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The purpose of this study is to determine the relationship between 
organizational health and the bullying that teachers experience in 
primary schools in Turkey. Two measurement instruments were 
used in this research. The Organizational Health Inventory (OHI-S), 
Hoy and Miskel, (1991) was used to measure organizational health. 
The Negative Acts Questionnaire (NAQ), developed by Einarsen 
and Raknes (1997) was used to measure bullying, the other 
variable of the research. The NAQ was adapted to Turkish for 
linguistic and cultural reasons. The OHI-S and NAQ were 
administrated to the 337 teachers making up the sampling of the 
research. In this study, Pearson correlation coefficient was calculated 
for all variables. Later, by using the 7 sub-scales of the OHI-S as the 
independent variables and school bullying as the dependent variable, a 
multiple regression analysis was done. At the end of the research, it 
was found that from among the organizational health subdimensions, 
Initiating Structure (IS) 4.70 was more frequently realized,   The 
Academic Emphasis (AE) 10.18 subdimension was less frequently 
realized and 50% of the teachers were exposed to bullying. Hence, 
there was a negative relationship between organizational health and 
teachers’ exposure to bullying, and organizational health was an 
indicator of bullying experience.  

 
Introduction 

 
There are various factors in the organizational structure of 

schools which affect communication among teachers. Research  in 
the relevant areas suggest that teachers are exposed to  considerable 
work loads which results in stress and frustration, and that at least 
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one third of teachers suffer from overstress and fatigue (Boyle, 
Borg, Falzon, and Baglioni, 1995; Capel, 1991; Friesen, Prokop, 
and Sarros, 1988; Friesen and Sarros, 1989; Dick and Wagner , 
2001). Kyriacou and Sutcliffe (1978) categorize the causes of stress 
in teachers into two types, physical and psychological. In  other 
studies, there are issues mentioned, such as the low status of the 
profession, insufficient salary, behaviors and attitudes of  
managers, interpersonal relations, role conflicts, and supervision 
and communication type (Borg and Riding, 1991; Pehlivan, 1993; 
Aslan, 1995; Tümkaya, 1996; Ataklı, 1999; Demir, 1997; Kayum, 
2002; Özdayı, 1990). Research shows that there is a significant 
relationship between bullying in other types of organizations and 
stress in workers (Brodsky, 1976; Einarsen, Matthiesen and Skogstad, 
1998; Zapf, Knorz, and Kulla, 1996). Einarsen and Raknes (1997) 
suggest that 23% of male workers who are  bullying victims in  
organizations suffer from psychological disorders and frustrations; 
there are psychological and psychosomatic disorders found in most  
 bullying victims. It was found that workers suffer from low self-
esteem, anxiety, depression, lack of concentration, chronic fatigue, 
sleeping disorders, digestive problems, headaches,  pain in the loins, 
irritability, self hatred, and suicidal tendencies (Bjorkqvist, Osterman 
and Hjelt-Back, 1994; Brodsky, 1976; Einarsen, Raknes, Matthiesen, 
and Hellesay, 1996; Leymann, 1990). Jennifer, Cowie, and 
Ananiadou (2003) describe bullying as a recurring condition in 
workers which causes stress. A condition must be recurring for at 
least six months to be considered bullying. The characteristic 
definition of bullying is that it is exposure to negative behaviors 
which have been recurring for quite some time. Contrary to conflict 
between workers in an organization, bullying is the systemic 
aggression by some towards one or more target persons (Hoel, Rayner 
& Cooper, 1999).  

Leymann (1993) presents evidence that poor occupational 
organization and administrative problems result in bullying. The 
research by Einarsen, Raknes, and Matthiesen (1994), Vartia 
(1996), and Zapf and Osterwalder (1998) support this view. All 
suggest that there is a strong relationship between organizational 
variables and bullying. According to Leymann (1996), some of the 
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reasons for bullying in organizations can be organizational 
relationships, dominance problems within organizations and 
leadership styles in organizations. Leadership, organizational 
culture, work stress, and occupational organizational type are 
suggested as the reasons for bullying. It is impossible for strong 
interpersonal relations to take exist in an organization with poor 
organizational health. However, job satisfaction of  teachers and 
their performance is assumed to be high in  educational 
organizations with good interpersonal relations. Generally, it has 
been found in research that there is a relationship among 
organizational health and renewal, effectivity, leadership, 
management, communication, and organizational product (Hoy & 
Feldman, 1987). this has been effective in the consideration of 
organizational health as a notable variable affecting the structural, 
interpersonal and environmental aspects of an organization. It is 
considered that there may be a relationship between  bullying at a 
school and the organizational health of that school. The aim of this 
study is to determine the relationship between organizational health 
and  the bullying that teachers experience in  primary schools in 
Turkey.  

“Organizational health” is an important concept within 
educational organizations. However,  the concept of organizational 
health was introduced into Turkish literature  quite late. A literature 
review shows that the concept of organizational health was only 
mentioned in articles and books  on administrative science    in  
1970. Başaran (1991) considered school health as a subcategory of 
organizational health in his book entitled Organizational Behavior. 
Can (1992) described  organizational health and its principles in his 
work Organization and Management, and Akbaba  carried out the 
most comprehensive research on educational institutions in 1997. 
In his doctoral dissertation entitled Organizational Health in 
Secondary Schools, Akbaba describes organizational leadership, 
organizational integrity, interaction, organizational identity, and 
organizational products as the indicators of organizational health. 
In his article, “The Relationship between Organizational Health and 
Robust School Vision in Elementary School,” Korkmaz (2004) 



 6                         Educational Research Quarterly                   2007 
 
clarified the theoretical basis for organizational health and vision.  

When the relevant literature on bullying in Turkey is 
analyzed it is found that there have been only a few research 
projects published so far. Davenport’s work, Bullying was 
translated into Turkish in 2003. Also, there are articles by Yücetürk 
which were published in 2003 entitled “Unstoppable Bullying 
Applications in Organizations: A Dream or Reality?” and “The 
Dark Side of the Organizations: Bullying:” There is also the article 
by Baltaş (2003) entitled “A Phenomenon Recently Entitled: 
Bullying in the Work Place:” Thus, there is an overall paucity of  
research in Turkey on both organizational health and bullying.  
 

Workplace Bullying 
 The existence of bullying (mobbing) is one of the notable 
causes of anxiety among workers. The term bullying was used 
among animals in the 1960s and was later used to describe similar 
behavior encountered in children. In 1980s, as Leymann suggested, 
bullying was also encountered in adults in the work place 
(Davenport, 2003: 3). Further Maguire (1999) described bullying as 
“the war in organizations without blood” (Westhues, 2004: 37).  
 A victim (a victim is characterized as someone being 
subjected to bullying) is exposed to negative behaviors with ever 
increasing frequency and violence (Einarsen, 2000). Furthermore, 
these behaviors are complicated, having the characteristics of non-
physical and verbal insults. Theoretically, bullying is the source of 
stress in organizations. Bullying, as a particular social source of stress 
is the systemic oppression of a worker over time (Einarsen and 
Skogstad, 1996; Leymann, 1996; Zapf, Knorz & Kulla, 1999; Zapf, 
1996). On the other hand, bullying also comes to mean the 
psychological aggression towards an individual by a person who is 
higher in status. However, experimental studies suggest this is not an 
overt problem (Zapf, 1999).  
 Research on the causes of the bullying experienced by 
workers in organizations was carried out in terms of two categories, 
bullying victims and the setting in which bullying takes place. 
Einarsen (1999: 17) suggests jealousy as the main reason for 
bullying. Furthermore, he suggests that the strong expression self 
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confidence, lack of communication, and lack of harmony in 
organizations may be factors. Some research shows that bullying 
victims experience this process mainly because of their self 
confidence and their image of being out of touch. Those who resort 
to bullying (the perpetrators) are described as people who can 
easily be provoked. When perpetrators are studied, the findings 
suggest that they are aggressive individuals with weak characters 
(Randall, 1997; Jennifer, Cowie, & Ananiadou, 2003). However, 
Höel, Rayner, and Cooper (1999) suggest that perpetrators who 
bully others cannot be considered to have complete characters. In 
the research carried out by Salmivalli, Lappalainen, and Lagerspetz 
(1998) at schools, the bullying process was analyzed as consisting 
of the perpetrator, the accomplice to the perpetrator, a setting 
conducive to bullying, triggerers, and victim.  Zapf (1999) studied 
the causes of bullying under different terms. A victim is the the 
trigger for bullying as the perpetrator attempts to exclude him from 
the organization and provokes others against him (hocam bu cumle 
anlasilmiyor). When categorized in terms of the setting, the other 
causes of bullying are described as organizational climate, overstress, 
time pressures, and organizational problems. 
 

Organizational Health 
The concept of organizational health was used by Miles in 

1969 in his analysis of organizational health in schools. Miles 
suggested a model for the organizational health of schools and defined 
a healthy organization in the following terms: “A healthy organization 
is the one which is not static in its existing setting, but is ever-
developing itself and its skills to handle and carry on” (Miles, 1969: 
376; Akbaba, 2001: 26). The term “organizational health:” which was 
first used to express the continuous aspect of organizational health, 
was defined by Parsons, Bales, and Sils (1953),  Hoy and Tarter 
(1997),  and Hoy and Miskel  (1991) as the ability for an organization 
to adapt to its environment, to create harmony among its members, 
and to achieve to its goals (Korkmaz, 2004: 476). Some researchers 
have seen a similarity between organizations and humans and have 
suggested that an organization could be ill or healthy, just like a 
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person. The organs should be working in perfect harmony for a 
body to be healthy. Similarly, all sub-systems should be working 
regularly in harmony for an organization to be healthy. A healthy 
organization is functional; it functions regularly and can effectively 
offer goods and services. The health level of the organization is 
related to its ability to achieve instruments and goals (Altun, 2001). 

Brookover (1987) and Akbaba (2001) conceptualized 
(discussed) school health by using the concept of organizational 
climate in schools and determined significant variables regarding the 
effectiveness of schools. Hoy and Feldman (1987) identified criteria 
for healthy and unhealthy schools after developing the Organizational 
Health Inventory. Protecting the school against possible pressures 
from the environment, the leadership of the school administrator, good 
communication and interaction between teachers, students’ 
achievement, equipment used at school, etc. were included in these 
criteria. The following criteria were also used for the identification of 
unhealthy schools: aggression the pressure groups surrounding the 
school, incompetent school administrators, communication gaps 
between teachers, conflict, and low academic expectations. 

 Research on organizational health had its beginning in the 
late 1970s and rapidly advanced in the 1980s. Clark & Fairman (1983) 
regarded organizational health as a significant force in planning 
change. Childer and Fairman (1986) emphasized that counselors at 
schools may play the role of facilitators in improving organizational 
health. Kimpston and Sonnabend (1975) studied the relationship 
between organizational health in secondary schools, innovation and 
staff characteristics. Ash (1992) analyzed the relationship between 
organizational health and the opinions of teachers on innovation. Hoy, 
Tarter, and Bliss (1990) compared the effectiveness of organizational 
climate and organizational health. Podgurski (1990) researched the 
relationship between school effectiveness and organizational health in 
primary schools, while El-Hage (1980) studied the relationship 
between organizational health and effectiveness. Scherrey (1991) 
studied the relationship between the self-realization of school 
managers and the organizational health of schools. Fliegner (1984) 
studied the relationship between school leadership and organizational 
health. Ransom (1990) studied the relationship between organizational 



                Educational Research Quarterly                 9 
 

 Volume 31, No. 2, 2007 

health and the elements of participatory management. As Hoy and 
Miskel (1991) and Hoy and Tarter (1997) state, in a healthy school, 
the technical, managerial and personnel institutional levels are in 
harmony, and the harmony between these three levels should be made 
manifesting teaching and student learning (Korkmaz, 2004: 477). 

The studies carried out on organizational health abroad have 
also affected the Turkish educational system. The consideration of 
organizational health as a variable which affects organizational 
performance within the Turkish educational system resulted in various 
new legal regulations. Concepts such as organizational effectiveness, 
leadership, performance assessment, and quality assurance also have 
begun to be discussed in our educational system. Seminars, courses, 
and certification programs are being organized based on such 
concepts. Thesis and non-thesis graduate educational programs have 
been created to improve the quality of teachers and school managers. 
 

 The Aim of the Research 
 

 The aim of this research is to identify the relationship 
between the organizational health of primary schools in Turkey and 
bullying towards teachers. Answers will be sought for the following 
questions: 
 1.    What are the opinions of primary school teachers 
regarding the organizational health of their schools? 
 2.     What are the opinions of primary school teachers about 
the frequency of bullying behaviors that they experienced at school? 
 3.    According to primary school teachers, is there a 
significant relation ship between their views on organizational health 
in their schools and the bullying they experience at school? 
 

Method 
 

Sample 
The source of data for this research comprises   399,025   

teachers who taught in primary schools in Turkey during the 2004-
2005 academic year. The sample of this research consists of 385 
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primary school teachers who attended the courses in-service training 
center courses in Aksaray and Yalova- Çınarcık-Esenköy between 
July 4th-22nd 2005. Teachers from 7 different regions of Turkey 
attended the course. These teachers came from communities and 
backgrounds of different socio-economic levels, and each was from a 
different school. Therefore, the data for the research were obtained 
from a wide area. The reason why in-service training centers were 
selected for the sampling is that there are problems of implementing 
research on organizational health and bullying in schools where both 
school administrators and teachers work. Also, the Ministry of 
National Education selected the teachers invited to the in-service 
training centers. Research questionnaires were given to 385 primary 
school teachers. Forty-one questionnaires were sent back. Seven 
questionnaires were not filled out according to the instructions: 
therefore they were considered invalid (outside the scope of the 
research). A total of 337 questionnaires were evaluated. In the 
sampling, 44.39% of the teachers were male and 45.7 % female: 63.8 
% were married, 33.2 % were single, and 2.7 % were either divorced 
or widowed. When the age diversification among the teachers in the 
sampling was analyzed, it was observed that 63.5 % were between 23- 
35. As for the ages between 36 – 48, it was 33.2 % and 3.59 % were 
49 or older. The sample group consisted of young teachers. When the 
branch diversification was analyzed, it was observed that 70.6% were 
secondary school teachers and 29.4% were   primary school teachers.  
 

Instruments 
The Organizational Health Inventory (OHI-S):  This scale 

was developed by Hoy and Miskel (1991) to measure organizational 
health.  Revised forms of the OHI-S were also published by Hoy and 
Tarter (1997) and Hoy and Sabo (1998).  The OHI-S developed by 
Licata and Harper (2001) was composed of 33 items distributed across 
6 sub-scales accounting for approximately 77 % of the cumulative 
variance.  Relatively high alpha reliability coefficient for these sub-
scales ranged from .82 to .92. The instrument used by Licate and 
Harper (2001) for their research was also used in the study.  Korkmaz 
(2004:480) also used this instrument in his research.  

Permission to use was granted by Hoy. The Organizational 
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Health Inventory (OHI-S). The instrument was adapted to Turkish 
because of linguistic and cultural differences that would affect 
translation. For reliability and validity, a pilot study was undertaken 
involving 145 teachers from 6 schools was done. After this, a factor 
analysis was carried out. As a result of the factor analysis, 39 items 
were identified as being distributed across 7 subscales, accounting for 
62 % of the cumulative variance. Five items were omitted from the 
OHI-S, as their factor loadings were under 0.30.   

Although Institutional Integrity 2 and Morale (M) 1 were 
under a 0.30 factor loading, expert opinion was elicited and it was 
determine to use these   in the research. The alpha level was 0.93. The 
Alpha levels for the subscales were Institutional Integrity (II)0.60, 
Initiating Structure (IS) 0.79,  Consideration (C) 0.90, Principal 
Influence (PI)0.71, Resource Support (RS) 0.92, Morale (M) 0.89, 
and Academic Emphasis (AE) 0.82. The Factor loads of the sub-
scales and the article numbers were as follows: Institutional 
Integrity (II) 6 items, factor loading 0.23 -0.45. Initiating Structure 
(IS) 4 items, factor loading 0.59 -0.68, Consideration (C). 5 items 
factor loading 0.57 - 0.76, Principal Influence (PI) 4 items, factor 
loading 0.42 - 0.72, Resource Support (RS) 5 items, factor loading 
0.71 - 0.81, Morale (M) 8 items, factor loading 0.29 – 0.72, and 
Academic Emphasis (AE). 7 items, factor loading 0.34 - 0.62.  

The responses varied along a four-point scale defined by 
the categories “Rarely Occurs”, “Sometimes Occurs”, “Often 
Occurs” and “Frequently Occurs.” as (1 through 4, respectively). 
When an item is reversely scored, “Rarely Occurs” receives a 4, 
“Sometimes Occurs”, a 3, and so on. Each item was scored for each 
respondent, and then an average school score for each item was 
computed by averaging the item responses for the school, because 
the school was the unit of analysis. These seven scores represent 
the health profile of the schools.  The arithmetic mean, standard 
deviation, and maximum scores were calculated for each sub-scale.  

The Sub-scales of the OHI-S cover the following issues. 
“Institutional Integrity” (II) describes a school that has integrity in 
its educational program: the school is not vulnerable to narrow, 
vested interests of community groups; indeed, teachers are 
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protected from unreasonable community and parental demands. 
The school is able to cope successfully with destructive external 
forces. Initiating Structure (IS) refers to task- and achievement-
oriented behavior. The principal makes his or her attitudes and 
expectations clear to the faculty and maintains definite standards of 
performance. Consideration (C) refers to a principal’s behavior that 
is friendly and supportive. The principal takes responsibility for the 
welfare of faculty members and is open to their suggestions. 
Principal Influence (PI) refers to the principal’s ability to affect the 
actions of superiors.  Influential principals are persuasive, work 
effectively with superintendents, and simultaneously demonstrate 
independence in thought and action. Resource Support (RS) refers 
to adequate classroom supplies and instructional materials are 
available and extra materials in schools.. Morale (M) refers to a 
sense of trust, confidence, enthusiasm, and friendliness among 
teachers. Teachers respect each other and, at the same time, feel a 
sense of accomplishment from their jobs. Academic Emphasis (AE) 
refers to school pressure for achievement. High but achievable 
goals are set for students; the learning environment is orderly and 
serious; teachers believe students can achieve; and students work 
hard and respect those who do well academically. 

Negative Acts Questionnaire (NAQ): The NAQ was 
developed by Einarsen & Raknes (1997) and was used for the 
measurement of bullying, the second major variable of the 
research. Exposure to bullying behaviors was measured by the 
Negative Acts Questionnaire (NAQ) (Einarsen & Raknes, 1997). 
In this study, the scale comprised 18 items (Cronbach's alpha 
=0.83) which measure exposure to various negative acts. All items 
use behavioral terms which make no reference to the term 
"bullying" (see Table 2 for an overview of the items included in 
this scale). This has the advantage of measuring perceived exposure 
to behaviors without forcing the respondents to label these 
behaviors as bullying. The method used to chart exposure to 
bullying in the present study seems to prevent an underestimation 
of the problem, which may occur when using methods where 
individuals label themselves as victims of bullying (Brooks & 
Perot, 1991). It also secures a somewhat more objective 
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description of the behaviors involved (see also Frese & Zapf, 1988; 
Mikkelsen & Einarsen: 2002). 

The NAQ contains items referring to either direct (e.g., 
verbal abuse, offensive remarks, ridicule) or indirect (e.g., social 
ostracism, slander) behaviors. For each item of the NAQ, the 
respondents were asked how often they had been exposed to the 
behavior during the previous six months. The response categories 
were “Never, Now or Then, About Weekly,” and about daily. A 
weekly exposure to such negative acts over a period of six months 
has been proposed as an operational definition of victimization 
due to bullying at work (Leymann, 1996; Mikkelsen & Einarsen: 
2002). 

The Negative Acts Questionnaire (NAQ) was adapted for 
the research study to account for the linguistic, expressional and 
cultural structures. For reliability and validity, a pilot study was 
undertaken involving 145 teachers from 6 schools. After this, a factor 
analysis was carried out. As a result of the factor analysis, 18 items 
were identified as being distributed across 7 subscales accounting for 
67 % of the cumulative variance. In this study, the scale comprised 
18 items (Cronbach's alpha =0.97), measuring exposure to various 
negative acts.  The factor loadings were between 0.42 - 0.82. 

 
Statistical Procedures 

Pearson correlation coefficients were calculated for all 
variables. Pearson correlation coefficients were computed for the 
relationship between the mean scores for school bullying and the 
mean scores gathered for the OHI-S. Later, by using the 7 sub-scales 
of the OHI-S as independent variables and school bullying as the 
dependent variable, a multiple regression analysis was done. 

Results 
Table 1. Summary of Descriptive Statistics for OHI-S  
OHI-S (No. Of items in 
scale) 

M SD Max Max-M 

Institutional Integrity (II) (6) 16.29 3.22 23.00 6.71 

Initiating Structure (IS) (4) 11.30 2,98 16.00 4.70 
Consideration (C) (5) 13.06 4.40 20.00 6.94 
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Principal Influence (PI) (4) 10.18 2.52 16.00 5.82 

Resource Support (RS) (5) 11.86 4,32 20.00 8.14 
Morale (M) (8) 22.33 5.38 32.00 9.67 
Academic Emphasis (AE) 
(7) 

17.82 4.53 28.00 10.18 

OHI-S Total (39) 103.76 20.32 149.00 45.24 
Note: OHI-S= Organizational Health Inventory,  

The Max-M values for the sub-dimensions of the 
Organizational Health Inventory are analyzed in Table 1. The 
“Initiating Structure” (IS) 4.70 dimension is very frequently realized, 
while the “Academic Emphasis” (AE) 10.18 subdimension is less 
often realized. The Organizational Health Inventory scores for the 
schools are quite high.  

Teachers Perception of Principal Influence (PI), which was a 
sub-scale of the OHI-S, had the lowest standard deviation. In other 
words, it was the variable with the highest homogeneity. The biggest 
change in teacher perception, except for the Standard Deviation given 
to the whole OHI-S, belongs to the Morale sub-scale. That is, it is in 
this sub-scale that the variable has the lowest degree of homogeneity 
in teacher perception. Table 1 shows the 39- item OHI-S, its sub-
scales, and the number of items related to the sub-scales. 

As seen in Table 2, almost 50% of the teachers stated 
that they were exposed to some bullying behaviors, for example, 
“Neglect of Your Opinions or Views 52,6%.”  The most frequent 
bullying the teachers daily faced was someone withholding 
Necessary Information affecting your performance”(5.89).the 
least frequent one was “Being Deprived of Responsibility or 
Work Tasks”(1.29) The least observed bullying behavior in 
primary schools was Ridicule (87,2%). However, 6.4% reported 
exposure to at least one bullying act weekly or more often, during 
the previous six months. Thus, the subjects were potential victims 
of bullying, according to the criteria suggested by Leymann 
(1996). Exposure to two different types of bullying behaviors 
weekly or more often were reported respectively by 5.4 % and 
6.4% of the respondents. Table 2 shows the incidence of the 
various bullying acts in this sample.  
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Table 2. Percentage of Employees Endorsing Each Item on the NAQ 
During the last six months, how 
often have you been subjected to 
the following negative acts in 
the work place?  

Never 
% 

Now and 
Then 

% 

About 
Weekly 

% 

About 
Daily 

% 

I. Someone withholding 
necessary information affecting 
your performance  

61.5 30.3 2.4 5.8 

2. Insulting teasing  75.5 19.0 2.4 3.0 
3. Being ordered to do work 
below your level of competence  44.8 43.9 6.4 4.8 

4. Being deprived of 
responsibility or work tasks  76.1 19.4 3.3 1.2 

5. Slander or rumors about you  72.2 22.4 2.4 3.0 
6. Social exclusion from  work 
group activities by co-workers 84.3 13.3 - 2.4 

7. Repeated offensive remarks 
about your person or your 
private life  

85.8 10.0 1.8 2.4 

8. Verbal abuse  81.0 14.2 2.1 2.7 
9. Ridicule  87.2 10.3 0.3 2.1 
10. Hints or signals from others 
that you should quit your job  84.2 12.5 0.6 2.7 

11. Repeated reminders of your 
blunders  76.6 18.8 1.8 2.7 

12. Silence or hostility as a 
response to your questions or 
attempts at conversations  

75.6 19.2 2.1 3.0 

13. Devaluation of your work 
and efforts  58.8 31.2 4.8 5.2 

14. Neglect of your opinions or 
views  52.6 37.5 5.4 4.5 

15. Devaluation of your "rights" 
and opinions with reference to 
your gender  

84.8 10.0 1.5 3.6 

16. Devaluation of your "rights" 80.1 14.1 3.1 2.8 
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and opinions with reference to 
your age  
17. Exploitation at work, such as 
private errands  79.9 13.7 3.4 3.0 

18. Negative reactions from 
others because you work too hard 58.5 33.6 4.2 3.6 

 
 
 
Table 3 summarizes the Pearson product-moment correlations 

among all the variables used in the study.  
 

Table 3.  Correlations Between  the OHI-S and NAQ Scales 
 IS C PI RS M AE OHI-S 

Total NAQ 

II 0.22
* 

0.33
* 

0.21* 0.15* 0.37* 0.12* 0.44* - 0.27* 

IS _ 0.69
* 

0.62* 0.53* 0.48* 0.54* 0.78* - 0.31* 

C  _ 0.59* 0.54* 0.53* 0.48* 0.83* - 0.35* 

PI   _ 0.48* 0.38* 0.45* 0.70* - 0.15* 

RS    _ 0.42* 0.63* 0.75* - 0.24* 

M     _ 0.62* 0.79* - 0.37* 

AE      _ 0.79* - 0.25* 

OHI-S 
Total 

      _ - 0.46* 

Note: OHI-S= Organizational Health Inventory, (NAQ)= Negative Acts 
Questionnaire         *p < 0.01 
 

The relationships among the sub-scales of the OHI-S were 
rated as Moderate to High Level. These correlation coefficients were 
between 0.12 and 0.69 and were higher than the ones first developed 
for middle schools (Hoy & Sabo, 1998; Korkmaz, 2004:481). They 
were closer to the correlations for the values which Licata and Harper 
(2001) found for middle schools. The strongest relationships among 
the sub-scales were between Teacher Perception of the Initiating 
Structure (IS) by the school and teachers’ views about 
“Consideration” (C) (r=.69, p < 0.01). This relationship was mutual. . 
That is, wherever there was an increase in the views of teachers about 
Initiating Structure (IS), there was also an increase in the views of 
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teachers about “Consideration” (C). This finding may result from the 
fact that the Initiating Structure (IS) and the Consideration (C) sub-
scales complement each other in terms of content.  

There was a highly positive significant relationship between 
Resource Support (RS) and Academic Emphasis (AE) (r=.63, p < 
0.01). The findings of the present study were similar to the findings of 
Davis (1989), Conley (1992) and Korkmaz (2004), in that there is a 
parallel relationship between Presource Support and Academic  
Emphasis, which can be thought of as resulting from effective 
leadership in schools. This was due to the fact that two important 
factors of leadership were Interpersonal Positive Relationship and 
Developing School Health. The lowest relationship was between 
Institutional Integrity (II) and Academic Emphasis (AE) (r= .12, p < 
0.01). 

The correlation coefficient between the total scores for the 
OHI-S and the NAQ was (r=.46, p < 0.01). In other words, it was 
observed that there was a highly negative significant relationship 
between the Organizational Health Inventory (OHI-S) and the 
Negative Acts Questionnaire (NAQ). This suggests that the level of 
bullying decreases at schools as their organizational health scores of 
the school increase.  

When the relationship between the sub-measures of the 
Organizational Health (OHI-S) Scale and the Negative Acts 
Questionnaire (NAQ) was analyzed; it was  observed that the highest 
level of negative  significant relationship was in the Morale (M) sub-
scale (r= - .37, p < 0.01), while the lowest level was in the Principal 
Influence (PI) (r= - .15, p < 0.01) sub-scales. There was a moderate 
level of negative significant relationship between the sub-scales of the 
Organizational Health Inventory and the (OHI-S) Negative Acts 
Questionnaire (NAQ). Other research studies on organizational 
health found a relationship between the Vision of the School (Logan, 
1993; Willower & Jones, 1965; Korkmaz, 2004), Administrative 
Stress (Trasher, 1980), Participation in Decision Making Mechanism 
(Ransom, 1991), Student Achievement, (Hoy and Woolfolk, 1993), 
Teacher-Teacher and Senior-subordinate Relationship (Hardage, 
1978), and Student Achievement (Allison, 1992). 
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Regression analyses of the sub-scale measurements for the 
Organizational Health Inventory (OHI-S) survey and the Negative 
Acts Questionnaire (NAQ) are given in Table-4. 

 
 
 
 
 

Table 4. Multiple Regression Analysis 

  
  

B Standard 
Error β t p Correlations

Zero-order Partial 

Constan
t 47,001 3,534 - 13,300 0,000 - - 

II -0,380 0,180 -0,136 -2,110 0,036 -0,307 -0,141 

IS -0,306 0,281 -0,097 -1,092 0,276 -0,344 -0,074 

C -0,496 0,193 -0,234 -2,566 0,011 -0,421 -0,171 

PI -0,434 0,288 -0,121 -1,505 0,134 -0,219 -0,101 

RS -0,025 0,169 -0,012 -0,146 0,884 -0,266 -0,010 

M -0,445 0,142 -0,252 -3,123 0,002 -0,442 -0,206 

AE -0,016 0,183 -0,007 -0,085 0,932 -0,303 -0,006 
R= 0.514                      R2 =0.264 
F(7, 219)= 11.210,           p = .000 
 

    (NAQ)= Negative Acts Questionnaire   *p < 0.01 
When the zero-order correlations and partial correlations 

between the measured variables and the dependent measured criteria 
were analyzed, the highest level of relationship was found to be the 
negative relationship between Morale (M) and Bullying, a moderate 
level of relationship was to be found to be (r= - .44, p< 0.01). When 
the other variables were controlled, the correlation between the two 
variables was calculated as (r= -.20, p< 0.01).   The lowest level of 
relationship was found between Principal Influence (PI) and Bullying, 
which was found to be (r= - 0.21); however, when the other variables 
were checked, the correlation between the two variables was  
r = -0.10.  

There was a moderate level relationship and a negative 
relationship between the Organizational Health Inventory (OHI-S) 
sub-scales and the Negative Acts Questionnaire (NAQ). It can be 
seen that there was a medium level negative relationship when the 
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other variables were checked.  
There was a significant moderate level relationship between 

all sub-scales of the Organizational Health Inventory (OHI-S) scale 
and the Negative Acts Questionnaire (NAQ) (R=0.514,     R2 
=0.264,    P < 0.01). All sub-scales of the Organizational Health 
Inventory (OHI-S) and the Negative Acts Questionnaire (NAQ) 
explain the 26% total variance.  

According to the standardized regression coefficient (β), 
the criteria’s ranking order in terms of significance was as follows: 
Morale (M), Consideration (C), Institutional Integrity (II), Principal 
Influence (PI), Initiating Structure (IS), Resource Support (RS), and 
Academic Emphasis (AE). When the t-test results for the significance 
of regression coefficients were analyzed, it was observed that the 
variables Morale (M) and Consideration (C) were significant criteria 
for bullying. Other variables did not have significant effects. The 
regression equation (mathematical model) on bullying criteria, in 
accordance with the results of the regression analysis, is given below:  

 
Table 5. Results of Regression Analysis 

Bullying = - 0,380 (II)  - 0,306 (IS) - 0,496 (C) + 0,434 (PI) - 0,025 (RS) 
-0,445 (M)  -0,016 (AE) 

The Regression analysis for the bullying criteria in, 
accordance with the total scores of the Organizational Health 
Inventory (OHI-S) and Negative Acts Questionnaire ((NAQ), are 
given in Table 6.  

 
Table 6. Multiple Regression Analysis 

  
  

B Standard 
Error β t p Correlations 

Zero-order Partial 

Constant 46.483 2.882 - 16.129 .000 - - 

OHI-S Total - .212 -.027 -.460 -.767 .000 -.460 -.460 

R= 0.460                   R2 =0.211 
F(1, 225)=60.334          p = .000 

    (NAQ)= Negative Acts Questionnaire   *p < 0.01 
 
When the zero-order correlations and the correlations between 
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the criteria variables and the dependent variable were analyzed, it was 
observed that there was a negative moderate-level relationship 
between the total scores of the Organizational Health Inventory (OHI-
S) and bullying (r= - .46, p<0.01). There was a moderate level 
significance relationship between the total scores of the Organizational 
Health and the bullying scores of the teachers (R=0.514,     R2 
=0.211,    P < 0.01). The Organizational Health Inventory total scores 
explain the 21% total variance in bullying. When the t-test results 
for the significance of the regression coefficient were analyzed, it 
was observed that the Organizational Health total scores were 
significant criteria for bullying.  

 
Discussion 

The first subproblem of the research was: What was the 
primary school teachers’ opinion on the organizational health of their 
schools? It was observed that the subdimension of Initiating 
Structure (IS) of organizational health was more realized and that the 
Academic Emphasis (AE) subdimension was less realized. The 
organizational health scores of all primary education teachers were 
also high.  These results are in parallel with the research findings of 
Korkmaz (2004).  

The second subproblem of the research was: What are the 
opinions of the primary school teachers about the frequency of 
bullying behaviors they experienced at school? At the end of the 
research, the fact that 50% of the teachers explained that they were 
the victims of bullying in the last six months shows that such 
actions make up a general type of behavior within school 
organizations. Similar results were found in the research studies 
carried out by Einarsen and Raknes (1997) and Mikkelsen and 
Einarsen (2002). The continuity of such events can be an indicator 
of bullying. High scores on questionnaire items in proportion show 
that there was negative communication between teachers. For 
example, being exposed to rumors and gossip, neglecting 
someone’s opinion and view, making fun of someone, being 
exposed to insults are the indicators of a potential problems at 
school (Einarsen & Raknes, 1997; Zapf et al., 1996; Mikkelsen & 
Einarsen, 2002).  
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 The third subproblem of the research was: Was there any   
significant relationship between primary school teachers’ views on the 
organizational health of their schools and the bullying they 
experienced at school? At the end of the research, the findings seemed 
to support the hypothesis that there was a significant relationship 
between teachers’ perception of organizational health and their 
perception of bullying. There was a significant negative relationship 
between the organizational health of their schools and the perceptional 
of bullying. In other words, at healthy schools there was a reduction 
of bullying, while a decrease in the organizational health score at 
schools brought along an increase of bullying. Zapf (1999) found a 
relationship between the organizational climate and bullying 
experience within organizations.  

When zero correlations and partial correlations among criteria 
variables and dependent (criteria) variables were analyzed, a moderate 
negative level of relationship was found between Organizational 
Health Inventory (OHI-S) total scores and bullying. When the 
relationship between the sub-scales of organizational health and 
bullying was analyzed, there were high level, negative and significant 
relationships between Morale (M) and bullying.  Healthy student 
training environments will help to provide society with healthy 
products. Also, unhealthy organizations cost too much. In similar 
studies, Namie (1999) found that 82% of those exposed to bullying 
leave the organization. This represents a considerable loss to 
organizations. Thus, the level of bullying affects organizational 
performance and organizational production in negative ways.  

The second highest relationship was found between the 
Organizational Health Consideration (C) sub-scale and Negative Acts. 
This level represents the respect and love of the school administrator 
for the teachers. This involves the open, honest and friendly attitudes 
of the school administrator. When the causes of bullying in 
organizations were studied, they found to be unhealthy, aggressive, 
jealous, and terse types of communication (Zapf, 1999:72). In an 
attempt to create a healthy school culture Consideration (C) types of 
activities on the part of the school administrator l culture make a 
contribution towards the creation of a healthy organization and 
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decrease the possibility of bullying.  

Very low negative and significant relationships were found 
for the (PI) sub-scale. This finding suggests the need for school 
administrators to influence their seniors. Influencing seniors increases 
esteem for administrators. Not being blocked by senior hierarchical 
units is a remarkable achievement for administrators. However, this 
situation does not attain its purpose in Turkey due to the centralised 
nature of the Turkish educational system.  

There is a high negative and significant relationship between 
the total s Organizational Health and Negative Acts scores. Therefore, 
bullying is an indicator of organizational health. The Bullying 
experienced in the organizations can be studied and some suggestions 
can be made regarding organizational health.  The level of bullying   
in an organization may indicate the unhealthy nature of that 
organization.  School administrators can be influential in increasing 
the health of schools.  School administrators are expected to act fairly 
and to be balanced towards teachers the creation of healthy school 
environments. Frequently, wrong attitudes and behaviors on the part 
of school administrators are the major causes of high levels of 
bullying in organizations (Baltaş, 2003). Zapf and Osterwalder (1998) 
found similar results in their research.  
 

Conclusion 
In this study, it has been observed that among the various 

organizational health subdimensions, the Initiating Structure (IS) 
dimension was much more frequently realized and that the Academic 
Emphasis (AE) subdimension was less frequently realized. It was 
determined that almost 50% of the teachers were exposed to bullying, 
that there was a negative relationship between organizational health 
and teachers’ exposure to bullying, and that organizational health was 
an indicator of bullying exposure at schools.  

School administrators should pay more attention to 
interpersonal relations to create healthy schools. They should 
intervene in the bullying between teachers and students to settle 
disputes. They should make an effort to ensure the health of their 
schools. They should establish positive relationships within the school 
environment. They should meet the expectations of the internal and 
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external clients of the school with no deviation from the school 
objectives. They should protect teachers against the pressure groups 
surrounding the school. They should provide a healthy educational-
training environment for the teachers. They should integrate the 
school objectives with the teachers’ objectives.  

Taking this research as a attending point, the following 
research may be carried out: First, research on the relationship 
between the leadership styles of school administrators and the 
incidence of bullying; second, the relationship between leadership and 
school culture; third, the psychological and other effects experienced 
by teachers subjected to bullying. 
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