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Talking to Foucault:
Examining Marginalization and Exclusion
in Academic Science

Sherie McClam

Although we usually think about writing as a mode of “telling” about the social
world, writing is not just a moping-up activity at the end of a research project.
Writingisalsoaway of “ knowing”—amethod of discovery andanalysis. By writing
in different ways, we discover new aspects of our topic and our relationship to it.
Form and content are inseparable.

—Laurel Richardson

Inthisarticle, | inviteyoutojoin meas| follow Laurel Richardson’ sadviceto
usewritingasamethodof inquiry.! Todoso, | engageinafictional conversationwith
Michel Foucault—Iater joined by actor-network theorist Michel Callon—inwhichl
talk through and construct understanding(s) of and from my research on the under-
representati on and marginalization of womeninacademic science. | have chosento
talk through possible meanings with Foucault and Callon not only because of the
applicability of their theorizing, but al so becausetheir work hasinspired metoresist
normative discoursesin social research. By writing through meaning(s) in conver-
sation—al beit fictitious—inthisway andinvitingyoutojoinme, | hopewewill both,
indeed, discover new aspects of this topic and our relationship toit.?

Before we begin however, let me share a few important details about this
research. It is a narrative ethnography? in which | have spent nearly 50 hours in
conversations with five male and female doctoral candidates and junior faculty
membersin natural science departments. Amanda, Aaron, Sylvia, Peter and Greta
each shared up to 10 hourstalking with me in their offices, coffee shops and local
restaurantsabout thewaysinwhich they understand and devel op somesenseof * fit’
or belonging within academic science. Amanda, Aaron and Sylviaare all doctoral
candidates in chemistry, microbiology and ecology while Peter and Greta are
assistant professors in chemistry and earth science departments.

In the writing and the reading of the text that follows, | hope to create
opportunitiesinwhich multipleunderstandingsof and new possibilitiesfor disrupt-
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ing marginalization and exclusion can emerge from theintersections of our experi-
ences of the world and our interpretations of the words.

Co-Constructing Understanding(s)

With the assistance of some imaginativetimetravel theyear is1983 and | am
sitting in the office of Michel Foucault. My lapisfilled with folders containing the
stories, conversations, vignettesand diagramsthat camefrominitial analysesof 2500
pages of transcribed conversations with my co-participants. My backpack isfilled
with bookswritten by and about Dr. Foucault, aswell as pages and pages of notes
taken from these textsfor easy reference. Just moments before, adelightful young
graduate student escorted meinto thisvoluminousoffice, offered measeat at around
tablethat appearsto beaplacefor taking meetings, and assured methat Dr. Foucault
wouldarriveshortly. Nervously, | organizemy fol ders, notes, and booksonthetable
in front of me. While | am looking forward to talking about the findings and
implications of my research with one of the people who inspiredit, | just hope that
| cankeepfrombeingimmobilized by theprocessof downshiftingintomy lizardbrain
the minute hewalksin the door.

Sitting at histable, looking around at his shelves filled with books written by
famousphilosophersand social scientistslikeKant, Chomsky, Weber, and Nietzsche,
| begin to tremble with the fear of having nothing meaningful to say. I’ ve spent
nineteen months completely absorbed by this project and all of the sudden I'm
terrorized by the notion of wrapping it up and putting it in the hands of readers. As
that fear beginstotakehol dinthepit of my stomach, | feel compelledtograbmy things
andleave. Beforel canget my body tomove, however, Michel Foucault walksinthe
door. Withthat, anew form of paralysiskicksin. Reminding myself tobreath slowly
andconscioudly, | takeinall of hischaracteristicfeatures. When| seehisfamiliar bald
head and scholarly glasses, | am reminded of the cover of my Foucault Reader .# |
can’t help but reflect on all of the books on which | have seen the face that stands
beforemenow. Mercifully, thereissomethinginthekindnessof hisgreetingandthe
warmth of hisexpression that releases me from my fearful paralysis.

| feel myself relaxing evenmorewhenhesmilesandwel comesme. “ Sherie, how
good of you to come. | understand you have risked traveling across considerable
distance aswell astime.”

“Indeed | have,” | offer.

Sitting in achair to my right, Michel gesturesfor meto take my seat.

“WelcometoParis!” hesayswithpride.“Now... Let’ stalk about your research.”

“I"'mhappy tobehere,” | reply. “But 1’ m not exactly surewheretobegin. | have
been so closeto my datafor solong; | fear that | may have lost some perspective.”

“Asweareall inclinedtodo,” heassuresme. “ Why don’t you start by reminding
me of the problem that motivated you to spend nineteen months of your life
designing, conducting, and writing about this research project.”



Sherie McClam 47

“Theproblemispretty smple,” | respond. “ Likemany others, | amtroubled by
the under-representation and marginalization of women and people of color in
academic science departments. Science in these departments appears to be an
especialy exclusiveclub.”

“Ah..."” hereplieswithal ook of intensity. “ If | wereapolemicist, | might bebrazen
enoughtoask youwhy thisunder-representationand marginalizationissotroubling?’

“Because,” | explain, “I think it is bad for science and it is bad for those
popul ationswho areunder-represented and marginalized. | think itisbad for science
because without diversity of representation, there is bound to be homogeneity of
ideas and perspectives. My understanding of feminist critiques of sciencetellsme
that because so few women are participating, science remains androcentric.® So
independent of whether you take essentialist or social constructionist views of
differences between men and women, | think you would agree that if science is
homogeneously whitemalesand rel atively impenetrabl eto other pointsof view, the
richness, creativity, and somewould argue even the objectivity of the thoughtsand
ideas produced will suffer. Countlessfeminists, multiculturalists, critical theorists,
and poststructuralists have written persuasively about ways in which people and
ultimately science suffersfromitshomogeneity.””

“Yes,” heconfirms.“ 1" mfamiliar withthisliterature.”

| continue, “ Similar to the critique that feminists have offered of scienceasan
androcentricendeavor, multiculturalistslevel asimilar critiqueof the Eurocentricor
Westernnatureof science. | believethesameargument canbemadefor thelimitations
science suffers in the hands of its ethnic and cultural homogeneity. Thousands of
pages have been written on both sides of these criticisms. While | think this larger
conversation is important to consider when framing the motivation behind my
research, it hasnever been my intention to contributeto the specificsof thisdebate.”

Dr. Foucault nods his head. “I understand that this discussion is beyond the
scope of your research Sherie, but you have helped me understand how you are
positioned inthat conversation and how it hasmotivated theresearch you aredoing.
Beforewemoveontothespecificsof your project, | am most curiousabout why you
think under-representationin scienceisbad for women and peopl e of col or?Perhaps
they are making thoughtful choices about whether or not they want to participatein
academic science. Y ou would agree, wouldn't you, that it is not for everyone?”’

“True,” | answer. “1 would agree that many thoughtful, well informed people
have examined theworkingsof academic science and made consciousdecisionsnot
to participate. While that may betrue, if we find that the preponderance of people
making that choicefitinto particular categorieslikefemaleand non-white, it seems
to methat through conscious decision making or not, thereisadegree of systematic
exclusiongoingon. Intheend, they areremoved fromtheeconomic, intellectual , and
influential benefitsthelifeof anacademic scientist canbring. | alsoworry alot about
the decisionsthat we consider to be conscious decisions. For example, itistruethat
one of my participants, Amanda, has consciously decided not to participate in
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academic science, but | am concerned that she is making that decision because she
fearsthat sheisincapableof doing scienceintheacademy. Or, perhapsmoresubtly,
| worry that sheischoosing not to jointheacademy becauseshefeel slikeshedoesn’t
belong or ‘fit'. It seems as though she has consciously concluded that the way that
shethinks about and does science doesn't fit with her well-informed, perception of
what scienceisand how it is done in the academy. If thisisthe case, | worry that
Amandais experiencing science as hegemonic.”

| look to seeif Dr. Foucault isfollowing meand | am relieved to seeanodding
head and aknowing expression on hisface. Hisonly response however is, “Hmm,”
which encourages me to go on.

“Now,” | continue, “it may al so be possible that Amandahas|ooked at thelife
and practices of academic scientists and has concluded that she wants no part of it.
It is possible that she has come to that conscious conclusion without any damage
toher self or, inother words, without suffering from scienceashegemony. However,
after spending nearly twelvehourstalking with her about thissubject, | couldn’t tell
you whether or not thisisthe case. | think it is possible that Amanda sinteractions
with academic science may very well be producing negative or damaging effectsin
termsof hegemony. If so, | think thisisbadfor Amanda. And| alsothinkitispossible
that losing Amanda’ s contributions could very well be bad for science.” Asthese
arguments tumble out, | feel my earsflush and my hear rate quicken.

“| cantell that youfeel strongly about thistopic,” heofferssympathetically.“As
you said, the suffering of the discipline and the under-represented at the hands of
sciencearetwo subjectsabout which much hasbeenwritten and wewon'’ t takemore
of our valuabletimetogether rehashing thesearguments. But you, Sherie, havegiven
meavery clear understanding of whereyou currently fit withinthat discourse. Thank
you for indulging me.”

Withasigh of relief, | say, “I’m happy that you asked. It was helpful for meto
remind myself of why I’'mdoingwhat I'mdoing. Asl said earlier, I’ vebeen so close
to the data, | was afraid of losing perspective.”

Michel places his hand on top of and gazes at a stack of |abeled folders on the
tableinfront of him. | seethat thesearethefol dersfilledwith copiesof my prospectus,
conversation transcripts, stories and vignettes that | sent before | my arrival.

Looking back at me, he says, “Thank you for sending me these pieces of
information ahead of time Sherie. It hasbeen useful to familiarize myself with your
data before our conversation. From what | haveread, | understand your researchis
focused on the roles that the material or representational objects associated with
being an academi c scientist—thingsyou call inscriptions—might be playing inthe
production and reproducti on of under-representation and marginalization of women
in academic science. Do | haveit right?’

“Y es, that sounds exactly likewhat I’ m doing.”

Scratchinghhischin, Michel says, “ Good, thenlet’ stalk about how my work might
help shed some light on the stories and conversations you’ ve collected and shared
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withme. Beforeyoubegin, however, perhapsit would behel pful toremind meof how
you came to believe my work would be useful to you in thefirst place.”

Taking a deep breath, | begin. “I became particularly interested in your work
when | read an article in the Journal of Research in Science Teaching by Wolff-
Michael Rothand MichelleMcGinn.2Inthisarticle, Roth and M cGinntalked about
theeffects of gradesand grading practiceson high school physicsstudentsthat they
interviewed. Their discussion of these effects resonated deeply with concerns that
| havelong held about grades and grading practices. Intheir critical examination of
how these physics students shaped and were shaped by grades, | was particularly
captivated by theideathat grades, asrepresentational artifacts, can act as powerful
resourcesfor studentswhoareconstructingidentitieswith regardto science. It made
complete sense to me, when they suggested that students use grades to construct
understandings of ‘self’ and ‘ other’ with regard to their capabilities and, perhaps
moreimportantly, their ‘fit" within thediscipline of science.”®

Looking slightly confused, Michel interruptsme. “ That soundslike something
| would say.”

“It should,” | respond, “Roth and M cGinn explained that they were using your
conceptions of knowledge and power combined with actor-network theory intheir
examination.’ That’ show | cameto exploreyour work.”

“Oh, okay,” he sayswith ahint of relief. “Go on.”

“They talked about how grades, as apparatuses of comparison, can be used for
estimating differences between individual s, between individual sand the norm, and
for producing distributions of individual sin populations.** As such, grades can act
simultaneously to createand positionindividual learnerswithinsocial orderingsthat
constitute success, aptitude or belonging in science. They suggested that as
referents for shaping relationships of people to each other and to their settings,
grades are active elements in the socia construction of knowledge and power.
Having studied your work for nineteen months now, | would add, gradesare active
elementsin the social construction of self or subjectivity.”

“Fromwhat | am hearing,” heinterjects. “1 would agree.”

“So, | think Roth and McGinn are saying that as representations of what is
required to be successful withinthe context of doing sciencein school, gradesshape
students' knowledge of science as a discipline.? Student use grades to construct
understandings of what it means to know and do science. As representations of
capabilities that can and will be judged, grades shape students' knowledge of
acceptableor successful behavior with regard to studying and doing science. Based
on thisknowledge students' behavior is shaped—disciplined—by the normalizing
function that grades perform. And finally as representations of position within
distributions of relative success or failure, grades shape students' knowledge of
themselvesin relation to science asaway of thinking and being. Gradesinfluence
students' thinking about themselves as scientists.”

L eaning back in his chair and interlocking both hands behind hishead, Michel
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looksat theceilingwithanexpression of degpthought. Wesitinsilencefor amoment.
| noticethat my breathingismuchmoreeven, andthat I’ mbeginningtorelax andfeel
morecomfortable.

Breakingour silence, Michel says, “1 think I’ mstartingto seewhereyouaregoing
Sherie. When | analyzed sexuality as a historically singular form of experience, |
treatedit‘ asacorrelation of adomain of knowledge, atypeof normativity, andamode
of relation to the self.’ 2 Are you suggesting that science or academic science could
besimilarly analyzed asaform of experienceand could al sobetreated asacorrel ation
of adomain of knowledge, atypeof normativity, and amodeof relationtotheself?’

“Yes, | think| am,” | confirm. “But, whereyour analysesof madness, criminality,
and sexuality looked at the much larger picture, as histories of thought, Roth and
McGinnlooked morenarrowly at thespecificrolegradesplayedinstudents’ construc-
tion of knowledge, normativity, and relation to self with regard to science or being a
scientist.* | think Rothand M cGinnattempted to show specifically andlocal ly—within
the context of one physics class—how grades can act as resources for students who
are constructing understandings, disciplines, and identities with regard to science;
studentswho areconsciously or unconsciously asking, ‘ What i sscience?How should
| behaveif | am ascientist? And how do | know myself asascientist?”

| look at Michel's face hoping to see some glimmer of understanding and
resonance.

“Exactly,” hesaysexcitedly. “ Andyoubelieve, or youaresaying that Rothand
McGinn believe, the answers that students construct to those questions can make
the difference between someone who believes they can and want to be a scientist,
and someone who believes they can’t or chooses not to be.”

“Right!” I affirm.

Heasks, “Would my leap betoo great if | wereto conclude that, upon reading
this article, you began to think about how the academy’s equivalent of grades—
representational objects (inscriptions) associated with tenure and promotion—are
acting in peopl€’ sconstruction of knowledge, normativity, and relation to self with
regard to academic science?’

“No, I’d say that ispretty accurate. | don’t think theleap that | took was as neat
and clean asyours, but looking at it from this vantage point—with the perspective
that only looking back can give—I would say that isexactly what | begantowonder.
For example, | started thinking about how science faculty membersare required to
publish a certain number of papersin certain kinds of journalsin order to continue
working in the academy—which means getting tenure. It seemed to me that the
numbersof publicationsand thenamesof journal sinwhichthey arepublishingwere
inscribingtheir successasresearchers. Thesenumbersand journal titlesbecometwo
dimensional, representational artifacts—inscriptions—when they get publishedin
aCV, anannual review or in tenure and promotion applications. With that in mind
| began wondering if theseinscriptions could be acting with natural sciencefaculty
membersin the same way that Roth and M cGinn were proposing that grades acted
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with high school physics students.*® These thoughts led me to consider other ways
inwhichsciencefaculty membersareinscribed by representational artifactsand how
those inscriptions might act as resources for constructing identities with regard to
science in the academy. As | grew familiar with your work, | broadened my
guestioningtoincludehow inscriptionsactindoctoral students' andjunior faculties

construction of what it meansto bean academi c scienti st—adomain of knowledge—
what isandisn’t acceptablebehavior for anacademi c scienti st—typesof normativity—
and how they see themselves as academic scientists—a mode of relation to self.”

“Beforewego any further,” Michel interrupts, “tell meabout thistermyou are
using so freely, ‘inscription.” | know | have suggested that exams and examination
ritual sact astechnol ogiesof inscription through which knowledgeissimultaneously
tested and produced.’® Are you using thistermin asimilar fashion?’

“Yes, | am,” | reply. “ The Roth and McGinn’sarticlea sointroduced meto the
work of Bruno L atour and Michael Callon.*” AsFrench scholars, youmay befamiliar
withtheirwork.”

“lam,” heconfirms.“Goon.”

“Roth and McGinn explained that Bruno Latour first used theterminscription
totalk about two dimensional, semiotic devicesthat aredesignedtorepresenta‘ real’
phenomenon. Latour used theterminscriptionin hisdiscussion of the photographs,
spectral images, graphs, diagrams and drawings used by scientists to represent
natural phenomenathat are too small, too big, or temporally impossible to see.” 8

“Thisisfascinating... tell memore.”

Feeling the need tolean on aquote, | pull out my copy of the Rothand McGinn
article and read, “Inscriptions afford scientists access to phenomena but the
phenomena exist only because of the inscription. In a similar way, grades from
students... are frequently used to construct gender differencesin achievement.”*®

“Oh, you' resaying that grades, asinscriptions, afford usaccessto aphenomena
we call achievement, but the phenomena of achievement only exists because of
grades.”

“That isexactly what I'm saying.”

“And this,” he continues, “is not unlike the way that | proposed madness and
sexuality to be phenomenaconstituted by thetechnol ogiesof inscriptionthat weuse
to define and access them.”

Whilemy mindisstrainingtomaintainitsgrip onthedippery understanding that
iscoming into view, | am reminded of my colleague Brian telling me that trying to
understand postmodern/post-structural thought is like trying to hold a wet bar of
soap between your thumb and fingers.

Excited by what feelslikeafairly firmgrip, | respond. “ Thatisexactly what 1I’m
thinking! And 1 wanttotalk about academic scienceinthesameway youtal ked about
sexuaity. When| say academicscience, I’ mreferringtoamethod or doctrineregarded
ascharacteristicof anacademic scientist. Inthecontext of my research, | amdefining
anacademi c scientist asatenured or tenuretrack faculty member inanatural science
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department. Framed in thisway, | am treating academic science as a phenomenon
constituted by the inscriptions used to define what it means to be ascientist in the
academy. Inmostinstitutionsof higher educationintheUnited States, | wouldargue
that those are the same inscriptions used for making decisions about tenure and
promotionsin natural science departments.”

“1 think I understand whereyou’ regoing Sherie, but wouldn’t some peopl e say
that you have simply stated that tenure defines the standards, or requirements for
becoming an academic scientist.”

“Yes, | suspect they could say that in the same way that they might say the
definitionsused to characterize sexuality are simply thewordswe useto describe
a naturally occurring phenomenon. But what your work has said to me is that
sexuality isaconstruct invented and made real through the words—which can be
viewed asinscriptions—used to defineit. Moreimportantly, it isaconstruct that
hascometo definewhat isnormal and what isabnormal sexual behavior. Andthis
iswhere| believe the damage gets done. Deconstructing sexuality inthisway has
madeall of thedifferenceinmy ability to stop and to someextent reversethedamage
that resulted from my relationship with the construct of sexuality. Without this
construct asaninternalized referent, my erotic and emotional attractiontowomen
would never have been seen by myself or anyone else as abnormal. And | would
have been spared the suffering that occurred as | shaped and was shaped by my
understanding of sexuality, as| disciplined and waspunishedfor my eroticdesires,
and as| grew to know myself asdeviant, abnormal, or other.” | flush slightly with
this disclosure.

“Thisisgood Sherie, tell me more about the connection you aretrying to make
between sexuality and academic science.”

“Well, | think thevery point youweretryingto makeby deconstructing sexuality,
wasto demonstrate how it cameto bethought of asareal or natural phenomena. By
examiningitshistoricity, youwereableto show usthat it existsasaphenomenononly
because of the words—inscriptions—we use to access it. And as such, the
correlation of our understanding of it, thewaysinwhichwearedisciplined by it, and
our knowledge of our selves and othersin relation to it acts asameans for sorting
people. It becomesanaturalized way of thinking about self and others. Inother words,
itisaway of positioning someinthecenter and othersat themarginsor ontheoutside.
| fear that academic science, likesexuality canbeanaturalized way of thinking about
self and others. It can be an embodied referent that defines some as scientists and
others as non-scientists.”

“And you have seen this effect?’ he asks.

“Absolutely,” I reply. “I can’t tell you how many times| have heard people say
with deep conviction, ‘I’'m not a scientist,’ and they weren’t referring to their
profession. They were talking about some perceived inherent properties that
precluded them from characterizing themsel ves asascientist. Whileyou and | may
see academic science as a construct that exists as a phenomenon only because of
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theinscriptions used to accessit, I'm afraid that countless others have internalized
it asareal thing that someoneisorisn’t.”

“Isthat your fear with Amandaand Sylvia?’

“Yes, I thinkitis,” | reply. “ Remember theconversationinwhich | asked Amanda
what shewoulddoif shecould createadoctoral student experienceinnatural science
that didn’'t cause so much insecurity?’

“1 doremember thisstory,” heconfirmsashetapsonthestack of foldersinfront
of him.“ And| remember that Amanda’ sresponsewastogoback intimeandreinvent
the way sciencejournals are written.”

“Right,” | say. “ Andthereason shegivesisbecausethe science shereadsabout
injournal articlesdoesn’ tfeel likethesciencesheexperiences. Accordingto Amanda,
the sciencethat she experiencesasadoctoral studentismessy, filled with mistakes,
dead ends, and uncertainty about findingsand their meaning. In contrast, thescience
shereadsaboutinacademicjournalsisneat and clean, followingalinear progression
from hypothesis to certain conclusion. | feel as though the difference between
Amanda’s own experience of science and what she reads in journals leads her to
questionher own capabilitiesasascientist. And I’ mafrai d that Sylviamight bedoing
the same thing.”

“Yes,” heinterjects, “| remember Sylviasaying somethinglike, ‘if | wasareal
scientist, my work would bemorehypothesisdriven.” | remember thisbecauseof the
sadness | felt upon reading it.”

“1 remember talking with Sylvia about those feelings and feeling a similar
sadness,” | confess. “And if you remember,” | continue, “when | asked Sylviahow
shegained that impression, shetold meit camefrom reading scientific papersin her
field, seeingwhich papersareassignedfor readingsin her classes, and hearingwhich
scientific papersand talkswererevered by faculty membersin her department. Like
Amanda, | think Sylviamay be using these inscriptions to construct herself as an
inadequate scientist.”

“Wouldn't you say, however, that Sylvia s reading of her interactions with
inscriptionslike grant proposal s and post doctorate applications have had quite the
opposite effect?’

“| think that’ strue. Maybe that’ swhy, through our conversations, Sylviaand
I concluded that she was conflicted in the ways in which she constructs herself as
anacademic scientist. Her experienceswithall of theseinscriptionshave constituted
a conflicted or confused understanding of academic science, the rules she would
haveto live by if she became a scientist, and of her own scientific subjectivity.”

“If | remember correctly,” hesays, pausing for amoment and rubbing hishead,
“Greta does not appear to be affected in the same way by her interactions with
inscriptionslike academic sciencejournals.”

“No, | don't think sheis,” | reply. “ She seems pretty clear about not having a
problem with or not feeling any dissonance with scientific papers asinscriptions of
academic science. But, doyouremember inthat very sasmeconversation Gretatalked
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about feeling like she needed to bebilingual inorder to switch between her ‘ science
self’ and her ‘own self?’

“1 remember that aswell,” Michel asserts, “ because | was so taken by what she
said.” Pulling hiscopy of my draft chapter on Gretafrom the pile of papersin front
of him, Michel opensit to thelast two pagesand reads Greta’ swords. “When | first
started grad school, | would often think that being in theworld of sciencewaslike
beinginamaleworld... | really had ahardtimewiththat. It’ slikebeingbilingual ; you
have your normal way of talking and interacting and then there’ s the white, male
science way of talking and the two don’t go together. So there’'s myself and then
there’ smy sciencesalf. And| can’ t bemy ownself inthescienceworldor I’ mscrewed.
| was real conscious of keeping those things separate.”

“Exactly,” | reply excitedly. “And don’t you think it wasinteresting that while
Greta described talking and interacting in the white, male, science way as hard or
troubling, shefoundlearningtowritescientifically—askill sheequatedwithlearning
another language—to be unproblematic.”

“1 did find that interesting,” he says, with a smile that seems to indicate his
pleasure with my excitement. “What do you make of the difference?’

“I"'m not sureexactly,” | answer. “But it feelslikethereisalot going on there.
Oneof thefirst things grabbing my attention is Greta equating the world of science
with amale world. | find myself asking, does this mean Greta's construction of
academic science shares al or most of the properties or characteristics of her
construction of maleness or masculinity?’

As soon as those words fall from my consciousness, | begin to see gender—
inthiscasemal eness—asaconstruct, likesexual ity and academic science, that exists
only through theinscriptionswe useto define and accessit. All of thesudden | start
to seelayersupon layers of constructsin which we operate—and then | realize that
I may be understanding deconstructionism—or maybe that’ s poststructuralism—
forthefirsttime, whichisarather embarrassingrevel ationtohavewhilesittinginfront
of one of the world' s preeminent deconstructionists.

Michel jumpsin. “ Andit seemstomethat if thisiswhat Gretaisdoing, itwould
explain her feelings of having to separate herself—and we can only specul ate asto
whether or not shewasreferring to herself asfemale—from her science self, which
we know she has constructed as commensurate with maleness. What do you make
of the fact that sheistroubled by having to separate her own self from the science
self when sheistalking and interacting with her white male colleagues, but seems
untroubled by having to learn to write scientifically as one would have to learn
another language?’

“I"mnot sure, but it feel sconsistent with other thingsthat Gretasaidwhenit came
to distinguishing between the inscriptions of science and the social context of
scienceintheacademy. UnlikeAmandaand Sylvia, Gretadoesn’t appear tofeel any
discord between the way academic scienceisrepresented through scientific papers
and presentations and the way that she constructs herself as a scientist. So maybe
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shedoesn’ tfeel like she hasto give anything up or changein order to bethe scientist
she sees as represented—inscribed—in scientific papers and presentation. On the
other hand, it soundslikeshedoesfeel likeshehastoset asideher ‘real’ self inorder
totalk and interact in the social context of science in the academy.”

Michel flipsthrough the pagesof ‘ Greta's' chapter and says, “ Thisisfascinat-
ing. | see what you are saying about the distinction Greta makes between the
inscriptionsof scienceand thesocial contextinwhichsheisforcedtooperate. Infact,
inher story ‘ Therelationshipsarethe scary part,” she speaks most eloquently about
how she hasto use inscriptions of her successin academic science—in the form of
publicationsand presentations—to gain credibility, ortoinscribeherself ascredible
when sheisinteracting in the social contexts of science.”

“Right,” | say, noticing how much fun I’m having. “Like in her stories about
trying to interact with mal e coll eagues during conferences. Thisiswhy | would say
that Gretaisusing inscriptionsto ‘write’ herself into aform of experienceinwhich
shewould otherwise feel like an outsider.”

Wesit quietly with thisideafor amoment. My mind turnsto Peter and Aaron,
and | begin to think about their stories in the context of this conversation.

“Youknow,” | say, breaking our silence. “When| think about my interpretation
of Peter’ sconstruction of academic scienceinrelationto hisconstruction of self, two
wordscometomind.”

“And what words are those?’ he asks.

“Perfectfit,” | reply

“Hmm,” he says, “why do you say that?’

“Because | never heard Peter express any disconnect between his understand-
ing of academic science and his construction of himself. He never talked about
reading inscriptions of academic science as indications of his inadequacy or
otherness. Instead, he talked about how he uses papers, grants, and presentations
to inscribe his position in the scientific community. Peter spoke pragmatically and
strategically about how he uses inscriptions to develop and promulgate a positive
reputationinhisfield. And, | believe, for themost part hetruststhat thoseinscriptions
could and would speak for the quality of his science.”

Michel’ s expression encourages me to keep going.

“Itisinteresting,” | continue, “ about half way throughmy datacollection, | talked
to Margaret—my advisor—about the impressions | was devel oping about my co-
participants and their interactions with inscriptions. Based on my early reading of
your conceptions of technologies of the self, | began thinking about thingsin terms
of how co-participants use inscriptions to ‘read’ and/or ‘write' themselves as
insiders, outsiders, or conflicted with regard to academic science.®® With a very
underdevel oped understanding of how to apply theseterms, | told Margaret that it
seemed like Peter was the quintessential insider. His construction of academic
science seemsto be perfectly commensurate with his construction of himself, and
he is completely comfortable using inscriptions to strategically and competitively
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positionhimself asinsider. Infact, on morethan oneoccasion, hetalked about using
those same inscriptionsto leave his‘mark’ on science.”

Michel asks, “Would you say that Greta is similarly strategic in her use of
inscriptionsto ‘write' herself asinsider?’

“1 think sheis,” | reply. “Asl think Aaron isto some extent. But with Greta, as
we have aready discussed, | would say her reading of the socia milieu in which
sciencetakes place positions her as outsider, but when it comesto her construction
of academic science, she uses papers, grants, and presentations to inscribe herself
asinsider. Inasimilar fashiontoPeter’ sdesiretoleavehismark onscience, Gretaal so
talked about wanting to be known as one of the top scientistsin her field.”

“1 understand what you' re saying about Greta,” Michel confirms, “but why do
you say, ‘ To some extent’ with Aaron?”’

“| guess because | don't think Aaron cares so much about being an insider.
While he appeared to be completely comfortabl e using inscriptionsto demonstrate
his competence or to make sure that he was able to progress to the next step on his
guest to becomean academic scientist, | never got the sensethat he usesinscriptions
to position himself in any perceived hierarchy or to compete for aparticular status
or reputation. Pragmatically, Aaron talked about needing to represent his work
through inscriptions so that he can continue to get funding to do the work that he
loves, but henever talked about | eaving hismark on scienceinthesameway that Peter
and Gretadid. By thesametoken, likewith Peter, | never sensed any discord between
Aaron’s construction of academic science and his construction of himself. Again,
there seems to be complete resonance.”

“Doyouthink thereisany correlation between the fact that Peter and Aaron seem
toexperiencecompleteresonancewithacademicscienceandthefact that they aremal €7’

“Certainly it has been hard not to jump to that conclusion, but | think any
correlation that we make needs to regard both academic science and gender as
constructs whose existence is accessed only through the inscriptions we use to
definethem. | think by examining similarities and differences between thewaysin
which each co-participant relates—through their reading and writing of inscrip-
tions—tothosetwo constructs, wemight beableto gain someunderstanding of how
gender differencescanbeproducedinacademicscience. Lookingatitthisway, | think
it may be relevant that neither Peter nor Aaron expresses any dissonance between
their construction of academic science and themselves as scientists when the
opposite seems to be true for Amanda and Sylvia.”

Michel takesoff hisglassesand rubshiseyes. Leaving hisglasseson thetable,
he leans back and says, “So, are you saying that one way of understanding how
gender differentiation can be produced is by looking at the degree of resonance
between each person’ s construction of academic science and gender as domains of
knowledge and their construction of themselvesin relation to those domains?’

Smilingwiththefeeling of havingthat wet bar of soapfirmly inmy grasp, | say,
“| think that’ s exactly what I’ m saying.”
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Pushing my thinking, Michel asks, “How, if at al, do you think thisideais
different fromwhat cultural differenceand critical theoristsmight suggest about the
gendered or androcentric nature of the academy?’#

“Well...” I say stallingfor time. “| think thedifferenceliesin our conception of
culture and social structures. My understanding of cultural difference theoristsis
that they tend to view culture as unified, bounded, and unchanging. Not unlike
cultural difference theorists, | believe critical theorists would suggest that social
structureslikepatriarchy arepre-existingnormsand socia hierarchies. Unlikethese
two conceptual orientations, | believe—influenced by your theori zing about knowl -
edge, power, and the self aswell as Michel Callon’s actor-network theory??—the
constructsof academic scienceand gender arehistorically influenced yetlocally and
contingently produced through the self-constituting activities of those engaged
with the network of academic science. For example, the differences | observed
between Amanda, Sylvia, and Greta's construction of self in relation to academic
science makesit impossiblefor meto see gender and academic science asuniform,
bounded, and/or static constructs. | have the sense that each of these women
experiencesacademic science, gender, andthetheir intersection differently because
each woman' s construction of academic science, gender, and their intersection is
different. | think you would say that while there is a shared genealogical history
behind each construct, each woman’s experience of that construct is locally and
contingently produced.”

“Right,” heconfirms, “whichisthereasonyouand| would contend that wecan’t
point to the gendered nature of the academy as the smoking gun behind the under-
representation and marginalization of women in academic science.”

“Exactly,” | agree. “We can’t point to the gendered nature of the academy,
because we don't believe the academy has asingular, pre-existing nature. That is
because we—along with actor-network theorists—see academic science as a self-
constituting network of relations and intersecting constructions of domains of
knowledge, modes of normativity, and understandings of the self.”

Aftertakinginwhat | haveattemptedtosay, Michel offers, “Itisindeed acomplex
phenomenon to try to understand.” Then putting his glasses back on and looking
at me, Michel wonders out loud if we shouldn’t stretch our legs and find some
refreshments. | agreewithhimas| stand to stretch. After asking for directionstothe
restroom | head out of his office. As| pass through the door, | can hear Michel on
thephoneasking hisadministrativeassistant to run out for two bottlesof wine, anice
baguette and a selection of cheeses. Laughing at the thought of sharing wine and
cheese with Michel Foucault, | find my way to the restroom.

When | return, Michel is standing at his window looking out on the Paris
cityscapesprawledbeforehim. | joinhimat thewindow andtakeintheview. Weboth
stand therein silence. | begin to think about where our conversation should take us
next. We have talked alot about how people construct some sense of ‘fit" within
academicscience. Now | feel likeweshouldtalk about therol einscriptionsmight be
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playingin producingtheeffect of disciplinebecauseafter all, | amtalkingtothefellow
whowroteDisciplineand Punish. But, rather than discussing disciplineasan effect
inand of itself, I’ m beginning to seeit inthe context of actor-network theory or what
Michel Callonreferstoas‘A Sociology of Trandation.’?

Still standing nexttoMichel atthewindow, | say, “ | wouldliketotalk moreabout
academic science as atype of normativity.”

“Why do you say that?' he enquires.

“Because, while | was talking with my co-participants, reflecting on my own
experiences, and analyzing thetranscriptionsof our conversations, | feel likel heard
about, read about, and experienced academic science as a type of normativity.”

Michel turnsand gesturesfor ustoreturnto hisroundtable. “ Please Sherie, let’s
sit. Tell my why you think it will beuseful for usto think about academic sciencein
this way?’

Pausing to gather my thoughts, | answer, “Because, | think it might shed
additional light onwaysinwhich peoplerelateto themsel ves as scientists. Combin-
ing Michel Callon and actor-network theorists' work with your own, | believe
peopl €' sconstruction of academic scienceasatypeof normativity, whoserulesand
regulations have been translated through inscriptions, serves as a definition of
allowableidentitieswith regard to academic science.”

“Hmm, | think you might be on to something, but | need to hear more.”

Asl amsearchingfor what tosay next, | find myself wishingMichel Callonwere
hereto contribute to our conversation. Then, because thiswhole sceneisdriven by
my imagination, | blink onceto find him sitting in achair to theleft of me, directly
opposite Michel Foucault who seems utterly un-phased by this sudden appearance.
Michel F. offers Michel C. a polite, acknowledging nod and then returns his
anticipating gazeto me.

“1 guess it would be helpful to say afew words about my understanding and
proposed use of Dr. Callon’ ssociology of translation, which, for many, isknownas
“actor-network theory.”” Turning my attentionto Michel Callon, | ask, “Would you
agree with my interpretation of the sociology of translation as an approach to
examining how itisthat humanand non-human (inthiscaseinscriptions) actorscome
to constitutes themselves relationally?' 2

Michel C. smiles approvingly and replies, “Yes, Sherie, | think that isafine
interpretation. | identifiedfour elementsor ‘ movements' of translationinwhich‘the
identity of actors, the possibility of interaction, and the margins of maneuver are
negotiated and delimited.’” %

Seizing the opportunity to articulate how | think thetwo Michel’ stheoriescan
work together, | look at Michel F. and say, “Thisiswhere | think combining your
conception of academic scienceasatypeof normativity with Dr. Callon’ sconception
of translation can be very useful.”

| explain, “Jan Nespor—who is an American educational researcher—argues
that trandation is auseful concept for ‘ describing how identities and alliances are
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forged through the self-constitutive activities of actor-networks.’?® Applying this
ideatomy research, | am conceptualizing academic science, withall of itshumanand
non-human entities, asan actor-network. And| amparticularly interestedingaining
anunderstanding of how that network constitutesitself through practicesthat shape
and sort would-be participants.® | guess more specifically, | am most interested in
understanding therole of inscriptionsin the practicesthat shape and sort would-be
participants.”

| wait for that mouthful to sink inand try to maintain my grip ontheslippery bar
of soap.

“1 think this relates to asking,” | continue, “how my co-participants are
disciplinedthroughtheir construction of academic scienceasatypeof normativity—
or their understanding of acceptable and unacceptable desires and behaviors for
themselves as academic scientists. These understandings define, for would-be
participants, allowable identities and interests for successful integration—enrol-
ment—into and participation within the actor-network. | believe it isthrough this
processthat potential participants—assistant professorsand doctoral candidates—
can be lost or marginalized. If the network is successful in enrolling potential
participants, the definition of allowableidentitiesand interestsisfurther stabilized
and reinforced. Those who can or will abide by, or feel no dissonance with their
understanding of acceptable and unacceptable desires and behaviors are easily
enrolled. Those who can’'t or won't abide by, or feel dissonance with these
understandings, are not enrolled, or they feel marginalized in their participation.”

Michel C. looks pleased when he turns and asks me, “What do you imagineis
the difference between those who can or will and those who can’t or won’t?’

“1 think applyingthemoment of transl ationyoucalled ' problemati zation’ * might
help us understand part of this difference.” Turning to Michel C. | ask, “Isn’'t
problemati zation the moment in which potential enrolleescometo seeanetwork as
indispensable?’3! Isn't it amoment in which actors get hooked or cometo believe
that their desires cannot be satisfied in any other network?

“Yes,” he asserts. “That's what | have suggested.”

I goon. “I think | would put Aaron, Greta, and Peter in the category of being
enrolled inthe actor-network of academic scientists. | think | would put Amandain
thecategory of not being enrolled, and | would put Sylviainthecategory of partially
enrolled. I'm thinking that maybe part of the problematization for enrolling in the
actor-network of academic science has to do with academic freedom. | say this
becausel noticedthat Aaron, Gretaand Peter—and to someextent Sylvia—all talked
about adesireto do sciencefor science’ ssake, or to pursuealineof research simply
because it intrigues them.”

“Yet,” Michel C. interjects, “when | think about your conversations with
Amanda—who shows no signs of enrolling—I have no recollection of her talking
about wanting to be free to pursue her own research interests.”

“Right!” | return. “ Perhapsthisispart of what distinguishes Amandafrom the
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others.” TurningagaintoMichel C.for confirmation, | continue. “If | my understand-
ing of the way your moments of translation work is correct, | would argue that if
Amanda is not hooked, or does not see the network of academic science as
indispensablefor her desires, itisunlikely that shewill bewillingtofully engagewith
self-constituting network negotiations over acceptable behaviors and identities.”

Nodding in agreement, Michel C. confirms, “That sounds like a perfectly
reasonable application of my theory.”

“But,” Michel F. injects, “couldn’t someone argue that scholars who desire
freedom andindependenceareprecisely what weneedin academic science, sowe' re
getting exactly what wewant.”

“Thismay betrue,” | reply, “but what if academi ¢ scienceasaconstruct defined
by inscriptions of independent scholarship isin greater resonance or overlap with
the construct of maleness or the construct of whiteness. Then, it would seem to me
that peoples’ experience of or relation to theseintersecting constructs could hugely
impact their potential enrolment, whichwould constituteakind of ‘ systematicity’ in
the exclusion of certain groups of people.”

Weall sit quietly for amoment contemplating this possibility.

“Thismakesmeask,” | continue. “Who saysindependent scholarshipisthebest
and only representation of science for the academy? How did it come to be
constructed in that way? | guessthat would be like asking, asyou did Michel, how
sexuality cameto beconstructed and experiencedintheway that it has. | suspect that
would require a different sort of dissertation.”

“1 think it would Sherie,” Michel C. responds. “But what you have saidisvery
important. Actor-network theoristslikemearguethat thingscoul d have been another
way. Because we see an actor-network as a self-constituting nexus of translations
and practices—as a construct rather than some naturally occurring phenomena—
webelievethat it could have been constructed in another way.* Academic science,
likesexuality could havebeen constructed differently. Theproblem, then, liesinthis
process being self-constituting. That is, there is no evil puppeteer that could be
eliminatedwithasinglestroke. Thisisbecause, | wouldargue, aswebecomeenrolled,
we constitute ourselves to resist aternative constructions.”

“Precisely,” | respond, “And this conversation reminds me of what | find so
troubling about the implications of actor-network theory.”

“What isthat?" asks Michel C.

“Well, I'm thinking about Jan Nespor suggesting that identities and alliances
are forged through the self-constitutive activities of the actor-network.” 33

Michel C. asks, “Why isthat so troubling Sherie?’

“Because,” | answer, “itimpliesthat by participating in the actor-network, we
are contributing to the construction of allowable identities and the stabilization of
aset of relations that position some asinsiders and others as outsiders. And actor-
network theory suggeststhisistrueevenif wedon't think wewant to participatein
excludingor marginalizing. It’ slikethestudentsintheRothand M cGinn’ sstudy who
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discipline their behavior becauseit isin their self interest to act in such away that
they will beinscribed asinsiders, or as successful in science.® They may not want
to buy into the implications of reducing the complexities of learning into a two
dimensional signifier, but if they are to be fully enrolled in the actor-network of
successful science studentsthey disciplinetheir desiresand behaviorsaccordingly.
The whol e system can be maintained and stabilized through actors' understanding
of adomain of knowledge—Ilikeacademic science—asatypeof normativity andtheir
relation to self within that normativity.”

“Good Sherie!” Michel F. exclaims. “ Thisisbeginningtomakesense. L et’ stalk
about waysinwhich youfeel you and/or your co-participants aredisciplined by the
inscriptionswith which youinteract. By talking through someexamples, | think we
might be able to get some sense of how inscriptions are acting in the relational
production of power and power differentials.”

“| canthink of several examples,” | respond. “ One of thefirst to cometo mind
isGreta sdiscussion about having to discipline herself not to spend time analyzing
the amazing specimens she and her studentsfound on adig not long ago. Believing
that one of theinscriptionsthat will count most when sheisevaluated for tenureis
her total number of publications, she feels she has to put this project on the back
burner until sheisableto increase her publications by working on smaller projects
that have aquicker turn-around time. Whilethisisaconscious—and | suspect most
would argue awise—decision on her part, | believethat Gretaisdisciplined by her
understanding of academic scienceasatype of normativity. Shehasanideaof how
many publications will inscribe her as a successful academic scientist and she
disciplines her desires and behaviorswith regard to her research activitiesin order
for that inscription—a number of publications—to be seen as well within the
established norms for publishing. | also think Greta sinteraction with numbers of
publications is part of the process by which she becomes enrolled in the actor-
network of academic scientists. Through these interactions, she has, in part,
constructedanallowableidentity for participationinthat network. And by complying
with her construction she participates in the stabilization of that network.”

As| think through this process, | am haunted by a vague sense of betrayal.

“I"malittleconcerned,” | confess, “ about how Gretaand anyoneel sewho might
read thiswill perceived what | have just said.”

“Why are you worried about that Sherie?’ asks Michel C.

“Because | don’t want to sound like I’ m victimizing thevictim.”

Michel F. says, “I’m not sure | understand what you mean.”

“Forexample,” | explain,“1’mafraid Gretacould get theideathat I’ mblaming her
forany suffering shemight beexperiencing asaresult of feeling likeshehasto comply
with expected publication rates. Thisiswhereit al getsvery slippery. | would say
that sheisnot to blame nor should she be held accountablein any singular way for
theseexpectationsany morethanawhitemal eparticipatinginthesameactor-network
should. But, both she and thewhite male, if they are disciplined by the normalizing
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functionthat inscriptionslike publication rates perform, arecomplicit inthe stabili-
zation of those norms.”

Asl say thesewords, | am reminded of aquotethat | copiedintomy dissertation
journal. Taking my journal fromthetable, | flip tothe appropriate page and read the
following quotefrom Wolf-Michael Roth to my new friends.

| feel powerlessfacinginstitutional stability and simultaneously contributetothis
stability. | feel powerless facing editors and simultaneously contribute to the
performance of editorial power. | rage against institutional immobility and
editorial power and | contributeto thisimmobility and power every timel submit
a manuscript.*®

Michel F. jumpsin, “ Thisisprecisely what I’ vebeen trying to say about power.
Andwhilel knowwhat youmeanby slippery Sherie, | think wemight beabletomake
itlessso and ease someof your concernfor victimizing thevictim. | believeyou are
correct in saying that we can’'t hold Greta responsible for establishing norms
regarding publication rates any more than we could hold Peter—a white male—
responsible. But, | do believewe can say that both participatein the stabilization of
academic science as a type of normativity by making sure they are inscribed by
numbers that comply with that normativity. If we were trying to understand how
academic science came, and continues, to be constructed as atype of normativity,
examining Peter and Greta’ sinteractionswithinscriptionstellsusonly part—albeit
animportant part—of thestory. Thereisalong history of self-constituting activities
behind Greta and Peter’'s experience of academic science. Understanding their
complicity inor contributionsto the stabilization of thisform of experience—which
could be thought of asan actor-network—is not the same as hol ding them account-
ablefor thewayspeoplearedisciplined or punishedintheir experience of academic
science. Thisis part of what | have tried to show in my geneal ogies of madness,
criminality, and sexuality.®®

A quiet knock at the door startles all three of us. Michel’s administrative
assistant peeks through the door and asks, “ Dr. Foucault, your wine and cheese are
here. Shall | bring themin?’

Jumping up to meet him at the door, Michel F. says, “Y es, Franz, please do.”

Michel C.and| quickly makeroomonthetableinfront of us. Takingthetrayfilled
with abeautiful selection of cheeses, avariety of freshfruits, aloaf of baguette, two
bottles of red wine and three glasses, Michel F. returnsto the table and placesitin
the space we have cleared. Asthe Michels are chatting in French, opening bottles,
cutting slicesof cheese, and pouring winefor each of us, | sit back and reflect onthe
work we havedoneheretoday. | certainly didn’t know wherethisconversation was
going to take us, but | am happy with the thinking | have done in the process.

Michel F. takesalong, slow sip of winewith an expression of purebliss. | too
takeinthe musky warmth of thewell-aged cabernet and smile at the richness of my
imagination. Asthetimeof theday, theeffortsof my thinking, and the effectsof the
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wineconverge; | begintofeel very tired. Lookingat Michel andMichel, | cantell that
they too are beginning to wane.

“What doyou makeof our conversationheretoday Sherie?’ asksMichel F.“ Do
you think we have helped?’

“1 dothink we' vehelped,” | reply. “ Only timewill tell what thosewho read this
conversation will make of and do with the understanding(s) they have constructed,
but | cantell you that it has been avery fruitful exercisefor me.”

“Speaking of your readers,” injectsMichel C., “What are you hoping they will
get from reading this conversation? Do you think you have accomplished what you
set out to do?”’

“1 think so,” | answer. “| set out to engage readersin a conversation about the
problem under-representation in academic science, and | hopethat | have donethat.
| set out to offer them some conceptual/theoretical lenses that they might use to
examinethisissueaswell as, perhaps, totheir ownexperiencesof theacademy. While
| would say that, in afashion | now understand as deconstruction, | tried to make
invisibleaspectsof academic science—asaformof experience—visible, | did not set
out to point my finger at root causes or universal explanation for under-representa-
tion and marginalization. In fact, given my poststructural epistemological and
ontological questioning, | would resist thisurge at all cost.”

Both men offer meawry smile.

“Fair enough,” repliesMichel F.“But doyouthink you haveoffered usanything
that will makeany differencewhenit comesto addressing under-representationand
marginalization?’

“Perhaps,” | respond, “but not in the form of targets or prescriptions.”

“What do you mean?’

“Well, | guesstheonly way that | canthink to explainwhat | meanisto go back
tomy disclosure of how useful it wasfor meto see sexuality asaform of experience
that has been constructed rather than a naturally occurring phenomenon. Seeing it
asanartificial construct that cametobeatypeof normativity inwhich | wasarbitrarily
positioned as other, helped me disrupt the damaging effects of having constructed
myself that way inthepast. Withyour helpMichel, | wasableto deconstruct sexuality
inwaysthat no longer left mefeeling abnormal or deviant; which, inturn disrupted
thehegemoniceffectsmy experienceof sexuality oncehad. Oneof my greatest hopes
would beto contributein somesmall way to the disruption of the hegemonic effects
that academic science, asaform of experience, can have. For example, | believethat
asGreta, Amandaand Sylviabecame aware of how inscriptions might be operating
on and through them, they began to talk about complying with or resisting the
arbitrary expectations that inscriptions defined without suffering from the same
feelings of inadequacy that once came with believing these definitions to be
inherently ‘ correct.””

Pausing for amoment, | take asip of wine and begin peeling ablood orange.

“1 want people,” | continue, “to question how academic science comes to be
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congtitutedinthewaysthatiitis. | want peopletoquestiontheir roleinitsstabilization
asadomain of knowledge, typeof normativity and modeof relationto self and other.
And | want people to imagine resisting normative constructions of allowable
identities and to visualize new and expansive constructions. Most importantly, by
contributing to our understanding how inscriptions can play arole in arbitrarily
defining and perpetuating a very narrow and limiting space for being an academic
scientist, | hope that we can not only denaturalize these historically narrow defini-
tions, we can also begin to think about ways to use inscriptions to create broader,
more flexible and more inclusive spacesfor being an academic scientist.”

Topping off our glassesand raising hisown, Michel F. offers, “ Thereisnoway
totell for certain Sherie, but | surely hopeour conversationtoday hashelped. | guess
itwill depend onwhat all of us(you and your co-participantsasresearchers, Michel
and | asfictitious co-constructors of meaning and the people who read this) do as
aresult of our experienceswith thisresearch.®” | understand qualitativeresearchers
of your time are suggesting that the value of ethnographies like yours should be
measured by what peopledowithwhat they haveread.® Withthatinmind, | propose
wetoast to thisthe beginning rather than the end of avery important conversation.”
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