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form 12/09/2023 the majority of corpus-related research focuses on the
teaching of writing. Via a systematic review of previous
studies and a survey of language corpora available, this study
aims to ascertain whether and to what extent the teaching of
speaking, especially of conversation skills, to EFL learners,
has been informed by existing language corpora, to identify
spoken English corpora available and discover whether they
have been informed by insights from such an approach to
studying conversation as Conversation Analysis (CA). Finally,
the study suggests possibilities for incorporating CA insights
such that CA-informed, corpus-driven language pedagogy
can be materialized. Previous studies on the use of corpora
for teaching speaking were examined and spoken language
corpora available were identified along with how they have
been recommended and applied to the teaching of speaking,

Accepted
24/09/2023




Jaihow & Sinwongsuwat (2024), pp. 264-285

as well as possibilities for developing CA-informed corpora
of spoken English for conversation teaching. The study
revealed that conversation teaching in the EFL context
remains to be informed by corpus linguistics. Accessible
spoken English corpora are not yet geared towards language
teachers and learners, and there remain issues to be resolved
before employing the available corpus data and confirming
its efficacy in teaching EFL conversation or speaking in
general.

Keywords: conversation analysis, corpus-driven language
pedagogy, corpus linguistics, teaching EFL speaking,
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Introduction

Communication skills in languages such as English are undoubtedly
one of the essential attributes of global citizens in the 21st century. With the
growing worldwide demand for English in international interactions across
different arenas in the digital age, it is difficult to imagine how EFL learners
could advance in their professional growth without effective English
communication skills (Stauffer, 2022). Therefore, even with available
technology for communication aids, teaching of L2 skills such as English
conversation or speaking skills in general is becoming even more crucial for
real-time communication, particularly interaction with speakers of other
languages, especially those with little literacy.

While communicative approaches such as Communicative Language
Teaching (CLT), which promote students’ engagement in authentic
conversations and materials, have always been touted in EFL settings such as
Thailand, English conversation skills are often taught using prescribed
commercial textbooks with invented written conversations as models and
scripted talk as the target output (Pitaksuksan & Sinwongsuwat, 2020),
leading to inadequacy of its value of serving learners’ personal, cultural, and
social needs (Nunan & Richards, 2015). EFL teachers reported several major
challenges when teaching speaking, including their own and students' limited
outside-of-class exposure to English, which led to a lack of teaching and
speaking confidence, an inability to effectively teach conversation and
propetly assess students' performance, and a lack of understanding of the
genuine nature of what they teach to be able to provide adequate explanations
due to the complexity of speaking (Burns, 2017). Some EFL instructors even
struggle to find the right training and materials designed especially for
teaching conversation (Wessels et al., 2017). Without adequate professional

LEARN Journal: Vol. 17, No. 1 (2024) Page 265



Jaihow & Sinwongsuwat (2024), pp. 264-285

development and access to appropriate, well-structured materials that
promote conversational skills, teachers may struggle to design effective
conversation lesson plans and activities.

Learners, on the other hand, are also faced with difficulties when
trying to develop their conversation skills. Most are reportedly reluctant to
speak English due to limited exposure to authentic face-to-face
communication in English, a high level of anxiety caused by evaluation,
teaching and learning methods, and the face-saving, hierarchical culture
which makes them reluctant to talk in public or in front of authority figures
like their teachers (Roberts & Cooke, 2009; Savasci, 2013). Their lack of
motivation and limited knowledge of vocabulary are also an issue (Ansari,
2015; Paneerselvam & Mohamad, 2019).

To help learners in particular to overcome these challenges, a variety
of teaching methods were recommended in the literature. For example,
Handayani (2016) and Mansor and Rahim (2017) suggested using Instagram
to enhance learners’ speaking skills in the classroom by asking them to talk
about familiar topics such as their trips and celebrities. The flipped classroom
was also introduced as a method to stimulate active discussions among
learners (Handayani, 2016). Othman (2014) made use of debates in
developing learners’ critical thinking skills via speaking. Paneerselvam and
Mohamad (2019) recommended the use of games to motivate learners to
participate actively in speaking activities. Storytelling has also been reportedly
used as a means of enhancing EFL learners’ communication skills (Tambunan
et al., 2018).

Amidst such an array of methods introduced to make teaching
speaking more effective, corpus-based teaching has also been extensively
discussed in previous literature. With its revolutionary impact on classroom
practice (Flowerdew, 2009; Hunston, 2002; O'Keeffe et al., 2007), corpora
have long played an important role in language education since they may be
used to teach both written and spoken language. However, to date, most of
the research on the use of corpora for language instruction has focused
mainly on the application of corpora of written data and corpus techniques
for teaching writing, and very little has been done to maximize its benefits for
teaching speaking (Akkoyunlu & Kilimci, 2017; Cobb & Boulton, 2015; De
Cock, 2010).

To address previously discussed challenges in teaching speaking,
especially regarding limited exposure to authentic L2 input in and outside the
classroom, the use of language corpora has been recommended when
developing materials for teaching speaking. Burns (2017) recommended that
corpora of spoken language be developed that can help learners deepen their
understanding of how English is used to meet their real needs in both local
and global contexts. Through the lens of Conversation Analysis (CA),
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Lazaraton (2014) in particular observed that EFL speaking materials were
largely based on invented, scripted dialogues free of natural features of
spoken language and unidentifiable with any real speakers of English (see also
McCarthy & O’Keeffe, 2004). Without authentic language data and engaging,
meaningful tasks appropriate to learners in the classroom, it is difficult to
imagine how students will be able to notice naturally occurring features of
language use and successfully apply what they learn in real-life situations.
Roberts and Cooke (2009) reported that the use of commercially created
materials to teach English in the workplace failed to prepare adult learners for
real-life workplace communication.

Corpora of spoken English that offer input from various natural or
near-natural speech settings are therefore essential for teachers to create
materials to develop their learners’ speaking skills appropriate for real-life
interaction. Such input will provide learners a greater chance to be exposed
to natural features of the target language and make them aware of these
features. Markee (2005) and Seedhouse (2005) concurred that explicit
knowledge of interactional practices in constructing conversation as revealed
via Conversation Analysis (CA) is crucial for teaching and conversing in a
second language, and their ideas of CA-informed language pedagogy has been
resonated in works by several scholars in numerous contexts (see, e.g.,
Barraja-Rohan, 2011; Fujii, 2012; Sinwongsuwat et al., 2018; Wong & Waring,
2020). Such knowledge has been proven to help learners navigate through 1.2
conversations with more confidence and equips them with the ability to deal
with common communicative problems more effectively. CA transcription
of genuine talk-in-interactions can help learners understand spoken language
features and interactional practices such as turn-taking, sequencing, and
repair. If used propetly, CA-informed transcription also has the potential to
enhance transcribed features of existing spoken language corpora for
pedagogical purposes. Despite the scarcity of research that delves into the
new perspective on integrating conversation analysis into corpus linguistics,
O’Keeffe and Walsh (2012) argued that adopting such an integrated approach
in a speaking classroom can provide better insights into the connections
between interaction patterns, language use, and learning than using only either
one of them.

While it is expected that utilizing the wealth of input from empirical
corpus data will make the creation of today's ELT materials even more
effective and while there are several other recommendations for teachers to
incorporate insights into natural talk-in-interaction from CA into speaking
pedagogy (Burns, 2017; Lazaraton, 2014; McCarthy & O’Keeffe, 2004;
O’Keeffe & Walsh, 2012), it is still unclear how and to what extent these
recommendations have been implemented over the years when it comes to
teaching speaking. Therefore, before conducting any further research into the
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efficacy of CA-informed corpus-driven pedagogy in improving EFL learners'
speaking performance, this paper aims to explore the existing body of
research investigating corpus-data-driven pedagogy in teaching speaking and
explore the possibilities of incorporating CA insights into it.

Obijectives (OB))

Accordingly, the purposes of this manuscript, driven by documentary

research, are threefold.

1. To determine whether the teaching of conversation to EFL
learners has been informed by corpus linguistics. If so, how
and to what extent?

2. To identify spoken language corpora available for teaching
speaking, describe their characteristics, and determine
whether they have been informed by CA.

3. To suggest possibilities for CA integration into corpus
development to enhance the efficacy of corpus-based
teaching in improving EFL learners’ conversation skills.

Methodology

Since this is a primarily documentary research study, a systematic
approach to reviewing previous literature was adopted generally following the
Preferred Reporting Items for Systematic Reviews and Meta-Analyses
(PRISMA) 2020 guidelines explained in Page et al. (2021) and the weaker
version of systematic reviews as defined in Sataloff, R. T. et al. (2021).

To fulfill OBJ1, in adherence to PRISMA items 6-9, concerning
eligibility criteria, information sources, search strategy, selection, and data
collection process, the data examined in this study were obtained from the
authors’ internet keyword search, including publications from 2013 onwards
in the top three academic research databases most institutionally recognized
in humanities and social sciences, namely Scopus, Web of Science, and ERIC.
The keywords used in the search were corpus linguistics, spoken English corpora,
teaching speaking, and EFL. The focus was on research/review articles,
conference proceeding papers, and book chapters containing these keywords.
Since the search of the ERIC database bore no target publications, the
investigation was scoped down to two databases: Web of Science and Scopus.
The Web of Science search in April 2023 rendered 17 publication titles. In
Scopus, the search produced only two titles. Given the limited number of
titles retrieved from these databases, attempts were also made to conduct a
free search on Google Scholar for additional titles related to the teaching of
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conversation or speaking to EFL learners that have been informed by corpus
linguistics, and only one matching title was found, namely, Sahin Kizil and
Savran (2018), as shown in Appendix A.

Following PRISMA items about the inclusion and exclusion criteria
of studies for the review, all the retrieved titles were skimmed to determine
whether they report the use of corpora in teaching speaking. Those papers
not doing so were discarded while those relevant were thoroughly examined
to discover how a corpus or corpus data was used in the process of teaching
speaking. At this stage, a preliminary analysis was performed by the first
author to decide whether or not the papers met the inclusion criteria. Then,
a summary of each study was prepared, followed by a discussion with the
second author to confirm the data and the process of screening the papers
following PRISMA item 10a. (See Appendix A for a list of publications
obtained from the search). Finally, the summaries of the studies were
synthesized following PRISMA item 13 to address the question of whether
the teaching of speaking, especially conversation, to EFL learners has been
informed by corpus linguistics.

To address the second research objective, the spoken language
corpora available for EFL teaching were identified and how they have been
recommended and applied to the teaching of speaking were then determined.
Listing spoken corpora of all languages, the Common Language Resources
and Technology Infrastructure (CLARIN) database, available at
https:/ /www.clarin.eu/resource-families /spoken-corpora (accessed in June
2023), was screened for the corpora of spoken English only along with the
list of well-known and influential corpora prepared by Xiao (2008). Around
35 corpora of spoken English were found in these two sources. Based on the
descriptions given in both of these sources, each corpus was then examined
concerning the language represented, size, and tags or annotation. Of these
35 corpora, only nine were made available to the public on the web or via
download; the rest were not accessible (See Table 1). Additionally, only one
of the nine, i.e., Griffith Corpus of Spoken Australian English (GCSAusE),
adopts the annotation system with a CA transcription convention.

The findings from OBJ1 and OBJ2 will reveal possibilities for the
construction and integration of CA-informed corpora of spoken English into
conversation teaching to enhance its effectiveness in developing EFL
learners’ conversation skills, which is OBJ3 of this paper.

Findings and discussion

Has the Teaching of Conversation to EFL Learners Been Informed
by Corpus Linguistics?
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Despite the availability of both written and spoken English
represented in a corpus, research studies involving the use of corpora in
teaching the written language have outnumbered those applying corpus data
to the teaching of speaking despite the latter being the basic skill of learning
a language. Out of 19 publication titles retrieved from 2013-2023, four papers
related mainly to the use of corpora in writing. One title by Yin (2015) shows
how data from spoken language corpora can inform the use of cohesive
devices in a news writing class. Three others that appeared in the search
results, i.e., Babanoglu (2014), Gu and Xu (2021), and Kayumova et al.,
(2017), were oriented towards understanding English as a second or foreign
language writing by examining learner written corpora or comparing EFL-1.1
written corpus data rather than using corpora for the benefit of teaching
speaking.

The other papers were found more relevant to the use of corpora in
teaching speaking. Studies such as Khojasteh and Shokrpour (2014)
highlighted the pedagogical benefits of language corpora, revealing the
mismatch between language use in corpora and textbooks and recommending
the development of corpora-informed materials for language teaching.
Geluso and Yamaguchi (2014) used the Corpus of Contemporary American
English (COCA) in an EFL speaking class to enhance Japanese learners’
speaking fluency by having them search for interesting words or phrases in
reading or audiovisual materials and uncover their various patterns of use in
the corpus that would aid them in subsequent speaking-related tasks.
Similarly, Alfehaid (2018) discovered a positive impact of the use of online
resources such as COCA and the British National Corpus (BNC) on the
speaking fluency of EFL learners in Saudi Arabia. A corpus has additionally
been used as a guide for Russian EFL learners to discover pronunciation
patterns of connected speech (Khoroshilova et al., 2015).

Other studies began to evaluate different corpora in terms of their
benefits for L2 teaching and learning purposes. Dang et al, (2022)
investigated teachers’ and learners’ perceptions of the usefulness of wordlists
and the knowledge gained from mainstream corpora COCA2000/the British
National Corpus (BNC) compared to other corpora, suggesting the greater
coverage and merits of these corpora for learning English lexical items.
Attempts were also made to validate the use of a corpus of spoken English
in the media such as Internet TV against BNC for teaching speaking. Via a
comparison of the distribution of formulaic sequences (FSs) in a corpus of
internet television (the iTV corpus) with the everyday spoken English
component of the BNC, Lin (2014) confirmed the wvalidity of internet
television as a resource for EFL learners’ F'S acquisition, as the frequency of
FSs appears directly proportional to everyday speech. Chen et al., (2014)
confirmed the benefit of using available technology such as GRASP, an
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automatic reference aid for formulaic expressions, to improve EFL learners’
fluency in productive skills.

The remaining three titles were related to building I.1/L.2 corpora.
Two, i.e., Kwon (2022) and Geng-Yontem and Eveyik-Aydin (2022), tried to
build corpora of EFL learners’ spoken English while the other attempted to
build a corpus of spoken L1 other than English for pedagogical and linguistic
purposes, i.e., Garrote et al., (2015).

Five papers, i.e., Roca-Varela (2013) and Sung and Kim (2016), used
a corpus-based method to analyze linguistic items used in EFL learners’
spoken English such as high-frequency words and phrasal verbs to identify
problems that need to be addressed in teaching. Neves (2020) used corpus
analysis to understand learners’ construction of L2 discourse. The other
studies also used the corpus analysis method and offered findings that can
inform teaching speaking. Namely, Huang and Graf (2020) compared the
speech rate and pausing between L.2 and L1 English speakers of the same
proficiency levels to understand fluency phenomena. Finally, Wang and Zou
(2019) used the method to conduct a comparative analysis of the prosodic
use to understand the prosody of fee/in Chinese EFL learners' public speaking
compared with native speakers.

Like Gabrielatos (2005), to motivate learners and enable them to
develop skills in recognizing language patterns from corpus data, it is essential
to make a pedagogical shift from focusing mainly on rote learning of fixed
rules and exceptions or only on one correct answer based on examples taken
out of context to recognizing patterns and alternatives of actual language use
in genuine contexts. Based on the additional Google Scholar search, Sahin
Kizil and Savran (2018) agreed that this is also true for speaking where
learners’ motivation to improve their speaking skills can increase when they
notice features of spoken language such as hesitations, pauses, and narrow
range of vocabulary used in naturally occurring conversation of native
speakers. The study shows that corpus-informed approaches significantly
impact lower-level students' language learning, contrasting the belief that
mostly advanced English learners benefit from corpus-based instructional
sources (Granath, 2009; Hunston, 2002). Both upper and lower-level students
have a positive attitude towards corpus-based learning since it can motivate
their confident participation in speaking activities. This is similar to Boulton
(2009), who contends that even lower proficiency level learners could benefit
from data-driven learning.

Several benefits of corpus-informed materials such as commercial
textbooks and dictionaries have been pointed out in the literature. McCarthy
(2004), in particular, promoted the genuine value of these materials as they
rely on actual usage of language, frequency information, and authentic
contexts, and can highlight the differences between spoken and written
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language. Examples used in corpus-informed materials are adapted from real
usage, and a corpus-informed syllabus prioritizes grammar and vocabulary
that is most useful for learners, incorporating language previously overlooked
in teaching communication. Via corpus data, subtle meanings behind words
and expressions can also be revealed. Specialized corpora can additionally be
analyzed to cater to specific learners' needs, such as academic or business
contexts, to provide tailored materials for learners studying abroad or
working in a second language, for example. Through these materials including
coursebooks and dictionaries, teachers can predict common errors and
provide their learners with authentic language experience without requiring
target language immersion.

Learners should also become more motivated to learn as these
materials provide them with modern, everyday language that aligns with real
conversations, movies, and media. This non-artificial language, which
includes widely used words, phrases, and grammar, can ensure faster and
more efficient learning experiences. Such a corpus-informed pedagogical
approach also helps learners understand essential language for basic
communication and improve their listening and speaking skills while
promoting social communication and enhancing their communication
effectiveness (McCarthy, 2004).

Decades later, while maintaining that real-world social interaction
cannot be represented in exemplary single sentences, McCarthy and
McCarten (2022) still stress the need for sample utterances in a wider context
and the necessity of using corpus data in teaching conversation. According to
previous literature examined, although spoken corpora have been strongly
advocated by scholars for EFL teaching (see Caines et al., 2016), there has
hardly been any thorough examination into how they might be used in the
classroom to teach everyday conversation skills and whether they are helpful
in doing so.

To What Extent Have Spoken Corpora Available for Teaching
Speaking Been Informed by CA?

Regarding OBJ 2, based on the survey of spoken language corpora
available, it was found that the majority are not readily accessible online
despite attempts with either the corpus title search adopted in this study or
recommended links provided in the literature (see Xiao, 2008). Shown in the
table below are nine out of over 35 corpora with transcribed spoken texts
with or without audio-video recordings which are accessible for download or
for display via web search engines.
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Table 1

Corpora with Transcribed Spoken Texcts Accessible for Download or Display via the

Web Search Engines

Corpus

Description

Transcription and Annotation

1. The British National
Corpus (BNC)

represents British English of
the late 20% century (from
1960-1993); contains face-to-
face conversations between L1
speakers of British English;
covers informal everyday
conversation

2. Spoken BNC2014

contains contemporary British
English conversations between
friends and family members
recorded in casual settings
(mostly at home); the speakers
self-recorded these
conversations using the built-in
audio recording feature on their
smartphones.

3. The Longman British
Spoken Corpus (LBSC)

contains natural conversations
from a representative sample,
including lectures, business
meetings, and chat shows,
being the first systematic large-
scale collection of spoken data,
part of the British National
Corpus.

speech orthographically
transcribed not following any
particular conversation analysis
conventions; transcripts
annotated with word-class
information and lemmatized;
texts detailed with metatextual
information; concordance
software allowing both keyword-
in-context (KWIC) and sentence
views (See examples in Appendix
B.); larger, extended contexts of
the keyword provided

4. Buckeye Corpus of
Conversational Speech

(BCCS)

contains high-quality recordings
from 40 speakers of American
English in Columbus, Ohio
conversing freely in
sociolinguistic interviews

orthographically transcribed and
phonetically labeled especially for
research and acoustic training
related to variation in English
pronunciation; concordance
software not accessible online

5. Griffith Corpus of
Spoken Australian
English (GCSAusE)

a collection of 40 audio
recordings and transcriptions of
spoken interaction amongst
Australian speakers of English,
and users of English in
Australia more generally

recordings transcribed using
Conversation Analysis
transcription conventions along
with orthographical annotation;
no concordance software

provided

6. The Michigan Corpus
of Academic Spoken
English (MICASE)

covers contemporary university
speech at the University of
Michigan (large and small
lectures, dissertation defences,
presentations and discussions,
lab sections, seminars, advising

orthographically transcribed
using conventions and mark-up
system allowing for ease of
readability; standard punctuation
not used; pauses of varying
lengths marked with commas,

LEARN Journal: Vol. 17, No. 1 (2024)

Page 273



Jaihow & Sinwongsuwat (2024), pp. 264-285

Corpus

Description

Transcription and Annotation

sessions, study groups and
meetings) from 1997-2001,
with 37,000 students and
diverse speakers, including
faculty, staff, and non-native
speakers

periods, and ellipses; question
marks used to indicate utterances
serving as questions; backchannel
cues and hesitation transcribed
using normalized orthographic
representations, disregarding
minor phonetic variations;
speakers’ overlaps, and
interruptions transcribed in the
sequences where they occur;
concordance software allowing
only keyword-in-context (KWIC)
views; larger, extended contexts
of the keyword provided

7. The Corpus of
Contemporary
American English
(COCA)

includes spoken and written
language, and multimedia
content, such as fiction,
magazines, newspapers,
academic texts, movie and TV
subtitles, web pages, and blogs

speech only orthographically
transcribed, including unscripted
conversation from TV and radio
programs and movies;
concordance software allowing
only keyword-in-context
(KWIC); larger, expanded
contexts of the keyword provided
as in connected text without any
line identifications, making it
relatively difficult to recognize
speakers’ turns

8. The Santa Barbara
Corpus of Spoken
American English
(SBCSAE)

contains spontaneous speech
recordings from various
regions, ages, occupations, and
backgrounds, reflecting vatious
language usage in various
settings, including conversation,
gossip, arguments, and
speeches

speech transcribed following
conversation analysis
transcription conventions;
transcripts time-stamped and
altered to preserve speaker
anonymity; representation using a
wide range of symbols suitable
more for research; no
concordance software provided

9. The Hong Kong
Corpus of Spoken
English (HKCSE)

recorded in the mid-1990s,
representing Hong Kong's
main spoken English
discourses; accompanied with
an annotated speech act corpus

transcribed recordings with
prosody being annotated
orthographically, being the largest
English corpus with prosodic
details; transcripts not following
any particular conversation
analysis transcription
conventions; spoken features
such as laughter described in
words; concordance software
allowing only KWIC views;
extended contexts of the
keyword provided
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Out of the nine corpora examined, six contained face-face
conversations among speakers of different varieties of English across various
settings, i.e., the British National Corpus (BNC), the Spoken BNC 2014, The
Longman British Spoken Corpus, the Griffith Corpus of Spoken Australian
English (GCSAusE), the Santa Barbara Corpus of Spoken American English
(SBCSAE), and The Hong Kong Corpus o Spoken English (HKCSE). One
contained a monologue talk taken from sociolinguistic interviews, i.e.,
Buckeye Corpus of Conversational Speech, while The Michigan Corpus of
Academic Spoken English (MICASE) is well-known for its large collection
of academic spoken English from wvarious settings. The Corpus of
Contemporary American English (COCA) also includes spoken texts from
TV and movies.

Among those corpora where conversation samples might be used for
teaching EFL learners contemporary, everyday English conversation, namely,
Spoken BNC2014, LBSC, BCCS, GCSAusE, COCA, and SBCSAE, half are
orthographically transcribed and annotated, while the other half offer
transcripts following a particular conversation analysis convention.
Transcribed spoken texts in these corpora transcribed are more oriented
towards linguists, language researchers and scholars rather than teachers,
practitioners, or EFL learners. Although adopting conversation analysis
transcription conventions, GCSAusE and SBCSAE, which represent
conversations in an easily discernible sequential order of turns together with
audio or video recordings, do not provide any concordance software to allow
users to search for words or expressions in contexts with different
concordance view results. GCSAusE also did not appear to have made
transcription symbols readily available. Despite concordance software
provided, those corpora containing spoken English with mainly
orthographical transcriptions such as HKCSE are relatively difficult to
process since they did not represent talks turn by turn as they occurred. This
could perplex non-specialists, especially EFL teachers and learners, most of
whom are familiar with model conversations represented with speakers’
turns.

Consequently, despite the availability of these spoken corpora online
and their recommendations for using them to replace made-up conversations
often used in textbooks, using these corpora for conversation teaching and
learning can still be challenging at this point. While encouraging the use of
spoken corpora such as the spoken BNC, McCarthy and McCarten (2022)
admit that understanding the transcripts of real conversations appearing in
these corpora can be difficult as the annotations added to represent its
features can be distracting and challenging to understand. To be used for
language teaching and learning, it is essential to make them more easily
accessible and user-friendly. As remarked by Sahin Kizil and Savran (2018),
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while showing positive attitudes towards learning linguistic expressions from
corpus data, their learners were indecisive when asked about the user-
friendliness of the corpus used.

In line with McCarthy and McCarten (2022), language learners,
especially those in EFL contexts, need even more exposure to authentic talk
and it is necessary to reinforce their experience by getting them to pay
attention to what they have listened to or watched by getting them to notice
what talk is delivered and more importantly how it is delivered. The symbols
used in the representation therefore need to be very selective and it is
necessary to represent only the main features of natural talk that may be
challenging for learners to master. For example, Thai EFL learners whose
first language is syllable-timed may benefit more from corpora that depict
important prosodic aspects like stress and intonation to master these features
barely addressed in conversation lessons more quickly.

Additionally, similar to McCarthy and McCarten (2022), it likely takes
alot of searching for teachers to get the right materials containing target items
out of raw corpus data of real conversation available. Therefore, to get the
most out of corpus data technology today for learning everyday English
conversation, language corpora still need to be developed, especially for
learners of different language proficiencies. The transcription and annotation
conventions used also need to be simplified, highlighting mainly those
essential for mastering conversation in the target language in various settings.

Possibilities for Integrating CA into Corpus Development for Corpus-
based Conversation Teaching

Based on the findings discussed so far and to address OBJ3, there are
possibilities for integration of insights, especially from conversation analysis,
into the creation of spoken language corpora for corpus-based conversation
teaching to enhance its efficacy in improving EFL learners’ conversation
skills. Given the established CA view on language as action performed by talk
participants as they engage in everyday social activities, CA-informed
pedagogical corpora can be created that are oriented towards these activities.
These pedagogical corpora do not need to include extraneous annotating
elements that can be distracting for learners unfamiliar with nuances of the
spoken target language, but only those essential for constructing and
allocating turns in real-time talk such as pitch (i.e., stress and intonation),
pauses, and lengthening. Particularly, the transcripts provided in these
corpora may just be annotated only with symbols necessary for noticing those
spoken language features which are marked, infrequent forms in their L1, and
concordance software should be provided to offer sentence or turn views and
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views of key words or expressions searched in extended contexts in which
they emerge.

In line with Wong and Waring (2010), Barraja-Rohan, (2011), and
Sinwongsuwat et al, (2018), to advance in teaching and learning L2
conversational skills, both teachers and learners need to be cognizant of
interactional practices involved, and conversational corpora can help with
this. Embracing the pedagogical merits of CA insights into these practices,
Sinwongsuwat and Nicoletti (2020) attempted to introduce a teaching model
for English conversation teachers to develop their English conversation
lessons with explicit knowledge of interactional mechanisms. According to
the model, learners need to be exposed to recordings of naturally occurring
or near-natural talk by English speakers, while teachers are also recommended
to use a corpus of conversation data developed for creating their lessons and
also for investigating and diagnosing their learners’ interactional challenges.
The study argued for English conversation corpora that can meet EFL
learners’ and teachers’ needs.

As previously discussed, despite several spoken English corpora
available today, most are of enormous size and contain the language that may
not fit the proficiency level of most EFL learners. There is a need, therefore,
to provide them with smaller, more manageable corpora with the language
suitable to their proficiency levels (Boulton, 2017). Additionally, to date, there
have hardly been any CA-informed English conversation corpora that are
action-driven and made suitable for primary and secondary school teachers
to design lessons for their target learners.

Further research therefore should aim at engaging English language
educators and specialists in corpus linguistics and CA in co-creating English
conversation corpora with concordance software for EFL teachers and
learners. These corpora need also to be tested among the target users, and
studies should be conducted to investigate their utilization of these corpora
and its effectiveness in enhancing learners’ communication skills.

Conclusion

Via a systematic review of previous studies and an investigation of
accessible corpora, this study aimed to determine whether EFL conversation
teaching has been informed by corpus linguistics, identify available spoken
language accessible to EFL teachers and learners and suitable for teaching
speaking, and explore potential integration of conversation analysis into
corpus-based conversation teaching to improve EFL learners' conversation
skills.

Based on the review, conversation teaching in the EFL context has not
optimally been informed by corpus linguistics. Only a few studies reported
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the use of spoken corpora for teaching some features of spoken language.
Existing spoken English corpora have been designed mainly to serve the
research community and language publishers and are hardly accessible to
teachers and learners. Those accessible for the examination were not
presented in ways that support classroom use. Most of these corpora
represented the talk that learners or even teachers in the EFL context,
especially young learners, are less likely to encounter in everyday life,
countering what is normally prescribed in an English conversation syllabus.

Therefore, challenges faced by teachers wishing to use corpus data of
spoken English remain to be overcome, opening the gap to be filled by
integration of insights from CA into corpus-based conversation teaching. If
spoken corpora are to be used for enhancing EFL learners’ conversation
skills, corpus creators and providers need to provide a corpus suitable for the
learners in terms of language proficiency, size, and ease of technical use.
Features of talk necessary for learners to learn need to also be represented in
ways that will not confuse teachers and learners while making them aware of
both linguistic and interactional resources essential for constructing and
allocating turns at talk. Teachers also need training in how to use language
corpora for pedagogical purposes. Further research then can attempt to verify
the effectiveness of utilizing language corpora in EFL teaching of speaking
skills such as everyday conversation.
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Appendix B
Concordances for the Lemma #ink’ Retrieved from the BNC

Figure 1

Concordances for the Lemma ‘think’ in a Sentence View Mode
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Figure 2

Concordances for the Lemma ‘think’ in a KWI1C Mode
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