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SANTRAUKA

Siekdami pagerinti déstymo aukstojoje mokykloje kokybe, gru-
pé Granados universiteto Edukologijos fakulteto déstytojy pra-
déjo veiklos tyrimus (A-R) pavadintus ,Bendradarbiaujancio
déstytojo modelio kiirimas, remiantis déstymo uzduociy ana-
lize®. Tai buvo tarpdalykiné patirtis, nes projekte dalyvavo Cur-
riculum ir déstymo fakuletas, Kiino raisSkos ir Muzikinio lavini-
mo katedros.

Siame straipsnyje analizuojamas studenty aktyvumas uzsie-
mimy metu. Manoma, kad aktyvumas yra esminis studijy ele-
mentas, apibréziantis bendravimo tarp déstytojo ir studenty
ribas ir leidziantis organizuoti déstymo ir studijavimo veiklg
remiantis bendradarbiavimo metodu. Kaip ir A-R projekte, ¢ia
taip pat pateiksime pasitulymus, kaip pagerinti savo déstyma.

PAGRINDINIY SAVOKUY APIBREZIMAI

» Bendradarbiaujantis destytojas —déstytojy kolektyvo narys,
bendradarbiaujantis ir kartu dirbantis su kolegomis ir studen-
tais siekdamas tam tikry studijy tiksly.

e Studenty dalyvavimas - studenty aktyvumas uzsiémimuo-
se pasitelkus dialoga, emocinj klimatg ir dar papildomai dis-
kusijg dél gaunamy ziniy pobidzio.

* Veiklos tyrimai -, Tyrimo metodologijy sistema, pagal kurig
uzsiimama tam tikra veikla (arba inicijuojama kaita) ir tyrimai
(arba supratimas) tuo paciu metu [...]. Tai kokybiniai tyrimai,
atliekami kartu (tokj tyrimg salygoja daugelis priezasciy, vie-
na jy — pokyciy paprastai galima lengviau pasiekti, kai Siame
procese dalyvauja Zzmonés, kuriuos pokyciai tiesiogiai jtako-
ja)” (Dick, 1999).

[VADAS

Curriculumyra vieta, erdvé, teritorija. Curriculumrodo ga-
lios santykius. Curriculum yra kryptis, kelias, kuriuo eina-
ma. Curriculum — musy autobiografija, muasy gyvenimas,
masy ,gyvenimo apraSymas"“, curriculum yra kalvé, kur
grudinamas musy identitetas. Curriculumyra tekstas, dis-
kursas, dokumentas. Curriculumyra musy tapatybés kor-
telé (ID).

(Tadeu da Silva, 2001, p. 187)

Grupés universiteto déstytojy iS Granados universiteto
Edukologijos fakulteto sprendimas imtis bendro darbo
— déstymo patirties analizés — patvirtino jy ketinima su-
teikti prasme visam tam laikui ir pastangoms, kuris ski-

ANALYSIS OF STUDENT
PARTICIPATION IN UNIVERSITY
CLASSES: AN INTERDISCIPLINARY
EXPERIENCE

ABSTRACT

The interest to improve the quality of teaching in higher education
has led to the involvement of a group of faculty members at the
University of Granada Faculty of Education in an Action-Research
(A-R) experience titled “Towards a model of collaborative lecture
throughout the analysis of their educational tasks.” This has been
an interdisciplinary experience because faculties from the
Curriculum & Instruction, Body Expression and Music Education
Departments have been involved on this project.

In this paper our interest is concentrated on the students’
participation in class. We consider participation an essential
ingredient for teaching which determines the communication
between faculties and students and lead the teaching-learning
process in a collaborative way. As in the A-R project, at the end
we raise proposals to improve our teaching.

DEFINITIONS OF KEY WORDS

» Collaborative lecturer - faculty member employing cooperation
and involvement among colleagues and students to attain
educational goals.

e Students’ participation - students’ implication during classes
influenced by factors such as dialogue, the affective climate and
the type of knowledge discussed, among other factors.

* Action-Research - A family of research methodologies which
pursue action (or change) and research (or understanding) at the
same time [...]. It is also participative (among other reasons,
change is usually easier to achieve when those affected by the
change are involved) and qualitative)” (Dick, 1999).

INTRODUCTION

The curriculum is a place, a space, a territory. The curricu-
lum shows power relations. The curriculumis a direction, a
journey, a way to go. The curriculum is our autobiography,
our lives, “curriculum vitae”: it is in the curriculum that our
identity is forged. The curriculum is text, discourse, a docu-
ment. The curriculum is our ID card.

(Tadeu da Silva 2001, p. 187)

When we, a group of university lecturers from the Faculty of
Education at the University of Granada, decided to embark
on a collaborative process of analysis on the subject of teach-
ing practice itself, we then confirmed our intention of giving a



riamas déstymui ir studijavimui. Kaip minima straips-
nio pradzioje pateiktoje citatoje, taip pat ketinta sukonst-
ruoti savo ID su tekstu, diskursu ir atitinkama patirtimi.
Pagaliau turéti kazka tokio autobiografinio.

Sis prasmes suteikimo procesas néra toks jau vi-
siSkai nekaltas, kadangi reikia atsizvelgti j visus anks-
tesnius individualius viso patiréiy komplekso suvoki-
mus, kurie nebuvo labai jtikinantys, kad buty galima
parengti studijy koncepcijas tiems universiteto modu-
liams ir déstymo programoms, kuriose mes dirbame.
Galimybe dalyvauti Andalizijos universiteto destytojy
rengimo projekte (isp. Proyecto Andaluz de Formacion
del Profesorado Universitario) mums suteike ,,Andalu-
zijos universitety kokybés uztikrinimo skyrius* (isp. Un/-
dad para la Calidad de las Universidades Andaluzas).
Mes visiSkai iSnaudojome Sig galimybe ir suklréme pro-
jekta, pavadinty ,, Bendradarbiaufancio déstytojo mode-
lio kdrimas remiantis déstymo uZduociy analize: tarp-
disciplininé patirtis “ (isp. Hacia un modelo de profesor
colaborativo desde el andlisis de las tareas docentes:
una experiencia interdjsciplinaria).

Esame jsitiking, kad analizuojant déstyma galima jj
universitete pagerinti. O analize tuo paciu metu gali da-
ryti jtaka déstytojy pozidriui, kelti jy samoninguma tam
tikrais klausimais, sukurti erdvés akademiniam bendra-
vimui, kuris sugebés virsti tobuléjimo procesu ir suteik-
ti mums tapatumo ir ziniy.

Siame projekte dalyvavo penkiolika abiejy ly&iy uni-
versiteto déstytojy. Vieni déstytojai dirbo su Kano is-
raiSkos didaktikos, o kiti Muzikinés iSraiSkos didakti-
kos krypties studentais. |gyvendinant projekto uzdavi-
nius, destymo tobulinimo proceso metu buvo suorga-
nizuota daug susirinkimuy, uzrasyta daug atskiry désty-
toju minciy, atlikta stebéjimy. Visa $i veikla padéjo nu-
statyti mums savitus déstymo modelius ir taikoma prak-
tine veikla. Siekta tikslo skatinti teigiama déstytojy po-
ziurj j bendradarbiavimo kultlirg bei kompromisus, kaip
déstymo gerinimo strategijos pagrinda.

Parengtg projektg sudaré daug skirtingy etapu: a)
situacijos iSsiaiskinimas; b) déstymo modelio projekta-
vimas; c¢) studenty, déstytojy ir kity grupés nariy, daly-
vaujanciy projekte, skatinimas apmastyti savo darba.
Siame straipsnyje neanalizuosime pirmojo padéties i$-
siaiSkinimo etapo. Siuo etapu buvo nustatyti tuo metu
taikomi individualus déstymo modeliai ir pasiulyta, kaip
galima tobulinti apibrézta déstomag veikla.

Kituose projekto etapuose buvo jgyvendinami pa-
sitlymai dél tobulinimo, vyko vertinimo ir pakartotinio
svarstymo procesai. Privalome neuzmirsti, ko siekta
Siuo projektu: parengti ,veiklos tyrimo“ modelj. Jo pa-
rengimui ir pagrindimui buvo pasitelktos Gollete ir Les-
sar-Herbert (1988) idéjos. Sie du autoriai sitilo déstyto-
jams taikyti bendradarbiavimo modelj kaip strategijg Siy
procesy universitete metu: (1) tirti ir analizuoti savo pa-
tirtj; (2) iSkelti problema, kurig reikia tirti; (3) parengti
veiklos projekto plang; (4) pateikti ir iSanalizuoti pareng-
ta projekta; (5) pateikti ir iSanalizuoti gautus rezultatus;
(6) pabaigoje interpretuoti rezultatus ir priimti atitinka-
mus sprendimus. Tokiu budu procesas ir analizé laiki-
nai jpareigojo darbo grupe permastyti ir siekti praktis-
kai jgyvendinti visas idejas ir strategijas, kad buty ras-
tas biidas igkilusioms problemoms spresti. Sioje pir-
moje Cia pateikiamoje ataskaitoje norétume iSryskinti
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full meaning to all that time and effort devoted to the task of
teaching and learning. Maybe - and as the above quote says
- we also intended to forge an ID card with a text, a discourse
and a journey in itself. Something autobiographic after all.
This process of giving meaning is not innocent at all, as it
must take into account all the prior individual perceptions on a
set of experiences - that were not much convincing - for the
development of the educational approaches inherent to the
university modules and syllabuses we teach. It was the “Qual-

ity Assurance Unit for Andalusian Universities” (spn. Unidad

para la Calidad de las Universidades Andaluzas) who gave us
the chance to take part in the “Andalusian Project for the Train-

ing of University Teachers” (spn. Proyecto Andaluz de

Formacion del Profesorado Universitario). We took full advan-
tage of this opportunity to set up the training project entitled
“Towards a model of collaborative lecturer through the analy-
sis of their educational tasks: an interdisciplinary experience”

(spn. Hacia un modelo de profesor colaborativo desde el
aralisis de las tareas docentes. una experiencia interdiscipli-

naria).

It is our belief that the analysis of the teaching activities
seeks to improve university teaching as a whole. And at
the same time it can bring about a change in the attitude of
the teachers involved, as well as raising a certain aware-
ness and creating a space for educational communication
able to turn into a journey which will provide us with iden-
tity and knowledge.

Fifteen male and female university lecturers took part in
this project. Some of them belonged to the field of Body Ex-
pression Didactics and others to the Musical Expression Di-
dactics. In order to achieve the objectives set for the training
project, a series of meetings were held, individual opinions
written down and observations made throughout the process
of teaching development. All those things helped us identify
our inherent teaching models and the practical activities we
used. The aim was to promote a positive attitude among teach-
ers towards the culture of cooperation and the compromise
they need as an strategy to improve their teaching practice.

The training proposal was made up of a series of diffe-
rent stages: a) becoming aware of the situation; b) drafting
a proposal for the enhancement of the teaching model;
and c) encouraging part of the students, the teachers invol-
ved and the members of the group to think about it. Ha-
ving said that, we are now going to focus on the first aware-
ness-raising stage. In that phase, an individual identifica-
tion of the current teaching model at that moment was
established, and some possible improvements on the iden-
tified teaching activities were as well proposed.

On the following stages of the project those identified im-
provement proposals were implemented, and they did undergo
a process of assessment and reconsideration. We must not
forget what the training project’s approach pursues: an “Ac-
tion-Research” model. For the development and approach of
this model the ideas of Gollete and Lessar-Herbert (1988) were
followed. These two authors, within a university context, iden-
tify the model as an strategy for faculties to use during the fol-
lowing process: (1) they explore and analyse their experiences;
(2) they put forward the problem to be studied; (3) they make a
plan for a project of action; (4) they present and analyse the
said project; (5) they present and analyse the results obtained;
and (6) finally they interpret these results and take decisions
accordingly. This way, the process and the analysis force the
work group to make a temporary commitment to think and put
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visy pateikiamy veiklos sri€iy svarba. Ataskaita apima
tyrimo ir analizés etapus, kuriuose nustatytos proble-
mos sprestinos ateityje.

Duomenys, gauti i$ dviejy grupés susirinkimy pro-

tokoly' ir juose dalyvaujanciy déstytojy svarstymy ir
stebéjimu, buvo analizuojami pasitelkus kompiuterinj
duomeny apdorojima. Programiné jranga ,, Nudiist Vi-
vo“ dazniausiai naudojama atliekant kokybinius tyri-
mus, leido mums apibendrinti rezultatus ir daryti iSva-
das atsizvelgiant j Rodriguez, Gil ir Garcia (1996) nu-
statytus duomeny redukcijos, dispozicijos ir transfor-
macijos metodus. Diskursas buvo perteiktas parinkus
tuos pacius zodzius, kuriuos vartoja patys deéstytojai
(ju gyvos kalbos, kuri buvo transkribuota, pagrindu),
kad toliau buty galima atlikti interpretacine analize ras-
tu — tokia analize rastu, kuri leisty sukurti teorijg ir pa-
rodyty iSkylanciy problemy priezastis. Kokia tai pro-
blema galéty buti? Kodél ji kelia nerimg? Kodeél vie-
naip ar kitaip turéty atsitikti? Pavojaus signaly atsiran-
da tuo atveju, kai déstyma vertiname kaip atvirg erd-
ve rySiui ir saveikai tarp studenty ir déstytojy, many-
dami, kad bendravimo trukumas rodo, kad déstymas
nekokybiskas Jei néra bendravimo, néra déstymo, o
tai laikytina studijavimo zaidimo (studijavimas i$ tikry-
ju yra zaidimas) manipuliavimu. Néra neutralios erd-
vés, o vertybes yra perduodamos ir atkuriamos, jsiti-
kinimai yra priimami ir jy laikomasi. Visa tai daugiau
ar maziau samoningai buvo pasitelkta misy diskurso
konstravimui ir jo atkdrimui.

Apzvelge tyrinéjimo ir problemy identifikavimo sta-

dijoje nustatytus visus svarbiausius diskursus, iSkélé-
me sau tikslg palengvinti duomeny skaityma, tad nu-
sprendéme démesj koncentruoti | pagrindine désty-
mo tobulinimo problemag — studenty aktyvy darbg pa-
skaitose. Tokio darbo savokg aptarsime placiau, kar-
tu paliesdami ir jg salygojancius veiksnius, pvz., dia-
loga, emocinj klimatg ir Ziniy laipsnj.

Tokia veiksmy seka pasirinkta ketinant parodyti,

kas yra déstymo apraSas, atspindintis visg patyrima ir
praktinés transformacijos tikslus. Jei §i erdvé kuriama
per tam tikros elgsenos, veiksmuy, dainy, kvapy ... aso-
ciacijas, tai mes pateksime j tg erdve keisdami jos svar-
biausiy veikéjy buvimo vieta.

DALYVAVIMAS

Dalyvauti, pasak ispany kalbos Zodyny, reiSkia du da-
lykus: bdtijsitraukus j kokig nors veikilgir pranesti apie
ka nors, pateikti, perduoti informacija apie kg nors.
Sie du veiksmai suteikia minétam veiksmazodziui pras-
me.

Musy analizéje tai galingas Zodis. Si sgvoka sutei-

kia galimybe mums iS karto stebéti tg akivaizdy ben-
dravima déstymo procese, be kurio i8vis nebuty jokio
studijy proceso. Veiksmazodis dalyvautituri labai pla-
¢ig reikSme, kurioje susipina skirtingi tarpusavyje su-
sije veiksniai, jgalinantys veiksmaZzodzio prasme ma-
terializuoti. Zodis dalyvauti apima skirtingas skales,

' Pirmasis susitikimas buvo daugiausiai skirtas diskusijai

dél dalyvavimo, antras — dél vertinimo ir jvertinimo.

all the arising ideas and strategies into practice, with the aim of
conceiving solutions to the problems as those appear. By this,
we mean to highlight the importance of what is being presented
here, in this first research report. This report belongs to a phase
of exploration and analysis which helped us identify the prob-
lems we would be dealing with further on.

Data obtained from the transcripts of two of the meetings'
held by the group, and from the considerations and observa-
tions made by the lecturers involved, were analysed using com-
puterized data treatment. The software tool “Nudist Vivo” —
mainly used for qualitative research — allowed us to obtain
results and reach conclusions, while respecting the patterns
on data reduction, disposition and transformation set by
Rodriguez, Gil & Garcia (1996). The discourses have been
translated from the same wording used by the lecturers (thanks
to the transcription of what they actually said), so that we could
futher on reach an interpretative writing. A writing that would
create theories and show us the reasons for the issues aris-
ing. What would be the problem? What would be so worrying
about it? Why would that happen? The alarm is raised when-
ever we focus on assessing teaching as an open space for
interrelation-interaction between students and teachers, thus
assuming that the lack of communication leads to a faulty
teaching. If there is no communication there is no teaching
and, as a result, the game of learning (because it is indeed a
game) is manipulated. There are no neutral spaces, but val-
ues to be transferred and reproduced, and beliefs to be ac-
cepted and observed. All of them used, in a more or less con-
scious manner, to recreate our own discourse construction.

In this article, after reviewing all the discourses that ap-
peared during the process - at that exploration and prob-
lem-identification stage - and with the aim of making it easier
to read, we chose to focus on the main problem concerning
the development of teaching activities, that is, students’ par-
ticipation in class. We will discuss the concept of participa-
tion as a wider entity that is going to be greatly influenced
by other factors such as dialogue, the affective climate and
the degrees of knowledge.

In so doing, we intend to show what that teaching auto-
biography is, with all its experiences and purposes of prac-
tical transformation. If that territory is created through the
association of certain behaviours, actions, songs, smells...
then we are going to reach that territory by relocating its
main characters.

1
PARTICIPATION

To participate, according to the Spanish language dictionar-
ies, means two different things: one is to take part in some-
thing, and the other is to report, to communicate, to inform
about something. These two actions build and give mean-
ing to the verb “to participate”.

For the moment, and for the sake of our analysis, it is a
powerful verb. A concept that allows us to follow at once
that apparent teaching communication, without which there
would be no educational process at all. To participate im-
plies a very wide notion, where different interrelated factors
intervene enabling the materialization of the verb’s mean-

" The first meeting was mostly dedicated to discuss about partici-
pation, the second about assesment and evaluation.



lygmenis pradedant dialogu ir emociniu klimatu, o bai-
giant individualiy Ziniy lygmeniu.

1.1. DIALOGAS: POREIKIS ISREIKSTI SAVE

Vieno susirinkimo metu déstytojai émé diskutuoti apie
dalyvavimg, ir atsizvelgdami j savo stebéjimo protokolus
ir apmastymus rastu, iSdalintus kiekvienam, jie iSsake
mums, kaip suvokia dalyvavima, kartu pabrézdami, kad
Sie stebéjimy rezultatai juos visus labai nustebino.

Déstytojas A: “AS maniau, kad esu labai demokra-

tiskas ir kad skatinu studentus aktyviai dalyvauti pa-

skaitoje, bet destytojas C priverté mane suvokti, kad
tal netiesa, kad visada kalbu tik as, o ne jie. Tai tikra
tiesa, nors anksciau tajp nemaniau. Buvau jsitikines,
kad mano paskaifose studentai aktyviau dalyvauya,
bet pasirodo, talp is tiesy néra. Daug karty as juos
kvieciau jsitraukti | diskusijg, bet kal jie neatsakyda-
vo, as pradédavau savo tirads, o ne toliau skatinau

Juos atsakyti. Mano mintys nuplaukdavo taip toli, kad

viskas baigdavosi tuo, jog as visai neleisdavau jiems

dalyvauti paskatoje ...
Pirmasis susitikimas

TroSkimas paskatinti dialogg ir bendravimg, baigési
demokratinio veiksmo gyvumo uzslopinimu. Regimybeé
gali bti apgaulinga ir nuvilianti. Déstytojai, kurie tai Zi-
no, bando ieskoti sprendimy ir kelia sau naujus uzdavi-
nius déstymo tobulinimo srityje. Susidure su atvejais,
kuriuos déstytojas laiko kaip nenusisekusius, déstytojai
pasitelké savo apmastymus ir rastu pasakojo apie po-
reikj zinoti ir gebéti tinkamai pasinaudoti skirtingomis
metodinémis priemonemis sliekiant, kad bdty paskatin-
tas ne dirbtinis ir netikras, o realus gyvas grupés daly-
vavimas (individuali déstytojo F ataskaita apie destyma).

Galima bty teigti, jog neuztenka vien jsivaizduoto
troSkimo, taciau jsivaizdavimas vis délto turety tapti
trokStamas. Vadinasi nusivylimas privaléty sukelti vaiz-
duotés aistras studenty auditorijoje.

Metodika yra ,tikrojo“ studenty dalyvavimo skatini-
mo pagrindas. Siuo momentu visi$kai normalu, kad dés-
tytojai nori Zinoti, kaip jgyti ty ziniy ir kaip galima panau-
doti tas metodines priemones.

Déstytojas B: Man taip pat buvo nutike, bet mano

atveju, svarbu buvo tai, kad paskaitofe visuomet da-

lyvaudavo studentai, kurie tuo dalyku domédavosi.

Ir visg laikg tai badavo tie patys Zmonés. Taigi ga-

liausiai viskas baigdavosi dialogu tarp adviejy, trijy ar

penkiy jprasty grupiy, o likusius auditorijoje buvo ga-
lima laikyti atskirais baldais ar daiktais. GriZtant prie
to, kg déstytojas A saké anksciau, man sunku pa-
sakyti, kiek reikia testi klausinéjima, t.y. kaip susido-
roti su tokia situacija? As juy visy klausinéjau, kaip as
turéciau skatinti dialoga. Buvo labai sunku. Zinoma,
visada lengviau testi klausingjima ir uZpildyti ta tyla
kalbant paciam. Taciau as tikrai noréciau atrasti to-
kias veiksmingas strategifas, kurios galéty istikryjy
garantuoli dalyvavimg paskaitoje ...

Pirmasis susitikimas

Bendras dalyvavimo modelis, kuriame atkurta daly-
vavimo ir bendravimo dinamika, atrodo, atspindi du bu-
dus: vadovaujantj vaidmenj gali monopolizuoti arba pats
déstytojas, arba studentai, kurie tikrai domisi dalyku. M-
sy tyrimo duomenys rodo, kad abiem atvejais vyrauja
uzdaras dialogas tarp keliy asmeny, o pagrindiniai to-
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ing. To participate shows different scales, ranging from
dialogue and affective climate to the individual levels of
knowledge.

1.1. DIALOGUE: THE NEED TO SELF EXPRESS

During one of the meetings held, the lecturers started dis-
cussing the issue of participation and, taking into acccount
the observation reports and their own written reflections
(handed out to everybody), they let us know their percep-
tions on participation, underlining how surprised they were.

Lecturer A: “/ thought | was very democratic and that |

Invited many students to participate, but lecturer C has

made me see that it wasn't so, that it is always me

talking but not them. It's true. | dind’t have that impres-
sion though. | thought there was more participation on
my classes, but it seems there isn’t much of it after all.
| ask them many times but as they don’t answer, and
instead of going on asking, / just start rattling on. And
| get so carried away that, in the end, | don’t let them
participate at all...

75t Meeting

The passion for encouraging dialogue and communi-
cation has ended up suffocating the liveliness of demo-
cratic action. Appearances can be deceptive and disap-
pointing. The lecturers who are aware of this try to look for
a solution and bring up new needs to their teaching de-
velopment. Faced with a situation which admits that there
has been a failure, lecturers tell us through their written
reflections about the need to “know and make a proper
use of the different methodological tools fto promote group
participation in a real manner, and not in a ficititious one”
(Individual teaching report lecturer F).

It could be argued that it is not enough for passion to
be imagined but that, at the same time, it would be neces-
sary for imagination to become passionate. That is to say,
disappointment should instil passion into the audience’s
imagination. Such would be the case of students.

Methodology is the base for the promotion of a “real”
participation amongst students. At this point, it is perfectly
normal for the teachers to want to know how that knowl-
edge can be achieved and how those methodological tools
can be used.

Lecturer B: Same with me, but in my case another sig-

nificant thing was that it was always the students inter-

ested in the subject that participated. And they were
always the same people. So, in some way, it ended up
being sort of a dialogue between the two, three or five
usual groups, while the rest were just like pieces of

furniture. Therefore, and going back fo what lecturer A

said before, for me it is difficult to say: up to which

point should you keep asking? That is, how should
that situation be handled?. | have asked them all how
can | promote that dialogue. And | found it very diffi-
cult. Of course, it is always much easier to go on and
fill the void by speaking yourself. Then, what | would
really like is to identify strategies efficient enough to
make that participation real. ..

7 Meeting

The general pattern of participation, recreating the
dynamics of taking part and communicating, seems to
follow two ways: either it is the teacher himself who mo-
nopolizes the leading role, either it is the students really
interested in the subject who do so. In both cases we found
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kio dialogo ypatumai yra tokie: (1) Sitoks dialogas visa-
da atsiduria uzburtame rate, Cia visuomet egzistuoja
prieSingos pozicijos; (2) toks dialogas yra neraciona-
lus, kadangi niekada nejtraukia daugumos ir besidomin-
¢ios mazumos.

Remiantis Sia analize galime daryti iSvada, kad da-
lyvavimo aktyvuma esame linke matuoti uzsiemimuo-
se vykstanéiu dialogu, déstymo ir studijavimo metu.
Akivaizdu, kad toks dialogas gali buti gincytinas, ka-
dangi jo forma nereali, netikra, nes jis yra iSprovokuo-
tas. ISkilus Siam faktui, diskusijy tarp déstytojy gero-
kai sumazéjo, jiems nebuvo taip lengva pasiulyti tokiy
strategijy, kur dialogas tapty bendresnis, realesnis ir
labiau tikras.

Déstytojas C: Zinoma, jie dalyvauja, bet tas dalyva-

vimas kiek Saliskas. Kodél? Daugeliu atvejy jie ne-

Zino to turinio, kuris déstomas, nezino, apie kg kal-

bés jy kolegos studentai. Todél tai vercia mane ste-

bétis: ar tikrai visi atéfo j mano paskaitg, pries tal
susipaZine su jos turiniu? As neZinau, todél negaliu
pasakyti, ar jie nedalyvauja dél to, kad nesusipazi-
ne su jos turiniu ir neZino apie kg kalbéti (...). Taigi
svarstau, kodél taip atsitiko, ir bandau jgyvendinti
strategija — nors ir kaljp baty sunku tai padaryti —
priversti juos susipaZinti su tuo turiniu, kurj nagriné-
sime uZsiemimy metu, t.y. strategifg déstyti tuos tu-
rinus, o ne paprasciausiai pasakyti ,privalote per-
skaityti $iuos puslapius rytojui“. Zinau, kad jsisavin-
ti turinj sudétinga, sunku, nes sj sritis reikalauja ki-
tokio sprendimo. Be to, tai vienas is ty dalyky, | ku-

riuos as labiausiai atkreipiau démesj po destytojo E

komentary...”

Pirmasis susitikimas

Jtikinti studentus i$ anksto jgyti Ziniy apie savokas,
kurios bus nagrinéjamos uzsiémimy metu, — vadinasi
taikyti dialogg skatinandig strategija. Taciau dirbti taip,
kad tos zinios juos pasiekty, yra nelengvas uzdavinys,
nes batina ne tik parengti ir iSdalinti kriiva puslapiy ir
uzrasy, kuriuos jie turi iSstudijuoti (po to visa tai neretai
pamirStama). Strategijos paieSkos reikalauja tam tikro
stebéjimo, kad jsitinkintume, ar studentai istikryjy jgyja
tas jiems reikalingas ir naudingas zinias. Tokiu budu
pasiekti rezultata, kai visi studentai grupéje turi tvirtg
nuomone tam tikru klausimu ir tik nuo to momento gali
vykti abipusis dialogas ir jmanoma padéti pagrindus
aktyviam studenty dalyvavimui.

Déstytojas D: Studentai turi daugybe prieZasciy ne-

dalyvauti diskusijoje, o turbdt pati svarbiausia baty

ta, kad jie nieko neismano aple diskutuojama klau-
simg. Jei tai pagrindinio ar specifinio turinio daly-
kas, o studentai pries tai néra atlike fokiy tyrimy to-

Je srityje, akivaizdu, kad jie neturés savo nuomonés

apie tai, todél jiems bus sunku dalyvauti diskusijo-

Jje. Kokias strategijas galime taikyti? Mdsy diskutuo-

Jjamos problemos yra kryptingesnés (...). Jeigu stu-

dental susiduria su dalyku apie kurj jie néra nieko

skaite anksciau, néra jo analizave, apie tal galvoje,

Jiems bus labai sunku pasakyti savo nuomone. Jie

/s esmeés net gali ir nesuvokti, kokia tema yra disku-

tuojama ...

Pirmasis susitikimas

Turinys turi bti pateiktas i$ anksto, ir tai reikia dary-
ti ne dél mechaninio mokymosi, bet remiantis Ziniy in-

that it is that close dialogue between a few that prevails.
And the main characteristics of that dialogue are: (1) that it
enters a vicious circle in which there is always opposed
positions; and (2) that it creates an unreal toll of participa-
tion, since it does neither include the majority nor an inter-
ested minority.

From the above analysis it can be drawn that participa-
tion tends to be measured by the dialogue arisen in class
while the teaching/learning action takes place. Surely that
dialogue can be questioned, since it happens under a fic-
titious form and it is unreal because its origins are partial.
When this fact arose, the level of discussion held by the
lecturers decreased considerably, since they did not find it
easy to come up with strategies to make a more general,
more real and more genuine dialogue possible.

Lecturer C: Of course they do participate, but partici-

pation is a bit biased. Why? Because many times they

do not know the contents being taught at class, the
contents their fellow students will be talking about. And
this makes me wonder: “Do all of them attend my classes
having previously read the contents?”. | don’t know,
therefore | don’t know if they just don't participate be-
cause they don’t know what we're talking about (...).

Then | must think to myself “how come?”, and try to

implement an strategy — difficult as it may be - to make

them know the contents we’ll be dealing with. An strat-
egy to teach those contents not just by telling them “you
must read all those pages for tomorrow”. | know it is
complex for them to know the contents, and that’s
something | have to think about. Also, it's one of the
things that most caught my attention from the comments
lecturer E made...”

7t Meeting

Enabling them to have a previous knowledge of the con-
cepts they will be dealing with in class is a strategy for
dialogue encouragement. But making them reach that
knowledge is not an easy task, since it is not only a ques-
tion of giving them lots of pages and notes to study (and
completely forget about afterwards). The quest for a strat-
egy requires a certain observation, in order to check that
students are actually getting that necessary and useful
knowledge. That way the result will be all the students of
the class having a solid opinion on a particular issue, and
from that moment on, an open dialogue and a well-based
participation will be reached.

Lecturer D: There are many reasons for them not to

participate, but maybe the most important one is that

they know nothing about the subject being discussed.

If it /s a subject of instrumental content or one of spe-

cific content, and if they do not do some research on it

before, then they are not going to have an opinion and
it is going to be very difficult for them to participate.

Any strategies? In our case, the issues to discuss are

somewhat more orientated (...). If students are con-

fronted with a fopic they have not read about before,
they have not analysed before, they have not thought
about before, it is going fo be very difficult for them fo
express an opinion. They practically are not even go-
ing to know which topic are being discussed...

1st Meeting

The contents must be previously presented. That would
not be made for the sake of rote learning, but in accord-
ance with the process of knowledge internalisation and ap-



ternalizavimo ir jsisavinimo procesu. ,Intertekstualizavi-
mo“ lygmuo pasiekiamas, kai visi studentai suranda, per-
skaito, iSanalizuoja ir apmasto déstomo dalyko medzia-
ga, kad per paskaitg galéty pareiksti savo nuomone. Jei
Sis lygmuo néra pasiekiamas, tai tampa neiSsprestu uz-
daviniu visame aktyvaus studijavimo procese.

Taciau Siuo atveju svarbi ne tik platesnio dialogo ir
ankstyvesnio konceptualaus pozidrio pasitlymo proble-
ma, egzistuoja ir kity neatskiriamy ir lygiai taip pat svar-
biy veiksniu. Sie veiksniai daro jtaka aktyvumui, kai pa-
aiSkeja, kad tikrove visy pirma daugiareikSme ir sude-
tinga, ir kad kiekvienas studentas yra individualus savo
suvokimu, jspudziais ir varzymusi.

Déstytojas E: Nesutinku su tuo. Esu kalbéjes su stu-

dentais ir klauses jy apie pasyvy dalyvavimg pa-

skaltose. Jie man pasaké, kad paprasciausiai neis-
drjsta paklausti. Tai asmenybés problema, tai sto-
ka gebéjimo kg nors pasakyti draugy akivaizdoje,

Jie sutrinka, israusta ... Svarbiausia yra tai, kad jiems

traksta pasitikéjimo savimi. AS nemanau, kad pro-

blema gludi dalyko turinyje, nes studentai gali daug

Zinoti tam tikra tema, taciau nesugebéti isreiksti sa-

vo nuomones. Nei ta tema, nei kita, net ir susiddre

su neteisybe ... IS tikryjy jie nedalyvauja vien dél
savo drovumo.
Pirmasis susitikimas

Sis nesugebéjimas jsitraukti j bendravimo Zaidima,
kurio priezastj nurodé misy studentai, yra geras jrody-
mas, kad musy mintyse slypi nematomi kaléjimai. Tie
kaléjimai galbut skirti apsaugoti mus nuo bet kokio pa-
tyrimo, kuris gali iSeiti uz musy jprastinés psichologinés
rutinos riby, nes reik$ty pavojinga ir rizikingg nuotykj,
kurio kaina buty musy savigarba.

Destytojas E: Muo pat pirmy dieny mokykloje jie jora-

fo, kad déel mokytojo ar kity klasés draugy jie gali

atsidurti keblioje siduacijoje kiekviena karta, kai jie
bando kg nors pasakyti klaséje. Nebddavo parody-

ta absoliuciai jokfo demesio jy aktyvumui kiaséje, t.y.

tai buvo atsitike tiek daug karty, kad jie daugiau jau

nebepasitiki niekuo. Kadangi jie nesugebéjo laisvai
parelksti savo nuomonés ansciau, jiems atrodo siau-
binga, kad reikia tai daryti dabar, jie nenori ir bijjo
susilaukti bet kokio neigiamo komentaro. Tokia ne-
lgiama patirtis is tikryjy paliko jiems randus - jei ne
fizinius, tal psichologinius.

Pirmasis susitikimas

Pamastykime, kodél taip atsitinka. Ar is tiesy taip bai-
su pasirodyti kvailiu, kad net slopinama kalbéjimo lais-
ve, arba kitaip tariant, gebéjimas pasiryzti ir niekieno ne-
ver¢iamam pareiksti savo nuomone? Kai uzklumpami
beginkliai, nezinantys ka daryti, vienintelé jmanoma jy
iSeitis — lindeéti savo kiaute, tyleti ir nejudéti.

Trukstant emociniy reakcijy patirties ir dialogo var-
zymasis nejveikiamas. Tai esminé giliai jsiSaknijusi pro-
blema ir jos neiSspresime per vienus ar dvejus metus.
Reikia daug sunkaus didaktinio darbo, norint iSvengti
Siy trijy tarpusavyje susijusiy veiksmy — kalbéti, biti vi-
sy pajuokiamam, apsikvailinti — ir pereiti prie kity trijy
veiksmy — kalbéti, mokeéti i§sakyti savo nuomone ir biti
pasirengusiam.

Déstytojas F: DaZnai studentas aktyviai dalyvauja pa-

Skaitoje dél to, kad turi Ziniy, taciau yra ir kity gebe-

Jimy, kurie nesusije su Ziniomis, bet priklauso nuo
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STUDENTY DALYVAVIMO UNIVERSITETINIUOSE UZSIEMIMUOSE ANALIZE: TARPDISCIPLININE PATIRTIS
ANALYSIS OF STUDENT PARTICIPATION IN UNIVERSITY CLASSES: AN INTERDISCIPLINARY EXPERIENCE

propriation. The skill of “intertextualization” is reached
when all the students have found, read, analysed and
thought about the documentation on a subject in order
to finally be able to express their opinion during class. If
this skill is not reached, it would become a pending task
in the overall process of participative learning.

But it is not just a question of having a wider dia-
logue and offering a previous conceptual approach, for
there are some other more inherent and equally impor-
tant factors. These factors have an influence on partici-
pation when it becomes clear that the reality is - above
all - a plural and significant warp, where each student is
an individual world of perceptions, impressions and in-
hibitions.

Lecturer E: / don’t agree with that. | have talked to

students and asked them about their scarce partici-

pation, and they ve told me that they simply don’t dare
fo ask. It is a problem of personality, of not being
able to express anything in front of their fellows, they
get blank, and they blush... All in all, they lack confi-
dence. Because | don't think the problem is on the

conftents, since some students may know a lot on a

certain content yet stifl be unable to express their

opinion. Neither their opinion on that subject nor in
any other, nor when faced with an injustice... Basi-
cally they do not participate out of sheer shyness.

7' Meeting

This inability shown by our students to enter the game
of communication is a good example to prove that there
are invisible prisons built inside our minds. Prisons to
maybe protect us against any experience that may go
beyond our usual psychological routine, since getting
out of this routine can turn into a dangerous risky adven-
ture our self-esteem may end up paying for.

Lecturer E: Since they were young, they got used to

be left stranded by the teacher or their fellow students

every time they spoke in class. There is absolutely
no respect towards their particjpation, that is, that has
happened so many times that they don'’t trust any-
one anymore. As they haven’t been able to freely ex-
press themselves before, now they have a horror of
expressing themselves, loathing and fearing any
negative comment they might receive. Because in-
deed they have been marked, maybe not in physical
manner but in a psychological one.

7' Meeting

An interesting question to think about would be “why
does this happen?” Is there such a great fear towards
making a fool of oneself that it ends up killing the free-
dom of speech or, otherwise said, the ability to decide to
express oneself in a voluntary manner? Caught defence-
less, ignoring what to do, the only possible way-out for
them is to stay blocked, still and motionless.

There is a lack of affective training and dialogue that
prevents those inhibitions from being overcome. Therefore
this is a key issue that is not going to be solved in a year or
two, since it is something deep down rooted. It would cer-
tainly require a big hard pedagogical work to try to put an
end to this associative triangle (to talk, to be exposed and
to make a fool of oneself) and replace it with another trian-
gle: to talk, to present oneself and to be trained.

Lecturer F: Many times participation arises out of

knowledge, but there are also some other skills that

113



114

AUKST0JO MOKSLO KOKYBE « THE QUALITY OF HIGHER EDUCATION » 2005/2

psichologiniy savybiy — ekstravertiskumo ir intraver-
tiskumo. Sias dvi sa vybes galima ugayti dirbant gru-
pese, jef jmanoma sukurti strategija, kaip suformuoti
grupe, apimancig A, Bir C. Taciau yra studenty, ku-
rie dalyvauja tik tada, kai jie iSmano dalyka, jie tajp
pat néra drovds. Taciau Sie studentai nebus akty-
vas paskaitoje, jei nebus is anksto isanalizave pa-
skaitos turinio, nes nenores atrodyti juokingai.
Pirmasis susitikimas
Kaip jau buvo minéta, dialogo ir aktyvaus dalyvavi-
mo vengimo priezastis gali buti ankstesniy ziniy truku-
mas, ekstraversija ir intraversija. éia situacijg galima pa-
keisti, t.y. pasitelkus déstymo strategijas jmanoma Siuos
trikumus ar trikdzius isStaisyti atsizvelgiant ir j studijy
aspekta.

1.2. GERAS PSICHOLOGINIS KLIMATAS:
HUMANISKAS POZIURIS

Kitas esminis klausimas, j kurj reikéty atsizvelgti, jei sie-
kiama skatinti studenty dalyvavimag paskaitoje, yra ge-
ro psichologinio klimato uZtikrinimas.

Jei teigiame, kad studenty aktyvumas paskaitoje
skatina dialoga, turime pripazinti, kad dialogas tampa
turiningesnis, kai sukuriamas humaniskas studijy kon-
tekstas.

Déstytojas D: Galima pateikti daug pavyzdZiy, kai

galvojama, jog déstytojai neturi stengtis bendrauti

su studentals. O gal tai vis délfo yra klaida, kurig
daro daugelis destytojy ... Pirmoyji strategija ar bent
jau pirmoji mintis, kuri man atrodé aiski, buvo ta,
kad musy studentari turéty imti suvokti, kodél jie ne-
ra aktyvis paskaitose, t.y. kai jie esti Zmoniy grupé-

Jje. 1ad jiems galima parodyti paskaity, kuriose stu-

dentai aktyviai dalyvavo, vaizdajuostes, kad jie ga-

ety susieti tai, kg mato, su savo paciy patirtimi. Jie
turi atsiminti savo paciy dalyvavima paskaitose, tik-

rgjfj déstytojo ir savo paciy vaidmeny ir t.t.

Pirmasis susitikimas

Nepaisant to, déstymas universitete, atrodo, gana
sunkiai tampa interaktyvus bendravimo peocesu, nes
jis ir toliau lieka vien tik akademinio turinio perteikimo
vieta, kur pamirStama apie studenty problemas ir ru-
pescius. Taiislieka problema, taigi suprantame, kad rei-
kia ieSkoti vizualizacijos strategijy, kurios mums padeé-
ty elgtis priesSingai. PareiSkus susirlipinimg ir bandant
uzmegzti kontaktg, misy bendravimas iS tikryjy tapty
lengvesnis, nes sukurtume teigiama psichologinj klima-
tg, kuris turety daryti teigiama jtakg supratimui ir moky-
muisi.

Deéstytojas G: AsS manau, kad svelnumas ir prierai-

sumas, tai, ka jie turi savo mintyse ir j ka gilinasi,

yra isskirtinis Zmoniy bruoZas. Bdtent tai ir yra tas
gilusis turinys, kurj studentar gali jsisavinti ir kurj su-
pranta geriau nei kitus dalykus. Sgvokos kinta, pro-
cedros yra trumpalaikés ir tik emocinial ir sociall-
niai aspektai ilgai islieka. To negalima atimti is dés-
tytojo, kuris turi dalintis savo erave ir laiku su kitais

Zmonémis, ar ne?

Pirmasis susitikimas

Egzistuoja vienintelis aspektas, kurio negalima pa-
Salinti i$ déstymo ir studijavimo proceso, nes tik tai licka
studenty atmintyje pasibaigus akademinéms studijoms
ir iSdéscius dalyko turinj. Tai emocinis aspektas.

do not come from knowledge but from extroversion and
introversion. These two qualities can be worked on in
groups if we can come up with strategies to place the
groups combining A, B and C. However, there is an-
other skill with another origin, and through it we can
rapidly detect that there are students who participate
only when they know about the subject, and who are
not shy. But those students are not going to participate
ifthey have not previously read about that content, as
they would look ridiculous if they did.
75t Meeting
As it has already been mentioned, the lack of dia-
logue and participation can be a result of the lack of
previous knowledge and of extroversion and introversion,
and that is something that can certainly be worked on.
There are educational strategies to correct those faults
or intermittences, without leaving aside the training as-
pect.

1.2. THE AFFECTIVE CLIMATE:

HUMAN APPROACHES

The other pillar to be taken into account when encoura-
ging participation must be the enhancement of the affec-
tive climate.

If, to begin with, participation promotes dialogue, the
latter becomes much richer when it is found in a teaching
context where the human side of students is born in mind.

Lecturer D: Here at university we have plenty of exam-

ples of how some thought that at university levels teach-

ers must not try to approach students. And maybe that
is the mistake many teachers make... A first strategy,
or at least one of the first ideas that have seemed clear
to me, is that our students must begin by realizing why
they are not able to participate in class, to that human
group. Then from there we should start showing them
videos of real classes so that they can relate what they
see to their own personal experiences. They must re-
member how they used to participate in class, which
was the general teaching role, which was the role as-
sumed by themselves and so on...

7t Meeting

In spite of this evidence, university teaching seems quite
reluctant to become more involved than in the mere trans-
fer of academic contents, completely forgetting about the
students’ problems or concerns. This is regarded as a prob-
lem, and then we realize the need to look for visualization
strategies to help us do exactly the opposite. Because, in
fact, expressing a concern and making an approach would
make communication easier, thanks to the creation of a
positive affective climate that would be very positive for
understanding and learning.

Lecturer G: / think that what marks people, what they

keep in their minds and go deeper on are affections.

That means that those are the deepest contents stu-

dents may receive, as they go much more deeper than

the rest. Concepts are changeable, procedures are
ephemeral, so what really stays in the end are affection
and the social aspects. And that cannot be taken away
from a teacher who has to share space and time with
other people, can it?

7t Meeting

There is an aspect that cannot be withdrawn from the
teaching-learning process, since it is what finally remains



Zmoniq kalba yra stebuklas, galintis paversti nejma-
nomus dalykus jmanomais, kai Sie jau nebeegzistuoja.
Stai kodel elgesys su kitais, bendradarbiavimas ir dialo-
gas reikalauja artimesnio rysio vienas su kitu, nes bai-
gus bet kurio dalyko studijas iSlieka tik atsiminimai ir
afektinio pobudzio jausmai (o ne fizinio).

Destytojas H: Taip, as suvokiu, kad tie periodai, ku-

riy metu buvo geresnis ir aiskesnis kontaktas — ir bu-

Vo daugiau abipusio supratimo — tai buvo periodai,

kai as buvau tapes savimi, kai atsiskleidé mano tik-

rasis ,as". Sulaukiau studenty atsako, nes tuo metu
buvo uZsimezges Zmogiskasis kontaktas. Barjery
tarp déstytojo ir studenty sulauZymas buvo tas lai-
kas, kai studentai galéjo pagalvoti, kad , jei ji yra Zmo-
gus, tai as laip pat esu Zmogus*®. O jei egzistuoja
asmenybiy deficitas, tai turi bati sukurtas realesnis

Ir nuosirdesnis , veidrodZio efektas”, kuris paskatins

emocijy atsiradima, paZadinantj bendravima, pagar-

ba, norg mokyftis ir kiekvieno asmens problemy su-

Vokima.

Pirmasis susitikimas

Emocinio bendravimo kibirkstis jsiziebia, kai désty-
tojas imasi ugdytojo vaidmens ir bando parengti Zmo-
nes, kurie patys taps specialisty rengejais. Taigi tas bar-
jery lauzymas gali bati gera pradzia, tinkamas metodas,
kai teikiama pirmenybé ugdymui, grindziamam pagar-
biu pozidriu | Zmones.

Vadinasi, déstytojai privalo skatinti studenty aktyvu-
ma uzsiémimuose, nes tai yra dalis jy kaip déstytojy vaid-
mens. Butina susikurti gero psichologinio klimato stra-
tegija. Studenty vardy atsiminimas, atsisakymas griez-
ty veiksmy dél studenty aktyvumo auditorijoje, zinoji-
mas ko paklausti, gerai sudaryty ir taikliai uzbaigty fra-
ziy ir klausimy parinkimas yra uzduotys déstytojui, ku-
rios metodologiSkai gali pagelbéti labai svarbiam tikslui
- streso ir jtampos pasalinimui — ir sukurti tokig aplinka,
kurioje studentai nebijo ir nori klausti. Tuo paciu metu
toks elgesys gali lemti emocinius santykius, nes studen-
tai ims suvokti, jog déstytojui rupi ju nuomoné ir ben-
dravimas su jais.

Destytojas F: Jei kalbame apie padrgsinanij desty-

tojo vaidmeny ... as tikiu, kad kai imuosi tradicinio

déstytojo kailp kontroliuojancio asmens vaidmens,
studentams pasidaro daug sunkiau aktyviai dalyvauti
paskaitoje, jie tarsi sustabaréja. Kai elgiuosi taip tar-

s/ vadovas ar inspektorius, dogmatiskai perteikine-

jantis fundamentalias Zinias. Kai elgiuosi talp tarsi

sakyciau ,As studjjavau, tapau tarnautoju, o jus esate
niekas, tik paprasciausi mokinukai ..." Ir priesingai,

Jjei elgiuosi kaip nuosirdus paprastas déstytojas, ku-

ris perteikia visas savo dalyko Zinias, kuris skatina

asmenine iniciatyva ir indelj, kuris nevaidina, bet yra
savimi, kuris téra tik dar vienas mokinukas ... Tada
studentai galvoja. ... déstytojas daro klaidas, dés-
tytojui rdpi, ka as sakau, fis néra dogmatiskas, jis
leidZia abejoti savo nuomone, jis viesai visiems pa-
reiskia, kad suklydo ... " Bltent tai skatina Zmones
be baimés aktyviai dalyvauti paskaitofe, nebifoti, kad

Jy nuomoné nebus tinkamai jvertinta.

Pirmasis susitikimas

Déstytojo atsakomybé yra suzadinti studenty akty-
vuma, ir jei déstytojas nenori, kad jo dalykas buty bau-
ginantis, gasdinty tuo, kad reikia jgyti daugybe Ziniy,
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in the students’ minds after their academic life and after
the transfer of contents. That is affection.

Human language has the magic of making possible things
that do no longer exist, others that are yet to exist or even
those which can simply not exist. That is why personal treat-
ment, communication and dialogue require a close one-to-
one relationship, because what remains in the end are re-
membrance and affective feelings (rather than physical ones).

Lecturer H: /Indeed I perceived that the moments with

a better and clearer communication — and a better

understanding — were those in which | was more “my-

self’, my real self. Students responded to them because
at those times a contact between human beings was
established. And somehow that coming down of the
barriers set by status between teacher and student is
the time when students think “If she is a human being,
then | am another one.” And if there is an individual
deficit, then a more real and genuine “mirror effect”
can be produced, as well as an affective current that
promotes communication, respect, learning and ac-
ceplance of everyone’s problems.
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An affective communication spark appears when the
teacher chooses to act as an educator and tries to train
people, those prospective educators who will themselves
teach others. So, that coming down of barriers may be a
good start and a positive way of didactic learning, in order
to favour a type of pedagogy based on the treatment be-
tween human beings in the future.

Up to this point the situation is clear: teachers must pro-
mote student participation as part of their own role. Coming
up with approaching strategies to foster an affective climate
is essential. That way, activities such as memorizing students’
names, taking the drama out of participating in class, asking
knowing what and who must be asked, well constructing
and properly finishing phrases, questions and interventions
are teaching patterns that can methodologically serve the
purpose of taking away some tension from students’ class
interventions. At the same time, these patterns can create an
affective relationship, since students perceive that class in-
terventions and relations are being taken care of.

Lecturer F: 7alking about encouraging particjpation as

a teacher... | believe that participation is much more

difficult and people get frozen when | adopt the teach-

er’s classic controlling attitude. When | act as a super-
visor, when | possess the most funadamental knowledge
and | become dogmatic. When [ act as if saying ‘I have
studied, become a civil servant and you are nothing
but mere apprentices...” On the contrary, if you present
yourself as a genuinely humble teacher who puts all
his or her knowledge into question, who is just another
reference, who welcomes personal initiatives and con-
tributions, who is not acting but being his or her real
self, who is just another apprentice... Then students
think “... the teacher makes mistakes, the teacher cares
about what | say, he or she is not dogmatic, he puts
his opinion info question, he publicly admits in front of
us when he has put his foot in it...” That is a thing that
really encourages people to participate without fear of
their opinion being underestimated.

7t Meeting

It is the teacher who is responsible for generating par-
ticipation, and if he or she is willing to eliminate the intimi-
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norint egzaming islaikyti, tada reikia tg bauginant; jaus-
ma pakeisti reformuojant déstyma. Studentai turi su-
prasti, kad nebus baudziami uz tai, kg padaré. Reikia
keisti visa déstymo metodika. Siuo momentu i$ryske-
ja zmogiskieji aspektai, kai déstytojas pripazjsta savo
trikumus ir bando kaip nors tikslingai juos panaudo-
ti. Tokiu atveju déstytojas pats elgiasi kaip mokinukas
détydamas savo dalyka. Emusis $io vaidmens désty-
mo metu, iSkyla klausimas dél vaidybos kaip budo
skatinant aktyvy dalyvavima paskaitoje. Ar déstytojas
turéty tapti aktoriumi?

Déstytojas C: Nemanau, kad déstytojas tampa ak-

toriumi. Manau, kad déstytojas bando imtis tokio

vaidmens, kuris leisty jam labiau priartéti prie stu-
denty neijis is tikryjy yra. Toks poZzidris vercia siek
tiek keisti savo paciy asmenybe ir déstymo meto-
aa jel norime labiau priartéti prie studlijuojanciy vai-
ky. /sivaizduokime, kad mes visi ¢ia dirbame su
septynmeciais ... Be abejo, kalbétume kitu ftonu,
vartotume paprastesne ir jlems artimesne kalbg ...

Todél, Zinoma, vaidybos tam tikra prasme Siek tiek

yra...

Pirmasis susitikimas

Siekiant kurti artimesnj ir emoci$kesnj vaidmenj,
galima pasitelkti kalbos ir iSraiSkos technologijas. Rei-
kia jsidémeti, kad destomo dalyko turinys (neatsisa-
kius intencionalaus ir kritinio pobldzio) gali bati daug
lengviau perteikiamas, kai Siek tiek paaukojamas na-
tiralumas, medziagos perteikimas pagerinamas artis-
tiSkumu, dramatiSkumu ir pabréZziant perteikiamg in-
formacija. Visa tai reikalinga, kad nauja medziaga bu-
ty lengviau suprantama ir interpretuojama.

O dél aktyvaus dalyvavimo paskaitoje skatinimo,
egzistuoja ir tokiy nuostaty, kad iSprovokuoti aktyvig
komunikacijos kaitg perteikiant oficialias Zinias gana
sunku.

Déstytojas |: 7ai tas pats tarsi skatinfume aktyvy

dalyvavimg ar ieskotume buay, kaip perteikti Zi-

nias. Klausimas keliamas dél to, kaip Zinias sukur-
ti. Esme ta, kad aktyviai nedalyvaudami paskaito-

Je studental taip paprastai jsisavinti Ziniy negali.

Todé/ turime sugebéti skatinti Ziniy kdrimag. Studen-

tal paprasciausiai néra tam pasiruose. Jie nori, kad

viskas bdty grazu ir lengva, puikial sukramtyta ir
padéta ant leékstutés, o jiems reikty tik nuryti be

Jokiy pastangy ...

Pirmasis susitikimas

Cia svarbu neuzmirsti vieno aspekto: o kas tas kaz-
kas yra, jo funkcijos, vertybés, kurias atstovauja ... vi-
sa tai néra naturalUs dalykai, o puikiai sukostruota tik-
rové. Taigi, kodél studenty Zinios turi atitikti oficialias
zinias? Kodél néra atvirksSciai, kodél oficialios zinios
neturi atitikti studento ziniy? Ar negalima suabejoti vi-
somis jau sukurtomis institucijoje pripazjstamomis Zi-
niomis? Ar nebuty logiSka manyti, kad zmogus, kuris
neturi atitinkamy konceptualiy jrankiu, atsisako kurti
zinias ir nori, kad viskas jam bty graZiai ir lengvai
pateikta? Galbut tai jau klausimas apie kintancius pri-
oritetus, kai palieiami dalyko komunikaciniai tikslai.

Déstytojas F: Visuotinis esminis prioritetinis tiks-

las, kurio pastaruoju metu imta siekt, tai siekis stu-

dentus parengti tapti gerais Zmonéemis, etiskai su-
brendusiais, turinciais tam tikrg poZidrj, gebanciais

dating character of the subject — represented by the knowl-
edge required to obtain a pass —, then it becomes neces-
sary for that punitive sense to develop through a reform tech-
nology. That is to say, when students are not punished for
what they have done, the overall teaching technology must
be transformed. And at this point some human aspects ap-
pear in the picture, aspects such as the teacher admitting
his or her own limitations and trying to make something useful
out of them. In this case the teacher would behave as an-
other apprentice to the subject being taught. When that atti-
tude towards the presentation of the subject is adopted an-
other question arises: that of acting as a way to transform
participation. Should the educator become an actor/actress?

Lecturer C: / don't think the educator becomes an actor.

I think the educator somehow tries to assume a role that

brings him or her closer fo students than he or she actu-

ally is. That approach forces you to change a bit your
personality and your own way in order to get closer fo
those children. Imagine all of us here worked with seven-
year-olds... We surely would be speaking using another
fone, and we would be using an easier and closer lan-
guage... And, in some way, | would certainly have the
feeling of acting a little. ..
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In order to establish a closer and more affective role,
language and expression technology can be used. It must
be born in mind that the subject’s contents (without leaving
the intentional and critical character out) can become much
easier to teach when some naturalness is sacrificed, improv-
ing performance through acting, dramatizing and outlining
the messages to be transmitted instead. All those things for
the sake of a better understanding and interpretation of those
messages.

As far as the ways for provoking participation are con-
cerned, there are some intermediate approaches which find
it is quite difficult to provoke an active communication dy-
namic through official knowledge.

Lecturer |: /t's the same as provoking participation or find-

ing how to transfer knowledge. The thing is how can know/-

edge be produced. The problem is that students cannot
possibly acquire that knowledge if no participation is cre-
ated. And we must manage to provoke that knowledge
creation and later on face it up fo that official knowledge,
that is, that of teachers. They are simply not prepared for
that. They want things nice and easy, perfectly chewed
for them to swallow, requiring no effort at all...
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Here one aspect tends to be forgotten: what something
is, its function, the value it represents... are not natural things,
but perfectly built realities. Thereby, why should students’
knowledge be faced up to the official one? Why not do it
conversely, facing official knowledge up to theirs? Why not
put all the institutionally-established knowledge into ques-
tion instead? Would not it be logical to think that somebody
who lacks the appropriate conceptual tools refuses to pro-
duce knowledge and wants things nice and easy? Maybe it
is a question of changing the priorities as far as the sub-
ject’s communicative aim is concerned.

Lecurer F: The overall essential priority we have recenty

pursued is that of students being trained to be good peo-

ple, people who become ethically mature, who acquire
certain attitudes, who are able to oblain social skills, to
have a higher self-esteem, to forge social relations, to com-



Jgyti socialiniy jgudZiy, tureti savigarbg, skatinti so-
cialinius santykius, bendrauti, atsisakyti savo kom-
pleksy, bati kritiskais, tapti tikrais piliecials, pasiren-
gusiais gyventi demokratinéje visuomenéje. Gerg
mokytojg galima parengti, bet masy negali apakinti
metodiniai jgadZiai, nes tai uzkirs kelig tobuléjimui.
Taigi jei ty kdrybiniy priemoniy prioritetas aiskus, ta-
da visada bus laiko parengti gerg mokytojq. Bet tas
pagrindas, ant kurio statysime sj rama, tikrasis pa-
grindas privalo bati anksciau issakyta mintis. pagrin-
das ugadyti gerus Zmones. Tai gali atrodyti savaime
suprantama, todél kartais imama ir uZmirstama tais
atvejais, kai mokytojai siekia tik metodiniy jgidziy
Jgijfimo.
Pirmasis susitikimas
Cia nekalbama nei apie formaliy Ziniy jsiminima, nei
informavima apie jas. Esminis dalykas yra ne tik jgyti
savo pozilrj, o ir gebéjimus jtvirtinti, bendrauti ir reiksti
mintis dialogo forma. Siems veiksmams nepakanka vien
dalykinio turinio suvokimo. Reikalingas ne tam tikry da-
lyky iSmokimas, bet jy vertinimas ir net prieStaravimas
ju turiniui. Svarbu ne pateikti viskg ,graziai ir lengvai“,
»puikiai sukramtyta®, bet skatinti esminiy dalyky permas-
tyma, nes nieko néra amzinai originalaus.
Déstytojas J: Kaijp minéta anksciau, turinys turi bati
pasuktas priesinga linkme: nuo konceptualaus j pro-
ceddrinj, o nuo proceddrinio j poZidrio iSsakymg ir
atvirksciai. Vaikus galime paskatinti mokytis tik pra-
déje nuo poZidrio formavimo, nuo afektinio pagrin-
do, nuo pastangy isugdyti juos gerais Zmonémis. O
tal svarbiausia, ko jiems reikia — netgi visai Zmonifai
nuo pat gimimo. Vaikal tai parodo savo pirmaisiais
,kodél?” Kodél vaikai pasikelcia. is pradZiy nori Zi-
noti visy dalyky prieZastis, o augdami ir bresdami
praranda norg zinoti, gauti Ziniy? Vis délto turi bati
veiksniy, kurie galéjo pakeisti tg jgimta poreikj. Jei
Zmogus turi motyva, susiformavusj poZidn,tai visa kita
yra pasiekiama. As esu jsitikines, kad taikant Zais-
mingg ...
Pirmasis susitikimas
Didaktinis poZilris j déstomag dalyka turi biti keicia-
mas, nuostaty aspektas privalo bati vertinamas labiau
nei savoky aspektas, o pomegis mokytis laikomas jgimtu
zingeidumu. Si pastaba svarbi, nes i$kelia konstrukty-
vy ziniy pobudj; tik pats studentas turi rasti motyvy stu-
dijuoti, skirti visas savo galias studijavimui, ziniy kari-
mui, remdamasis savo poreikiais ir savo gebejimais.
Siekiant Sio tikslo svarbu suvokti, kad perteikiant dés-
toma kursg galimi jvairis aktyvaus dalyvavimo budai,
vadinasi, aktyvumas negali buti ribojamas tik aktyvumu
auditorijoje.
Déstytojas F: Bitina paZymeti, kad akcentuojamas
tik vienas aktyvaus dalyvavimo badas, nors is tiesy
aktyvumas yra daug platesné sgvoka. Mes esame
isbande aktyvuma internetiname tinklalapyje ir ne tik
tal, nes aktyvumo ribos gali bdti placios. Pabalgoje
studenty klausiame, ko jie ismoko ir kokias pasidly-
tas strategijas jie taiké savo jgadZiams ugadyti. Kai
kurie is jy néra aktyvds diskusijose, bet gali pasaky-
ti: ,savo déstymo patirlj aprasiau ir paskelbiau tin-
klalapyje” arba ,,savo komentarus apie strajpsnj jde-
jau j tinklalapj”, ar net ,parengiau savo grupei pre-
zentacijg*“. Visa tai rodo, kad aktyvaus dalyvavimo
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municate, to get rid of their complexes, to be critical, to

be self-critical, fto be real citizens prepared to live in a

democratic society. A good teacher can be made, but

we must not be blinded by instrumental skills because
those block our road. So, and if that priority of building
fools is clear, there is always time to make a good
teacher. But the base we must use to build upon, the
real foundations must be those | mentioned before: the
foundations for creating good people. This may seem
obvious but it is sometimes forgotten nonetheless, with
teachers just wanting students to acquire instrumental
Skills.
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It is not a question of memorizing the official knowledge,
nor a question of knowing about the official knowledge. The
most essential thing is to obtain attitudes and abilities for
assertion, communication and dialogue, and for that the ap-
prehension of instrumental contents is simply not enough. It
is not just a matter of learning certain things, but a question
of well appreciating - or even contradicting - those certain
things. Instead of offering things “nice and easy” and “per-
fectly chewed”, we should move on to a process of regurgi-
tating the essential, since nothing is originally original.

Lecturer J: As it has previously been established, con-

tents must be reversed, from conceptual to procedural,

from procedural to attitudinal and the whole way round.

Because it is from the attitudinal base, from the affec-

tive base, from the basis of educating good people that

you’re going to motivate children to learn. And that’s
exactly what they need — even as a species-, since they
were born. Children express that with their first “whys”.

Why do children change from wanting to know the rea-

son for everything to apparently not wanting anything

to do with knowledge when they grow older? There are
certainly some factors having an influence and chang-
ing an innate potentiality, aren’t there? Then from moti-
vation, from the attitudinal aspect the rest can be
achieved. | am convinced that using playful...
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The didactic approaches on the subject must be trans-
formed, the attitudinal aspect must be valued over the con-
ceptual one, favouring the like for learning as an innate curi-
osity. What is important about this remark is that it supports
a constructive relationship of knowledge, since it is the stu-
dent who must find his own motivation and put all his might
on his own learning, on his own knowledge production, tak-
ing as a base his own being and his own abilities.

With that aim, it is important to know that the subject
must have different participation channels and, this way,
the subject’s sense must not only be restricted to the in-
terventions at the classroom.

Lecturer F: The fruth is that we focus on just one way of

participation, while participation is much wider than that.

So we've tried out web particijpation, but not only web

participation since participation fields can be very var-

led. At the end we ask them what they have learned or
which strategies they have used from those we offered
them to develop their skills. There may be some who
have not taken part in the debates and yet they say: “/
have posted a teaching experience on the web” or “/
have made a comment on an article and posted it on
the web” or even ‘I did a presentation in class”. All in all
it means that particjpation is not limited to an oral pres-
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negalima riboti vien Zodline prezentacija ar Zodinials
debatais tam tikru apibréZtu momentu. Privalome
pasidlyti jvairiy galimybiy spekirg, siekdami, kad
kiekvienas galéty pasirodyti kajp galima geriau ir
sugebeéty isties buti savimi. Kai kurie Zmonées buna
drovds, kai reikia kalbéti, bet jie gali parasyti strajps-
nio santraukg, o tai jau aktyvus dalyvavimas. Kaip
saké destytofas C, Zinios geriausiai jsisavinamos
bendraaarbiaujant su kitais, o jei tai atliekama ind-
vidualial, atrodo, kad vyksta konkurencija ...
Pirmasis susitikimas
Aktyvumo savoka apima jvairaus pobdzio dalyva-
vimo budus, kurie gali buti pritaikyti atskiriems dalykams
pasitelkus ju sukurtus $altinius. Déstytojas jau néra vie-
nintelis Ziniy sistemos vadybininkas, taip pat néra vie-
nintelis asmuo atsakingas uz déstyma ir studijavima.
Atsakingas tampa kiekvienas asmuo ir grupé apskritai,
visi, kurie turi galig kurti ir aktyviu dalyvavimu jnesti nau-
jos energijos. Studijy rezultatai tampa grupés verte, o
pastaroji turi buti laikoma kultriniu, ne vien tik moksli-
niu ar akademiniu veiksniu.

1.3. ZINIY LYGIY APRIBOJIMAI

Patirties ir ziniy apie busima savo universitetinj iSsila-
vinimg, stoka (arba neigiama patirtis) saglygojo proble-
ma, kurig iSkélé Muzikos iSraiSkos katedros déstytojai.
Sie déstytojai kalbéjo apie neegzistuojantj arba retai eg-
zistuojantj kultdrinj pagrindg arba liaudies iSmintj muzi-
kos praktikoje. Déstytojai vardijo sunkumus, kurie atsi-
randa dél studenty jvairovés auditorijoje: kai kurie gédi-
jasi pademonstruoti savo kiino kalbg ir jauciasi lyg vai-
kai per muzikos praktikos uzsiémimus, kiti yra baige stu-
dijas koncervatorijoje ir sugeba groti jvairiais intrumen-
tais, bet néra nieko girdéje apie didaktikg ar metodika.

Déstytojas B: Vieni turi sukaupe didele muzikineés

kalbos patirt, o kiti elgiasi kaip vaikai, nes neturi

Jokio muzikinio issilavinimo. Déstytojas priverstas

derintis prie abiejy siy grupfy ir bandyti ieskoti ati-

tinkamo dalykinio muzikinio issilavinimo ir atitinka-
mo didaktinio turinio. Emus svarstyti apie melodi-

Jjos ir muzikinio ritmo didaktikos dalyka kilo klausi-

mas: kas is tikryjy slypi siame pavadinime? Ture-

Clau fjuos mokyti didaktiskal nagrinéti melodja ir rit-

ma, taciau is tikryjy turésime apsiriboti elementariu

mokymu, nes studentai neturi elementariy dalyko

Ziniy. Tai kaip galima pradéti dirbti, kai auditorijoje

yra tokios avi skirtingos grupés? Kaip priversti stu-

dentus aktyvial dalyvauti?
Pirmasis susitikimas

Kai studenty ankstesniy ziniy jgijimo lygis nevieno-
das, o jiems reikia déstyti tg patj ir tuo paciu metu, rei-
kalauti, kad visi jie pasiekty ta patj ziniy jsisavinimo ly-
gij, tai aktyvaus dalyvavimo skatinimas tampa proble-
matiSkas. Taigi situacija tampa iSbalansuota jau i$ pat
pradziy, jg vis sunkiau stabilizuoti, nes studenty Ziniy
skirtumai bna milziniski.

Svarbu atsizvelgti j tai, kad dalyvavimo savoka su-
siaurinama iki dalykiniy ziniy panaudojimo, taCiau anks-
¢iau minétas muzikiniy Ziniy tridkumas gali bati puikiai
iSsprestas pasitelkus didaktines strategijas, pavydziui,
pagalbg draugams. Jie nezino, kad jiems kazkas pa-
deda, o padeda tie, kurie suvokia padedantys. Sj stra-
tegija gali buti svarbi ir ne paskaitos metu: paskaita pa-

entation or an oral debate at a given time. Therefore we
must be able fo offer a wide range of opportunities that
encourages them to get out the best of themselves, to
be their real selves. Some people may be shy yet still
able to write the summary of an article, and that is par-
ticipation. Just like lecturer C said before, knowledge is
best built by collaborating with others, because if it is
done individually it looks as something compelitive...
7t Meeting
The concept of participation involves a diversified real-
ity of the interventions, which can adapt to individual sub-
jects and take advantage of the resources these generate.
The teacher is no longer the sole manager of the knowl-
edge factor, nor the sole responsible for the action of teach-
ing/learning. Now it is every individual and the group in
general who have the power to create and put new energy
into participation. The results of their learning become their
own group production, and this must be understood as a
cultural action, and not merely a scientific or academic one.

1.3. DEGREES OF KNOWLEDGE: LEVEL LIMITATION
The problem posed by the lack of experiences (or the ex-
istence of negative ones) and knowledge on/about what is
going to be their university education was denounced by
the faculties of the Musical Expression Department. Those
teachers reported the scarce or non-existent cultural basis
or folk wisdom on musical practice. They stated the diffi-
culties posed by the diversity of students at class: some
who were ashamed to express themselves through their
bodies and felt like children during their musical practice
sessions, and others who had received conservatory train-
ing and were able to play instruments yet they knew noth-
ing about didactics or methodology.

Lecturer B: On the one hand there are those who have a

complex about their experiences on musical language,

and on the other hand there are those who behave like
children and know nothing about musical education. And
there you are, placed between them both, trying to look
for an appropriate instrumental music education and
some adequate didactic contents. Because | start think-
ing on the subject “Melody and Musical Rhythm Didac-
tics”, but what does that title really mean? | am supposed

fo teach them how to approach melody and rhythm di-

dactically, when what we are actually going fo do is an

elementary instruction since they know nothing about
the subject. Then how can you make it work when there
are two such different levels in one class? How can you
make people participate?
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Mediating between students who have a previous lack
of knowledge at different levels, having to teach them all
the same contents at the same time and requiring them all
to reach the same levels of acquisition, makes it very diffi-
cult for faculties to encourage participation. This is so be-
cause the situation is unbalanced from the very beginning
and it is further on impossible to make it equal, since the
differences in the students’ skills are enormous.

It must be taken into account that the concept of partici-
pation is being reduced to an instrumental use, when the
problem of the lack of musical knowledge previously men-
tioned can be perfectly solved by means of didactic strate-
gies including help between peers. That is, those who do
not know being helped by those who do. And this strategy



sinaudojama, kad buty paskatintas toks dalyvavimas,
kurio tikslas — parengti ,,ateities mokytojus®, o ne atkurti
klasikinj déstymo/studijavimo modelj, kurio pagrindinis
elementas yra tam tikro turinio mokymasis atmintinai.
Déstytojas C: A aktyviai padeda. Kam? Manau, svar-
bu pradeéti nustatyti skirtingas aktyvumo orientaci-
jas. Jus Cia pasakojate apie aktyvuma kuriant daly-
kiniy Ziniy rasis, ty. jokiy muzikinés abécélés Ziniy
neturintys studentai turi jas jsisavinti. Tam jiems rei-
kés pasitelkti aktyvumo strategija, kuri tajp pat gali
pagerinti jy studijy procesg. Mes stebimeés. ,Ko as
noriu pasiekti? Puikiai parengta asmeny dalykiniu po-
Zidriu ar tikrai nuosirdy ir gerg Zmogy?* As manavu,
kad pastarosios minties pakaks. Esu Jsitikines, kad
galutinis rezultatas — geras Zmogaus parengimas ver-
tybiy srityje. Moralus Zmogus, sugebantis ateityje
perteikti tas pacias vertybes savo studentams ...
Pirmasis susitikimas
Jei aktyvumas priskiriamas dalykiniam pobudziui, jis
netaikytinas komunikaciniams tikslams pasiekti. Jei no-
rime plataus, jvairiapusio jsikiSimo, nuoseklaus ir akty-
vaus studenty dalyvavimo, turime siekti tokio ugdymo,
kuris atitikty to asmens, kuris studijuoja, poreikius. Tam
prireiks daug darbo, nes kalbama ne apie konceptualiy
sgvoky atsisakyma, bet apie tai, kaip praplésti pateikia-
ma turinj ir ten jtraukti tai, ko i tikrujy reikia tai profesi-
jai, kuriai studentai rengiami — buti ugdytojais, bet ne
instruktoriais.

ISVADOS

Atlikta analizé parodé, j kg reikéty atkreipti démes;j ir ko-
kiy veiksmy turétume imtis, kad déstymo metu bty is-
bandytos skirtingos veiklos rusys, skatinamas aktyvus
studenty dalyvavimas.

Keldami prielaida, kad komunikacija patobulina dés-
tymo ir studijavimo procesa, galime apibrézti su dalyva-
vimu susijusius sunkumus ir pasiekimus, nes tai esmi-
nis studijy reglamentavimo elementas. Norint, kad stu-
dentai aktyviai dalyvauty paskaitoje, turi buti sukurta dia-
logui palanki aplinka déstytojams ir studentams. Ne bet
koks dialogas sveikintinas, o tik toks, kuris organizuoja-
mas atsakingai. Tokiam dialogui reikia rengtis apiben-
drinant ir susumuojant ankstesnes Zinias bei skatinant
idéjy pateikima.

Suvokiant, kad niekas i$ nieko neatsiranda, visame
Siame procese labai svarbi tampa emociné sritis. Atei-
ties studijos turi bati grindziamos turinio ir asmeniniy
santykiy transformacija. Nesvarbu, koks studento ziniy
lygis i§ pradziy, nes bus dirbama skirtingais lygmeni-
mis, o tai svarbiausia. Viename lygmenyje bus akcen-
tuojama ne tik dalykiniy jgudziy jsisavinimas, bet pléto-
jami ir kiti pamirsti gebéjimai. Kitas lygmuo bus grin-
dziamas vertybiy plétojimu, etinémis Ziniomis, demokra-
tine sazine, padedandia uztikrinti oruma, teises, plura-
lizma, jpareigojimus ... Norint nustatyti, kokios strategi-
jos gali pagerinti komunikacinius gebéjimus, atsisklei-
dziancius tose situacijose, kai reikia vertinti jvairias smul-
kmenas, socialinius rei$kinius i§ akademiniy pozicijy,
svarbu atsizvelgti j kalba ir raiSkos budus.

Kintantis pozidris | déstyma reikalauja, kad déstyto-
jai atsizvelgty j naujas tendencijas studijy turinio struk-

CARMEN TRIGUEROS, ENRIQUE RIVERA, MAITE PAVESIO, JUAN TORRES

STUDENTY DALYVAVIMO UNIVERSITETINIUOSE UZSIEMIMUOSE ANALIZE: TARPDISCIPLININE PATIRTIS
ANALYSIS OF STUDENT PARTICIPATION IN UNIVERSITY CLASSES: AN INTERDISCIPLINARY EXPERIENCE

can be applied out of the class hours, making use of the
classroom to promote a type of participation with the aim
of educating “the teachers of the future”, rather than repro-
ducing the classic model of teaching/learning where the
key element consists of memorizing certain contents.
Lecturer C: A participation for who? | believe it's impor-
tant to start identifying the different orientations for par-
ticipation. You are telling me about participating to cre-
ate instrumental types of learning, that is, students with-
out the simplest knowledge about the musical aljphabet
and who have to learn it. For that then we'll have to come
up with participation strategies which also improve the
learning process. But we are placing participation in a
different position, where we wonder: “What do | want to
achieve? A perfectly trained person from the instrumental
point of view, or a real genuine person?”. | think that
would do, | intend to finally have a person who has re-
ceived a good training on values. An ethical person who
In the future will be able to transfert those same values
tfo his or her own students...
7t Meeting
If participation is actually treated in an instrumental man-
ner it will end up being completely empty of its communica-
tive approaches. If we want to achieve a wide diversified and
consequent intervention, then we must go for an education
aimed and tailor-made for the person being taught. That re-
quires a greater deal of teaching, since it is not a question of
forgetting the conceptual contents, but a matter of enlarging
the offer towards what it is actually going to be the student’s
occupation: educator, rather than instructor.

CONCLUSIONS

The analysis made has showed which are the concerns
and the actions to try and bring a different type of practice
into the teaching reality, as far as participation is con-
cerned.

Assuming that educational communication makes the
teaching/learning process possible, then we can set the
difficulties and the achievements related to participation,
since it is an essential element for the regularization of the
educational act. Participation requires the creation of a
climate where dialogue is fluid, for both teachers and stu-
dents. But not any kind of dialogue will do, but one arising
from voices that claim their own responsibilities. For that
we must work on bringing previous types of knowledge
together, and on enhancing the assertive education
needed to express our own ideas.

Knowing that nothing appears from out of the blue, an
affective scope must be put into the whole process. The
education of the future must be made on the basis of a
transferable transformation of contents and personal in-
terrelationships. It does not matter which is the students’
level in the beginning, because what really does matter is
the fact that the work will be done on a different level. A
level that will not only focus on the acquisition of instru-
mental skills, but also in the development of another for-
gotten skills. A level that will be based on an education of
values, on ethical knowledge, on that democratic con-
science that establishes dignity, rights, plurality, obliga-
tions... Language and expression technologies must be
reviewed in order to identify strategies to improve the com-
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turoje ir noréty taikyti naujas strategijy rusis — jvairius
kognityvinius jgudzius tobulinancias strategijas; stra-
tegijas, kuriose neapsiribojama vien tik vertinamais ge-
béjimais, o atsizvelgiama j studenty konceptualias ar
taikomasias zinias.

Daug svarbiau parodyti Sio turinio ir proceduriniy
nuostaty ar poziurio esme, taciau reikia atsizvelgti ir |
dalyko Zinias bei tg dalykg studijuojancio studento in-
dividualuma. Studento darbo rezultate turi atsispindéti
jvairios taikomos andragoginés priemonés.

Projekte dalyvavusiy universiteto déstytojy darbo
patirtis padéjo mums pradéti esmines reformas atei-
nanciais akademiniais metais. Reformas, kurios ska-
tinty aktyvaus dalyvavimo tobulinima, nes vienoje i$-
vady, kurias padaréme, teigiama, jog iki Siol naudo-
tas epistemiologinis poZziuris j dalyka turi biti keicia-
mas atsizvelgiant j tai, kad Sioje lygtyje svarbiausias
elementas yra ne turinys ar galutinis pazymys, o stu-
dentas. Reikeéty, kad aktyvumas paskaitose kilty i$
paciy studenty iniciatyvos, kad jie imtysi sprendimy
ir jaustysi esa déstymo ir studijavimo proceso dali-
mi.

Kituose tyrimo projekto etapuose paaiskéjo, kad at-
eityje déstytojy laukia didelis uzdavinys ieskant ir tai-
kant jvairius komunikacijos budus visuose lygmenyse.
Svarbiausia - jie privalo atsiminti, kad jsipareigojimai
Svietimo srityje yra asmens kelioné, tiesos, maziau rep-
resinés ir dominuojancios realybés paiesSka. Tad bus
tesiamas strategijos tobulinimas ta kryptimi, siekiant jg
taikyti déstant ateityje.

munication abilities reflected on the pedagogical sense of
taking care of details and social appearances.

Changing the teaching approaches requires teachers
able to adopt new trends on curricular frameworks, and will-
ing to apply new types of strategies. Strategies to develop
different cognitive skills. Strategies that will not be restricted
to a measurable demonstration of how much students know
from the conceptual or procedural points of view.

It is far more relevant to show the attitudinal side of
those contents and procedures, but that must be done tak-
ing into account the knowledge on the subject and the
uniqueness of the student studying that subject. For the
student’s own analysis of the subject must lead to the ap-
propriation of the pedagogical resources employed.

The training experience with these university lecturers
helped us undertake strategic reforms during the following
academic years. Reforms that promoted the development
of participation because, among many other things, we have
come to the conclusion that the epistemological approaches
held on their subjects so far, as well as further teaching de-
velopments, should be transformed bearing in mind that the
most important element in the equation are students and
not contents, nor the final grades. There is a need for a par-
ticipation built by students, with them taking all the deci-
sions and feeling part of the process of teaching/learning.

During the following stages of the research project, it be-
came clear that teachers still have ahead the great task of
coming up with connection channels at all levels. And, above
all, they must check that their commitment towards educa-
tion is a personal journey, a quest for other truths, for other
less repressive and less dominant realities. Therefore we will
continue developing strategies following that direction, in or-
der to further on apply them to the future of teaching practice.
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