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Abstract. Benefits of teachers' autoethnographies are well-documented in current 
research. This study adds to the research literature by directly analyzing how the 
insights gained through writing autoethnographic essays may impact second language 
(L2) teachers' classrooms. To collect the data, the study incorporated autoethnographic 
essays into a graduate course for language teachers and asked the participating 
teachers to design lessons that reflected the insights they gained about themselves 
through this project. Adopting the transformative learning theory (Mezirow, 1978, 
1997) that scaffolds teachers' self-reflection, this paper explores the transformative 
potential of teachers' autoethnographies through tracking qualitative changes in the 
teachers' narratives and practice across one academic semester. The results show that 
as a learning tool, autoethnographies can facilitate teachers' developing more 
empowering teaching identities and have a potential for enhancing their teaching 
practices. The paper adds empirical evidence and a new perspective in the 
investigation of teacher learning. It concludes with pedagogical and research 
implications for L2 teacher education.  
 

Autoethnography is viewed as an effective and valid research method and a 
-

autoethnographers view research and 
writing as socially-just acts; rather than a preoccupation with accuracy, the goal is to 
produce analytical, accessible texts that change us and the world we live in for the 

(para. 40). Research studies showed insights into the impact of using 
autoethnographies on constructing teaching identities (Canagarajah, 2012; Solano-

-

(Park, 2014). However, to the best of our knowledge, no research investigated the 
impact of teachers' engagement with autoethnographies on their practice.   

The study takes a case study approach (Yin, 2003) and focuses on the insights 
gained by three language teachers engaging with autoethnographic essays in a 
masters-level teacher education program. The study adopts the theory of 
transformative learning (Mezirow, 1978, 1997) to explore the transformative potential 
of teachers' autoethnographies. The theory explains how adult learning occurs and 
how to make it more effective in formal educational settings. Our purpose is not merely 
to report a case of successful teachers' learning through the lens of the adult learning 
theory, but to explore the mechanisms that make such experiences transformative 
(Whitney, 2008).  
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The study first overviews the transformative learning theory (Mezirow, 1978, 
1997) and the use of autoethnography in teacher education research and practice. Next, 
in presenting the analysis, special attention is 
narratives … articulating their identities to themselves, understanding the situatedness 
of their identities in sociocultural contexts, and exercising agency in the contours of 

(Yazan, 2019b, p. 4). Our analysis is grounded in not only 
tracing qualitative changes in teachers' narratives but also exploring the kinds of 
changes teachers choose to implement (or not) into their practice. In conclusion, 
implications for teacher educators and limitations concerning the length, scope of the 
study and its main sources are discussed. 

 

Theoretical Background  
 

Theory of Transformative Learning 
  

The theory of transformative learning (first developed by Mezirow, 1978) 

goal of adult e

p. 5) means the assumptions, feelings, values, and concepts that we, as adults, develop 
over time and use in order to understand our experiences. Oftentimes, adults face 
situations that they may not resolve through simply learning more about such 
situations or through applying some copying skills. Some situations challenge us to re-
examine our assumptions about self and the world and to develop a new frame of 

frame of reference that is more inclusive, discriminating, self-reflective, and integrative 
 

Mezirow (1978, 1991) proposes that the process of transformative learning 
includes the following stages:  

 

1. A disorienting internal dilemma caused by a significant external event that 
cannot be solved by past approaches and needs different solutions;  

2. Self-examination of beliefs and a critical assessment of assumptions about self 
and the world;  

3. Exploration of new roles, relations, and identities, i.e., re-framing the experience;   
4. Re-integration, i.e., trying new roles, gaining confidence, and living in a new 

frame.  
 

As an illustration of these stages, consider an example of teacher learning. 
Whitney (2008) reports how a K-12 English teacher who does not have extensive 
experience as a writer starts to have a sense of being a hypocrite in the classroom as he 
begins to teach his students writing. As the teacher engages in a writing workshop for 
teachers, he starts to see himself as a writer. This new way of seeing himself (i.e., re-
framing) also leads to a new way of being in the classroom. Moreover, it extends to his 
life outside the classroom as he experiments with creative writing by writing a poem 
to a friend. Whitney (2008) concludes that through the lens of transformative learning 
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both into how the learning occurs in the first place … and into how the learning is then 
 

As an expansion of these findings, the current study also investigates teachers' 
learning experiences through the transformative learning theory (Mezirow, 1978), but 
triangulates data from teachers' autoethnographies and other course projects, 
including classroom teaching, to explore the transformative potential of teachers' 
autoethnographic essays. The inclusion of classroom teaching is important since it 
allows us to see whether and to what extent re-integration, i.e., living in a new frame, 
occurs. While our study is limited in terms of analyzing one of the teachers' lessons, it 
can still demonstrate the potential of autoethnographies for impacting teachers' 
practice.  

 

Autoethnography  
 

Following the epistemological shift in the social sciences in the 1980s, the 

acknowledges and accommodates subjectivity, emotionality, and the researcher's 
influence on research, rather than hiding from these matters or assuming they don't 

-consciously explore the interplay of the introspective, 
personally engaged self with cultural descriptions mediated through language, history, 

(2012) further explains: 
 

There is agency in the fact that one can articulate one's own experiences, rather 
than letting others represent them. This is especially important for members 
of marginalized communities who lack the resources and publishing outlets 
to articulate their knowledge and interests. Their knowledge is often 
presented by outsiders according to those outsiders' perspectives. (p. 262) 
 

one's personal story may expose certain vulnerabilities of the writer, self-authored 
accounts about one's lived experiences and significant events that impacted one's life 
trajectory can also engage readers in self-reflexive deliberations about self and relations 
with others in the backdrop of sociohistorical contexts (Spry, 2001; Yazan, 2019a). At 

autoethnography, authors experience tensions between their different identities, which 
m  

In the context of L2 teacher education, teacher-authored autoethnographies 
have become important tools for understanding, negotiating, and constructing teacher 
identities (Yazan, 2019a, p. 35). Drawing on these properties of autoethnographic 

-
both hindered and enabled her in using her creative capacity in L2. While the nature of 
the L2 classes she took as a student in her home country was drill-based and robotic, 
an exercise in writing a creative narrative during her graduate studies allowed her to 
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employ her creative abilities in L2. Reflecting on both these experiences, the 
multilingual writer was able to construct a new identity of a more advanced and 
sophisticated writer. 

Autoethnographies allow teachers to engage in important identity work 
(Kanno & Stuart, 2011; Varghese et al., 2005, 2016). Identity development is a key 
project learners engage in as they participate in a new practice (Lave, 1996). Identity 
development is a social process, and it cannot be equaled to the acquisition of a skill 
set or some knowledge (Kanno & Stuart, 2011; Lave, 1996). Similarly, pre-service and 
beginning teachers grapple with the necessity to define themselves professionally, and 
therefore, teacher identity formation and development have become viewed as some 
of the center concepts for L2 teacher education programs by an increasing number of 
scholars (Kanno & Stuart, 2011; Varghese et al., 2016; Yazan, 2019c). One of the goals 
of the current study is to explore the transformative potential of teachers' 
autoethnographies to understand, to negotiate and to construct more empowering 
teaching identities.  

 

Methods  
 

Study Design  
 

The study pursued the following research questions:  
 

1. How do pre-service language teachers learn through their engagement 
in writing autoethnographies in a graduate course for L2 teachers? 

2. What impact, if any, does the autoethnography have on the participating 
teachers' practice throughout the course? 

 

Adopting qualitative methods most commonly accepted for case studies (Yin, 

(Strauss & Corbin, 1998, p. 11) 

approach allows in-depth, multi-faceted explorations of complex issues in their real-

techniques (Miles & Huberman, 1994). 
 

Data Collection and Analysis   
 

The current study draws on the following data sources collected during a one-
semester graduate course on teaching culture in L2 classes. These sources also 
constituted some of the required assignments in the same course:  

 

 Teachers' autoethnographies. The participating teachers wrote about a 
specific event or an experience that influenced who they are as teachers today. 
They could choose to focus on the sociocultural and/or linguistic aspects of their 
identities.  

 Researcher's interpretive memos. One of the researchers who also served as 
the instructor of the course for language teachers made interpretive memos 



30                                                              Volume 18   2023 

during the data collection process, and these memos served as a basis for 
interpreting the data.  

 Teachers' reflections on the ethnographic interviews they conducted as 
part of the same course. The participating teachers were instructed to 
interview either a second language teacher who came to teach in the U.S. or a 
U.S. teacher who had taught abroad and to focus on the cross-cultural 
experiences that impacted this teacher's professional identity. This assignment 
was offered in order to help teachers better understand others' and their own 
teaching identities.  

 Teachers' lesson plans. The participating teachers were asked to develop and to 
teach a lesson that reflected their insights about themselves that they had gained 
through engaging with the autoethnographic narratives.  

 Post-lesson reflections and course reflections. The teachers were asked to 
write post-lesson reflections and reflections on the course with a focus on 
autoethnographic essays.  

 

The multiple sources of data collected for this project helped establish 
triangulation and thus add to the credibility and the validity of the research analysis 
and findings.  

The data were analyzed using content analysis techniques and the constant 
comparison method (Glaser & Strauss, 1967; Miles & Huberman, 1994). All the data 
sources were read and re-read multiple times in order to find recurrent themes by two 
co-researchers. The themes were based on participants' own words rather than 
researchers' a priori categories. The lead researcher discussed the themes with their 
explanations with the other co-researcher based on the first pass of the data. The other 
co-researcher coded all the data following this discussion. The interrater reliability of 
the two raters for the responses equaled 90%. The themes were then mapped on the 
theory of transformative learning (Mezirow, 1978, 1991). When mismatches occurred, 
alternative explanations were sought in the data. The theory of transformative learning 
(Mezirow, 1978, 1991) was selected on the basis of previous research into adult and 
teacher learning (e.g., Whitney, 2008). The themes and descriptions are presented in 
the Results section. 

 

Settings and Participants  
 

At the time of the data collection, all the participating teachers were enrolled 
in a masters-level program in L2 teaching in a U.S. public land-grant research 
university. The selection of the three designated participants for this study allowed us 
to show diversity in learning-to-teach experiences in a graduate program.  

The course on teaching culture in L2 classes addressed various topics and 
projects, including teacher and student identities, ethnography and autoethnography, 
ethnographic interviews, and others. Some of the required readings included the 
autoethnographic works by Canagarajah (2012), Solano-Campos (2014), and Yazan 
(2019a). All the participating teachers agreed to participate in the study and were given 
pseudonyms to protect their privacy: Leah, Trevor, and Minah, respectively. All the 
participants were native speakers of English with various years of teaching experience. 
Leah was an experienced (over 20 years) K-12 teacher of the American Sign Language 
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(ASL). Trevor taught EFL in Europe and ESL in EAP contexts in the U.S. (over 10 years). 
Minah was a heritage speaker of Mandarin Chinese and a novice L2 college instructor. 

 

Results   
 

The following themes were identified in the collected data:  
 

1. Participating teachers sought more empowering teaching identities after 
reporting to have overcome a certain disorienting dilemma. 

2. Participating teachers enhanced their teaching practices or vocalized an 
intent to pursue changes (based on the lesson they designed as part of the 
course).  

 

In what follows, the three teachers' developmental trajectories seen through 
the transformative learning theory (Mezirow, 1978, 1991) are presented. Data from 
autoethnographies, ethnographic interviews, lesson plans, and post-lesson and 
course reflections are shown to illustrate the four stages of the transformative learning 
process: the dilemma, the re-examination of self and beliefs, the re-framing, and the 
re-integration.  

 

Leah: "The idea of negotiability has changed a lot of how I view my identity as a Hearing ASL 
teacher." 
  

Our analysis shows that Leah encountered a disorienting dilemma after learning about 
other people's perceptions that a hearing person cannot teach ASL. These perceptions 
made her question her own professional identity and re-examine her beliefs about herself and 
the world. In her autoethnography, Leah recalled:  
 

Excerpt 1. Leah's autoethnography.  
After graduation, things began to change. I started interacting with more members of 
the Deaf community across the country and realized that I was not welcome in many 
circles within the community. I was told by other professionals that hearing people 
have no right to teach Deaf children or to teach ASL. … I questioned whether I 
belonged in the community or if I needed to change my course.1

  

As the semester unfolded, Leah was able to relate to a similar identity crisis 
described in one of the required course readings (Canagarajah, 2012). Remarkably, 
Leah adopted some of the concepts (negotiability) from the assigned reading into her 
own narrative in order to re-frame her lived experience and to re-define who she was as a 
teacher.  

             

Excerpt 2. Leah's course reflection.  
Canagarajah went on to describe his discovery of the idea of negotiability, which 
acknowledges that multiple identities and community memberships could be a benefit 
instead of a hindrance. The idea of negotiability has changed a lot of how I view 
my identity as a Hearing ASL teacher.  

                                                            
 

1 Here and hereafter, the text in bold reflects the more important parts of the data. 
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Near the end of the semester, Leah writes about reconciling her two 
conflicting identities, i.e., that of a hearing person and that of the ASL teacher, and 
seeing herself as a bridge between these two worlds. In Leah's own words, 
have to work as bridges from one culture to another and help students know how to 
build those bridges themselves so they can participate successfully in the Deaf 

 (Leah's course reflection). Leah finds additional support for her new, more 
empowering teaching identity in the words and experiences of a language teacher from 
France whom she interviewed for the purposes of the assigned ethnographic interview. 
She notes that 
strategies and combining them with some of her strategies from France, she found 

 (Leah's reflection on the ethnographic interview).  
Leah's lesson developed as part of this project also addressed the issue of 

identity, especially relating to a hearing person's identity in a non-hearing world. As a 
rationale, Leah stressed the importance of teaching her students the value of embracing 
one's conflicting identities: 

   

Excerpt 3. Leah's post-lesson reflection.  
We also often feel the need to belong firmly in one camp or another; to apply 
a label of being Deaf or Hearing instead of being somewhere in the middle. 
The truth is that there are very few things in our lives that are fully black or white. 
Our lives are full of nuanced grays that fit anywhere along the spectrum. But identity 
labels are rarely in the form of "kind of Hearing" or "sort of a Christian" or "a semi-
Democrat." Labels of identity are frequently complete and divisive from one 
group to another. 

   

In this lesson, Leah used a poem discussing a person's conflicting identities. 
The poem said: 

 

… the real power comes when I choose both worlds and accept myself even 
though others may not. With this acceptance I can express how I really feel 
and find my place within myself so when I go out into the world, I don't need 
[a] mask … because I'm me. (Ence, 2018)  

 

In Leah's case, we witness her both experiencing and overcoming a certain 
disorienting dilemma through searching for and constructing a more empowering 
professional identity. Moreover, we see how Leah did not only re-frame her past 
experience, but also enacted her new perspective by teaching her students the value of 
embracing one's multifaceted identity (living in a new frame
to be the teacher whose proverbial door to learning is always open. I always want to 
strive to improve and never shut the door on new ideas or new ways I can meet my 
students' needs more effectively Leah's reflection on the ethnographic interview). 
While our analysis of practice is based on one of the many lessons Leah taught 
throughout the semester, we see here the potential of an autoethnography and perhaps 
other projects offered as part of the course to impact her practice. 
 

Trevor: "I have integrated this experience into my identity as a second language teacher…"   
 

For Trevor, an ESL teacher, a disorienting event took place during his experience as a 
teaching assistant abroad. While the mentor teacher did not praise Trevor's use of a 
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game in his class, the students appreciated Trevor's infusing a more traditional test-
oriented curriculum with a game-based approach. This event left Trevor feeling unsure 
about the use of a game-based approach in language teaching.  

In his autoethnography, Trevor adopts a new frame of seeing this experience. 
Similar to the other participating teachers, Trevor uses the course readings (the work 
by Canagarajah, 2012) to re-frame this past experience, as the excerpt below illustrates.  

 

Excerpt 4. Trevor's autoethnography.  
I have integrated this experience into my identity as a second language 
teacher with the premise that I can establish a collective sense of belonging 
in the classroom by incorporating game-like activities. … This goal requires 
that I pursue "a dialogical engagement with institutions and discourses as a path to 
a stronger professional identity, sensitive to [my] shaping in different communities" 
(Canagarajah, 2012, p. 277).  

 

Trevor's lesson designed as part of this project was developed around a series 
of game-based activities in the backdrop of cultural and intercultural contexts. In other 
words, Trevor re-integrates his past experience into a new teaching identity and his classroom:   

 

Excerpt 5. Trevor's post-lesson reflection. 
In conclusion, provided that students understand the relevance to their L2-related 
goals, game-based communicative activities can increase students' 
willingness to participate in class and engage their peers in conversation in 
the target language. Such activities should center on language and language 
use, and can serve as a means to teach culturally significant concepts that 
enhance intercultural communicative competence. 

 

Trevor also used the assigned ethnographic interview as a way to investigate 
one of his students' perceptions of the lesson. This student, who was also an aspiring 
language teacher from a different country, expressed a positive evaluation of the game-
based approach Trevor had used. 

Overall, similarly to Leah, Trevor resolves the disorienting dilemma through 
adopting a new frame of seeing the same event and re-integrates this past experience into 
his new, more inclusive teaching identity. Trevor's engagement with the 
autoethnographic narrative facilitates his construction of a new, more empowering 
teaching identity. 
 

Minah: "I still struggle with how I should teach them, and to what extent should I correct 
them?"  
  

The analysis shows that for Minah, a beginning L2 college instructor, a disorienting event 
dates back to the time when she was learning Chinese as a heritage speaker. In 
particular, she was repeatedly told that she did not sound like a native speaker by her 
teachers, and this made her question her identity as a learner and as an aspiring language 
teacher.  

Similar to the other participating teachers, Minah relates to the course 
literature in a personally meaningful way and externalizes a desire for a less conflicting 
identity. In Minah's own words:   
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Excerpt 6. Minah's autoethnography.  
Like Solano-Campos (2014), my identity became deconstructed in three 
phases: contact, disintegration, and immersion. In my mind, I was excellent at 
Chinese. I wanted to connect with other native speakers, if only to signal that I was 
here, and I had a place in the community. The ostracization that I felt during those 
years was the most isolated I had ever felt, which led me to cling to my Taiwanese 
identity even further.  

 

In Excerpt 6, Minah critically analyzes her previous understandings and 
assumptions about self through the work by Solano-Campos (2014) and finds additional 
support from another course reading (Yazan, 2019a), while questioning her own practices 
in the classroom:  

 

Excerpt 7. Minah's autoethnography. 
To paraphrase Yazan (2019a), English is socialized at every possible level 
(interpersonal and professional) to mirror colonial patterns; adopting an 
accent inducts people into a higher regard and standard of living. When I am 
speaking or teaching English with non-native speakers, I try to emphasize that they 
don’t need to achieve "proper English" status. But it’s a push—they want to sound 
"native" like the TV characters on the screen. The same goes for my endeavors with 
tutoring Chinese students. I still struggle with how I should teach them, and to what 
extent should I correct them? 

 

Minah finds further support for her changing ideas in the words and the 
developmental trajectory of a teacher of Chinese whom she interviewed as part of the 

that emphasis on the right way to speak matters and drawn closer to the idea of 
 

In her autoethnography, Minah also expresses an intention to develop a less 
conflicting teaching identity and to be more accepting of the various aspects of her 
identity:  

 

Excerpt 8. Minah's autoethnography. 
After all this time, I am starting to believe in a classroom that cultivates voice, rather 
than rote memorization and "proper accents." I have existed in two different spaces 
for so long—half American, half Taiwanese, a learner, and a teacher, a non-native but 
heritage speaker—that perhaps I can be a bridge in the classroom. Perhaps I can 
create an environment that focuses less on being right, but more on dialogue. 
And in that way, we all communicate, because that’s ultimately what language 
learning is all about. 
 

In terms of the transformative learning theory (Mezirow, 1978, 1991), we can 
say that Minah starts to explore alternative roles and understandings of herself and her 
students. Yet, she does not appear to be fully prepared to embrace these new 
understandings for herself and in the classroom. In her lesson assigned as part of the 
course, Minah chooses to focus on student socialization into L2 through teaching them 
the history of Chinese characters. At the same time, in her post-lesson reflection, she 
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their own references to the culture and making it their own. This fosters a connection 
 

Overall, while Minah does not explicitly externalize how she re-frames her past 
experience on the basis of new understandings and the course readings, she expresses an 
intention to re-frame her identity and teaching and designs a lesson that allows students 

language to students' expressing one's own histories and identities in L2.  
 

Discussion and Limitations  
 

Our study sought to illustrate what language teachers' learning may look like 
through their engagement with autoethnographic narratives and to explore the 
transformative potential of these narratives and their potential impact on teachers' 
practice. The theory of transformative learning (Mezirow, 1978, 1991) used in this study 
allowed us to analyze the nature and the mechanisms of teachers' transformative 
experiences. This study has a range of implications for future research and practice, 
particularly in the context of pre-service L2 teacher learning.  

 First, the study confirms an earlier research finding according to which 
teachers' written narratives constitute a significant tool in facilitating teachers' 
transformative learning (Johnson & Golombek, 2011; Verity, 2001; Whitney, 2008, 
2009). The participating teachers' autoethnographies allowed the teachers to narrate 
their experiences of a certain disorienting event (Mezirow, 1978, 1991) that challenged 
their perceptions of self. As a consequence, the teachers started to question the 
identities and the views that they were given by others and to search for other, more 
empowering identities and perspectives that were better aligned with who they were. 
The course readings and assignments allowed the participants to find additional 
support and language they could use to negotiate and to re-define their identities. 
Through a dialogue with course readings, the teachers in this study were able to see 
themselves, their roles, and their students in a new light. It is interesting to note that 
each of the participating teachers chose different theoretical concepts to connect to their 
understandings of themselves. In addition, the participating teachers were able to 
translate some of the newly stated beliefs into practice and to externalize an intention 
to support and to develop these new teaching identities in the future. 

Next, previous research shows that teachers' narratives about their practice 
allow more experienced teachers to self-mediate towards the development of greater 
expertise (Johnson & Golombek, 2011; Verity, 2001), although this may not generally 
hold true for pre-service teachers who lack the knowledge and skills to find better 
instructional solutions (Nolan & Hoover, 2007). In this study, we saw that possibly 
teachers with greater instructional experience (Leah and Trevor) were able to create 
more empowering teaching identities and to try these new identities in their 
classrooms, while the other, less experienced instructor (Minah) only expressed an 
intention to embrace her conflicting identities. Minah's lesson plan also less directly 
reflected her new, more empowering identity as a teacher. This finding also agrees with 
the claim that not all tensions can be resolved as a result of engagement with 
autoethnographies (Yazan, 2019a).  

The study thus raises the important question of how to better promote 
teachers' identity formation and development, with a particular focus on less 
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experienced teachers, in L2 teacher education programs. In this case, the lead 
researcher (who also served as the instructor of the same course) can use the analysis 
presented in this study to improve the course in the future through offering more 
support to more novice instructors. A more carefully designed course can also help 
both groups of teachers (with various years of experience, etc.) collaborate with each 
other and learn from each other's experiences, which can be particularly helpful for 
new teachers. In other words, participating teachers' sharing of self-authored teaching 
accounts also initiated a certain self-reflective deliberation (Spry, 2001; Yazan, 2019a) 
on the part of the teacher educator (also, the lead researcher) about the need to re-
design the course. In particular, the course may involve teachers' writing and 
discussing several drafts of autoethnographies in groups and with the teacher educator 
in order to better facilitate and scaffold this assignment.  

The inclusion of the teacher educator's (also, the lead researcher's) voice in 
this study responds 

researchers are individuals who share a high level of concern and interest in the 

influence withi
growing number of research studies that acknowledge the important role of the 
researcher as a stakeholder in a research study and the mutual and dialectical 
relationships between the researcher and the study participants (Canagarajah, 1996; 
Norton & Early, 2011; Park, 2014). While the data presented in this study concerns only 

autoethnographic method to language teacher education may also lead to conducting 
a retrospective program evaluation or action research … to evaluate and reflect upon 

y to become more self-reflexive of their practices 
 

Further, the theory of transformative learning (Mezirow, 1978, 1991) used in 
this study allows us to see the uniqueness of each teacher's experience with articulating 
and negotiating one's identity. Each participating teacher took a different 
transformative journey, and it is our hope that their journey does not end there. While 
the two more experienced teachers (Leah and Trevor) were able to fully re-integrate 
their past disorienting experiences into their new, more empowering identities, a 
newer teacher (Minah) only expressed an intention to do so in her autoethnographic 
narrative. Her lesson plan also reflected only 
some of her changing beliefs about how she saw 
herself in the classroom. As Canagarajah (2012) 

articulate one's own experiences, rather than 
le
embarking on their teaching journeys as they engage with masters-level course work. 
These participating teachers' autoethnographies have found their way into a 
publishing venue, such as the present journal, and this gives voice to the L2 

Each participating teacher took a 
different transformative journey, 
and it is our hope that their 
journey does not end there. 
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professionals whose voices might not have otherwise been heard. The study thus adds 
to the emerging body of literature that seeks to include authentic teachers' voices and 
their unique transformative experiences. 

The study findings also agree with Mezirow's (1978, 1991) ideas about the 
nature of transformative experiences in the context of adult education. Mezirow (1991, 

agrees with the recent research findings in the context of L2 teacher identity (Kanno & 
Stuart, 2011; Varghese et al., 2016). In addition, the process of transformation involves 

 assumptions that have 
influenced the way we see ourselves and our relationships and the way we pattern our 

identities and the views assigned to them by others and sought more empowering 
teaching identities. The theory of transformative learning, thus, can serve as a useful 
theoretical lens through which we can see the mechanisms of teacher learning. 

Finally, the study confirms an earlier finding that teachers' engagement with 
autoethnographies can indeed lead to more empowering teaching identities and more 

-
They allow pre-service teachers to engage in important identity work (Kanno & Stuart, 
2011; Varghese et al., 2016), a necessary element for successful learning. Yet, the 
findings of this study have to be seen in light of some limitations, including number of 
participants, student participation, and study focus (e.g., only one lesson was analyzed 
as part of the teachers' practice data). A follow-up study to this one might look into the 
impact of these transformative journeys on the teachers' long-term teaching (i.e., how 
long lasting are these re-framing experiences?). Also, a follow-up study might look into 
the possible impact of the changes in teachers' identities on their students' identities in 
L2.  

 

Conclusion 
 

This study responds to the call to shift L2 teacher education programs towards 
more identity-oriented directions (Kanno & Stuart, 2011; Varghese et al., 2016; Yazan, 
2019c). As evidenced in this study, autoethnographies can serve as meaningful learning 
tools for both teachers and teacher educators. For teachers, the use of 
autoethnographies allowed to create a space for identity negotiation and construction. 
For teacher educators, it served as a tool to engage in reflective practice. Seen through 
the prism of the transformative learning theory (Mezirow, 1978, 1997), the study also 
uncovers the transformative mechanisms of teachers' autoethnographic narratives. 
Lastly, the current study discusses useful opportunities about teacher development 
and about how to better promote novice L2 teachers' identity development.  
 

Practical Implications and Suggestions to Teacher Educators  
 

 Teachers benefit from being able to engage in identity work formation 
and negotiation. It seems that providing samples of autoethnographies 
and making the process of writing more collaborative may help both 
teachers and teacher educators.  

 This study can also be informative for novice teachers who find 
themselves struggling with similar professional identity issues and invite 
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more voices for the discussion, especially those that may not have been 
heard otherwise.  

 It may be interesting to use autoethnographies with teachers in other 
disciplines and investigate both the similarities and differences of 
professional identity formation in various contexts. 

 As a teacher educator, it seems that re-designing the assignment by 
incorporating opportunities for student-teachers to collectively draft, 
discuss, and re-write their autoethnographies can be a more effective way 
to present it to student-teachers.  
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