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Determining the Preparatory Skills of 

Preschools Based on the Opinions of 

Teachers and Literature Review
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Abstract
Th e general purpose of the present study was to determine the preparatory skills of child-

ren with developmental disabilities based on the opinions of teachers and the literature. 

It was aimed to determine the highest priority and secondary level priority preparatory 

skills based on the opinions of the pre-school teachers. In order to reach this purpose, a 

survey was developed and administered to the preschool teachers working in schools. Af-

ter completing the surveys, a literature review was conducted and the preparatory skills in 

the literature were determined. Th e similar skills mentioned by the teachers and found in 

the literature were grouped. Th e preparatory skills found in this study were similar to tho-

se found in the literature. 

Key Words
Pre-school Education, Inclusion, Developmental Disabilities, Preparatory Skills. 

* Correspondence: Assist. Prof.  Dr. Serhat Odluyurt, Anadolu University, Research Institute for the Handi-
capped 26470, Eskisehir/Turkey. 
E-mail: syildiri@anadolu.edu.tr

** Assist. Prof. Dr. E. Sema BATU, Anadolu University, Research Institute for the Handicapped, 26470, Es-
kisehir/Turkey 

 Kuram ve Uygulamada Eğitim Bilimleri / Educational Sciences: Th eory & Practice

9 (4) • Autumn 2009 • 1841-1851

 © 2009 Eğitim Danışmanlığı ve Araştırmaları İletişim Hizmetleri Tic. Ltd. Şti.



1842  •   EDUCATIONAL SCIENCES: THEORY & PRACTICE

Every individual needs to be educated in order to be a part of his/her 

environment. Just like normally developing children, children with de-

velopmental disabilities need to learn many diff erent skills and behav-

iors in order to be independent in their environments. Early childhood 

years are especially very important for the individuals with developmen-

tal disabilities for them to be accepted among their normally developing 

peers (Avcı & Ersoy, 2002). Preschool years should be well planned for 

the children with developing disabilities (Varlıer, 2004).

If children with developmental disabilities are recognized and placed 

in preschools to be trained professionally the negative eff ects of their 

situations can be minimized (Gomby, Larner, Stevenson, Lewit, & Be-

hrman, 1995; Schweinhart, Barnes, & Weikart, 1993 cited in Lerner, 

Lowenthal & Egan, 1998). Children with developmental disabilities 

face a diffi  culty while they are being placed into a regular preschool as 

inclusion students (Chandler, 1993). 

Inclusion is placing children with exceptionalities into the least restric-

tive environments by providing the necessary support services (Kırcaali-

İftar, 1992). One of the important aspects of successful inclusion is to 

determine and teach the preparatory skills to children with exceptional-

ities before placing them into the regular classes (Atwater, Orth-Lopes, 

Elliot, Carta, & Schwartz, 1994 cited in Jewett et al., 1998; Guralnick, 

2001; Odom & Diamond, 1998). 

In the related literature, the preparatory skills are being used as the 

classroom survival skills and are described as the social/behavioral and 

adaptive skills (Noonan, & McCormick, 1993; Rule, Fiechtl, & Inno-

centi, 1990; Salisbury & Vincent, 1990). When the child with develop-

mental disabilities acquires these skills, this helps him/her be successful 

in the inclusion environment, adapt the group setting, learn new skills, 

and behaviors and gain new friends (Conn-Powers, Ross-Allen, & Hol-

burn, 1990; Hains, 1992; Kemp, & Carter, 2006).

Th ere are many research studies conducted to determine the critical 

skills in their new environments and teach them before placing the 

children into the regular classes (Anderson-Inman, Paine, & Deutch-

man, 1984 cited in Sainato, & Lyon, 1989; Conn-Powers et al., 1990; 

Fowler, Haines, & Rosenkoetter, 1990; Hains, 1992; Noonan et al., 

1992; Rule et al., 1990; Vincent et al., 1980 cited in Noonnan & Mc-

Cormick, 1993).



ODLUYURT, BATU  / Determining the Preparatory Skills of Preschools Based on the Opinions...  •  1843

Children should be taught how to reach natural reinforcers to help him/

her generalize the learned skills into the natural environments (Caval-

laro, & Haney, 1999; Klein, Cook, & Richardson-Gibbs, 2001). Dif-

ferent researchers suggested various ideas to determine the necessary 

skills for children with developmental disabilities in the inclusion en-

vironments. For example, Sainato and Lyon (1989) suggested making 

observations in the school environment while Rule and friends (1990) 

suggested teaching these skills by using eff ective reinforcers to the chil-

dren. Besides, it can be said that by teaching the critical skills to children 

with developmental disabilities the child can easily get used to the en-

vironment and his/her friends in the natural environment (Guralnick, 

2001; Hains, 1992). 

Noonan and McCormick (1993) mentioned that the best people to de-

termine the necessary skills for children to be included into the regular 

classes should be both the regular and special education teachers. Rule 

and friends (1990) suggested that the child should be prepared for the 

regular education class by making the program of the special education 

class gradually for the student until s/he is ready for the inclusion. 

Hains (1992) conducted a study with 11 children with developmental 

disabilities aged 5-6 years old. Th e author taught attending to the activ-

ity and working independently to the children as the preparatory skills 

for inclusion. After teaching the skills, the author examined the eff ects 

of these skills on completing reading independently. On the other hand, 

Chadwick and Kemp (2002) conducted a study with 655 special educa-

tion and preschool teachers by asking them to fi ll out a questionnaire in 

order to determine the preparatory skills for the regular classes. Lastly, 

Kemp and Carter (2005) mentioned the preparatory skills for successful 

inclusion for children with developmental disabilities. 

Inclusive environments in preschool years provide children with devel-

opmental disabilities opportunities to gain academic skills faster, and 

also to learn social, communication, and motor skills by modeling their 

normally developing peers (Conn-Powers et al., 1990; Kemp, 2003; 

Odom, & Diamond, 1998). Although the preparatory skills are given 

great importance in the literature, it is not seen as so important in Tur-

key yet. Th is frequently causes diffi  culties for children with develop-

mental disabilities in the inclusion environments. Depending on the 

need for such studies in the country, the present study was planned. 
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Th e general purpose of the present study was to determine the prepara-

tory skills of preschools based on the opinions of teachers and literature 

review. Depending on this general purpose, the following research ques-

tions were addressed:

1. What were the skills with highest priority regarding the inclusion of 

children with developmental disabilities?

2. What were the skills with secondary level priority regarding the in-

clusion of children with developmental disabilities?

3. Were there any similarities between the preparatory skills that the 

teachers mentioned and the literature?

Method

Th e study was conducted descriptively via administering surveys to the 

participants. Descriptive studies aim to describe the situation at the 

time that the research was conducted (Creswell, 2005). 

Participants

Th e study was conducted with 48 preschool teachers who were vol-

unteered to be the participants of the study. All the participants were 

women. Th irty three of the teachers were graduated from four year 

faculties, seven were graduated from the distance education preschool 

teacher training program, and the rest had two year degrees from facul-

ties of education. 

Data Collection Material

A questionnaire was prepared by following the rules of survey prepara-

tion. Th e questionnaire consisted of nine closed-ended and three open-

ended questions.

Data Collection

Data were collected by the fi rst author by visiting the schools of the 

teachers and asking the questions orally. Th e answers of the participants 

were marked or written on the questionnaires by the fi rst author. 
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Data Analysis

Th e surveys were read by the authors and a draft interview coding form 

was developed. After developing the draft interview coding form, the 

appropriate items were marked for each participant on every question 

by the authors independently. After markings were completed, the 

markings were compared by the researchers in order to examine the 

consistency between the researchers. Depending on the discussions, 

some changes were realized on the coding form. In order to determine 

the inter-raters reliability, all the surveys were read and categories were 

marked for all the questions of the participants by the researchers in-

dependently (Richards, et al., 1999; Tekin & Kırcaali-İftar, 2004). Th e 

reliability for the highest priority skills was between 84% and for the 

secondary level priority skills was 86%.

Results 

Depending on the data collected from the participants of the study, the 

highest priority and second level priority skills were; (i) attending to the 

group activities, (ii) following the directions, (iii) having the self-help 

skills, (iv) completing the motor skills, (v) expressing him/herself, (vi) 

paying attention to the activities, (vii) showing appropriate behaviors in 

the class, (viii) obeying the rules of the classroom, (ix) completing the 

activity appropriately, and (x) having cognitive skills appropriate for his/

her development. 

Th e skills which were reported to be important by the participants of 

the study were found to be critical skills in the related research stud-

ies as well (Anderson-Inman et al., 1984 cited in Sainato & Lyon, 

1989; Chadwick & Kemp, 2002; Conn-Powers et al., 1990; Fowler et 

al., 1990; Hains, 1992; Kemp & Carter, 2006; Kemp & Carter, 2000;  

Noonnan & McCormick, 1993; Rule et al., 1990; Vincent et al., 1980 

cited in Noonnan & McCormick, 1993). 

In the present study, after collecting the data from the participant 

teachers, a literature review was conducted by the researchers in order 

to fi nd the critical skills in the related literature. Th e skills found in the 

literature and the skills mentioned by the participants were put together 

and a list was constructed as: (i) following the directions, (ii) attending 

to the group activities, (iii) having the self-help skills, (iv) showing ap-

propriate behaviors in the class, and (v) expressing him/herself.
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Th ere are a number of studies showing the need for teaching the criti-

cal skills before placing the child with developmental disabilities into 

the inclusion environments. Th ere are also studies which show the 

importance of the skills especially found to be essential for children 

with developmental disabilities in the literature. Th ese studies can be 

grouped as: following the directions in the group activities (Chandler, 

1993; Chadwick & Kemp, 2002; Foulks & Morrow, 1989; Kemp & 

Carter, 2006; Sainato & Lyon, 1989; Noonnan & McCormick, 1993).  

Hains, 1992; Rule et al., 1990), raising hand to get permission for doing 

the activities, talk in the class, etc. (Chadwick & Kemp, 2002; Kemp & 

Carter, 2000; Chandler, 1993; Conn-Powers et al., 1990; Noonnan & 

McCormick, 1993; Odom & Bailey, 2001; Salisbury & Vincent, 1990; 

Vincent et al., 1980 cited in  Noonnan & McCormick, 1993; expressing 

him/herself (Anderson-Inman et al., 1984 cited in Sainato, & Lyon, 

1989; Chandler, 1993; Noonan et al., 1992). When the literature was 

reviewed, only one research study was found which examined the opin-

ions of teachers about the critical skills (Chadwick & Kemp, 2002). 

Also, Eripek (2000) conducted a meta-analysis on the studies about 

inclusion in the last 20 years. 

As a result, it is hoped that the present study will extend the literature 

about the critical skills to be taught before placing children with devel-

opmental disabilities into regular classes. It can be said that it is very 

essential for these children to be placed after they are taught the criti-

cal skills in the special education environment by the special education 

teachers.



ODLUYURT, BATU  / Determining the Preparatory Skills of Preschools Based on the Opinions...  •  1847

References/Kaynakça
Avcı, N. ve Ersoy, Ö. (2002). Okulöncesi dönemde entegrasyonun önemi ve uygula-
malarda dikkat edilecek noktalar. Milli Eğitim, 144, 68-70. 

Cavallaro, C. C., & Haney, M. (1999). Preschool inclusion. Baltimore, MD: Paul Bro-
kes Publishing. 

Chadwick, D., & Kemp, C. (2002). Critical factors of succesful transition to mains-
tream kindergarten for children with disabilites. Australian Journal of Special Educa-

tion, 26, 50-68

Chandler, L. K. (1993). Steps in preparing for transition. Teaching Exceptional Child-

ren, 25, 52-55.

Conn-Powers, M., Ross-Allen, J., & Holburn, S. (1990). Transition of young child-
ren into the elementary education mainstream. Topics in Early Childhood Special Edu-

cation, 9, 91-105. 

Creswell, J. W. (2005). Educational research planning, conducting, and evaluating qu-

antitative and qualitative research (2nd Edt.). Columbus, Ohio, OH: Merrill Pren-
tice Hall.

Eripek, S. (2000). Türkiye’de zihin engelli çocukların kaynaştırılmalarına ilişkin ola-
rak yapılan araştırmaların gözden geçirilmesi. Anadolu Üniversitesi Eğitim Fakülte-

si Dergisi, 10, 95-104.

Foulks, B., & Morrow, R.D. (1989). Academic survival skills for the young child at 
risk for school failure. Journal of Educational Research, 82, 158-165

Fowler, S. A., Haines, A. H., & Rosenkoetter, S. E. (1990). Th e transition between 
early intervention services and preschool services: Administrative and policy issues. 
Topics in Early Childhood Special Education, 9, 55-65. 

Guralnick, M. J. (2001). Early childhood ınclusion focus on change, Baltimore, Mary-
land, MD: Paul Brokes Publishing.

Hains, A. H. (1992). Strategies for preparing preschool children with special needs 
for the kindergarten mainstream. Journal of Early Intervention, 16, 320-333.

Jewett, J., Tertell, L., King-Taylor, M., Parker, D., Tertell, L., & Orr, M. (1998). Four 
early childhood teachers refl ect on helping children with special needs make transi-
tions to kindergarten. Th e Elementary School Journal, 98, 329-338. 

Klein, D., Cook R. E., & Richardson-Gibbs, A. M. (2001). Strategies for including 

children with special needs in early chilhood settings. New York, NY: Delmar Th om-
son Learning.

Kemp, C. (2003). Investigating the transition of young children with intellectual di-
sabilities to mainstream classes: An Australian perspective. International Journal of-

Disability Development and Education, 50, 404-433. 

Kemp, C., & Carter, M. (2000). Demonstration of classroom survival skills in kin-
dergarten: A five year transition study of children with intellectual disabilities. Edu-

cational Psycology, 20, 394-411. 

Kemp, C., & Carter, M. (2005). Identifying skills for promoting succesful inclusion 
in kindergarten. Journal of İntellectual & Developmental Disability, 30, 31-44.



1848  •   EDUCATIONAL SCIENCES: THEORY & PRACTICE

Kemp, C., & Carter, M. (2006). Active and passive task related behavior, direction 
following and the inclusion of children with disabilities. Education and Training in 

Developmental Disabilities, 41, 14-27.

Kırcaali-İftar, G. (1992). Özel eğitimde kaynaştırma. Eğitim ve Bilim, 16, 45-50.

Lerner, J. W., Lowenthal, B., & Egan, R. (1998). Preschool children with special needs 

children at risk children with disabilities.Boston; MA: Allyn and Bacon. 

Noonan,M. J., Ratokalau, N.B., Lauth-Torres, L., McCormick, L.,Esaki, C.A,& 
Calybaugh, K.W., (1992). Validating critical skills for preschool success. Infant-

Toddler Intervention, 2, 187-20

Noonan, M. J., & McCormick, L. (1993). Early intervention in natural enviroments 

methods & procedures. California, CA: Brooks/Cole Publishing. 

Odom, S. L., & Bailey, D. (2001). Inclusive preschool programs: Classroom ecology 
and child outcomes. In Guralnick, M. (Ed.), Early childhood inclusion, focus on change 
(pp. 112). Baltimore, Maryland, MD: Paul Brokes Publishing.

Odom, S. L., & Diamond, K. E. (1998). Inclusion of young childrenwith special ne-
eds in early childhood education: Th e research base. Early Childhood Research Quar-

tely, 13, 3-25.

Richards,S. B., Taylor, R.L., Ramasamy, R., & Richards R.Y. (1999), Single Sub-

ject Research Aplications in Educational and Clinical Settings. California; Wadsworth 
Th ompson Learning

Rule, S., Fiethcl, B., & Innocenti, M. (1990). Preparation for transition to mainstre-
amed post-preschool enviroments: Development of a survival skills cirriculum. To-

pics in Early Childhood Special Education, 9, 79-90. 

Sainato, D. M., & Lyon, S. R. (1989). Promoting succesful mainstreaming transition 
for handicapped children. Journal of Early Intervention, 13, 305-314. 

Salisbury, C. L., & Vincent, L. J. (1990). Criterion of the next enviroment and best 
practices: Mainstreaming and integration 10 years later. Topics in Early Childhood 

Special Education, 10, 78-89.

Tekin, E. ve Kırcaali-İftar, G. (2004). Özel eğitimde yanlışsız öğretim yöntemleri (2. 
baskı). Ankara: Nobel Yayınları. 

Varlıer, G. (2004). Okulöncesi eğitim öğretmenlerinin kaynaştırmaya ilişkin görüşleri. 
Yayımlanmamış yüksek lisans tezi, Anadolu Üniversitesi, Eğitim Bilimleri Enstitü-
sü, Eskişehir. 



ODLUYURT, BATU  / Determining the Preparatory Skills of Preschools Based on the Opinions...  •  1849

EK 1

Değerli Meslektaşım,

Bu anket uygulamasının amacı, sınıfınızda eğitim alan veya alacak olan ge-

lişimsel yetersizlik gösteren çocukların sahip olmasını beklediğiniz becerile-

re yönelik görüşlerinizi belirlemektir. Örneğin, sınıfınıza Down Sendrom-

lu bir öğrenci kaynaştırıldığında, bu öğrencinin hangi becerilere sahip olma-

sını arzu edersiniz? Sizden alınacak bu bilgiler, gelişimsel yetersizlik gös-

teren çocukların yeni eğitim alacakları sınıfa uyumları için gerekli becerile-

rin öğretimine yönelik planladığımız araştırmanın temelini oluşturacaktır. 

Görüşleriniz, araştırmamızın sağlıklı yürümesi ve özel eğitim alanına kat-

kı getirmesi açısından oldukça önemlidir. Ankete katılımınız gönüllülük il-

kesine dayanmaktadır. 

Cevaplarınızın gizliliğinden ve isimlerinizin açıklanmayacağından kesin-

likle emin olabilirsiniz. Çalışma ile ilgili olarak aklınıza gelebilecek tüm so-

ruları cevaplamaktan ve ayrıca istediğiniz takdirde anket sonuçlarını çalış-

ma bitiminde sizinle paylaşmaktan büyük mutluluk duyacağım. 

Katkılarınız için şimdiden teşekkür ederim. 

Saygılarımla

Arş. Gör. Serhat YILDIRIM

Anadolu Üniversitesi 

Engelliler Araştırma Enstitüsü

26470 ESKİŞEHİR

Tel.: 0-222-335 05 80/5280



1850  •   EDUCATIONAL SCIENCES: THEORY & PRACTICE

ANKET

Mezun olduğunuz üniversite ve program:……………………………………....

Mezuniyet yılınız: ….....………………………………………………………...

Kaç yıldır okul öncesi öğretmenliği yapıyorsunuz?

............................................................................................................................

1. Öğreniminiz sırasında gelişimsel yetersizlik gösteren çocukların eğitimine 

yönelik eğitim aldınız mı? 

Evet (  )   Hayır (  )

2. Eğer aldıysanız ne olduğunu belirtir misiniz?

…………………………………………………………………………………

……………….…………………………………………………………………

………………………………………………………………………….

3. Hizmet içi eğitim kapsamında gelişimsel yetersizlik gösteren çocuklara yö-

nelik eğitim aldınız mı?

Evet (  )   Hayır (  )

4. Eğer aldıysanız ne olduğunu belirtir misiniz?

…………………………………………………………………………………

……………….…………………………………………………………………

………………………………………………………………………………….

5. Sınıfınızda gelişimsel yetersizlik gösteren çocuk/çocuklar var mı? 

Evet (  )   Hayır (  ) 

Yanıt “Evet” ise devam edilecek, “Hayır” ise 9. sorudan devam edilecek.

6. Sınıfınızdaki gelişimsel yetersizlik gösteren çocukların hangi özür grubunda 

olduklarını belirtir misiniz? (Birden fazla işaretleme yapılabilir.)

Zihinsel Yetersizlik (  )     Ortopedik Yetersizlik (  )   Otizm (  )   

Özel Öğrenme Güçlüğü (  )    İşitme Yetersizliği (  )   Dil ve Konuşma Güçlüğü (  )      

Görme Yetersizliği (  )    Üstün veya Özel Yetenek (  )

7. Gelişimsel yetersizlik gösteren çocuklar ile ilgili olarak destek hizmet aldınız mı?

Evet (  )   Hayır (  ) 
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8. Eğer destek hizmet aldıysanız, hangi tür olduğunu işaretler misiniz? (Birden 

fazla işaretleme yapılabilir.) 

Sınıf-içi yardım (  )    Özel eğitim danışmanlığı (  )   Kaynak oda (  )  Diğer ( )

Belirtiniz………………………………………………………………………..

9. Sınıfınıza yerleştirilen gelişimsel yetersizlik gösteren çocukların akademik, 

sosyal ve davranışsal özelliklerine ilişkin bilgi sahibi misiniz?

Evet (  )   Hayır (  ) 

10. Eğer yanıtınız evetse, bu bilgiyi nereden edindiniz?

RAM (  )      Üniversite (  )   Özel eğitim kurumları (  )    Diğer (  ) 

MEB (  )  Kendi çabamla edindim (kitaplar, dergiler, TV vb.)

Belirtiniz…………………………………………………………………………

11. Sınıfınızda eğitim alan ya da alacak olan gelişimsel yetersizlik gösteren ço-

cukların sınıfınıza daha kolay uyum sağlayabilmesi için birinci derecede önemli 

olduğunu düşündüğünüz üç beceriyi sıralar mısınız? 

•  .........................................................................................................................

•  .........................................................................................................................

•  .........................................................................................................................

12. Yukarıda sıraladığınız üç beceri kadar olmasa da, ikinci derecede önemli ol-

duğunu düşündüğünüz diğer üç beceriyi sıralar mısınız? 

•  .........................................................................................................................

•  .........................................................................................................................

•  .........................................................................................................................

13. Verdiğiniz cevaplara ek olarak belirtmek istediğiniz görüş ve önerileriniz 

var mı? 

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................

............................................................................................................................


