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GEBEJIMAS,
KOMPETENCLJA,
MOKYMOSI/STUDIY
REZULTATAS, KVALIFIKACIJA
IR KOMPETENTINGUMAS:
TEORINE DIMENSIJA

SANTRAUKA

Siame straipsnyje aptariami vieningos Euro-
pos aukstojo mokslo (Bolonijos deklaracija,
1999) ir Europos profesinio mokymo bei ren-
gimo (Kopenhagos deklaracija, 2002) erdvés
sukirimg grindziantys reiSkiniai bei jy tar-
pusavio sasaja. Pateikiama ir pagrindziama
gebéjimo, kompetencijos, mokymosi/studijy
rezultato, kvalifikacijos ir kompetentingumo
rei$kiniy struktira. I$keliama tikslaus $vieti-
mo reiskiniy jvardijimo ir jy apibrézimo (pa-
aiskinimo) svarba $vietimo tyrimy bei studijy
kokybei (pagrjstumui bei patikimumui) uni-
versitetinése studijose uztikrinti.

PAGRINDINIY SAVOKY APIBREZIMAI

+ Gebéjimas - mokymo/si (lavinimo ir au-
kléjimo) budu i$plétotas asmens gabumas
pritaikyti Zinias teoriniams arba praktiniams
tikslams pasiekti.

o Jgndis — automatizuotas gebéjimas, gebé-
jimo kokybés rodiklis, auks¢iausias asmens
profesionalumo laipsnis. Jgudis i$lavinamas
daug karty taikant gebéjimag konkrecioje
veiklos situacijoje. Jgudis padeda asmeniui

ABILITY, COMPETENCY,
LEARNING/STUDY
OUTCOME,
QUALIFICATION

AND COMPETENCE:
THEORETICAL DIMENSION

ABSTRACT

The concepts important for creation of the
common European higher education (The Bo-
logna declaration, 1999) and vocational educa-
tion and training (The Copenhagen declaration,
2002) areas and their relation are discussed in
the article. The structure of ability, competen-
cy, learning/study outcome, qualification and
competence is presented. The role of precise
naming and definition (explanation) of edu-
cational phenomenon for quality (validity and
reliability) of educational research as well for
quality of the study process at universities is
revealed.

DEFINITIONS OF KEY WORDS

o Ability - developed through teaching /
learning person’s aptitude, applying knowl-
edge to achieve theoretical or practical goals.

o Skill - an automatically performed ability, in-
dicator of quality of ability, the top of person’s
professionalism. A skill is developed using abil-
ity many times in a concrete activity or work
situation. A skill allows a person to concentrate
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sukoncentruoti savo démesj sudétingesnéms
profesinés veiklos problemoms spresti.

o Informaciné visuomené - tokia visuome-
né, kurios funkcionavimas yra pagrijstas rei-
kalingos informacijos ir ziniy suradimu bei
pritaikymu. Informacinés visuomenés pléto-
te uztikrina jos nariy paieskos jgndZiy, pade-
danciy ta reikiamg informacijg ir Zinias rasti,
tobulinimas.

o Kompetencija - asmens gebéjimas, patvir-
tintas tam tikru dokumentu, pagristai (tin-
kamai, kvalifikuotai, konkre¢iame kokybés
lygyje) ir patikimai (tiksliai ir greitai) atlikti
tam tikrg profesinés veiklos dalj (operacijg ar
uzduotj) nenuspéjamoje darbinéje situacijoje,
apibréztoje profesijos standarte. Kompetenci-
jai budinga ypatybé - pamatuojamumas. Es-
miniy profesinei veiklai kompetencijy visu-
ma, pateikiama sistemoje, sudaro profesijos
standarta.

o Kompetentingumas - patikima ir kokybiska
(efektyvi ir efektinga) asmens profesiné vei-
kla nenuspéjamoje darbinéje situacijoje, kuria
uztikrina jgyta kvalifikacija ir sukaupta patir-
tis profesinéje veikloje (patikrintas gebéjimas
nenuspéjamoje profesinés veiklos situacijoje
arba profesiné praktika).

o Kuvalifikacija - formalus dokumentas, pa-
tvirtinantis asmens gebéjimy pagrjstumg
(tinkamumag, kvalifikuotuma, bet ne patiki-
muma) konkreciai profesinei veiklai. Kvali-
fikacija suteikiama asmeniui, jei jis/ji pasie-
kia nustatytus akredituotos mokymo/studijy
programos mokymosi/studijy rezultatus.

o Mokymasis — besimokanciojo veikla pléto-
jant savo pazinimg, kai $is pazinimo plétoji-
mas grindziamas tam tikry moksliniy tyrimy
iSdavoje sukurty Ziniy jsisavinimu ir jy pa-
naudojimu. Mokymasis yra platesné savoka
negu studijavimas.

o Mokymosi/studijavimo pasiekimas - su-
bjektyvios, jokiu jver¢iu neformalizuotos
besimokanciojo Zzinios, jgidziai, vertybés ir
pozitriai pries vertinimo procediira.

attention for solving more complex goals of the
professional activity.

o Information society — its functioning is
based on finding and applying the required
information and knowledge. The develop-
ment of information society is based on
enhancement of seeking skills of its mem-
bers to find the required information and
knowledge.

o Competency — a persons ability, confirmed
by some document, to perform a certain val-
id (relevant, proper, qualified, at some qual-
ity level) and reliable (precise and fast) part
(operation or assignment) of an occupational
activity in an unpredictable (working) situa-
tion, described in an occupational standard.
Competency is a measurable phenomenon. A
set of essential for occupational activity com-
petencies combined in a system compose an
occupational standard.

o Competence - a reliable as well as qualitative
(effective and efficient) occupational activity
of a person in an unpredictable (working) situ-
ation guaranteed by the qualification acquired
and occupational experience gained in the
field (proved ability in an unpredictable situa-
tion or occupational practice).

o Qualification - a formal document that in-
dicates the validity (suitability, relevance, but
not reliability) of person’s abilities for a certain
occupational activity. Qualification is awarded
for a person if he/she achieves defined learning
or study outcomes of the accredited learning or
study programme.

o Learning — activity of a learner constructing
his/her own cognition, when this construc-
tion of cognition is based on assimilating and
use of knowledge, produced by somebody via
research. Learning is a broader concept than
studying.

o Learning/studying achievement — not for-
malised by any score subjective, knowledge,
skills, values and attitudes of a learner or stu-
dent before the assessment procedure.
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o Mokymosi/studijavimo rezultatas — objek-
tyvios, atitinkamu jverciu formalizuotos be-
simokanciojo zinios, jgudziai, vertybés ir po-
zitriai po vertinimo procediros.

o Mokymosi/studijy rezultatas' - remiantis
kompetencijomis (apibréztomis profesijos
standartuose ar analogiskuose dokumentuo-
se) suformuluota objektyvi, pamatuojama
konkre¢ios mokymo/studijy programos is-
dava, kurios pasiekimas yra butina salyga su-
teikti kvalifikacija besimokanciajam.

o Sgvoka - reis$kinio pavadinimas ir jo api-
brézimas (paaiskinimas).

o Studijavimas - mokymasis grindziamas
tyrimais ir jy pagrindu gauty Zziniy panau-
dojimu savo pazinimui plétoti. Studijavimas
yra siauresné, bet sudétingesné veikla negu
mokymasis. Tai pagrindinis ypatumas, ski-
riantis studijavimg (universitete) nuo moky-
mosi (mokykloje). Studijavimo tikslas — ple-
toti asmens gebéjimus gauti Zinias tyrimy
pagrindu.

o Ziniy ekonomika - kai visuomenés ekono-
miné pazanga (Zmoniy socialinis gerbavis ir
jy gyvenimo kokybé) grindziama naujy Ziniy
produkavimu ir jy panaudojimu.

o Ziniy visuomené — tokia visuomeng, kurios
funkcionavimas grindziamas Zziniy ekono-
mikos plétotei reikiamy Ziniy nustatymu ir
gavimu. Ziniy visuomenés pazanga remiasi
jos nariy tyrimo jgidZiy tobulinimu juos mo-
kant: a) identifikuoti pagrindines problemas,
ribojancias jy profesinés veiklos tobuléjima
ar verslo plétote; b) remiantis tyrimais gauti
reikiamas Zinias bei ¢) panaudoti turimas Zi-
nias iskilusioms problemoms spresti.

' Mokymosi rezultatas (angl. learning outcome) straipsny-
je turi dvi prasmes: pirmoji prasmé europiné (angl. learning
outcome), kuri pagrinde tokia prasme Siame straipsnyje ir
vartojama. Kita - subjektyvus moksleivio mokymosi pasieki-
mas, jgaunantis tam tikrg jvertj (paZymio, raidés ar pan.) po
vertinimo procediiros.

o Learning/studying result —formalised by a
certain score objective knowledge, skills, val-
ues and attitudes of a learner or student after
the assessment procedure.

o Learning/study outcome' - derived from
competencies (described in the occupational
standard or a similar document), an objective
result of certain teaching/study programme,
the achievement of which by each learner or
student is an inevitable precondition to award
an appropriate qualification. A specific feature
of learning/study outcome is measurability.

o Concept — a name (title) of a phenomenon
with a definition (explanation) of it.

o Studying - a learning process based on per-
forming research and utilising the produced
knowledge for the development of own cogni-
tion. Studying is narrower, but a more sophis-
ticated activity than learning. This is the main
feature separating studying (at university) from
learning (at secondary school). Studying must
develop persons abilities to produce knowledge
applying research methodology.

o Knowledge economy - when economical
development of the society (growth of social
welfare and people’s quality of life) is based
on producing and using new knowledge.

o Knowledge society — its functioning is based
on identifying and producing the required
knowledge for the development of knowledge
based economy. The development of knowl-
edge society is based on enhancement research
skills of its members, teaching them: a) to iden-
tify the main problems, limiting the develop-
ment of their professional activity or business as
well as b) producing the required knowledge by
research and c) applying the produced knowl-
edge to solve the identified problems.

! In this article concept ,learning outcome has two meanings:
first is European, which in this article is used mainly. Another -
subjective learner’s learning achievement formally expressed
with certain mark (number, letter) after assessment procedure
(in this article this is defined as learning result), which allow
indicate whether this achievement match with objective learn-
ing outcome. This explanation is presented here because trans-
lation of “learning outcome” concept in Lithuanian language is
twofold.
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[VADAS

Vieningos Europos aukstojo mokslo erdvés
sukirimas Bolonijos proceso (1999) isdavoje
iki 2010 mety reikalauja tyréjy, dalyvaujanciy
§iame procese, tarpusavio supratimo. Pasta-
raisiais metais (nuo 2004 m. iki 2007 m.) ES
bendrijos nariy skaic¢ius iSaugo nuo 15 iki 27
$aliy. Pagrindine ES saliy tyréjy kalba ir toliau
yra angly kalba. Taciau jvairiy ES $aliy tyréjy
ir politiky angly kalbos, kaip tarpusavio ben-
dravimo kalbos vartojimo kompetentingu-
mas skiriasi tiek kalbiniais, tiek kultariniais
jgudziais. Ypa¢ daug sunkumy kyla neanglia-
kalbiy $aliy tyréjams, siekiantiems adekvaciai
suprasti atskiry savoky, vartojamy tyrimy
ar politiniy dokumenty tekstuose, prasme.
Daugelyje teksty (Allbredge M. E. and Nilan
K.J., 2000; Boak G., 1991; Delamare Le Deist
F. and Winterton J., 2005; Jones L. and Moo-
re R., 1995; Mansfield B., 2004; Mulder M.,
2007; Rothwell W. J. and Lindholm J. E., 1999;
Stoof A., Martens R. L., Van Merrienboer J.
and Bastiaens T., 2002; Velde C., 1999; Win-
terton J., Delamare-Le Deist F. and String-
fellow E., 2005; The European Qualification
Framework, 2008 ir kt.) tuo pa¢iu metu mes
randame pavartotas tokias sgvokas: ,com-
petency“ (kompetencija) ir ,competence®
(kompetentingumas), ,,competencies® (kom-
petencijos) ir ,,competences® (kompetentin-
gumai?), niekaip nepaaiskinant $iy sgvoky
prasmeés skirtumy. Pavyzdziui, M. Mulder
(2007, p. 11) aiskindamas sgvoky ,,competen-
cy“ ir ,competence® vartojima, teigia: ,,Kai
kurie kolegos mano, kad ,competence® yra
Jungtinéje Karalystéje, o ,competency“ JAV
vartojamos sgvokos, bet as nelabai esu tuo ti-
kras. I$ to, kg man yra teke skaityti, manau,
kad Sios sgvokos vartojamos jvairiai abiejose
kalbose®. Kiti tyréjai (Winterton J. F. Delama-
re-Le Deist, Stringfellow E., 2005; Ellestrom,
1997; Robotham and Jubb, 1996 ir kiti), pa-
vyzdziui, teigia, kad ,competence® (kompe-
tentingumo arba kompetencijos?) sgvoka yra

INTRODUCTION

The creation of a common European higher
education area until 2010 under Bologna
process (1999) requires understanding among
researchers, participating in this process. Dur-
ing recent years (from 2004 till 2007) the EU
community expanded from 15 to 27 member
states. The main communication language
among researchers of the EU countries remains
English. Competence in using English as com-
munication language in linguistic and cultural
skills differs across researches and policy mak-
ers of the EU states. Especially many problems
arise for non-English speaking researchers to
understand the meaning of some concepts
used in research as well as in political docu-
ment texts. For example, in a number of texts
(Allbredge M. E. and Nilan, K. J., 2000; Boak
G.,1991; Delamare Le Deist E and Winterton
J., 2005; Jones L. and Moore R.,1995; Mans-
field B., 2004; Mulder M., 2007; Rothwell W. J.
and Lindholm J. E.,1999; Stoof A., Martens R.
L., Van Merrienboer, ]. and Bastiaens T., 2002;
Velde C.,1999; Winterton J., Delamare-Le De-
ist F. and Stringfellow E., 2005; The European
Qualification Framework, 2008 and others) we
can find the concepts such as “competency”
and “competence”, “competencies” and “com-
petences” used interchangeably, without any
explanation of difference in their meaning.
For example, M. Mulder (2007, p. 11) regard-
ing the use of the concept “competency” and
“competence” states: “Some colleagues have
argued that competence is the UK and com-
petency the US approach, but I am not sure
about that. From what I have read I think both
terms are being used interchangeably in both
language areas”. Many researchers (Winterton
J., Delamare-Le Deist E, Stringfellow E., 2005;
Ellestrom, 1997; Robotham and Jubb, 1996
and others), for example, state that the concept
of “competence” is so confusing and discuss-
ible that it is impossible to identify or impute
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tokia priestaringa ir diskutuotina, jog nejma-
noma nustatyti, kokiai teorijai ja priskirti ir
pateikti apibréZima, galintj apimti visus atve-
jus, kuriais $i savoka vartojama.

Bet kuriuose tyrimuose, siekianciuose
mokslo statuso, pirmiausia turi bati aiskiai
apibrézta (paaiskinta) pati sagvoka (reiskinys)
ir tiksliai atspindéti pagrindiniai reiSkinio
ypatumai, be to, $i sgvoka turi nepriestarau-
ti kitoms savokoms ir/arba nedubliuoti kity
savoky (reiskiniy) pavadinimy ir jy apibre-
zimy. Sgvokos turi buti sistemoje — deréti su
kitomis tos mokslo srities sgvokomis bei s3-
vokomis, vartojamomis susijusiuose mokslo
kryptyse. Sio straipsnio autoriaus nuomone,
egzistuoja tam tikras skirtumas tarp ,sgvo-
kos® ir ,termino® ,Sgvoka“ labiau tinkama
pavadinti rei$kiniams, kuriems budingas
nuolatinis kitimas (pavyzdziui, asmuo kaip
rei$kinys), nes nuolatiné kaita reikalauja
nuolat tikslinti kintan¢iy reiskiniy aiskinima
(apibrézima). ,Terminas® galéty tikti jvardyti
rei$kiniams, kurie daugmaz ilgg laika islieka
stabilas (pavyzdziui, ,gelezis* kaip reiski-
nys). Vadinasi, ,,sgvoka“ labiau tikty sociali-
niy moksly tyrimams, o ,,terminas“ — gamtos
moksly tyrimams.

»Kompetencijos, ,kompetetingumo® ir
kitos pagrindinés sgvokos, susijusios su vie-
ningos Europos aukstojo mokslo erdvés su-
karimu, yra nevienodai traktuojamos dau-
gelyje tyrimy ir politiniy teksty bei priklauso
nuo konteksto, kuriame jos vartojamos. To-
kia padétis néra palanki siekiant didinti jvai-
riy ES ir kity $aliy mokslininky bei politiky
tarpusavio supratima.

Sio straipsnio tyrimo problema — pagrin-
diniy savoky, svarbiy vieningos Europos
aukstojo mokslo erdvés sukarimui, sistemin-
gumo stoka. Konkrecios tyrimy srities reiski-
niy susisteminimas, apibréZiant juos atitin-
kamomis sgvokomis — pirmoji batina salyga
bet kokiems tyrimams, siekiantiems mokslo
statuso. Pagrindinis $io straipsnio tikslas -
atskleisti kai kuriy pagrindiniy Bolonijos

a coherent theory or to arrive at a definition
capable of accommodating and reconciling all
the different ways that the term is used.

If any research aims to achieve a science
status, a definition (explanation) of the con-
cept (phenomenon) must be clear and re-
flect the main features of the phenomenon
precisely, and not to contradict or duplicate
the names and definitions of other concepts
(phenomena). Concepts must be systema-
tized — match with other concepts in the field
as well as with the concepts used in the fields
related to the subject matter. “Concept’, from
the point of view of the author of this article,
differs from “term”. “Concept” could be at-
tributed to the type of phenomena which are
under permanent change (for example, person
as phenomenon). Permanent change claims
permanent additional explanation and speci-
fication (definition) of a phenomenon being
under change. “Term” could be attributed to
the type of phenomenon which more or less
remains stable (for example, phenomenon of
iron). Therefore, “concept” fits more for the use
in social research, whereas “term” - in science.

The concepts of “competency”, “compe-
tence” as well as other key concepts related
to the creation of common European higher
education area are usually treated differently
in a number of research and political texts,
depending on the context in which these con-
cepts are used. Such a situation is not favour-
able for mutual understanding among differ-
ent researchers and policy makers of the EU
countries as well as outside the EU.

The research problem of this article is re-
lated with the absence of standardised under-
standing of key concepts important for the
creation of common European higher educa-
tion area. Systematisation of the phenomena of
a certain research field in terms of agreeing to
the use of proper concepts is the first inevita-
ble precondition for any research, attempting
to come closer to the status of a science. The
main aim of this article is an attempt to reveal
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proceso sgvoky prasme (akcentuojant Bo-
lonijos procesg siaurinama musy diskusija
$iame straipsnyje démesj sutelkiant j studijy
kokybés problema universitetinése studijose)
ir susisteminti jas, tyréjams i jvairiy Saliy su-
darant prielaidas tolimesnéms diskusijoms,
kuriy rezultatas baty standartizuoty sgvoky
vartojimas ir kokybiskesnis jvairiy $aliy ty-
réjy bendravimas. Siame straipsnyje neketi-
nama aptarti jvairiy konkreciy priestaravimy
atvejy, randamy apibréziant ir ai$kinant $iuos
reiSkinius tyrimy tekstuose. Siekiama tik pri-
statyti dedukcines isvadas (pagrjstas asmeni-
ne $io straipsnio autoriaus patirtimi), kilusias
i8 ilgy induktyviy diskusijy $ia tema su jvairiy
$aliy tyréjais.

1

GEBEJIMAS, KOMPETENCIJA,
MOKYMOSI/STUDIJY
REZULTATAS, KVALIFIKACIJA IR
KOMPETENTINGUMAS

Aukstasis mokslas, ypa¢ universitetinés stu-
dijos, grindziamos siekiu kuo grei¢iau tyrimy
rezultatus jdiegti j studijy process, o per jj - i
visuomenés gyvenima siekiant pakelti jos so-
cialing gerove ir Zmoniy gyvenimo kokybe.
Kalbant matematine kalba, studijy kokybé
yra priklausomas kintamasis (funkcija), kurj
lemia tyrimy kokybé (argumentas arba ne-
priklausomas kintamasis).

Tyrimy kokybe lemia daug veiksniy. Visi
jie gali bati suskirstyti j tris pagrindines di-
mensijas: sgvokos, pagrjstumas ir patikimu-
mas. Visos dimensijos yra svarbios siekiant
aukstos tyrimy kokybés. Sis straipsnis i3 es-
meés skiriamas pirmajai dimensijai: kai kuriy
sgvoky apibrézimo pagristumui (sisteminiu
badu), kuris yra esminis dalykas tyréjams ir
praktikams, dirbantiems ugdymo bei profesi-
nio rengimo srityse. Siame straipsnyje paban-
dysime pagristi ir susieti penkis pagrindinius
reiskinius (savokas): gebéjimg, kompetencijg,

the meaning of some key concepts of the Bo-
logna process (emphasis on the Bologna proc-
ess means we are narrowing our discussion in
this article focussing on the issues useful to
promote the quality of studies at Universities)
and to systematise them, presenting a platform
for researchers from various countries for dis-
cussion leading to the standardised use of the
concepts and increasing the quality of com-
munication among various researchers. In this
article we do not intend to present a variety
of contradictions in defining and explaining
these phenomena in different research texts;
instead, we intend only to present deductive
results (based on personal experience of the
author of this article) derived from long induc-
tive discussions on this topic with different re-
searchers from various countries.

1

ABILITY, COMPETENCY, LEARNING/
STUDY OUTCOME, QUALIFICATION
AND COMPETENCE

Higher education, especially University educa-
tion, is based on transferring, as fast as pos-
sible, research results into study process, and
further - into the life of society, improving
its social welfare and peoples quality of life.
Hence, using math language, the quality of
studies is a dependent variable (function) of
the quality of the research (argument or inde-
pendent variable).

The quality of the research depends on
many factors. We could group all of them into
three main dimensions: concepts, validity and
reliability. All of them are very important in
performing high quality research. This pa-
per in fact is dedicated to the first dimension:
validity of definition of some concepts (in a
systematic way) which are basic for research-
ers and practitioners acting in the field of edu-
cation and training. In this article we will try
to validate and relate five main phenomena
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mokymosi/studijy rezultatg, kvalifikacijg ir
kompetentingumg. Sie reiskiniai (savokos) yra
esminiai §vietimo ir darbo rinkos sistemoms,
nes jie atlieka konstrukcijy, ant kuriy stato-
mas Sias sistemas jungiantis tiltas (Europos
kvalifikacijy struktira, EKS), funkcija. Kita
vertus, $iy sistemy sujungimas (1 pav.) buvo
pagrindinis trijy procesy (Bolonijos proce-
sas, 1999; Lisabonos strategija, 2000; Europos
kvalifikacijy struktira, 2008) tikslas plétojant
7iniy ekonomikg ir siekiant paversti Europg
konkurencingiausia ekonomika pasaulyje.

Reiskiniy, atskleidziamy tyrimais, klasi-
fikacija - pirmasis uzdavinys, kuris turi bati
sprendziamas bet kurioje tyrimais grindzia-
moje veikloje, siekianc¢ioje mokslo statuso.
Gebéjimo, kompetencijos, mokymosi ar stu-
dijy rezultato, kvalifikacijos ir kompetentin-
gumo savokos, kaip ir kai kurios kitos, yra
pagrindiniai rei$kiniai (,plytos®, ,lastelés®
»atomai®) i§ kuriy statomas visas ugdymo
ir profesinio rengimo pastatas. Butent todél
pagristas $iy rei$kiniy apibrézimas (paaiski-
nimas) yra svarbi prielaida susisteminti kitus
$vietimo ir darbo rinkos rei$kinius. Be to, tai
sudaryty prielaidas vartoti sgvokas korektis-
kai tyréjams ir praktikams bendraujant tar-
pusavyje bei padidinty jy bendravimo efekty-
vumg ir efektinguma.

(concepts), especially important for the qual-
ity of studies: ability, competency, learning/
study outcome, qualification and competence.
These phenomena (concepts) are basic for
education and labour market systems; besides,
these concepts themselves serve as connect-
ing pillars (European Qualifications Frame-
work, EQF) bridging both these systems. On
the other hand, connecting these systems (Fig.
1) was the main goal of three main processes
(Bologna process, 1999; Lisbon strategy, 2000;
European Qualifications Framework, 2008),
attempting to make Europe the most competi-
tive economy in the world via the development
of knowledge economy.

Classification of the phenomena revealed
in the field is the first task of any research-
based activity, aiming at the title of science.
The concepts of ability, competency, learning
or study outcome, qualification and compe-
tence as well as some others are the main phe-
nomena (,,bricks", ,cells®, ,,atoms“) on which
the whole building of education and training
stays nowadays. Hence, a valid definition (ex-
planation) of these phenomena is an important
precondition for systemising all the rest phe-
nomena of education and labour market. Fur-
thermore, it leads to creating preconditions for
the correct use of concepts in communication

VIENINGA EUROPOS PROFE-
SINIO RENGIMO IR AUKST0JO

ZINIY EKONOMIKA / MOKSLO ERDVE / UNITED
KNOWLEDGE ECONOMY EUROPEAN VET AND HIGHER
. EDUCATION AREA
BT REIKALINGU KOMPE- IRE ﬁéggfamssﬂms GEBEJIMU PASIOLA
KOMPETENCLIOMIS / BASED TENCUY PAKLAUSA / R | SUPPLY OF GRINDZIAMA MOKYMOSI/
ON RESEARCH AND OTHER DEMAND FOR REQUI- MARKET AND EDLCATION ABLLITIES STUDIJY REZULTATAIS / BASED ON
COMPETENCIES RED COMPETENCIES YSTENS LEARNING/STUDY QUTCOMES
(LISABONOS STRATEGLIA / (KOPENHAGOS IR BOLONLJOS
LISBON STRATEGY) PROCESAI / COPENHAGEN AND

BOLOGNA PROCESSES)

1 pav. Europos Ziniy visuomenés, grindZiamos Ziniy ekonomika, plétotés strategija

Fig. 1. European strategy to develop knowledge society based on knowledge economy
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Tikslus rei$kiniy apibrézimas (paaiski-
nimas), kaip jau minéta, yra svarbi tyrimy
kokybés prielaida, nes tyrimo priemonés ir jy
naudojimo metodai rei$kiniui tirti priklauso
nuo ty savybiy, kurios tiriamam reiskiniui
priskiriamos. Kita vertus, akivaizdu, kad pats
rei$kinio apibrézimas jau grindziamas tyrimy
rezultatais. Vadinasi, reiSkinio apibrézimas
(paaiskinimas) ir jvairiy tyrimy srities reigki-
niy sisteminimas yra pirmoji tyrimy kokybés
salyga.

Gebéjimas. Bendriausia sgvoka, apimanti
visas penkias sgvokas, esancias $ios straips-
nio pavadinime. Gebéjimas per ugdyma/si
ir profesinj rengima/si - i$plétotas asmens
gabumas. Gabumas yra ,nataralus (jgim-
tas — aut.) gebéjimas ar jgudis kazka padaryti;
talentas;” (Oxford..., 2005, p. 65), o talentas
yra “natiralus (jgimtas — aut.) gebéjimas
kg nors padaryti gerai” (Oxford..., 2005, p.
1565). Vadinasi, gabumas yra jgimtas arba
potencialus gebéjimas, o gebéjimas yra aktu-
alus (veikiantis) gabumas, iSplétotas ugdymo/
si ir profesinio rengimo/si bidu (siekdami
tikslumo turétuméme paminéti dar saviug-
dos ir savirangos reiSkinius). Gebéjimas
ugdomas taikant zinias praktikoje (2 pawv.).

between researchers and practitioners as well
as between both of them ourselves what would
increase the effectiveness and efficiency of
communication.

A clear definition (explanation) of phe-
nomena, as mentioned before, is an important
precondition for the quality of the research,
since the research tools as well as methods
used to explore the phenomenon depend on
the features attributed to the phenomenon un-
der research. On the other hand, it is clear, the
definition of a phenomenon itself is already
based on research results. Thus, the definition
(explanation) of a phenomenon and placing
different phenomena into the system of the
field is the first precondition for the quality of
the research.

Ability. The most general concept, con-
necting all five concepts presented in the title
of the article. Ability is person’s developed apti-
tude through (self) education and (self) train-
ing. Aptitude is a “natural (inborn - auth.)
ability or skill at doing something; talent;”
(Oxford..., 2005, p. 65) and talent is “a natu-
ral (inborn - auth.) ability to do something
well” (Oxford..., 2005, p. 1565). Thus, aptitude
is an inborn or potential ability and ability is

1GUDZIAI

SKILLS

GEBEJIMAI
ABILITIES

ZINI0S

KNOWLEDGE

2 pav. Profesionalumo piramidé (¢ia neparodytos vertybés ir pozZidriai, kurie lemia, kokiems tikslams bus panaudotos Zinios,
gebéjimai ir jgidZiai. Detaliau Zr. Pukelis K. ir LauZackas R., 2000)

Fig. 2. Pyramid of professionalism (values and attitudes which determine to what purposes knowledge or abilities and skills could be used
are not presented here. For more detailed explanation see Pukelis K., Lauzackas R., 2000)
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Gebéjimas, kaip ir kompetentingumas (patir-
tis), negali egzistuoti atskirai nuo asmens, o
zinios, kompetencijos, mokymosi ar studijy
rezultatai, profesijy standartai ir kvalifikaci-
jos gali bati atskirtos nuo asmens (knygose,
pazyméjimuose, diplomuose, standartuose,
kvalifikacijos aprasuose ir pan.). Daug karty
gebéjima taikant standartinése situacijose,
islavinamas jgudis. Jgidis automatiskai atlie-
kamas gebéjimas. Jgidis yra gebéjimo kokybés
rodiklis, asmens profesionalumo isSraiska, nes
naudodamasis jgiidziais asmuo darbg atlie-
ka automatiskai neskirdamas démesio atlie-
kamai veiklai. Tuo paciu metu asmuo gali
savo démesj skirti kitoms, sudétingesnéms
profesinés veiklos dalims atlikti. Kuo pla¢iau
savo veikloje asmuo naudojasi jgudziais, tuo
aukstesnis jo/jos profesionalumo bei kom-
petentingumo lygis. Apibendrindami galime
teigti, kad gebéjimas yra veikiancios Zinios, o
jigudis — tobulai veikiancios Zinios. Jgudziai,
kaip ir gebéjimai, negali egzistuoti atskirai
nuo asmens.

Kompetencija. Asmens gebéjimas, for-
maliai patvirtintas konkreéiu dokumentu,
pagristai (tinkamai, kvalifikuotai, konkreciai
nustatytu kokybés lygiu) ir patikimai (tiks-
liai ir greitai, efektyviai ir efektingai) atlikti
tam tikrg profesinés veiklos dalj ar funkcija.
Kompetencija (daugiskaitos forma — kompe-
tencijos) yra grieztais reikalavimais apibréz-
tas profesijos standarto elementas (Moon J.,
2002). Kompetencija yra profesijos standarte
apibrézty reikalavimy visuma asmens gebéji-
mui. Kompetencijy visuma sugrupuota pagal
tam tikrg sistemg sudaro atitinkamg profesi-
jos standartg. Kompetencija yra ,,jums reika-
lingas jgudis atlikti konkrety darba ar uzduo-
ti“ (Oxford..., 2005, p. 307). Kompetencija
gali buti pasiekta lavinant konkrecius gebé-
jimus pagal tam tikras taisykles. Svarbi kom-
petencijos ypatybé — asmens gebéjimas is-
spresti tam tikrg profesinés problemos dalj ar
problemas nenuspéjamoje (darbinéje) situa-
cijoje. Vadinasi, kompetencija yra patikrintas

an actual (acting) aptitude developed through
education and training (for preciseness we
need to add (self)education and (self)train-
ing as well as self education and self training
phenomena). Ability is developed aptitude by
applying knowledge in practice (Fig. 2). Abil-
ity as well as competence (experience) can-
not exist without a person, while knowledge,
competencies, learning or study outcomes,
occupational standards and qualifications
could exist separately from a person (in books,
certificates, diplomas, standards, qualification
descriptions and etc.). Applying ability many
times in a standard situation a skill is trained. A
skill is automatically performed ability. A skill
is the indicator of the quality of the ability, top
of person’s professionalism, since using skills
person performs work automatically without
paying attention to the activity performed.
At the same time the person can shift his/her
attention to perform more complex and so-
phisticated parts of a professional activity. The
more person use skills in his/her activity the
higher the level of person’s professionalism as
well as competence is. Sumarising we could
state, that ability is an acting knowledge as well
as skill is perfectly acting knowledge. Skills as
abilities cannot exist without a person.
Competency. Person's ability, formaly con-
firmed by some document, to perform a certain
valid (relevant, qualified, at a concrete qual-
ity level) and reliable (precise and fast) part or
function of occupation or profession. Compe-
tency (plural — competencies) is an element of
occupational standard described in it, follow-
ing strict rules of description (Moon J., 2002).
Competency is a set of requirements for person’s
ability described in the occupational standard.
A set of certain competencies grouped in an
appropriate system compose a certain occupa-
tional standard. Competency is “a skill that you
need in a particular job for a particular task”
(Oxford..., 2005, p. 307). Competency could
be achieved developing certain abilities ac-
cording to some rules. An important feature of
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gebéjimas, kompetentingumo salyga. Svarbu
suvokti, kad ne asmens kompetencijos yra
ugdomos ar tobulinamos, bet mokymo/si ir
profesinio rengimo/si procesuose (forma-
liuose, neformaliuose ir savaiminio moky-
mosi) yra ugdomi bei tobulinami asmens
gebéjimai pagal kompetencijas, apibréztas
profesijos standarte. Ne asmens kompeten-
cijos vertinamos ar jvertinamos, bet asmens
gebéjimy atitikimas profesijos standarte api-
bréztoms kompetencijoms. Asmens gebéjimai
gali tik atitikti arba neatitikti profesijos stan-
darte apibréztas kompetencijas. Kompeten-
cija yra lyg svyturys, parodantis kuria linkme
asmens gebéjimai turi buti plétojami moky-
mosi/studijy rezultatais grjstame mokymo-
si/studijy procese. Kompetencija, kaip pats
reiskinys, gali bati plétojama kaip profesijos
standarto dalis. Tai gali bati padaryta, kai
atlikus darbo poreikiy tyrimus ir patikslinus
standartg suformuluojamos naujos kompe-
tencijos, atitinkancios esamus darbo rinkos
poreikius. Kompetencijy tobulinimas i§ esmés
yra asmens gebéjimams keliamy reikalavimy
atnaujinimas ir pasenusiy profesijos stan-
darto kompetencijy pakeitimas naujomis.
Asmens gebéjimy plétoté i§ esmés vyksta
mokymosi/studijy procese, grindziamame
mokymosi/studijy rezultatais. Pastarieji gau-
nami i§ kompetencijy, apibrézty profesijos
standarte. Vadinasi, kompetencija galétume
laikyti darbo rinkos kategorija.
Mokymosi/studijy rezultatas. Objektyvis
visuomenés ir profesinés veiklos reikalavi-
mai, i$vesti i§ konkretaus profesijos standar-
to kompetencijy (arba suformuluoti remian-
tis profesinés veiklos tyrimy duomenimis,
gautais jtraukus platy jvairiy socialiniy dali-
ninky spektrg) butini pasiekti iki mokymo/
studijy programos pabaigos, kad buty pri-
paZzinta konkreti kvalifikacija. Mokymosi/
studijy rezultatas yra Svietimo sistemos reis-
kinys (kategorija): ,,Mokymosi rezultatai yra
teiginiai apie tai, ka besimokantysis Zinos,
supras ir gebés padaryti uzbaiges mokymasi*

competency is ability of a person to solve some
part of occupational problem or problems in an
unpredictable (in real work) situation. Hence,
competency is a proven ability, precondition of
persons competence. It is important to distin-
guish that not person's competencies, but his/her
abilities, according competencies, defined in the
occupational standard, are developed in the pro-
cess of education and training (formal, non-for-
mal and informal). Not person’s competencies are
assessed or evaluated, but adequacy (match) of
persons abilities to the competencies described in
the occupational standard. Persons ability could
only respond or not to a certain competency of
the occupational standard. Competency is like
a beacon towards person's abilities development
must be directed in an outcomes based learn-
ing or study process. Competency on its own
could be developed only as a part of occupational
standard. This can be done performing research
into job (work) needs and adjusting occupa-
tional standard according newly formulated
competencies which respond to current labour
market needs. Competency development in fact
is the process of renewing the requirements for
person’s abilities and replacement of outdated
competencies of the occupational standard with
new ones. Person's ability development in fact
occurs in the teaching/learning process, based
on learning/study outcomes. The latter are de-
rived from competencies described in the oc-
cupational standard. Hence, competency could
be named as a labour market category.
Learning/study outcome. Objective societal
and occupational requirements, formulated
on the basis of competencies of a certain oc-
cupational standard (or defined using the data,
acquired performing job research, involving a
wide range of different stakeholders) necessary
to achieve at the end of a teaching/study pro-
gramme to award for person certain qualifica-
tion. A learning/study outcome is a phenom-
enon (category) of the education and training
system (“Learning outcomes are statements of
what a learner knows, understands and is able
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(The Shift to ..., 2008, p. 15). Savo turiniu
mokymosi/studijy rezultatai visada atsilieka
nuo kompetencijy taip, kaip $vietimo siste-
mos pasiila reikiamoms darbo rinkoje kom-
petencijoms atsilieka nuo darbo rinkos po-
reikiy paklausos. Batent dél to labai svarbu
teorines studijas sieti su praktinémis studijo-
mis darbo vietoje, o tyrimus - su darbo pa-
saulio poreikiais. Vienas i§ galutiniy Europos
aukstojo mokslo erdvés tiksly yra kiek gali-
ma sumazinti skirtuma tarp kompetencijy ir
jas atitinkanciy mokymosi/studijy rezultaty.
Mokymosi/studijy rezultatas yra pagrindinis
mokymo/studijy programos pozymis, nes
modernus mokymosi/studijy turinio pro-
jektavimas ir jo tobulinimas yra grindziamas
mokymosi/studijy rezultatais (arba dar va-
dinamas kompetencijomis grindziamu mo-
kymosi/studijy turiniu). Mokymosi/studijy
rezultatas, kaip ir kompetencija, yra asmens
gebéjimas ispresti profesing problema, ta-
¢iau skirtingai nuo kompetencijos — nuspé-
jamoje (mokymo/si) situacijoje. Nuspéjama
situacija reiskia, kad asmuo i$ anksto zino, i$
kokios srities ir kokio tipo uzduotys jam bus
pateikiamos egzaminy metu, tik jis/ji nezino,
kokig konkreéig uzduotj bus paprasyta atlikti
pasiekimy vertinimo proceso metu. Nuspé-
jama situacija taip pat reiskia, kad besimo-
kantieji gali bati tikrinami tik i§ ty sri¢iy ir
dalyky, kuriuos jie tiesiogiai arba netiesio-
giai studijavo.

Kvalifikacija. Tai dokumentas (dazniau-
siai pazyméjimas arba diplomas), formaliai
patvirtinantis asmens gebéjimy atitikima
profesijos standarto reikalavimams (kom-
petencijoms) bei jy pagristumg atlikti pro-
fesing veikla. Pagrindiné salyga, leidzianti
asmeniui suteikti konkrecia kvalifikacija, yra
batinybé mokymosi/studijy procese iSplétoti
jo gebéjimus taip, kad jie atitikty mokymo/
studijy programos rezultatus, suformuluo-
tus remiantis profesijos standarto reika-
lavimais (kompetencijomis), nes faktiskai
asmeniui kvalifikacija suteikiama, jei jis/ji

to do after completion of learning”, The Shift
to..., 2008, p. 15). Learning/study outcomes by
their content always lag behind competencies
as well as supply of labour market with needed
competencies by educational system always lag
behind to labour market demands. So why it
is important to link theoretical studies at uni-
versity whith practical studies at the work place
as well as research with the needs of the world
of work. One of the final goals of the European
higher education area is to eliminate (as much as
possible) the differences between competencies
and corresponding learning/study outcomes.
Learning/study outcomes is the main, basic
attribute of the teaching/study programme
(curriculum) since modern curriculum de-
signing and its development are learning/study
outcomes (or sometimes named as competen-
cies) based. A learning/study outcome as well
as competency is the persons ability to solve an
occupational (professional) problem, but dif-
ferently from the competency, in a predictable
(educational and/or training) situation. A pre-
dictable situation means that a person knows in
advance the type and field from which he or she
could be tested during the exams, but he/she
does not know concretely what type of assign-
ment he or she will be asked to perform during
the process of the assessment of their achieve-
ment. A predictable situation also means that
a student may be tested only about the things
from the field she or he has studied directly or
indirectly during the learning/study process.
Qualification. A document (usually a cer-
tificate or diploma) formally justifying person's
abilities to meet the requirements (competen-
cies) of the occupational standard and its va-
lidity to perform occupational tasks. The main
precondition to be awarded with a certain qual-
ification is an inevitable requirement to devel-
op person's abilities in the education and train-
ing process so that they would respond to the
learning/study outcomes of the programme,
derived from competencies of the occupa-
tional standard since in reality a qualification
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baigdamas(-a) mokymo/studijy programa
pasiekia nustatytus mokymosi/studijy rezul-
tatus. Vadinasi, kvalifikacija suteikiama re-
miantis ne profesijos standarte aprasytomis
kompetencijomis (gebéjimu spresti proble-
mas nenuspéjamose situacijose), bet moky-
mosi/studijy procese pasiekty mokymosi/
studijy rezultaty pagrindu (gebéjimu spresti
problemas nuspéjamose situacijose). Panasiai
apibréziama kvalifikacijos samprata ir Eu-
ropos kvalifikacijy struktaroje (EQF, 2008,
p.15). Mokymosi/studijy rezultatai i§ esmés
yra redukuotos, mokymosi/studijy proceso
aplinkai ir jos galimybéms pritaikytos (kur
vyksta mokymosi/studijy procesas) kompe-
tencijos. Butent tai ir parodo skirtumg tarp
kvalifikacijos ir kompetentingumo. Skirtu-
mas tarp suteikiamos kvalifikacijos ir reika-
laujamo kompetentingumo tuo didesnis, kuo
didesnis skirtumas tarp mokymosi/studijy
aplinkos ir realios darbo aplinkos. Ne maziau
svarbi kvalifikacijos suteikimo salyga yra ir
asmens vertybiy bei pozitiriy atitikimas toms
vertybéms ir pozitiriams, kurie yra apradyti
profesijos standarte (pavyzdziui, profesijos
etikos kodekse ar panasioje profesijos stan-
darto dalyje). Kvalifikacija reigkia, kad as-
muo formaliai pasieké profesijos standarto
reikalavimus. Svarbu pabrézti, kad kvalifi-
kuotas asmuo néra tas pat, kas kompetentin-
gas asmuo. Sj skirtumg lemia asmens Ziniy,
jgudziy, vertybiy ir poziariy brandumas, ku-
ris priklauso nuo asmens gyvenimo ir profe-
sinés patirties (praktikos). Praktika yra toks
reiskinys, kai asmens gebéjimai patikrinami
realioje (nenuspéjamoje) darbo situacijoje.
Tokio iSbandymo rezultatai leidzia darbda-
viams spresti apie institucijos, suteikusios
kvalifikacija, veiklos kokybe bei svarstyti as-
mens karjeros perspektyvas organizacijoje.
Kompetentingumas. Asmens savybé.
Kompetentingumas negali egzistuoti ats-
kirai nuo asmens. Kompetentingumas yra
asmens pozymis. Prie§ tai pabrézéme skir-
tumg tarp kvalifikuoto ir kompetentingo

is awarded if a person achieves study or learn-
ing outcomes of the programme. So, in fact,
a qualification is awarded not on the basis of
competencies (abilities to solve problems in an
unpredictable situation) presented in the occu-
pational standard, but on the basis of learning
or study outcomes (abilities to solve problems
in a predictable situation) presented in a teach-
ing/learning programme and achieved at the
end of the learning or study process. Similar
definition of qualification is presented in Eu-
ropean Qualifikation Framework (EQF, 2008,
p.15). Learning/study outcomes in fact are re-
duced competencies (since derived/formulated
from competencies), adapted to the oppor-
tunities of the environment where education
and training happens. Hence, this grounds the
difference between a qualification and compe-
tence. The gap between a qualification awarded
and competence required is bigger, the big-
ger difference between educational and work
environments exist. The more educational
and work environments differ, the bigger gap
between a qualification and competence is.
Not less important precondition for awarding
qualification is adequacy of person's values and
attitudes with those described in occupation-
al standard. The correspondence of persomn’s
values and attitudes to those described in the
occupational standard is another equally im-
portant precondition to award a qualification
(for example, the code of ethics or a similar
part of the occupational standard). A qualifi-
cation means a formal person’s achievement
of the occupational standard. It is important
to stress that a qualified person does not mean
a competent person. This difference lies in the
maturity of person’s knowledge, skills, values
and attitudes and is directly related to person's
life experience as well as work experience in
the occupational field (or practice). Practice
is a phenomenon where persons abilities are
proved in a real (unpredictable) working situa-
tions. The results of these prove allows employ-
ers to make a decision about the quality of a
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asmens. Kvalifikacija yra asmeniui suteikia-
mas titulas (vardas), patvirtinamas doku-
mentu (diplomu). Kompetentingumas yra
asmens organizacijoje uzimamos pareigos
pagal suteikty titulg (kvalifikacijg) ir realiai
demonstruojamas kompetencijas — gebéji-
mga spresti problemas nenuspéjamose darbo
situacijose. Pavyzdziui, ne kiekvienas asmuo,
turintis profesoriaus vardg (kvalifikacija),
atlieka profesoriaus pareigas; ne kiekvienas
mokytojo eksperto kvalifikacing kategorija
turintis mokytojas mokykloje atlieka mo-
kytojo eksperto pareigas. Pramonéje dirba
daug Zmoniy, turinciy inZinieriaus titulg
(kvalifikacija), bet tik kai kurie i§ jy atlieka
gamyklos vyriausio inZinieriaus pareigas.
Cia slypi esminis skirtumas tarp kvalifika-
cijos ir kompetentingumo. Besimokanciojo
studijavimo pasiekimy atitikimas mokymo-
si/studijy rezultatams garantuoja, kad as-
meniui bus suteikta atitinkama kvalifikaci-
ja. Mokymosi/studijy rezultaty pasiekimas
rodo asmens gebéjimg spresti problemas
nuspéjamose situacijose. Kompetentingumas
papildomai dar nurodo asmens gebéjima pa-
tikimai spresti problemas ir nenuspéjamose
profesinés veiklos situacijose. Skirtumas tarp
mokymosi/studijy rezultato ir kompetenci-
jos gladi dar ir tame, kad mokymosi/studijy
rezultatas rodo asmens gebéjimy pagristumg
(tinkamumg) atlikti vieng ar kitg profesinés
veiklos funkcijg ar uzduotj, o kompetenci-
ja rodo ne tik asmens gebéjimy pagristumg
tam tikrai veiklai atlikti, bet ir jo patikimu-
mg tam tikros profesinés veiklos srityje. Jau-
ny absolventy gebéjimas spresti problemas
nenuspéjamose situacijose yra mazesnis nei
patyrusiy darbuotojy, turin¢iy tg pacia kvali-
fikacija. Kai jauny absolventy pasiekti moky-
mosi/studijy rezultatai (kuriy pagrindu su-
teikiama kvalifikacija) ,,uzsipildo” konkrecia
profesine patirtimi (patikrintais gebéjimais),
jvyksta atvirk§c¢ias procesas: mokymosi/stu-
dijy rezultatai virsta kompetencijomis. Sio
virsmo greitis susijes su dviem pagrindiniais

training institution, which awarded a qualifica-
tion as well to consider person’s career perspec-
tives in the organization.

Competence. A feature of a person. Com-
petence cannot exist without a person. Compe-
tence is a persons attribute. Above we stressed
the difference between a qualified and compe-
tent person. Qualification is a title awarded for
person proofed by document (diploma). Com-
petence is position of person in organization ac-
cording awarded title (qualification) and really
demonstrated competencies — abilities to solve
problems in unpredictable working situations.
Not every person who possesses title (qualifica-
tion) of professor, for example, works in posi-
tion of professor; not every teacher with expert
qualification category works at school in posi-
tion of expert-teacher. In industry we have many
persons with title (qualification) of engineer,
but not all of them work in positions of senior
engineer. Here is the main difference between
qualification and competence. Match of learn-
ing achievements of person with study/learning
outcomes guarantee for person award of certain
qualification. Achievement of learning/study
outcomes demonstrates persons ability to solve
problems in predictable situations and validity to
occupy some position in an organization. Com-
petence additionally testify reliability of person's
abilities to solve problems in an unpredictable
working situations and validity of person to oc-
cupy some key positions in organization. Dif-
ference between learning/study outcome and
competency lay also in fact, that learning/study
outcome testify persons validity (relevance, suit-
ability) to perform certain function or task of oc-
cupational activity, when competency testify not
only validity of personss abilities for professional
activity, but as well as reliability of person in
some part of the process of occupational activ-
ity. Young graduates ability to solve problems in
an unpredictable situation is lower than experi-
enced worker with the same qualification. When
young graduates achieved learning or study out-
comes (on the basis of which qualification was
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veiksniais: asmens gabumais ir darbstumu.
Abu kintamieji lemia tai, kad ,,kompetenci-
ju (gebéjimy - aut.) plétoté trunka ilgg laika,
o kai kurios kompetencijos yra pritaikomos
(pasiekiamos - aut.) tik baigus studijas, dél
to jas (i tikryjy gebéjimus — aut.) sunku ver-
tinti mokymosi/studijy metu® (Mulder M.,
2007, p. 13). Auks¢iau pateikti svarstymai
leidzia prieiti i$vada, kad kompetencija yra
ne tik batina kompetentingumo salyga, bet
ir kompetentingumo dalis: ,,Kompetencija
yra kompetentingumo dalis. Taigi a$ jzvelgiu
s3sajg tarp kompetentingumo ir kompeten-
cijos kaip tarp visumos ir dalies“ (Mulder M.,
2007, p. 11). Kai skirtingos asmens kompe-
tencijos to paties asmens yra valdomos tam
tikru sisteminiu ir kirybisku budu, tik tada
tas asmuo tampa kompetentingu. Sis teiginys
atliepia samprata, pateikiama Oxford Advan-
ced Learner’s Dictionary (2005), kur ,, kompe-
tentingumas“ apibréziamas trejopai: 1) ,,ge-
béjimas kg nors padaryti gerai; 2) jtaka, kurig
kazkam turi teismas, organizacija ar asmuo
ir 3) kaip kompetencija, jgudis reikalingas
konkretaus darbo konkreciai uzduociai atlikti
(pabraukta mano)“ (p. 307). Sie visi trys pa-
ai$kinimai yra tinkami problemai, kurig mes
gvildename $iame straipsnyje, spresti. Lieka
tik pabrézti, kad mokymosi/studijy rezulta-
tas (kaip kvalifikacijos dalis) gali virsti kom-
petencija (kaip kompetentingumo dalis),
jei jie yra ,uzpildomi“ konkrecia patirtimi,
tiesiogiai susijusia su profesine veikla. Pro-
fesijos standartas i§ esmés yra dokumentu
formalizuotas kompetentingumas. Vadinasi,
kompetentingumas yra erdvesné ir gilesné
sgvoka negu profesijos standartas. Butent
todél kompetentingumas yra vertingesné ka-
tegorija (rei$kinys) negu kvalifikacija ir darb-
daviy labiau pageidautina darbuotojo savybé
negu kvalifikacija. Kvalifikacija téra kompe-
tentingumo prielaida.

Atsizvelgiant j auksc¢iau pateikty kom-
petencijos, kvalifikacijos ir kompetentingu-
mo struktiiros aiskinimo logika, pasakymai

awarded) are “filled-in” with occupational expe-
rience (proven abilities) inverse process occurs:
learning or study outcomes are converting to
competencies. The pace of this process depends
on two main variables: person’s aptitudes and
diligence. These two main variables determine
that “developing competence (abilities - author)
takes a long time, and that some competencies
are only applied (achieved — author) after gradu-
ation, which makes it difficult to assess them (in
fact not competencies, but abilities - author)
during the training programme” (M. Mulder,
2007, p. 13). Considerations, presented above
enables come to conclusion that competency is
inevitable precondition of competence as well as
part of competence: “A competency is a part of
competence. So I see the relationship between
competence and competency as a whole-part re-
lationship” (M. Mulder, 2007, p. 11). When dif-
ferent competencies of person are managed by
person in a certain systematic and creative way,
only then person are becoming competent. This
statement comes in line with understanding pre-
sented in Oxford Advanced Learner’s Diction-
ary (2005) where “competence” is explained in
three ways: 1) “the ability to do something well;
2) the power that a court, an organization or a
person has to deal with something; and 3) as a
competency — a skill that you need in a particular
job for a particular task (underlined by author)”
(p. 307). All these explanation are acceptable
from the point of view of the problem we deal
in this article. Now we just could only stress that
learning/study outcome (as part of qualifica-
tion) could turn into the competency (as part of
competence) if it is “filled-in” with certain work
related experience in the field. Occupational
standard is competence formalised by certain
document. Hence, competence is wider, broader
and deeper concept than occupational standard.
Therefore, competence is more valuable catego-
ry (phenomenon) then qualification and more
desirable quality of employee from the side of
employers then qualification. Qualification is
just precondition for competence.
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»esminiai kompetentingumai arba esminés
kvalifikacijos“ (Van der Klink M., Boon
J., and Schlusmans K., 2007, p. 74) atrodo
diskutuotini.

2

GEBEJIMO, KOMPETENCIJOS,
MOKYMOSI/STUDIY

REZULTATO, KVALIFIKACIJOS IR
KOMPETENTINGUMO STRUKTURA

Visi auksciau i$vardyti rei$kiniai turi dvi di-
mensijas: pazinting (Zinios, jgudziai) ir pa-
sauléZiring (vertybés, pozitriai). Tai reiskia,
pavyzdziui, kad gebéjimas (arba bet kuris
kitas reiskinys, paminétas $io straipsnio pa-
vadinime) visada yra susijegs su ,,ko nors da-
rymu kaip nors“ (pazintiné dimensija) ir su
tam tikru tikslu ar su tam tikru ketinimu (pa-
sauléziariné dimensija). Vadinasi, gebéjimo,
kompetencijos, mokymosi/studijy rezultato,
kvalifikacijos ir kompetentingumo struktara
i§ esmés yra ta pati (3 pav.). Dauguma tyréjy
jsitikine, kad pavyzdziui ,kompetencijos (ne

Following presented above logic of expla-
nation and structure of competency, qualifica-
tion and competence the sentence like “core
competences or key qualifications” (Van der
Klink M., Boon J., and Schlusmans K., 2007, p.
74) seems to be needed for broder disscusions.

2

STRUCTURE OF ABILITY,
COMPETENCY, STUDY/LEARNING
OUTCOME, QUALIFICATION AND
COMPETENCE

All these phenomena have two dimensions:
cognitive (knowledge, skills) and affective
(values and attitudes). This mean, for exam-
ple, ability (or any other concept presented
in the title of this article) always is related
with doing “something somehow” (cogni-
tive part) and for some purpose or intention
(affective part). Hence, structure of ability,
study/learning outcome, competency, quali-
fication and competence is the same (Fig. 3).
Many researchers agree that, for example,

AUTONOMIJA
AUTONOMY

ZINI0S (,KIETOJI” ARBA, BAZINE DALIS)
KNOWLEDGE (“SOLID" OR“BASIC” PART)

VERTYBES (,KIETOJI“ ARBA ,BAZINE* DALIS)
VALUES (“SOLID” OR “BASIC” PART)

JGUDZIAI (, MINKSTOJI” ARBA,,PAPILDANCIOJI” DALIS)
SKILLS (“SOFT” OR “COMPLEMENTARY” PART)

POZIDRIAI (, MINKSTOJI“ ARBA,,PAPILDANCIOJI” DALIS)
ATTITUDES (“SOFT” OR “COMPLEMENTARY” PART)

ATSAKOMVYBE
RESPONSIBILITY

3 pav. Supaprastinta gebéjimo, kompetencijos, mokymosi/studijy rezultato, kvalifikacijos ir kompetentingumo struktira

Fig. 3. Simplified structure of the ability, competency, study/learning outcome, qualification and competence
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kompetentingumai - aut.) apima mazy ma-
Ziausiai zinias, jgudzius ir pozitrius ir kad jy
visuma gali kisti kiekvienoje kompetencijoje
(ne kompetentingumuose — aut.)“ (Van der
Klink M., Boon J., and Schlusmans K., 2007,
p. 72). Atsizvelgdami j reiskiniy struktara (3
pav.), turime papildyti pateikta citatg vienu
svarbiu elementu - vertybémis. Pavaizduo-
toje aptariamy reis$kiniy struktiroje galime
isskirti ,kietaja®, arba ,,bazine“ (Zinios ir ver-
tybés), ir ,minkstaja”, arba ,papildanciaja”
(jgndziai ir poziiriai), dalis.

Turimy Ziniy, jgudziy, vertybiy ir pozia-
riy kokybé duotuoju momentu (3 pav.) lemia
gebéjimo, kompetencijos, mokymosi/studijy
rezultato, kvalifikacijos ir kompetentingumo,
kaip atskiro vieneto, kokybe. Zinios ir ver-
tybés, kaip asmens atributas, kintant jo pa-
tir¢iai kinta, taciau tiek Zinios, tiek vertybés
pacios nesprendzia problemy. Jos tik atlieka
problemy sprendimo ,atramine“ funkcijg,
t. v. ju kokybé salygoja jgudziy ir poZiiriy
kokybe, kurie i§ esmés lemia, kaip asmuo
spres problemg. Vadinasi, $iuos aptariamy
rei$kiniy struktaros elementus (jgudzius ir
pozitrius) galime vadinti ,papildanciais®
Aukstesné kiekvieno reiskinio struktaros
elemento kokybé implikuoja viso reigkinio,
kaip atskiro vieneto, kokybe. Atsizvelgda-
mi j $ig nuostata, galime isskirti skirtingus
kvalifikacijos ir kompetentingumo lygius.
Kuo aukstesné mokymo/studijy programos
rezultaty kokybé - tuo aukstesnio lygio kva-
lifikacija bus suteikta asmeniui jam baigus
studijas pagal konkrecig programa, nes mo-
kymosi/studijy rezultatai yra formuluojami
remiantis kompetencijomis, sudarané¢iomis
konkrety profesijos standarty. Akivaizdu,
kad kuo aukstesné Ziniy ir jgadziy kokybé -
tuo aukstesnis asmens veikimo autonomijos
(laisvés) laipsnis profesinés veiklos srityje.
Vadinasi, ziniy ir jgtdziy kokybé lemia as-
mens profesinio veikimo autonomijg. Tg patj
galime pasakyti apie vertybes ir pozitrius:
kuo aukstesné vertybiy ir poziariy kokybé,

“competences (competencies - author) in-
clude at least knowledge, skills and attitudes,
and that the mix of these could vary with each
competence” (Van der Klink M., Boon J., and
Schlusmans K., 2007, p. 72). Following the
structure of these phenomena presented in
Fig. 3 we need to add before quoted sentence
with one important element — values. In struc-
ture presented we could distinguish “solid” or
“basic” part (knowledge and values) and “soft”
or “complementary” part (skills and attitudes)
of the structure of phenomena discussed.
Quality of knowledge, skills, values and
attitudes (Fig. 3) at the concrete moment de-
termines the quality of ability, competency,
learning/study outcome, qualification and
competence as a separate unit. Knowledge and
values, as an attribute of person, changes with
his/her experience, but knowledge as well as
values doesn't solve problems on its own. It just
performs “supporting” function in the process
of problem solving, it is the quality of it deter-
mines the quality of skills and attitudes, which,
in fact and determine how person will solve
the problem. Hence, these elements (skills
and attitudes) of structure of the phenomena
discussed we could name as “acting”. Higher
quality of each component imposes the higher
quality of each of the unit. Following this we
could distinguish different levels of qualifica-
tion and competence also. The higher quality
of learning/study outcomes of teaching/study
programme - the higher level of qualification
to person will be awarded after graduation of
certain programme. Level of learning/study
outcomes depends on the level of competen-
cies composing certain occupational standard.
It is obvious, the higher quality of knowledge
and skills - the higher degree of autonomy (in-
dependence) of person acting in the field of
occupational activity. So, quality of knowledge
and skills determine the level of autonomy of
person acting in occupation. The same could
be stated concerning values and attitudes: the
higher quality of values and attitudes - the
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tuo asmens veikimo profesijoje atsakingumo
laipsnis yra aukstesnis. Taigi gebéjimy, kom-
petencijy ir mokymosi/studijy rezultaty ko-
kybé salygoja suteikiamos kvalifikacijos arba
kompetentingumo lygj.

Europos kvalifikacijy struktaroje (EKS)
panasia nuostata remiamasi aiSkinat kompe-
tentingumo sampratg. Pastarasis ,,reiskia pa-
tikrintg (pabraukta — aut.) gebéjima panaudo-
ti Zinias, jgtidZius bei asmeninius, socialinius
ir/ar metodinius gebéjimus darbo ar studijy
situacijose, taip pat savo profesiniam ir as-
meniniam tobuléjimui. Kompetentingumas
Europos kvalifikacijy struktaroje apibrézia-
mas atsakomybés ir autonomijos sgvokomis®
(2008, p. 11). Kompetentingumas cia apibré-
Ziamas ir aiSkinamas dviprasmiskai: viena
vertus, kompetentingumas reiskia patikrintg
gebéjima panaudoti (tik neisskiriant nenu-
rodant kaip: ar tik pagrjstai, kas atitikty kva-
lifikacijos samprata, ar pagristai ir patikimai
tuo pacdiu metu, kas atitikty kompetentingumo
samprata?) zinias ir jgiidzius (baty galima su-
tikti su tokiu kompetentingumo aiskinimu,
papildzius jo turinj vertybiy ir poziariy ka-
tegorijomis), kita vertus, kompetentingumas
apibréziamas kaip asmens autonomijos ir at-
sakomybés lygmuo. Taigi, kas gi yra kompe-
tentingumas EKS aiskinimu: Zinios, jgtidziai,
vertybés ir poziiriai ar veiklos efektyvumo ir
efektingumo lygmuo? Toks kompetentingu-
mo apibrézimo dviprasmiskumas kai kuriuos
tyréjus paskatina savo tyrimy aprasymuose
vartoti tokius pasakymus kaip ,Zinios, jgi-
dziai ir kompetentingumas (kompetencija? -
aut.) (S. Nielsen, 2007, p.7). Kitas Zodis, kuris
EKS turéty bati tiksliau paaiskintas apibreé-
ziant kompetentingumo samprata, tai Zodis
»study. Kokia prasmé slypi $ioje sgvokoje:
studija, kaip tyrimo sinonimas, ar studijos,
kaip mokymosi, studijavimo sinonimas (an-
gly kalboje $i savoka priklauso nuo konteksto
ir gali turéti abi reik$mes)? Jei pastaroji pras-
mé, tai toks kompetentingumo apibrézimas
turéty buti diskutuojamas, nes mokymosi ar

higher level of responsibility of person acting
in occupation. Hence, quality of abilities, com-
petencies and learning/study outcomes deter-
mine the quality (or level) of qualification and
competence.

Similar approach to competence is pre-
sented in European Qualification Frame-
work, where competence “means the prov-
en (emphasised by author) ability to use
knowledge, skills and personal, social and/
or methodological abilities, in work or study
situations and in professional and personal
development. Competence in the Europe-
an Qualifications Framework is described
in terms of responsibility and autonomy”
(2008, p. 11). Definition of competence here
is defined and explained twofold: on the
one hand competence means proven abil-
ity to use (not explaining how: valid, what
would match with qualification concept, or
valid and reliable, what would match with
competence concept?) knowledge and skills
(here we would agree with such description
of competence adding to its content catego-
ries of values and attitudes). Beside compe-
tence is defined as a level of autonomy and
responsibility of a person. So what is com-
petence following EQF explanation: knowl-
edge, skills, values and attitudes or level of
efficiency and effectiveness of performance?
This twofold ness of competence definition
leads some researches to some sentences in
their texts like “knowledge, skills and com-
petence (competency? — author)” (Soren N.,
2007). The one another thing what must be
clarified in definition of EQF regarding com-
petence is concept “study”. What lie behind
this concept: study as research or study as
education and training process (in English
language this concept depending on context
could have both meanings)? If the last one
we need discuss it since educational envi-
ronment always is more or less predictable,
hence, not completely valid and reliable to
achieve status of proven ability.
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studijavimo aplinka visada daugiau ar maziau
yra nuspéjama, vadinasi, ne visai pagrijsta ir
patikima pasiekti patikrinto gebéjimo statusa.

Akivaizdu, kad skirtingy asmeny Ziniy,
jgudziy, vertybiy ir poziariy kokybé yra skir-
tinga. Ja i$ esmés lemia turimas asmens kvali-
fikacijos lygmuo bei patirtis (patikrinti gebé-
jimai) konkrecioje profesinés veiklos srityje.
Ilgesné asmens patirtis profesinés veiklos sri-
tyje teikia daugiau galimybiy patikrinti savo
gebéjimus nenuspéjamose darbo situacijose,
todél kompetentingumas ir patirtis koreliuo-
ja bei laiduoja aukstesnj asmens, veikiancio
konkrecioje darbo rinkos srityje, autonomi-
jos ir atsakomybés lygj (4 pav.). Skirtumas
tarp kvalifikacijos ir kompetentingumo taip
pat dar gladi ir bade, kaip jie jgyjami: kvali-
fikacija kol kas dazniausiai jgyjama uzbaigus
formaly mokymosi ar studijy procesg, o kom-
petentingumas paprastai yra neformalaus

Kvalifikacija / Qualification

1 mokymosi/studijy rezultatas
Learning/study outcome 1

It is obvious that quality of knowledge,
skills, values and attitudes of different per-
sons are different and mainly depend on
qualification level and experience (proven
ability) of person in the concrete occupa-
tional field. Longer experience of person in
the field gives more possibilities to prove his/
her abilities in unpredictable working situa-
tions so why competence and experience in
the field correlate and predict higher level
of autonomy and responsibility of a person
acting in an appropriate field of labour mar-
ket (Fig. 4). Difference between qualifica-
tion and competence also lay in a way how
they are awarded: qualification meantime is
mainly result of formal way of learning or
studies; competence more is result of non-
formal and informal way of learning and/or
studying. Development of theory and prac-
tice of assessment of learners or students

Kompetentingumas / Competence

Kvalifikacija

2 mokymosi/studijy rezultatas
Learning/study outcome 2

3 mokymosi/studijy rezultatas
Learning/study outcome 3

.. mokymosi/studijy rezultatas
Learning/study outcome ...

N mokymosi/studijy rezultatas
Learning/study outcome N

Mokymosi ar studijy

rezultaty ,uzpildymas”

patirtimi (praktika)

veikiant profesijos

rémuose (gebéjimy
patikrinimas)

“Filling-in”learning or
study outcomes with
experience (practice)
in the field (proving
abilities)

Qualification

Kompetencijos, jgytos formalaus
profesinio tobuléjimo metu
Competencies acquired in professional
development process

Gebéjimai, jgyti neformalaus
ir savaiminio mokymosi budu
Non-formally and informally acquired
abilities

4 pav. Kvalifikacijos ir kompetentingumo sasaja

Fig. 4. Relation of qualification and competence
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ir savaiminio mokymosi ar/ir studijavimo
rezultatas. Besimokanciyjy pasiekimy, jgyty
neformalaus ir savaiminio mokymosi bidu,
vertinimo teorijos ir praktikos tobuléjimas
vis dazniau leidZia pamatuoti gebéjimus ir
pripazinti atitinkama kvalifikacija, jgyta ne
tik formaliu mokymosi bidu. Nepaisant to,
patirties fenomenas (patikrinty gebéjimy
praktika) i$liks esmine priezastimi, skiriancia
kvalifikuotg ir kompetentinga asmenj.

Pateiktai kvalifikacijos ir kompetentingu-
mo s3sajai (4 pav.) i§ esmés pritaria daugelis
tyréjy (M. Mulder, 2007; Suleman F. Ir Paul
J.-J., 2007; Rauner E, 2007 ir kiti).

ISVADOS

Siame straipsnyje méginta susisteminti pa-
grindinius rei$kinius, svarbius Bolonijos pro-
ceso jgyvendinimui. NezZiarint to, i$lieka tam
tikry neaiskumy. Pavyzdziui, literatiiroje pla-
¢iai vartojama ,kompetentingumy® (,,com-
petences®) savoka daugiskaitos forma. Jei
kompetentinguma suprantame kaip nuo as-
mens neatskiriama pozymij, tai nattralu, kad
jis ar ji gali bati kompetentingas/a paprastai
tik vienoje profesinés veiklos (profesijos)
srityje. Bet jei ,kompetentingumy® (compe-
tences) savokoje jzvelgiame tam tikras dalis,
i$ kuriy susideda asmens atliekama profesiné
veikla darbo vietoje, tai jas tikslingiau bty
vadinti kompetencijomis (,competencies®),
o ne ,kompetentingumais“ (,,competences®).

Trejopa problemg galima jzvelgti, pa-
vyzdziui, analizuojant savoka ,kompe-
tentingumo  tobulinimas“  (,,competence
development®). Pirma, tai apima ,penkis
kompetentingumo tobulinimo lygius, i$skir-
tus Hubert L. Dreifus ir Stuart E. Dreifus ir
keturis atitinkamus mokymosi tobulinimo
lygius...“ (Rauner E, 2007, p. 54). Trecia lygj
jie vadina ,,kompetentingumo* (tarp penkiy)
lygiu. Ar tai rodo, kad asmuo, priklausantis
4 (,patyres®) ar 5 lygiui (,ekspertas®) néra

achievements acquired via non-formal and
informal learning allows to measure abilities
and to recognize appropriate qualification
not only acquired via formal way of learning.
Nevertheless the phenomenon of experience
(practice or proven ability) will remain the
main reason which disassociates qualified
and competent persons.

Presented relationship between qualifica-
tion and competence (Fig. 4) are supported by
many researches as Mulder M. (2007), Sule-
man F and Paul J.-J. (2007), Rauner F. (2007)
and others.

CONCLUSIONS

In this article attempt made to put some main
phenomena related to implementation of Bo-
logna process into the systematic way. Never-
theless, some confusion further exists. For ex-
ample, in the literature concept “competences”
(competence in plural) is widely used. If we
understand competence as attribute of compe-
tent person, so he or she could be competent
ordinarily in one field of professional activity
(occupation). If we see under “competences”
some parts from which consist person’s per-
formed professional activity at a work better
would be name them as “competencies”

Three side problems could be identified
analysing, for example, concept (expression
rather) “competence development”. From first
side this concerns “the five stages of compe-
tence development identified by Hubert L.
Dreyfus and Stuart E. Dreyfus, and the four
corresponding developmental learning ar-
eas...” (Rauner F, 2007, p. 54). Here, the third
stage is named as “competent” (among five).
Does it mean person at level 4 (“proficient”)
and level 5 (“expert”) are not “competent”?
This is semantic problem since tautology ap-
pears. Second problem is related with precise-
ness of expression “competence development”
In fact not competence of person is developed,
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kompetentingas (trecias lygis)? Tai jau se-
mantiné, tautologiné problema. Antra, kiek
tikslus yra pasakymas ,kompetentingumo
tobulinimas“. Juk i§ esmés tobulinamas ne
asmens kompetentingumas, bet jo gebéjimai
atitinkamuose mokymosi/studijy procesuo-
se, kurie yra suprojektuojami savarankiskai
arba remiantis mokymosi/studijy rezultaty
reikalavimais, i§vestais i§ kompetencijy. Kai
iSplétoti gebéjimai atitinka konkrecius (mo-
kymosi/studijy rezultaty arba kompetenci-
juy) reikalavimus, asmuo pasiekia aukstesnj
kvalifikacijos arba kompetentingumo lygj.
Organizaciniame lygmenyje tai dazniausiai
susije su asmens vertikalia arba horizontalia
karjera, kai uzimama pareigybé, atitinkanti
asmens kompetentingumo lygj. Trecia pro-
blema yra grynai lingvistiné (semantiné),
kuri i§ dalies jau buvo aptarta (zr. pastraipa
»~Kompetencija®), ir susijusi su pasenusiy
kompetencijy, jeinanciy j profesijos standar-
ta, atnaujinimu pagal naujausius darbo rin-
kos reikalavimy poreikius. Semantiniy pro-
blemy kelia ir tai, kad visas EKS dokumentas
pavadintas Europos kvalifikacijy struktira,
bet jame $alia ziniy ir jgudziy dimensijy i$-
skiriama kompetentingumo (,,competence®)
dimensija, kurios turinys aiskiai susijes su
asmens autonomijos ir atsakingumo lygme-
nimis. Tad pasidaro neaisku, ar tai Europos
kvalifikcijos strukttra, ar Europos kompeten-
tingumo struktiira? Neaisku ir tai, kas $iame
dokumente vadinama ,competence“ aps-
kritai. Ar ,competence“ yra kazkokio kito
»kompetentingumo® (ar kvalifikacijos?) dalis
(o tai jau bty tautologija), ar to kito ,,kom-
petentingumo® (kvalifikacijos?) lygmuo, kurj
lemia Ziniy ir jgadziy kokybé, sudaranti prie-
laidas asmeniui uzimti atitinkamas pareigy-
bes organizacijoje (jsidarbinant organizaci-
joje ar kylant karjeros laiptais po to, kai jau
dirbama toje organizacijoje?).

Sasaja tarp ,gebéjimo” ir ,,jgidzio* taip
pat turéty buti aptarta. Gebéjimas apibreé-
ziamas kaip ,jgiidzio ar inteligencijos lygis“

but abilities of person in corresponding learn-
ing/study processes designed independently
or according learning/study outcomes, which
are formulated on the basis of competencies.
When developed abilities match with certain
requirements (learning/study outcomes or
competencies) person move to the next level
of his/her qualification or competence. At or-
ganizational level this is usually related with
vertical or horizontal career of person taking
certain position corresponding to compe-
tence level. Third problem is purely linguistic
(semantic), identified in the text of this arti-
cle already (see paragraph Competency) and
related with renewing of outdated competen-
cies of occupational standard according cur-
rent requirements of labour market needs.
Semantic problems appears also, since the title
of all the document is European Qualifica-
tion Framework, but in it beside dimensions
of knowledge and skills dimension of com-
petence is distinguished, the content of which
is very clear related with levels of responsibil-
ity and autonomy. This makes unclear what
kind of the title document must in fact pos-
sess: European Qualification Framework or
European Competence Framework? Or even
more: what means “competence” at all? Does
it (competence) is part of some other “compe-
tence” (maybe qualification?), what would be
tautology already, or level of that other “com-
petence” (qualification?), which depends on
quality of knowledge and skills, allowing for
person to pretend to occupy some position in
the appropriate organization (entering this or-
ganization or moving through career ladders
already working in this organization?).
Relationship between “ability” and “skill”
must be discussed too. Ability is defined as
»a level of skill or intelligence“(Oxford Ad-
vanced..., 2005, p. 2) and skill is defined as
“the ability to do something well” or “par-
ticular ability or type of ability” (Oxford Ad-
vanced..., 2005, p. 1431). This mean ability
is an “abstract skill” and the skill is concrete
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(Oxford Advanced..., 2005, p. 2), o jgudis kaip
»gebéjimas kg nors padaryti gerai“ arba ,,kon-
kretus (ypatingas) gebéjimas ar gebéjimo
tipas“ (Oxford Advanced..., 2005, p. 1431).
Vadinasi, gebéjimas yra ,abstraktus jgadis®
o jgudis yra konkretus gebéjimas, gebéjimo
konkretizacija, todél gebéjimas yra bendres-
né savoka (kategorija). Atsizvelgiant j tai, kas
pasakyta, galime viltis, kad $iame straipsnyje
pavaizduota gebéjimo ir jgidZio sasaja (2 pav.
ir tekste) yra daugmaz korektiska. Bet tuomet
kyla klausimas, kaip gebéjimas, kaip bendres-
né kategorija, gali buti pritaikomas nustatant
konkretesnio reiskinio, jgudzio, lygj?

Kita diskutuotina problema - semantiné
mokymosi rezultato (angl. learning outcome)
prasmé. Mokymasis yra moksleivio, besimo-
kanciojo veikla. Vadinasi, tai yra jo subjekty-
viy mokymosi pasiekimy formalizuotas jverti-
nimas (pazZymiu, raide ar kita forma isreikstas
jvertis po vertinimo proceduiros). Tuo tarpu
tyrimy tekstuose ir politiniuose dokumen-
tuose mokymosi rezultatas apibréziamas kaip
objektyvus reikalavimas, kurio pagrindu
projektuojamas mokymo/studijy turinys ir
kurj turi pasiekti besimokantysis, jeigu nori,
kad jam/jai buty pripazinta konkreti kompe-
tencija ar kvalifikacija ($io straipsnio Zodyne
§i savoka — mokymosi rezultatas — apibrézta
tradicigkai, tad i§ esmés — neteisingai. Bet Siuo
atveju buvo vengta per didelés ,,konfrontaci-
jos jtampos®). Tokia problema neegzistuoja
kalbant apie studijy procesa. Cia studijy re-
zultatas yra objektyvus reikalavimas, kuriuo
remiantis projektuojama studijy programa
ir kurj turi pasiekti studentas, norintis, kad
jam buty suteikta konkreti kompetencija arba
kvalifikacija. Studijavimo pasiekimas yra su-
bjektyvus studento pasiekimas iki vertinimo
procediiros, o studijavimo rezultatas yra pazy-
miu ar kitu jveréiu formalizuotas subjektyvus
studijavimo pasiekimas po vertinimo proce-
diros, kuris gali atitikti studijy rezultatg arba
ne. Vadinasi, reikty mastyti apie savoka, kuri
atitikty semantinius studijavimo rezultato

ability or concretisation of ability, therefore,
ability is more general concept (category). Fol-
lowing this we could hope that relationship
between ability and skill in this article (Fig.2
and around) is presented more or less correct-
ly. Nevertheless, if so, it is still not clear how
ability, as more general category, could be used
identifying level of more concrete skill?
Semantic meaning of concept of “learn-
ing outcome” must be discussed also. Learn-
ing is an activity of the learner. Hence, learn-
ing outcome is the formal result of evaluation
of subjective learning achievements of the
learner after assessment procedure expressed
with some number, letter or another form of
score. But in the research texts and political
documents learning outcome is described as
an objective requirement, which ground the
curriculum designing process and which must
be achieved by learner if he/she wants that
certain competency or qualification would be
awarded to him/her (in this article this con-
cept is described traditionally, so in fact incor-
rectly. But here we were trying to avoid too
big “confrontation voltage” with traditional
understanding of the concepts). Such kind
of semantic problem don't exist when we are
analysing study process. Here study result is
objective requirement, which ground the de-
signing of study programme and which must
be achieved by student, if he/she want to be
awarded with certain competency or quali-
fication. Studying achievement is a subjective
student’s achievement of study outcome before
assessment procedure, when studying result
is formalised subjective achievement of study
outcome by student with some number, letter
or other form of score after assessment pro-
cedure, which could match with the require-
ments of study outcome or not. Therefore, it
would be worth to think about semantically
adequate concept to study outcome in teach-
ing/learning process (on school level). May be
it could be “learning result’? Then in teaching/
learning process as well as in study process we
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reikalavimus mokymo/si procese (mokyklos
lygmuo). Gal bat tai galéty bati ,,mokym-
si jvertis“. Tada mes mokymo kaip ir studijy
procese galétumém isskirti tris butinas kate-
gorijas: a) mokymo/si pasiekimai; b) moky-
mo/si jverdiai ir ¢) mokymo/si rezultatai.

Siame straipsnyje pagrista teiginj, kad
kvalifikacija suteikiama ne pasiekty kompe-
tencijy, bet pasiekty mokymosi/studijy rezul-
taty pagrindu, reikty aptarti plac¢iau. Skirtu-
mas tarp kompetencijos ir mokymosi/studijy
rezultato, kaip patikrinto gebéjimo nenuspé-
jamose darbo ir nuspéjamose mokymosi /
studijy situacijose, taip pat turéty bati plac¢iau
isdiskutuotas — kaip ir nuspéjamos bei nenu-
spéjamos situacijos samprata.

Problemiska lieka straipsnio tekste aptar-
ta sgsaja tarp ,,kompetencijos® ir ,kompeten-
tingumo* kaip dalies ir visumos. Neaisku, ir
kokiu pagrindu suteikiama asmeniui kvalifi-
kacija. Jei kompetencijy pagrindu, vadinasi,
kvalifikuotas asmuo taip pat yra ir kompeten-
tingas (jei laikomasi nuostatos, kad kompe-
tencija yra kompetentingumo dalis) ir tokiu
atveju skirtumas tarp kvalifikacijos ir kom-
petentingumo iSnyksta. Jei kvalifikacija sutei-
kiama mokymosi/studijy rezultaty pagrindu
(kas atrodo buty racionaliau ir todél tiksliau),
tuomet negalima teigti, kad kompetencijos
sudaro kvalifikacijg. Tuomet turétume teigti,
kad kvalifikacijg sudaro pasiekty mokymosi/
studijy rezultaty visuma. Be to, kompetenci-
ja turéty (ir privaléty) buti laikoma pasiekto
mokymosi/studijy rezultato, uzbaigus moky-
mo/studijy procesa ir patirties, jgytos profe-
sinés veiklos srityje, visuma. Mokymosi/stu-
dijy rezultatas galéty bati laikomas patikrintu
gebéjimu nuspéjamoje (mokymosi/studijy)
situacijoje, o kompetencija - patikrintu gebé-
jimu nenuspéjamoje (darbinéje) situacijoje.

Tikslus savoky apibréZzimas, kaip jau mi-
néta $io straipsnio pradzioje, yra labai svarbi
$vietimo reiskiniy matavimo prielaida, to-
dél savo ruoztu tampa ir labai svarbi profe-
sinio mokymo bei rengimo kokybés salyga.

could distinguish three necessary categories:
a) learning achievement; b) learning result and
c) learning outcome.

Discussions could be dedicated for state-
ment presented in this article that qualifica-
tion is awarded on the basis of achievement
of learning/study outcomes, but not on the
basis of competencies. Difference between
competency and learning/study outcome as a
proven ability in unpredictable working and
predictable teaching/learning or studying
situations presented in this article also must
be wider discussed as well as understanding
of predictability and unpredictability.

Problematic remain relation between
“competency” and “competence” as part and
whole which we presented above in the text.
It is not clear still, on what basis the quali-
fication is awarded? If on the basis of com-
petencies this would mean that qualified
is also competent (if to follow assumption
competency is part of a competence) differ-
ence between qualification and competence
dissappear. If qualification is awarded on
the basis of learning/study outcomes (what
seems would be more rational and there-
fore precise) than we can’t state, that set of
competencies compose qualification. We are
forced to state that set of learning/study out-
comes achieved compose the qualification.
Moreover, competency could (and must)
be explained as a composition of certain
study/learning outcome achieved at the end
of study/learning process with experience
gained in the field. Learning/study outcome
could be explained as a proven ability in a
predictable (educational) situation, compe-
tency — as a proven ability in an unpredict-
able (working) situation.

Precise description of concepts, as was
mentioned at the beginning of this article,
are very important precondition for measur-
ing of educational phenomena, and accord-
ingly, for quality of education and training.
Educational phenomena are very difficult to
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Svietimo reikinius be galo sunku tiksliai api-
brézti (paaiskinti), nes jie susije su labai sudeé-
tingu apercepcijos (G.W. Leibnitz — ad-percep-
tion) reiskiniu, kuris veikia Zmoniy suvokimo
procesus ir badus, kuriais jie kuria savo pa-
zinimg. Gamtos moksluose pazinimas turi
»siela—gamta“ s3sajg. Svietimo tyrimai, kaip
ir apskritai visi socialiniai tyrimai, grindzia-
mi ,siela-siela“ sasaja, t. y. kai viena siela ti-
ria kita sielg. Todél ¢ia subjektyvumo laipsnis
yra daug aukstesnis negu gamtos moksluose.
Nepaisant to, abiem tyrimy tipams taikomas
tas pats principas: tik tam tikras hipotetinis
rei$kiniy paais$kinimas leidZia pradéti juos
matuoti ir jsitikinti teoriniy nuostaty pagris-
tumu. Vadinasi, rei$kiniy apibrézimas (paais-
kinimas) savokomis yra tiesiogiai susijes su
matavimo pagristumu: ar i$ tikryjy mes ma-
tuojame tai, kg norime i$matuoti?

define (explain) precisely since this is related
with apperception (Leibnitz G.W. - ad- per-
ception) — some sophisticated process which
influences process of how people perceive re-
ality and construct their cognition. In science
cognition has relationship “soul - nature” In
education as well in all social research this
relationship is based on situation when one
“soul” is exploring another “one”. Level of
subjectivity here is higher then in science.
Nevertheless, the same principle exists: only
some theoretical explanation of phenomena
allow starting to measure it and to assure
about validity of theoretical assumptions.
So, defining (explanation) of phenomenon
with concept is directly related with validity
of measurement: do we indeed measure what
we intend to measure?

LITERATURA / REFERENCES

Allbredge M. E. and Nilan K. J. (2000). 3M’s leadership com-
petency model: an internally developed solution // Human
Resource Management, 39(2), p. 133-145.

Boak G. (1991). Developing Managerial Competences: The
Management Learning Contract Approach. London: Pitman.

Bunk G. P. (1994). Teaching Competence in initial and con-
tinuing vocational training in the Federal Republic of Ger-
many / /European Journal of Vocational Training, 1, p. 8-14.

Delamare Le Deist E, Winterton J. (2005). What is Compe-
tence? // Human Resource Development International, 8(1),
March. Routledge: Taylor and Francis group, p. 27-46.

Education at a Glance 2007 (2007). OECD indicators (ed.
Ischinger B.), OECD, Paris, p. 449.

Ellestrom P-E. (1997). The Many Meanings of Occupational
Competence and Qualification // Journal of European Indus-
trial Training, 21(6/7), p. 266-273.

Jones L. and Moore R. (1995). Appropriating competence:
the competency movement, the New Right and the ‘culture
change’ project // British Journal of Education and Work,
8(2), p. 78-92.

Lisbon Strategy (2000). Available at: http://www.svez.gov.
si/en/highlights/lisbon_strategy/ Site visited 10" February
2008 .

Mansfield B. (2004). Competence in transition // Journal of
European Industrial Training, 28(2/3/4), p. 296-309.

Moon J. (2002). The Module and Programme Development
Handbook. Kogan Page.

Mulder M. (2007). Competence - the essence and use of the
concept in ICVT // European Journal of Vocational Training,
40(1). Cedefop, p. 5-21.

Oxford Advanced Learners Dictionary of Current English
(2005). 7" edition by S. Wehmejer and others. Oxford Uni-
versity Press.

Pukelis K., Lauzackas R. (2000). Qualification and Compe-
tency: Concept Relation and Structure in the Context of Vo-
cational Teacher Activity // Vocational Education: Research
and Reality, 3. Kaunas: VMU, p. 10-17

Rauner E (2007). Practical knowledge and occupational
competence // European Journal of Vocational Training,
40(1), p. 52-66.

Robotham D. and Jubb R. (1996). Competences: Measur-
ing the Unmeasurable // Management Development Review,
9(5), p. 25-29.

Rothwell W. J. and Lindholm J. E. (1999) Competency iden-
tification, modelling and assessment in the USA // Interna-
tional Journal of Training and Development, 3(2), p. 90-105.

Stoof A., Martens R. L., Van Merrienboer J. and Bastiaens
T. (2002). The boundary approach of competence: a con-
structivist aid for understanding and using the concept of
competence // Human.



Kestutis PUKELIS

GEBEJIMAS, KOMPETENCIJA, MOKYMOSI/STUDLY REZULTATAS, KVALIFIKACIJA IR KOMPETENTINGUMAS: TEORINE DIMENSIJA
ABILITY, COMPETENCY, LEARNING/STUDY OUTCOME, QUALIFICATION AND COMPETENCE: THEORETICAL DIMENSION

Resource Development Review, 1(3), p. 345-365.

Straka G. A. (2004). Measurement and evaluation of com-
petence. In Descy P, Tessaring M. (eds.), The foundations
of evaluation and impact research. Third report on voca-
tional training research in Europe; background report. Lux-
emburg: Office for Official Publications of the European
Communities.

Suleman E, Paul J.-J. (2007). The production and destruc-
tion of individual competence: the role of vocational expe-
rience.//European Journal of Vocational Training, vol. 40,
2007/1, p. 103-122.

The Bologna Process (1999). Availableat: http://www.bologna-

bergen2005.n0/Docs/00  Main_doc/990719BOLOGNA _
DECLARATION.PDF Site visited 10™ February 2008.

The Copenhagen Declaration (2002). Available at: http://
ec.europa.eu/education/pdf/doc125_en.pdf Site visited 10%
February 2008.

The European Qualifications Framework for Lifelong Learn-
ing (EQF) (2008). European Commission, Education and
Culture.

The Shift to Learning Outcomes. Conceptual, political and
practical developments in Europe (2008). Cedefop, Luxem-
bourg: Office for Publications of European Communities,
47 p.

Van der Klink M., Boon J., Schlusmans K. (2007). Compe-
tences and Vocational Higher Education: Now and in Future
/] European Journal of Vocational Training, 40(1), p.67-82.

Velde C. (1999). An alternative conception of competence:
implications for vocational education // Journal of Vocation-
al Education and Training, 51(3), p. 437-447.

Winterton J., Delamare-Le Deist E and Stringfellow E.
(2005). Prototype Typology of Knowledge, Skills and Compe-
tences. Thessaloniki: Cedefop.

Iteikta 2009 m. vasario mén.
Delivered 2009 February

KESTUTIS PUKELIS

Moksliniy interesy kryptys: studijy kokybé, karjeros
projektavimas, mokytojy rengimas ir $eimotyra.

Vytauto DidZiojo universitetas
Studijy kokybés centras

Research interests: quality of studies, career
designing, teacher education and familistic.

Vytautas Magnus University
Centre for Quality of Studies

Daukanto 27, LT-44249 Kaunas, Lithuania
k.pukelis@smf.vdu.lt

35



