pasirinkti temines
ir kalby studijas (jskaitant daugiakultarine komunikacija ir kul-
tary studijas) ir koks jy poveikis?

« Kaip tarptautiné dimensija integruota j jvairiy dalyky kursus ir
koks yra Sios veiklos krypties efektyvumas?

« Kokios Joint degree ar Double degree programos siilomos
bendradarbiaujant su uZsienio institucijomis ir kokia jy jtaka
studijy programoms ir studentams?

« Ar déstymas apima pavyzdziy, atvejy palyginamaja analize ir
t. t.i8 skirtingy 3aliy, regiony bei kultary ir ar jis efektyvus?

« Ar yra kuriama daugialuktdriné aplinka, t. y. ar studentai yra
skatinami bendrauti su uzsienio studentais?

« Ar uzsiémimai vyksta kitomis kalbomis nei valstybine kalba?
« Kokios teikiamos rekomendacijos dél busimos teminiy ir kal-
by studijy vietos institucijos internacionalizavimo strategijoje
ir veikloje?

- Kaip sidloma tobulinti studijy programy tarptautines
dimensijas?

« Kaip rekomenduojama tobulinti déstymo ir studijavimo pro-
ceso internacionalizavima?

Vietiniai studentai

- Ar planuojama, kiek institucijos studenty kiekvienais metais
turéty studijuoti uzsienyje, ar planai jgyvendinami ir koks me-
chanizmy, leidZianciy tai pasiekti, efektyvumas?

« Ar antrosios pakopos studentai dalyvauja tarptautiniuose
moksliniy tyrimy ar kituose tarptautiniuose projektuose, koks
jy poveikis?

« Kaip studentai skatinami ir remiami dalyvauti tarptautinéje
veikloje ir koks yra jos efektyvumas?

« Ar studentai informuojami ir ar jiems patariama dél darbo,
studijy ir tiriamosios veiklos galimybiy uZsienyje ir ar Sie me-
chanizmai yra efektyvus?

« Kaip studentai yra ruosiami tarptautinéms studijoms (jskai-
tant kalbos iSmokima ir kultdrinj paruosima), ar tai efektyvu ir
koks viso to poveikis?

« Kokios teikiamos rekomendacijos dél galimybiy tobulinti
tarptautinés dimensijos integravima j studenty studijas (insti-
tucijoje ir uzsienyje)?

Uzsienio studentai

« Ar planuojama, kiek kiekvienais metais turéty atvykti uzsie-
nio studenty (tiek individualiai, tiek pagal mainy programas),
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« What recommendations are made to improve the support serv-
ices and facilities to bring them in line with the internationalisa-
tion strategies and policies of the institution?

D. ACADEMIC PROGRAMMES AND STUDENTS

Internationalisation of the Curriculum: Area and
Language Studies, degree programmes, teaching and learning
process

« What is the provision of area studies and language studies of-
fered across degree programs and what is their impact on the
curriculum?

- What interdisciplinary degrees are offered in international/re-
gional studies and how do they fit in the strategy for internation-
alisation of the curriculum?

+ What international/regional research and graduate centres be-
long to/are sponsored by the institution and what role do they
play in the internationalisation strategies and policies of the
institution?

« Are there degree programs which include options for area and
language studies (including courses in intercultural communica-
tion and culture studies) and what is their impact?

+ How has the international dimension been integrated into the
courses/units in the various disciplines and how effective has this
policy been?

«What joint or double degree programs are offered by the institu-
tion in partnership with foreign institutions and what is their im-
pact on the curriculum and the students?

« Does teaching include the use of examples, case studies, re-
search. literature, etc. drawn from different countries, regions and
cultures and to what effect?

-To what extent is the “international classroom setting”applied, i.e.
are students encouraged to study together and to interact with
foreign students?

- To what extent instruction is given in languages other than the
native language of the country?

« What recommendations are made with respect to the future
place of area and language studies in the institutional strategies
and policies for internationalisation?

« What measures are recommended to improve the international
dimension in the curriculum?

«What recommendations are made to improve the internationali-
sation of the teaching and learning process?

Domestic Students

« What are the quantitative goals (if any) for the number of stu-
dents studying abroad annually, are they being met and how ef-
fective are the mechanisms to reach them?

« Do graduate students participate in international research
projects and international networks, how and what is the
impact?

«What policies and support services are in place to encourage and
support students to participate in international activities and how
effective are they?

« Are students being informed and advised about international
work/study/research opportunities and are the mechanisms
effective?
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ar planai jgyvendinami ir koks mechanizmy, padedanciy juos
pasiekti, efektyvumas?

« Kokia strategija institucija taiko pritraukti, komplektuoti ir at-
rinkti uzsienio studentus, kokie yra Sios strategijos tikslai ir koks
jos efektyvumas?

« Kokias strategijas institucija taiko pritraukdama ir atrinkdama
dvisaliy ir daugiasaliy mainy programy studentus ir koks jy
efektyvumas?

« Koks yra uzsienio studenty (tiek individualiai, tiek pagal mai-
niy programas studijuojanciy) akademiniy pasiekimy ir inte-
gracijos (kultarinés ir socialinés) lygis?

- Kaip teikiama socialiné parama ir organizuojamas akademi-
nis konsultavimas?

« Ar skiriasi strategijy tikslai uzsienio studentams, atvyku-
siems individualiai visam studijy laikui ir mainy programy
studentams?

« Kokiy imamasi priemoniy pagerinti komplektavimo, atran-
kos ir integracijos strategijas, uzsienio studentams, atvyku-
siems individualiai visam studijy laikui ir mainy programy
studentams?

Studijos uzsienyje ir studenty mainy programos

« Kokias studijy programas galima pasirinkti visoms studi-
joms uzsienyje ir studenty mainams ir koks Siy programy
efektyvumas?

« Koks yra studijy uzsienyje etapy integravimo j mokymo pro-
gramga efektyvumas, kredity perkélimas ir ar studijy rezultaty
jskaitymas yra sklandus?

« Kokiu mastu darbo uZzsienyje patirtis ar stazuoté atsispindi
studijy programoje ir koks yra Sios patirties poveikis?

- Kaip jvertinamos studijos uzsienyje ir studenty mainy pro-
gramos ir kokiu badu 3io jvertinimo rezultatai panaudojami
tolesnei programy plétotei?

« Kokios priemonés rekomenduojamos studijy uzsienyje ir stu-
denty mainy programy kokybei kelti bendrajame institucijos
internacionalizavimo strategijos ir veiklos kryp¢iy kontekste?
Partnerysté ir jy grupés

« Koks yra bendradarbiavimo sutarciy su uzsienio partneriy
aukstojo mokslo institucijomis skaicius ir kiek jos aktyvios bei
naudingos?

« Kokiose tarptautinése asociacijose ar tarptautinio bendradar-
biavimo tinkluose institucija dalyvauja ir koks jy efektyvumas?
« Kokios procediiros taikomos partnerystés rysiams bei valdy-
mui ir sisteminiam jvertinimui jdiegti ir kaip Sios procediros
funkcionuoja?

« Koks fakulteto ir universiteto lygmeny veiklos kryp¢iy ir stra-
tegijy santykis ir koks Sio santykio efektyvumas?

« Kokios priemonés rekomenduojamos tarptautinei partnerys-
tei ir jos rysiui su institucijos strategijomis ir veiklos kryptimis
tobulinti?

E. MOKSLINIAITYRIMAI IR MOKSLINIS
BENDRADARBIAVIMAS

« Kokios bendradarbiavimo sutartys sudarytos su uzsienio ins-
titucijomis ir tyrimy centrais bei privaciomis kompanijomis dél
moksliniy tyrimy ir koks jy efektyvumas?

« How are students being prepared for international academic
experiences (including language and cultural preparation), is it ef-
fective and what is the impact?

» What recommendations are made to improve the opportunities
for students for an international dimension to their study (both at
home and abroad)?

Foreign Students

«What are the quantitative goals (if any) for the number of foreign
students (both degree students and exchange) and how effective
are the measures taken to reach these goals?

« What strategies does the institution have to attract, recruit and
select foreign degree students, what are the objectives behind
these strategies and how effective are these strategies?

«What strategies does the institution have to attract and select Bi-
lateral and multilateral programme) exchange students, and how
effective are they?

+Whatis the level of academic success and integration (education-
al and social) of foreign (exchange and degree) students?

+How is social guidance and academic counselling for foreign (ex-
change and degree) students organised?

- Does exist a difference in objectives, impact and attention be-
tween the strategies for foreign degree students and exchange
students?

« What measures should be taken to improve the strategies for
recruitment, selection and integration of foreign degree and/or
exchange students?

Study Abroad and Student Exchange
Programmes

«What is the range of programmes available for study abroad and
student exchange and how effective are these programmes?

« How effectively are study abroad periods integrated into the cur-
riculum and has the transfer and recognition of credits been ar-
ranged in an adequate manner?

«To what extent have international work experience or internships
been incorporated into the curriculum and what is the impact of
these arrangements?

+ How are study abroad and student exchange programmes eval-
uated and in what way have the results of these evaluations been
taken into account in the further delivery of these programmes?

« What measures are recommended to improve the quality of the
study abroad and student exchange programmes in the overall
context of the internationalisation strategies and policies of the
institution?

Partnerships and Networks

« What is the range of collaborative agreements with foreign
partner institutions for education and how active/functional are
these?

«What other networks does the institution participate in and how
effective are these?

« What procedures exist for the establishment, management and
periodic evaluation of partnerships and linkages and how well do
these procedures function?

» What is the relation between the policies and strategies at
the faculty level and the central level, and how effective is that
relationship?

« What measures are recommended to improve the partnerships
and networks the institutions takes partin and their relation to the
strategies and policies of the institution?
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« Kokiu laipsniu institucija yra jsitraukusi j tarptautinius moksli-
nius projektus ir kaip jai sekasi? Ar ji tuo garséja?

« Koks institucijos aktyvumas rasant tarptautiniuose leidiniuo-
se spausdinamus mokslinius straipsnius ir kokie mechanizmai
skatina $j aktyvuma?

« Kokie mechanizmai skatina institucijg organizuoti tarptauti-
nes konferencijas ir seminarus ir koks tos veiklos efektyvumas?
- Kokia paramos (vidinés ir iSorinés) bendriems tarptautiniams
moksliniams tyrimams struktara ir koks jos efektyvumas?

« Kaip uztikrinama, kad tarptautiniai moksliniai tyrimai (ir jy re-
zultatai) baty susije su tarptautine studijy dimensija ir koks yra
to rysio efektas?

« Kokiy yra galimybiy ir kokie istekliai gaunami tarptautinei di-
mensijai moksliniuose tyrimuose skatinti ir ar jie efektyvis?

« Kokios rekomendacijos pateikiamos moksliniy tyrimy tarp-
tautinei dimensijai, kaip daliai institucijos strategijos ir veiklos
krypciy, skatinti?

F. ZMOGISKYJY ISTEKLIY VALDYMAS

« Kokie akademinio ir administracinio personalo jtraukimo j
tarptautine veiklg (institucijoje ir uzsienyje) mechanizmai? Ap-
rasykite juos atsizvelgdami j mokslinius tyrimus, studijas, publi-
kacijas ir parama. Koks 3iy mechanizmy efektyvumas?

« Kokie mechanizmai skatina uZsienio akademinio ir adminis-
tracinio personalo atstovy darbg institucijoje (laiking ar nuola-
tinj) ir koks jy efektyvumas?

« Kaip organizuojama vizituojanciy déstytojy akademiné vei-
kla (studijy ir moksliniy tyrimy procesas) ir kaip si veikla inte-
gruojama j studijy programas?

« Ar konkursy, skelbiamy déstytojy pareigoms uzimti,
metu ieskoma personalo uzsienyje ir koks tokios paieskos
efektyvumas?

« Ar atrenkant ir komplektuojant nauja personalg (akademi-
nj ir administracinj) keliamas reikalavimas pretendentams,
turéti darbo uzsienyje ir daugiakultirinéje aplinkoje patirtj ir
bati aktyviems tarptautiniu mastu ir koks tokio reikalavimo
efektyvumas?

« Ar pagal specialias procediras atrenkamas toks personalas,
kuris sugebéty atlikti tarptautinio pobudzio uzduotis (pvz.,
galéty rengti tarptautines studijy programas, déstyti uzsienio
studenty grupéms, mokyti uzsienio kalbos) ir koks tokiy pro-
cedary efektyvumas?

« Kokie mechanizmai uztikrina kad personalas disponuoty zi-
niomis ir jgadziais, kuriy reikia déstyti uzsienio studenty gru-
péms ir atlikti kit tarptautine veiklg ir koks ty mechanizmy
efektyvumas?

+ Kokie mechanizmai uztikrina tai, kad personalas mokéty uz-
sienio kalbas ir koks jy efektyvumas?

« Ar egzistuoja mechanizmai, uztikrinantys, kad tarptautiniy
stazuociy bei tyrimy ir kitokios veiklos patirtis, bus vertinama
akademinio personalo atestacijos metu, jei tie mechanizmai
egzistuoja, tai koks jy efektyvumas?

« Kokios rekomendacijos teikiamos institucijos zmogiskyjy is-
tekliy valdymo tarptautinei dimensijai, kaip daliai internacio-
nalizavimo strategijos ir veiklos krypciy, tobulinti?
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E. RESEARCH AND SCHOLARLY COLLABORATION

« Which collaborative agreements exist with foreign institutions/
research centres/private companies for research and how effec-
tive are these?

- To what degree is the institution involved in international re-
search projects and how successful / renowned is it?

«How actively involved is the institution in the production of inter-
nationally published scientific articles and what mechanisms are
in place to stimulate the involvement?

« What mechanisms are in place to stimulate the institution’s per-
formance in organising international conferences and seminars,
and how effective are these?

« What support (internal and external) structures are in place for
international collaborative research and how effective are these?
+How is guaranteed that international research (and its outputs) is
linked to international teaching and what is the effect?

-What opportunities and resources are made available to stimulate
the international dimension in research and are they effective?

« What recommendations are made to improve the international
dimension of research, as part of the strategies and policies of the
institution?

F. HUMAN RESOURCES MANAGEMENT

» What mechanisms are in place to involve academic and
administrative staff in international activities (at home and
abroad)? Please distinguish between research, teaching, pub-
lications and development assistance. How effective are these
mechanisms?

« What mechanisms are in place to stimulate the presence of
foreign academic and administrative staff members on cam-
pus (temporary / permanent) and how effective are they?

+ How is the teaching/research of visiting staff being organised,
and how effective is it integrated into the curriculum?

« Do appointment procedures seek for staff from abroad and
how effective are they?

« How is selection and recruitment of new staff (academic and
administrative) targeted at personnel who are internationally
experienced/active and how effective is that policy?

« Are there procedures for selecting staff for international edu-
cation assignments (e.g. for teaching international programs /
tointernational groups / teaching in other languages) and how
effective are they?

« What mechanisms are in place to guarantee that staff mem-
bers possess the knowledge and skills required for teaching
international programs and for doing other international as-
signments and how effective are they?

« What mechanisms are in place to guarantee that staff mem-
bers have a command of foreign languages and how effective
are they?

« Are there mechanisms in place to guarantee that interna-
tional teaching/research/development assistance experience
accounts toward promotion and tenure, and if so, how effec-
tive are they?

« What recommendations are made to improve the interna-
tional dimension of the Human Resource Management of the
institution as part of its internationalisation strategies and
policies?
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G. SUTARTYS IR PASLAUGOS

Teikimo formos

« Ar siGloma uzsieniec¢iams studijuoti universitete nuotoliniu
bldu arba kitais badais?

« Jei tokios programos jgyvendinamos, ar institucijoje yra jy
vertinimo (vidinio ir iSorinio) procediros. Jei tokios proceddros
yra, tai kokia jtaka turi Sitas vertinimas?

- Kokia institucijos strategija pasitelkiama siekiant pritraukti, at-
rinkti ir sukomplektuoti studenty ir personalo grupes uzsienyje
jgyvendinamoms studijy programoms ir kursams realizuoti?

« Kaip rekomenduojama tobulinti 3iy sistemy kokybe ir jy sasa-
ja su bendra institucijos strategija?

Parama tarptautinés veiklos plétrai

« Kokiu mastu institucija yra jsitraukusi (kaip sutarties pagrin-
dinis vykdytojas ar partneris) j tarptautinés veiklos projektus,
kaip juos vertina akademinis personalas ir kokia jy daroma jta-
ka studijoms ir institucijos moksliniams tyrimams?

« Koks ry3ys tarp institucijos tarptautinés veiklos plétros pro-
jekty ir kitos internacionalizavimo veiklos?

« Kokios procediiros padeda vystyti tarptautinés veiklos plétros
projektus, valdyma ir vertinima ir kokj poveikj Sios procediros
daro projekty kokybei ir institucijos strategijai?

- Kaip rekomenduojama tobulinti institucijos Sios srities vei-
kla ir Siy projekty integracijos j institucijos bendraja strategija
kokybe?

ISorinés paslaugos ir projekty karimas

« Ar aktyviai institucija teikia iSorines paslaugas (pvz., mokymo,
seminary, konsultavimo) pagal sutartis ir kokiu mastu Sios pa-
slaugos apima tarptautine ir daugiakultdrine dimensija?

- Kokia 3iy paslaugy jtaka institucijos internacionalizavimo
strategijai?

- Kaip rekomenduojama tobulinti Sias paslaugas ir jy sasajy su
institucijos internacionalizavimo strategija kokybe?

H. ISVADOS

« Kokios svarbiausios iSvados dél internacionalizavimo veiklos
institucijoje?

- Kokios pagrindinés institucijos problemos ir issdkiai susije su
tolesne internacionalizavimo plétra?

- Kaip institucijai rekomenduojama toliau tobulinti tarptauti-
ne dimensija?

« Ar aiskiai suformuluoti institucijos internacionalizavimo
tikslai?

« Ar Sie tikslai atsispindi institucijos studijy programy, moks-
liniy tyrimy ir vieSuyjy paslaugy funkcijose ir ar instituci-
ja teikia bating parama ir kuria infrastruktirg sékmingam
internacionalizavimui?

- Kaip institucija kontroliuoja internacionalizavimo procesa?

- Kaip institucija turi keistis, kad internacionalizavimo strategi-
ja baty patobulinta?

« Kokioms temoms ir klausimams turéty tekti iSskirtinis déme-
sys iSorinio vertinimo metu?

G. CONTRACTS AND SERVICES

Forms of delivery

« What is the provision of IT based teaching delivery systems or
other methods of providing university courses abroad?

« Is there a process (internal/external) to the institution for the
evaluation of such programmes if provided, and if so, what is the
impact of these evaluations?

« What are the institution's strategies to attract, recruit and se-
lect students and staff for such programmes and courses taught
abroad, and how effective are these strategies?

« What measures are recommended to improve the quality of
these systems and their relationship to the institutions overall
strategy?

Development Assistance

«What is the institution's involvement (as a contractor or partner)
in development projects, how are they perceived by the faculty,
and what is their impact on the teaching and research functions
of the institution?

« What is the link between development assistance projects and
other internationalisation activities of the institution?

+ What policies/procedures exist for the development, manage-
ment and evaluation of development projects, and what is the
effect of these procedures on the projects and on the institutions
strategy?

«What measures are recommended to improve the quality of the
role of the institution in these activities and of the integration of
these projects in the overall strategy of the institution?
External Services and Project Work

» How active is the institution in external services (e.g. contract
education, training, consultancy), and to what extent do these
services include an international or cross-cultural dimension?

+ What is the impact of these services on the internationalisation
strategy of the institution?

+ What measures are recommended to improve the quality of
these services and their relationship to the

internationalisation strategy in the institution?

H. CONCLUSIONS

+ What are the main conclusions from the self-assessment on
internationalisation?

« What are the main concerns and challenges for the institution
with regard to the further development of internationalisation?

« What are the main recommendations to the institution for the
further improvement of its international dimension?

« Are the goals for internationalisation of the institution clearly
formulated?

« Are these goals translated into the institution’s curriculum, re-
search and public service functions and if the institution is pro-
viding the necessary support and infrastructure for successful
internationalisation?

« How does the institution monitor its internationalisation efforts?
« How must the institution change in order to improve its interna-
tionalisation strategies?

- What specific topics or questions would you like to bring to the
attention of the review team?





