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ABSTRACT 
 
Business schools seek to prepare students for the workplace with employer-valued skills such as 
communication, teamwork, and application of knowledge. As such, a common practice for business and 
management educators is to involve students in collaborative team-based assignments and community 
projects. For example, to facilitate the development of teamwork skills, faculty members may have 
students create a team charter, which involves student teams identifying goals, roles, and norms. 
However, empirical evidence of the value of team charters is limited. This study examined student 
perceptions of team charters to determine if they played a role in effective teamwork or if other 
variables accounted for team success. The study entailed an analysis of a mid-semester team evaluation 
survey and an end-of-semester team charter survey. Findings indicated that overall, including the 
development and application of student charters in student group projects leads to several significant 
benefits and learning outcomes. However, the perceived usefulness of charters varies among students 
by level of experience and year in school.  
 
Keywords: team charters, employer-valued skills, teamwork, learning outcomes, management 
education 

 
A shared goal for business educators in higher education is to prepare students for the workplace. 
Therefore, schools of business with professional accreditation must provide evidence that their 
educational endeavors foster lifelong learning and have a societal impact (e.g., see Association to 
Advance Collegiate Schools of Business, 2020), ensuring students develop cross-cutting 21st-century 
skills relevant to all disciplines and work sectors. Business executives and hiring managers have 
identified the most important of these skills as communication, ethical judgment, effective teamwork, 
and the application of knowledge and skills to real-life (Hart Research Associates, 2018). As such, a 
common practice for business and management faculty is to involve students in collaborative team-
based assignments and community projects.  
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To facilitate the development of teamwork skills, faculty members may have students create a team 
charter. A few studies have identified positive outcomes of this practice such as improved 
communication, effort, mutual support, cohesion, and satisfaction (McDowell et al., 2011, 2014); better 
relationships and task commitment (Pak & Kim, 2018); and increased motivation and responsibility 
(Pertegal-Felices et al., 2019). Research has not examined to any extent how student teams use their 
charters. One study suggests that students may not refer to their charters to address conflict or clarify 
responsibilities (Hunsaker & Hunsaker, 2010). Similarly, research has not determined if charter quality 
plays a role. Charters may be inadequately developed or conceptualized. It is also unknown if students 
actively revise their charters to reflect evolving team processes.  
 
The preponderance of research has focused on recommendations for charter content (Aaron et al., 
2014; Bird & Luthy, 2010; Cupello, 1995; Hunsaker et al., 2011; Mathieu & Rapp, 2009; Norton & 
Sussman, 2009; Pilette, 2017). Additionally, other factors may be more salient in developing team 
cohesion such as shared but unwritten expectations, referred to as psychological contracts, that evolve 
as teams work together (Holtham et al., 2006; Hunsaker & Hunsaker, 2010; Hunsaker et al., 2011; 
Robinson, 1996; Rousseau, 1989; Sverdrup & Scheil, 2015; Norton & Sussman, 2016). Although the use 
of team charters in higher education appears to be a promising practice for developing students’ 
teamwork skills, this has not been well-established empirically.  
 
The goal of this study is to gain insights into students’ perceptions of the value of using team charters. It 
seeks to determine if charters play a role in effective teamwork or if other variables are more salient. 
The study entails a midterm team evaluation survey and an end-of-semester team charter survey. 
Findings will inform teaching practice, especially strategies for helping students develop teamwork skills 
in management education and in higher education generally. The study fills a gap in team charter 
research in management education. 
 
Literature Review 
 
Effective teamwork in business and management courses goes beyond just creating teams and giving 
students assignments to work on together. “Good practices in teamwork are not simply learned by 
being part of a team” (Zarraga-Rodriguez et al., 2015, p. 275). Students have likely experienced working 
in groups, defined as a “collection of individuals with a task to be concluded without much defined 
structure,” but not teamwork (Scott et al., 2012, p. 190). Teams consist of “a small number of people 
with complementary skills who are committed to a common purpose, set of performance goals, and 
approach for which they hold themselves mutually accountable” (Katzenbach & Smith, 1993, p. 2). 
Students not only need opportunities to develop teamwork skills, but also structured guidance and 
coaching (Andrade & Ziegner, 2021). Such guidance involves understanding the importance of collective 
performance, common goals, agreed-upon working approaches, individual and mutual accountability, 
and shared skills (Katzenbach & Smith, 1993, 2015; Robbins & Judge, 2017) as well as team coaching 
(Scott et al., 2012). 
 
Teamwork is viewed as critically important for recent higher education graduates, specifically the ability 
to collaborate, lead, and work with others (Riebe et al., 2016) in virtual and global contexts (Johnson et 
al., 2022; Kotey, 2007). As students work in teams, they plan, organize, lead, and control, thus 
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developing key managerial skills (Andrade, 2019; Andrade, Miller, & Ogden, 2020; Andrade & Ziegner, 
2021; Fayol, 1916). Teamwork helps students develop skills related to UNESCO’s pillars of learning: 
learning to know (acquiring knowledge, deepening understanding), learning to do (developing skills and 
methods), learning to live together (showing tolerance and understanding), and learning to be 
(increasing self-awareness, taking ownership, setting goals, and being self-directed) (Andrade, 2019; 
Delors, 2013). It supports motivation, professional skill development (Rhee et al., 2013; Volkov & Volkov, 
2015), deep learning (Ohl & Cates, 2006; Scott-Ladd & Chan, 2008; Volkov & Volkov, 2015; Wageman & 
Gordon, 2005), critical thinking, content mastery, and knowledge retention (Biggs & Tang, 2011; Hall et 
al., 2004). Teamwork is also associated with entrepreneurial skill, specifically, the ability to work 
collaboratively and mobilize supporters to embrace ideas (Peschl et al., 2021). Teamwork characterized 
by shared goals, interdependent tasks, combined skill sets, and the absence of relationship conflict 
needs to be explicitly taught in entrepreneurship education. 
 
Barriers to effective teamwork in business education have been identified as poor preparation, lack of 
scaffolding, and absence of structure (Andrade & Ziegner, 2021). Although research-based methods for 
effective teamwork are readily available, faculty members may fail to apply these (Barber & Ferguson, 
2015) from lack of knowledge (Murray & Lonne, 2006), or due to lack of time or resources (Burbach et 
al., 2010; Scott-Ladd & Chan, 2008). Consequently, students may associate teamwork with frustration, 
work overload, and low grades; they may use strategies such as groupthink to avoid conflict or allow 
interpersonal dynamics to cause dysfunction (Galbraith & Webb, 2013). Negative experiences with 
teamwork can result in weakened confidence, concerns over equal distribution of work, and 
apprehensions about logistical arrangements such as scheduling team meetings (Cheruvelil et al., 2020; 
Pfaff & Huddleson, 2003; Schultz et al., 2010). 
 
Team Charters 
 
Team charters can encourage effective teamwork by setting “mutual expectations regarding behaviors 
of the group, meeting management and allocation of work” (McDowell et al., 2011, p. 80). Charters help 
team members identify goals, determine communication methods, assign tasks and roles, and establish 
norms (Goodbody, 2005; Mathieu & Rapp, 2009; Moussa et al., 2017; Norton & Sussman, 2009, 2016). 
The process of creating a charter can clarify expectations and create a psychological contract that helps 
teams overcome problems that may occur (Holtham et al., 2006). Although teams may be successful 
simply by being assigned to teams with compatible members or having a skilled or experienced leader, 
charters provide guidelines, particularly for those inexperienced with teamwork, and establish common 
expectations and processes (Hunsaker et al., 2011; Norton & Sussman, 2016). Heterogeneous teams 
have less for need a charter but will also not benefit from diverse perspectives (Norton & Sussman, 
2016).  
 
Benefits 
 
A number of benefits of team charters have been identified. Common goals, expectations, and 
standards increase accountability and help teams avoid unproductive conflict (Norton & Sussman, 
2009). Team vision, roles, and norms encourage students to see the advantages of shared purpose; 
diversity of ideas, skills, and personalities; and the importance of giving and receiving feedback 
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(Andrade, Miller, & Ogden, 2020). Charters can circumvent common issues in student teams such as 
engaging in tasks without considering team members’ skill sets, understanding expectations, agreeing 
on common goals, determining commitment, deciding how to communicate and make decisions, and 
how to ensure equal contributions (Hunsaker et al., 2011). They can also increase satisfaction and work 
quality (Fittipaldi, 2020; Hunsaker et al., 2011; Kapp, 2009; McKendall, 2000). Although team members 
may share general performance goals, they may also have personal goals that may conflict with those of 
the team (Hunsaker et al., 2011). Potentially, charters can guide teams through the stages of forming 
and storming, enabling them to reach the norming and performing stages more quickly (Riebe et al., 
2010; Tuckman, 1965; Tuckman & Jensen, 1977). 
 
The outcomes of team charter use include improved communication, effort, mutual support, cohesion, 
and satisfaction (McDowell et al., 2011). These aspects increase when teams receive instruction on how 
to develop a charter (Feuer & Wolfe, 2023; McDowell et al., 2014). Student teams with charters report 
greater motivation and responsibility (Pertegal-Felices et al., 2019). Global student teams with charters 
experienced better processes only in the forming stage of team development and more conflict than 
teams without charters; this did not impact peer evaluations or the teams’ perceptions of work quality 
(Johnson et al., 2022). However, no project grade differences were found between teams with charters 
and those without (Johnson et al., 2022). In the workplace, charters increase positive attitudes toward 
coworkers and task commitment (Pak & Kim, 2018). Charters create a mental model to help team 
members be like-minded and act in harmony; as such, they can predict each other’s behaviors and make 
decisions quickly (Kirkman et al., 2019). Other outcomes include decreased intragroup conflict, 
increased process speed, better decision quality, shared values, greater team member satisfaction, and 
reduced exposure to litigation (Norton & Sussman, 2016). 
 
Content and Quality 
 
Team charters vary in content but typically focus on some combination of the following: vision, goals, 
values, roles, commitment, decision-making, meetings, norms, communication, conflict resolution, and 
accountability (Aaron et al., 2014; Bird & Luthy, 2010; Cheruvelil et al., 2020; Cupello, 1995; Norton & 
Sussman, 2009; Pilette, 2017). Agreed-upon values help shape member behaviors while norms govern 
how team members treat each other. Mathieu and Rapp (2009) organize charter content into three 
sections: 1) preferred working styles, availability of team members, contact information; 2) feedback 
mechanisms, meeting plans, general working styles; and 3) plans for performance problems and ways to 
provide feedback and rewards. Less commonly noted components are outside intervention, ways to 
identify new team members, and rewards (Norton & Sussman, 2009). Yet another recommendation for 
organizing charter content, based on best practices in the literature, is mission, vision, team identity 
(e.g., team name; member’s names, contact information, skills), boundaries (policies, procedures, 
values), operating guidelines, and performance norms and consequences, and endorsement (signatures 
of all team members) (Hunsaker et al., 2011).  
 
Quality is also a variable that must be considered. Certainly, when guidelines and content requirements 
are provided, this provides some assurance that teams will discuss and identify appropriate processes. 
However, some team charters may be more effective than others, have more specific content to guide 
behaviors and practices, or have better buy-in from team members upfront (Courtright, 2017; Kirkman 
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et al., 2019). Instructors may need to oversee the charter development process and provide feedback on 
student team charters. Creating a team charter is likely something new for students and they do not 
always understand instructions or anticipate at the beginning of a course why a charter is needed or 
how it will be used. Building in individual and team reflection and performance review processes at 
various points in the semester can address this (Andrade, 2019; Andrade, Miller, & Ogden, 2020; 
Andrade, Kakegawa & Johnson, 2021). This approach facilitates ownership and responsibility for 
teamwork rather than it being instructor directed. Students can also review each other’s charters to get 
ideas. As students gain experience working in teams, they recognize that changes are needed; however, 
the opportunity to formally evaluate their practices requires structure from the faculty member in the 
form of a review assignment. 
 
Development 
 
Creating a team charter should be a collaborative process that involves identifying common values and 
defining what success looks like and how it will be measured. For charters to be successful, teams need 
to agree on their roles and processes as represented in the charter. Some suggest doing this with 
signatures to give each member the opportunity to provide a formal endorsement (Hunsaker et al., 
2011; Harris & Bristow, 2016). Team member participation in charter creation ideally leads to the 
outcomes noted earlier such as improved productivity, equal participation and workload distribution, 
positive relationships, reduced interpersonal conflict, agreement on tasks and responsibilities, and 
effective communication (McDowell et al., 2011, 2014; Norton & Sussman, 2011, 2016; Pertegal-Felices 
et al., 2019).  
 
Instruction on how to create team charters improves team functioning (Aaron et al., 2014; Fittipaldi, 
2020; Feuer & Wolfe, 2023; Pak & Kim, 2018; Norton & Sussman, 2009; Pertegal-Felices et al., 2019). 
Instructors should provide guidelines to help students identify principles of effective teamwork. Training 
might include communication, goal setting, consensus, roles, responsibilities, and expectations, and be 
reiterated at various times in the semester (Fittipaldi et al., 2018). Examples of charter content were 
shared earlier and can be adapted as needed. Learning management systems and other tools can 
support team processes such as team formation, communication, peer reviews, and document 
collaboration (Loughry et al., 2014). Instructors have addressed the problem of students viewing team 
charters as busy work by implementing online training modules resulting in greater accommodation of 
differences across teams, better planning, and improved establishment of norms (Feuer & Wolfe, 2023). 
Some instructor oversight is needed to ensure that students’ charters are well-developed and 
comprehensive, and particularly, that they are specific enough to guide each team and clarify 
responsibilities and expectations when issues arise. Considering team charters as a living document that 
can be adapted as teams progress and new needs or conditions are identified addresses this need 
(Andrade & Ziegner, 2021; Knapp et al., 2020). This entails a regular review of charter content to 
reinforce goals, roles, and norms, to determine if changes are needed, and to make plans for 
implementing the changes (Andrade & Ziegner, 2021).  
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A Theoretical Gap  
 
 Although a number of ideas have been suggested for team charter content and development, little 
empirical evidence or theory supports these recommendations. “Despite the increasing interest in the 
initial phase of teamwork, the literature on team charters is surprisingly atheoretical” (Sverdrup & Schei, 
2015, p. 452), but is primarily based on best practices. Recent research finds limited benefits to a team’s 
internal processes and no impact on outcomes (Johnson et al., 2022). Social exchange theory has been 
suggested as relevant to team charters in that it describes how people measure the costs and benefits of 
their decisions to balance their obligations and maximize their rewards (Hunsaker et al., 2011; Wayne et 
al., 1997). Realistic job preview has also been suggested as a concept providing insight into the benefits 
of charters as charters describe expectations in the same way that job previews help applicants 
realistically anticipate job tasks and new working environments; this results in greater employee 
satisfaction and commitment (Norton & Sussman, 2016).  
 
Psychological contracts have also been suggested as a theoretical lens for understanding team charters 
(Hunsaker et al., 2011; Norton & Sussman, 2016; Sverdrup & Schei, 2015). These are implicit, unwritten 
agreements and expectations that govern behaviors and goals, and evolve naturally as team members 
work together, particularly on long-term projects (e.g., see Robinson, 1996; Rousseau, 1989). Team 
charters could also be considered a type of formalized, written psychological contract, or in some cases, 
psychological contracts may be as efficacious as formal team charters. A qualitative study of small teams 
of farmers in collaborative partnerships found that highly-functioning teams operated by psychological 
contracts characterized by explicit expectations albeit with mutual compromises (Sverdrup & Schei, 
2015). Expectations and commitments focused on work effort and quality rather than processes and 
were most effective when characterized by tolerance when things did not go as planned. 
 
The practice of student team charters seems promising as it provides students with the opportunity to 
plan and organize their work. Research on teamwork in management education has identified evidence 
of student engagement in the managerial functions of planning, organizing, leading, and controlling, but 
has not examined the role of team charters in facilitating these functions (Andrade & Ziegner, 2021). 
Studies on team charters tend to outline best practices for content rather than empirical evidence of 
their efficacy (e.g., see Aaron et al., 2014; Bird & Luthy, 2010; Cheruvelil et al., 2020; Cupello, 1995; 
Huntsaker et al., 2011; Kirkman et al., 2019; Norton & Sussman, 2009; Pilette, 2017; Sverdrup & Schei, 
2015). Although the use of team charters is assumed to be an effective practice, research is limited, 
particularly in educational contexts.  
 
Methods 
 
The participants for this study were enrolled in an introduction to organizational behavior course at a 
large, regional, open admission university in the U.S. The 3-credit hour course is required for all business 
majors seeking a 4-year undergraduate degree at this university. A full-time course load is 12 or more 
credits per 16-week semester. A 3-credit course entails three hours of formal class or instruction time 
per week with an additional 9 hours of work on reading and course assignments. Students need a 
minimum of 120 credits of required and elective courses to graduate. Students in the course had 
completed varying numbers of credits toward graduation (e.g., at least 30; see the Results section for 
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more details). They were in what would be considered their second year, third year, or fourth year of 
study, based on credit hours completed. 
 
In the course, students work in teams to resolve management challenges and arrive at theory-based 
solutions, which they document in team ePortfolios. This prepares them for a consulting project with a 
community partner in which they collect and analyze data about a real-life management issue and make 
recommendations based on the theories they are studying. Study participants were enrolled in five 
sections of the course, all of which were delivered online, over two semesters. In total, participants 
included 124 students. Details regarding the number of credit hours the students completed are 
provided in the Results section; students were randomly assigned to teams. All sections were taught by 
the same instructor. 
 
At the beginning of the semester, the instructor divided students into teams of approximately 6 
students. Students were given guidance on the purpose and content of team charters after which they 
created their charters. The instructor gave feedback on the charters, primarily to emphasize that they 
should be considered a living document and modified throughout the course as needed. Students took a 
midterm team evaluation survey to guide a team performance review involving reflection, goal-setting, 
and charter review, and also evaluated the use and effectiveness of team charters at the end of the 
semester. The instructor gave feedback on the midterm evaluation and team goals and encouraged 
changes to team charters as appropriate. The course also included accountability measures in that 
students gave each other points amounting to about 6% of the final grade at the end of the semester. 
This mixed methods study involved analyzing data from the midterm team evaluation survey and the 
team charter survey to determine the use of team charters. 
 
The midterm team evaluation survey consisted of nine questions on team effectiveness based on 
generally recognized characteristics of high-performing teams and two open-ended questions (See 
Appendix A). The end-of-semester team charter survey consisted of eight sections—use, quality and 
training, a living document, charter alternatives, efficacy and clarity, motivation and enjoyment, conflict, 
and outcomes—with several 5-point Likert-scale questions in each section. Additionally, three open-
ended questions were included and questions on gender, age, and team leader role. (See Appendix B.) 
The questions on alternatives to a team charter were designed to examine the concept of psychological 
contracts, or the possibility that unwritten rules of conduct were more effective than formal written 
team charters. Questions in the survey were based on the benefits of team charters reported in the 
literature. They were also designed to address gaps in the literature such as the quality and use of 
charters. 
 
A mixed method approach was adopted to gain insights into team charter use from different sources in 
order to triangulate the findings. The quantitative analysis of the survey questions consisted of a 
combination of descriptive and inferential statistical analyses. NVivo software was used to analyze and 
code the students’ responses to the open-ended survey questions. Although software can assist in 
sorting and categorizing textual data, the researcher is responsible for content analysis in terms of 
creating categories, identifying patterns and themes, and interpreting the themes. Content analysis is an 
“approach used for exploring large amounts of textual information unobtrusively to determine trends 
and patterns of words used, their frequency, their relationships, and the structures and discourses of 
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communication” (Vaismoradi et al., 2013, p. 400; see also Gbrich, 2007; Mayring, 2014; Pope et 
al., 2006).  
 
The qualitative research tradition of phenomenology was applied to the qualitative analysis in this study. 
Describing the meaning of lived experiences of a concept or a phenomenon by individuals, with the 
purpose of reducing individual lived experiences with a phenomenon to a description of a “universal 
essence,” researchers develop a composite description of the essence of the experience, consisting of 
“what” they experienced and “how,” (Creswell 1998). Our goal in the qualitative portion of this study 
following this research tradition, was to examine the lived experiences of students related to their 
developing and implementing student charters and how the charters served to improve their ability to 
work well together on community-based learning (CBL) projects.  
 
Results 
 
In total, 124 students completed the project charter survey and the midterm team evaluation survey. 
Table 1 below shows the categorized survey items and mean scores for all students in the sample, as 
well as when broken down into their year in school. For the purposes of this analysis, a sophomore 
(N=22) is a student that has between 30-60 college credits, a junior (N=66) is a student that has between 
60-90 college credits, and a senior (N=36) is a student that has more than 90 college credits. Survey item 
categories include: (1) Project Charter questions, (2) Project Process questions, (3) Project Dynamics 
questions, and (4) Team Dynamics questions.  
 
Generally speaking, there were not many significant differences between survey item mean scores 
based on the student’s academic year. Additionally, of particular note is that there were not statistically 
significant difference in the mean scores of survey items based on either respondent gender or team 
role. However, in Table 1 below, we point out areas where there were statistically significant different 
mean scores on particular survey items in the four different survey item categories1. See Appendix C for 
the table with the complete results.  
 
  

 
1 See Appendix C for the full descriptive results of all survey items, by academic year of respondent. 
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Table 1 
Summary of Statistically Significant Mean Score Differences of Main Study Variables, by Year in School 

 

Variable Sophomore Junior Senior Overall 

Team Dynamics – Midterm Survey  

We give each other open feedback when needed. 3.95 4.06 4.31 4.11 

Project Charter – End of Semester Survey 

Having a team charter was valuable. 5.50 5.00 5.33 5.19 

Our team charter helped us clarify our roles and 
responsibilities. 

5.50 5.11 5.28 5.23 

The information in our team charter was useful. 5.45 4.89 5.19 5.08 

Project Processes – End of Semester Survey 

We reviewed our team charter multiple times 
during the semester. 

4.05 3.85 4.31 4.02 

Our processes for what to do and how to do it 
naturally evolved over the semester. 

5.32 5.44 5.69 5.49 

Our informal rules for working together were 
more effective than the team charter. 

4.95 5.42 5.14 5.26 

I knew what to do on assignments. 5.91 5.64 5.61 5.68 

Project Dynamics – End of Semester Survey 

We worked well together. 5.59 5.39 5.86 5.56 

We had conflicts over tasks, or what to do on 
assignments (e.g., content, design, approaches) 

4.27 3.64 3.50 3.71 

We had conflicts over processes, or how to do 
assignments (e.g., scheduling, workload, roles, 
decision making). 

4.27 3.62 3.50 3.70 

We had interpersonal conflicts (e.g., belittling 
team members, dismissing team members' 
comments, judging team members unfairly). 

3.36 2.70 3.00 2.90 
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• Team Dynamic Questions: Senior students were significantly more likely to give each other open and 
direct feedback when needed. 

• Project Charter Questions: Of note, sophomore students were significantly more likely to say that 
having a team charter was valuable, that the project charter helped the team to clarify roles and 
responsibilities, and that the information included in the project charter was useful. Sophomore 
students were also significantly less likely to use their project charter document throughout the 
semester. 

• Project Processes Questions: Senior students were significantly more likely to allow their processes 
to naturally and organically evolve over the course of the semester, junior students were 
significantly more likely to say that informal rules for working together were more effective than the 
project charter, and sophomore students were significantly more likely to say that they knew what 
to do on their team assignments. 

• Project Dynamics Questions: Senior students were statistically more likely to say they worked well 
together on the team project, while sophomore students were significantly more likely to say they 
had task, process, or interpersonal conflicts while completing the team projects. 

 
Regression Results 
 
We wanted to understand student responses in relation to one key outcome variable: The Perceived 
Value of Using a Team Charter. In order to examine the determinants of this key outcome variable, an 
ordinary least squares (OLS) linear regression model was estimated via step-wise regression (a process 
for building a statistical model through adding or removing predictors to find the best-fit model), using 
the survey items listed in Table 1 above, for the entire sample, as well as broken down by the students’ 
academic year at the university. Table 2 below shows the OLS model parameters for the “Perceived 
Value of Using a Team Charter,” by year in school.  
 
Of general note, the OLS models have adjusted r-squared values of 0.629 to 0.770, meaning each model 
predicts approximately 63% to 77% of the variability in the outcome variable. Additionally, key 
independent variables had very high levels of statistical significance across the OLS model and even 
when broken down to smaller samples by students’ academic year in school. These results are especially 
notable due to the overall low total sample size (N=124), with even smaller sample sizes when the same 
models were run by the students’ academic year in school. It is also important to note that neither 
respondent gender nor team role was statistically significant and therefore was not included in the 
model. 
 
As seen in Table 2 below, for sophomore students, “Our team charter had sufficient detail to guide us” 
(positive) and “We have effective processes to help us complete assignments effectively” (negative) had 
the strongest standardized beta coefficients and statistical significance in predicting the perceived value 
of using a project charter. For junior students, “Our team charter helped us make decisions” (positive) 
had the strongest standardized beta coefficient and statistical significance in predicting the perceived 
value of using a project charter. For senior students, “Our team charter had sufficient detail to guide us” 
(positive) had the strongest standardized beta coefficient and statistical significance in predicting the 
perceived value of using a project charter. 
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Table 2 
The Perceived Value of Using a Team Charter, by Year in School 

 

 Beta Coefficient and Significance 

Variables Sophomore Junior Senior Overall 

Our team charter helped us 
make decisions. 

0.231 0.551**** 0.357** 0.461**** 

Our team charter had 
sufficient detail to guide us. 

0.732*** 0.242*** 0.499*** 0.355**** 

We had interpersonal 
conflicts. 

-0.039 -0.159*** -0.200** -0.148**** 

Working with my team 
members helped me learn 
and apply the course 
content. 

0.207 0.229*** 0.192* 0.242**** 

We have effective processes 
to help us complete 
assignments effectively. 

-0.601*** -0.109* -0.238*** -0.231**** 

N 22 66 36 124 

ADJ. R-SQUARED 0.629 0.789 0.822 0.770 

F  8.13**** 49.58**** 33.31*** 83.49**** 

Beta Values; Significance Level: * = p < .10, ** = p < .05; *** = p < .01; **** = p < .001 
 
Qualitative Analysis  
 
Data coding included the labeling and counting of categories and subthemes within the sample of 124 
completed surveys as they were content analyzed. NVivo software was employed to evidence high 
frequency data themes under the CBL operational data themes. Highest frequencies (minimum of 3) of 
data themes under each of the categories and subthemes are presented in Table 3. It is important to 
note that while data frequencies are of interest, the most important value of the qualitative tradition of 
phenomenology is the richness that emerges through respondent comments as students describe their 
lived experiences related to developing and living by a student charter for a CBL project.  
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Table 3 
Data Coding 

 
Data Category Data Subthemes & Number of Responses 

Team Charter 
Benefits  
 

Benefits to the Project: 
Provided roadmap/guidelines for weekly production 68 
 
Process clarification streamlining/organization 44 
 
Clarified team vision 37 
 
Clarified required skills 56 
 
Facilitated attitude of continuous improvement 52 

Team Charter 
Learning Outcomes 

Importance of regular communication and meetings 88 
Importance of working together cooperatively 66 
Importance of being flexible 34 
Learning from each other 32 
Technology is a critical success factor 15 
Charter facilitated mutual respect and teamwork 61 

 
Table 4 provides a selection of memorable and representative student quotations related to this 
experience and a discussion follows. (Note: student quotations have not been edited.)  
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Table 4 
Memorable Responses 

 

Data Category& Subtheme 
Coding 

Memorable Responses 

Team Charter Benefits: 
Project  
Provided 
roadmap/guidelines for 
weekly production 
 
 
 
Process clarification 
streamlining/organization 
 
 
 
 
 
 
 
 
 
Clarified team vision 
 
 
Clarified required skills  
 
Facilitated attitude of 
continuous improvement 
 

 
“It was our guideline which we used to set goals and keep an orderly 
process for turning in assignments and getting the work done properly 
and timely.” 
 
“It gave us guidance and a sort of rubric to make sure were kept to 
what we were supposed to do.” 
 
“It helped us know a process for completing our weekly assignments. It 
also helped us understand our roles to make sure that we got stuff 
completed and submitted on time.” 
 
“ It allowed us to have a formula of how we would get work done.” 
 
“It provided a clear vision.” 
 
“Everyone was on the same page.” 
 
“Our team charter helped our team to be unified in a single purpose. It 
guided our efforts throughout the semester.” 
 
“ It helped us to know how to accomplish each assignment and task 
given.” 
 
“Being open to finding a better way to do the work. Working with 
others only creates better outcomes.” 

 

Table continued on the next page. 
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Team Charter Learning 
Outcomes  
Importance of regular 
communication and 
meetings 
 
Importance of working 
together cooperatively 
Importance of being 
flexible  
 
Learning from each other 
Technology is a critical 
success factor 
 
Charter facilitated mutual 
respect and teamwork 

 
 
“Making sure there was a form a communication between everyone. 
We were consistent with our weekly meetings. We clarified what was 
expected of each person. It made the work much easier to handle when 
everyone did their fair share of the work. We also were able to get 
more ideas that I would not have come up with myself.” 
 
“Being open to picking up other's tasks during hard times, and vice 
versa.” 
 
“Take advantage of technology. It is your friend in this day and age.” 
 
“The commitment from everyone. 
We helped each other understand the purpose and how to accomplish 
assignments.” 
 
“Clear communication channels that are consistent. Don't be inflexible 
with how and when you will work on your designated assignments. All 
viewpoints and ways of tackling a project are valid.”  
 
“Offer unsolicited help. Do your part then turn back around and help 
the next team member.” 
 
“A team full of hard-working dedicated teammates. Everyone was on 
the same page.” 
 
“Building friendships with the group. 
“I was better able to understand the concept because I got different 
perspectives and opinions on the theories in the eBook.” 
 
“Being open to finding a better way to do the work, working with 
others only creates better outcomes.” 
 
“We helped each other and had fun working together.” 
 
“We learned from each other and were able to bring in a variety of 
ideas and thoughts during each meeting. We also developed more 
team working skills in the process and know how to better work in a 
team and what makes teamwork effective.” 
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Team Charter Benefits to the Project 
 
Major data themes representing benefits derived from using a team charter for the group project 
included the important role the charter played in providing an operations roadmap/guideline that 
assisted students in navigating though the semester long project. Data themes included the charter 
facilitating student clarification of goals and tasks, as well as the “how to” or process of executing the 
tasks. Students expressed that the charter  enabled them to gain clarity in their big-picture vision of the 
project, as well as realizing the specific required skills required for execution. In addition, students 
expressed their appreciation for the charter providing them with a “continuous improvement” attitude 
toward the semester long project as they were learning and developing the project. Each of these 
benefits combined to lend a positive impact on the total quality and value of products designed and 
delivered for their community clients. One student summarized about the importance of the charter, “It 
was our guideline which we used to set goals and keep an orderly process for turning in assignments and 
getting the work done properly and timely.” 
 
Team Charter Learning Outcomes  
 
Data themes in this study’s qualitative data related to learning outcomes centered around important 
benefits provided by using the charter as an operational guideline or “roadmap” throughout the 
semester as they worked on their clients’ projects. Students felt that the charter had not only facilitated 
improved group communication among team members in both frequency and quality, but the charter’s 
structure had also enabled them to gain clarity on the importance of working together cooperatively, 
being flexible, learning from each other, generating a culture of mutual respect and teamwork where 
“We helped each other and had fun.”  
 
Another important learning outcome related to using the charters included their realization of the 
importance of embracing the use of technology to increase efficiency. By holding virtual meetings 
throughout the semester as designated in their charters, both the frequency and regularity of team 
meetings were increased where productive work was being accomplished.  
Finally, a very important learning outcome related to using the charters centered around students 
realizing that they had learned from each other. “We learned from each other and were able to bring in 
a variety of ideas and thoughts during each meeting. We also developed more team working skills in the 
process and know how to better work in a team and what makes teamwork effective.”  
 
Discussion and Implications 
 
The descriptive data shows that sophomores saw more value in team charters than juniors and seniors 
yet were less likely to use them, possibly due to less academic experience (e.g., credit hours and 
university courses completed) or not knowing how to use their charters. However, effective processes 
helped guide them on assignments. Seniors, who have more academic experience as they have 
completed more credit hours of academic study and are closer to graduation, did not rely on their 
charters to determine working processes but rather developed informal rules.  
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Differences across year in school were apparent related to the perceived value of charters. For 
sophomores, the detail in the charter predicted perceptions of charter value; additionally, the less 
effective their processes, the less value they saw in the charter. The implications are that charters need 
to be well developed and provide sufficient detail. For juniors, the variables of using the charter to make 
decisions, detail in the charter, and working with team members to learn course content led to 
perceptions of charter value. The lack of effective processes weakened perceptions of charter value.  
 
Similar findings were identified for seniors but with detail having the greatest predictability in 
perception of value and lack of effective processes a negative relationship. These findings indicate that 
the quality of the charter in terms of detail, the use of effective team processes, the use of the charter in 
decision making, and team members learning together are related to perceptions of team charter value. 
 
The literature points to the value of charters in determining mutual expectations (McDowell et al., 
2011), goals, communication methods, and tasks, roles, and norms (Goodbody, 2005; Mathieu & Rapp, 
2009; Moussa et al., 2017; Norton & Sussman, 2009, 2016). Recommendations for charter content have 
been proposed (Aaron et al., 2014; Bird & Luthy, 2010; Cheruvelil et al., 2020; Cupello, 1995; Norton & 
Sussman, 2009; Pilette, 2017). Charter benefits may depend on quality (Courtright, 2017; Kirkman et al., 
2019), and reflection and performance reviews play a role (Andrade, 2019; Andrade, Miller, & Ogden, 
2020; Andrade & Ziegner, 2021). However, limited research has established how student teams use 
charters and their perceptions of charter value or if factors other than charter contribute to perceptions 
of team effectiveness. 
 
This study provides new insights into variables that predict students’ perceptions of the value of 
charters. Some support was found that psychological contracts were adopted and effectively used 
(Holtham et al., 2006; Hunsaker & Hunsaker, 2010; Hunsaker et al., 2011; Robinson, 1996; Rousseau, 
1989; Sverdrup & Scheil, 2015; Norton & Sussman, 2016), particularly for seniors with academic 
experience. However, the study also established that charter details, team processes, decision making, 
and collaborative learning are related to student perceptions of team charter value and that students 
need to enjoy each other and need structure in the form of a charter or in the form of unwritten but 
mutually understood informal rules. Identifying specific parameters for charter content and use is 
critical on the part of the instructor, particularly for students with limited academic experience. Greater 
flexibility in team management approaches may be appropriate for more mature students.   
 
Limitations of the study are that it comprised students from a single university in one course. Future 
research is needed to further elucidate the impacts of team charters on team effectiveness in business 
education and to understand the variables impacting their use and student perceptions. This might 
include the involvement of the instructor and the degree to which students are trained to create a 
charter (e.g., see Feuer & Wolfe, 2023). 
 
Conclusions and Future Directions 
 
Limited research has been conducted on the efficacy of team charters for student teams. As such, this 
study contributes to the body of scholarly work in management education and to teaching and learning 
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in higher education generally. The study informs approaches for helping students develop of teamwork 
skills, highly valued by employers (Hart Research Associates, 2018).  
 
While previous studies on team charters tend not to capture the nuances of the lived experiences of 
individuals, an important contribution of this study included the lived experiences of students through 
their own words as they were challenged to develop and live by  their own team charters for a semester. 
We learn more deeply and richly about human experiences when we engage them in thinking and 
expressing their own words, as compared to answering survey instrument questions alone. A rich quality 
of knowledge that likely could not have been attained through a quantitative survey instrument is 
attained.  
 
This multi-method study has evidenced the inclusion of the development and application of student 
charters in student group projects leads to several important benefits, strengths and positive learning 
outcomes. Students’ perceived benefits include the provision of a structured operational roadmap that 
clarifies team member roles, responsibilities, personal accountability, and a clarified team vision toward 
the project by team members as they are working in project production. Learning outcomes provided by 
team charters included the recognition of the importance of frequent and high-quality communication 
among team members, embracing technology for improved project efficiencies, and the recognition of 
the important role of students learning to enjoy each other as they are working together and learning 
from each other. 
 
However, it was also evidenced in this study that the perceived value of team charters differs across 
years in school and tends to be higher for less experienced students. We found the importance of  the 
charter being well developed with sufficient detail as critically important for less experienced and 
younger students. As students gained greater levels of  education, experience and maturity, the value of 
team charters decreases. Upper-level students who have worked on more team projects in previous 
years tend to have grown to eventually feel more comfortable communicating openly with others 
without restrictive charter rules to follow. It would be useful in the future to determine which variables 
most strongly impact student perceptions and use of student charters by education level. Including the 
involvement of the instructor and the degree to which students are trained to create a charter before 
the projects begin would lend additional clarity (e.g., see Feuer & Wolfe, 2023). 
 
 
Since this study strongly suggests that the perceived value of charter content and specificity varies 
significantly across years of student experience and maturity, additional research should be performed 
to specify important charter components across student school years. Specifically, charter 
characteristics and their content, as well as the best detail level contained within the charters across 
academic school years among students should be tested. Future research should also investigate 
student perceptions of what it takes to work cohesively together with teammates on large scale 
semester-long projects, as well as specific variables that predict student’s perceptions of the value of 
team charters.  
 
  



 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

18 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

References  
 
Aaron, J. R., McDowell, W. C., & Herdman, A. O. 2014. The effects of a team charter on student team 

behaviors. Journal of Education for Business, 89(2), 90–97. 
https://doi.org/10.1080/08832323.2013.763753 

 
Andrade, M. S. (2019). ePortfolios and online learning: Applying concepts of organizational behavior. 

International Journal of E-Learning and Distance Education, 34(1), 1–15. 
http://www.ijede.ca/index.php/jde/article/view/1096/1724 

 
Andrade, M. S., Kakegawa, Y., & Johnson, J. (2020). The use of peer review in student teams - An 

impetus for improved performance? Journal of Higher Education Theory and Practice, 20(14), 
32–48. https://doi.org/10.33423/jhetp.v20i14 

 
Andrade, M. S., Miller, R. M., & Ogden, M. (2020). Teamwork for business majors – Peer evaluation and 

high impact practices. e-Journal of Business Education & Scholarship of Teaching, 14(2), 1–18. 
https://iacbe.org/wp-content/uploads/2021/01/JABE-Volume-2-Issue-2_FINAL_12.21.2020-
With-Cover.pdf 

 
Andrade, M. S., & Ziegner, S. (2021). Team ePortfolios in management education: Insights into students’ 

skill development. e-Journal of Business Education & Scholarship of Teaching, 15(1), 40–54. 
https://files.eric.ed.gov/fulltext/EJ1299989.pdf 

 
Association to Advance Collegiate Schools of Business (AACSB). (2020). 2020 standards for AACSB 

business accreditation, https://www.aacu.org/public-opinion-research 
 
Biggs, J. B., & Tang, C. (2011). Teaching for quality learning at university (94th ed.). Open University 

Press. 
 
Bird, J. T., & Luthy, M. R. (2010). Improving group dynamics: Creating a team charter. Academy of 

Educational Leadership Journal, 14(1), 13–26. 
https://www.abacademies.org/articles/aeljvol19no12015.pdf 

 
Burbach, M. E., Matkin, G. S., Gambrell, K. M., & Harding, H. E. (2010). The impact of preparing faculty in 

the effective use of student teams. College Student Journal, 44(3), 752–761. 
 
Cheruvelil, K. S., De Palma-Dow, A, & Smith, K. A (2020). Strategies to promote effective student research 

teams in undergraduate biology labs. National Association of Biology Teachers, 82(1),18–27. 
https://doi.org/10.1525/abt.2020.82.1.18 

 
Courtright, S. H., McCormick, B. W., Mistry, S., and Wang, J. 2017. Quality charters or quality 
members? A control theory perspective on team charters and team performance. Journal of Applied 

Psychology, 102(10), 1462–1470. https://doi.org/10.1037/apl0000229 
 

https://psycnet.apa.org/doi/10.1080/08832323.2013.763753
http://www.ijede.ca/index.php/jde/article/view/1096/1724
https://doi.org/10.33423/jhetp.v20i14
https://iacbe.org/wp-content/uploads/2021/01/JABE-Volume-2-Issue-2_FINAL_12.21.2020-With-Cover.pdf
https://iacbe.org/wp-content/uploads/2021/01/JABE-Volume-2-Issue-2_FINAL_12.21.2020-With-Cover.pdf
https://files.eric.ed.gov/fulltext/EJ1299989.pdf
https://www.aacu.org/public-opinion-research
https://www.abacademies.org/articles/aeljvol19no12015.pdf
https://doi.org/10.1525/abt.2020.82.1.18
https://psycnet.apa.org/doi/10.1037/apl0000229


 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

19 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

Creswell, J. W. (1998). Qualitative inquiry and research design: Choosing among the five traditions. Sage 
Publications. 

 
Cupello, J. M. 1995. The gentle art of chartering a team. Quality Progress, 28, 83–87.  
 
Delors, J. (2013). The treasure within: Learning to know, learning to do, learning to live together and 

learning to be. What is the value of that treasure 15 years after its publication? International 
Review of Education, 59, 319–330. https://doi.org/10.1007/s11159-013-9350-8 

 
Fayol, H. (1916). General and industrial management. Institute of Electrical and Electronics Engineering. 
 
Feuer, M., & Wolfe, J. (2023). Planning for difference: Preparing students to create flexible and 

elaborated team charters that can adapt to support diverse teams. IEEE Transactions on 

Professional Communication. https://doi.org/10.1109/TPC.2022.3228020 
 
Fittipaldi, D., Thomas, M., Wieser, M. (2018). Beyond sink or swim for university business students: A 

synthesis of the research on maximizing the effectiveness of group projects in higher education. 
In L. Lindgren, L. Samii, & U. Sullivan (Eds.), 2018 Annual Fall Conference Proceedings (pp. 7–13). 
Marketing Management Association. 
http://www.mmaglobal.org/publications/Proceedings/2018-MMA-Fall-Educators-Conference-
Proceedings.pdf 

 
Fittipaldi, D. (2020). Managing the dynamics of group projects in higher education: Best practices 

suggested by empirical research. Universal Journal of Educational Research, 8(5), 17781796. 
https://doi.org/ 10.13189/ujer.2020.080515 

 
Galbraith, D. D., & Webb, F. L., (2013). Teams that work: Preparing student teams for the workplace. 

American Journal of Business Education, 6(2), 223–234. https://doi.org/10.19030/ajbe.v6i2.7687 
 
Gbrich C. (2007). Qualitative data analysis: An introduction. Sage Publications. 
Goodbody, J. 2005. Critical success factors for global virtual teams. Strategic Communication 

Management, 9(2), 18–21. https://pdfslide.net/documents/critical-success-factors-for-global-
virtual-teams.html 

 
Hall, M., Ramsay, A., & Raven, J. (2004). Changing the learning environment to promote deep learning 

approaches in first year accounting students. Accounting Education: An International Journal, 
13(4), 489–505. https://doi.org/10.1080/0963928042000306837 

 
Harris, G., & Bristow, D. (2016). The role of group regulation in student groups: A pedagogical 

exploration. Journal of Business Education and Scholarship of Teaching, 10(2), 47–59. 
https://files.eric.ed.gov/fulltext/EJ1167319.pdf 

 
Hart Research Associates. (2018, July). Fulfilling the American dream: Liberal education and the future of 

work. https://www.aacu.org/sites/default/files/files/LEAP/2018EmployerResearchReport.pdf 

https://doi.org/10.1007/s11159-013-9350-8
http://www.mmaglobal.org/publications/Proceedings/2018-MMA-Fall-Educators-Conference-Proceedings.pdf
http://www.mmaglobal.org/publications/Proceedings/2018-MMA-Fall-Educators-Conference-Proceedings.pdf
https://doi.org/10.19030/ajbe.v6i2.7687
https://pdfslide.net/documents/critical-success-factors-for-global-virtual-teams.html
https://pdfslide.net/documents/critical-success-factors-for-global-virtual-teams.html
https://doi.org/10.1080/0963928042000306837
https://files.eric.ed.gov/fulltext/EJ1167319.pdf
https://www.aacu.org/sites/default/files/files/LEAP/2018EmployerResearchReport.pdf


 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

20 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

 
Holtham, C. W., Melville, R. R., & Sodhi, M. S. (2006). Designing student group work in  
management education: Widening the palette of options. Journal of Management Education, 30, 809–

817. https://doi.org/10.1177/1052562906287967 
 
Hunsaker P. L., & Hunsaker, J. S. (2010, March). Can team charters increase learning team performance 

and satisfaction? Results of a survey of management students. Paper presented at the Western 
Academy of Management, Kona, Hawaii. 

 
Hunsaker, P. Pavett, C., & Hunsaker, J. (2011). Increasing student-learning team effectiveness with team 

charters. Journal of Education for Business, 86(3), 127–139. 
https://doi.org/10.1080/08832323.2010.489588 

 
Johnson, W. H. S., Baker, D. S., Dong, L., Taras, V., & Wankel, C. (2022). Do team charters help team-

based projects? The effects of team charters on performance and satisfaction in global virtual 
teams. Academy of Management Learning & Education, 21(2), 236–260. 
https://doi.org/10.5465/amle.2020.0332 

 
Kapp, E. (2009). Improving student teamwork in a collaborative project-based course. College Teaching, 

57(3), 139–143. https://doi.org/10.3200/CTCH.57.3.139-143 
 
Katzenbach, J. R., & Smith, D. K. (1993, March/April). The discipline of teams. Harvard Business Review. 

https://hbr.org/1993/03/the-discipline-of-teams-2 
 
Katzenbach, J. R., & Smith, D.K. (2015). The wisdom of teams. Harvard Business Press. 
 
Kirkman, B., Stoverink, A. C., Mistry, S., & Rosen, B. (2019, July 19). The 4 things resilient teams do. 

Harvard Business Review. https://hbr.org/2019/07/the-4-things-resilient-teams-do 
 
Knapp, J., Diehl, M.-R. & Dougan, W. (2020). Towards a social-cognitive theory of multiple psychological 

contracts. European Journal of Work and Organizational Psychology. 29(2), 200–214. 
https://doi.org/10.1080/1359432X.2019.1709538 

 
Kotey, B. (2007). Teaching the attributes of venture teamwork in tertiary entrepreneurship programmes. 

Education and Training, 49(8–9), 634–655. https://doi.org/ 10.1108/00400910710834067  
 
Loughry, M. L., Ohland, M. W., & Woehr, D. J. (2014). Assessing teamwork skills for assurance of learning 

using CATME team tools. Journal of Marketing Education, 36(1), 5–19. 
https://doi.org/10.1177/0273475313499023 

 
Mathieu, J. E., and Rapp, T. L. (2009). Laying the foundation for successful team performance 

trajectories: The roles of team charters and performance strategies. Journal of Applied 
Psychology, 94(1): 90–103. https://doi.org/10.1037/a0013257 

 

https://doi.org/10.1177%2F1052562906287967
https://psycnet.apa.org/doi/10.1080/08832323.2010.489588
https://doi.org/10.5465/amle.2020.0332
https://doi.org/10.3200/CTCH.57.3.139-143
https://hbr.org/1993/03/the-discipline-of-teams-2
https://hbr.org/2019/07/the-4-things-resilient-teams-do
https://doi.org/10.1080/1359432X.2019.1709538
https://doi.org/10.1177%2F0273475313499023
https://psycnet.apa.org/doi/10.1037/a0013257


 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

21 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

Mayring, P. (2014). Qualitative content analysis: theoretical foundation, basic procedures and software 
solution. http://www.ssoar.info/ssoar/handle/document/39517 

 
McDowell, W. C., Herdman, A. O., & Aaron, J. R. (2011). Charting the course: The effects of team 

charters on emergent behavioral norms. Organization Development Journal, 29(1), 79–88. 
 
McKendall, M. (2000). Teaching groups to become teams. Journal of Education for Business, 75(5), 277–

82. https://doi.org/10.1080/08832320009599028 
 
Moussa, M., Boyer, M., & Newberry, D. (2017). Committed teams: Three steps to inspiring passion and 

performance. Wiley  
 
Murray, M. H., & Lonne, B. (2006). An innovative use of the web to build graduate team skills. Teaching 

in Higher Learning, 11(1), 63–77. https://doi.org/10.1080/13562510500400149 
 
Norton, W. I., and Sussman, L. (2009). Team charters: Theoretical foundations and practical implications 

for quality and performance. Quality Management Journal, 16(1), 7–17. 
https://doi.org/10.1080/10686967.2009.11918214 

 
Norton, W. I., & Sussman, L. (2016). Team charters: Theoretical foundations and practical implications 

for quality and performance. Journal for Quality and Participation, 39(3), 33–40. 
https://doi.org/10.1080/10686967.2009.11918214 

 
Ohl, T., & Cates, W. (2006). The nature of groups: implications for learning design. Journal of 
Interactive Learning Research, 17(1), 71–89. https://www.learntechlib.org/primary/p/6124/ 
 
Pak, J., and Kim, S. 2018. Team manager’s implementation, high performance work systems intensity, 

and performance: A multilevel investigation. Journal of Management, 44(7), 2690–2715. 
https://doi.org/10.1177/0149206316646829 

 
Pertegal-Felices, M. L., Fuster-Guillo, A., Rico-Soliveres, M. L., Azorin-Lopez, J., & Jimeno-Morenilla, A. 

(2019). Practical method of improving the teamwork of engineering students using team 
contracts to minimize conflict situations. IEEE Access, 7, 65083–65092. 
https://doi.org/10.1109/ACCESS.2019.2916343 

 
Peschl, H., Deng, C., & Larson, N. (2021). Entrepreneurial thinking: A signature pedagogy for an uncertain 

21st century. The International Journal of Management Education, 19(1). 
https://doi.org/10.1016/j.ijme.2020.100427 

 
Pfaff, E., & Huddleston, P. (2003). Does it matter if I hate teamwork? What impacts student attitudes 

toward teamwork. Journal of Marketing Education, 25(1), 37–45. 
https://doi.org/10.1177/0273475302250571 

 

http://www.ssoar.info/ssoar/handle/document/39517
https://doi.org/10.1080/08832320009599028
https://doi.org/10.1080/13562510500400149
https://doi.org/10.1080/10686967.2009.11918214
https://doi.org/10.1080/10686967.2009.11918214
https://www.learntechlib.org/primary/p/6124/
https://psycnet.apa.org/doi/10.1177/0149206316646829
https://doi.org/10.1109/ACCESS.2019.2916343
https://doi.org/10.1016/j.ijme.2020.100427
https://doi.org/10.1177%2F0273475302250571


 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

22 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

Pilette, P. C. (2017). Team charters: Mapping clearer communication. Nursing Management, 48(5), 52–
55. https://doi.org/10.1097/01.NUMA.0000515803.94967.de 

 
Pope, C., Ziebland, S., & Mays, N. (2006). Analysing qualitative data. In C. Pope C & N. Mays (Eds). 

Qualitative research in health care (pp. 63–81). Blackwell Publishing. 
Robbins, S. P. & Judge, T. A. (2017), Organizational behavior. (17th ed.). Pearson. 
 
Rhee, J., Parent, D., & Basu, A. (2013). The influence of personality and ability on undergraduate 

teamwork and team performance. SpringerPlus, 2(16).  
https://doi.org/10.1186/2193-1801-2-16 
 
Riebe, L., Girardi, A., & Whitsed, C. (2016). A systematic literature review of teamwork pedagogy in 

higher education. Small Group Research, 47(6), 619–664. 
https://doi.org/10.1177/1046496416665221 

Robinson, S. L. (1996). Trust and breach of the psychological contract. Administrative Science Quarterly, 
41, 574–599. https://doi.org/10.2307/2393868 

 
Rousseau, D. M. (1989). Psychological and implied contracts in organizations. Employee Responsibilities 

and Rights Journal, 2, 121–139. https://doi.org/10.1007/BF01384942 
 
Schultz, J. L., Wilson, J. R., & Hess, K. C. (2010). Team-based classroom pedagogy reframed: The student 

perspective. American Journal of Business Education, 3(7), 17–24. 
https://doi.org/10.19030/ajbe.v3i7.455 

 
Scott, C., Derrick, F., & Hoadley, E. (2012). EMBA integration: From rhetoric to practice. American 

Journal of Business Education, 5(2), 187–198. https://doi.org/10.19030/ajbe.v5i2.6821 
 
Scott-Ladd, B., & Chan, C. C. A. (2008). Using action research to teach students to manage team 
learning and improve teamwork satisfaction. Active Learning in Higher Education, 9(3), 231–248. 

https://doi.org/10.1177/1469787408095848 
 
Sverdrup, T. E., & Scheil, V. (2015). “Cut me some slack”: The psychological contracts are a foundation 

for understanding team charters. The Journal of Applied Behavioral Science, 51(4), 451–478. 
https://doi.org/10.1177/0021886314566075 

 
Tuckman, B. W. (1965). Developmental sequence in small groups. Psychological Bulletin, 63(6), 384–399. 

https://doi.org/10.1037/h0022100 
 
Tuckman, B. W., and Jensen, M. A. C. (1977). Stages of small-group development revisited. Group & 

Organization Studies, 2(4), 419–427. https://doi.org/10.1177/105960117700200404 
 
Vaismoradi, M., Turunen, H., & Bondas, T. (2013). Content analysis and thematic analysis: Implications 

for conducting a qualitative descriptive study. Nursing and Health Sciences, 15(3), 398–405. 
https://doi.org/10.1111/nhs.12048 

https://doi.org/10.1097/01.NUMA.0000515803.94967.de
https://doi.org/10.1186/2193-1801-2-16
https://doi.org/10.1177%2F1046496416665221
https://doi.org/10.2307/2393868
https://doi.org/10.1007/BF01384942
https://doi.org/10.19030/ajbe.v3i7.455
https://doi.org/10.19030/ajbe.v5i2.6821
https://doi.org/10.1177%2F1469787408095848
https://doi.org/10.1177%2F0021886314566075
https://psycnet.apa.org/doi/10.1037/h0022100
https://doi.org/10.1177%2F105960117700200404
https://doi.org/10.1111/nhs.12048


 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

23 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

 
Volkov, A., & Volkov, M. (2015). Teamwork benefits in tertiary education. Education + Training, 57(3), 

262–278.  https://doi.org/10.1108/ET-02-2013-0025 
 
Wageman, R., & Gordon, F.M. (2005). As the twig is bent: How group values shape emergent task 

interdependence in groups. Organization Science, 16(6), 687–722. 
https://doi.org/10.1287/orsc.1050.0146 

 
Wayne, S. J., Short, L. M., & Liden, R. C. (1997). Perceived organizational support and leader-member 

exchange: A social exchange perspective. Academy of Management Journal, 40(1), 82–111. 
https://doi.org/10.2307/257021 

 
Zarraga-Rodriguez, M., Jaca, C., & Viles, E. (2015). Enablers of team effectiveness in higher education. 

Lecturers’ and students’ perceptions at an engineering school. Team Performance Management, 
21(5/6), 274–292. https://doi.org/10.1108/TPM-01-2015-0004  

https://doi.org/10.1108/ET-02-2013-0025
https://psycnet.apa.org/doi/10.1287/orsc.1050.0146
https://doi.org/10.2307/257021
https://doi.org/10.1108/TPM-01-2015-0004


 

 

 
Supporting Global Business Education since 1901 

© 2023 SIEC-ISBE 
The International Journal for Business Education by SIEC-ISBE is licensed under a  

Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 

24 

International Journal for Business Education, No 165  ISSN 2164-2877 (print) 

2023           ISSN 2164-2885 (online) 
 

Appendix A 
 
Midterm Team Evaluation Survey 
 
Indicate your level of agreement with each of the following statements.  
5-point Likert scale: strongly disagree, somewhat disagree, neither disagree nor agree, somewhat agree, 
strongly agree 

• We each understand our roles and responsibilities. 
• We have effective processes to help us complete assignments effectively. 
• We give each other open feedback when needed. 
• We have clear goals and work together to achieve them. 
• We are willing to sacrifice personal interests for the team's goals. 
• We work well together. 
• Learning with a team helps me learn better than on my own. 
• Everyone on the team does his or her part. 
• I need more guidance from my team leader. 

Open-Ended 
What is working well for your team? Name 3 things. 
What do you think your team needs to improve? Suggest 2 or 3 things. 
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Appendix B 
 
End of Semester Team Charter Survey 
 
Indicate your level of agreement with each of the following statements.  
5-point Likert scale: strongly disagree, somewhat disagree, neither disagree nor agree, somewhat agree, 
strongly agree 
 
Use 
Having a team charter was valuable. 
Our team charter provided direction. 
Our team charter helped us address conflict. 
Our team charter helped us clarify our roles and responsibilities. 
Our team charter helped us make decisions. 
We used our team charter throughout the semester. 
We did not use our charter after we initially created it. 
The process of creating the team charter was beneficial. 
 
Quality & Training 
The information in our team charter was useful. 
Our team charter had sufficient detail to guide us. 
We needed more guidance on how to write a team charter.  
We needed more guidance on how to use a team charter.  
 
A Living Document 
We reviewed our charter at midterm when we did our team reflection. 
We made changes to our charter as part of our midterm team reflection. 
We reviewed our team charter multiple times during the semester. 
We made changes to our charter during the semester to reflect our actual practices. 
 
Charter Alternatives 
We would have been just as effective without a charter. 
Our processes for what to do and how to do it naturally evolved over the semester. 
Our informal rules for working together were more effective than the team charter. 
 
Efficacy & Clarity 
We each understood our roles and responsibilities. 
We had effective processes to help us complete assignments. 
We had clear goals and worked together to achieve them. 
I believed in my team’s ability to successfully complete assignments. 
I knew what to do on assignments. 
 
Motivation/Enjoyment 
I was motivated to succeed in the course. 
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I enjoyed working with my team members. 
We worked well together. 
 
Conflict 
We had conflicts over tasks, or what to do on assignments (e.g., content, design, approaches) 
We had conflicts over processes, or how to do assignments (e.g., scheduling, workload, roles, decision 
making). 
We had interpersonal conflicts (e.g., belittling team members, dismissing team members’ comments, 
judging team members unfairly). 
 
Outcomes 
The ePortfolio assignments helped me learn and apply the course content. 
Working with my team members helped me learn and apply the course content. 
Our solutions and ideas were based on theories. 
We were creative in our work.  
 
Open-Ended 
What helped you the most in working together as a team? 
What role did the team charter have in your teamwork? 
What do you wish you had done differently as a team or as an individual? 
 
Gender 
Age 
I was the team leader. Yes/No. 
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Appendix C 
 
Table 1 
Mean Scores of Study Variables, by Year in School 
 

Variable Sophomore Junior Senior Overall 

Team Dynamics – Midterm Survey 

We each understand our roles and 
responsibilities. 

4.09 4.23 4.31 4.23 

We have effective processes to help us complete 
assignments effectively. 

4.32 4.33 4.44 4.36 

We give each other open feedback when needed. 
3.95 4.06 4.31 4.11 

We have clear goals and work together to achieve 
them. 

4.36 4.33 4.25 4.31 

We are willing to sacrifice personal interests for 
the team's goals. 

3.73 3.82 3.83 3.81 

We work well together. 
4.23 4.33 4.47 4.35 

Learning with a team helps me learn better than 
on my own. 

3.32 3.56 3.53 3.51 

Everyone on the team does his or her part. 
3.91 3.68 3.97 3.81 

I need more guidance from my team leader. 
2.50 2.68 2.25 2.52 

Project Charter – End of Semester Survey 

Having a team charter was valuable. 
5.50 5.00 5.33 5.19 

Our team charter provided direction. 
5.32 5.05 5.36 5.19 

Our team charter helped us address conflict. 
4.55 4.74 4.81 4.73 

Our team charter helped us clarify our roles and 
responsibilities. 

5.50 5.11 5.28 5.23 

Our team charter helped us make decisions. 
5.00 4.62 5.11 4.83 

We used our team charter throughout the 
semester. 

3.95 4.27 4.67 4.33 

We did not use our charter after we initially 
created it. 

4.05 4.23 4.42 4.25 
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The process of creating the team charter was 
beneficial. 

5.00 4.98 4.68 4.91 

The information in our team charter was useful. 
5.45 4.89 5.19 5.08 

Our team charter had sufficient detail to guide us. 
4.77 4.70 5.03 4.81 

We needed more guidance on how to write a 
team charter. 

4.18 4.14 4.50 4.25 

We needed more guidance on how to use a team 
charter. 

4.27 4.33 4.72 4.44 

We reviewed our charter at midterm when we did 
our team reflection. 

5.00 4.80 5.39 5.01 

We made changes to our charter as part of our 
midterm team reflection. 

4.36 4.27 4.97 4.49 

We reviewed our team charter multiple times 
during the semester. 

4.05 3.85 4.31 4.02 

We made changes to our charter during the 
semester to reflect our actual practices. 

4.05 3.80 4.33 4.00 

Project Processes – End of Semester Survey 

Our processes for what to do and how to do it 
naturally evolved over the semester. 

5.32 5.44 5.69 5.49 

Our informal rules for working together were 
more effective than the team charter. 

4.95 5.42 5.14 5.26 

We each understood our roles and 
responsibilities. 

5.27 5.39 5.39 5.37 

We had effective processes to help us complete 
assignments. 

5.45 5.50 5.44 5.48 

We had clear goals and worked together to 
achieve them. 

5.27 5.52 5.61 5.50 

I believed in my team's ability to successfully 
complete assignments. 

5.50 5.68 5.61 5.63 

I knew what to do on assignments. 
5.91 5.64 5.61 5.68 

We changed our team roles during the semester 
(e.g., someone else took the role of leader or you 
switched your responsibilities related to planning, 
organizing, content development, design, editing, 
etc.) 

1.50 1.53 1.61 1.55 

Project Dynamics – End of Semester Survey 
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I was motivated to succeed in the course. 
5.86 5.71 5.97 5.81 

I enjoyed working with my team members. 
5.50 5.35 5.47 5.41 

We worked well together. 
5.59 5.39 5.86 5.56 

We had conflicts over tasks, or what to do on 
assignments (e.g., content, design, approaches) 

4.27 3.64 3.50 3.71 

We had conflicts over processes, or how to do 
assignments (e.g., scheduling, workload, roles, 
decision making). 

4.27 3.62 3.50 3.70 

We had interpersonal conflicts (e.g., belittling 
team members, dismissing team members' 
comments, judging team members unfairly). 

3.36 2.70 3.00 2.90 

The ePortfolio assignments helped me learn and 
apply the course content. 

5.41 5.18 5.31 5.26 

Working with my team members helped me learn 
and apply the course content. 

5.55 5.06 5.31 5.22 

Our solutions and ideas for the ePortfolio 
assignments were based on theories. 

5.68 5.44 5.50 5.50 

We were creative in our work. 
5.55 5.52 5.92 5.64 

Team Dynamics – Midterm Survey 

We each understand our roles and 
responsibilities. 

4.09 4.23 4.31 4.23 

We have effective processes to help us complete 
assignments effectively. 

4.32 4.33 4.44 4.36 

We give each other open feedback when needed. 
3.95 4.06 4.31 4.11 

We have clear goals and work together to achieve 
them. 

4.36 4.33 4.25 4.31 

We are willing to sacrifice personal interests for 
the team's goals. 

3.73 3.82 3.83 3.81 

We work well together. 
4.23 4.33 4.47 4.35 

Learning with a team helps me learn better than 
on my own. 

3.32 3.56 3.53 3.51 

Everyone on the team does his or her part. 
3.91 3.68 3.97 3.81 

I need more guidance from my team leader. 
2.50 2.68 2.25 2.52 
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