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Abstract: Increasing the number of entrepreneurs is not just a school task, it requires joint work between educational institutions 
and the community. Using structural equation modeling, this research aims to investigate the role of community in promoting 
entrepreneurial careers for students, by adding achievement motivation, entrepreneurial attitudes, and entrepreneurial intentions 
as predictor variables. The population of this research was high school students in urban areas, and the sample was taken based on 
convenience sampling, with a total of 300 students participating. Data were analyzed using EFA, CFA, and structural model evaluation 
using SPSS 24.0 and AMOS 24.0. The research results show that all hypotheses are accepted, meaning that community support 
influences students' entrepreneurial career choices, as do other predictor variables. This study can provide guidance for developing 
educational strategies and policies that support the development of young entrepreneurs in the future, through predictor variables. 
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Introduction 

In the era of globalization and constant change, career choice has become crucial in individual lives, especially for 
students who are determining the direction of their future (Engel et al., 2017; Ng et al., 2017). One career option that is 
increasingly attracting attention is becoming an entrepreneur (Adha et al., 2022; Costa et al., 2016). Entrepreneurs, as 
agents of economic and social change, have an important role in advancing community and creating new jobs. This is due 
to the problem of unemployment in every country in the world, including Indonesia. Quoting data released by the 
Indonesian Central Statistics Agency, until February 2022, people with a high school education were the top contributors 
to the unemployment rate. This becomes reasonable if it is related to the meaning of high school as a secondary level of 
education designed to prepare students to continue on to higher education. However, in reality, not all high school 
graduates continue to higher education and do not have sufficient skills to face challenges in the community (Haasler, 
2020; Kvasková et al., 2023). One of the causes is a lack of skills and knowledge in entrepreneurship and a mindset that 
is oriented towards being an employee or job seeker. Therefore, understanding the factors that influence students in 
choosing entrepreneurship as a career choice is urgent. 

Entrepreneurship has been promoted as a smart career choice among students around the world (Costa et al., 2016; 
Kallas, 2019; Memon et al., 2015), this trend is also occurring in Indonesia. This is also a concern for the government 
through the Project for Strengthening the Profile of Pancasila (the Five Principles, the Indonesian State Ideology) 
Students (P5), which is part of the Independent Learning Curriculum. Where one of the emphasis is on entrepreneurship. 
Since the independent learning policy was initiated, students have continued to explore the independent learning 
curriculum in every lesson (Christanti & Sukoco, 2022; Maisyaroh et al., 2021). Various good practices in supporting the 
project are also carried out by many school mover (Hadian et al., 2022; Rondli, 2022). The School Mover Program is an 
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initiative aimed at achieving the vision of Indonesian Education in the pursuit of an advanced Indonesia that is 
characterized by sovereignty, independence, and has personality.  

Increasing the number of entrepreneurs is a joint task of the government, educational institutions and the community 
(Maisyaroh et al., 2019; Nowiński & Haddoud, 2019; Setiawan et al., 2021). Factors that influence intention in 
entrepreneurship, which in turn can affect students' career choices, namely the role of the community in supporting 
school entrepreneurship programs (Anjum et al., 2023; Callanan & Zimmerman, 2016; Lyu et al., 2023). Nowiński and 
Haddoud (2019) confirms that one of the roles of community can be seen as a role model and significantly influences 
intention in entrepreneurship. Communities can play a role in the education process, share knowledge and experience 
which can ultimately increase entrepreneurial motivation and improve student business performance (Adha et al., 2023; 
Juharyanto et al., 2023; Khan et al., 2021).  

The role of the community is believed to influence students' intention in entrepreneurship and career choices, but this 
depends on motivation and attitudes as determinants of intention (Bazan, 2022; Boldureanu et al., 2020; Ghasemi et al., 
2011). Some previous research conceptualize attitude and achievement motivation as factors that also influence 
students' entrepreneurial intentions and career choices (St-Jean & Mathieu., 2015; Wiyono & Wu., 2022). For examples 
research by Ghasemi et al. (2011); Maisyaroh et al. (2020) which shows the community support being able to influence 
entrepreneurial intention and career choices, through achievement motivation and entrepreneurship attitudes 
(Aggarwal & Shrivastava., 2021; Anjum et al., 2023).  

Studies related to the role of community in efforts to increase intention in encouraging career choices as entrepreneurs 
have been widely studied by scholars (Anjum et al., 2023; Setiawan et al., 2021). One effort to create new entrepreneurs 
in graduates is by growing graduates' intention and awareness of entrepreneurship, because refers to the TPB (theory of 
planned behavior) put forward by Ajzen (1991) that intention in entrepreneurship is the best predictor that influences 
entrepreneurial behavior. Although there has been a lot of research that examines models that can be used to promote 
entrepreneurial careers, there is still not much that examines the role of community in efforts to increase students' 
intention in entrepreneurship in encouraging entrepreneurial career choices. For instance, research by Khan et al. (2021) 
examines the role of community support as a factor that influences entrepreneurial intention, but does not examine other 
variables. Meanwhile Pérez-Pérez et al. (2021) in their study explained that the communities can shape students' positive 
attitudes towards entrepreneurship which in turn encourages students to choose an entrepreneurial career. This study 
attempts to fill a void in previous research, namely trying to examine in depth the role of community in encouraging 
entrepreneurship as a career choice for students through a quantitative approach to investigate the contribution of 
factors the role of community in intention in entrepreneurship and students' career choices as entrepreneurs by 
including achievement motivation and attitudes towards entrepreneurship as predictor variables. It is hoped that the 
findings from this research will provide a deeper understanding of the factors that encourage students to choose career 
as entrepreneurship. The findings of this research can also provide guidance for educational policy makers, schools and 
community in supporting the development of entrepreneurship among students. 

Literature Review 

Community Support 

The role of community in shaping individuals' thinking and behavior has received increasing attention in the social 
psychology literature (Eesley & Wang, 2017; Fong et al., 2018). According to Hyclak and Barakat (2010); and Maritz et 
al. (2022), communities serve as social environments that offer examples, beliefs, and norms that might affect students' 
decisions regarding their professional paths. Students can hone their entrepreneurial talents and contribute to the 
societal and economic advancement of their communities with the right kind of continued support. In psychology, 
education, and management studies, topics like achievement motivation, entrepreneurial attitudes, intentions, and 
students' career decisions as entrepreneurs are becoming more and more important (Asante et al., 2022; Ghasemi et al., 
2011; Lindh, 2017; Otrachshenko et al., 2022; Schoenfeld et al., 2017; Taniguchi & Hirakawa, 2016).  

The impact of community on the formation and impact of these factors has been a significant focal point in relevant 
scholarly investigations. According to a study conducted by Fong et al. (2018), there is evidence to suggest that the 
presence of a community might have an impact on an individual's degree of motivation towards achieving their goals. 
This assertion is further substantiated by the findings of Butler-Barnes et al. (2011), who discovered that entrepreneurial 
attitudes can be shaped by the impact of the social and cultural environment. Research suggests that individuals in their 
early years, are more likely to develop good entrepreneurial attitudes in societies that promote risk-taking, creativity, 
and independence (Agarwal et al., 2020; Loveridge et al., 2012). Study by Hockerts (2018) explained the effect of the 
community, such as the role of parents and successful entrepreneurs in the community, can influence students' 
entrepreneurial intentions. The availability of positive role models and social support in the community environment 
can increase students' intentions to engage in entrepreneurship (Eesley & Wang, 2017; Khan et al., 2021). Research by 
Banu and Baral (2022) shows that students who are exposed to an environment that supports entrepreneurship in the 
community are more likely to choose a career as an entrepreneur. In this context, the role of the community in creating 
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an environment that supports entrepreneurship is very important (Chang & Chen, 2020; Kallas, 2019). Based on this 
explanation, hypotheses 1, 2, and 3 are as follows:  

H1: CS has an affect on AM 

H2: CS has an affect on EA 

H3: CS has an affect on EI 

H4: CS has an affect on ECC 

Achievement Motivation  

Achievement motivation is an intrinsic or extrinsic drive that drives individuals to achieve goals that reflect achievement 
or excellence in various fields, including entrepreneurship (Adha et al., 2023; Ghasemi et al., 2011). Some studies have 
investigated the correlation between achievement motivation and entrepreneurial intention (Barba-Sánchez & Atienza-
Sahuquillo, 2012; Sabiu et al., 2018). One common finding is that students who have high levels of achievement 
motivation tend to have higher intentions to become entrepreneurs. For example, research by Heydari et al. (2013) found 
that achievement motivation positively and significantly influences entrepreneurial intentions in university students. 
Similar results were also found in research by Wiyono and Wu (2022), which shows that achievement motivation has a 
positive influence on entrepreneurial intentions among students. In addition to influencing entrepreneurial intentions, 
achievement motivation can also influence one's career choices. Students as a graduate candidate with high achievement 
motivation may tend to choose careers as entrepreneurs rather than being employees who depend on other companies 
(Ghasemi et al., 2011; Mukesh et al., 2021). Research by Chang and Chen (2020) shows that achievement motivation can 
be an important predictor in choosing a career as an entrepreneur, individuals who have a high achievement motivation 
have a tendency to start their own business. Hence, the fifth and sixth hypotheses in this study are as follows: 

H5: AM has an affect on EI 

H6: AM has an affect on ECC 

Entrepreneurial Attitudes 

Entrepreneurial attitudes refers to the views and behavior of individuals related to entrepreneurship. Entrepreneurial 
attitude is a psychological dimension that plays a key role in predicting students' intention in entrepreneurship (Hassi, 
2016; Wongnaa & Seyram, 2014). Empirical research has shown that a positive entrepreneurial attitude can increase 
one's entrepreneurial intentions (Hou et al., 2019; Wang & Huang, 2022). Students who have a good entrepreneurial 
attitudes tend to be more confident in developing their own business. Career choice as an entrepreneur refers to an 
individual's decision to pursue a career as a business owner or entrepreneur. Entrepreneurial attitudes can play an 
important role in determining this career choice (Loveridge et al., 2012; Maritz et al., 2021). Individuals with strong 
entrepreneurial attitudes tend to be more likely to choose to become entrepreneurs rather than seek traditional 
employment (St-Jean & Mathieu, 2015). Hence, the seventh and eighth hypotheses in this study are as follows: 

H7: EA has an affect on EI 

H8: EA has an affect on ECC 

Entrepreneurial Intentions 

Entrepreneurial intention refers to a student's tendency to want to start and develop their own business venture (Hirschi, 
2013). Ajzen (1991) introduced a significant theoretical framework known as TPB (Theory of Planned Behavior). 
According to this view, the primary determinant of entrepreneurial action is the intention entrepreneurial. Put simply, 
those with a greater intention towards entrepreneurship are more inclined to pursue a professional path as 
entrepreneurs. In addition, the current literature has also proven a positive and significant relationship between EI and 
ECC (Adha et al., 2022; Costa et al., 2016; Tsordia & Papadimitriou, 2015). Therefore, hypotheses 9 in this study are: 

H9: EI has an affect on ECC. 
Methodology 

Research Design 

In order to determine the characteristics that drive students in Indonesia to pursue careers in business on their own, a 
quantitative technique employing SEM has been utilized in this research. In accordance with the research objectives and 
research design chosen, this research uses a positivist philosophical approach. Studies from previous research were used 
to establish the context of the relationships between variables in this study (Adha et al., 2022; Eesley & Wang, 2017; Fong 
et al., 2018; Heydari et al., 2013; Hirschi, 2013; Hockerts, 2018).  
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Participants and Data Collection  

The research population includes high school students in the Jakarta Province area, who are classified as school movers. 
The School Mover program is an initiative by the Indonesian government that seeks to expedite the advancement of 
public and private schools across all educational levels by 1-2 steps. The primary objective of the school mover program 
is to foster holistic student learning outcomes, encompassing both proficiency in literacy and numeracy as well as 
character development. This initiative places a strong emphasis on cultivating exceptional human resources as the 
foundation for achieving these goals. The sample was taken based on convenience sampling, based on recommendations 
Nunnally (1978), the appropriate sample size should be above or close to 300 to prevent bias and error. Therefore, a total 
of 350 questionnaires were distributed to the four senior high schools that were included in the school mover program 
in the Jakarta area. Data for this research was collected from the period May 2023 to July 2023. A total of 350 respondents 
were closed, 300 of which were filled in correctly and used for data processing. More detailed demographic data of 
respondents are as follows; (a) Gender, male: 128 (42.7%) and female: 172 (57.3%); (b) Grade level, 10th: 64 (21.3%), 
11th: 132 (44.0%), and 12th: 104 (34.7%); (c) Parents' job, civil servants: 78 (26.0%), private employees: 94 (31.3%), 
military/police: 66 (22.0%), and entrepreneur: 62 (20.7%); and (d) Parents' education level, high school: 97 (32.3%), 
diploma: 52 (17.3%), bachelor: 107 (35.7%), master: 29 (9.7%), and doctoral: 15 (5.0%). 

The questionnaire as the main research instrument in this study was designed by the researcher after conducting an 
extensive review of the existing literature. The community support questionnaire (4 indicators) was adopted from 
research by Eesley and Wang (2017); Hockerts (2018), which includes indicators such as, (a) access to capital, (b) access 
to information, (c) social networks, and (d) attitudes and community support. Achievement motivation (3 indicators) 
was adopted from research by Karaman and Smith (2019), which includes indicators (a) need for achievement, (b) need 
for affiliation, and (c) need for power. Three indicators were used for the entrepreneurial attitudes questionnaire 
adopted from Liñán and Chen (2009) study, namely (a) attitudes toward achievement, (b) attitudes toward autonomy, 
and (c) attitudes toward challenges. The EI measurement scale (3 indicators) adapted on the basis of indicators 
established by Liñán and Chen (2009) including (a) desire, (b) interest, and (c) belief. The measurement scale for ECC (4 
items) was adapted from indicators developed by Tiedeman and O'Hara (1963); which was also adapted by Goh and 
Jamaluddin (2021), namely exploration, crystallization, selection and clarification. This research uses a 4 point Likert 
type scale and a total of 19 items in the questionnaire is translated into Indonesian which had been checked by experts 
so that it is easy for respondents to understand. After the school and teacher give permission, students are invited to fill 
out the questionnaire in the field. Respondents were introduced to the purpose of the study and the importance of their 
responses. Participants were informed that there was no definitive correct or incorrect answers, and that all provided 
responses would be valued and acknowledged. Moreover, survey participation is voluntary, and opinions are anonymous 
so that only the researcher knows the identity of the respondent (MacKenzie & Podsakoff, 2012). To ensure the 
questionnaire was valid and reliable, exploratory factor analysis was carried out with the help of SPSS 24.0. 

Data Analysis 

The analysis employed structural equation modeling (SEM) as the chosen methodology. Prior to employing SEM to test 
the proposed hypothesis, an initial exploratory factor analysis (EFA) and subsequently a confirmatory factor analysis 
(CFA) in order to establish the psychometric soundness of the survey concept (Byrne, 2016; Schumaker & Lomax, 2010). 
The statistical analysis involved the utilization of AMOS 24.0 software to analyze CFA and evaluate the research model, 
and SPSS 24.0 software to conduct EFA. Before analyzing SEM models, perform a comprehensive assumption test. The 
normality test shows that each indicator's skewness and kurtosis critical ratio (c.r) is less than +2.58. Meanwhile, the 
multivariate kurtosis line has c.r = 2.426. As proposed by Byrne (2016), this shows that the data is normal at both the 
univariate and multivariate levels. The outlier test was then performed according to Blunch (2013), which recommended 
a mahalanobis distance (MD) value less than chi square to suggest no multivariate outlier problem. The analysis showed 
a chi-square value of 263.823 and a most significant MD value of 165.731. 

Results  

Exploratory Factor Analysis 

The present study utilized corrected item total correlations (r) to enhance the selected items of the scale. This analysis 
aids in the elimination of inconsequential elements that may potentially impact the outcomes of exploratory factor 
analysis (EFA). As a result, all the items in the dataset had coefficients fixed at the recommended value of 0.40, as reported 
by Hair et al. (2016) and displayed in Table 1. Furthermore, in order to uphold the internal consistency and validity of 
the constructs under investigation, we employed Cronbach's alpha with a minimum acceptable level of 0.70 (Blunch, 
2013). Nevertheless, all the research constructions' coefficients surpass the predetermined threshold, and the outcomes 
are presented in Table 1. Furthermore, the Skewness and Kurtosis values for each item fell between the range of +2 to -
2, as reported by Cain et al. (2017) and Uslu and Arslan (2017) and displayed in Table 1. These findings suggest that all 
of the selected items exhibited a normal distribution. In addition, Kaiser-Meyer-Olkin (KMO) conducted to test of sample 
adequacy and Bartlett's test of sphericity to determine the appropriateness of performing EFA on the gathered data. 
According to the findings presented in Table 1, KMO value for the dataset exceeded the threshold of 0.60, the results 
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suggest that the data exhibited sufficient suitability for factor analysis (Hair et al., 2016; Tabachnick & Fidell, 2007). 
Bartlett's test of sphericity yielded a p-value of less than 0.005, further supporting the appropriateness of doing factor 
analysis on the dataset. 

Table 1. Results of Exploratory Factor Analysis 

Factor Eigen 
Values 

Explained 
Varianced (%) 

r α BTS (p) KMO 

Community Support 7.349 22.244 0.591 – 0.722 0.837 248.708 (0.000) 0.817 
Achievement Motivation 3.251 13.891 0.733 – 0.885 0.882 359.140 (0.000) 0.864 
Entrepreneurial Attitude 2.163 10.073 0.549 – 0.798 0.864 276.819 (0.000) 0.831 
Entrepreneurial Intentions 1.570 7.510 0.706 – 0.842 0.911 431.533 (0.000) 0.886 
Entrepreneurial Career Choices 1.348 6.127 0.628 – 0.754 0.906 305.952 (0.000) 0.849 

In this study, all of the measuring scales were self-reported, so we conducted a variety of tests to investigate the 
possibility of common method variance. In the beginning, it started by conducting an exploratory factor analysis in SPSS. 
This involved simultaneously loading all of the items from each construct in order to establish the minimum number of 
factors required to adequately explain the variables' variance. The results of the factor analysis revealed the existence of 
five factors, each of which had eigenvalues greater than 1.0. It appears that the common technique bias is not an issue in 
this study (Podsakoff et al., 2012), as the five separate factors accounted for 59.85% of the total variance, and the first 
largest component accounted for 22.24% (less than 50%). 

Confirmatory Factor Analysis 

The assessment of the measuring model's validity was performed by the implementation of confirmatory factor analysis 
(CFA) on all sets of constructs. Therefore, the fit indices of the CFA, presented in Table 2 have met the established 
criterion, as suggested by Kline (2016); and Hu and Bentler (1999), namely CFI = 0.952; GFI= 0.921; SRMR = 0.042; 
RMSEA = 0.050; TLI = 0.939; and CMIN/df = 2.217. 

Table 2. Goodness of Fit Indices 

Fit Indices Probability CFI GFI RMSEA SRMR TLI CMIN/df 
Cut of Value > 0.050 > 0.900 > 0.900 < 0.080 < 0.080 > 0.900 < 3.000 
Measured 0.058 0.952 0.921 0.050 0.042 0.939 2.217 
Label Good Good Good Good Good Good Good 

Nevertheless, it is worth noting that all of the loading factors presented in Table 3 exceeded the threshold of 0.50, as 
reported by Hair et al. (2016). In order to validate the reliability estimates, the researchers conducted a composite 
reliability analysis, which revealed that all constructs exhibited values exceeding 0.70, as reported by Hair et al. (2016). 
The findings of this study indicate that it is possible to establish the convergent validity. Furthermore, in order to 
establish the convergent validity, the researchers also computed the average variance explained (AVE), which was found 
to above the criterion of 0.50 for all values (Bagozzi & Yi, 1988).  

Table 3. Results of Convergent Validity 

Construct  Item Code Loading AVE CR 
Community Support (CS)   0.62 0.90  

CS1 0.83 
  

 
CS2 0.80 

  
 

CS3 0.78 
  

 
CS4 0.90   

Achievement Motivation (AM)   0.59 0.81  
AM1 0.71 

  
 

AM2 0.85 
  

 
AM3 0.73 

  

Entrepreneurial Attitude (EA)   0.67 0.86  
EA1 0.77 

  

 EA2 0.86 
  

 
EA3 0.82 
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Table 3. Continued 

Construct  Item Code Loading AVE CR 
Entrepreneurial Intentions (EI)   0.65 0.85  

EI1 0.84 
  

 EI2 0.86 
  

 
EI3 0.72 

  

Entrepreneurial Career Choices (ECC)   0.64 0.88  
ECC1 0.74 

  
 

ECC2 0.86 
  

 
ECC3 0.77 

  
 

ECC4 0.82 
  

Discriminant validity is a measure that examines the extent of comprehension by considering diverse signs associated 
with several concepts (Bagozzi & Yi, 1988). According to Hair et al. (2016), the interrelationship between elements inside 
structures is limited to the square root of the average variance shared by one of the structures. It can be seen from Table 
4 that the square root of the AVE has a greater value for all variables when compared to the correlation coefficients that 
are associated with those variables. This finding lends credence to the notion that discriminant validity has been 
demonstrated. 

Table 4. Results of Discriminant Validity 

Construct CS AM EA EI ECC 
Community Support (CS) 0.789     

Achievement Motivation (AM) 0.438 0.766    

Entrepreneurial Attitude (EA) 0.235 0.117 0.817   

Entrepreneurial Intentions (EI) 0.412 0.388 0.203 0.809  

Entrepreneurial Career Choices (ECC) 0.155 0.361 0.179 0.214 0.799 

Structural Model Analysis 

The findings presented in Figure 1 and Table 5 provide evidence of a statistically significant relationship between the 
variables CS and AM (β = 0.23, p = 0.01). This correlation supports the first hypothesis (H1) and indicates a positive and 
substantial relationship between the two variables. The subsequent impact demonstrates a noteworthy and positive 
association between the CS and EA, supporting the second hypothesis (H2) (β = 0.31, p = 0.00). The findings of this study 
also reveal a statistically significant positive correlation (β = 0.34, p = 0.00) between CS and EI, providing support for the 
third hypothesis (H3). Moreover, the statistical analysis reveals a substantial positive correlation (β = 0.25, p = 0.01) 
between CS and ECC, supporting the fourth hypothesis (H4). In the present study, participants expressed the viewpoint 
that CS had a positive impact on various aspects, namely AM, EA, EI and ECC. 

Figure 1. Results of Structural Model 

Furthermore, the findings of this study reveal a statistically significant positive correlation (β = 0.19, p = 0.02) between 
the variables of AM and EI, providing support for the fifth hypothesis (H5). In addition to the aforementioned findings, 
the statistical analysis reveals a substantial positive correlation (β = 0.27, p = 0.00) between AM and ECC, supporting the 
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sixth hypothesis (H6). The seventh hypothesis (H7) demonstrates a positive and statistically significant correlation 
between EA and EI (β = 0.46, p = 0.00). The findings of this study reveal a statistically significant positive correlation (β  
= 0.37, p = 0.00) between EA and ECC, providing support for the eighth hypothesis (H8). Moreover, the results indicate a 
positive and statistically significant correlation (β = 0.28, p = 0.00) between EI and ECC, supporting the ninth hypothesis 
(H9).  

Table 5. Results of Hypotheses Testing 

Path  β p Cut of Value Decision 

CS → AM 0.23 0.01 0.05 H1 Supported 
CS → EA 0.31 0.00 0.05 H2 Supported 
CS → EI 0.34 0.00 0.05 H3 Supported 
CS → ECC 0.25 0.01 0.05 H4 Supported 
AM → EI 0.19 0.02 0.05 H5 Supported 
AM →ECC 0.27 0.00 0.05 H6 Supported 
EA → EI 0.46 0.00 0.05 H7 Supported 
EA → ECC 0.37 0.00 0.05 H8 Supported 
EI → ECC 0.28 0.00 0.05 H9 Supported 

Discussion 

Using structural equation modeling, this research aims to investigate the role of community, achievement motivation, 
entrepreneurial attitudes, and entrepreneurial intentions in promoting entrepreneurial careers for high school students. 
The option of pursuing a profession as an entrepreneur holds considerable appeal for several individuals in the 
contemporary age of globalization and information technology (Adha et al., 2022; Chang & Chen, 2020). The achievement 
of an entrepreneur is contingent upon not only their proficiency in business knowledge and abilities, but also their 
psychological and social elements (Bazan, 2022; Tantawy et al., 2021). The findings of this study demonstrate that 
community support, achievement motivation, entrepreneurial attitudes, and entrepreneurial intentios have a significant 
influence on student's career decision to pursue entrepreneurship. The provision of community support, encompassing 
expressions of gratitude, commendation, and motivation from those within one's social network, including friends, 
neighbors, and the local community, has been investigated as a significant factor in fostering students' drive to achieve 
academic excellence (Fong et al., 2018; Roundy, 2022; Taniguchi & Hirakawa, 2016). The provision of community 
support, namely through the celebration of student accomplishments, has the potential to enhance their self-confidence 
(Cook et al., 2016). When students see a sense of worth and appreciation from their community, it tends to enhance their 
motivation to attain higher levels of academic accomplishment. This exemplifies the impact of community support on 
students' drive to attain academic success. In addition, scholarly research conducted by Banu and Baral (2022); Wiyono 
and Wu (2022) suggests that community-based social support plays a significant role in assisting students in 
surmounting barriers and navigating problems encountered in the pursuit of their objectives. Supportive communities 
play a crucial role in facilitating the establishment of robust social networks for students, enabling them to readily access 
assistance and guidance when confronted with challenges. This can assist individuals in maintaining their motivation 
and persevering in the face of challenges. 

Students' views about entrepreneurship can be shaped to a certain extent by the support of their communities in a 
number of different ways. First, according to Chang and Chen (2020), schools that foster an environment that promotes 
creativity, innovation, and an entrepreneurial spirit are more likely to produce graduates with good attitudes toward 
entrepreneurship. According to Cohen and Katz (2016); and Kim and Park (2019), when students are exposed to an 
atmosphere like this, they are more likely to recognize chances for business all around them and are more likely to feel 
at ease taking risks while operating their own businesses. Second, having support from the community can assist students 
in understanding the significance of entrepreneurship in the process of job creation and the expansion of the local 
economy (Loveridge et al., 2012). When local communities have a better understanding of the potential economic 
benefits that might be generated from local enterprises, they will be more supportive of students' efforts to become 
entrepreneurs. 

Intentions of students to establish their own businesses are significantly affected by the support of the community 
(Eesley & Wang, 2017; Hockerts, 2018). The presence of supportive communities can serve as a catalyst for students' 
intention towards embarking on an entrepreneurial path. This research is in line with previous research, for instance, 
the exposure of students to accomplished entrepreneurs within their local community and the reception of motivational 
narratives regarding their entrepreneurial endeavors have been found to enhance their inclination towards adopting a 
similar career trajectory (Boldureanu et al., 2020; Memon et al., 2015). This study also complements the results of 
previous research, although many have highlighted the role of the community, but still many previous studies emphasize 
the influence of the family (Adha et al., 2023; Cook et al., 2016), while this study focuses more on relationships with 
practitioners or the business world. Furthermore, it has been shown that communities that offer resources and 
infrastructure to foster the development of entrepreneurial abilities have the potential to enhance students' intents 
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towards entrepreneurship (Baldo et al., 2023; Maisyaroh et al., 2021). The provision of training, mentorship, and other 
essential resources to students enhances their likelihood of cultivating strong entrepreneurial intentions.  

Communities that place importance on entrepreneurial careers and offer assistance to entrepreneurs within their 
locality can create avenues for students to pursue entrepreneurial professions (Agarwal et al., 2020; Banu & Baral, 2022). 
When students see that being an entrepreneur is a respected and valued option in their community, they are more likely 
to consider the career. In addition, community support can also influence students' decisions in terms of the resources 
they need to start their own business (Hockerts, 2018; Uysal et al., 2022). Communities that offer students opportunities 
to access venture capital, valuable information, and extensive business networks can enhance the appeal and feasibility 
of pursuing entrepreneurial career paths. Venture capital provides critical financial support that budding entrepreneurs 
often need to start and scale their ventures. Access to funding reduces financial barriers, enabling students to turn 
innovative ideas into viable businesses (Veleva & Bodkin, 2018). Access to information related to valuable market 
insights and industry trends allows students to better understand market needs and demands (Lyu et al., 2023). This 
information helps refine business ideas and strategies, increasing the chances of success. Extensive business networks 
create opportunities for collaboration, partnerships and synergies between students, entrepreneurs, investors and 
industry leaders (Eesley & Wang, 2017). Collaborative efforts often result in innovative solutions and greater market 
reach. The provision of community support can also aid students in surmounting the apprehension and ambiguity linked 
to embarking on an entrepreneurial path. Becoming an entrepreneur often entails substantial risks, and the provision of 
social support might enhance students' confidence and preparedness in confronting this formidable undertaking (Eesley 
& Wang, 2017; Kallas, 2019). 

Conclusion 

The influence of the role of community support on achievement motivation, entrepreneurial attitudes, entrepreneurial 
intentions, and students' career choices as entrepreneurs is confirmed in this study, the results of this study certainly 
add new insights into the importance of the role of community in encouraging students to choose a career as an 
entrepreneur. Community support can motivate students to achieve higher, develop positive entrepreneurial attitudes, 
increase their entrepreneurial intentions, and make career choices as entrepreneurs more attractive. This adds to the 
knowledge that it is not only the role of family and entrepreneurship education that can encourage students to choose a 
career as an entrepreneur, furthermore schools can involve the community especially practitioners and local industries 
to contribute in promoting entrepreneurial careers. Community support can take the form of appreciation, recognition, 
training, access to information related to entrepreneurship or even the provision of financial resources. All of these forms 
of support can help students develop their potential as successful entrepreneurs, which in turn can make a positive 
contribution to economic growth and development of local communities. 

Recommendations 

Based on the results of the study, practical recommendations are formulated for schools, namely the need to encourage 
and formulate programs such as guest teacher programs, training, the formation of entrepreneurial communities 
involving the community and business actors in supporting entrepreneurship development in schools that need to be 
improved to motivate students to choose careers as entrepreneurs. In addition, this research can provide guidance for 
developing educational strategies and policies that support the development of young entrepreneurs in the future. For 
future researchers, the recommendations formulated can use a qualitative research approach, in order to obtain in-depth 
information related to efforts to increase the role of community support in promoting student entrepreneurial careers, 
this information can be in the form of what programs can be implemented, how to effectively involve the community in 
school entrepreneurship activities and by considering the local social and cultural context, because community support 
can vary in various environments. 

Limitations 

This research is also not free from several limitations, including: (1) Age of Respondents: This research only involved 
high school students, so the results may not be applicable to older or younger age groups; (2) Study population: The study 
findings may have limitations in terms of generalizability, as the study population was only high school students in urban 
areas, which may not be representative of remote areas; (3) Limitations in Measuring Community Support: Measuring 
community support may be subjective and can be interpreted in various ways by students. 
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