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The social studies course is an effective course regarding raising
citizens and is expected to become effective in raising digital citizens.
In this direction, teachers' views on the relationship between digital
citizenship and social studies course may be important since they are
the practitioners of social studies course. For this reason, this study
aims to determine the views of social studies teachers on the
relationship between digital citizenship and social studies course. In
the research, the qualitative basic design was conducted to the study
group that consist of 25 social studies teachers working under the
Ministry of National Education in the 2022-2023 academic year in
Erzincan, Turkey. The data obtained were analyzed using both content
analysis and descriptive analysis. As a result of the study, it was found
that teachers established a relationship between digital citizenship and
social studies course in general philosophy, content, measurement and
evaluation, awareness, and daily life. Teachers stated that all sub-
dimensions of digital citizenship should be included in the social
studies course. However, teachers stated that digital rights and
responsibilities and digital literacy should be included in the social
studies course the most, while digital health and digital commerce
should be included the least. In addition, teachers stated that studies
should be carried out by means of curriculum, learning-teaching
process, tools and materials, awareness, technological infrastructure,
teacher training and cooperation in order to make students acquire
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Introduction

Technology, as a rapidly developing and changing field today, has become an important
factor affecting human life. This impact has started to change people's lifestyles, habits, and
social dynamics by covering many areas from communication to business, from education to
health. With the developments in digital technologies, the way people view, and access
information has changed, and the concept of time and distance has lost its importance in
accessing information due to digital technologies (Georgina & Hosford, 2009). Many concepts
in our daily lives have either changed or have emerged. One of the changing concepts is
undoubtedly the concept of citizenship (Gormez, 2017). With the changes experienced,
individuals have necessarily become indispensable citizens of the digital world (Kara & Atasoy,
2019), and citizenship has taken on a digital structure. The need for citizens to know what they
should or should not do in digital environments has led to the concept of digital citizenship
(Gormez, 2016). With the increasing penetration of digital technologies into everyday activities,
it has become important to understand what digital citizenship is and how it is changing in
order to educate citizens better (Choi, 2016). Digital citizenship is an increasingly important
issue today. Therefore, learning digital citizenship skills and awareness is an important need,
especially for young generations.

There are many definitions of digital citizenship. Digital citizenship is the ability to use
technology in a responsible, safe, productive, critical, and social way (Farmer, 2011). It is the
ability to master and use the competencies necessary for an individual to actively participate
in the culture of online democracy (Richardson & Milovidov, 2017, p. 11). Digital citizenship is
a concept that enables individuals to understand what they need to know in order to use
technology properly. It is the authorized, responsible, and appropriate use of technology
(Digital Citizenship, 2022). It is to know their rights and responsibilities in the digital world, to
be able to follow technology, and to use this skill in the citizenship process (Turan & Karasu-
Avci, 2018). Digital citizenship describes the characteristics of individuals' behavior when using
digital tools, especially in collaborative digital environments (Searson et al., 2015). This concept
emphasizes raising digital citizens who can criticize information sources, act ethically, use
technology for the benefit of society, communicate in a healthy way, and encourage correct
behavior while online (Karasu-Avci et al., 2021). Digital citizenship is the ability to use digital
technologies to access information, buy and sell goods, communicate, know, and apply health,
safety, ethical, and legal rules, fulfill responsibilities, and participate in society in digital
environments. As can be understood from all these definitions, it is possible to say that digital
citizenship consists of different components and constitutes a whole (Metin & Cin, 2021).
Digital citizenship has nine sub-dimensions: digital access, digital communication, digital rights
and responsibilities, digital commerce, digital literacy, digital law, digital etiquette, digital
health, and digital security (Ribble, 2011).

The most important tool for digital citizenship and its sub-dimensions to become a way of
life for today's individuals is education. Educational institutions convey all kinds of information
needed about life to the individual through curricula (G6rmez, 2017). In this respect, science
and technology issues have started to be included in education programs. In Turkey, as in the
whole world, technology subjects are included in various course contents at all levels of
education. It is important to introduce science and technology topics to students at an early
stage (Akgin & Akgtin, 2021). Therefore, providing digital citizenship education to individuals
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in primary and secondary schools will be an important gain for the future of society (Turan &
Karasu-Avci, 2018).

One of the curricula that undertakes digital citizenship education is the Social Studies
Curriculum [SSC] (Gormez, 2017). The Social Studies course is one of the most appropriate
courses that can offer change to students due to its multidisciplinary structure and is a course
that includes current issues (Kara & Atasoy, 2019). One of the main objectives of this course is
to transfer the citizenship skills needed by society to individuals (Gérmez, 2017). A social
studies course can also be considered a citizenship course because it prepares individuals for
life (Karasu-Avci et al., 2021). The social studies course, including the achievements, skills, and
values of different social science disciplines given together in order to provide citizenship to
students in every dimension, also has achievements for digital citizenship (Turan & Karasu-
Avci, 2018). For this reason, the social studies course is capable of providing students with the
necessary awareness about digital citizenship at the primary school level and meeting their
needs (Karasu-Avci et al, 2021; Metin & Cin, 2021). Therefore, this course is important for
raising digital citizens. In this direction, the SSC was updated by the Ministry of National
Education in 2018 and was directly affected by the rapid changes in science and technology,
the differentiating needs of the individual and society, and innovations and developments in
learning and teaching theories and approaches (Dere & Yavuzay, 2019). However, in every
period, it is important to make SSC more effective in terms of gaining acquisitions,
competencies, skills, and values related to digital citizenship (Aydemir, 2018).

The number of studies on citizenship in digital environments has started to increase rapidly
in recent years (Kus et al., 2017), and many studies have been conducted on the relationship
between SSC and digital citizenship (Altun & Bangir-Alpan, 2021; Aydemir, 2019, Gormez, 2017;
Kara & Atasoy, 2019; Karaduman & Oztiirk, 2014; Turan & Karasu-Avci, 2018). However, when
the studies on social studies and digital citizenship for prospective teachers are examined,
Metin and Cin (2021) developed a digital citizenship competency scale for prospective social
studies teachers. Ezer and Aksiut (2021) determined the perceptions of pre-service social
studies teachers towards the concept of digital citizenship. Cakmak and Aslan (2018) found
that pre-service social studies teachers' attitudes towards digital citizenship were more positive
as the time spent online increased. Karasu Avci et al. (2021) determined that pre-service social
studies teachers' perceptions of digital citizenship were above the middle level. Zer et al. (2017)
found that pre-service social studies teachers perceived digital citizenship as the realization of
citizenship work and transactions in digital environments. Aslan (2016) concluded that pre-
service social studies teachers' perceptions of digital citizenship were similar. Dere and Yavuzay
(2019) stated that pre-service social studies teachers' frequency of e-government use affected
their digital citizenship, but the universities they attended, and the average daily internet usage
time did not significantly affect their digital citizenship. Yaman (2019) found that pre-service
social studies teachers' digital literacy levels, one of the sub-dimensions of digital citizenship,
differed in terms of various variables.

When the studies conducted with teachers on digital citizenship are examined Sari (2019)
found that the training provided for digital citizenship was effective in improving the digital
citizenship skill levels of social studies teachers. Aygiin (2019) found that the digital citizenship
status of social studies teachers differed according to digital citizenship sub-dimensions. Kilci
(2019) found that social studies teachers do not have enough knowledge about digital
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citizenship; most of them have not heard of digital citizenship sub-dimensions, and teachers
consider the social studies course as insufficient in digital citizenship education. In his study,
Gormez (2017) found that nearly half of the teachers did not know the meaning of the concept
of digital citizenship. Despite all these studies, more research is needed to better understand
the idea of digital citizenship in the literature (Ortega-Gabriel, 2015).

The expectation that the findings obtained in the studies enable researchers to address
digital citizenship from a broad perspective and guide researchers in this regard was
emphasized (Sari & Taser, 2018). In the digitalizing world, educators assume the responsibility
of developing different skills in students from pre-school to postgraduate education is at an
important point with regard to raise generations in accordance with the needs of the age, thus
having great responsibilities. It is thought that the description of the concept of digital
citizenship has become an indispensable phenomenon of individual life and thus contributes
to the literature (Arcagdk, 2020). Teachers' awareness of digital citizenship contributes to raise
students as conscious and responsible individuals. In regard to how teachers approach their
students about digital citizenship, they consider important skills, their thoughts about teaching
methods, and tools that can enable different aspects of the subject to be addressed and
discussed. This may contribute to the formation of a more comprehensive and rich literature
on digital citizenship education. Therefore, the opinions of teachers, as the practitioners of the
course, on this issue are important. For this reason, this study aims to examine the relationship
between social studies courses and digital citizenship according to the views of social studies
teachers. In this direction, the following questions were sought in the study:

1. What are the views of social studies teachers on the relationship between digital
citizenship and social studies courses?

2. What are the opinions of social studies teachers about which of the sub-dimensions of
digital citizenship should be included in the social studies course?

3. What are the views of social studies teachers on how to help students acquire digital
citizenship more effectively in the social studies course?

Method

Research Model

Qualitative basic design was applied in the study. Qualitative studies are about how people
make sense of their lives and their world. The primary purpose of qualitative basic design is to
reveal and interpret these meanings (Merriam, 2013). The reason for using this design in the
study is to examine how social studies teachers make sense of their observations, opinions,
and experiences regarding the relationship between the social studies course and digital
citizenship. In the study, the experiences of social studies teachers were examined in order to
reveal a more holistic perspective of the relationship between social studies courses and digital
citizenship, and the opinions of teachers on this issue were revealed and interpreted.

In qualitative research, interviews are one of the most frequently used data collection tools
(Yildinm & Simsek, 2021). Through interviews, unobservable elements such as experiences,
thoughts, attitudes, interpretations, intentions, reactions, and mental perceptions are tried to
be understood (Yildirrm & Simsek, 2021). The main purpose of qualitative interviews is to
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address the research topic from the participants' perspectives and to explain why and how the
participants form these perspectives. In the study, data were collected through face-to-face
interviews using a semi-structured interview form (Girblz & Sahin, 2018). In the semi-
structured interview form, the interviewer can ask both pre-prepared questions and additional
questions to get more detailed information about the subject (Yildinm & Simsek, 2021).

Study Group

The study group consisted of 25 social studies teachers working in schools affiliated with the
Ministry of National Education in Erzincan province, Turkey, in the 2022-2023 academic year.
Descriptive information about the study group is presented in Table 1. Criterion sampling, one
of the purposeful sampling techniques, was used to determine the study group. As a criterion
for determining the participants in the study, it was accepted that the participants had
knowledge about digital citizenship. For this purpose, a form was applied to 65 social studies
teachers working in Erzincan province to determine their knowledge about digital citizenship.
Afterwards, 25 social studies teachers who had knowledge about digital citizenship were
included in the study.

Table 1

Descriptive Information About the Participant Teachers

Gender (%)  Graduation degree (%) Years of seniority (%) Place of duty (%)
Provincial
1-1 20. .
Female 48  Undergraduate 84.00 0 0.00 centre 60.00
11-20 56.00  District centre  28.00
Male 5 Zostgraduate 1600  21and more  24.00 Municipalities  4.00
egree Village 8.00
Total 100 100 100 100

In Table 1, descriptive information is presented to introduce the study group. As seen in
Table 1, 52% of the participants are male, while 48% are female. While 84% of the teachers
have a bachelor's degree, 16% have a master's degree. The seniority of 56% of the participating
teachers is between 11-20 years and 60% of them work in the city center.

Data Collection Tools

In the study, a semi-structured interview form was used as a data collection tool. For the
semi-structured interview form, five questions about the relationship between digital
citizenship and social studies courses were developed by the researcher. Before the questions
were prepared, a literature review on the subject was conducted, and necessary preparations
were made for the creation of the interview questions. While preparing the questions, it was
given importance to ensure that they were suitable for the purpose of the interview and could
be easily understood by the participants. An expert (associate professor) in the field of social
studies education, an expert (associate professor) with qualitative research experience in the
field of measurement and evaluation, and an expert (associate professor) in the field of
educational sciences were consulted to evaluate the quality of the questions in the prepared
semi-structured interview form and to ensure content validity. In addition, semantic and
structural corrections were made to these three questions after the expert opinion. The
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interview form was applied to five social studies teachers as a pilot study. The questions were
asked for clarity, comprehensibility, serving the purpose, and teachers' suggestions, if any.
Simple formal corrections were made in line with the teachers' feedback, and the form was
finalized. The following questions were included in the semi-structured interview form:

1. What are your thoughts on the relationship between digital citizenship and social
studies course?

2. Which sub-steps of digital citizenship should be included in the social studies
curriculum and textbooks?

3. What are your suggestions for students to acquire digital citizenship more effectively
in the social studies course?

Data Collection

The required permissions were obtained from the Erzincan Provincial Directorate of National
Education and the Erzincan Binali Yildinm University Educational Sciences Ethics Committee
(30.12.2021, Protocol No. 12/08). Before the interview, the participants were informed about
the purpose and importance of the study. The participants were informed that the data to be
collected would be used only for scientific purposes and that the necessary permissions had
been received for the study. An appointment was made with the participants by stating that
the interview was based on volunteerism.

At the beginning of the interview, information about digital citizenship and its sub-steps
was presented, and the participants were provided with information on this subject. In order
to prevent data loss, the interview was recorded with a voice recorder with the permission of
the interviewees. During the interview, attention was paid to create an interview environment
where the participants could feel comfortable, explain their views sincerely, and establish an
appropriate interaction. The questions were to the participants in turn, and no limitations were
imposed on their answers. In this way, it was ensured that the participants explained their
thoughts on what they deemed important about the subject. The duration of the interview
varied between 20 and 30 minutes. The records taken during the interview were transcribed
completely and verbatim into a Word document.

Data Analysis

For the analysis of the data collected in the study, the stages of preparing and organizing
the data for analysis, reading the entire data, coding the data, creating theme descriptions,
linking the themes, and interpreting the meaning of the themes were followed, respectively
(Creswell, 2017). In this direction, descriptive analysis was conducted on which sub-steps of
digital citizenship should be included in the social studies course. Content analysis was applied
on the relationship of digital citizenship with the social studies course and how to teach digital
citizenship to students more effectively in the social studies course.

Content analysis is a systematic technique, and the data are summarized through content
categories by coding (Buyukozturk et al, 2018). The aim of content analysis is to identify
concepts and relationships that can best explain the data. In this analysis, data with similar
characteristics is gathered and interpreted around some concepts, categories, and themes
(Yildinm & Simsek 2016). In this direction, the relationship between the social studies course
and digital citizenship and teachers' views on how digital citizenship can be taught to students
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in a better way in the social studies course were analyzed by the descriptive analysis method.
After creating a code list from the data collected in the study, categories were formed the
codes and themes were formed the categories with an inductive perspective while conducting
content analysis by considering the similarities and differences of the codes.

In descriptive analysis, the collected data are interpreted in line with predetermined themes
(Yildinm & Simsek, 2021). In the descriptive analysis, sub-dimensions of digital citizenship
determined by Ribble (2011) were considered as the themes. In this direction, the opinions of
social studies teachers about which sub-step of digital citizenship should be included in the
social studies course were analyzed by descriptive analysis method. After the analysis, the
findings were defined. Analyses were presented and interpreted through tables and figures.

Validity and Reliability Studies

In qualitative research, coding by two or more researchers ensures the reliability of the
research (Creswell, 2017). For this reason, the data were presented to two social studies
education experts (associate professors) at the stage of determining codes, categories, and
themes, and their opinions were taken. The internal consistency between the coding created
by the researcher and the coding created by the experts was examined. In order to ensure
internal consistency, there should be at least 80% agreement between the coders (Miles &
Huberman, 1994; Patton, 2002). The coding process performed by the researcher and two
social studies education experts was done twice with a fifteen-day interval. It was determined
that the consensus rate between the coding created by the researcher and the coding created
by the experts was 89%, and it was seen that the coding was created in a largely similar way.
In the coding process, two different field experts were consulted again for 11% of the
undecided issues (issues such as which theme and category to include, naming the themes and
categories, and shortening the codes in an understandable way). In line with the opinions
received, necessary arrangements were made in the coding, and the analysis was finalized.

For the validity studies, the data analysis process was explained in detail, and the examples
that were thought to best represent the theme for each of the themes reached in the study
were presented in the findings section. Thus, direct quotations were made from the teachers'
statements in order to reflect their views. In the examples presented, the names of the
participants were coded (T1, T2, T3, etc.), and their names were kept confidential. In the study,
the opinions of independent researchers were taken on issues such as the writing of the design
and results (Yildinm & Simsek, 2021), the accuracy of the description, the relationships between
the research questions and the data, and data analysis and interpretation. In order to ensure
the external validity of the study, the procedures were explained in detail (Creswell, 2017).

Findings

This section presents findings that reflect social studies teachers' opinions on the
relationship between digital citizenship and social studies, which sub-steps of digital citizenship
should be included in social studies, and how digital citizenship can be acquired more
effectively in social studies.
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Teachers' Perceptions Regarding the Relationship Between Digital Citizenship and
Social Studies
The themes and categories related to the relationship between social studies course and

digital citizenship are presented in Figure 1.

Figure 1

Themes and Categories Related to the Relationship between Social Studies Course and Digital Citizenship

Figure 1 shows the themes and categories of the relationship between digital citizenship
and social studies courses according to teachers' views. Teachers established a relationship
between digital citizenship and social studies courses, mostly in content (f=22) and least in
measurement and evaluation (f=10). The codes belonging to the themes and categories
formed according to teachers' views are presented in Table 2.

Table 2

Teachers' Views on the Relationship between Digital Citizenship and Social Studies Course

Theme  Category Code

General approach, scope, being in life, adaptation to today's world, concern for

_ = Curriculum human and society, citizenship knowledge, human rights, technology, digital
g s contents and applications
c 1%}
o . . S o .
& = Course Adaptation to developments, community participation, socialization, preparation for
o obiectives life, strong society, effective citizenship, rights, responsibilities, and freedoms, raising
) digital citizens, technology, society and science, using digital platforms
. Science, Technology and Society; Individual and Society; People, Places and
Learning . . . S .
Environments; Culture and Heritage; Production, Distribution and Consumption;
area S . .
Active Citizenship; Global Connections
§ Scientific and technological developments, adaptation to the changing world,
5 participation in society, socialization, rights and responsibilities, raising citizens,
“ L raising digital citizens, digital literacy, digital and virtual environment, digital
Acquisition

applications and tools, public network, digital ethics and security, communication
tools
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Tablo 2. (Cont.)

Individual development skills, 21st century skills, digital age adaptation skills, online
communication, using technology correctly, digital literacy, media literacy, legal
literacy, social participation, political literacy, research, financial literacy,

Skill L . S i . o
! entrepreneurship, innovative thinking, decision making, self-control, communication,
empathy, critical thinking, problem solving, perceiving change and continuity, using
Turkish correctly, beautifully, and effectively
Value Diligence, thrift, justice, equity, equality, responsibility, equality, freedom,

independence, respect, sensitivity, honesty, scientificity

Everything about human, human and society, socialization, culture, citizenship, digital
citizenship, law, democracy, rights and freedoms, children's rights, technology and

Textbook digital issues, digital concepts, digital literacy, virtual security, cyber security,
communication, access to information, invention, scientific ethics, economy,
production, and consumption

= C Project, homework, performance task, online activities, blog posts, online interviews
$ .S  Method- . . S . i,
£ & . (EBA, ZOOM,), video recording, wiki activity, poster preparation, use of digital
S S technique
3 platforms
7 >
g
Tools and . . .
25 . Online assessment tools, web 2.0 tools (Kahoot, Nearpod, Mentimeter), video
equipment
Active citizenship, digital citizenship, convenience in citizenship transactions,
@ Citizenshi utilization of technology in individual-state relations, conscious use of technology,
2 P rights and responsibilities, communication and communication tools, strong society,
5 national unity and solidarity, the basis of social life
2
< Individual Life adaptation skills, well-equipped and resourceful individual profile, proper use of
development technology, social benefit, looking to the future with confidence
Technolo Digitalizing world, recognizing the digital environment, and using it in line with
Use 9y ethical principles, use of digital tools, responsible and safe internet use, access to
information
Q Business life Digitalization, convenience, trade, shopping
% Human Social life, socialization/socialization, socialization in virtual environment, respect,
o relations communication, empathy
. Effects on human life, everything in daily life, preparation for life, globalizing world,
Adaptation . . S .
to life adaptation to the changing world, technological life today and in the future,

citizenship in the new age, convenience in citizenship procedures, active participation

Table 2 shows teacher views on the relationship between digital citizenship and social
studies courses. All social studies teachers who participated in the study stated that digital
citizenship and social studies courses are related. According to teachers' views, there was a
relationship between digital citizenship and social studies courses in the themes of general
philosophy, content, measurement and evaluation, awareness, and daily life.

When the views of social studies teachers on the relationship between digital citizenship
and social studies course are analyzed; in the general philosophy theme, the categories of
curriculum and course objectives were included. In this theme, T7: "Citizenship naturally
appears as an area that is evaluated within the scope of the social studies course. Consequently,
the concept of digital citizenship is directly related to the philosophy of the social studies course".
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In the content theme, the categories of learning domain, outcome, skill, value, and textbook
were emphasized. Regarding this relationship, T17 stated, "Digital citizenship is very closely
related to some of the learning outcomes and topics of the social studies course”. In the
measurement and evaluation theme, method-technique and tools and materials categories
were formed. In this theme, T2 stated, "The use of online assessment and evaluation tools shows
that the social studies course is related to digital citizenship. In the awareness theme, citizenship
and individual development categories were included.” Within the scope of this theme, T22:
"Social Studies Course is of great importance in raising effective citizens who can use the digital
environment. A social studies course creates awareness in students about digital citizenship.” In
the daily life theme, the categories of technology use, business life, human relations, and
adaptation to life came to the fore. This theme was emphasized by T19: "Social studies is a
course in life. Digital citizenship is related to the social studies course because digital
environments are now part of our daily lives."

Teacher Perceptions About the Relationship between The Sub-Dimensions of Digital
Citizenship and Social Studies Course

The findings of social studies teachers on the relationship between the sub-dimensions of
digital citizenship and the social studies course are shown in Figure 2.
Figure 2

Teachers' Views on the Relationship between Digital Citizenship Sub-Dimensions and Social Studies Course

Figure 2 shows the frequency values of the opinions of social studies teachers regarding
which sub-dimensions of digital citizenship should be included in the social studies course.
Teachers stated that all the sub-dimensions of digital citizenship should be included in the
social studies course. They stated that digital rights and responsibilities and digital literacy
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should be included the most, and digital health and digital commerce should be included the
least.

In the sub-dimension of digital rights and responsibilities, T8, "Citizenship rights and
responsibilities are already included in many elements of the social studies course. For this reason,
your rights and responsibilities as a digital citizen should also be included.” In the digital literacy
sub-dimension, T14, "Digital literacy is included in the current curriculum as content and skills.
In today's world where everything is digitalized, this skill should be provided to students through
the social studies course. emphasized the skills training in the social studies course.” In the digital
communication sub-dimension, T4 stated, "One of the important tasks of the social studies
course is to provide individuals with communication skills, which are among the 21st century
skills. Therefore, this sub-dimension should be included in the course." In the digital security sub-
dimension, T13, "In the social studies course, which aims to raise effective citizens, citizens who
are aware of how to ensure their safety in the digital environment should be raised.” In the digital
etiquette sub-dimension, T24 emphasized values education by saying, "The social studies
course, which has adopted the mission of gaining many values, should also provide students with
digital etiquette as a value.” In the digital access sub-dimension, T9, "Students' digital access
skills should be improved, especially in research, for this purpose, students should be provided
with equal digital access opportunities in the social studies course.” In the digital commerce sub-
dimension, T23 emphasized the issue of conscious consumers by saying, "Digital commerce
should be included in the social studies course so as to raise conscious consumers.” In the digital
health sub-dimension, T21 stated his opinion as follows: "Students should be made aware of
digital health in order to prevent health problems in the digital world, where we have started to
spend too much time."

Teacher Recommendations for More Effective Teaching of Digital Citizenship in Social
Studies Course

The themes and categories for teachers' views on how they can help students gain digital
citizenship more effectively in the social studies course are given in Figure 3.

Figure 3

Themes and Categories of Teachers' Views on How to Make Students Acquire Digital Citizenship More
Effectively in the Social Studies Course
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The themes and categories consisting of teachers' views on the more effective acquisition
of digital citizenship in the social studies course are given in Figure 3. Teachers emphasized the
themes of curriculum (f = 22) and awareness (f = 10), respectively, in terms of making students
acquire digital citizenship more effectively in the social studies course. The codes belonging to
the themes and categories formed from teachers' opinions are presented in Table 3.

Table 3
Teachers' Views on How to Help Students Acquire Digital Citizenship More Effectively in the Social Studies
Course
Theme Category Code
Program . . . . _
foatures In life, up to date, integrated with technology, critical and questioning
g Objective Conscious use of information and communication technologies
= . Addition of new learning areas, association with learning areas, balanced
RS Learning area L .
£ distribution to learning areas
) Addition of new acquisitions, association with acquisitions, balanced distribution

Acquisition

Skill and value

of acquisitions, global acquisitions
Adding new skills and values, associating with skills and values

Learning-teaching process

Method and
Technique

Activity

Effective
learning

Measurement
and evaluation

Learning models, various methods and techniques, active learning-teaching
methods, and techniques, choosing the right method and technique, project (e-
twinning, Erasmus, TUBITAK, international, national and local projects, project
assignments), case studies

Activity-based, digital, multifaceted, diverse, applied, product and process-
oriented, active participation, material-supported, collaborative, use of online
facilities, creation of activity areas

Impact on education-teaching life, facilitating education-teaching, permanent,
effective, concrete, critical, computer-aided, active student participation, teacher
guidance, differentiation-enrichment, presenting case studies, correct use of
digital technologies, benefiting from digital platforms, digital citizenship sub-
dimensions

Alternative assessment and evaluation, web 2.0 tools, online supported, digital
assessment tools

Videos, modules, e-applications, visuals, animations, simulations, web 2.0 tools,
digital content, digital tools, digital programs, interactive whiteboards, social

< Material .
-r% é media platforms, banners/posters, newsletters, podcasts, e-books, flashcards,
23 infographics
° 03)- Material Simple, clear, understandable, interactive, interactive, age and interest
. appropriate, up-to-date, versatile, digital, increase in subject content, balanced
characteristics . N . .\ )

subject distribution, digital citizenship content
" Preparation for the changing world, adaptation to the conditions of the time,
§ Timeliness catching up with what is current, associating with daily life, the importance of the
% digital world in today's world, social media issues
= Digital citizenship, sub-dimensions, importance, usage areas, benefits and harms,
< Awareness L

generalizability
—— School Technology-supported classrooms and workshops, internet access, interactive
% :§ environment digital environments, appropriate physical facilities, simulation areas, practice
_8 “é’ areas, equal opportunities, increasing technological opportunities
£ ‘g Home Internet access, interactive digital environments, appropriate physical facilities,
©E . environments for practice, equal opportunities, increasing technological
= = environment L

opportunities
e . Equipped, competent, digital savvy, academically trained, qualified education,
o 2 Pre-service 9 . bp P 9 ¥ y 9
S £ taking relevant courses
E g In-service Receiving training on self-updating, digital citizenship education and training,

digital tools, and methods-techniques
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Table 3 (Cont))
Expert support  Expert companies, expert people, expert training

School and Parent-school administration cooperation, parent-teacher cooperation, teacher-
family support  administration cooperation, cooperation between teachers

Cooperation

Table 3 presents teachers' views on how to help students acquire digital citizenship more
effectively in the social studies course. According to teachers' opinions, the categories of
curriculum, learning-teaching process, tools and materials, awareness, technological
infrastructure, teacher training, and cooperation were formed. Under these themes, various
categories and codes have been formed.

In the curriculum theme, curriculum features, purpose, learning domain, outcome, skill, and
value categories were included. In this context, T1: "The outcomes of the course should be
associated with digital citizenship, and outcomes directly related to each of the digital citizenship
steps should be included. Digital citizenship topics should be included in the content.” In the
learning-teaching process theme, method and technique, activity, effective learning,
measurement, and evaluation categories emerged. In this theme, T12: "Activity-based digital
applications should be included in the learning and teaching process of the course. Sample
applications such as voting in a digital environment can be done.” In the equipment theme,
material and material features categories were included. In this direction, T3 states, "The course
should be supported by digital tools such as visuals, animations, and videos and should be taught
interactively." On the theme of awareness, the categories of topicality and consciousness were
formed. In this direction, T25 stated, "The awareness that digital citizenship is an important need
in the changing world should be given to students in the social studies course.” In the
technological infrastructure theme, school environment and home environment categories
were included. Regarding this theme, T9 stated, "The technological infrastructure of schools
should be supported. | think social studies workshops should be established and equipped with
appropriate technology.” In the theme of teacher training, pre-service and in-service categories
came to the fore. As an example of this theme, T8 stated, "First of all, teacher candidates should
take courses about digital citizenship at universities. After they start teaching, they should
constantly update themselves on this subject.” In the cooperation theme, expert support, school
and family support, and institutional support categories were included. T18: "People who are
experts in digital citizenship can be invited to the classroom, and support can be received from
them. In addition, family trainings should be organized, and the subject should be handled in a
multidimensional way."

Discussion

When the results regarding the relationship between digital citizenship and the social
studies course were analyzed, teachers stated that the social studies course is related to digital
citizenship in terms of general philosophy, content, assessment and evaluation, awareness
raising, and daily life themes. In the 21st century, since technology is an indispensable part of
our daily lives and one of the main objectives of the social studies course is to ensure that the
individual is socialized and becomes an active citizen, the relationship between digital
citizenship and the social studies course emerges as a need. Therefore, it can be said that digital
citizenship is reflected in the general philosophy, content, and education process of the social
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studies course, at least to raise awareness. Similar to the results of the study, Kilci (2019) also
stated that teachers consider the social studies course has an association digital citizenship. In
his study, he stated that teachers conceive the social studies course and digital citizenship as
related because the subjects of the social studies course are from real life and are important in
terms of citizenship education.

Teachers think that digital citizenship is connected to the general philosophy of the social
studies course. In this direction, teachers emphasized the curriculum and objectives of the
course. The social studies course has a mission and vision to raise good citizens. For digital
citizenship, the social studies curriculum (MoNE, 2018, p. 8) aims to raise individuals as citizens
of the Republic of Turkey who love their homeland and nation, know and use their rights, fulfill
their responsibilities, and have national consciousness and use information and
communication technologies consciously by comprehending the development process of
science and technology and its effects on social life. Altun and Bangir-Alpan (2021) stated that
innovations in education should be implemented in curricula in order to raise individuals who
can play an effective role in the conditions of their age. Considering that we live in a digital
age, it has become a necessity for the social studies course, which is about what happens in
life, to include digital citizenship elements in the philosophy and objectives of the course.
Karaduman and Oztiirk (2014) also emphasized that shifting citizenship competencies to the
online environment can contribute to raising digital citizens by including them in the social
studies curriculum. In parallel with the results of the study, Kilci (2019) also stated that teachers
specified that the social studies curriculum should be organized in a way to meet the needs of
the information society and that the curriculum should include more topics related to digital
citizenship.

The teachers participating in the study mentioned that the content of the social studies
course is related to digital citizenship. It was found that learning domains, outcomes, skills,
values, and textbooks are related to digital citizenship. In this direction, Cakmak and Aslan
(2018) also suggested that digital citizenship should be integrated into the curriculum of the
social studies course. Pala (2023) found that 4th, 5th, 6th, and 7th grade social studies
textbooks include all sub-dimensions of digital citizenship. In the study, it was explained that
although many learning areas of the social studies course are related to digital citizenship,
especially "Science, Technology, and Society" and "Active Citizenship" learning areas are
directly related to digital citizenship. It was also stated that many pieces of content reflecting
digital citizenship and its sub-dimensions were included in the achievements that constitute
the objectives and contents of the learning areas. Similarly, it can be said that some of the skills
and values that students are expected to acquire, develop, and transfer to their lives during the
learning process are directly related to digital citizenship and its sub-dimensions. Teachers
expressed that skills such as digital literacy (this skill is directly included in the curriculum as a
sub-dimension of digital citizenship), media literacy, legal literacy, social participation, political
literacy, and research, and values such as justice, equality, responsibility, equity, equality,
respect, sensitivity, and science are related to digital citizenship. Aydin (2015) also stated that
individuals should acquire and develop 21st century skills in line with digital citizenship
education.

In the study, teachers stated that digital citizenship is related to the measurement and
evaluation dimension of the social studies course. Teachers stated that the methods,
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techniques, and tools used in measurement and evaluation are related to digital citizenship.
Methods and techniques that can be used in digital areas in measurement and evaluation have
come to the fore. Examples of this include online activities, blog posts, online interviews, video
recording, wiki activity, poster creation, and the methods and techniques that are built into the
digital world. Similarly, teachers have stated that online measuring tools, web 2.0 tools (such
as Kahoot, Nearpod, Mentimeter, etc.), and tools and materials for measuring and assessing
devices such as video are associated with digital citizenship. Learning and assessing digital
citizenship skills can allow teachers to measure and evaluate how well students do in the digital
world. In addition, digital content tools, methods, and techniques for measuring and evaluating
it offer opportunities for students to develop digital citizenship skills.

Teachers have stated that digital citizenship is associated with the course of social studies
in terms of raising awareness of citizenship and individual development. In the social studies
course, one of the great lessons of citizen cultivation is how citizenship can integrate the
concept into the digital world. In particular, many forms of citizenship are now available
digitally, and many of the benefits of the digital world to citizens have helped teachers develop
the association. The emphasis has been placed on the role of the lesson in social knowledge
as an awareness-raising level of the need for individuals to use informed technology, know
their rights, and fulfill their responsibilities to conduct their citizenship in a digital setting. Bird
et al. (2017) expressed that the process of integrating technology into the education system
encountered a number of problems with rights and responsibilities in digital environments.
With the new generation's emphasis on digital media, educators are starting to move beyond
current civic education. However, there are significant gaps between the traditionally taught
civil rights and responsibilities and the rights and responsibilities of young people in digital
media. Therefore, it is important that individuals become active digital citizens to close these
gaps. The role of social knowledge is crucial in ensuring young people are able to develop
individually and build awareness of these issues.

The lesson in social studies needs to be intertwined with popular culture in everyday life, as
it is a course that contributes to the socialization of students and enables them to be socialized.
As such, the social studies course can benefit from popular culture by both bringing in active
citizens and promoting socialization (Kan, 2011). Digital citizenship can also be considered as
a part of popular culture. In this study, teachers draw a relationship between digital citizenship
and everyday life, including the use of technology, business, human relationships, and the
course of social knowledge in life harmony. In the study, aspects of the use of technology were
highlighted, including the recognition and use of digital media and tools in the digitized world;
ease of shopping and trade; ease of human relations; socializing and communicating in the
virtual environment; convergence and convergence to life; preparation for life today and in the
future; harmony with the changing world; technological life; and new citizenship. Erdogan and
Tonga (2020) stated that individuals should demonstrate their behavior in their daily lives
online as well. In this way, individuals will be engaged in the process of becoming digital
citizens. So, when we use technological tools, we'll grow individuals who are conscious and
responsible. In this context, Deveci and Bayir (2011) stated that the course of social studies is
a subject that aims to give students life-related knowledge, skills, values, attitudes, and
behaviors to actively participate in life as citizens.
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When examining the results of the lower dimensions of digital citizenship that should be
included in the social studies course, teachers stated that all digital citizenship sub-dimensions
must be included in the course of social studies. In support of this result, Kilci (2019) also
mentioned that all digital citizenship sub-dimensions are associated with the course of social
studies. In this direction, Ribble (2012) suggested that the sub-dimensions of digital citizenship
help educators explain digital citizenship to their students. According to teachers in the study,
social information should be included in the maximum digital rights and responsibilities and
the digital literacy sub-dimension. Rights and liability are incorporated into many aspects of
the social studies course curriculum, such as objectives and achievements. In fact, the social
studies course is outlined directly in the course of its curriculum (MoNE, 2018), where a number
of issues have arisen over citizenship rights and responsibilities, including digital citizenship, e-
government, virtual trade, and so on, in recent years. The fact that similar expressions are
included in many elements of the curriculum suggests that the sub-dimension of digital rights
and responsibilities is directly related to the topics covered in social studies. Digital literacy, a
sub-dimension of digital citizenship, has been included in many elements of the curriculum,
and even in the social studies course curriculum, digital literacy is a fundamental skill set that
must be made available to students.

In the course of social studies, teachers said that digital citizenship should be included in at
least digital health and digital commerce as sub-dimensions. While these sub-dimensions may
also be related to the social studies course, they may be less relevant to the social studies class
than other sub-dimensions. Suppo (2013) stated that teachers should have a better
understanding of digital health and trade. Kilci (2019) determined that digital health and digital
access were the least associated sub-dimensions of the teacher's social knowledge with digital
citizenship. It has reached the point where teachers view communication, law, rights and
responsibilities, and privacy and security sub-dimensions as more important for the social
studies course. On the other hand, according to Ribble (2011), educators should discuss which
sub-dimensions of digital citizenship should have priority. However, the underlying
dimensions, which seem less important today, still need to be defined and understood. Because
new technologies can create problems that educators can't anticipate. For this reason,
educators must remain vigilant about new uses of technology as they arise and have a
complete understanding of the nine sub-dimensions of digital citizenship. Some studies have
also shown that children experience problems with certain sub-dimensions of digital
citizenship online (Deniz, 2010; Kabakgi & Can, 2009; Kadli et al., 2010).

When studying the results of a more effective integration of digital citizenship into the social
studies course, teachers felt that a number of regulations had to be made in the course in order
to better integrate digital citizenship skills with students. They argue that the curriculum should
have critical and inquisitive features built into it that are up-to-date and technology-integrated.
In the curriculum, they stated that the interconnectedness of digital citizenship, learning areas,
acquisition, skills, and values must be balanced across learning areas, acquisition, skills, and
values of digital citizenship. They have told the program that new learning areas, acquisitions,
skills, and values associated with digital citizenship should be added. Similarly, Aydemir (2019)
stated that knowledge, skills, attitudes, and values associated with digital citizenship and its
sub-dimensions must be incorporated into the SSC in order for digital citizenship education to
be delivered more effectively in the social studies course. In fact, Pala and BasiblyUk (2023)
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found that digital literacy, one of the sub-dimensions of digital citizenship, influenced students'
academic achievements in social studies. Kilci (2019) stated that while the teacher's course on
social information was fairly well suited for taking on digital citizenship, the curriculum did not
include a learning area with the name of digital citizenship. Kilci thought that digital citizenship
was not covered by technology-related issues. However, Pala (2023) determined that many
elements of the SSC include all the sub-dimensions of digital citizenship. The social studies
course curriculum is very important for civic education and can play an important role in
providing knowledge, skills, values, and attitudes in digital citizenship education. The social
studies course can be used functionally to raise future digital citizens (Karaduman & Oztiirk,
2014). According to Ribble (2006), the curriculum for digital citizenship issues and skills must
be included in the curriculum for students to increase their awareness of the digital world and
learn the necessary skills and knowledge to demonstrate responsible, informed, and ethical
behavior in the digital world. Digital citizenship education must be integrated into the
curriculums.

In the learning-teaching process, teachers are encouraged to better integrate digital
citizenship into students’ lives. They believe that effective learning and understanding
appropriate measuring-and-evaluating techniques and tools will be achieved through using
several learning-teaching methods and techniques and, various activities. In their studies,
Karaduman and Oztiirk (2014) argued that the implementation of activities based on digital
citizenship during teaching social studies positively affected the attitudes of students toward
the digital medium. In their study, they stated that after the application of digital citizenship-
based activities in the social studies class, students identified digital citizens as individuals who
effectively used the Internet and technology. They have also stated that digital citizens are
individuals who have rights and responsibilities, follow ethical guidelines, participate on the
internet, communicate on the internet, pursue the agenda, comment, criticize, shop, and
contribute to the environment. According to Demiraslan and Usluel (2005), although the
majority of teachers are able to use computers, they are not sufficiently active in integrating
digital technologies into the learning process. This has become a major issue due to the
frequent use of digital technology by schoolchildren (Karaduman & Oztiirk, 2014). For digital
citizenship skills to be acquired by students, a variety of activities are expected to be held using
a variety of methods and techniques in the teaching and learning process for teachers.

According to teachers, the materials used for digital citizenship education are important in
social studies. Using the right materials can help students develop their digital citizenship skills,
move safely and responsibly in the digital environment, and experience effective learning. For
students in elementary education to acquire digital citizenship skills, students, and educators,
according to Cubukcu and Bayzan (2013), must use technology and other digital platforms
specifically, with an understanding of online technologies and other digital platforms within
the context of their technological needs. Oztiirk (2021) also stated that students should be able
to distinguish between right and wrong situations using digital technologies. In his opinion,
students should be given the opportunity to use different applications while knowing the risks
of their digital media. Digital citizenship involves individuals using digital technologies correctly
and appropriately. The use of digital materials will contribute to the development of digital
citizenship. In this study, teachers also stated that many digital materials must be used to help
students gain digital citizenship.
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Teachers have emphasized that in social studies, mindfulness needs to be created in
students in terms of currency and consciousness in order to study digital citizenship. This can
help students act safely and responsibly in a digital environment and improve their digital
citizenship skills. Keeping students' knowledge and skills about the digital world updated could
lead to effective learning about digital citizenship. Because the digital world is rapidly evolving
and changing, students are familiar with the current use of the digital world and can adapt to
the present, allowing them to be prepared for the kinds of issues they face in the digital world.
It is therefore important to teach digital citizenship in the social studies class while teachers
keep up with current events to share these updated skills with students, bringing up-to-date
skills to students about the digital world. In addition, they must be aware of the risks they could
face in digital media, know the steps they can take to protect themselves and their
environment, and be conscious of their digital citizenship. In this direction, according to Kilci
(2019), social studies course contributes to the upbringing of digital citizens. Because the
course of social studies is modeled around the concept of citizenship, it also informs students
about these concepts in digital citizenship training, raising awareness of how to become a
better citizen in the digital world.

Teachers feel that a technology infrastructure in the home and school environment is
necessary for students to receive better digital citizenship training in social studies. For students
to develop digital citizenship skills using technology accurately and effectively, it is important
to have an appropriate technology environment at home and in school. In effect, Pala and
Basibuyik (2020) found that students differed from their digital literacy levels and had the
lowest dimensions of digital citizenship in the case of computers, tablets, and the internet in
their homes. For this reason, schools require students to have access to a source such as
computers, interactive boards, and an Internet connection, and at home they must have the
appropriate internet connection, computers, and tablets. Students can safely apply the skills
they have learned to use the digital world healthily. To this end, projects are underway in
schools that boost the use of educational technologies, provide students with access to the
digital world more easily, access to lecture materials and resources, and provide access to
tablets, computers, and the internet for students to move through education more effectively
(Cakmak and Aslan, 2018). Through technological infrastructure, individuals will become digital
citizens who effectively use technology and the Internet, know their rights and responsibilities
online, and can take advantage of economic, political, and social opportunities online (Erdogan
& Tonga, 2020). According to Ribble (2011), when technology becomes more accessible than
ever and students use these technologies more often (both at school and outside of school),
educators may continually evaluate the course for digital citizenship and prioritize their
priorities.

For digital citizenship training, it is important that teachers are up-to-date and equipped
with the right information so they can provide this knowledge to students. In the study,
teachers stated that they should receive both pre-service and in-service training in digital
citizenship. With these trainings, teachers will guide their students to access the right
information and help them demonstrate an example of digital citizenship. In studying this, Kilci
(2019) found that social teachers did not know enough about digital citizenship and that most
did not even hear about the digital citizenship sub-dimensions. Arcagok (2020) found that
teachers' perceptions of digital citizenship were moderate. According to Ozer et al. (2017),
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social studies has revealed that teacher candidates for are not qualified for digital citizenship.
Thus, he stated, the practice of developing digital citizenship competencies should be
undertaken since prospective teachers will take on the task of raising the digital citizens of the
future. The results of these studies support that teachers in the current study should receive
training on digital citizenship. Cakmak and Aslan (2018), on the other hand, emphasized that
social studies teacher candidates are qualified to train new generations of teachers who know
technology, use it, and digitize it. He also stated that the universities’ social studies teacher
education undergraduate programs should include a wide range of digital citizenship courses.
Karaduman and Oztiirk (2014) emphasized that it is now becoming a necessity for teachers to
provide and model various insights into the appropriate use of technology and the internet.
On the other hand, Kadli et al. (2010) stated that students learned by themselves and through
their friends the vast majority of their Internet use skills. Children are unable to adapt to
changing online environments as they are not models for the proper use of digital technology.
A major difference in how teachers and students view technology may be one of the reasons
(Karaduman & Oztiirk, 2014). That said, according to Ribble (2011), students already use these
technologies, while teachers must fund students to use them appropriately. On the other hand,
Kabak¢l and Can (2009) supported the results of the current study by stating that although
most of the teachers received training on computer and internet security in undergraduate
education, they did not consider themselves sufficient in this subject.

In social studies, teachers state that collaboration is important for digital citizenship
education and that there should be expert, school, family, and corporate support. Digital
citizenship training may require expert assistance from cooperative institutions and
stakeholders. Collaborating with technologists, psychologists, and other experts to teach
students about digital literacy skills, internet security, cyberbullying, etc. Schools and families
can guide students through proper digital citizenship behaviors, such as setting rules and limits
on the use of digital devices, teaching control of internet use, and raising awareness. Similar to
the results of the study, Kilci (2019) stated that digital citizenship skills should be earned by
children's parents and teachers. Aydin (2015) stated that in the case of digital citizenship
education, families and educational institutions must produce policies and design educational
programs. Karaduman and Oztiirk (2014) stated that in school, teachers and families should
support the children in terms of digital citizenship. Enterprise support, on the other hand, is
also important in digital citizenship education. By developing policies and strategies in this
area, schools can help students develop digital citizenship skills, and funding can be provided
for teacher training in digital citizenship. All this support can help students demonstrate
effective civic behavior in the digital world. Again, it supports the results of the present study,
according to Ozden and Yilmaz (2008), parents expect teachers to inform students of the
proper usage and benefits of the internet. On the other hand, Demiraslan and Usluel (2005)
recommended that teachers should receive in-service training on their technology skills, that
school management should be supportive of them, and that teachers should provide the
necessary resources. Demiraslan and Usluel also stated that all organizations, such as the
MoNE, which is responsible for teaching teachers, and universities, need to cooperate to
integrate their technology skills into the learning and teaching process.
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Conclusion

In the study, social studies teachers explained that social studies is associated with general
philosophy, content, measuring and assessing, awareness building, and digital citizenship in
terms of everyday life. This conclusion highlights how the integration of social studies
education and digital citizenship intertwines in various aspects. Moreover, this finding
underscores that social studies serve as a platform for cultivating conscientious digital
citizenship skills among students, further indicating an inherent connection between social
studies and digital citizenship.

The teachers also stated that all digital citizenship sub-dimensions must be included in the
social studies course. This suggests that the social studies course and the digital citizenship
sub-dimensions are closely related to the social studies course. This result underscores that the
social studies curriculum not only reflects social sciences such as history and geography but
also highlights the necessity of cultivating prepared individuals, equipped to navigate the
digital world conscientiously in the modern era.

Teachers noted that in order to better integrate digital citizenship into social studies, a
number of changes are needed in SSC curriculum in terms of learning and teaching processes,
teaching materials, awareness, technological infrastructure, teacher training, and collaboration.
In general, teachers believe that digital citizenship is related to the social studies course.
However, this shows that there are a number of shortcomings in the social studies course
regarding the acquisition of digital citizenship by students. This result reveals that a number of
studies are necessary to make digital citizenship better suited for students in social studies.

Recommendations

The study found that digital citizenship was associated with social studies. In this
relationship, the emphasis was placed on the curriculum. However, despite the belief that
digital citizenship is related to the SSC, the curriculum has been able to make arrangements.
In this way, the SSC update efforts could further consider the issue of digital citizenship,
allowing a greater and more balanced coverage of digital citizenship and its sub-dimensions.

It's now inevitable to spend time in the digital world. But what's important about this is how
much time you spend in the digital world, how much quality time you spend in the digital
world, or how you use the digital world correctly and how you benefit from it. The study shows
that teachers are emphasizing such issues as raising awareness, collaboration, and teacher
training in the field of digital citizenship. To achieve better digital citizenship status for
students, school administrators, teachers, students, and parents must have various trainings in
collaboration with digital citizenship. In this way, the SSC can provide more meaningful, and
effective digital citizenship education.

The study highlighted the use of technological infrastructure, digital materials, and methods
and techniques considered to be at the forefront of growing digital citizens more effectively in
social studies. However, it is thought that situations such as including digital citizenship in
various elements of SSC and providing teacher training will not be sufficient. In this context, in
order to create equality of opportunity and to enable teachers to implement their suggestions,
technological infrastructure should be created in social studies classrooms/workshops in
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schools and environments that can create opportunities for students to learn by doing and
experiencing should be created.

Limitations

The study was conducted for digital citizenship education in social studies course. In this
context, the study is limited to the data obtained from the semi-structured interview form
including the research questions created by the researcher.

Different studies of digital citizenship have been conducted, and different classifications of
their subgroups have been made. Similar sub-dimensions have been identified in studies, but
differences exist. This study is limited to the sub-dimensions of digital citizenship established
by Ribble (2011).

The study group is limited to 25 social studies teachers in the Turkish province of Erzincan
in the 2022-2023 school year. In the fourth grade, the social studies class is taught by class
teachers, and in the 5th, 6th, and 7th grades by social studies teachers. For this reason, in order
to obtain more valid results, social studies teachers were consulted in the study, while
classroom teachers were not consulted because they only teach the course in the 4th grade.

References

Akgiin, I, & Akgiin, M. (2021). Sosyal bilgiler egitiminde teknoloji kullanimina yénelik tezlerin
incelenmesi. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, (58), 227-247.

Altun, N., & Bangir-Alpan, G. (2021). Temel egitim programlarinda dijital okuryazarlik. Egitim ve
Toplum Arastirmalart Dergisi, 8(2), 280-294. https://doi.org/10.51725/etad.971177

Arcagok, S. (2020). Ogretmenlerin dijital vatandasliga yonelik algilarinin incelenmesi. Yiizincii
Yul Universitesi Egitim Fakdiltesi Dergisi, 17(1), 534-556.
https://doi.org/10.33711/yyuefd.693832

Aslan, S. (2016). ilkégretim sosyal bilgiler 6Gretmen adaylarinin dijital vatandaslik davranislarinin
bazi degiskenler acisindan incelenmesi (Firat, Dicle, Siirt, Adiyaman Universiteleri érnegi)
[Digital citizenship behaviour of social studies teachers of primary investigation of some
variables (The sample of Firat, Dicle, Siirt, Adiyaman universities)]. (Thesis No: 445663).
[Master's Thesis, Firat University]. Turkish Council of Higher Education Theses Center.

Aydemir, M. (2019). Yenilenen sosyal bilgiler dersi 6gretim programinin dijital vatandaglik ve
alt boyutlari agisindan incelenmesi. Uluslararast Giincel Egitim Arasturmalart Dergisi, 4(2), 15-
38.

Aydin, A. (2015). Dijital vatandaslik. Tiirk Kitiphaneciligi, 29(1), 142-146.

Aygun, M. (2019). Sosyal bilgiler 6gretmenlerinin ve sosyal bilgiler 6gretmen adaylarinin dijital
vatandaslik durumlarinin incelenmesi (Examinitation of in service and pre-service social
studies teachers’ digital citizenship). (Thesis No: 587700) [Doctoral Dissertation, Yildiz
Technical University]. Turkish Council of Higher Education Theses Center.

Buyukozturk, S., Cakmak, E. K., Akgun, O.E. Karadeniz, S., & Demirel, F. (2018). Egitimde bilimsel
arastirma yontemleri (25nd ed.). Pegem Akademi.

317


https://doi.org/10.51725/etad.971177
https://doi.org/10.33711/yyuefd.693832

International Journal of Curriculum and Instructional Studies, 13(2), 2023, 297-324 Pala

Choi, M. (2016). A concept analysis of digital citizenship for democratic citizenship education
in the internet age.Theory & research (n social education, 44(4), 565-607.
https://doi.org/10.1080/00933104.2016.1210549

Creswell, W. J. (2017). Arastirma deseni: Nitel, nicel ve karma yontem yaklasimlart (S. B. Demir,
Trans. Ed.). Egiten Kitap.

Gakmak, Z., & Aslan, S. (2018). Sosyal bilgiler 6gretmen adaylarinin dijital vatandaslik
davranislarinin bazi degiskenler agisindan incelenmesi. Adiyaman University Journal of
Educational Sciences, 8(1), 72-99. https://doi.org/10.17984/adyuebd.296203

Gubukcu, A., & Bayzan, S. (2013). Turkiye'de dijital vatandashk algisi ve bu algiyi internetin
bilingli, glivenli ve etkin kullanimi ile artirma yontemleri. Middle Eastern & African Journal of
Educational Research, 5(148), 148-174.

Demiraslan, Y., & Usluel Y. K. (2005). Bilgi ve iletisim teknolojilerinin 8grenme 6gretme surecine
entegrasyonunda o6gretmenlerin durumu. The Turkish Online Journal of Educational
Technology, 4 (3), 109-113.

Deniz, L. (2010). Excessive internet use and loneliness among secondary school students.
Journal of Instructional Psychology, 37(1), 20-23.

Dere, I, & Yavuzay, M. (2019). Sosyal bilgiler 6gretmen adaylarinin dijital vatandaghk
gostergelerinin  incelenmesi. MANAS  Sosyal Arastumalar Dergisi, 8(3), 2400-2414.
https://doi.org/10.33206/mjss.537592

Deveci, H., & Bayir, O. G. (2011). Hayallerdeki sosyal bilgiler: ilkégretim tclinci sinif
ogrencilerinin algilar. International Journal of Eurasia Social Sciences, 2011(4), 9-28.

Digital Citizenship, (2022). Using Technology Appropriately.
https://www.digitalcitizenship.net/home.html

Erdogan, E., & Tonga, D. (2020). Middle school students and digital citizenship: Is technology
important for digital citizens in Turkey? Online Submission, 5(11), 194-227.

Ezer, F., & Aksut, S. (2021). Sosyal bilgiler 6gretmen adaylarinin dijital vatandashk kavramina
yonelik algilarinin metaforlar yoluyla belirlenmesi. Adiyaman Universitesi Sosyal Bilimler
Enstitiisi Dergisi, 14(38), 104-143._https://doi.org/10.14520/adyusbd.785021

Farmer, L. (2011, October 18). Teaching digital citizenship [Paper presentation]. In e-learn: World
Conference on e-Learning in Corporate, Government, Healthcare, and Higher Education,
Honolulu, Hawaii, USA.

Georgina, D. A, & Hosford, C. C. (2009). Higher education faculty perceptions on technology
integration and training. Teaching and Teacher Education, 25(5), 690-696.
https://doi.org/10.1016/j.tate.2008.11.004

Goérmez, E. (2016). Ogretmen adaylarinin “dijital vatandashk ve alt boyutlar” hakkindaki
gorusleri (Bir durum calismasi). Electronic Turkish Studies, 11(21), 125-144.

Goérmez, E. (2017). Ogretmenlerin” Dijital vatandaslik ve alt boyutlarn" hakkindaki diizeyleri (Van
ili 6rnegi). Akademik Bakus Uluslararast Hakemli Sosyal Bilimler Dergisi, (60), 52-74.

318


https://doi.org/10.1080/00933104.2016.1210549
https://doi.org/10.17984/adyuebd.296203
https://doi.org/10.33206/mjss.537592
https://www.digitalcitizenship.net/home.html
https://doi.org/10.14520/adyusbd.785021
https://doi.org/10.1016/j.tate.2008.11.004

International Journal of Curriculum and Instructional Studies, 13(2), 2023, 297-324 Pala

Gurbuz, S., & Sahin, F. (2018). Sosyal bilimlerde arastirma y6ntemleri felsefe-yontem-analiz (5nd
ed.). Seckin Publications.

Kabakgl, I, & Can, V. (2009). ilkégretim dgrencilerinin bilgisayar ve internet giivenligine iligkin
bilgisayar 6gretmenlerinin gorusleri. Cagdas Egitim Dergisi, 34(361), 13-20.

Kadli, J. H., Kumba B. D., & Kanamadi S. J. (2010). Students’ perspectives on internet usage: A
case study. Information Studies, 16(2), 121-130.

Kan, C. (2011). Sosyal bilgiler dersi ve popdiler kiltir. Cukurova University Faculty of Education
Journal, 40(1), 37-43.

Kara, T., & Atasoy, E. (2019). Sosyal bilgiler 6gretim programi ve ders kitaplarinin (2018) dijital
vatandaslik kavrami ve alt boyutlar baglaminda incelenmesi. Balikesir Universitesi Sosyal
Bilimler Enstitiisii Dergisi, 22(41), 133-154. https://doi.org/10.31795/baunsobed.581917

Karaduman, H., & Oztirk, C. (2014). Sosyal bilgiler dersinde dijital vatandashiga dayali
etkinliklerin  &grencilerin dijital vatandashk tutumlarina etkisi ve dijital vatandaslik
anlayislarina yansimalari. Journal of Social Studies Education Research, 5(1), 38-78.
https://doi.org/10.17499/jsser.20331

Karasu-Avci, E., Faiz, M., & Recepoglu, S. (2021). Sosyal bilgiler 6gretmen adaylarinin dijital
vatandaslik algilarinin  belirlenmesi. Uluslararast  Sosyal Bilgilerde Yeni Yaklasimlar
Dergisi, 5(1), 46-62. https://doi.org/10.38015/sbyy.847507

Kilci, Z. (2019). Sosyal bilgiler 6gretmenlerinin dijital vatandasliga yénelik gorisleri ve
uygulamalart (Social studies teachers’ digital citizenship opinions and applications). (Thesis
No: 558231) [Master's Thesis, Anadolu University]. Turkish Council of Higher Education
Theses Center.

Kus, Z., Glnes, E., Basarmak, U., & Yakar, H. (2077). Development of a digital citizenship scale
for youth: A validity and reliability study. Journal of Computer and Education Research, 5(10),
298-316. https://doi.org/10.18009/jcer.335806

MEB, (2018). Sosyal bilgiler dersi 6gretim programu (ilkokul ve ortaokul 4, 5, 6 ve 7. siniflar). MEB
Yayinlari. http://mufredat.meb.gov.tr/Dosyalar/201812103847686-
SOSYAL%20B%C4%B0OLG%C4%BOLER%20%C3%96%C4%9ERET%C4%B0M%20PROGRAMI

%20.pdf

Merriam, S. B. (2013). Nitel arastirma desen ve uygulama icin bir rehber (S. Turan, Trans. Ed.).
Nobel Publications.

Metin, O., & Cin, M. (2021). Sosyal bilgiler 6gretmen adaylarina yénelik dijital vatandaslik
yeterlik 6lceginin gelistiriimesi: Gegerlik ve guvenirlik calismasi. Egitim Teknolojisi Kuram ve
Uygulama, 11(2), 445-469._https://doi.org/10.17943/etku.897150

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook.
Thousand Oaks, Sage.

Ortega-Gabriel, W. (2015). Ciudadania digital: Entre la novedad del fendmenoy las limitaciones
del concepto. Economia, Sociedad Y Territorio, 15(49), 835-844.

319


https://doi.org/10.31795/baunsobed.581917
https://doi.org/10.17499/jsser.20331
https://doi.org/10.38015/sbyy.847507
https://doi.org/10.18009/jcer.335806
https://doi.org/10.17943/etku.897150

International Journal of Curriculum and Instructional Studies, 13(2), 2023, 297-324 Pala

Ozden, M., & Yilmaz, F. (2008, May 6-9). 4-5. sintflar ilkégretim programunn internet kullanimina
etkisinin aile gortslerine gére degerlendirilmesi [Paper presentation]. VIII. International
Educational Technology Conference, Eskisehir, Turkey.

Ozer, U, Albayrak Ozer, E, & Kaygisiz, N. (2017, May 18-21). Sosyal bilgiler égretmeni
adaylarinin dijital vatandasliga iliskin goértsleri [Paper presentation]. ERPA International
Congresses on Education, Budapest, Hungary.

Oztiirk, M. (2021). Dijital vatandashk arastirmalarinin incelenmesi: Kavramsal ve yéntemsel
egilimler. Yiiksekégretim ve Bilim Dergisi, 11(2), 385-393.

Pala, S. M. (2023). Dijital vatandasligin sosyal bilgiler dersi 6gretim programi ve ders kitaplarina
yansimalari. Journal of History School, 16(63), 751-784.
http://dx.doi.org/10.29228/Joh.62300

Pala, S. M., & Basibuyuk, A. (2020). Ortaokul besinci sinif 6grencilerinin dijital okuryazarlik
dizeylerinin  incelenmesi. Cumhuriyet  Uluslararast  Egitim  Dergisi, 93), 897-921.
https://doi.org/10.30703/cije.672882

Pala, S. M., & Basibuyuk, A. (2023). The predictive effect of digital literacy, self-control and
motivation on the academic achievement in the science, technology and society learning
area. Technology, Knowledge and Learning, 28, 369-385. https://doi.org/10.1007/s10758-
021-09538-x

Patton, M.Q. (2002). Qualitative research and evaluation methods. Sage Publications, Inc.

Ribble, M. (2011). Digital citizenship in schools, the international society for technology in
education (ISTE). Washington.

Ribble, M. (2012). Digital citizenship for educational change. Kappa Delta Pi Record, 48(4), 148-
151. https://doi.org/10.1080/00228958.2012.734015

Ribble, M. S. (2006). Implementing digital citizenship in schools: The research, development,
and validation of a technology leader's guide [Doctoral Dissertation, Kansas State
University].

Richardson, J., & Milovidov, E. (2017). Digital Citizenship Education: Volume 2: Multi-Stakeholder
Consultation Report. Councll of Europe.
https://books.google.com.tr/books?hl=tr&lr=&id=dsJUDWAAQBAJ&oi=fnd&pg=PP2&dq
=Richardson,+J).,.+%26+Milovidov,+E.+(2017).+Digital + Citizenship+Education:+Volume+2
:+Multi-
Stakeholder+Consultation+Report.+Council+of+Europe.&ots=bP0j0j3ZRg&sig=DaDUv0Y
GsDZEqgdaxpRZgsed?2ItY&redir esc=y#v=onepage&q&f=false

Sari, ., & Taser, S. (2018). Tirkiye'de dijital vatandaslikla ilgili yapilan yiiksek lisans ve doktora
tezlerinin incelenmesi. Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi, 6(6), 1063-
1069. https://doi.org/10.18506/anemon.412740

Searson, M., Hancock, M., Soheil, N., & Shepherd, G. (2015). Digital citizenship within global
contexts. Education and Information Technologies, 20(4), 729-741. DOI 10.1007/s10639-015-
9426-0

320


https://doi.org/10.30703/cije.672882
https://doi.org/10.1080/00228958.2012.734015
https://doi.org/10.18506/anemon.412740

International Journal of Curriculum and Instructional Studies, 13(2), 2023, 297-324 Pala

Suppo, C. A. (2013). Digital citizenship instruction in Pennsylvania public schools: School leaders
expressed beliefs and current practices [Doctoral Dissertation, Indiana University of
Pennsylvania].

Turan, S., & Karasu-Avci, E. (2018). 2018 Sosyal Bilgiler Ogretim Programi'nin dijital vatandashk
baglaminda incelenmesi. Egitim ve Yeni Yaklasimlar Dergisi, 1(1), 28-38.

Yaman, C. (2019). Sosyal bilgiler o6gretmen adaylarinin  dijital okuryazarlik diizeylerinin
incelenmesi (Nigde Omer Halisdemir Universitesi 6rnedi) [Examination of digital literacy levels
of social studies teacher candidates (The example of Nigde Omer Halisdemir University)].
(Thesis No: 555291) [Master's Thesis, Nigde Omer Halisdemir University]. Turkish Council of
Higher Education Theses Center.

Yildinm, A., & Simsek, H. (2016). Nitel arastirma ydntemleri (10nd ed.). Seckin Publications.

Yildinm, A., & Simsek, H. (2021). Sosyal bilimlerde nitel arastirma ydntemleri (12nd ed.). Seckin
Publications.

321



International Journal of Curriculum and Instructional Studies, 13(2), 2023, 297-324 Pala

Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi
13(2), 2023, 296-324

WWwWw.ijocis.com

TURKCE GENIiS OZET

Dijital Vatandashgin Sosyal Bilgiler Dersine Yansimalari: Ogretmen
Gorusleri

Giris

Teknoloji, giinimuizde hizla gelisen ve degisen bir alan olarak, insan hayatini etkileyen
onemli bir unsur haline gelmistir. Bu etki, iletisimden is diinyasina, egitimden saghga kadar
bircok alani kapsayarak insanlarin yasam tarzlarini, aliskanlklarini ve toplumsal dinamiklerini
degistirmeye baslamistir. Bu nedenle gunlik hayatimizda yer alan bircok kavram ya degismis
ya da yeni kavramlar ortaya ¢ikmistir. Degisen kavramlarin biri de vatandashk kavramidir
(Gormez, 2017). Yasanan degisimlerle birlikte bireyler zorunlu olarak dijital dinyanin
vazgecilmez bir vatandasi haline gelmis (Kara ve Atasoy, 2019) ve vatandaslik, dijital bir yapiya
barinmustdr (Aslan, 2016). Vatandaslarin dijital ortamlarda neleri yapmasi ya da yapmamasi
gerektigini bilmeleri ihtiyaci ise dijital vatandashk kavramini ortaya ¢ikarmistir (Gérmez, 2016).

Dijitallesen dinyada okul dncesinden lisansustu egitime kadar gecen siirede 6grencilerin
farkli yetilerini gelistirme ve cagin ihtiyaclarina uygun nesiller yetistirme konularinda
egitimcilere biyuk sorumluluklar dismektedir. Giincelligi gittikge artan ve bireysel yasamin
vazgecilmez bir olgusu haline dénusen dijital vatandaslik kavrami 6gretmenlerin bakis acilarina
gore betimlenmelidir. Ogrencilerin dijital vatandaslk becerilerini 6grenmeleri, 6gretmenlerinin
dijital vatandaslik konusundaki anlayislariyla yakindan iliskilidir. Ogretmenlerin, 6grencilerine
dijital vatandaslik konusunda nasil yaklastiklar, hangi beceriyi dnemli gordukleri, 6gretim
yontemleri ve araglar hakkindaki distinceleri, konunun farkli ydnlerinin ele alinmasini ve
tartisilmasini saglayabilir. Bu da dijital vatandashk egitimi konusunda daha kapsamli ve zengin
bir literattriin olusmasina katki saglayabilir. Dolayisiyla dersin uygulayicisi olan égretmenlerin
bu konudaki gorusleri 6nemlidir. Bu nedenle calismada sosyal bilgiler 6gretmenlerinin
goruslerine gore sosyal bilgiler dersi ile dijital vatandaslik iliskisinin incelenmesi amaclanmistir.

Yontem

Calismada nitel temel desen kullanilmistir. Nitel calismalar insanlarin yasamlarini nasil
anlamlandirdiklariyla ilgilidir. Nitel temel desenin amaci da bu anlamlari ortaya ¢ikarmak ve
yorumlamaktir (Merriam, 2013). Calismada bu desenin kullaniimasinin sebebi sosyal bilgiler
dersi ile dijital vatandashgin iliskisine ydnelik olarak sosyal bilgiler 6gretmenlerinin
gozlemlerini, gorislerini, deneyimlerini nasil anlamlandirdiklarinin incelenmesidir.  Calisma
grubunu, 2022-2023 egitim-6gretim yilinda Erzincan ilinde goérev yapan 25 sosyal bilgiler
ogretmeni olusturmaktadir. Calisma grubu belirlenirken amagl 6érnekleme tekniklerinden dlcut
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ornekleme kullaniimistir. Veriler, yar yapilandinimis gériisme yoluyla toplanmistir. Veriler icerik
analizi ve betimsel analiz yapilarak ¢6ziimlenmistir.

Bulgular

Calismada elde edilen veriler analiz edildiginde, sosyal bilgiler 6gretmenleri dijital
vatandaslik ve sosyal bilgiler dersinin iliskili oldugunu belirtmislerdir. Genel felsefe, icerik,
6l¢gme ve degerlendirme, farkindalik ve gilinlik yasam temalarinda dijital vatandaslik ve sosyal
bilgiler dersi arasinda iliski gérilmustir. Ogretmenler dijital vatandaslik alt boyutlarinin hepsine
sosyal bilgiler dersinde yer verilmesi gerektigini belirtmislerdir. En fazla dijital haklar ve
sorumluluklar ile dijital okuryazarlik, en az ise dijital saghk ve dijital ticaret alt boyutuna yer
verilmesi gerektigini ifade etmislerdir. Ayrica 6gretmenlere gore sosyal bilgiler dersinde dijital
vatandasligin ogrencilere daha etkili bir sekilde kazandirilmasi icin; 6gretim programi,
ogrenme-6gretme slreci, arag-gereg, farkindalk, teknolojik altyapi, 6gretmen egitimi ve is
birligi kategorilerinde calismalar yapilmalidir.

Tartisma

Ogretmenler sosyal bilgiler dersinin genel felsefe, icerik, dlcme ve degerlendirme, farkindalik
olusturma ve gunlik yasam temalari agisindan dijital vatandaslik ile iliskili oldugunu
belirtmislerdir. Kilci (2019) de 6gretmenlerin sosyal bilgiler dersini dijital vatandaslik ile iliskili
gorduklerini ifade etmistir. Sosyal bilgiler dersinin temel amaglari arasinda bireyin
toplumsallagmasini ve etkin vatandas olmasini saglamak oldugu icin dijital vatandaslik ile sosyal
bilgiler dersi arasindaki iliski bir ihtiyac olarak ortaya ¢ikmaktadir. Bu dogrultuda 6gretmenler
de dijital vatandasligin sosyal bilgiler dersinin genel felsefesine, icerigine, egitim 6gretim
strecine yansitildigini ifade etmislerdir.

Sosyal bilgiler 6gretmenleri dijital vatandaslik alt boyutlarinin hepsine sosyal bilgiler
dersinde yer verilmesi gerektigini ifade etmislerdir. Bu durum sosyal bilgiler dersi ile dijital
vatandasligin ve alt boyutlarinin yakindan iliskili oldugunu gdstermektedir. Ribble (2012) ise
dijital vatandashgin alt boyutlarinin, egitimcilerin dijital vatandashgr o6grencilerine
acglklamalarina yardimci oldugunu belirtmistir. Calismada ¢ikan sonuca gore dgretmenler en
fazla dijital haklar ve sorumluluklar ile dijital okuryazarlik alt boyutuna sosyal bilgiler dersinde
yer verilmesi gerektigini disinmektedir. 2018 Sosyal Bilgiler Dersi Ogretim Programi'nda
[SBDOP] da vatandaslik hak ve sorumluluklariyla ilgili olarak son yillarda dijital vatandaslik, e-
Devlet, sanal ticaret gibi durumlar ve birtakim sorunlarin ortaya ¢iktigi dogrudan belirtilmistir
(MEB, 2018). Dijital vatandasligin alt boyutlarindan birisi olan dijital okuryazarliga da 6gretim
programinin pek cok dgesinde yer verilmis, hatta SBDOP'de dijital okuryazarlik égrencilere
kazandirlmasi gereken temel beceriler arasinda yer almistir. Ogretmenler sosyal bilgiler
dersinde dijital vatandasligin alt boyutlarindan en az dijital saglk ve dijital ticarete yer verilmesi
gerektigini ifade etmislerdir. Bu alt boyutlarin da sosyal bilgiler dersiyle iliskili olabilecegi
sOylenmekle birlikte diger alt boyutlara gore sosyal bilgiler dersiyle daha az iliskili oldugu ifade
edilmistir.

Ogretmenler dijital vatandashgin sosyal bilgiler dersinde 6grencilere daha iyi
kazandirilabilmesi icin; 6gretim programi, 6grenme-6gretme sireci, ara¢ gereg, farkindalik,
teknolojik altyapi, 6gretmen egitimi ve is birligi konularinda birtakim degisiklikler yapilmasi
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gerektigini belirtmislerdir. Aydemir (2019) de dijital vatandaslik ve alt boyutlariyla iliskili bilgi,
beceri, tutum ve degerlere SBDOP'de yer verilmesi gerektigini belirtmistir. Cubukcu ve Bayzan'a
(2013) gore ilkdgretim kademesindeki 6grencilerin dijital vatandaslk becerilerini kazanmalari
icin 6grencilerin ve egiticilerin teknolojik ihtiyaclar cercevesinde ozellikle cevrimici teknolojileri
ve diger dijital platformlari bilincli ve dogru kullanmasi gerekmektedir.

Sonug

Galismada sosyal bilgiler 6gretmenleri bircok acidan sosyal bilgiler dersi ile dijital
vatandaghgin iliskili oldugunu dustinmektedirler. Bu sonug sosyal bilgiler dersinin, 6grencilerin
dijital diinyada bilingli vatandashk becerilerinin gelistirildigi bir platform olarak gorildugini
isaret etmektedir. Dolayisiyla sosyal bilgiler dersi ile dijital vatandaslk arasinda organik bir bag
oldugu gorilmektedir.

Ogretmenler dijital vatandaslk alt boyutlarinin hepsine sosyal bilgiler dersinde yer verilmesi
gerektigini ifade etmislerdir. Bu durum dijital vatandashgin ve alt boyutlarinin sosyal bilgiler
dersiyle yakindan iliskili oldugunu gdstermektedir. Bu sonug sosyal bilgiler dersinin, tarih ve
cografya gibi sosyal bilimleri yansitmakla kalmayip ayni zamanda modern dinyanin dijital
dinyanin bilingli kullaniimasi agisindan hazirlikli bireylerin yetistirmesi gerektigini ortaya
koymaktadir.

Ogretmenler dijital vatandashgin sosyal bilgiler dersinde ©grencilere daha iyi
kazandinlabilmesi icin bu surecte etkili olabilecek bazi konularda birtakim degisiklikler
yapilmasi gerektigini belirtmislerdir. Genel olarak 6gretmenler dijital vatandasligin sosyal
bilgiler dersiyle iliskili oldugu disiinse de bu durum sosyal bilgiler dersinde dijital vatandashgin
ogrencilere kazandirlmasi konusunda birtakim eksikliklerin oldugunu gdstermektedir. Bu
sonug dijital vatandasligin sosyal bilgiler dersinde 6grencilere daha iyi kazandirilmasi icin
birtakim ¢alismalarin yapilmasi gerektigini ortaya ¢ikarmaktadir.

Oneriler

SBDOP icin giincelleme calismalarinda dijital vatandaslik ve alt boyutlarina SBDOP'nin cesitli
bélimlerinde daha fazla ve daha dengeli bir sekilde yer verilebilir. Ogrencilerin daha iyi dijital
vatandas olarak yetisebilmeleri icin okul yodneticisi, 6gretmen, 6grenci ve velilere dijital
vatandaslik konusunda is birligi icerisinde cesitli egitimler verilmelidir. Béylece sosyal bilgiler
dersinde verilen dijital vatandaslik egitimi daha bilingli, anlamli ve etkili olabilecektir. Firsat
esitligi olusturmak ve 6gretmenlerin dnerilerini uygulayabilmelerine imkan verme amaciyla
okullarda sosyal bilgiler dersliklerinde teknolojik altyapi olusturularak 6grencilerin yaparak
yasayarak 6grenmelerine firsat verebilecek ortamlar olusturulmaldir.
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