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“Now I Feel That the Parents Are Partners and 
Not Enemies”: Training Preservice Teachers to 
Work in Partnership With Parents of Students 
With Disabilities
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Abstract

The aim of this study was to examine whether, following their participation 
in a relevant course, preservice teachers (i.e., undergraduate students) changed 
their perceptions and attitudes toward partnership with parents of students 
with disabilities. This unique course was the first to take place in Israel and 
incorporated meetings with parents of students with disabilities. A total of 22 
fourth-year preservice teachers in the Department of Special Education par-
ticipated in the course, which incorporated meetings with seven parents of 
students with disabilities. Changes in the preservice teachers’ perceptions re-
garding partnerships with these parents were examined through reports that 
were written by the preservice teachers before and after every meeting with the 
parents and at the end of the course. The findings showed that courses that in-
clude preservice teachers and parents of students with disabilities could be very 
beneficial for teachers’ training. The preservice teachers who participated in the 
course developed an awareness regarding the challenges and experiences that 
are encountered by these parents; the course also changed their perceptions 
about the place of the parent within such a partnership and provided partici-
pants with applicable insights into the importance of creating an atmosphere 
and communication channel that promotes partnerships with parents.

Key Words: partnership, parents, special education, children with special needs, 
students with disabilities, parents’ involvement, family engagement
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Introduction

The two most significant systems for the child are the familial system and 
the educational system (including the kindergarten and the school). Both 
systems play significant roles in the socialization of the child with regard to ac-
quiring values, knowledge, and tools for individualization, which enables the 
formation of personal identity and self-utilization (Reschly & Christenson, 
2012). Research literature consistently points to the importance of the con-
nection between the two systems, a connection which promotes the healthy 
development of the child. Cooperation and optimal communication between 
the educational system and the parents has an impact on the welfare of the stu-
dent, on his motivation for learning and his academic progress, as well as on 
his social and emotional adaptation (Jeynes, 2022; Lusse et al., 2019; Park & 
Holloway, 2018).

Considering the importance of the connection between the familial and ed-
ucational systems, the Ministry of Education in Israel has been trying in recent 
years to reinforce the connection and the partnership between them from the 
time that the child first enters the education system in preschool. In accordance 
with the instructions of the Ministry of Education in Israel, the members of the 
educational staff are responsible for establishing methods of dialogue with the 
parents, for initiating dialogues, and for including parents in decision-making 
discussions (Ritvo et al., 2018). The Ministry of Education in Israel places the 
responsibility on the educational staff, even though staff often lack the skills to 
create and maintain contact with the parents. School and kindergarten teach-
ers who lack knowledge and skills in working with parents will continue to 
treat parents in a hierarchical, traditional, and non-cooperative way (Murray et 
al., 2008). This situation could lead the educational staff to show concerns and 
lack of confidence in their work with parents and to develop negative attitudes 
towards parental involvement. Lack of preparation for working with parents 
might be one of the factors for teacher burnout and for the teacher leaving the 
teaching profession at the beginning of his professional path (Nygaard, 2019).

Partnership Between Educational Staff and Parents of Students 
With Disabilities 

The connection between school and kindergarten teachers and parents of 
students with disabilities is a unique connection. This connection is long-lasting 
and intense compared to the connection of school and kindergarten teachers 
with parents of students without disabilities (Ferguson, 2008). The connection 
begins often at the preschool age when the child is placed in a special kinder-
garten and ends at the age of 21. Legislation on special education, which first 
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came into existence in the state of Israel in 1988, designates a significant place 
for the parents and defines them as full partners. This legislation requires the 
involvement of parents from the initial stage of making the decision regarding 
eligibility for special education services for the child and continues throughout 
the duration of the child’s studies in the educational system. The new amend-
ment to the Special Education Act, Amendment Number 11 (Israeli Knesset, 
2018), even gives the parents the right to select the educational setting for their 
child.

In accordance with the new amendment, school and kindergarten teachers 
are required to include the parents in all stages of the placement process and 
educational–therapeutic interventions, to make accessible to the parents all 
the information about different committees, and to accompany the parents 
through the process of selecting the type of educational setting for their child. 
The discussing and decision-making process at the committees regarding the 
eligibility for special education services, determining the types of support and 
their scope, creating the personal program, and updating it regularly—all of 
these must be based on a respectful dialogue with the parents and in full coop-
eration with them (Israeli Ministry of Education, 2018). 

In practice, even many years after the legislation came into effect, partner-
ship between parents of students with disabilities and educational staff is rare 
and not easy to achieve (Mueller, 2017; Oranga et al., 2022). School and kin-
dergarten teachers often find it difficult to maintain a partnership with the 
parents. The connection between the parties is loaded with emotions, which 
may lead to a power struggle and to mutual doubt regarding the ability of each 
of the parties to optimally handle the child and provide a suitable response to 
his needs (Kurth et al., 2020). The attempt to establish a partnership often 
leads to many conflicts. These conflicts are expressed in loaded relationships, 
judgmental attitudes, lack of trust and mutual respect, difficulties in commu-
nication, and lack of attention. This situation might damage the self-esteem 
of the parents and their ability to stand up in favor of their child (Gershwin, 
2020). On the other hand, school and kindergarten teachers might feel that 
there is no sufficient appreciation by the parents for their investment, and their 
attitudes towards the involvement of parents might be negative (Reschly & 
Christenson, 2012; Tucker & Schwartz, 2013).

Training Preservice Teachers to Work With Parents 

On the one hand, research literature supports the need to train school and 
kindergarten teachers, even during their initial teacher training, to work with 
parents in general and with parents of students with disabilities in particular. 
On the other hand, there is an agreement that this training does not actually 
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exist, or it is very limited, and it does not provide tools and skills that will as-
sist school and kindergarten teachers in their work with parents (Collier et al., 
2015; De Bruïne et al., 2014; Kyzar et al., 2019; Thompson et al., 2018). 

Some research has found that preservice teachers changed their attitudes 
and developed more empathy following a few meetings with parents of stu-
dents with disabilities (Broomhead, 2013; Forin & Hopewell, 2006). However, 
meetings in which preservice teachers and parents of students with disabilities 
take part and work together towards a partnership can only be found in a few 
programs documented in professional literature (e.g., Collier et al., 2015; Graff 
et al., 2020; Koch, 2020; Murray et al., 2013; Murray et al., 2018). Collier et 
al. (2015) reviewed a program called Families as Faculty (FAF) implemented in 
a course for master’s degree students in special education at a university in the 
USA. The preservice teachers met parents of children with disabilities during 
the visits they held in their homes. The home visits gave the parents an oppor-
tunity to tell their stories and gave the preservice teachers an opportunity to 
learn from parents in an authentic setting. Also, Graff et al. (2020) presented 
a qualitative study in which 22 preservice special education teachers experi-
enced, wrote about, and reflected upon their perceptions of families of children 
with disabilities over a semester-long course built on the FAF model. 

Another university program in the USA provides multiple opportunities to 
interact with parents of students with disabilities; for example, a professor and 
the parent of a child with a disability co-teach the class. In this co-taught class, 
parents participate in the class together with in-service and/or preservice teach-
ers (Murray et al., 2008; Murray et al., 2013; Murray et al., 2018). Koch (2020) 
also reviewed a program for preservice general teachers at a college in the USA; 
the data set for this research was reflection papers written as part of a class as-
signment after the preservice teachers participated in a discussion panel with 
parents of children with disabilities at an introductory special education course. 
The preservice general education teachers were asked, after listening to parents’ 
stories and experiences, to consider the perspectives of parents, their role in the 
special education process, and the importance of their active participation.

In all the above programs, the courses for preservice teachers included 
meetings with parents of students with disabilities. Following the program, 
the preservice teachers reported a change in their attitudes towards the parents 
and reported that they had acquired tools for the creation and management 
of optimal connections with them. As for the parents, the program enriched 
knowledge, empowered their sense of belonging and their self-capability, and 
enabled them to hold close contact with members of the staff and to learn 
about their professional work. The researchers concluded that involving par-
ents in training programs for preservice teachers empowers both the parents 
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and the college students, and it might lead to a more effective connection be-
tween the parties in educational settings. 

The purpose of the current study was to examine whether, following their 
participation in a relevant course, preservice teachers changed their perceptions 
and attitudes toward partnership with parents of students with disabilities. The 
course is the first course in Israel in which parents of students with disabilities 
were incorporated into a course for preservice teachers in the field of special 
education. The current article focuses on changes the preservice teachers ex-
perienced following the interactions with the parents who took part in the 
course. The article examines the question of how incorporating meetings with 
parents of students with disabilities in a course for preservice teachers contrib-
uted to a change in preservice teachers’ perceptions and attitudes towards the 
partnership between educational staff and parents of students with disabilities.

Method

The research took place at the Giv’at Washington Academic College of Ed-
ucation in Israel. The course “Partnership Between Parents of Students With 
Disabilities and Educational Staff” is a semester-long course for preservice 
teachers during their fourth year at the Department of Special Education. The 
course included 14 meetings; each one lasted an hour and a half. The course in-
cluded seven parents—six mothers and one father—of students in the age range 
of 5 to 21 (M = 9) with a variety of disabilities: cerebral palsy, learning disability, 
developmental– emotional–cognitive impairment, and the autistic spectrum. 
Approximately 70% of the students studied in special education settings: kin-
dergartens or schools. The others studied in special education classes or were 
incorporated in regular classrooms in general education schools. The parents 
were recruited via an advertising pamphlet which was published on social me-
dia, in educational settings, and in local town support centers. Parents who were 
interested in the course voluntarily contacted the course organizer and took part 
in it without receiving any financial reward for their participation.

Participants

Participants included 22 preservice special education teachers at an age 
range of 23 to 33 (M = 25). The preservice teachers were in their fourth year of 
studies, which is their first year of working in an educational setting. 

Ethical Aspects of the Research

The preservice teachers received an explanation of the study and expressed 
their willingness and consent to participate in it. Ethical approval was obtained 
before the study was conducted by the ethics committee of the college.
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Process

The preservice teachers arrived as required to each of the 14 meetings in the 
course. The first three meetings took place without the attendance of the par-
ents. These meetings were opening lessons on the subject of partnership with 
parents, during which the preservice teachers received an explanation about the 
course and its unique framework and reviewed subjects which they had learned 
in the past, such as the following: stages of coping of parents of a child with 
disabilities; the place of the family of a child with disabilities in the education 
system; and the legislation on the subject. During the first three meetings, the 
preservice teachers were required to write a report about their sensations to-
wards working with parents of students with disabilities. 

In the fourth meeting, the parents joined the course at the college classroom. 
The focus on this meeting was acquaintance and coordinating expectations. 
During the next meetings with the parents, there was a dialogue which fo-
cused on the causes for conflicts between parents of students with disabilities 
and educational staff and suggestions to improve the partnership. These meet-
ings were based on discussing case studies, watching videos showing situations 
between parents of students with disabilities and educational staff, and con-
ducting simulations. 

All seven participating parents arrived at eight meetings. During the meet-
ings with the parents, most of the work took place in class in small groups, 
which included both parents and preservice teachers. After each meeting with 
the parents, the preservice teachers were asked to write a reflection about their 
sensations, thoughts, and insights following the meeting. During those meet-
ings which were not attended by the parents, the preservice teachers learned 
about the partnership between educational staff and parents of students with 
disabilities by reading current professional literature on the subject, presenting 
the different subjects, and discussing them. At the end of the course the pre-
service teachers submitted a summary paper which described the process they 
had undergone. 

Analyses

Analyzing the data was based on a division into categories in accordance 
with the qualitative research paradigm. Qualitative research is effective in the 
study of attitudes, approaches, opinions, and beliefs of participants. There-
fore, it is suitable to track and document responses and ways of learning and 
training staff in special education (Brantlinger et al., 2005). The analysis of the 
data was performed according to the constant comparison method developed 
by Glaser and Strauss (Glaser & Strauss, 1967 in Kolb, 2012). This method 
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compares the data, matches them to categories, and formulates the categories 
and their characteristics. 

During the work process, all reflections submitted by the preservice teachers 
after each meeting with the parents and at the end of the course were analyzed, 
as well as the reports which the preservice teachers filled in prior to the arrival 
of the parents to the course. Each reflection was analyzed separately in order to 
identify and code the main themes. Repeated readings of the reflections assist-
ed in determining the categories in each theme. The categories and the analysis 
of the words of the preservice teachers were transferred, for the purpose of the 
reliability of the study, to be read by an associate researcher who specializes in 
analyzing qualitative data. Agreement between researchers is vital for a reliable 
analysis of the materials and for reducing biases which are the result of the atti-
tude of the researcher (Hill et al., 2005). In situations of disagreement between 
the two researchers with regards to the attribution of the quotations to the 
themes, they held discussions, at the end of which an agreed list of categories 
for each theme was determined. 

Findings

In order to examine whether there were changes in the awareness of the 
preservice teachers regarding partnerships with parents of students with dis-
abilities and their desire to manage and promote this partnership, an analysis 
of all the reflections they wrote was carried out. In reading the reflections, the 
statements representing each one of the categories in each theme were locat-
ed. The findings are presented in accordance with three themes: awareness of 
parents’ difficulties; the perception of the parent as a partner; and insights for 
working with parents. All the names of the preservice teachers are pseudonyms. 

Awareness of Parents’ Difficulties

In this theme there are three categories: the experience of raising a child 
with a disability; parents’ difficulties with the staff; and parents’ struggle to get 
their children’s lawful rights.

The Experience of Raising a Child With a Disability 

Listening to parents’ stories may help preservice teachers to have a better 
understanding of the real-life experiences of living with disabilities. This un-
derstanding may develop an appreciation towards the parents and a desire to 
create a positive atmosphere which will lead to an optimal partnership (Broom-
head, 2013; Koch, 2020).
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During the course, the preservice teachers were exposed to personal sto-
ries of the parents and learned about their experiences. An example for such 
learning can be found in the words of Ronit: “The course has exposed me to 
emotional moments, has enabled me to have an understanding of the copings 
that these parents go through.” Anat wrote about her new vision of the parents 
and their experiences: 

The subject of parents of children with disabilities was for me like a dirty 
window. I am from one side, trying to see, to understand, to experience, 
but the window is not clean. And suddenly here I felt that I was seeing 
through a clean window, that I could truly see the parents. 

During the meetings with the parents, the preservice teachers were exposed 
to the characteristics of the experience of parenting a child with a disability in 
general and to the personal unique experiences of the parents who participated 
in the meetings in particular.

Parents’ Difficulties With the Staff

One of the most difficult tasks of parents of students with disabilities is 
working with educational staff members (Hodge & Runswick-Cole, 2008). 
Research literature reports that many parents of students with disabilities feel 
that educational staff members do not understand the unique experience which 
is involved in raising a child with a disability and express frustration due to lack 
of appreciation and lack of respect that they experience due to the conduct of 
the members of the staff (Griffin, 2014; Tucker & Schwartz, 2013). 

The preservice teachers were exposed to the difficulties of the parents with 
the staff during the course; an example of this is expressed in the words of Mi-
chal:

I understood that being parents of a child with disabilities requires vari-
ous daily copings with education staff. The education staff and the par-
ents do not always agree regarding the child’s needs, and oftentimes this 
causes frustration for the parent.
Similarly, Yael wrote: “I have listened to parents who have been talking a 

lot about the bad attitude by school and kindergarten teachers towards them, 
about the feeling that many times the educational staff does not understand 
them and does not want to listen to them.” The words of the preservice teach-
ers show that the meetings with the parents during the course helped them to 
develop awareness of the intensity of the difficulties experienced by parents of 
students with disabilities with staff members in educational settings and of the 
emotions the parents may carry over to their relationships with the schools and 
their children’s teachers.
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Parents’ Struggle to Get Their Children’s Lawful Rights

Many parents of students with disabilities often need to advocate, to fight, 
and even to exert power in order to receive what they want for their child 
(Goldman et al., 2020; Griffin, 2014). The struggle of the parents over the 
rights of their children was greatly discussed in the course and also came up in 
the reflections following the meetings, for example, in what Sarah wrote: “I was 
sorry to hear that there are a lot of problems with the rights of the children. 
There are students who do not receive what is due to them in the setting, and 
their parents must fight for the rights of their children; the parents must cope 
with the education system on a daily basis so that their child is provided with 
the best.” Hannah related to the power of the parents in the struggle for the 
rights of their children: “the strongest insight from all of the meetings with the 
parents was that the parents of children in special education must be ‘lions’ and 
request from the system their children’s rights.” 

The preservice teachers were exposed to the struggle of the parents for the 
rights of their children. The meetings with the parents allowed the preservice 
teachers to see the parents in a different way: parents who are “assertive” or 
“lions” care for the rights of their child and are often required to fight so that 
their child receives a response for his needs in the educational setting in which 
he studies. 

The Perception of the Parent as a Partner 

In this theme there are two categories: the parents as knowledgeable or ex-
perts, and the parents’ desire for partnership.

The Parents as Knowledgeable or Experts 

The parents serve as an important source of knowledge regarding the child, 
his skills, his difficulties, and his needs, information which could contribute 
to the creation of an educational therapeutic program which is adapted to the 
child (Adams et al., 2016). Educational staff members are not always aware of 
the knowledge of the parents and believe that the knowledge is only in their 
possession. Oftentimes parents feel that the staff members are not interested in 
including them or in hearing their opinion with regards to the methods they 
use to work with their child and may even feel that educational staff members 
disrespect their knowledge (Kurth et al., 2020; McNaughton & Vostal, 2010). 
The subject of knowledge and expertise of the parent with regards to his child 
was greatly discussed during the meetings with the parents. Dana referred to 
this topic in her words: 

One of the mothers said that parents know their child the best. She has 
experienced crises; she has been fighting for him her entire life. She un-
derstands better than any professional about her child’s needs. 
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Tamar wrote:
I have personally changed my line of thought; the parents know what 
is best for their child, after all, they are the ones who know him the 
best, his character, his strengths, and his weaknesses. Therefore, it is al-
ways worthy of incorporating and consulting with the parents and to 
know what they think is best for their child. The staff can learn from the 
knowledge of the parents. 
The words of the preservice teachers reflect the change in their approach 

towards the expertise of the parent following the meetings with the parents 
during the course. It seems that the preservice teachers were exposed to the 
knowledge that parents have, and therefore the sense of importance of enlist-
ing the parent as a significant and vital source in working with the child in the 
educational setting had increased. 

The Parents’ Desire for Partnership 

The research literature found that parents of students with disabilities usu-
ally want to be involved in the education of their child, to hold a partnership 
with educational staff members, and to influence. When the staff members 
meet the parents and the parents feel that the education personnel are open 
to listening to their suggestions and respecting them, their sensation of ca-
pability is reinforced and their desire to be involved in the education of their 
child increases (Tucker & Schwartz, 2013). At the beginning of the course, the 
preservice teachers misevaluated the strong desire of the parents in such a part-
nership, while during the course they changed their perceptions on this matter. 
An example of this change appears in the words of Hodaya prior to the course 
and after it; prior to the course, she said: “Many parents refuse to cooperate; 
they do not show an interest; sometimes I feel that the parents are a disruptive 
factor in working with the child.” At the end of the course, Hodaya changed 
her attitude: “I have understood from the first meeting that all the parents want 
is to be included, to be accepted, and they have a strong desire to be respected 
and to have their opinion respected; it was evident that the parents are yearn-
ing for a partnership.” The preservice teachers who initially saw the parents as 
indifferent, as not interested, and even as a disruptive factor for the work of 
the staff in the educational setting, have succeeded during the course to change 
their attitudes and have seen the parents as interested in a partnership.

Insights for Working With Parents

In this theme there are two categories: disappearing fears and increasing 
confidence in working with parents, and the importance of creating a positive 
atmosphere based on optimal communication with parents.
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Disappearing Fears and Increasing Confidence in Working With Parents

The partnership with parents of students with disabilities requires educa-
tional staff to have empathy, acceptance, and support. However, studies have 
found that teachers working in special education show more negative attitudes 
towards the involvement of parents compared to teachers in regular education 
(Agam Ben-Artzi & Greenbank, 2023; Thijs & Eilbracht, 2012). 

In the words of the preservice teachers, prior to the meetings with the par-
ents, it was possible to identify sensations of insecurity and concerns and even 
negative attitudes: “I feel that working with parents is the most difficult and 
most scary thing” (Sarit); “I feel not experienced enough and lacking confi-
dence to speak with the parents” (Liat); “I heard many negative stories about 
parents, and the word ‘parents’ has received a negative and threatening mean-
ing” (Orly). 

During the course, following the meetings with the parents, it was possible 
to notice statements which reflected a change in the emotions of the preservice 
teachers and in their attitudes towards the partnership with the parents. For 
example, Liat, who at the beginning expressed concern and insecurity about 
working with parents, reported following the meetings with the parents a bet-
ter sense of capability for working with them: 

The tools I received have reduced a little of the concern that I had in 
working with parents. I think that the concern was mostly due to [the] 
lack of knowledge and lack of experience I had. Today I feel more confi-
dent; I feel I have the ability to start working with parents. 

Even Sarit, who initially presented working with parents as a difficult and scary 
task, changed her attitude: 

In the past I would judge the parents and would be afraid of coping with 
them. During the course I understood that parents have a lot to cope 
with, I understood that I must respect, I am not always right; now I feel 
that the parents are my partners and not my enemies, from one meeting 
to the next with the parents I have become more empathetic towards 
them.

The Importance of Creating a Positive Atmosphere Based on Optimal 
Communication With Parents 

One of the main sources for the conflict between parents of students with 
disabilities and educational staff members is related to communication. In 
many studies (e.g., Adams et al., 2016; Azad et al., 2021; Braley, 2012) it was 
found that many parents report communication that is not up front and not 
continuous with the educational staff members, and even many cases of lack of 
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communication, which leads to the parents avoiding arriving at the education-
al setting for meetings about their child, for example, Individualized Education 
Program (IEP) meetings.

The subject of communication was much discussed during meetings with 
the parents in the course. The preservice teachers stated their insights with 
regards to the importance of creating communication with the parents and 
managing it. An example can be seen in the words of Hani:

During the work with the children, my dialogue with the parents is 
very short and oftentimes nonexistent; the meetings in the course have 
opened an opportunity and have also reflected the side of the parents 
and how we are supposed to act in order to create good and meaningful 
communication with them. I am now certain that it is important to hold 
ongoing communication with the parents, and I am hopeful that I will 
succeed in holding this kind of communication. 

Orly added:
Open communication makes it possible to bring up topics for discussion 
and to find solutions together. A parent must feel that he is also part of 
what goes on with his child. A nice atmosphere must be created with the 
parent.
The preservice teachers also referred to components of optimal communica-

tion with the parents. The various components were expressed in the words of 
several preservice teachers. Romi referred to sensitivity, understanding, open-
ness, and trust: 

There is no doubt that now I will conduct myself with the parents with 
more sensitivity and understanding. I will be more open to hearing 
them, their opinions, and their insights; I will do everything in order to 
create trust with the parents and to keep it.

Miri referred to the ability to pay attention, understanding, and empathy: 
The parents require a lot of attention, someone to just be there for them, 
someone who understands them. Until now I have not understood the 
enormous power I have as a teacher, to be there for them, to contribute 
to them and not just to their children, to come from a place of humility 
and a positive outlook.
Maya emphasized the need of accuracy and clarification and lack of judg-

ment: “I understood that I must take one more minute of thought before 
having a dialogue with the parent, to pick out my words better, do not judge 
them, and do not be sharp in decisions.” It is therefore evident from the words 
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of the preservice teachers that they developed an awareness regarding the im-
portance of holding an inclusive communication with the parents as the basis 
for an atmosphere which encourages cooperation and joint work.

Discussion 

The purpose of the current study was to examine whether preservice teach-
ers changed their perceptions and attitudes toward partnership with parents of 
students with disabilities following their participation in a relevant course. The 
course is new and the first known course in Israel to incorporate meetings with 
parents of students with disabilities. In light of the reports in research literature 
regarding the need to train school and kindergarten teachers for working with 
parents and in light of the lack of training which is actually performed (Col-
lier et al., 2015; De Bruïne et al., 2014; Kyzar et al., 2019; Thompson et al., 
2018), it was decided to create a course with the purpose of preparing preser-
vice teachers for a partnership with parents of students with disabilities. 

The findings of the current research indicate the contribution of the course 
for the preservice teachers. The preservice teachers who took part in the course 
reported heightened empathy and more positive attitudes towards the parents, 
and it was evident that their awareness of the need to create a positive atmo-
sphere with the parents increased. These findings are consistent with findings 
from previous studies which also reported about courses which incorporated 
meetings with parents of students with disabilities (Collier et al., 2015; Graff et 
al., 2020; Koch, 2020; Murray et al., 2013; Murray et al., 2018). 

In the current study the preservice teachers changed their attitudes towards 
working with parents following the meetings with them, they felt safer to work 
with them, and came to see them as interested in the partnership. Murray et 
al. (2008) stated that preservice teachers who acquired confidence during the 
training and felt more confident in working with parents planned to encour-
age activities for the promotion of the partnership in their own educational 
settings in the future. According to Murray and colleagues, it is not sufficient 
to develop awareness among preservice teachers regarding the importance of 
partnership with parents. Preservice teachers must see parents as potential part-
ners and not be afraid to initiate communication to promote the partnership. 

The meetings with the parents and the exposure to their experiences 
with their child assisted the preservice teachers in acquiring tools for opti-
mal communication with the parents, for holding a significant dialogue, and 
for promoting a positive atmosphere. The preservice teachers reported new 
insights with regards to the importance of creating communication with the 
parents and managing it. These insights might promote positive relationships 
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between the parents and the staff members in the educational setting. Rela-
tionships established on security, on trust, and on empathy lead to a positive 
atmosphere, to mutual communication, and to an optimal partnership (Lusse 
et al., 2019). 

Limitations and Recommendations

The first limitation relates to the findings that are based on reports and 
reflections written by the preservice teachers. It is possible that there is a com-
ponent of social pleasing in their words, since they knew that the instructor 
of the course is reading what they are writing. Therefore, it is recommended 
in the future to add to the reports and the reflections a questionnaire which 
the preservice teachers will answer anonymously. Another limitation is related 
to the duration of the course. The course took place over 14 lessons, once a 
week, and the parents joined eight sessions. It is recommended to examine the 
effectiveness of a longer course and to also perform a follow-up study on the 
perceptions of parents and teachers several months after the course has ended 
and again one year afterwards. In the current study there were 22 preservice 
teachers; it is recommended to include a larger sample.

It is further recommended to expand the principle of incorporating the meet-
ings with parents of students with disabilities in courses of regular education 
for preschool ages, primary school, and high school ages. Training preservice 
teachers in regular education is very important considering the amendment 
of the Special Education Act and the promotion of inclusion in the educa-
tion system in Israel (Israeli Knesset, 2018), following which the number of 
students with disabilities in regular settings will continue to grow. School and 
kindergarten teachers in these settings who have students with disabilities in-
corporated in their classrooms also need to acquire tools for working with their 
students’ parents in a collaborative manner. 

The current study has focused on the changes which have occurred in the 
sensations and the attitudes of preservice teachers who have taken part in the 
course following the interactions with the parents who have taken part in the 
course. In the future, it is advisable to examine the changes in the sensations 
and attitudes of the parents who participate in this type of course, as well. 

To summarize, the uniqueness of the current study is the result of the fact 
that it is based on the first course in Israel which was established in order to train 
preservice teachers in special education to work in a collaborative manner with 
parents of students with disabilities. The course was found to contribute greatly 
to supporting preservice teachers in formulating the approach and the attitudes 
which are required in order to create a positive atmosphere and an optimal 
partnership. Therefore, the importance of including such a course as part of 
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the student training is great. However, support is required not only during the 
training, but also during the first years in working in the educational setting. For 
that reason, it is important to create programs for novice school and kindergar-
ten teachers so they can receive support in their work with parents of students 
with disabilities. These programs should encourage educational staff members 
to initiate activities with parents and to promote partnership with them.

References

Adams, D., Harris, A., & Suzette-Jones, M. (2016). Teacher–parent collaboration for an in-
clusive classroom: Success for every child. Malaysian Online Journal of Educational Sciences, 
4(3), 58–72. 

Agam Ben Artzi, G., & Greenbank, A. (2023). Teachers’ attitudes towards parental involve-
ment in Israel: Comparing teachers in general education and in special education. School 
Community Journal, 33(1), 141–163. https://www.adi.org/journal/2023ss/AgamBenArtz-
iSS23.pdf 

Azad, G. F., Marcus, S. C., & Mandell, D. S. (2021). Partners in school: Optimizing commu-
nication between parents and teachers of children with autism spectrum disorder. Journal 
of Educational and Psychological Consultation, 31(4), 438–462.

Braley, C. (2012). Parent–teacher partnerships in special education. Honors Projects Overview, 
65. http://digitalcommons.ric.edu/honors_projects/65

Brantlinger, E., Jimenez, R., Klingner, J., Pugach, M., & Richardson, V. (2005). Qualitative 
studies in special education. Exceptional Children, 71(2), 195–201.

Broomhead, K. E. (2013). “You cannot learn this from a book”: Preservice teachers developing 
empathy towards parents of children with Special Educational Needs (SEN) via parent 
stories. European Journal of Special Needs Education, 28, 173–186.

Collier, M., Keefe, E. B., & Hirrel, L. A. (2015). Preparing special education teachers to col-
laborate with families. School Community Journal, 25(1), 117–136. https://www.adi.org/
journal/2015ss/CollierKeefeHirrelSpring2015.pdf 

De Bruïne, E. J., Willemse, T. M., D’Haem, J., Griswold, P., Vloeberghs, L., & Van Eynde, S. 
(2014). Preparing teacher candidates for family–school partnerships. European Journal of 
Teacher Education, 37(4), 409–425.

Ferguson, P. M. (2008). The doubting dance: Contributions to a history of parent/professional 
interactions in early 20th century America. Research & Practice for Persons with Severe Dis-
abilities, 33(1/2), 48–58. 

Forin, C., & Hopewell, T. (2006). Inclusion—the heart of the matter: Trainee teachers’ per-
ceptions of a parent’s journey. British Journal of Special Education, 33(2), 55–61.

Gershwin, T. (2020). Legal and research considerations regarding the importance of develop-
ing and nurturing trusting family–professional partnerships in special education consulta-
tion. Journal of Educational and Psychological Consultation, 30(4), 420–436. https://doi.or
g/10.1080/10474412.2020.1785884

Goldman, S. E., Burke, M. M., Casale, E. G., Frazier, M. A., & Hodapp, R. M. (2020). Fam-
ilies requesting advocates for children with disabilities: The who, what, when, where, why, 
and how of special education advocacy. Intellectual and Developmental Disabilities, 58(2), 
158–169.



SCHOOL COMMUNITY JOURNAL

112

Graff, C. S., Manlove, J., Stuckey, S., & Foley, M. (2020). Examining preservice special educa-
tion teachers’ biases and evolving understandings about families through a family as faculty 
approach. Preventing School Failure: Alternative Education for Children and Youth, 65(1), 
20–37. https://doi.org/10.1080/1045988X.2020.1811626 

Griffin, H. R. (2014). The importance of collaboration between parents and school in special 
education: Perceptions from the field (Doctoral dissertation). University of North Florida.

Hill, C. E., Knox, S., Thompson, B. J., Williams, E. N., & Hess, S. (2005). Consensual qual-
itative research. Journal of Counseling Psychology, 52, 196–205.

Hodge, N., & Runswick-Cole, K. (2008). Problematizing parent–professional partnerships in 
education. Disability & Society, 23(6), 637–647.

Israeli Knesset. (2018). Special Education Act, Amendment No. 11. Knesset: Law Book No. 2734. 
https://main.knesset.gov.il/Activity/Legislation/Laws/Pages/LawBill.aspx?t=LawReshumo-
t&lawitemid=2065822 

Israeli Ministry of Education. (2018).   
[Application of Amendment 11 to the Special Education Law: Special educa-

tional services for students with special needs.] https://meyda.education.gov.il/files/mosdot/
special_edu_law_amendment.pdf

Jeynes, W. H. (2022). A meta-analysis: The relationship between the parental expectations 
component of parental involvement with students’ academic achievement. Urban Educa-
tion. https://doi.org/10.1177/00420859211073892 

Koch, K. A. (2020). “The voice of the parent cannot be undervalued”: Preservice teachers’ ob-
servations after listening to the experiences of parents of students with disabilities. Societies, 
10(3), 50.

Kolb, S. M. (2012). Grounded theory and the constant comparative method: Valid research 
strategies for educators. Journal of Emerging Trends in Educational Research and Policy Stud-
ies, 3(1), 83–86.

Kurth, J. A., Love, H., & Pirtle, J. (2020). Parent perspectives of their involvement in IEP de-
velopment for children with autism. Focus on Autism and Other Developmental Disabilities, 
35(1), 36–46. 

Kyzar, K. B., Mueller, T. G., Francis, G. L., & Haines, S. J. (2019). Special education teacher 
preparation for family–professional partnerships: results from a national survey of teacher 
educators. Teacher Education and Special Education, 42(4), 320–337.

Lusse, M., Notten, T., & Engbersen, G. (2019). School–family partnership procedures in 
urban secondary education, Part A: Strengths and limitations. School Community Journal, 
29(1), 201–226. https://www.adi.org/journal/2019ss/LusseEtAlPartASS2019.pdf 

McNaughton, D., & Vostal, B. R. (2010). Using active listening to improve collaboration with 
parents: The LAFF Don’t CRY Strategy. Intervention in School and Clinic, 45(4), 251–256.

Mueller, T. G. (2017). Promoting collaborative partnerships with families. In J. M. Kauffman 
& D. P. Hallahan (Eds.), Handbook of special education (2nd ed.), 773–792. Routledge.

Murray, M., Curran, D., & Zellers, E. (2008). Building parent/professional partnerships: An 
innovative approach for teacher education. Teacher Education, 43, 87–108. 

Murray, M. M., Handyside, M., Straka, L. M., & Arton-Titus, T. V. (2013). Parent empow-
erment: Connecting with preservice special education teachers. School Community Journal, 
23(1), 145–168. https://www.adi.org/journal/2013ss/MurrayEtalSpring2013.pdf 

Murray, M., Munger, M. H., Colwell, W. B., & Claussen, A. J. (2018). Building capacity in 
special education: A statewide initiative to improve student outcomes through parent–
teacher partnerships. School Community Journal, 28(1), 91–105. https://www.adi.org/jour-
nal/2018ss/MurrayEtAlSpring2018.pdf 

שירותי חינוך מיוחדים לתלמידים עם צרכים מיוחדים  -לחוק החינוך המיוחד 11יישום תיקון 
שירותי חינוך מיוחדים לתלמידים עם צרכים מיוחדים  -לחוק החינוך המיוחד 11יישום תיקון 



113

PRESERVICE TRAINING IN ISRAEL

Nygaard, K. (2019). The causes of teacher burnout and attrition (Thesis). Concordia University, 
St. Paul, MN. https://digitalcommons.csp.edu/teacher-education_masters/10 

Oranga, J., Obuba, E., & Boinett, F. J. (2022). Barriers to parental involvement in the educa-
tion of learners with intellectual disabilities. Open Journal of Social Sciences, 10, 410–423.

Park, S., & Holloway, S. (2018). Parental involvement in adolescents’ education: An examina-
tion of the interplay among school factors, parental role construction, and family income. 
School Community Journal, 28(1), 9–36. https://www.adi.org/journal/2018ss/ParkHollo-
waySpring2018.pdf 

Reschly, A. L., & Christenson, S. L. (2012). Moving from “context matters” to engaged part-
nerships with families. Journal of Educational and Psychological Consultation, 22, 62–78. 

Ritvo, B., Look, E., & Berg, O. (2018). Relationships, connection and educational partnership 
between the education staff and the students’ parents—In practice. Ministry of Education, 
Israel.

Thijs, J., & Eilbracht, L. (2012). Teachers’ perceptions of parent–teacher alliance and stu-
dent–teacher relational conflict: Examining the role of ethnic differences and “disruptive” 
behavior. Psychology in the Schools, 49(8), 794–808.

Thompson, I., Willemse, M., Mutton, T., Burn, K., & De Bruïne, E. (2018). Teacher edu-
cation and family–school partnerships in different contexts: A cross country analysis of 
national teacher education frameworks across a range of European countries. Journal of 
Education for Teaching, 44(3), 258–277.

Tucker, V., & Schwartz, I. (2013). Parents’ perspectives of collaboration with school profes-
sionals: Barriers and facilitators to successful partnerships in planning for students with 
ASD. School Mental Health, 5(1), 3–14.

Alicia Greenbank is the head of the Department of Special Education at Giv’at 
Washington College of Education in Israel. She serves as a director of Maagal—The 
Center for Support for Students With Special Needs. Dr. Greenbank’s areas of aca-
demic specialization are families of children with special needs, treatment for learning 
disabilities, and training programs for special education students. Correspondence 
concerning this article may be addressed to Dr. Alicia Greenbank by email at grali-
cia2@gmail.com


