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This study aims to determine the attitudes of pre-service teachers
towards the teachers' lounge. Differences between the attitudes of
pre-service teachers towards the teachers' lounge in terms of gender,
program, perception of the teaching profession, and the time spent in
the teachers' lounge during the internship were examined. The
research has the characteristics of a descriptive research model and a
survey research design. 634 pre-service teachers studying at the faculty
of education and pedagogical formation program at a state university
are the study group of this research. As a data collection tool in the
research, the "Attitude Scale Towards the Teachers' Lounge" was used.
The results of the research show that pre-service teachers' beliefs
about the useful and versatile teachers’ lounge and their beliefs about
the relaxing aspect are at a moderate level, and their attitudes towards
the are generally positive. Attitudes of female pre-service teachers
towards the teachers’ lounge are more positive than those of male
teachers. Attitudes of the pre-service teachers studying in the
pedagogical formation program towards the teachers’ lounge are
more positive than those of the pre-service teachers studying at the
faculty of education. Attitudes of pre-service teachers who like the
teaching profession towards the teachers’ lounge are more positive
than those of those who do not. The other results are that the attitudes
of the teacher candidates who spend time in the teachers' lounge
towards the teachers' lounge are more positive than the teacher
candidates who do not spend time at all.
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Introduction

The teachers’ lounge is commonplace in the school where teachers rest mentally and
physically outside of class hours, prepare for the lesson, socialize, meet with parents or
students, and hold meetings. In short, it is common area that teachers use altogether for very
different purposes. The idea that the teachers’ lounge is a negative space has persisted for
many years, but researchers have found strong connections between the teachers’ lounge and
the classroom (Mawhinney, 2010). The fact that the teachers’ lounge is an informal space used
for professional development is evaluated in the context of the interactions here. Keller (1999,
2000) classifies these interactions as “teacher lounge care” and “teacher lounge toxins”.
Teachers’ lounge care states that interaction in the teachers’ lounge occurs when it creates
areas of improvement in teaching, compassion towards students, or other positive
developments. Teacher lounge toxins, on the other hand, occur when comments that support
derogatory views of students and other professionals, a general distaste for their profession,
and a lack of interest in improving teaching performance occur.

Mawhinney (2010) states that teachers gain a natural professional development by learning
something from each other through professional knowledge sharing, thanks to the informal
interactions they carry out in the teachers’ lounge, photocopy room, and other congregational
spaces. " The congregational spaces included places where teachers habitually gather in groups
of two or more, such as classrooms, offices, libraries and other places where the teachers
interacted when the space is not being used for other purposes” (Mawhinney, 2007, p.54).
Briefly, congregational spaces are places where a group of teachers are gathered together for
teacher-to-teacher interaction (Mawhinney, 2008a, 2008b). Korkmaz and Yesil (2012) found in
their study of the agenda in the teachers’ lounge that teachers often talk about the school
environment and education-related issues, but sometimes they talk about social, economic,
and political issues. Teachers stated that they mostly talked about education, the school
environment, and academic development in the teachers’ lounge. Pitt (2007) analyzes what
teachers talk about in the teachers’ lounge and states that most teacher discussions are based
on professional communication that includes collaborative teacher dialogue.

In terms of pre-service teachers, the agenda of the teachers’ lounge, especially regarding
education and training, can be handled in terms of their informal professional development.
Informal professional development is defined as teachers’ interactions and discussions without
a specified instructor, at unspecified times. Moreover, it takes teachers to reflect more on
learning and collaborate with their colleagues (Darling-Hammond & McLaughlin, 2011; Jones
& Dexter, 2014). Especially when it is considered in terms of social learning, the sharing of
experienced teachers’ knowledge about education and academic development constitutes a
model for new teachers who are just starting their profession. According to Ontas et al. (2017),
pre-service teachers set a model for themselves by observing behaviors in schools that are
appropriate or unsuitable for their teaching identity; they consider the time they spend at
school and the social/professional relationships there as a professional experience, as well as
the structure and culture of the places they will work in the future. They state that they acquire
the kind of information that will create readiness about the subject. In addition, in the same
study is stated that in some schools, the inability of pre-service teachers to enter the teachers’
lounge or the absence of a teachers’ lounge creates an obstacle for students to establish a
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closer social-professional relationship with teachers. The role of the teachers’ lounge in the
professional development of teachers before and during the service period is undeniable.

Teachers’ lounge is an informal learning environment with intensive professional
development for both pre-service, novice, and experienced teachers (Nayir et al.,, 2016). In
addition, the interactions of pre-service teachers in the teachers’ lounge can be considered in
the context of the hidden curriculum of the faculties of education. Teacher candidates can
acquire knowledge, behaviors, and attitudes that are not included in the formal program of
education faculties, from teachers and administrators in schools where they do their
internships. How and what teachers talk about in the teachers’ lounge, for what purpose they
use it as well as their attitudes towards their profession, verbal and nonverbal communication
their colleagues, and interactions with students, parents, and administrators in the teacher’s
lounge are all perceived and interpreted by the pre-service teachers. Therefore, everything that
is perceived and interpreted by pre-service teachers leaves a permanent mark in their minds,
and the messages given consciously or unconsciously are learned and constitute the hidden
curriculum (Peker Unal, 2017).

The attitudes that pre-service teachers will develop toward the teacher’s lounge in the pre-
service period will provide a prediction about how much time they will spend in these
environments and what kind of gains they will make during their profession because attitudes,
environmental factors, habits, and expectations appear as determinants of behavior
(Kagitcibasi, 1999). The fact that attitudes are formed by life and experiences (Allport, 1935,
Thurstone, 1931 as cited in Tavsancil, 2006) suggests that pre-service teachers will develop
different attitudes towards the teachers’ lounge in their school experiences. As a matter of fact,
Smith’s (2014) study in Canada reveals that less experienced teachers find staff rooms less
important than more experienced teachers. In the study conducted by Timor (2017), it is stated
that novice teachers experience alienation from the teachers’ lounge because they cannot get
professional support from their colleagues, and they experience a feeling of social exclusion.
In the literature review conducted by lojdova et al. (2021), it is stated that teachers’ lounge
interactions are effective in the formation of the professional identity of teachers.

When the relevant studies are examined in Canada (Smith, 2014), the United States
(Mawhinney, 2010), Israel (Ben-Peretz & Schonmann, 2000; Kainan, 2002); England (McGregor,
2003); South Africa (Abrahams, 1997), China (Paine et al., 2003); and Turkiye (Korkmaz & Yesil,
2012; Turhan et al., 2015), it has been observed that scientific research has been conducted
with teachers about the teachers’ lounge. A limited number of studies have been conducted
with pre-service teachers in the teachers’ lounge (Nayir et al., 2016; Unal et al.,, 2018). Nayir et
al. (2016) aimed to reveal how the views of novice teachers about the teachers’ lounge change
depending on time and experience in the study conducted with university senior students
enrolled in the pedagogical formation education certificate program. In this direction, the
questionnaire consisting of open-ended questions was applied twice, before starting the
teaching practice and seven weeks after the beginning of the pre-service teacher’s teaching
practice. When the views of the participants on how they perceive teachers' lounge are
examined before the pre-service teacher starts teaching, it is mainly seen as a place of rest,
eating, and drinking, as well as a secret and forbidden zone; it was revealed that after the pre-
service teacher started teaching, they saw the teachers’ lounge as a place of rest and
preparation for the lesson and exams. Before the pre-service teacher starts teaching, they think
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of the teachers’ lounge as a place where gossip and individual issues are discussed. After the
pre-service teachers started teaching, they realized that education-related issues were also
discussed in the teachers’ lounge. Another study conducted by Unal et al. (2018) revealed that
the pre-service teachers who took the course on school experience and teaching practice
perceived the teachers’ lounge as a student evaluation space, chat space, dining hall and
informal space. They perceive it as a comfortable place, a place for gossip, a place segregated
by gender, a place dominated by senior teachers, a grouping place, and a place without
dialogue, as well.

As a result, it is important to determine the attitudes of pre-service teachers towards the
teachers’ lounge, which is thought to have a very positive effect on their professional lives.
Based on these points, this study aims to determine the attitudes of pre-service teachers
towards the teachers’ lounge. For this purpose, answers to the following questions were
sought:

1. What are the attitudes of pre-service teachers towards the teachers’ lounge?

2. Do pre-service teachers’ attitudes towards the teachers’ lounge significantly differ by
gender?

3. Do pre-service teachers' attitudes towards the teachers’ lounge show a significant
difference according to the program they are studying?

4. Do pre-service teachers’ attitudes towards the teachers’ lounge show a significant
difference according to their perceptions of the teaching profession?

5. Do pre-service teachers’ attitudes towards the teachers’ lounge show a significant
difference according to the time spent in the teachers’ lounge during their internship?

Method

This quantitative research, in which pre-service teachers’ attitudes towards the teachers'’
lounge were determined, is in a descriptive survey model (Creswell, 2012). In descriptive
research, questions such as "what? How much? How often? What kind” are used to obtain
experience-based information about opinions, attitudes, and practices (Gall et al., 2003). Before
starting the research, ethics committee approval was obtained with the decision numbered
2023-1 of Bandirma Onyedi Eylul University Social and Human Sciences Ethics Committee.

Study Group

The study group for the study consists of pre-service teachers in which studying at the
faculty of education in their fourth year and the pedagogical formation program, at a state
university. Participants were determined by a convenient sampling method (Emerson, 2021)
due to time, place, participant convenience, and cost limitations. 634 pre-service teachers
participated in the research. The personal characteristics of the participants are shown in Table
1.

Table 1 shows that the majority of the pre-service teachers (79.65%) participating in the
study are female and in the pedagogical formation program (60.88%). Nearly half of the
participating pre-service teachers said perceptions towards the teaching profession are "I like
it so much” (46.85%), followed by "I like some” (40.54%) and “I don't like it all”. (12.62%). When
the Time Spending in the Teachers’ lounge of pre-service teachers is examined, it is seen that
nearly half of the pre-service teachers (47.63%) said “I sometimes spend time.”
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Table 1
Personal Characteristics of Pre-Service Teachers
Independent Variables f %
1. Female 505 79.65
Gender
2. Male 129 20.35
1. Faculty of Education 248 39.12
Program . .
2. Pedagogical Formation 386 60.88
. 1.Idon't like it all. 80 12.62
Perception towards the | o ome, 257 40.54
Teaching Profession
3. Ilike it so much. 297 46.85
1. I never spend time 200 31.55
Time Spending in the 2. I sometimes spend time. 302 47.63
Teachers’ lounge 3.1spend time whenever I have the 132 20.82
opportunity.

Data Collection Instruments and Process

A questionnaire form was used as a data collection tool in the research. In the first part of
the questionnaire, the information asked about gender, program, perception of the teaching
profession, and time spent in the teachers’ lounge during the internship were asked. The
“Attitude Scale Towards the Teachers’' Lounge” developed by Cetin and Gologlu Demir (2022)
with pre-service teachers, was used in the second part. Three-dimensional structure obtained
which consists of 23 items in the scale. The first dimension was named "hesitation regarding
the teachers’ lounge" (Sample item: Being in the teachers’ lounge annoys me), the second
dimension was named "belief in the utility and versatility of the teachers’ lounge” (Sample item:
Teachers’ lounge is a place where positive awareness is created in the name of teaching), and
the third dimension was named “belief in the relaxing aspect of the teachers’ lounge” (Sample
item: The teachers’ lounge is a great place to relax.) The items on the five-point Likert scale are
scored from “1- I strongly disagree to 5- I completely agree.” The scores are between 23 and
115. A high attitude score is interpreted as positive and a low attitude interpret as negative
attitude.

While Cetin and Gologlu Demir (2022) determined the Cronbach Alpha reliability coefficient
value first sub-dimension as .94, for the second and third sub-dimensions it is .92 and .79,
respectively. The reliability of the whole scale is .95. Similarly, also within the scope of this study,
the Cronbach’s Alpha coefficients for the scale sub-dimensions were found to be .95, .91, .79,
and also the scale’s overall reliability was .95. Reliability coefficients are .70 and higher, the
measurements’ reliability can be said to be adequate (Field, 2009).

Data from the participant was obtained through an online survey. Voluntary consent was
obtained from prospective teachers before administering the questionnaire.

Data Analysis

Data were analyzed with SPSS 22 software package. Attitude levels of pre-service teachers
towards the teachers’ lounge were defined with descriptive statistics of minimum and
maximum values, mean, and standard deviation. It was scored using the criteria established by
Cetin and Gologlu Demir (2022). Stem and leaf plot and histogram graphs and skewness and
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kurtosis coefficients of the scores obtained from the overall scale and its sub-dimensions
according to the variables of gender, program, perception towards the teaching profession,
and spending time in the teachers’ lounge during the internship and Kolmogorov-Smirnov test
results were examined. As a result, it was determined that the data did not show a normal
distribution. The Kolmogorov-Smirnov test results are shown in Table 2.

Table 2

Kolmogorov-Smirnov Test Results for Overall Scale and Sub-Dimensions
Scales Statistics SD p
Hesitation regarding the teachers’ lounge 190 634 .000
Belief in the utility and versatility of the teachers’ lounge .058 634 .000
Belief in the relaxing aspect of the teachers’ lounge 077 634 .000
Scale total 120 634 .000

According to the Kolmogorov-Smirmov test results in Table 2, it was determined that the
distribution was not normal since p<.05 (Buyukozturk, 2013). For this reason, non-parametric
tests were used in the analyses. After the Kruskal-Wallis H test, the Mann-Whitney U test was
used to determine significant differences, and a Bonferroni adjustment was made (Field, 2009,
p. 565). The effect size for the Kruskal-Wallis test (Field, 2009, p. 570) and the effect size for the
Mann-Whitney U test were calculated using the formula “r=z/VvN" (Pallant, 2016, p. 252;
Rosenthal, 1991, p. 19, as cited in Field, 2009). The r value found was interpreted as Cohen
criteria, .1=small, .3=medium, .5=large (Field, 2009, p. 550; Pallant, 2016, p. 252). The p<.05
level was used to evaluate the analysis results.

Results

In this chapter, the findings obtained from the research will be presented in the order given
by the sub-problems. In this context, the research question is, “What are the attitudes of pre-
service teachers’ towards the teachers’ lounge?” Findings related to the first sub-problem of
the study are presented in Table 3.

Table 3
Descriptive Statistics of Pre-Service Teachers’ Attitude Scores Towards Teachers’ Lounge
Scales N  Mean  SD  Median Min  Max
Hesitation regarding the teachers’ lounge 634 29.17 8.59 31.00 8.00 40.00
Belief in the utility and versatility of the teachers’ 634 2843 8.18 28.00 1.00 50.00
lounge

Belief in the relaxing aspect of the teachers’ lounge 634 1461 4.26 15.00 5.00 25.00
Scale total 634 7223 19.02 74.00 2.00 115.00

When the average scores in Table 3 are classified on a five-point scale, the scores obtained
from each dimension and the overall scale are classified on a five-point scale for dimension
one "hesitation regarding the teachers’ lounge”, dimension two “belief in the utility and
versatility of the teachers’ lounge”, and dimension three “teachers’ belief in the relaxing aspect
of the teachers’ lounge”, with the overall scale at the level of “moderately agree.” The results
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obtained show that the attitudes of pre-service teachers towards the teachers’ lounge are
positive.

The second sub-problem of the study is: “Do pre-service teachers’ attitudes towards the
teachers’ lounge significantly differ by gender?” Findings related to the second sub-problem
of the study are presented in Table 4.

Table 4
Pre-Service Teachers’ Attitude Scores towards Teachers’ Lounge by Gender
Mean Sum of Effect size

Gender Rank Ranks U o ;
Hesitation regarding Female 505 329.07 166180.50 26729.500 .002 12
the teachers’ lounge Male 129 27221  35114.50
Belief in the utility and Female 505 32591 16458.00 28326.000 .022 .09
versatility of the teachers’ lounge Male 129 284.58 3671.00
Belief in the relaxing Female 505 323.85 163542.00 29368.000 .083 -
aspect of the teachers’ lounge Male 129 292,66 37753.00
Scale total Female 505 32762  165450.00 27460.000 .006 .10

Male 129  277.87 35845.00

The Mann-Whitney Test results in Table 4 shows that the attitudes of pre-service teachers
towards the teachers’ lounge are “Hesitation regarding the teachers’ lounge” (U=26729.500,
p=.002), “Belief in the utility and versatility of the teachers’ lounge” (U=28326.000, p=.022),
and across the scale (U= 27460.000, p=.006). There is a significant difference by gender. There
is a significant difference in favor of female pre-service teachers for both dimensions and the
overall scale. The size of the effect of this differentiation is small. In other words, female pre-
service teachers believe more in the usefulness and versatility of the teachers’ lounge than
male pre-service teachers. Similarly, it is observed that female pre-service teachers have less
reservations about the teachers’ lounge. Finally, female pre-service teachers’ attitudes towards
the teachers’ lounge are more positive than those of male pre-service teachers.

The third sub-problem of the study is: "Do pre-service teachers' attitudes towards the
teachers’ lounge show a significant difference according to the program they are studying?”
Findings related to the third sub-problem of the study are presented in Table 5.

Table 5
Pre-Service Teachers’ Attitude Scores towards the Teachers’ Lounge According to the Program
Mean  Sum of U p Effect

Program N Rank Ranks size |

Hesitation regarding Faculty of Education 248 29494 73145.00 42269.000 013 .09

the teachers’ lounge Pedagogical Formation 386  331.99 128150.00

Belief in the utility Faculty of Education 248 29038 72014.00 41138.000 .003 11

and versatility of the Pedagogical Formation 386  334.92 129281.00

teachers' lounge

Belief in the relaxing Faculty of Education 248 28194 69922.00 39046.000 .000 15

aspect of the teachers’  Pedagogical Formation 386  340.34 131373.00

lounge

Scale total Faculty of Education 248 29148 72288.00 41412.000 .004 11

Pedagogical Formation 386  334.22 129007.00
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The Mann-Whitney Test results in Table 5 shows that the attitudes of pre-service teachers
towards the teachers’ lounge are “Restraint towards the teachers’ lounge” (U=42269.000,
p=.013), “Belief in the utility and versatility of the teachers’ lounge” (U= 41138.000, p=.003),
“Belief in the relaxing aspect of the teachers’ lounge” (U= 39046.000, p=.000) and across the
scale (U= 41412.000, p=.004) differ significantly by program. There is a significant difference in
favor of pre-service teachers studying in the pedagogical formation program in all three
dimensions and scales. The effect sizes of these variations are small. In other words, in the
pedagogical formation program, pre-service teachers believe more in the usefulness and
versatility of the teachers’ lounge and their beliefs about its relaxing aspect than do pre-service
teachers studying at the faculty of education. Similarly, it is seen that in terms of pedagogical
formation, pre-service teachers have fewer reservations about the teachers’ lounge. Finally, the
attitudes of the pre-service teachers studying in the pedagogical formation program towards
the teachers’ lounge are more positive than those of the pre-service teachers studying at the
faculty of education.

The fourth sub-problem of the study is “Do pre-service teachers’ attitudes towards the
teachers’ lounge show a significant difference according to their perceptions of the teaching
profession?” Findings related to the fourth sub-problem of the study are presented in Table 6.

Table 6

Pre-Service Teachers’ Attitude Scores towards the Teachers’ Lounge by Perceptions of the Teaching
Profession

Mean Effect size Difference
N Rank. X daf p I Between
Groups
Hesitation regarding 1.Idon'tlikeitall. 80 17488 64.270 2 000 .34 1-2
the teachers’lounge 5 1jike some. 257 31369 39 1-3
3.1like it so much. 297 359.21 13 2-3
Belief in the utility and 1.Idon'tlikeitall. 80 118.68 11549 2 000" 51 1-2
versatility of the 2.1like some. 257 326.75 52 1-3
teachers’ lounge o
3.1like it so much. 297 363.05 10 2-3
Belief in the relaxing  1.Idon'tlikeitall. 80 131.98 104.298 2 .000 45 1-2
aspect of the teachers’ ) 1 |ike some. 257 31827 50 1-3
lo
vnge 3.1lkeitsomuch. 297  366.81 13 2-3
1.Idon't like it all. 80 123.80 111.193 2 .000 49 1-2
Scale total 2.1like some. 257 320.77 51 1-3
3.1like it so much. 297 366.84 13 2-3

The Kruskal-Wallis Test results in Table 6 shows that the attitudes of the pre-service teachers
towards the teachers’ lounge “Hesitation regarding the teachers’ lounge” (X?=64.270, p=.000,
r=.34 for Group 1., r=.39 for Group 1.3, r=.39 for Group »3) =.13 ), “Belief in the utility and
versatility of the teachers’ lounge” (X*=113.549, p=.000, r=.51 for Group 1-, r=.52 for Group 1-
3, r=.10 for Group 23 ), “Belief in the relaxing aspect of the teachers’ lounge” (X*=104.298,
p=.000, r=.45 for Group 12, r=.50 for Group 13, r=.13 for Group 23) and overall scale (
X?=111.193, p=.000, r=.40 for Group 1., r=.51 for Group 13, r=.13 for Group »-3) show a
significant difference according to their perceptions of the teaching profession. The findings
are In favor of those who “stated that they love the teaching profession very much and that
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they like it a little bit. Those who love the teaching profession very much are more likely to
believe in the usefulness and versatility of the teachers’ lounge and to hold beliefs about its
relaxing aspect than pre-service teachers who love the teaching profession a little or not at all.
It is seen that those who love the teaching profession very much have fewer reservations about
the teachers’ lounge than others. Those who like the teaching profession are slightly more
likely to believe in the usefulness and versatility of the teachers’ lounge and their beliefs about
its relaxing aspect than the pre-service teachers who do not like it at all. It is seen that the pre-
service teachers who like the teaching profession a little bit have fewer reservations about the
teachers’ lounge than those who do not like it at all. Finally, those who love the teaching
profession very much have a more positive attitude towards the teachers’ lounge than those
who love it a little bit or not at all, and those who like it a little have more positive attitudes
towards the teachers’ lounge than those who do not like it at all.

The fifth sub-problem of the study is, "Do pre-service teachers’ attitudes towards the
teachers’ lounge show a significant difference according to the time spent in the teachers’
lounge during their internship? “Findings related to the fifth sub-problem of the study are
presented in Table 7.

Table 7

Pre-Service Teachers’ Attitude Scores towards the Teachers’ Lounge by the Time Spent in the Teachers’
Lounge

Mean Effect size  Difference
N Rank. X daf  p I Between
Groups

Hesitation regarding 1. I never spend time. 200 23952 76378 2  .000 24 1-2
the teachers’ lounge ; 1 sometimes spend time.302  325.48 45 1-3

3. Ispend time whenever 1132 417.39 24 2-3

have the opportunity.
Belief in the utility 1. never spend time. 200 22215 127546 2  .000° .28 1-2
and versatility of the 5 1 sometimes spend time.302  321.14 56 1-3
teachers' lounge .

3. I'spend time whenever 1132 453.65 .36 2-3

have the opportunity.
Belief in the relaxing 1. I never spend time. 200 203.58 206.072 2  .000 34 1-2
aspect of the 2.1sometimes spend time.302  314.34 67 1-3
teachers' lounge .

3. I'spend time whenever 1132 497.33 .52 2-3

have the opportunity.

1.1 never spend time. 200 21116 159.222 2  .000 .32 1-2

2. I sometimes spend time.302  321.25 .62 1-3
Scale total

3.Ispend time whenever 1132 470.04 41 2-3

have the opportunity.

The Kruskal-Wallis Test results in Table 7 shows that the attitudes of the pre-service teachers
towards the teachers' lounge “Hesitation regarding the teachers’ lounge” (X*=76.378, p=.000,
r=.24 for Group1-,, r=.45 for Group1-3, r=.45 for Group,-3 =.24), "Belief in the utility and versatility
of the teachers’ lounge” (X*=127.546, p=.000, r=.28 for Groupi-,, r=.56 for Group.3, r=.30 for
Groupz-3), “Belief in the relaxing aspect of the teachers’ lounge” (X*=206.072, p=.000, r=.34 for
Groupi-, r=.67 for Groupi-3, r=.52 for Group>-3) and overall scale ( X*=159.222, p=.000, r=.32
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for Groupi-z, r=.62 for Groups.3, r=.41 for Group:-3) show a significant difference according to
the time sp”nt in the teachers’ lounge. The findings are in favor of those who spend time in the
teachers’ lounge whenever they have the opportunity and occasionally. Pre-service teachers,
who spend time in the teachers’ lounge whenever they have the opportunity, have stronger
belief in the usefulness and versatility of the teachers’ lounge and their beliefs about its relaxing
aspect than pre-service teachers, who spend time there only occasionally or not at all. Pre-
service teachers who spend time in the teachers’ lounge whenever they have the opportunity
have fewer reservations about the teachers’ lounge than the others. Those who spend time in
the teachers’ lounge occasionally have more positive beliefs about the usefulness and
versatility of the teachers’ lounge, as well as their beliefs about the relaxing aspect of the
teacher’s lounge than those who do not spend any time there at all. It is seen that the pre-
service teachers who spend time in the teachers’ lounge occasionally have fewer reservations
about the lounge than those who do not spend any time there at all. Finally, the attitudes of
the pre-service teachers who spend time in the teachers’ lounge whenever they have the
opportunity towards the teachers’ lounge are more positive than those of the pre-service
teachers who do not spend any time there at all. Similarly, the attitudes of pre-service teachers
who spend time occasionally are more positive than those who do not spend time at all.

Discussion, Conclusion, and Implications

This study aims to determine the attitudes of pre-service teachers towards the teachers’
lounge. The differences between the attitudes of pre-service teachers towards the teachers’
lounge in terms of gender, program, perception of the teaching profession, and the time spent
in the teachers’ lounge during the internship were examined.

The findings obtained from the attitude scores of the pre-service teachers towards the
teachers’ lounge, their beliefs that the teachers’ lounge is useful and versatile, and their beliefs
about the relaxing aspect are moderate. However, they do not have major reservations about
the teachers’ lounge. In general, it can be asserted that the attitudes of pre-service teachers
towards the teachers’ lounge are positive. The interaction between colleagues in the teachers’
lounge and the physical structure of the teachers’ lounge may be effective in fostering a
moderate level of pre-service teachers’ belief in the usefulness and versatility of the teachers’
lounge, as well as their belief in its relaxing aspect. When the relevant studies are examined,
although the positive features of the teachers’ lounge in terms of professional development
are mentioned, gossip (Rosenholtz, 1989) and dissatisfied attitudes towards the profession are
among these interactions. Briefly, the toxins in the teachers’ lounge, as stated by Keller (1999,
2000), may have hindered the attitudes of pre-service teachers from being more positive. Unal
et al. (2018) revealed that the pre-service teachers perceive the teachers’ lounge as a gossip
place, a place separated by gender, a place dominated by senior teachers, a place for grouping,
and a place without dialogue, which can be seen as dimensions that negatively affect the
attitudes of pre-service teachers. In the research conducted by Smith (2014), only 29.7% of the
teachers use the teachers’ lounge for relaxation. Since the teachers’ lounge is considered a
resting area, the physical and spatial conditions are impressive. In the study conducted by
Smith (2014), more than half of the teachers expressed negative opinions about the ambiance
of the teachers’ lounge (lighting, furniture, wall color, and people). Turhan et al. (2015) include
the expectation of a comfortable environment among the teachers' views on physical
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equipment expectations from the teachers’ lounge. Teachers emphasize a comfortable
environment, such as a relaxing environment, a spacious environment, a light-filled
environment, and various pieces of furniture. As a matter of fact, Din¢ and Onat (2002) suggest
that the size of the teachers’ lounge should be determined not only according to the needs
but also according to the comfort conditions, as it includes resting and different working
opportunities. Increasing the belief of prospective teachers in the relaxing aspect of the
teachers’ lounge can be associated with increased physical and spatial comfort.

Although the effect sizes were small in the study, female pre-service teachers’ belief in the
usefulness and versatility of the teachers’ lounge was more positive than that of male pre-
service teachers. Similarly, it is observed that female pre-service teachers have fewer
reservations about the teachers’ lounge. In general, female pre-service teachers’ attitudes
towards the teachers’ lounge are more positive than those of male teachers. In the study
conducted by Korkulutas (2019), the fact that female teachers stated that the satisfaction level
of teachers’ lounges is higher than that of male teachers is in line with the results of the
research. When the demographic data for teachers in Tlrkiye is examined, approximately 60%
of the teachers are female (Ministry of National Education, 2022). In this case, the higher
number of female teachers in the teachers’ lounge, which has a common-use area, may have
had a positive effect on the attitudes of female pre-service teachers.

In the study, the attitudes of the pre-service teachers studying in the pedagogical formation
program towards the teachers’ lounge were more positive than those of the pre-service
teachers studying at the faculty of education. When examined according to the sub-
dimensions, it was determined that the pedagogical formation pre-service teachers had fewer
reservations about the teachers’ lounge. However, in the pedagogical formation program, pre-
service teachers’ beliefs about the usefulness and versatility of the teachers’ lounge and their
beliefs about its relaxing aspect are more positive than those of pre-service teachers studying
at the faculty of education. The research conducted by Nayir et al. (2016) determined that the
students of the pedagogical formation certificate program primarily see the teachers’ lounge
as a resting place. There is a difference in the views of prospective teachers who receive
pedagogical formation education (who are not graduates of education faculties) and those
who study at the faculty of education. This difference shows that the expectations and
perceptions of both student groups about the concept of teachers’ lounge have changed. The
results of the research show that as the love for the teaching profession increases, the beliefs
about the benefit and versatility of the teachers’ lounge and the beliefs about its relaxing
aspect increase, while the reservations decrease. In general, the attitudes of pre-service
teachers who like the teaching profession towards the teachers’ lounge are more positive than
those of those who do not.

As a result of the study, it is observed that the attitudes of the pre-service teachers who
spend time in the teachers’ lounge whenever they have the opportunity towards the teachers’
lounge are more positive than the pre-service teachers who do not spend time at all. Similarly,
the attitudes of pre-service teachers who spend time occasionally are more positive than those
who do not spend time at all. As the time spent in the teachers’ lounge increases, the
reservations towards the teachers’ lounge decrease. This result reveals the relationship
between attitude and behavior. In Smith’s (2014) study, it was revealed that teachers who use
the teachers’ lounge regularly find it more important than the teachers who rarely or never use
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it, which supports the results of this study. The result obtained can be interpreted as pre-service
teachers who have positive attitudes towards the teachers’ lounge will spend more time in the
teachers’ lounge during the in-service period. In this way, it can create a positive effect in terms
of benefiting from the experiences of colleagues and informal professional development,
especially in the first years of the profession.

The findings obtained from this research study further revealed that it is necessary to carry
out studies to increase the belief of pre-service teachers in the benefit and versatility of the
teachers’ lounge and their belief in its relaxing aspect. In this context, the negative interactions
in the teachers’ lounge and the improvement of the physical and spatial environment, which
are revealed in the related literature, can positively affect the attitudes of the pre-service
teachers. In addition, the schools to which pre-service teachers are sent for school experience
can also be selected by considering the teachers’ chamber. It is suggested that researchers
determine the dimensions that negatively affect the attitudes of male pre-service teachers.
Having positive attitudes towards the teachers’ lounge means spending more time in the
teachers’ lounge. In this context, a conscious awareness can be created for pre-service teachers
about how they can turn the time in the teachers’ lounge into an opportunity for their
professional development. Encourage prospective teachers to spend time in the teachers’
lounge during their school experience to help them develop positive attitudes. In addition to
these, what kind of teacher the pre-service teacher will be in the future is determined not only
by the formal program of the education faculties but also by the hidden curriculum. The hidden
curriculum emerges with the informal rules, the social structure of the faculty, the expectations
of the students, the values and attitudes of the instructors (Ercan et al, 2009) as well as the
experiences of the students in their internships. For this reason, in the context of the hidden
curriculum, the effects of the experiences in the teachers’ lounge on the pre-service teachers
should be examined in depth.

Finally, since convenient sampling was used in this study, it is not possible to generalize the
results (Emerson, 2021), and the dimensions that cause attitudes cannot be determined, which
is the limitation of this research. It is recommended to investigate with qualitative studies on
the expectations and perceptions of pedagogical formation and education faculty students
from the teachers’ lounge in terms of revealing the cognitive perceptions and experiences that
are the source of their attitudes.
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TURKCE GENIS OZET

Ogretmen Adaylarinin Ogretmenler Odasina Yénelik Tutumlarinin
Incelenmesi

Giris

Ogretmenler odasi, okul icinde 6gretmenlerin ders saatleri disinda zihinsel ve fiziksel olarak
dinlendikleri, ders icin hazirlik yaptiklar, sosyallestikleri, yeterli fiziksel alani bulunmayan
okullarda veli ya da ogrenci gorismeleri yaptiklari, toplantilarin yapildigi kisaca ¢ok farkli
amaclar icin 6gretmenlerin birlikte kullandiklari ortak bir mekandir. Uzun yillar 6gretmenler
odasinin olumsuz bir alan oldugu fikri varligini stirdtirmustar fakat arastirmacilar, 6gretmenler
odasindan sinifa giiclii baglantilar bulmuslardir (Mawhinney, 2010). Ogretmenlerin,
odgretmenler odasi, fotokopi odasi ve diger toplanma alanlarinda gerceklestirdikleri informal
etkilesimler, mesleki bilgi paylasimiyla birbirlerinden bir seyler 6grenerek dogal bir mesleki
gelisim kazandirmaktadir (Mawhinney, 2010). Ogretmenlerin &gretmenler odasinda
gerceklestirdikleri 6gretmen tartismalari da isbirlik¢i 6gretmen diyalogunu iceren profesyonel
iletisime dayanmaktadir (Pitt, 2007).

Ogretmen adaylan acisindan o6gretmenler odasinin 6zellikle egitim-6gretime iliskin
giindemi onlarin mesleki gelisimleri acisindan ele alinabilir. Ozellikle sosyal 6grenme acisindan
ele alindiginda deneyimli 6gretmenlerin egitim-6gretim ve akademik gelisime iliskin
paylasimlari meslege yeni baslayacak dgretmenler icin model teskil etmektedir. Ogretmen
adaylarinin hizmet 6ncesi ddénemde 6gretmenler odasina yonelik gelistirecegi tutumlar onlarin
meslekleri slresince bu ortamlarda ne kadar zaman gegirecekleri ve ne tur kazanimlar
saplayacaklari konusunda bir 6ngoéri saglayacaktir. Bu dogrultuda 6gretmenler odasinin
informal mesleki gelisim UGzerindeki etkisinden yola ¢ikarak tasarlanan bu arastirmada
ogretmen adaylarinin 6gretmenler odasina yonelik tutumlarinin belirlenmesi amacglanmistir. Bu
kapsamda ©6gretmen adaylarinin cinsiyet, program, 6gretmenlik meslegine yonelik algr ve
stajda 6gretmenler odasinda zaman gegirme durumu degiskenleri acisindan 6gretmenler
odasina yonelik tutum puanlar arasindaki farklilasmalar incelenmistir.

Yoéntem

Ogretmen adaylarinin égretmenler odasina yonelik tutumlarinin belirlendigi bu nicel
arastirma betimsel tarama modelindedir (Creswell, 2012). Betimsel arastirmalarda gorusler,
tutumlar ve uygulamalar hakkinda deneyime dayali bilgi elde etmek icin “Ne? Ne kadar? Ne

44



International Journal of Curriculum and Instructional Studies, 13(1), 2023, 30-46 Cetin, & Gologlu Demir

siklikla? Ne tur” gibi sorular kullanilir (Gall vd., 2003). Arastirmaya baslamadan 6nce Bandirma
Onyedi Eylil Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’nun 2023-1 sayili karari ile etik
kurul onayi alinmistir. Arastirmanin ¢alisma grubunu bir devlet Universitesinde egitim fakultesi
dordinct sinif ve pedagojik formasyon programinda 6grenim goren 6gretmen adaylari
olusturmaktadir. Zaman, yer, katiimcr uygunlugu ve maliyetle ilgili sinirlamalar nedeniyle
uygun ornekleme yontemi (Emerson, 2021) ile katilimcilar belirlenmistir. Katiimcilardan veriler
cevrimici anket yoluyla elde edilmistir. Arastirmaya 634 6gretmen adayi katilmistir.

Bulgular

Ogretmenler odasina yodnelik tutum puanlarindan elde edilen bulgular, 6gretmen
adaylarinin, 6gretmenler odasinin yararli ve cok yonlu olduguna yonelik inanglari ile dinlendirici
yonune yonelik inanglarinin orta dizeyde oldugunu gostermektedir.  Bununla birlikte
ogretmenler odasina yonelik buytk olcide cekinceleri bulunmamaktadir. Genel olarak
ogretmen adaylarinin 6gretmenler odasina ydnelik tutumlarinin olumlu oldugu sdylenebilir.
Kadin 6gretmen adaylarinin 6gretmenler odasinin yararina ve ¢ok yonluligine olan inanglari
erkek 6gretmen adaylarindan daha fazladir. Benzer sekilde kadin 6gretmen adaylarinin
dgretmenler odasina yonelik cekincelerinin daha az oldugu goérilmektedir. Genel olarak kadin
ogretmen adaylarinin 6gretmenler odasina yonelik tutumlari erkek 6gretmenlere gére daha
olumludur.

Arastirmada pedagojik formasyon programinda 6grenim goéren o6gretmen adaylarinin
ogretmenler odasina yonelik tutumlari egitim fakiltesinde 6grenim géren 6gretmen adaylarina
gore daha yiksektir. Alt faktorlere gore incelendiginde ise pedagojik formasyon &gretmen
adaylarinin 6gretmenler odasina yonelik c¢ekincelerinin daha az oldugu tespit edilmistir.
Bununla birlikte pedagojik formasyon programi 6gretmen adaylarinin 6gretmenler odasinin
yararina ve ¢ok yonluligine olan inanclan ile dinlendirici yonine iliskin inanclari egitim
fakiltesinde ogrenim goren 6gretmen adaylarindan daha fazladir. Arastirma bulgular
ogretmenlik meslegine yonelik sevgi arttikca 6gretmenler odasinin yararina ve c¢ok
yonliligine olan inanglar ile dinlendirici yonune iliskin inanglarin arttigini, cekincelerin ise
azaldigini gostermektedir. Genel olarak 6gretmenlik meslegini seven dgretmen adaylarinin
ogretmenler odasina yonelik tutumlari sevmeyenlere gore daha olumludur. Son olarak firsat
buldugu her an 6gretmenler odasinda zaman geciren 6gretmen adaylarinin 6gretmenler
odasina yonelik tutumlari ara sira ve hic zaman gecirmeyen 6gretmen adaylarina gére daha
olumlu oldugu gorulmektedir. Benzer sekilde ara sira zaman geciren 6gretmen adaylarinin
tutumlari da hic zaman gecirmeyenlerden daha olumludur. Ogretmenler odasinda gegirilen
zaman arttikca 6gretmenler odasina yonelik cekinceler de azalmaktadir.

Tartisma, Sonug ve Oneriler

Ogretmen adaylarinin 6gretmenler odasinin yararli ve cok yénliligiine olan inanclari ile
dinlendirici yonune olan inanclarinin orta dizeyde olmasinda 6gretmenler odasindaki
meslektaslar arasi etkilesimler ve 6gretmenler odasinin fiziki yapisi etkili olabilir. Ilgili
arastirmalar incelendiginde her ne kadar 6gretmenler odasinin mesleki gelisim agisindan
olumlu o&zellikleri bahsedilse de, dedikodu (Rosenholtz, 1989), meslege ydnelik hosnutsuz
tutumlar da bu etkilesimler arasindadir. Kisaca Keller'in (1999, 2000) belirtmis oldugu
ogretmenler odasi toksinleri 6gretmen adaylarinin tutumlarinin daha olumlu olmasina ket
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vurmus olabilir. Genel olarak kadin 6gretmen adaylarinin &gretmenler odasina ydnelik
tutumlan erkek o©gretmenlere goére daha yuksektir. Tuarkiye'de o©gretmenlere yonelik
demografik veriler incelendiginde o6gretmenlerin yaklasik 60%'1 kadin 6gretmenlerden
olusturmaktadir (Milli Egitim Bakanhgi, 2022). Bu durumda ortak kullanim alani olan
o6gretmenler odasinda kadin 6gretmenlerin daha fazla sayida bulunmasi, kadin 6gretmen
adaylarinin tutumlari tGizerinde olumlu etkisi olmus olabilir. Arastirma sonucunda firsat buldugu
her an 6gretmenler odasinda zaman geciren 6gretmen adaylarinin 6gretmenler odasina
yonelik tutumlar ara sira ve hic zaman gecirmeyen 6gretmen adaylarina gére daha olumlu
oldugu gorulmesi, 6gretmenler odasina ydnelik olumlu tutumlara sahip olan 6gretmen
adaylarinin hizmet ici dénemde 6gretmenler odasinda daha fazla zaman gecirecegi seklinde
yorumlanabilir. Bu sayede o6zellikle meslegin ilk yillarinda meslektaslarinin deneyimlerden
faydalanma ve informal mesleki gelisim agisindan olumlu bir etki olusturabilir.

Arastirmadan elde edilen bulgular 6gretmen adaylarinin 6gretmenler odasinin yararina ve
cok yonlilugune olan inancglan ile dinlendirici yonine olan inanclarinin arttinlmasi igin
calismalar yapilmasi gerekliligini ortaya koymustur. Bu baglamda ilgili alan yazinda ortaya
konulan 6gretmenler odasindaki olumsuz etkilesimler ile fiziksel ve mekansal ortamin
iyilestirilmesi 6gretmen adaylarinin tutumlarini olumlu ydénde etkileyebilir. Pedagojik
formasyon ve egitim fakultesi 6grencilerinin 6gretmenler odasindan beklentileri ve algilarina
yonelik yapilacak nitel calismalar onlarin tutumlarina kaynaklik eden bilissel algi ve
deneyimlerin ortaya cikarilmasi acisindan énemlidir. Ogretmenler odasina yonelik olumlu
tutumlara sahip olma oOgretmenler odasinda daha fazla zaman gegirilmesi anlamina
gelmektedir. Bu baglamda ele alindiginda 6gretmen adaylarina 6gretmenler odasindaki
zamani mesleki gelisimleri acisindan nasil firsata cevirebilecekleri konusunda bilingli bir
farkindalik olusturulabilir. Akademisyenlerin okul deneyimleri stiresince 6gretmen adaylarini
ogretmenler odasinda zaman gecirmeleri konusunda tesvik etmeleri onlarin olumlu tutumlar
gelistirmeleri yoniinde destekleyici olabilir.
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