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Abstract 
Modern teaching practices emphasize learner autonomy and learner-centered approaches to 
language learning. Such teaching methods require corresponding assessment approaches. Self-
assessment is viewed as an assessment mode which matches modern learner-centered teaching 
methodologies. However, the validity and reliability of self-assessments are not yet conclusively 
established. This study aimed to provide validity and reliability evidence for self-assessments 
among Iranian EFL university learners. The Common European Framework of Reference (CEFR) 
Self-Assessment Grid was translated into Persian and was given to a sample of Iranian 
undergraduate students of English. A C-Test battery containing four passages was used as a 
criterion for concurrent validation. Self-assessments of university EFL learners were examined for 
internal consistency and test-retest reliability. Findings showed that while self-assessments are 
highly reliable, they lack validity as evidenced by low correlations between components of the 
self-assessment grid and the C-Test. The implications of the study for the application of self-
assessments in foreign language education are discussed. 
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1. Introduction 
Recent teaching methodologies focus on student-centered learning environments and evaluation 
methods that are in tune with these sorts of teaching practices. Self-assessment (SA) as a 
component of learner autonomy is a metacognitive tool that helps learners appraise and control 
their learning process (Liu & Brantmeier, 2019) and is consistent with modern student-centered 
teaching practices. It is an internal assessment that shows the level of learners’ abilities and skills 
from their own perspective (Oscarson, 1989). A number of advantages have been listed for SA: 
(1) it helps learners decide about their abilities and set goals for themselves (Chen, 2008), (2) it 
enhances learners’ self-awareness of their progress in language learning, increases learners’ 
involvement and responsibility in the classroom (Ross, 2006), (3) it lifts the burden of assessment 
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from the teachers’ shoulders (Ross, 2006), and (4) is motivating for the learners and promotes self-
efficacy (McMillan & Hearn, 2009).  

Due to the reasons listed above, SA has been highlighted over the past decade as a 
metacognitive tool. SA has been promoted by the Common European Framework of Reference for 
Languages (CEFR), the European Language Portfolio (ELP), and the Bergen “Can-Do" project 
(see Hasselgreen, 2000) as a method to assess language abilities. In Japan and South Korea, SA 
has been implemented in the classroom and in textbooks (Butler, 2018). 

Self-assessment is considered as a complement to standardized testing rather than as a 
replacement. Standardized tests can be administered only a few times a year and bring about a lot 
of anxiety. With SA, learners are evaluated continuously, and this assists to make changes in the 
learning process if needed. Learners can discuss and share their opinions and beliefs about the 
skills they can perform and those they are in need of help.     

Previous research on the validity of SA has produced mixed results. Liu and Brantmeier 
(2019) examined the validity of self-assessment among Chinese English learners (ages 12-14). 
Their study showed that SA correlates moderately with learners’ reading and writing test scores in 
the magnitudes of .30 to .50. Blue (1994) compared the SA scores of a group of university students 
with their IELTS, TOEFL, and teacher ratings and found that there is a great mismatch between 
SA scores and other modes of assessment. Blue’s findings showed that SA scores have a 
correlation of .02 with IELTS scores and a non-significant correlation of .25 with their TOEFL 
scores. These findings show learners’ inability to objectively judge their own performance. Other 
researchers have also found correlation coefficients of .50 to .60 between SA and measures of 
language ability (see Blanche and Merino for a review of SA validation studies). The purpose of 
the current study is to examine the reliability and validity of self-assessment among Iranian 
university students of English as a foreign language.  

Recently, Manzano (2022) studied the consistency of scores given by a teacher and those 
given by the examinees themselves to their prepared speech in their first language, i.e., Filipino, 
using a detailed rating scale containing 27 rating criteria. Correlational analysis showed a strong 
correlation between teacher scores and SA scores. Manzano reported an overall correlation of .70 
between teachers’ ratings and students’ SA scores. This study is fundamentally different from the 
SA studies of foreign language ability. Manzano’s study focused on a single skill (i.e., 
presentation) in the students’ native language. Besides, he used a very detailed rating scale which 
covers 27 different aspects of the presentations. When raters are required to focus on detailed 
aspects of performance rather than overall performance, reaching an agreement is easier. This is 
different from conditions where examinees are required to evaluate their overall ability in a foreign 
language in broad skills of reading, listening, speaking, and writing. Manzano interprets the 
correlation as interrater reliability evidence for self-assessments, but it is more related to validity.        
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2. Method 
2.1. Participants 

A total of 92 (66 female) undergraduate university students of English as a foreign 
language participated in this study. Their age range was 20 to 33 (M=22.76; SD=3.89). Participants 
were English language students at Mashhad Islamic Azad University studying Teaching English 
as a Foreign Language (TEFL), Translation Studies, and English Literature. The C-Test and the 
self-assessment questionnaires were given to them in regular class times under the supervision of 
the researcher. The sample size was estimated using power analysis. A correlation coefficient of 
.30 (between self-assessments and the C-Test) was considered to be the minimum correlation for 
the self-assessment scores to be valid. Using a two-sided test, a 5% significance level test (α=0.05) 
with a power of 80% (β=0.2), the required sample size is 85 to identify correlations which 
significantly different from zero (Hulley et al., 2013).  
2.2. Instruments 

The Common European Framework of Reference-Self-Assessment Grid (CEFR-SAG) was 
used in this study. The CEFR-SAG is a self-report questionnaire in the form of can-do statements 
like “I can recognize familiar words and very basic phrases concerning myself, my family, and 
immediate concert surroundings when people speak slowly and clearly”. The questionnaire 
contains five criteria of Listening, Reading, Speaking-Interaction, Speaking-Production, and 
Writing. Learners should appraise their abilities in these five skills on a 6-point scale (scored from 
1 to 6) which correspond to the six levels of the CEFR, i.e., A1, A2, B1, B2, C1, and C2. Each 
level has a description, and respondents have to select the description which best characterizes 
their level. To avoid misunderstanding on the part of the learners, the CEFR-SAG was translated 
into Persian (see Appendix). Forward and backward translation was employed to ensure transliteral 
equality.      

A C-Test battery containing four independent passages was used as a criterion for 
concurrent validation. In each passage, the second half of every second word was deleted and there 
were 25 gaps in each passage. The first and the last sentences in each passage remained intact. C-
Tests have been demonstrated to be valid and reliable measures of foreign language ability in 
numerous studies over the past decades (Fadaeipour & Zohoorian, 2017; Grotjahn & Drackert, 
2020; Rasoli, 2021). The reliability and validity of the C-Test used in the current study were 
verified by Baghaei (2010).  
2.3. Procedures 

The C-Test battery and the self-assessment grid were given to the participants during 
regular class hours. The self-assessment grid was re-administrated two weeks later again for the 
purpose of examining test-retest reliability.  
2.4 Analysis and Results 

Table 1 shows the descriptive statistics for the C-Test and five components of the self-
assessment grid. As Table 1 shows, the mean rating for all the subskills is in the range of 3 to 3.50 
which means that, on average, learners have rated themselves to be B1 users of the English 
language. The C-Test contained 100 gaps, and the maximum score was, therefore, 100. The mean 
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score of the examinees on the C-Test is 54 which is approximately in the middle of the 100-point 
scale.  

The Cronbach’s alpha reliability of the self-assessment grid considering each component 
as a 6-point Likert item in Time 1 and Time 2 was .92 and .90, respectively. This indicates a high 
level of consistency in the ratings across the five components. The Cronbach’s alpha reliability of 
the C-Test considering each passage as a 25-point polytomous item (Eckes & Baghaei, 2015; 
Forthmann et al., 2019) was .87.   

 
Table 1. 
Descriptive Statistics for the Self-assessment Grid (Time 1) and the C-Test 
      C-Test           List         Read    Spk-Int.  Spk-Prod.       Writ 
Mean 54.29 3.36 3.46 3.09 3.37 3.57 
SD 22.91 1.438 1.36 1.28 1.43 1.51 
Variance 524.98 2.06 1.875 1.63 2.07 2.29 
Minimum 7.0 1.0 1.0 1.0 1.0 1.0 
Maximum 88.0 6.0 6.0 6.0 6.0 6.0 

Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking Production, 
Writ=Writing  
 

Table 2 shows the descriptive statistics for the five components of the self-assessment grid 
in the second round of ratings after a two-week interval. Table 2 shows that students’ ratings of 
their own abilities are very close to those in the first round of ratings.  
 
Table 2.  
Descriptive Statistics for the Self-assessment Grid (Time 2) 
         List         Read      Spk-Int.    Spk-Prod.      Writ 
Mean 3.33 3.42 3.10 3.33 3.51 
Std. Deviation 1.41 1.35 1.20 1.41 1.42 
Variance 1.99 1.82 1.46 1.99 2.04 
Minimum        1.0         1.0           1.0            1.0         1.0 
Maximum        6.0         6.0           6.0             6.0         6.0 

Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking Production, 
Writ=Writing  
 

Tables 3 and 4 show the Pearson correlation coefficients between the five components of 
self-assessment gird in Time 1 and Time 2, respectively. The tables show that there are strong 
correlations between the components. In other words, learners have consistently rated themselves 
across the five components in the grid. This is congruent with the findings reported in the literature 
on the relationship between language skills when standardized tests are used to measure learners’ 
abilities (see Oller, 1983).   
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Table 3. 
Correlations between the Components of Self-assessment Grid (Time 1) 
 List Read Spk-Int. Spk-Prod. Writ 
List  1 .71** .71** .68** .67** 
Read   1 .69** .68** .69** 
Spk-Int.    1 .83** .72** 
Spk-Prod.     1 .73** 
Writ      1 

Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking 
Production, Writ=Writing; **Correlation is significant at the 0.01 level (2-tailed). 
 
Table 4. 
Correlations between the Components of Self-assessment Grid (Time 2) 
 List Read Spk-Int. Spk-Prod. Writ 
List  1 .67** .63** .64** .67** 
Read   1 .60** .63** .62** 
Spk-Int.    1 .73** .65** 
Spk-Prod.     1 .72** 
Writ      1 

Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking 
Production, Writ=Writing; **. Correlation is significant at the 0.01 level (2-tailed). 
 

Table 5 shows the correlations between the components of self-assessment gird in Time 1 
and Time 2. The diagonal line in boldface shows the correlations between the same components 
in the two rounds of rating with a time interval of two weeks. Therefore, it represents test-retest 
reliabilities. All these values are above .90 which indicates a high level of consistency in learners’ 
ratings of their own abilities across time.    
 
Table 5. 
Correlations between Components of Self-assessment Grid in Time 1 and Time 1 
        List 2      Read 2   Spk. Int. 2   Spk. Pro. 2       Writ 2 
List 1  .989** .68** .64** .64** .68** 
Read 1  .71** .969** .64** .66** .66** 
Spk-Int. 1  .68** .66** .960** .78** .68** 
Spk Prod. 1  .66** .66** .78** .969** .74** 
Writ 1  .67** .66** .69** .70** .929** 
Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking Production, 
Writ=Writing; **. Correlation is significant at the 0.01 level (2-tailed). 
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Tables 6 and 7 show the correlations between the C-Test scores and the scores learners 
have given themselves in the self-assessment questionnaire in Times 1 and 2. As the tables show, 
none of the correlations are statistically significant or substantively meaningful. Only the 
correlation between C-Test and speaking-interaction in Time 2 is statistically significant.    
 
Table 6. 
Correlations between Components of Self-assessment Grid and the C-Test scores (Time 1) 
    List        Read   Spk-Int. Spk-Prod.     Writ 
C-Test  .04 .07 .18 .12    .05 
Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking Production, 
Writ=Writing 
 
Table 7. 
Correlations between Components of Self-assessment Grid and the C-Test Scores (Time 2) 
 List Read Spk-Int. Spk-Prod. Writ 
C-Test  .05 .06 .22* .11 .06 

Note: List=Listening, Read=Reading, Spk-Int.=Speaking Interaction, Spk-Prod.=Speaking Production, 
Writ=Writing; *. Correlation is significant at the 0.05 level (2-tailed). 
 
3. Discussion and Conclusion 

It is argued in the literature that self-assessment complements traditional standardized 
testing and, at the same time, increases learners’ motivation and proficiency (Hsieh & Schallert, 
2008). Self-assessment encourages learners to get involved in evaluating and controlling their own 
progress which results in increased interaction between the learners and the teachers (Geeslin, 
2003). When examinees get involved in the learning and testing process, they become motivated 
and autonomous (Oscarson, 1989).  

The increased focus on self-assessment and its advantages over the past decades raise the 
question of the reliability and validity of SA. Research on these issues has produced mixed results. 
As noted earlier, some researchers have found moderate to high correlations between SA and 
conventional testing techniques while some have found very small correlations which question the 
validity of SA. The aim of this study was to examine the validity and reliability of SA among 
Iranian EFL university students. SA scores of a group of learners were compared with their C-Test 
scores. Findings showed that SA scores have very high internal consistency reliability. A two-
week test-retest reliability analysis showed that the scores are very consistent over time. This is 
evidence that learners can consistently and reliably measure their abilities and random errors that 
normally occur in ratings are minimal in self-assessments. The findings of the current study 
showed that while SA scores are astonishingly reliable, they are not valid. The correlations 
between SA scores and the C-Test scores, which were used as a criterion measure, ranged from 
.04 to .22, which are too small to be considered useful for any serious evaluation purposes.  
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The findings of this study are in line with those of Blue (1994), Raasch (1980), and 
Anderson (1982), who found very small and near-zero correlations between SA and learners’ 
IELTS and TOEFL scores and other traditional methods of assessment.  The findings contradict 
those of Liu and Brantmeier (2019), Ashton (2014), and Ross (1998).  Blanche (1988) wrote that 
high correlations between self-assessments and standardized test scores are common but “the more 
elaborate statistical analyses of two researchers (Anderson, 1982; Blanche, 1985) revealed that 
there were no significant relationships between the accuracy of the students’ self-evaluations of 
their foreign language skills and their actual (classroom/test) performance” (p. 81). It seems that 
students can evaluate their performance on standardized tests rather than their actual performance 
in classroom evaluations. This is obviously a strong statement implying that performance on 
standardized tests is irrelevant to their “actual performance” questioning the validity of 
standardized tests.    

As elaborated earlier, research on the validity and reliability of SA has produced 
inconclusive results. The findings of the present study showed that SA is highly reliable but not 
valid. Therefore, SA should not be used for any kind of high or even medium-stakes evaluation 
purposes. Nevertheless, it can be implemented for low-stakes testing in the context of formative 
assessment for increasing learner autonomy, learner engagement, and learner motivation. In this 
study, we used only one SA grid. Future studies may examine other and more elaborate SA 
questionnaires. Therefore, the findings of the present study might be true for the specific SA grid 
employed in this research and other SA questionnaire might turn out to be valid.  
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Appendix 
 یسیزبان انگل یمهارتها یابیپرسشنامه خود ارز

در هر  ییتوانا ریز ی: در پرسشنامه یگرام جویدانش ها کیخود  مهارت  هر ی. برادیکن یابیرا ارز یسیزبان انگل یاز 
د. هر توص فیشش توص مهارت از همه توانا یک یو  دیرا با دقت بخوان فیوجود دار  کند یم انیشما را ب ییرا که بهتر 
 .دیبزن عالمت

---------------------------------------------------------------------------------------------------------------------
---- 
مهارت شنالف  د؟یکنیم یابیرا چگونه ارز یسیخود، در زبان انگل یداری. 

 که افراد  یرا به شرط کمیملموس نزد طیساده در مورد خودم، خانواده ام و مح یلیکلمات آشنا و عبارات خ توانمیمن م . 1
همم شمرده  .و واضح صحبت کنند، بف

 شود (مانند: اطالعات مربوط به خودم، یم یشخص لیکه مربوط به مسا یتکرار اریعبارات و کلمات بس توانمیمن م . 2
 کوتاه و واضح را یها و خبرها امیپ یاصل یمحتوا توانمی) را درک کنم.من م یاطراف و کار طیمح د،یام، خر خانواده

 .کنم درک
 کار، مدرسه، طیواضح و متعارف در مورد موضوعات آشنا که عمدتا در مح یصحبت ها یاصل یمحتوا توانمیمن م . 3

همم.من م ندیآ یم شیفراغت پ اوقات ه ها یاریبس یاصل یمحتوا توانمیرا بف  عیدر مورد وقا یونیزیو تلو ویراد یاز برنام
همم در صورت یشخص یموضوعات مورد عالقه  ای روز  .که واضح و شمرده باشد یام را بف

 باشد، به شرط دهیچیو پ یاگر شامل مباحث طوالن یرا دنبال کنم، حت یطوالن یها یصحبت ها و سخنران توانمیمن م. 4
ه ها ونیزیاخبار تلو شتریب توانمیموضوع آن نسبتا آشنا باشد. من م نکهیا همم.من م لیمربوط به مسا یو برنام  توانمیروز را بف
همم یرسم یکه به لهجه  ییها لمیف شتریب  .هستند را بف

 اگر روابط جمالت ینداشته باشند و حت یاگر ساختار واضح یرا متوجه بشوم حت یطوالن یصحبت ها توانمیمن م .5
ه ها توانمیبه آن اشاره نشده باشد.من م مایمطرح شده باشد و مستق میرمستقیغ بصورت را بدون مشکل  ونیزیتلو یبرنام

 درک
 .کنم
 یبوم یاگر با سرعت سخنگو یچه زنده باشد و چه ضبط شده، ندارم حت ،یشفاه یدر درک صحبت ها یمشکل چیه. 6

 .آن داشته باشم یبا لهجه  ییآشنا یزمان برا یقدر نکهیمشروط برا باشد،
------------------------------------------------------------------------------------------------------- 

مهارت خواندن خود در زبان انگلب  د؟یکن یم یابیچگونه ارز یسی.
م ها و کلمات آشنا و جمالت بس توانمیمن م .1 همم ایپوستر  ،یساده مانند جمالت آگه ارینا وگ ها را بف  .کاتال
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ه ها ینیب شیاطالعات مشخص قابل پ توانمیکوتاه و ساده را بخوانم. من م اریمتون بس توانمیمن م. 2  یساده  یدر نوشت
ه ها یمثل آگه یمعمول ه ها توانمیکنم و م دایرا پ یکار یها، بروشور،منو و برنام همم یشخص یکوتاه ساده  ینام  .را بف

همم.من م طیرا که عمدتا شامل واژگان پرتکرار روزمره و مح یمتون توانمیمن م. 3  ع،یوقا فیتوص توانمیکار باشند را بف
ه ها احساسات همم یشخص یو آرزوها در نام  .را بف

 ی را اتخاذ م یخاص یها شیها و گرا دگاهید سندهیدر آن نو مقاالت و گزارشات در مورد مسائل روز که توانمیمن م. 4
 .معاصر را درک کنم ینثر ادب توانمیبخوانم. من م کند،

ا هم درک کنم یرا بفهمم و تفاوت ها دهیچیو پ یطوالن یو متون ادب قتیبر حق یمبتن ی دهیچیمتون پ توانمیمن م .5  .سبک ر
ل ها یمقاالت شخص توانمیم من همم یاگر به رشته  یرا حت یطوالن یفن یو دستورالعم  .من مربوط نباشند را بف
ه  بایتقر یبه راحت توانمیمن م .6  مانند یو ساختار یزبان ی دهیچیمقاالت، متون پ دهیرا مانند چک  یاشکال نوشتار یهم

اهنما ، مقاالت تخصص ی کتابچه  .را درک کنم یو آثار ادب یر
----------------------------------------------------------------------------------------------------- 

 د؟یکن یم یابیرا چگونه ارز یسیخود به زبان انگل( مکالمه)صحبت کردن  یی. تواناج
 ات را اگر الزم باشد آهسته تر تکرارطرف مقابل من جمالت و عبار نکهیساده مکالمه کنم، به شرط ا یبا زبان توانمیمن م. 1

 موضوعات ای یضرور یازهایدر مورد ن توانمیکنم. م انیرا ب میبگو کنمیم یکه سع ییزهایو به من کمک کند که چ کند
دهم اریبس  .آشنا سوال کنم و پاسخ 
 تیدر مورد موضوعات و فعال میتبادل اطالعات ساده و مستق ازمندیدر مورد موضوعات ساده و روزمره که ن توانمیمن م .2
 که کنمیدرک نم یکاف یکوتاه انجام دهم اگرچه معموال به اندازه  اریبس یمکالمات معارشت توانمیآشناست، گفتگو کنم. م یها

ه را در دست بگ  بتوانم  .رمیخودم مکالم
در هنگام سفر در ییها تیموقع شتریاز پس ب توانمیم. 3 ورها که   بدون توانمی. من ممیایبرب د،یآ یم شیزبان پ یسیانگل یکش

 یبه مسائل روزمره مرتبط است (مانند خانواده، سرگرم ایمن است   یشخص یدر موضوعات آشنا که مورد عالقه  یآمادگ
 .کار، سفر، و اتفاقات روز) وارد شوم ،
ه  یو روان مکالمه کنم به گونه ا ینسبتا آن توانمیمن م .4  توانمیممکن است. من م میبرا یبوم یمعمول با سخنگو یکه مکالم

دامه و توض میها دگاهیداشته باشم و د یگفتگو در مباحث آشنا نقش فعال در  .دهم حیرا در مباحثه ا
رف ها توانمیمن م .5  را با تسلط یسیزبان انگل توانمیکنم. من م انیبه گشتن به دنبال عبارات ب ازیبدون ن یرا روان و آن میح
 کنم و حرف یرا به دقت جمله بند دمیها و عقا دهیا توانمی. مرمیبه کار بگ  یو حرفه ا یمقاصد اجتماع یبه طور موثر برا و

مهارت به حرف د خودم  .مرتبط سازم گرانیرا با 
هر ب توانمیمن م .6 ه ابدون مشکل در   ج یو اصطالحات را یبا زبان محاوره ا یخوب ییشرکت کنم. من آشنا یحث و مکالم

وت ها انینظراتم را روان ب توانمیدارم. من م یسیانگل زبان  داشته ی. اگر مشکلمیرا به دقت بگو ییمعنا یجزئ یکنم و تفا
اهم نشوند گریکه د یکنم به گونه ا یدوباره ساختاربند یبرگردم و جمالتم را به راحت توانمیم باشم  .افراد متوجه اشتب

------------------------------------------------------------------------------------------------------------------- 
 د؟یکن یم یابیرا چگونه ارز یسیخود به زبان انگل یی(تک گو)صحبت کردن  یی. تواناد
 .کنم فیرا توص شناسمیکه م یو افراد یبا جمالت و عبارات کوتاه، محل زندگ توانمیمن م. 1
 ی نهیشیام ، پ یزندگ طیاشخاص، شرا گریاز جمالت و عبارات، خانواده و د یبا استفاده از مجموعه ا توانمیمن م. 2

 .کنم فیو گذشته ام را به زبان ساده توص یام و شغل فعل یلیتحص
ه ها اهایآرزوها و رو ع،یوصل کنم و تجارب و وقا گریکدیبه  ییعبارات را به شکل ابتدا توانمیمن م .3  را میو خواست

ه ها دیعقا یبرا توانمیکنم. م فیتوص  کیموضوع  ای میقصه بگو توانمی. من ماورمیکوتاه ب لیو دال حاتیتوض میو برنام
 کتاب

 .کنم فیرا توص میکنم و واکنش ها انیرا ب لمیف ای
 دگاهید توانمیارائه کنم. م شوندیمربوط م قمیکه به عال یو واضح در مورد موضوعات متنوع قیدق فاتیتوص توانمیمن م .4
 .میمختلف را بگو یها نهیگز یایو مزا بیکنم و معا انیرا در مورد موضوعات روز ب میها
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کنم و  بیرا ترک یموضوعات فرع توانمیو واضح ارائه کنم. م قیدق حاتیتوض دهیچیدر موضوعات پ توانمیمن م. 5
 موضوع

ل دهم و بعد با نت یاصل  .دهم انیمناسب صحبت را پا یریگ جهیرا شک
مهم را کندیه شنونده کمک مکه ب یمنطق یو با ساختار تیمناسب موقع یروان و واضح و با زبان توانمیمن م. 6  که نکات 

 .کنم فیرا توص یزیچ ایبسپارد مباحثه کنم  بخاطر
------------------------------------------------------------------------------------------------------------- 

مهارت نوشتارر  د؟یکن یم یابیرا چونه ارز یسیخود به زبان انگل ی. 
 ام را مانند نام، یالعات شخصاط توانمی. من ممیبگو کیرا تبر ادیو اع سمیکوتاه وساده بنو کیکارت تبر کی توانمیمن م .1
م ها پر کنم یو محل سکونتم را برو تیمل  .فر
ه ها توانمی. مسمیام بنو یضرور یازهایساده و کوتاه در مورد مسائل و ن یها امیها و پ ادداشتی توانمیمن م .2  کوتاه ینام

 .تشکر کنم یزیبه خاطر چ یمثال از شخص سم،یبنو یشخص
ه ها توانمی. مسمیموضوعات مورد عالقه ام بنو ایمتون منسجم و ساده در مورد موضوعات آشنا و  توانمیمن م .3  ینام

 .کنم فیو تجارب و احساساتم را توص سمیبنو یشخص
 گزارش کی ایمقاله  کی توانمی. مسمیبنو قمیمربوط به عال یدر مورد موضوعات متنوع قیمتون واضح و دق توانمیمن م. 4

 مهم را در آن  یو تجارب شخص عیو وقا سمینامه بنو توانمی. مسمیبنو یدگاهیقبول د ایدر رد  یلیو اطالعات و دال سمیبنو
 .کنم برجسته

ها را به تفض انیواضح و منسجم ب یرا در متون میها دگاهید توانمیمن م. 5  در مورد موضوعات توانمی. مسمیبنو لیکنم و آن
ه، مقاله  ده،یچیپ هم آن را برجسته کنم. م سمیگزارش بنو اینام  خواننده مورد نظرم یکه برا سمیبنو یبه سبک  توانمیو نکات م

 .باشد مناسب
ه ها توانمی. مسمیمتون واضح و روان با سبک مناسب بنو توانمیمن م .6  و مسئله سمیبنو دهیچیپ یمقاالت، گزارشات و نام
هم آن را متوجه شود و بخاطر بسپارد. من م کهیمطرح کنم، به طور و موثر یرا با ساختار منطق یا  توانمیخواننده نکات م

 سمیبنو یو تخصص ینقد آثار ادب ایو  خالصه
 


