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The current study aimed to determine the extent to which classroom
teachers’ professional identity typologies predict their curriculum
fidelity. A total of 332 classroom teachers participated in the current
study, employing the correlational survey model. The data for the study
were collected using the "Curriculum Fidelity Scale" developed by Burul
(2018) and the "Teachers' Professional Identity Typologies Scale"
developed by Atik (2022). The collected data were analyzed using
cluster analysis and multiple regression analysis. The study revealed
that the teachers had the critical identity the most and the technician
identity the least. It was also found that the professional identity
typologies of the teachers significantly predicted their curriculum
fidelity, explaining 22.6% of the total variance. Accordingly, it was
concluded that the intellectual and technician teacher identities
positively and significantly predicted curriculum fidelity, while the
social and critical teacher identities did not significantly predict
curriculum fidelity. The findings obtained in the study show that
professional identity typologies significantly affect teachers’ curriculum
fidelity.
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Introduction

The most crucial factor in the success of the education system is well-trained teachers.
Teachers are the most important power that makes a school successful or unsuccessful by
enabling students to develop their individual abilities and to grow up with knowledge, skills,
and values useful to themselves, the nation, and humanity. The teacher is an important figure
who puts the education policy of the state into practice, influences the policies with the
outcomes they obtain from the implementation of the education policy, draws on research,
and also contributes to this research by engaging in scientific activities (Varis, 1988).
Throughout the historical process, the qualifications attributed to teachers by both society and
themselves in their respective eras have evolved due to economic, political, and societal
reforms, shifting policies, and changing worldviews. While fulfilling their duties and
responsibilities, teachers acquire their social identities and simultaneously develop a
professional identity as they engage in their profession.

Professional identity is a professional essence rooted in an individual's beliefs, values,
characteristics, and experiences (Slay & Smith, 2011). Professional identity is a set of values that
encompasses what the job entails, how it is perceived by others, and the reflection of
professional roles and values within the individual (Yilmaz, 2011). Individuals belonging to all
professional groups have a professional identity within the society they belong to (Ozdemir,
2010). Teaching is also a special profession related to education and training, and teachers who
do the profession have professional identities. The professional identity of teachers is a
dynamic, changing, and developing construct in which teachers define themselves with their
professional perceptions of themselves and the perceptions of others (Akkerman & Meijer,
2011; Beauchamp & Thomas, 2009; Beijaard et al., 2004). According to Zembylas (2003) the
professional identity of teachers is related to how the teacher communicates with his/her
environment and how he/she uses the identity he/she has while designing the teaching
environment and teaching in this environment. In the literature, various studies related to the
professional identity of teachers have been identified. Soydas (2020) examined the impact of
teachers' perception of professional identity on professional development in his research, and
he concluded that the perception of professional identity positively influences professional
development. Omiir and Bavli (2020) found that standardized exams negatively affect the
teacher's professional identity and practices. Kavrayici (2019) determined a positive
relationship between teachers' professional identities and organizational commitment in their
study. Hanna et al. (2020) developed different measurement tools to assess teachers'
professional identity. In the study conducted by O'Gallchdir et al. (2018), it was concluded that
teachers' experiences, perceptions of themselves as teachers, and self-awareness regarding
themselves are crucial for professional identity development. When these studies are
collectively evaluated, it can be asserted that there are several variables influencing the
professional identity of teachers.

Professional identity typologies emerged by classifying teachers’ professional identities
according to certain characteristics. Professional identity typology is an identity classification
made on the basis of the similarities of the characteristics professionally possessed by
individuals and the differences of these characteristics from the characteristics possessed in
other professions (Sachs, 2005). Teachers' different student experiences, beliefs, and
personality traits have created different typologies (Karadag & Dulay, 2017). Professional
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identity typologies of teachers are a construct that shows flexibility according to the school
environment, regulations, and the political, social, and cultural characteristics of the period
(Lasky, 2005). According to Sachs (2005) two types of typologies emerged as technician and
activist teacher as a result of the examination of education policies in Australia, England, and
New Zealand. Kumaravadivelu (2003) identified three different typologies of teachers by
drawing on the literature in the fields of general education and language teaching. In the study
by Beijaard et al. (2000), five different teacher identity typologies were identified based on
teachers’ current perceptions of their professional identity. These are: "teacher as a subject
matter expert", "teacher as a pedagogical expert", "teacher as a didactical expert”, "teacher
who can maintain a balance between expertises" and "teacher who scores high in two areas of
expertise". Canrinus et al. (2011) discussed three different typologies as follows: "unsatisfied

and demotivated identity profile", "motivated and affectively committed identity profile" and
"doubting competence identity profile”.

Atik (2022) stated that teachers are divided into four different typologies: technician, social,
intellectual, and critical based on the teaching profession typologies in the literature.
Technician teacher is an identity typology that is individualistic, competitive, controlling, and
regulatory, with an externally defined professional role, guided by standards, and acting in
accordance with the requirements of managerial authority. Teachers with a technician teacher
identity perform at levels of efficiency and effectiveness, are committed to management, and
are compatible with government policies. Technician teachers meticulously implement the
approved curriculum, present information as it is, and prepare students for exams, all without
deviating from the prescribed curriculum. Teachers with a social teacher identity give
importance to issues such as immigration, poverty, and unemployment in lessons by making
decisions in accordance with the interests and needs of students. They cooperate with their
colleagues to help their students gain universal values such as equality, social justice, and
democracy and a more qualified education. In cooperation with parents, they organize
educational activities with them. They give importance to the concepts of social justice,
equality, and democracy in a democratic society. Teachers with an intellectual identity go
beyond the curriculum in order to ensure the multi-dimensional development of students by
sharing information that they believe to be useful. They carry out practices they believe to be
correct, despite the authorities. They participate in artistic activities such as theatre, museums,
exhibitions, and scientific meetings and congresses that will contribute to their professional
development. Teachers with a critical identity are inquisitive, act independently of the current
situation, and try to develop students’ critical thinking skills. Teachers with a critical identity
create a suitable environment for students to express their thoughts easily and defend the
ideas they believe to be true, despite the authorities (Sachs, 2005).

When the professional identity typologies of teachers are examined, it is seen that there are
identity indicators related to curriculum fidelity. Curriculums are created within the framework
of specific learning, teaching, and assessment theories. It is expected that the designed
curriculum will be implemented by the teacher and other stakeholders by sticking to the
original (Bimen et al., 2014). The curriculum covers all the activities to be carried out within a
course throughout the year. The difference between the official curriculum and the curriculum
in practice should be minimized, and the curriculum should be fully reflected. To do so, teachers
should be committed to the curriculum. In this context, curriculum fidelity can be defined as
the implementation of the curriculum by teachers exactly as planned by the curriculum
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development experts (Pence et al., 2008). Examination of the relationship between the
objectives of the curriculum created with the contribution of curriculum development experts
and the curriculum implemented by the teacher in the classroom is an important field of study.
It is seen that the main elements, such as teachers’ understanding of the curriculum,
knowledge, skills, and attitudes on this subject, are effective in the successful and effective
implementation of the curriculum (Kabaoglu, 2015; Mutluer, 2013; Serin, 2014). It is important
to adhere to the prepared curriculum, as developed by curriculum development experts, in
order to identify errors, deficiencies, and reasons for student failures that may arise during the
implementation of the curriculum and to determine the causes of these issues (Blimen et al,,
2014). If the curriculum is not adhered to, it is not possible to make a judgment about the
curriculum (Hill et al., 2015). Research on fidelity to the curriculum has been identified in the
literature. In a study, Z6g (2022), a relationship was found between fidelity to the curriculum
and educational philosophies indicating a predictive quality of educational philosophies for
curriculum fidelity. Cavusoglu (2022) also identified a relationship between educational
philosophies and curriculum in their research. Some studies have determined high levels of
fidelity to the curriculum among classroom teachers (Glles, 2022; Polat, 2021). Arslan Celik
(2020) concluded in their research that factors such as school resources, class size, grade level,
and teacher characteristics affect the level of fidelity to the curriculum. In a study by Palestina
et al. (2020), variables influencing fidelity to the curriculum were identified. Allo (2020) found
that teachers did not follow the curriculum due to a lack of information provided about the
program. Nevenglosky (2018) identified challenges encountered by teachers in the process of
fidelity to the curriculum in their research. Generally, existing literature tends to focus on factors
hindering fidelity to the curriculum, emphasizing the need to eliminate these barriers for
successful curriculum implementation.

Although teachers are given a single curriculum to ensure curriculum fidelity, variations are
observed in its implementation (Songer & Gotwals, 2005). These differences in practice are
caused by teacher characteristics, curriculum characteristics, teacher training, and institutional
characteristics. It has been shown that self-confidence and enthusiasm for teaching, which are
among the characteristics of teachers, decrease curriculum fidelity, while the authoritarian
personality structure increases curriculum fidelity (Sobol et al, 1989). Different teacher
characteristics are the determining factor in whether the curriculum will be adopted or not
(Bimen et al,, 2014). In addition, teaching professional identity typologies can also affect
curriculum fidelity. For instance, technician teachers are those who implement the curriculum
as it is, whereas teachers with an intellectual identity are open to innovation and share
information believed to be beneficial, even venturing beyond the boundaries of the curriculum
(Atik, 2022). Examination of the implementation of the curriculum and the implementation
process allow the detection of errors or deficiencies in the curriculum. Without evaluating how
successfully the curriculum has been implemented and teachers’ curriculum fidelity, it becomes
difficult to reach conclusions about the curriculum outcomes (Fullan & Pomfret, 1977). In the
current study, the extent to which the professional identity typologies of primary teachers
predict their curriculum fidelity was examined. This study is important in terms of determining
the professional identity typologies of classroom teachers and revealing the relationship
between teacher professional identity typology and curriculum fidelity. As a result of this
research, it is revealed that curriculum can be developed by considering teachers' professional
identity typologies. This may make it easier to achieve the results expected from curriculum. It
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has been observed that there is no study in the literature on the predictive level of classroom
teachers' professional identity typologies on their curriculum fidelity, and it is thought that this
study will fill the gap in the literature. In this context, this study aimed to determine the degree
to which classroom teachers' professional identity typologies predict the curriculum fidelity. In
line with this purpose, the sub-objectives of the research are as follows:

1. What is the distribution of the professional identity typologies of the classroom
teachers?

2. What is the extent to which the professional identity typologies of the classroom
teachers predict their curriculum fidelity?

Method

Research Design

The correlational research model was used in the current study, which aimed to determine
the predictive relationships between teachers’ professional identity typologies and curriculum
fidelity. The relational survey model is "a research model used to determine the existence
and/or degree of co-variance between two or more variables" (Fraenkel et al. 2014; Karasar,
2018, p. 114). In this study, a correlational research survey model was employed to determine
the relationship between teachers' typologies of professional identity and their curriculum
fidelity.

Population and Sample

The population of the study consisted of 2142 classroom teachers working in Mugla, and
the sample consisted of 354 classroom teachers selected from this population by using the
stratified sampling method according to the service areas of the school they work in. Of the
teachers, 171 were selected from the first service area, 22 from the second service area, 93 from
the third service area, 47 from the fourth service area, 11 from the fifth service area, and 10
from the sixth service area. In the determination of the sample size, the ‘Sample Size Table’
created by Cohen et al. (2005) on the basis of the relationship between sampling error and
confidence level was used.

Data Collection Instruments

The data for the study were collected with the ‘Teachers’ Professional Identity Typologies
Scale’ and ‘The Curriculum Fidelity Scale’. The Teachers' Professional Identity Typologies Scale,
developed by Atik (2022) consists of four factors and 25 items. There are six items in the social
teacher factor, five items in the intellectual teacher factor, seven items in the critical teacher
factor, and seven items in the technician teacher factor. As a result of the confirmatory factor
analysis of the scale, the goodness-of-fit values were found as CFI .96, GFI .90, TLI .95 and
RMSEA .03. The Cronbach’s Alpha internal consistency coefficient was calculated to be .74 for
the social teacher factor, .79 for the intellectual teacher factor, .82 for the critical teacher factor
and .78 for the technician teacher factor. The reliability values of the data obtained within the
scope of the research have been recalculated. The Cronbach’s Alpha internal consistency
coefficient was calculated to be .78 for the social teacher factor, .73 for the intellectual teacher
factor, .78 for the critical teacher factor and .76 for the technician teacher factor.
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The "Curriculum Fidelity Scale" developed by Burul (2018) consists of seven factors and 42
items. Eight items are in the sub-dimension of compliance, five in the sub-dimension of time,
five in the sub-dimension of the quality of the implementation, five in the sub-dimension of
the reactions of the participants, five in the sub-dimension of curriculum differences, eight in
the sub-dimension of teacher education, and four in the sub-dimension of school climate. As
a result of confirmatory factor analysis, the goodness-of-fit values of the scale were found to
be RMSEA=.04, SRMR=.05, GFI=.83, CFI=.96, NNFI= .96, NFI=.92. The Cronbach’s Alpha
internal consistency coefficient was calculated to be .84 for the sub-dimension of compliance,
.89 for the sub-dimension of time, .81 for the sub-dimension of the quality of the
implementation, .89 for the sub-dimension of the reactions of the participants, .86 for the sub-
dimension of curriculum differences, .90 for the sub-dimension of teacher education and .78
for the sub-dimension of school climate. Within the scope of this research, reliability analyzes
were re-done with the data obtained from the program fidelity scale. The Cronbach'’s Alpha
internal consistency coefficient was calculated to be .70 for the sub-dimension of compliance,
.71 for the sub-dimension of time, .77 for the sub-dimension of the quality of the
implementation, .77 for the sub-dimension of the reactions of the participants, .70 for the sub-
dimension of curriculum differences, .75 for the sub-dimension of teacher education and .87
for the sub-dimension of school climate. The Cronbach's Alpha reliability coefficient for the
entire scale was found to be .85. These results show that the measurement tools are valid and
reliable.

Data Analysis

It was determined that there was no missing data in the collected data. The data was
examined for univariate and multivariate outliers. Following the identification of univariate
outliers using box plots and z-scores, as well as multivariate outliers using Mahalanobis
distances (p<.001), data of 22 participants were excluded from the analysis. The data collected
from the remaining 332 participants was deemed suitable for the analysis. Once the dataset
became ready for analysis, descriptive statistics comprising percentages and frequencies were
initially calculated. Whether the dataset presented a normal distribution or not was evaluated
using the Kolmogorov-Smirnov test by statistically examining the skewness and kurtosis values.
It was observed that the skewness coefficients ranged from -0.50 to -0.36 for all the variables,
while the kurtosis coefficients ranged from -0.190 to 0.081. As the skewness and kurtosis
coefficients fell within the acceptable range of +1 to -1, it was assumed that the distribution
was normal (Cokluk et al., 2016). Cluster Analysis was conducted to determine the distribution
of teachers' professional identity typologies. In order to determine whether the teachers’
professional identity typologies predict their curriculum fidelity, a multiple regression analysis
was conducted. In order to achieve correct results, the differences between the observed values
and the predicted values in the multiple linear regression analysis should show a normal
distribution (Can, 2020). It was determined that the mean of the data obtained from 332
participants is 2.38 with a standard deviation of 0.998 and that the data have a distribution
between -3 and +3 (Sonmez & Cakir, 2019). Therefore, it can be said that the assumption of a
normal distribution for multiple regression is met. It is possible to assert that the normality
assumption of the multiple linear regression analysis is met since the data for the variables are
collected at a flat point according to the P-P Plot.
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Results

In order to answer the research question "What is the distribution of teachers’ professional
identity typologies?”, the Teachers’ Professional Identity Typologies Scale was administered,
and the teachers’ opinions on the professional identity typologies were categorized using
cluster analysis. Classroom teachers who scored high in every sub-dimension possessed the
dominant identity defined in this sub-dimension. Through the utilization of K-means clustering
analysis, the teachers were divided into four clusters. Table 1 displays the frequencies and
percentages for the identified professional identity typologies.

Table 1

Frequencies and Percentages for the Teachers’ Professional Identity Typologies

Number of Clusters Identity Typologies f %

1 Critical 111 3340
2 Intellectual 84 2530
3 Social 79 2380
4 Technician 58 17.50
Total 332 100

When Table 1 is examined, it is seen that 33.4% of the classroom teachers are critical, 25.3%
are intellectual, 23.8% are social, and 17.5% are technician.

The results of the regression analysis conducted to determine the extent to which the
professional identity typologies of the classroom school teachers predict their curriculum
fidelity.

Table 2

Results of the Regression Analysis Conducted to Determine the Extent to Which the Teachers’ Professional
Identity Typologies Predict Their Curriculum Fidelity

Variable B B T p Binary Partial
Constant 2.36 11.60 .00

Social teacher .04 .07 1.47 14 16 .07
Intellectual teacher .20 .26 4.51 .00 .36 .22
Critical teacher .00 .01 15 .87 .26 .00
Technician teacher 16 .28 483 .00 .36 .23
Gender -.03 -.04 -.82 40 .02 -.04
School type .04 .03 .69 49 .04 .03
Graduated faculty -.07 -.05 -1.16 .24 -.03 -.05
Service area .03 .04 .75 44 -.01 .03
Professional experience -.02 .02 -1.17 24 -0 -.05
Education level -.05 .07 -77 44 -.07 -.03
R=0,475 R?=0,226

F(10,354) = 22,179 p<.05
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According to Table 2, it can be stated that the established regression model is significant
(p=.00) since the significance level is p<.05. According to the results of the regression analysis,
in the established multiple linear regression model, it is seen that two of the 10 independent
variables contributed significantly to the model, while eight of them did not. Accordingly,
intellectual (B= .26, t322 = 4.51, p<.05) and technician teacher identities (B= .28, tz22) = 4.83,
p<.05) positively and significantly predicted the teachers’ curriculum fidelity. On the other
hand, social (B= .07, tz22 = 1.47, p>.05) and critical teacher identities (= .01, tz22) = .15, p>.05)
did not predict curriculum fidelity. Similarly, the gender (B= -.04, tz»= -.40, p>.05) and
graduated faculty (B= -.05, t@2) = -1.16, p>.05) and professional experience (B= .02, tza) = -
1.17, p>.05) did not predict curriculum fidelity. School type (B= .03, t@y = .69, p>.05),
professional experience (B= .04, tz2) = .75, p>.05) and education level (B= .07, t@xn) = -.77,
p>.05) did not predict curriculum fidelity. Of the total variance in the teachers’ curriculum
fidelity, 22.6% was explained by the teachers’ professional identity typologies and demographic
variables (R?= 0.226, p<.05). The order of importance of the classroom teachers’ professional
identity typologies in terms of predicting their curriculum fidelity is as follows, technician,
intellectual, social, and critical. In the conducted multiple linear regression analysis, based on
the standardized regression coefficients (beta, ) of the independent variables, the order of the
relative importance of the independent variables for the predicted variable is as follows;
technician identity (B= .28), intellectual identity (B= .26), social identity (= .07) and critical
identity (B=.01).

Discussion, Conclusion, and Implications

In the current study, the distribution of the classroom teachers’ professional identity
typologies and the extent to which they predict curriculum fidelity were examined. The
distribution of the classroom teachers’ identity typologies indicated that the most dominant
typology is critical, followed by intellectual, social, and technician. In the literature, in studies
on teachers’ professional identity typologies, it has been revealed that different identity
typologies are dominant. Similarly, in the study conducted by Atik (2022), it was determined
that the least dominant identity among the teachers is the technician teacher identity. On the
other hand; in many studies in the literature, it has been reported that the technician teacher
identity is dominant (Cochran-Smith, 2005; Connell, 2009; Girgin, 2012; Giroux, 2012; Unal,
2005; Yildiz, et al.,, 2013). Given that curricula in Turkey are centrally prepared and implemented,
it is expected that the teachers participating in the study would predominantly exhibit the
technician identity. However, it was found that the teachers self-identified themselves as critical
teachers, contrary to this expectation. This situation is also contradictory to the implemented
administrative policies. As a result of the neoliberal policies implemented since the 1980s,
transformations in the education system have affected teachers, leading to a redefinition of
their professional identity. Teachers have been perceived as practitioners who are required to
work based on performance evaluation and efficiency according to market criteria, while school
principals have been seen as business managers (Simsek, 2018). In this context, teachers have
been expected to conform to the interests of global capital and adopt a passive role by
embracing the identity of a technician teacher, complying with the demands of global capital.

The teacher regarded as a technician has been directed more towards doing than thinking.
The ‘new’ teacher, whose experiences in the school are centered around teaching rather than
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learning, has been directed towards gaining competences and skills rather than values and
ethics. The intent behind all these reforms is to redefine the teacher as a ‘technician’ rather
than an expert who can provide critical judgment and responses (Unal, 2005). Teachers who
adopt the technician identity are perceived as passive implementers (Kumaravadivelu, 2003;
Sachs, 2005). Teachers who are passive implementers of the curriculum are like the components
of a gear in the production process. These teachers are devoid of critical thinking and use
resources according to predetermined objectives (Hodkinson, 2011). They become technicians
tasked with implementing the standard curriculum assigned to them. The provided
standardized curriculum limits the autonomy of teachers, thereby increasing the control of the
administration over teachers (Giroux, 1988). Dewey (1933) stated that teachers, when leaning
towards routine actions, distance themselves from critical thinking and comply with tradition
and authority. In doing so, they become trapped within habitual, mechanical teaching activities,
ultimately losing their professional autonomy and decision-making abilities. Hence, teachers
with a technician identity are perceived not as individuals with decision-making authority but
as technicians in need of supervision. Therefore, there is no room for teachers to conduct
research, utilize their creativity and critical thinking abilities, or practice their profession based
on their own experiences (Tezgiden Cakcak, 2016).

Teachers with a critical professional identity question the changes made in the education
system under the guise of ‘innovation’, make efforts to foster critical thinking skills in their
students, and avoid displaying authoritarian control in the classroom. They create an
environment where students are encouraged to express their dissenting thoughts, enabling
them to freely express their emotions and ideas. They can act independently of situations
widely accepted by the majority in professional matters, question all sorts of professional
authority, and openly express their thoughts in their relationships with their colleagues. Critical
teachers, during staff meetings, openly express their beliefs without hesitation by monitoring
the implementation of decisions and voicing their opinions if they believe them to be correct.
They make efforts to implement practices they are confident about, even in the face of the
school administration’s opposition (Sachs, 2005). The adoption of student-centered education
under the influence of constructivist theory has become a significant turning point in the
position of teachers in Turkey. The role of the teacher has transformed from being the main
source of knowledge to guiding the student’s learning process. The new learning environment,
the new learner, and the new understanding of curricula have inevitably led to a series of
changes and transformations in the teaching profession. The advancement of technology and
the era of digitalization have started to weaken the traditional, instructional and technician
roles of teachers. The most crucial expectation from schools is to train responsible citizens who
possess democratic, creative, productive, critical, and versatile thinking skills, who can learn to
learn, solve problems, respect others, and approach ideas with tolerance (Aybek, 2007). The
primary duty of teachers has become to develop the skills that students need. From this point
of view, the competence areas of teachers should be separated, and their professional skills
should be developed to guide the students' learning beyond the pedagogical demands.
Education systems in the 21 century care not only about knowledge but also skills. In this
context, skills such as critical thinking, creative thinking, and reflective thinking, which are called
basic skills, constitute the most important part of education systems. In the current study, the
dominant teacher typology was found to be the critical teacher identity, and this shows that
teachers work in compliance with the requirements of the 21 century, such as analyzing the
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facts, creating ideas, defending ideas, making comparisons, making inferences, evaluating
assumptions, and solving problems. Yildiz (2017) has stated that due to various practices within
the education system, the technician teacher typology geared towards exam preparation,
which has developed under the influence of neoliberal policies, is no longer sufficient to
represent today's teacher typology. Teaching should be seen as a process that requires creative
and critical thinking based on the context and conditions present, rather than merely
implementing predetermined standards. In the study conducted by Kavrayici (2019) that
yielded similar findings to the current study, it was indicated that due to rapid and unplanned
changes in the education system, inadequate appreciation of teachers, insufficient employment
rights, teachers’ organizational struggles, and political and ideological influences on the
education system, teachers’ professional identities have become diversified. Teachers with a
critical identity can filter their ideas through a critical thinking process and generate different
solutions based on the problem situations they are facing. In addition to their professional
knowledge and skills, as the intellectual leaders of society, the teachers are expected to have
the power to initiate change and development, to develop themselves as questioning, critical,
independent individuals and to train individuals who will form society. Teachers, in this way,
take on an active role in shaping the ideal world that education aims to create. While the
current administrative policies may imply a shift towards the technician teacher identity among
teachers, the teachers participating in the current study mostly identify themselves as critical
teachers and do not perceive themselves as technician teachers. The research findings of Day
et al. (2006) support the findings of the current study. Teachers expressed their belief that they
can change the educational process in the study by Day et al. (2006). Making a difference in
education processes can be expected from teachers adopting a critical identity because they
question tradition and authority, analyze facts, generate ideas, advocate for ideas, make
comparisons and inferences, evaluate arguments, and solve problems.

The current study concluded that the teachers’ professional identity typologies predicted
their curriculum fidelity. It was found that the technician and intellectual teacher identities
significantly predicted curriculum fidelity, while the social and critical identities did not.
According to Kumaravadivelu (2003), content knowledge is divided into easily manageable
discrete items and presented as packages to passive technician teachers. Teachers are expected
to fulfill the role of passive implementers of the content presented to them and transmitters of
the information to future generations. Theorists construct knowledge; teachers understand and
apply knowledge. Creating new knowledge or theory is not the domain of teachers; their task
is to do what is prescribed for them. According to Sach (2005), the primary role of technician
teachers is to convey information and cover the curriculum within the specified time. It is
considered sufficient for students to accomplish the objectives set in the curriculum. Therefore,
teachers teach their lessons without straying from the curriculum during the teaching and
learning process. They avoid mentioning social issues in their lessons.

Educators called critical pedagogues such as Henry Giroux, Peter McLaren, and Roger Simon
have described transformative intellectual teachers as agents of change. They encourage
teacher-student interaction and the production of knowledge and student discussion in the
classroom within a specific context. They prioritize helping their students gain multiple
perspectives on important issues. Due to the uncertainties that may occur in the classroom,
lesson plans and teaching processes can be improvised. According to Sach (2005), teachers
with an intellectual identity are those who read in different areas of interest for their intellectual
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development and go out of the curriculum for the multi-faceted development of their students.
Intellectual teachers share the knowledge that they believe beneficial for their well-rounded
development with their students and support their going beyond the curriculum.

It was concluded in the current study that teachers with social and critical identities display
a low level of curriculum fidelity. In the study by Atik (2022), teachers with a social identity
stated that they don't strictly adhere to the plan, work in a child-centered manner, direct the
educational flow according to the child’s needs, and train sociable children who play volleyball,
soccer, chess, and checkers, as well as those who can play musical instruments. What is
normally expected from teachers with a social identity is that they prioritize their students’
social development, organize activities like field trips and sports that contribute to their
training, emphasize social issues such as migration, poverty, and unemployment, and strive for
their students to internalize universal values like equality, social justice, and democracy.

Dusenbury et al. (2003) have argued that the characteristics possessed by teachers are an
important factor influencing the curriculum. Among the numerous factors influencing
curriculum fidelity, the teacher factor is prioritized (Biimen et al., 2014). Oztiirk (2003)
emphasizes that teachers’ behaviors within the classroom are at the core of the implementation
process of a curriculum. As a result, the characteristics possessed by the teacher play a
significant role in influencing curriculum fidelity. The success of a curriculum mostly depends
on the teachers who are the implementers of that curriculum (Gomleksiz, 2007). Arslan Celik
(2020) examined English teachers’ curriculum fidelity and found that their curriculum fidelity is
influenced by factors such as the facilities of the school they work in, class size, grade level, and
the characteristics of the teacher. Teachers might appear as just one of the factors in the
implementation process, yet they hold significant importance and play a more decisive role in
the success of any reform compared to other factors (Han, 2013). It was concluded in the
current study that professional identity typologies explained 22.6% of the variance in the
primary school teachers’ curriculum fidelity. Research can be conducted on which other teacher
characteristics predict curriculum fidelity. It is thought that taking into account the professional
identities of teachers and the factors affecting them in the process of developing
undergraduate programs in education faculties where pre-service teachers are trained will be
effective in the preparation of teacher training programs. It is believed that emphasizing
training in the affective domain in these developed programs will enable pre-service teachers
to develop a positive professional identity starting from their pre-service education. In-service
training activities aimed at supporting teachers’ professional development should consider
teachers’ professional identity typologies and provide in-service training tailored to different
typologies.
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TURKGE GENiS OZET

Sinif Ogretmenlerinin Mesleki Kimlik Tipolojilerinin Ogretim
Programlarina Bagliliklarini Yordama Diizeyinin incelenmesi

Giris

Ogretmenlerin mesleki kimlikleri belirli 6zelliklere gore siniflandirilarak mesleki kimlik
tipolojileri ortaya ¢ikmistir. Mesleki kimlik tipolojisi, bireylerin mesleki anlamda sahip olduklari
Ozelliklerin benzerlikleri ve digerlerinden farkliliklarina dayali olarak yapilan kimlik siniflamasidir
(Sachs, 2005). Beijaard vd. (2000) konu uzmani, pedagojik uzman, didaktik uzman, uzmanlklar
arasi denge kurabilen ve iki uzmanlik alaninda ylksek puan alanlar olarak bes farkli 6gretmen
kimlik tipolojisi belirlemistir. Atik (2022) o6gretmenlerin; teknisyen, sosyal, entelektiiel ve
elestirel olarak dort farkli tipolojiye aynldigini belirtmistir.

Ogretmenlerin mesleki kimlik tipolojileri incelendiginde 6gretim programina bagh kalma
davraniglarina iliskin kimlik gostergelerinin bulundugu goérilmektedir. Tasarlanan 6gretim
programinin 6gretmen ve diger paydaslar tarafindan aslina bagli kalinarak hayata gegirilmesi
beklenmektedir (Bimen vd., 2014). Programa baghhgi saglamak icin 6gretmenlere tek bir
program verilmesine karsin uygulamada farkliliklar gézlenmektedir (Songer ve Gotwals, 2005).
Farkli ogretmen Ozellikleri, 6gretim programlarinin benimsenip benimsenmeyeceginin
belirleyici unsurudur (Bimen vd., 2014). Bununla birlikte 6gretmenlik mesleki kimlik tipolojileri
de programa bagliligi etkileyebilmektedir. Teknisyen 6gretmenler 6gretim programlarini
uygulayan; entelektlel kimlige sahip 6gretmenler ise yenilige agik ve 6gretim programlarinin
disina cikarak faydali olduguna inanilan bilgileri paylasanlardir (Atik, 2022). Ogretmenlerin
mesleki kimlik tipolojilerinden yola cikarak teknisyen, sosyal, elestirel ve entelektiiel 6gretmen
kimligine sahip 6gretmenlerin programa bagliliklarinin ne dizeyde oldugu, mesleki kimlik
tipolojisinin farklilagsmasinin 6gretim programlarina bagliiga olan etkisinin nasil oldugu ortaya
cikarlarak alanyazina katki saglanacagi distinilmektedir. Bu amag kapsaminda asagida yer
alan arastirma sorularina cevap aranmaktadir:

(1) Sinif 6gretmenlerinin mesleki kimlik tipolojileri dagihmi nasildir?
(2) Sinif 6gretmenlerinin mesleki kimlik tipolojilerinin 6gretim programlarina bagliliklarini
yordama diizeyi nedir?

Yontem

Sinif dgretmenlerinin mesleki kimlik tipolojileri ile 6gretim programlarina bagliliklari
arasindaki yordamsal iliskinin belirlenmesinin amaclandigi bu ¢alismada iliskisel tarama modeli
kullanilmistir. Arastirmaya baslamadan énce Mugla Sitki Kocman Universitesi Sosyal ve Beseri

294



International Journal of Curriculum and Instructional Studies, 13(2), 2023, 278-296 Okay & Ulubey

Bilimler Etik Kurulunun 2022-105 sayil karari ile etik kurul onayi alinmistir. Arastirmanin evrenini
Mugla ilinde gorev yapan 2142 sinif 8gretmeni, drneklemini ise okullarin hizmet alanlarina gére
tabakali drnekleme yontemi ile segilen 354 sinif 6gretmeni olusturmustur. Arastirmanin verileri
Ogretmenlerin Mesleki Kimlik Tipolojileri Olcegdi ve Ogretim Programina Baglilik Olcegi ile yiiz
yuze toplanmistir. Veriler, kimeleme analizi ve ¢coklu regresyon analizi ile ¢dzimlenmistir.

Bulgular

Galismadan elde edilen bulgulara gore sinif 6gretmenlerinin %33.4'Unin  elestirel,
%25.3'Unln entelektlel, %23.8'inin sosyal, %17.5'inin teknisyen kimlige sahip olduklari
belirlenmistir. Sinif 6gretmenlerin  mesleki kimlik tipolojilerinin  6gretim programlarina
bagliliklarini yordama diizeyinin incelenmesi amaciyla yapilan regresyon analizi sonuclarina
gore entelektiiel ve teknisyen 6gretmen kimligi 6gretim programina baglligi pozitif ve anlamli
olarak yordamaktadir. Buna karsin sosyal ve elestirel 6gretmen kimligi, 6gretim programina
bagliigi yordamamaktadir. Sinif 6gretmenlerinin 6gretim programlarina bagliliklarina iliskin
toplam varyansin %22.6'si 6gretmenlerin mesleki kimlik tipolojisi ve demografik degiskenler ile
aciklanmaktadir.

Tartisma, Sonug ve Oneriler

Arastirmada, sinif 6gretmenlerinin mesleki kimlik tipolojilerinin dagilimi ve mesleki kimlik
tipolojilerinin  6gretim  programina bagliliklarini  yordama dulzeyi belirlenmistir.  Sinif
ogretmenlerinin en baskin elestirel daha sonra sirasiyla entelektiel, sosyal ve teknisyen mesleki
kimlik tipolojisine sahip olduklari sonucuna ulasiimistir. Atik (2022) tarafindan yapilan
calismada, o6gretmenlerin en fazla entelektiiel, en az teknisyen 6gretmen kimligine sahip
oldugu belirlenmistir. Bu arastirmada 6gretmenlerin en az teknisyen 6gretmen kimligine sahip
olduklari sonucuna ulasiimistir. Tlrkiye'deki programlarin merkezi olmasi nedeniyle tim
okullarda uygulanmasi geredi g6z oninde bulunduruldugunda 6gretmenlerin genellikle
teknisyen mesleki kimlik tipolojisine sahip olmalari beklenmektedir. 1980°li yillardan beri
uygulanan neoliberal politikalarin sonucu olarak egitim sisteminde yasanan déntsimlerden
dgretmenler de etkilenmis ve gretmenlerin mesleki kimligi yeniden tanimlanmistir. Ogretmen,
performans degerlendirmesi ile piyasa olcutlerinde verimlilik esasina gore calismasi gereken
bir uygulayici, okul mudirleri de isletme ydneticisi olarak algilanmistir. Ogrenme ise en iyi
standardize testlerle olclilen ¢ikti olarak kabul edilmistir (Simsek, 2018). Bu baglamda
ogretmenlerden kiiresel sermayenin c¢ikarlari dogrultusunda hizmet etmesi istenmis pasif bir
rol Ustlenen teknisyen 6gretmen kimligini benimsemeleri beklenmistir. Teknisyen olarak
bicimlendirilen 6gretmen, distiinmekten ¢ok yapmaya yonlendirilmistir.

Ancak arastirmaya katilan 6gretmenlerin kendilerini elestirel 6gretmen olarak ifade ettikleri
gorulmustar. Turkiye'de yapilandirmaci  kuramin  etkisiyle 6grenci merkezli egitimin
benimsenmesi, 6gretmenin konumu acgisindan 6énemli bir dénim noktasi haline gelmistir.
Bilginin ana kaynagi olarak ogretmenin gorevi 6grencinin 6grenmesine rehberlik etmek
seklinde donlisim saglamistir. Yeni 6grenme ortami, yeni 6grenen, yeni 6gretim programi
anlayisi 6gretmenlik mesleginde de bir dizi degisim ve donisimiu kaginilmaz kilmistir.
Teknolojinin gelismesi ve dijitallesme ¢agi ile 6gretmenin geleneksel, 6gretici ve teknisyen rolu
zayiflamaya baslamistir. Yildiz (2017), egitim sisteminde gerceklestirilen cesitli uygulamalar
nedeniyle neoliberal politikalar etkisinde gelisen sinava hazirlayici teknisyen 6gretmen
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tipolojisinin buglinin 6gretmen tipolojisini yansitmada yeterli olmadigini ifade etmistir.
Ogretmenlik, dnceden belirlenen standartlarin uygulanmasindan cok icinde bulunulan ortam
ve sartlara gore yaratici ve elestirel disiinmeyi gerektiren bir stire¢ olarak distnulmelidir.

Arastirma sonucunda, 6gretmenlerin mesleki kimlik tipolojilerinin 6gretmenlerin 6gretim
programina baghhklarini yordadigi anlasiimistir. Teknisyen ve entelektiiel 6gretmen kimliginin
ogretim programina baghhgin anlamli bir sekilde yordadig, sosyal ve elestirel kimligin anlamli
yordamadigi anlasiimistir. Sach’a (2005) gore teknisyen 6gretmenlerin 6ncelikli rold, bilgi
aktarmak ve 6gretim programini belirlenen sure icinde tamamlamaktir. Entelektiel kimlige
sahip 6gretmenler, entelektiel birikim icin 6gretim programina bagh kalmanin yani sira farkli
etkinliklere yer veren 6gretmenlerdir. Sosyal ve elestirel kimlige sahip 6gretmenlerin ise
ogretim programina bagliliklarinin dusik dizeyde oldugu sonucuna ulasilmistir. Atik (2022)
tarafindan yapilan calismada, sosyal kimlige sahip 6gretmenler plana ¢ok sadik kalmadiklarini,
cocuk merkezli ¢alistiklarini, egitim akisini cocuga gore yonlendirdiklerini ve voleybol, futbol,
satrang, dama oynayan sosyal ¢ocuklar yetistirdiklerini belirtmislerdir. Bu durum dgrencilerinin
sosyal gelisimlerine 6nem veren, egitim-6gretime katki saglayacak gezi, spor gibi etkinlikler
dizenleyen; esitlik, demokrasi gibi evrensel degerleri kazanmalari icin ¢abalayan sosyal kimlige
sahip 6gretmenler icin olagan sonugtur.

Sinif 8gretmenlerinin 6gretim programlarina bagliliklarinin %22.6'lik kismini mesleki kimlik
tipolojilerinin acikladigi sonucuna ulasiimistir. Baska hangi 6gretmen 6zelliklerinin 6gretim
programina bagliligi yordadigina iliskin arastirmalar yapilabilir. Egitim fakiltelerinde, 6gretmen
adaylarinin yetistirildigi lisans programlarinin gelistiriimesi stirecinde 6gretmenlerin mesleki
kimlikleri ve onu etkileyen etmenlerin dikkate alinmasinin, daha etkili 6gretmen yetistirme
programlarinin hazirlanmasinda etkili olacagi dustiniimektedir. Gelistirilen bu programlarda
duyussal alan egitimine 6nem verilmesinin, 6gretmen adaylarinin hizmet dncesinden itibaren
olumlu bir mesleki kimlik gelistirmelerini saglayacagdi dustintilmektedir.
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