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Crisis Leadership: Voices from the Field

Corinne Brion 1

Abstract: This qual i ta tive study used a phe nom e no log i cal approach and the Mar i an ist char ac ter is
tics as a con cep tual frame work to under stand the expe ri ences of six lay Mar i an ist edu ca tional lead ers 
dur ing COVID19. Findings indi cate that, dur ing the pan demic, lead ers were faced with spe cific 
chal lenges: receiv ing an excess of infor ma tion, fac ing ineq uity in tech nol ogy, serv ing stu dents with 
var i ous learn ing needs, and attend ing to the socioemotional health of stu dents and teach ers. Despite 
these dif  cul ties, the lead ers were  able to uphold the Mar i an ist char ac ter is tics of edu cat ing for adap
ta tion and change, in fam ily spirit, and for for ma tion in faith. This study is sig nifi  cant because it pro
vi des unique per spec tives on how lead ers of a Mar i an ist urban high school were  able to advance their 
mis sion dur ing a global health pan demic. The study also adds to the cri sis and Mar i an ist lead er ship 
bod ies of lit er a ture

Keywords: cri sis lead er ship, Mar i an ist edu ca tion, mis sion advance ment, COVID19, urban  
high school

In spring of 2020, the World Health Organization of cially declared COVID19 a global pan
demic. When schools shut down due to COVID19, the switch to man da tory remote learn ing 

dis pro por tion ately affected stu dents whose fam i lies were socio eco nom i cally dis ad van taged and 
stu dents with var i ous learn ing needs, such as learn ers on indi vid u al ized edu ca tion plans (IEPs) as 
well as English Language Learners (ELL; Galea & Abdalla, 2020; Storey & Slavin, 2020). Private 
schools faced these chal lenges, as well. Additionally, many pri vate insti tu tions strug gled to main
tain their enroll ment and to dis tin guish them selves from more afford able online options, such as 
those pro vided by the pub lic and char ter school sys tems. According to Wodon (2020), Cath o lic 
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2 Crisis Leadership

schools in the United States were par tic u larly vul ner a ble, due to the price of pri vate, faithbased 
edu ca tion and afford abil ity issues that had already caused a decrease in enroll ment prior to 
COVID19 (Wodon, 2020). For Mar i an ist school lead ers, the pan demic pro vided an oppor tu
nity to rein vent the way they enacted the Mar i an ist prin ci ples, both in an online envi ron ment and 
in per son with social dis tanc ing reg u la tions.

This qual i ta tive study sought to under stand the expe ri ences of lay Mar i an ist high school lead
ers dur ing COVID19. Specifically, this study sought to answer the fol low ing research ques tions: 
(1) How did pre vi ous cri sis expe ri ences pre pare lead ers to lead and advance their Mar i an ist mis sion 
dur ing COVID19? (2) What chal lenges did they face in uphold ing the Mar i an ist char ac ter is tics 
related to edu cat ing for adap ta tion and change, edu cat ing in fam ily spirit, and edu cat ing for 
for ma tion in faith? (3) How, if at all , did they man age to uphold their mis sion and the Mar i an ist 
char ac ter is tics? This study also sheds light on how these lead ers were  able to advance their mis sion 
amid a global pan demic. Finally, this research adds to the existing bod ies of lit er a ture on cri sis and 
Mar i an ist lead er ship.

Literature Review

This study sought to under stand the expe ri ences of lay Mar i an ist lead ers dur ing COVID19. 
As a result, the lit er a ture review focuses on Mar i an ist lead er ship, cri sis lead er ship, chal lenges 
lead ers faced dur ing the pan demic, and the les sons they learned.

Mar i an ist Leadership

Over the years, schol ars have writ ten about the cru cial impor tance lead er ship plays in school 
(Bush & Glover, 2016; Fullan, 2020; Marzano et al., 2005; Moorosi & Bush, 2019). Indeed, as 
Amakyi (2022) writes, “[l]eadership is seen as the key to suc cess in any insti tu tion” (p. 1). One 
essen tial aspect of lead er ship relates to the lead ers being respon si ble for cre at ing, alter ing, and 
implementing the mis sion of their insti tu tion. It is this mis sion that guides and directs school 
stake hold ers on the allo ca tion and direc tion of resources to attain their mis siondriven goals 
(Moorosi & Bush, 2019; Fullan, 2020). Mar i an ist insti tu tions are mis sioncen tered orga ni za tions 
(Principal Characteristics of Mar i an ist Administration, 2013); the goal of Mar i an ist lead ers is to 
deepen their com mu nion with Jesus Christ and in doing so draw oth ers to faith in the pro cess 
(Principal Characteristics of Mar i an ist Administration, 2013). In other words, lead ers in Mar i an ist 
insti tu tions are called to be mis sion driven.

Marianism is a Cath o lic subdenom i na tion with an empha sis on com mu nity, equity, lead er ship, 
and social jus tice (Habjan, 2007). Mar i an ist edu ca tion is com prised of five char ac ter is tics: edu
cat ing for for ma tion in faith; pro vid ing an inte gral, qual ity edu ca tion; edu cat ing in fam ily spirit; 
edu cat ing for ser vice, jus tice, peace, and the integ rity of cre a tion; and edu cat ing for adap ta tion 
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and change (Characteristics of Mar i an ist edu ca tion: Twenty-fifth anni ver sary edi tion [here af er, 
Characteristics of Mar i an ist edu ca tion], 2020). Although some of the Mar i an ist prin ci ples may be 
pres ent in non re li gious schools, the com mu nity empha sis is unique to Mar i an ist con texts (de Klerk 
& Palmer, 2021; Giardino, 2011; James, 2020). In Mar i an ist insti tu tions, ser vice or min is try is an 
inte gral part of the mis sion (Giardino, 2011; Fogle et al., 2020; James, 2020); Mar i an ist lead er
ship there fore focuses on rela tion ships, com mu nity, and com mu nity build ing (Giardino, 2011). 
 Giardino (2011) defi nes Mar i an ist lead er ship as “the exer cise of influ ence for the com mon good  
of the group or com mu nity” (p. 120); for Mar i an ist lay com mu ni ties, lead er ship is “the activ ity  
of build ing capac ity into the com mu nity to face its chal lenges and prob lems for the future”  
(p. 126). Thus, lead er ship refers to a com mu nity’s capac ity to cre ate its own future. Leadership in 
the Mar i an ist tra di tion is about pre serv ing the core prin ci ples and teach ings while adapting edu ca
tion to exter nal change. During the recent pan demic, Mar i an ist lead ers were put to the test. With 
the man dated switch to online learn ing, edu ca tors had to develop new and effec tive ways to carry 
out the Mar i an ist prin ci ples while fac ing numer ous chal lenges.

Crisis Leadership

In times of cri sis, lead ers “frame the mean ing of a cri sis event, expressing appro pri ate con cern 
and sup port, over see ing mit i ga tion, coor di nat ing sup port, and facil i tat ing timely, open com mu ni
ca tion” (Seeger et al., 2003, p. 241). During cri ses, edu ca tional lead ers need to ensure that stu dents 
feel safe and have a clear sense of belong ing to pro mote learn ing (Boudreau, 2020). Crises in 
schools most ofen involve alco hol, drugs, weap ons and vio lence, stu dent dis ci pline issues, off 
cam pus stu dent or staff fatal i ties, or inclem ent weather (Mutch, 2015). Ofen, dis tricts are 
 chal lenged to be cri sis ready, as they lack the per son nel, time, and finan cial resources to pro vide 
ade quate cri sis man age ment train ing (Smith & Riley, 2012). Smith and Riley (2012) afrm that 
there are five steps lead ers need to fol low to respond to a cri sis. These steps include (a) obtain 
reli able facts; (b) imple ment and adapt to a plan that responds to the cri sis (the implementation 
of such a plan implies that stake hold ers know what must be done and who must do it); (c) make 
deci sions quickly; (d) show gen u ine con cern for the wel fare of oth ers; and (e) com mu ni cate clearly 
and reg u larly to limit con fu sion, stories, and mis in for ma tion.

The COVID19 cri sis was not a tra di tional school cri sis. The pan demic was last ing, 
 unprec e dented, and com pli cated (Boin et al., 2020). School lead ers across lev els, school types, 
and loca tions faced var i ous chal lenges related to equity and inclu sion, socioemotional health, and 
aca demic out comes (Harris, 2020). Lay Mar i an ist lead ers expe ri enced the same dif  cul ties as their 
pub lic and char ter school coun ter parts but were also confronted with fulfilling their Mar i an ist 
mis sion, which meant pre serv ing, imparting, and sus tain ing the Mar i an ist char ac ter is tics within 
the remote and hybrid learn ing envi ron ment.
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COVID-19 and Educational Challenges

During the COVID19 pan demic, school lead ers were confronted with numer ous chal lenges 
for which they were unpre pared (Miller et al., 2020). These chal lenges pertained to ineq ui ta ble 
stu dent access to tech nol ogy and WiFi, as well as vary ing lev els of tech no log i cal knowl edge 
pos sessed by par ents and teach ers. Additional dif  cul ties were related to teach ers’, stu dents’, and 
par ents’ socioemotional health and serv ing stu dents with var i ous learn ing needs.

With the sud den tran si tion to online learn ing, many fam i lies were unpre pared for the increased 
demand for tech no log i cal access. Inequitable access to devices, WiFi, band width, and tech no log
i cal knowl edge is also known by prac ti tion ers as “techquity” (D. Young, per sonal com mu ni ca tion, 
Octo ber 21, 2021). Friedman et al. (2020) afrm that inequities in dis tance edu ca tion per pet u ated 
and exac er bated already existing disparities among stu dents. A sig nifi  cant num ber of stu dents were 
penal ized by their lim ited WiFi access, paired with no or lim ited access to equip ment for dig i tal 
learn ing, and thus missed out on clas ses and con tent (Harris, 2020; McKenna et al., 2021; Miller 
et al., 2020; Netolicky, 2020). In some cases, fam i lies for tu nate enough to have home access to a 
device had only one device to share between the entire fam ily, includ ing other chil dren and par ents 
work ing from home (Centeio et al., 2021). School lead ers had to be inten tional about pro vid ing 
equi ta ble access to learn ing devices as well as fos ter ing inclu sive online learn ing envi ron ments for 
all  stu dents (Thornton, 2021). Leaders played a cru cial role in cre at ing and sus tain ing invit ing and 
inclu sive school cul tures (Brion, 2021; Long et al., 2022). Equityfocused lead ers fos tered inclu sion 
by mod el ing, com mu ni cat ing, trans lat ing when needed, and gen u inely car ing about the wellbeing 
of all  stu dents. Aspects that helped fos ter a more inclu sive and equi ta ble remote learn ing envi ron
ment included flex i bil ity, moti vat ing stu dents, and adjusting meth ods of class room par tic i pa tion 
(Long et al., 2022).

Although Fullan (2013) sug gests that tech nol ogy has the poten tial to accel er ate teach ing and 
learn ing, most stu dents, teach ers, par ents, and lead ers were not used to inte grat ing tech nol ogy 
equip ment into their edu ca tion. Blackman (2021) sug gests that stu dents required sup ple men tal 
assis tance when teach ing occurred remotely; she found that Amer i can boys of low socio eco nomic 
sta tus were at increased risk for aca demic loss because their par ents were essen tial work ers and thus 
had nei ther the time nor resources to assist with remote learn ing. These stu dents were also more 
likely to drop out alto gether, evi denc ing the dis pro por tion ate effects of dis tance edu ca tion on 
stu dents (Harris, 2020).

In addi tion to the chal lenges related to access to and the use of tech nol ogy, lead ers were 
confronted with low lev els of socioemotional health among their stake hold ers. The socioemotional 
health of teach ers and stu dents was an ongo ing chal lenge for lead ers because online learn ing caused 
edu ca tors and stu dents to feel iso lated (Kerrissey & Edmonson, 2020; Koehn, 2020; Thornton, 
2021). Students could not par tic i pate in their usual aca demic and extra cur ric u lar activ i ties, did not 
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min gle dur ing breaks or at their lock ers, and were unable to be involved in their faith com mu nity 
in the same way they had prior to the pan demic (Friedman et al., 2020).

Many schools attempted to address the prob lems of online learn ing through invest ments in 
online resources (Giunco et al., 2020). To adapt to the new learn ing envi ron ment, teach ers needed 
to devote addi tional time to mas ter tech nol ogy and adjust les son plans for online teach ing, which 
increased their work load (Kaden, 2020). The switch to online learn ing caused many teach ers to feel 
overwhelmed by the abrupt need to learn new skills while already work ing fulltime to serve their 
stu dents (Giunco et al., 2020; Hilger et al., 2021). According to Harper (2020), nearly half of all  
teach ers reported high lev els of stress as a daily prob lem dur ing COVID19, caus ing edu ca tors to 
lose their sense of ef cacy (Goodwin & Shebby, 2020).

Teachers and stu dents were not the only ones to feel the pres sure caused by online learn ing. The 
sud den pivot to dis tance learn ing was also stress ful for par ents (Timmons et al., 2021). Timmons 
et al. (2021) afrm that par ents, in part, had to take on the role of teacher them selves in help ing 
their chil dren nav i gate online plat forms. As a result, par ents indi cated being overwhelmed, as they 
were hav ing dif  culty adjusting to dis tance learn ing (Timmons et al., 2021). Additionally, par ents 
felt anx ious because they sud denly needed to become more involved in their child’s edu ca tion, 
ensur ing that their work was done or that their child was using WiFi only for learn ing pur poses 
(Storey & Slavin, 2020). To respond to these increased lev els of stress and anx i ety, lead ers had to 
inten tion ally cre ate invit ing and inclu sive school cul tures (Brion, 2021; Long et al., 2022). The lay 
Mar i an ist lead ers in this study included their stake hold ers equi ta bly in deci sionmak ing pro cesses. 
As a result of this inclu sive prac tice, the com mu nity decided to pro vide two learn ing modal i ties 
from which fam i lies could choose: facetoface with strict safety guide lines and remote learn ing.

Lessons Learned from COVID-19

During COVID19, school lead ers faced var i ous chal lenges, as detailed above. Crisis lead ers 
com monly reflect post cri sis by ask ing ques tions such as, “How could we have responded bet ter? 
What can we do to be bet ter pre pared?” (Smith & Riley, 2012). In other words, cri sis lead ers see 
cri ses as oppor tu ni ties for growth, adap ta tion, and change (Koehn, 2020; Suskewicz & Johnson, 
2022). One con spic u ous impact of the COVID19 pan demic was the social and emo tional iso
la tion for both adults and stu dents (Beauchamp et al., 2021). In this sit u a tion, com mu ni ca tion 
became a crit i cal method for maintaining and improv ing rela tion ships among teach ers, stu dents, 
and par ents across school com mu ni ties (Beauchamp et al., 2021). By show ing empa thy and effec
tive twoway com mu ni ca tion, school lead ers found a crit i cal way to sup port the socioemotional 
health of their com mu nity (Thornton, 2021). With ef cient com mu ni ca tion, lead ers rebuilt trust 
and con fi dence among their stake hold ers. In turn, that trust fos tered a sense of shared iden tity, 
which helped the com mu ni ties adapt to the cri sis and increase the insti tu tions’ resilience ( Jetten 
et al., 2020, as cited in Beauchamp et al., 2021; Teo et al., 2017). In addi tion, because of the 
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 com plex and uncer tain nature of the pan demic, dis trib uted and col lab o ra tive lead er ship proved to 
be the most effec tive lead er ship styles dur ing the COVID19 cri sis (Thornton, 2021).

Conceptual Framework

This study sought to under stand the expe ri ences of six lay Mar i an ist edu ca tional lead ers dur ing 
COVID19. As a result, the con cep tual frame work for this work cen tered around the five Mar
i an ist char ac ter is tics: edu cat ing for for ma tion in faith; pro vid ing an inte gral, qual ity edu ca tion; 
edu cat ing in fam ily spirit; edu cat ing for ser vice, jus tice, peace, and the integ rity of cre a tion; and 
edu cat ing for adap ta tion and change (Characteristics of Mar i an ist Edu ca tion, 2020). The first 
dimen sion—edu cat ing for for ma tion in faith—is based on (a) imi tat ing Mary’s exam ple of faith 
and dis ci ple ship. Educators and stu dents in Mar i an ist schools see Mary as a woman of strong faith 
because she followed God, not know ing where the call she had received would lead her; (b) being 
a liv ing wit ness through a per sonal and com mit ted faith; and (c) fos ter ing dia logue between faith 
and cul ture. Mar i an ist edu ca tors pro vide time for reflec tion through retreats; and (d) form stu
dents in gos pel val ues and Chris tian atti tudes by pre par ing stu dents to build a soci ety of sol i dar ity, 
jus tice, and peace.

The sec ond dimen sion—pro vid ing an inte gral, qual ity edu ca tion—is com prised of (a) embrac
ing Mary as a model of integ rity, which is witnessed in the nur tur ing of stu dents and by pre par ing 
them for the real i ties of the world with integ rity and com pe tence; (b) devel op ing respect for 
the dig nity of the per son as a unique son or daugh ter of God, where (as each stu dent is unique) 
stu dents are encour aged to bring forth their tal ents so that teach ers adapt their teach ing meth ods 
and styles to meet stu dents’ needs; (c) pro vid ing a highqual ity edu ca tion of the whole per son, 
where teach ers not only focus on aca dem ics, but also empha size the social, phys i cal, psy cho log i cal, 
and cre a tive devel op ment of their stu dents; (d) pro vid ing coher ent cur ric ula that mis siondriven 
lead ers sup port; (e) instill ing a com mit ment to global and local issues that impact the com mon 
good; and (f ) fos ter ing respect for diverse back grounds and per spec tives.

The third dimen sion is edu cat ing in fam ily spirit, which out lines the impor tance of (a) hos
pi tal ity, gra cious ness, and com mu nity build ing; (b) a nur tur ing school cul ture; (c) inter per sonal 
rela tion ships that are based on respect, integ rity, accep tance, and dia logue; (d) col lab o ra tion; and  
(e) a lead er ship driven by love and focused on ser vice. In the fourth dimen sion—edu cat ing for ser
vice, jus tice, peace, and the integ rity of cre a tion—edu ca tors adhere to (a) denounc ing oppres sion 
and work ing for the com mon good; (b) pro mot ing a mis sion ary spirit; (c) attend ing to peo ple who 
are mate ri ally dis ad van taged and mar gin al ized; (d) ‘walk ing the talk’ and mod el ing when it comes 
to being socially just. And finally, edu cat ing for adap ta tion and change (the fourth dimen sion) 
means (a) edu cat ing to shape the future, which requires using new meth ods and new tech nol o gies; 
(b) edu cat ing peo ple to accept and respect diff er ences in a plu ral is tic soci ety; (c) devel op ing crit i cal 
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think ing skills in the search for truth and to inform actions; and (d) being  able to adapt to local 
and global con texts.

This arti cle reports on find ings related to edu cat ing for adap ta tion and change, edu cat ing in 
fam ily spirit, and edu cat ing for for ma tion in faith because the data sup port these three dimen sions. 
Even when the researcher prompted par tic i pants to speak to the other two char ac ter is tics— 
pro vid ing an inte gral, qual ity edu ca tion and edu cat ing for ser vice, jus tice, peace, and the integ rity 
of cre a tion—par tic i pants did not elab o rate on those char ac ter is tics.

Methods

This qual i ta tive study used a phe nom e no log i cal approach (Creswell, 2013) to under stand the 
expe ri ences of lay Mar i an ist school lead ers dur ing the COVID19 pan demic. This study sought to 
answer the three research ques tions detailed in this arti cle’s intro duc tion.

Selection of Site and Participants

The site was a Mar i an ist Cath o lic and Sisters of Notre Dame de Namur high school, Grades 
9–12, located in the Midwest of the United States. The school served 680 stu dents from more 
than 60 diff er ent regional insti tu tions. Of these stu dents, 89% receive some form of finan cial 
assis tance and/or schol ar ships. This high school was in an urban area with a diverse racial, eth nic, 
and socio eco nomic pop u la tion. At the start of the pan demic, stu dents learned remotely for three 
months, from March to May 2020. For the 2020–2021 school year, stu dents were given the option 
to attend school in per son, with strict health and safety mea sures, or remotely. This alter na tive was 
offered to accom mo date stake hold ers who had per sonal or fam ily health con cerns, since vac cines 
were not fully avail  able for all  ages at the time. During the 2020–2021 school year, approx i ma tely 
600 stu dents chose the inper son option and 60 opted for remote learn ing. All stu dents returned 
to the build ing in Jan u ary 2021. During the spring of 2021, the researcher met with the prin ci pal 
to dis cuss the study. Afer receiv ing insti tu tional review board approval from her insti tu tion, the 
researcher worked with the prin ci pal to con tact var i ous lead ers within the school.

The researcher used con ve nience and snow ball sam pling as the pri mary meth ods of recruiting 
lead ers (Neuman, 2011). Criteria for par tic i pa tion included being an admin is tra tor, board mem
ber, or direc tor in the school, and being avail  able and will ing to speak frankly about their expe ri
ences dur ing COVID19. The researcher recruited four par tic i pants using con ve nience sam pling 
and two using snow ball sam pling. In this sam pling pro cess, par tic i pants who were recruited via 
con ve nience sam pling connected the researcher with indi vid u als who they believed might be inter
ested in the study (Neuman, 2011). Of the six total lay Mar i an ist lead ers in the sam ple, indi vid u als 
held a vari ety of lead er ship posi tions: direc tor of mar ket ing and com mu ni ca tions, direc tor of 
stu dent ser vices, direc tor of min is try and ser vice, prin ci pal, chief finan cial of cer (CFO), and the 
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pres i dent of the board (Table 1). Two of the par tic i pants were female, and the remaining four were 
male. The par tic i pants worked in their cur rent posi tion of lead er ship at the school for an aver age of 
11.5 years, with a range of 2 to 30 years.

Data Collection

To gather rich data, the researcher conducted oneonone inter views (Wolcott, 1994). These 
inter views took place dur ing the spring of 2021 and were held via Zoom. Each inter view lasted 
approx i ma tely 60 min utes. The length of these inter views allowed par tic i pants to dis cuss a vari ety 
of top ics regard ing their expe ri ence as lay Mar i an ist high school lead ers dur ing the COVID19 
pan demic. In each inter view, the researcher explored three con structs: the expe ri ences of the 
lead ers, their chal lenges, and the les sons they learned pertaining to the implementation of their 
mis sion and the Mar i an ist char ac ter is tics. These con structs were cho sen afer a care ful review of the 
existing lit er a ture related to cri sis lead er ship, the chal lenges lead ers faced dur ing the pan demic, and 
the study of the Mar i an ist char ac ter is tics. The researcher used a semistruc tured inter view pro to col 
that guided her con ver sa tions with the lead ers (Creswell, 2013). Example inter view ques tions 
included the fol low ing: “How, if at all , did you ful fill your mis sion and the Mar i an ist char ac ter is
tics?” and “What les sons did you learn as a result of COVID19?” Example prompts were “Tell me 
about your expe ri ences lead ing in times of cri sis,” and “Tell me about the chal lenges you faced in 
rela tion to enacting your mis sion and the Mar i an ist char ac ter is tics.”

Data Analysis and Trustworthiness

Each recorded inter view was ini tially tran scribed by Zoom. The researcher read the tran scripts 
twice and cleaned the Zoom tran scripts to fix errors from the elec tronic tran scrip tions. The 
researcher chose to use an induc tive approach to ana lyze the data (Strauss & Corbin, 1990). This 
choice was made because the researcher did not want to bring preconceived notions of what the 

Table 1

Sample

Leader posi tion (pseu do nym used) Years at high school

Cindy, Director of Marketing and Communication 14
John, Director of Student Services 2
Mary, Director of Ministry and Service 30
Sam uel, Principal 3
James, Chief Financial Officer 3
Mark, President of Board 18
Male 4
Female 2
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codes should be. Coding took place over two cycles (Saldaña, 2009). In round one, open codes 
were devel oped for each key point emerg ing from the above meth ods. Examples of codes included 
stress, lack of acces si bil ity, lack of WiFi, lack of tech no log i cal knowhow, and iso la tion. In round 
two, codes were grouped into overlapping categories to cre ate themes relat ing to the Mar i an ist 
char ac ter is tics of edu cat ing for adap ta tion and change, edu cat ing in fam ily spirit, and edu cat ing for 
for ma tion in faith.

To ensure the trust wor thi ness of the inter pre ta tion of the find ings, the researcher took sev eral 
pre cau tions. First, the researcher col lected rich data (Wolcott, 1994). Second, the author asked the 
par tic i pants to check the accu racy of the find ings, also referred as mem ber checking (Birt et al., 
2016). Third, the researcher cre ated a data trail (Rodgers, 2008), in which the researcher cop ied the 
par tic i pants’ quotes from the tran scripts and pasted them under each theme that emerged from the 
data anal y sis. This pro cess ensured that the researcher was not shar ing her view point, but rather the 
per spec tives of the par tic i pants. The researcher believes that she employed a rig or ous study design 
along with robust qual i ta tive strat e gies to enhance the trust wor thi ness of the study’s find ings.

Findings

Study find ings are orga nized by research ques tion. The find ings indi cate that while these expe
ri enced lead ers had dealt with var i ous cri ses before hand, the COVID19 pan demic exposed them 
to new chal lenges and taught them valu able les sons pertaining to sus tain ing three of the Mar i an ist 
char ac ter is tics dur ing remote learn ing. The first ques tion exam ined how pre vi ous cri sis expe ri
ences pre pared these lay Mar i an ist lead ers to lead and to advance their Mar i an ist mis sion dur ing 
COVID19.

Crisis Leadership

All lead ers in this study had expe ri enced var i ous cri ses prior to the COVID19 pan demic. 
Mark, pres i dent of the school for 18 years, led dur ing the 2008–2009 eco nomic cri sis—when he 
had to cre a tively find ways to bal ance the school’s bud get while secur ing new sources of funding 
to con tinue help ing the 60%–70% of stu dent who were on schol ar ship. He said: “These bat tles 
pre pared us for COVID19.” Sam uel, the school prin ci pal, and his team had dealt with sev eral 
school threats as well as stu dents’ and staff mem bers’ deaths. He shared:

This is the begin ning of my third year as a prin ci pal and all  my prin ci pal ship has been in 
times of cri sis. I never for mally led in noncri sis times. These sit u a tions are all  high stake, 
high stress, and I felt that I had the whole weight of the school on my shoul ders, but these 
expe ri ences in some ways pre pared me for COVID19 because I knew the basic prin ci ples 
of cri sis man age ment and lead er ship and needed to adapt to change.
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When prompted to elab o rate on the char ac ter is tics of cri sis lead er ship, Sam uel replied: “It is 
stress ful, high stake, timebound, so I focus on com mu ni cat ing facts in a timely man ner, get ting 
teams work ing together, and being trans par ent.” Mark added:

I make sure that I get the facts and share what we do know with the com mu nity because 
the last thing I want to do is share inac cu rate infor ma tion. I mod eled that, and this fac tual 
trans par ency allowed us to make informed deci sions based on facts only, not on emo tions, 
because emo tions run so high dur ing a cri sis. I also spoke to the team about alter ing and 
adapting pol i cies when needed. Because if COVID19 reminded us of some thing, [it] was 
that new times call for new meth ods.

All lead ers addressed the need to work col lab o ra tively in times of cri sis, to “under stand and hear 
diff er ent per spec tives.” In addi tion, John noted the impor tance of “being flex i ble and being  able to 
pivot at any time.” He shared that, in his role, “I had to relo cate peo ple, use them diff er ently than 
what their reg u lar assign ments were, and I had to do it with out tick ing peo ple off.” Mary added 
that, in the Mar i an ist tra di tion, it was impor tant to remind her self and her team of the Mar i an ist 
prin ci ple that relates to edu cat ing for adap ta tion and change because, in a cri sis, change is inev i
ta ble. Everyone in the lead er ship team spoke about that prin ci ple reg u larly and prayed together 
about deci sions and changes they were about to make. All lead ers men tioned their faith and the 
Mar i an ist prin ci ples as being an inte gral part of their cri sis lead er ship. Mark exem pli fied the sen ti
ment of the group when he stated:

We do our work in light of our mis sion state ment which reflects the Mar i an ist char ac ter is
tics. To be faith ful to these char ac ter is tics, we need to be flex i ble, work col lab o ra tively and 
ensure that our deci sionmak ing pro cesses reflect the com mu nity spirit. To bet ter serve the 
com mu nity and [to] build capac ity in the com mu nity, we cre ate part ner ships, com mu ni cate 
ofen and well, and pro vide for those who are in greater need and are most finan cially or 
oth er wise vul ner a ble. That means we have to use our resources care fully so that we can help 
those who need them most.

Although these lead ers had expe ri enced sev eral cri ses prior to COVID19, the pan demic 
chal lenged them to find dis tinc tive solu tions to live the Mar i an ist char ac ter is tics related to 
edu cat ing for adap ta tion and change, in fam ily spirit, and for for ma tion in faith. The sec ond 
and third research ques tions aimed to under stand the chal lenges the lead ers faced related 
to these three Mar i an ist prin ci ples, and how they upheld their mis sion and the Mar i an ist 
 char ac ter is tics.
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Challenges and Lessons Learned from Leading During COVID-19

“In one week end, we had to pre pare to serve our stu dents remotely and facetoface. Like many, 
we did not expect hav ing to do that so quickly, so stress ran high for all  stake hold ers.” In this quote, 
Sam uel related the sig nifi  cant effort edu ca tors put for ward to con tinue edu cat ing their stu dents. 
For both Sam uel and Mark, one of the early chal lenges pertained to keep ing up with the amount of 
infor ma tion they received, while dis cern ing what to share with the stake hold ers.

Educating for Adaptation and Change: Embracing New Methods
As pres i dent of the board, Mark was in charge of dis sem i nat ing infor ma tion and found it 

chal leng ing to dis cern which infor ma tion was accu rate, since he and his team received a pleth ora of 
infor ma tion daily. He sum ma rized the feel ing of the lead er ship team when he said:

The lead er ship team quickly real ized that the virus was in charge and there was a lot of 
infor ma tion shared that was diff er ent every min ute, it seemed, so we were on a con stant 
pivoting mode, and it was exhausting but also very scary.

Sam uel added:

Although it was help ful to have had expe ri ence with cri sis lead er ship and man age ment, I 
felt overwhelmed all  the time. I worked closely with Mark who reminded me to be flex i ble 
and com mu ni cate ofen, only shar ing facts, such as infor ma tion from the Center for Disease 
Control (CDC) rec om men da tions. But, as a result of COVID19, the lead er ship team had 
to rein vent things.

For Sam uel and John, the over load of infor ma tion stemmed from offer ing and implementing two 
learn ing plat forms: online and facetoface with strict safety and hygiene pro to cols in place. Sam uel 
and John focused their work and the major ity of their time on supporting teach ers and stu dents 
with their teach ing, learn ing, health, and wellbeing. For Cindy, the hard ship resided in the fact 
that she and her team were “in cri sis com mu ni ca tion all  the time.” She shared that it was dif  cult 
to “stay up on all  com mu ni ca tions whether local, regional, or national while also read ing my own 
arti cles and such to stay up to date.” All parties had to learn and com mu ni cate “on the go,” and as a 
result the level of stress and fatigue among lead ers and teach ers was at an all time high.

Despite these trial peri ods and the addi tional stress and pres sures, Cindy shared that they all  
“stuck together through our val ues, mis sion, and our praying together and for each other. We 
prayed about the sit u a tion of course but also for dis cern ment through the mas sive amount of 
infor ma tion we received.” James also shared, “It may sound strange but in some ways, it made 
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our  com mu nity even tighter to go through COVID as a team and a com mu nity.” To pro mote 
ef ciency, these lead ers cre ated two smaller lead er ship teams instead of a larger one so that they 
could work in small groups on cur ric u lum activ i ties, mar ket ing, and admis sions. Small groups also 
enabled more rapid deci sion mak ing when needed. John recalled:

The smaller teams were great because it was eas ier to meet as needed while also hav ing 
diff er ent per spec tives represented. We could then go through the enor mous amount of 
infor ma tion we received; draf mes sages for the com mu nity based on the new pro to cols or 
infor ma tion received; and pro pose ideas or changes to the larger lead er ship team and later 
to our teach ers and com mu nity mem bers.

Although these lead ers were overwhelmed with the amount of infor ma tion they had to read, share, 
and imple ment, they were  able to man age the sit u a tion by being flex i ble and adapting quickly, by 
praying for each other and for dis cern ment, and by cre at ing smaller lead er ship teams to increase 
their ef ciency and their abil ity to respond promptly to unfore seen events. However, these lead ers 
admit ted being par tic u larly chal lenged concerning two aspects of Mar i an ist edu ca tion: edu cat ing 
in fam ily spirit, and edu cat ing for for ma tion in faith.

Educating in Family Spirit
Sam uel, the prin ci pal, recalled hav ing to change sev eral pro cesses for stu dents opting for 

facetoface instruc tion, in accor dance with the Center on Disease Control guide lines. He had to 
switch the flow of move ment in stair cases so stu dents would not crowd each other. He also closed 
all  lock ers so stu dents could not gather around their lock ers dur ing tran si tions. Students ate out side 
in tents or in their class rooms, which prevented social iz ing in the caf e te ria. Students also had fewer 
extra cur ric u lar activ i ties, such as sports, clubs, tutoring, retreats, and ser vice activ i ties in the com
mu nity. These mea sures made the edu ca tors’ task of edu cat ing in fam ily spirit dif  cult. Students 
and teach ers alike, in remote and faceto face set tings, missed their peers and the com mu nity 
activ i ties they were used to attend ing before the pan demic. John explained: “For me the chal lenges 
pertained to stay ing in touch whether they chose the online option or being here in per son.” 
Specifically, John spoke about the dif  culty of engag ing teen ag ers in both learn ing for mats. He 
found that hav ing a cir cle time in each class room, whether vir tual or in per son, was help ful to bring 
stu dents into the com mu nity and engage them on var i ous top ics. He said,

The cir cle times were effec tive because we were  able to cre ate the fam ily spirit [that] we all  
missed. Students looked for ward to the cir cle times because it gave them a sense of com mu
nity and nor malcy, and a voice on issues in school and the cur rent state of affairs.
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Leaders also real ized that they were not edu cat ing in fam ily spirit when they noticed that ELL 
stu dents were fall ing behind aca dem i cally, emo tion ally, and socially due to the cul tural diff er ences 
and lan guage bar ri ers that they expe ri enced. As a result, and to pro mote equity and inclu sion, the 
lead er ship team hired an ELL coor di na tor to pro vide addi tional help to this group of stu dents. 
John recalled:

I quickly real ized that I had to take it one day at a time and try my best to sup port all  our 
stu dents and teach ers so that we con tin ued to fos ter the fam ily spirit. My goal was to in
clude every one as much as I could in all  aspects of our edu ca tion.

As stated ear lier, Mar i an ist lead er ship focuses on rela tion ships, com mu nity, and com mu nity 
 build ing for the com mon good (Giardino, 2011). The lay Mar i an ist lead ers in this study worked 
col lab o ra tively and ensured that the deci sionmak ing pro cesses reflected the fam ily and  com mu nity 
spir its. To that end, these lead ers sent reg u lar sur veys to par ents, stu dents, and teach ers. The 
 pur pose of these sur veys was to receive feed back on the school’s new prac tices and to keep all  
 stake hold ers engaged in the school’s life and deci sions. Cindy had to learn about Google Docs 
before uti liz ing it. She shared, “[U]sing Google Docs was new for me. It helped a great deal to 
receive the feed back from mem bers of the com mu nity and lead er ship teams with out hav ing to 
meet facetoface, hence lim it ing our inter ac tions and chance to spread the virus.” In addi tion to 
sur vey ing the com mu nity, Cindy met vir tu ally with par ents, sent reg u lar emails, made calls, and 
updated the website with news and resources. She stated: “I did my best to keep the fam ily spirit 
alive and well by engag ing with stake hold ers and get ting their reg u lar input of what we were doing, 
because this is who we are as a Mar i an ist school com mu nity.”

In addi tion to the COVID19 pan demic, the United Stated faced height ened racial ten sions. In 
response to the mur der of George Perry Floyd Jr., Sam uel and the lead er ship team hired a con sul
tant to cre ate a diver sity, equity, and inclu sion sur vey and sent it to stu dents to assess their feel ings 
and needs relat ing to the school’s enact ment of the fam ily spirit. Based on the sur vey results, the 
lead er ship team com mit ted to reviewing the stu dent hand book. Changes lead ers expected to make 
pertained to dress code, dis ci pline, atten dance, and using cul tur ally appro pri ate lan guage through
out the doc u ment. These changes had not yet occurred at the time of the inter views. Additionally, 
these lead ers decided to hire a direc tor of mis sion and inclu sion to lead their diver sity, equity, and 
inclu sion efforts and fos ter a greater sense of fam ily spirit for all  stu dents.

As prin ci pal, Sam uel was respon si ble for the health and safety of the com mu nity. To pro mote 
the com mu nity and fam ily spirit while ensur ing the safety of all , he had to find a safe way to “allow 
vis i tors and mon i tor when they came, how many at a time, and keep track of every one in case we 
needed to trace them back later.” As a result of this chal lenge, the school pur chased a new sys tem 
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that oper ated with an iPad and was located at the entrance of the school. The vis i tor had to pro vide 
per sonal infor ma tion and the sys tem took a pho to graph of the vis i tor, allowing the school to keep 
a record of who was in the school, when, and for what pur pose. The revised vis i tor pol icy outlined 
the steps vis i tors had to take and instructed staff on how to set up the pro gram.

Additionally, to encour age edu cat ing in fam ily spirit, the lead er ship team cre ated a hotline for 
resources such as food, Chromebooks, hotspots, and addi tional resources in the com mu nity for 
fam i lies in need. Sam uel explained how, see ing a surge in fam i lies who were fac ing evic tion, the 
school also partnered with orga ni za tions so that fam i lies “could get help, advice, sup port and a 
roof above their heads.” Moreover, to pro mote and fos ter the com mu nity spirit and the spirit of 
hos pi tal ity, lead ers and teach ers deliv ered pies to each fam ily for Eas ter. The pie was accom pa nied 
by a hand writ ten note. Teachers and lead ers also put signs in stu dents’ yards that displayed pos i tive 
and bib li cal mes sages. Finally, the school orga nized vir tual events, such as dis cus sions, jam ming 
ses sions, and lec tures on var i ous top ics.

To honor the unique cir cum stances of each stu dent and fam ily, lead ers real ized that they needed 
to be more flex i ble with their atten dance pol i cies, what counted for ser vice hours, and their grad ing 
scales and struc ture. Additionally, because 70% of the stu dents received tuition assis tance and 
schol ar ship, James, Mark, and Sam uel cut costs where they could to add funds to the tuition assis
tance pro gram. Mark explained that they “adjusted cost struc tures to defer nonessen tial things.” As 
a result, school expen di tures were cut because no gar bage col lec tion ser vice was needed when the 
school went fully online for a few weeks. The team also decided to stop print ing their let ter head in 
color and used black and white ink instead. They sent their news let ter elec tron i cally and cre ated a 
recov ery grant pro gram to help fam i lies who were strug gling finan cially. Mark explained:

The school’s recov ery grant pro gram was announced in the sum mer of 2020, designed to 
pro vide shortterm relief to fam i lies whose income had been impacted by fur loughs, lay offs, 
or busi ness clos ing. The Board of Trustees approved the resources for the plan, and some of 
our ben e fac tors con trib uted to the recov ery grant pro gram. In all , more than 120 fam i lies 
received a recov ery grant dur ing the 2020–2021 school year. A typ i cal grant lasted for three 
months and cov ered 50% of the tuition due dur ing that time period, although we worked 
to cus tom ize the grant to meet the spe cific need of each fam ily. We con tin ued the pro gram 
for the 2021–2022 school year, and some fam i lies have sought a grant, but fewer than  
last year.

Moreover, the school cre ated a part ner ship with a local bank to give fam i lies in need loans that 
they could repay a year later, with flex i bil ity regard ing repay ment as needed. The lead ers also 
applied for numer ous grants and solicited their ben e fac tors, to ensure that stu dents “could get back 
in the school.”
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Sam uel spoke about addi tional chal lenges pertaining to the health and wellbeing of the adults 
in the school. He admit ted that all  the adults in the build ing were fatigued and burned out, mak ing 
it more dif  cult to lead in fam ily spirit. While agree ing that the health, eco nomic, and racial ten
sions strength ened the com mu nity, he noted the impor tance of fos ter ing the social and emo tional 
health of his staff, teach ers, par ents, and col leagues. He shared,

I think it has been hard for all  of us to find a bal ance between work and our per sonal lives. 
For me, I model and set bound aries and my time at home with my fam ily is key and so is my 
time in pray ers. I now start the day in prayer.

Other lead ers found bal ance by talking with friends or their ofce mates, exer cis ing, and spend ing 
time in nature.

Despite these chal lenges, Sam uel stated that he and his col leagues were resil ient, “thanks to our 
Mar i an ist val ues and trusting each other and hav ing con fi dence in each other, believ ing and enacting 
the fam ily spirit.” Sam uel shared that he learned to let go and to give “space to oth ers to do their job.” 
Mary and John noted the power of the fam ily spirit through team work. Mary stated, “The school 
com mu nity was always there—teach ers and col leagues in the lead er ship team were always happy to 
help, sup port.” Finally, the lead ers all  indi cated the impor tance of tech nol ogy in edu cat ing in fam ily 
spirit and find ing ways to lever age the use of tech nol ogy in class, for ser vice and min is try activ i ties, 
and com mu ni ca tion. Leaders explained that post pan demic, they wanted to keep on using Google 
Docs as a way to com mu ni cate with each other and receive feed back: a new prac tice for these lead ers. 
They also wanted to keep the vir tual meet ing options for par ents, com mu nity mem bers, alumni, and 
ben e fac tors who pre fer that modal ity. Leaders rec og nized the increas ing need to pro vide pro fes sional 
learn ing on socioemotional health for stu dents and adults alike. Leaders also intended to keep the 
cur rent hygiene prac tices, as well as the new sys tem for vis i tors. Finally, teach ers and lead ers saw value 
in the morn ing cir cles to engage stu dents on var i ous top ics and fos ter the fam ily spirit.

Educating for Formation in Faith
The COVID19 pan demic also gave these lead ers an oppor tu nity to rethink how to edu cate 

for for ma tion in faith. Mary explained that her team had to reimag ine what edu cat ing for for ma
tion in faith looked like vir tu ally. She spoke about her chal lenges to plan masses, the eighth grade 
grad u a tion, spir i tual retreats, and the ser vice activ i ties that stu dents typ i cally do in the com mu nity. 
Mary said,

It was so hard to find ways to con tinue forming our stu dents in faith at first because we had 
some stu dents online and some in per son but also because we were used to doing every thing 
in per son. I felt lost and quite inad e quate in my role for a while.
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To help her self, Mary “sought the advice and sup port of col leagues in sim i lar posi tions across other 
reli gious insti tu tions.” She asserted that these net works helped her and gave her the con fi dence to 
adapt and respond to the need to change how the school edu cated for for ma tion in faith. Mary 
orga nized vir tual masses and masses and prayer ser vices that took place in the out door sta dium. 
Mary recalled:

We had a won der ful turn out for our Rosary prayer in the sta dium. I was sur prised and 
received very pos i tive feed back from the com mu nity. It was so suc cess ful that I think 
we may do it that way again in the future rather than in our church or maybe we can 
do both.

Prayers were also conducted by stu dents and teach ers or lead ers using the school’s pub lic 
address (PA) sys tem. Retreats were either conducted vir tu ally or were one day long instead of the 
tra di tional twoday gath er ing. Mary always sought feed back from stu dents, teach ers, par ents, and 
lead ers afer each activ ity to eval u ate the offer ings. For the ser vice activ i ties stu dents needed to 
per form, she orga nized for stu dents to serve the com mu nity with out being in per son. Students 
were asked to make gifs for older adults, includ ing placemats and book marks. Mary also struc tured 
activ i ties in which stu dents connected vir tu ally with peo ple with disabilities, to encour age them 
through their height ened iso la tion due to the pan demic. Additionally, stu dents cre ated vid eos for 
youn ger chil dren in the com mu nity through a part ner ship Mary lev er aged. In other words, stu
dents were  able to per form acts of ser vice vir tu ally and be edu cated for for ma tion in faith, thanks 
to Mary’s flex i ble, adap tive, and cre a tive lead er ship. Mary explained that, post pan demic, she will 
con tinue to send sur veys reg u larly and might con sider keep ing cer tain prac tices that they offered 
dur ing the pan demic, such as pray ers on the PA sys tem, offer ing vir tual options for retreats, and 
record ing the prayer ser vices to make them avail  able to the entire school com mu nity by adding 
them to the school’s website.

As shown above, the six school lead ers in this study faced numer ous chal lenges to edu cate for 
adap ta tion and change, in fam ily spirit, and for for ma tion in faith dur ing the pan demic. Neverthe
less, they were  able to stay true to their mis sion and sus tain these Mar i an ist char ac ter is tics.

Limitations

This study was lim ited to the expe ri ences of six Mar i an ist high school lead ers within in an 
urban dis trict in the Midwestern United States. Although the find ings are not gen er al iz able to 
other lead ers and con texts, the author believes that this study pro vi des a road map for other stud ies 
to be conducted across Mar i an ist and faithbased schools and lev els.
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Discussion, Implications, and Conclusion

Findings indi cate that the six lay Mar i an ist lead ers in this study were confronted with chal lenges 
concerning the access to and use of tech nol ogy, which other pub lic and char ter school lead ers 
also expe ri enced. These find ings con cur with Story and Slavin (2020) and Blackman (2021), who 
afrm that lack of access to devices such as tab lets and WiFi was the prin ci pal bar rier dur ing the 
pan demic for stu dents who were eco nom i cally mar gin al ized. Despite the tech no log i cal chal lenges 
online learn ing presented, the Mar i an ist lead ers real ized that tech nol ogy had an impor tant role 
to play in edu ca tion and decided to keep cer tain com po nents of online learn ing mov ing for ward. 
This find ing is in agree ment with Fullan (2013), who claims that tech nol ogy has the poten tial to 
accel er ate teach ing and learn ing and pre pare stu dents for a global world.

Additional dif  cul ties pertaining to the socioemotional health of teach ers, stu dents, and 
 par ents were also expe ri enced by school lead ers across school types, as online learn ing caused 
edu ca tors and stu dents to feel iso lated and added pres sure to the par ents’ lives. This find ing is 
supported by stud ies conducted in var i ous pub lic schools within the United States and New 
Zealand, which sug gest that online learn ing dur ing the pan demic had neg a tive con se quences on 
the emo tional wellbeing of numer ous stu dents and par ents (Koehn, 2020; Kerrissey & Edmonson, 
2020; Thornton, 2021).

The lead ers in this study had expe ri enced sev eral cri ses prior to the pan demic. As a result, they 
were knowl edge able on cri sis lead er ship and were  able to fol low the steps outlined by Smith and 
Riley (2012). They obtained reli able facts, implemented rel e vant con tin gency plans, and made 
deci sions quickly. They showed gen u ine con cern for the wel fare of oth ers, and they com mu ni cated 
clearly and reg u larly to limit con fu sion, stories, and mis in for ma tion. However, these lead ers faced 
addi tional and unique chal lenges pertaining to the Mar i an ist char ac ter is tics of edu cat ing for 
adap ta tion and change, in fam ily spirit, and for for ma tion in faith. As noted ear lier, lead ers are 
respon si ble for cre at ing, alter ing, and implementing the mis sion of their orga ni za tion. In this study, 
the six lead ers were mis sioncen tered, as they adapted their prac tices to main tain the Mar i an ist 
char ac ter is tics by adopting a com mu nity approach to edu ca tion, being inno va tive, cre at ing small 
lead er ship teams, and con tin u ously praying for each other and for dis cern ment.

Specifically, to edu cate for adap ta tion and change and in fam ily spirit, the lead ers ini ti ated a 
morn ing cir cle time with stu dents and teach ers so that every one could ben e fit from a safe space 
in which to share their feel ings and be heard. The lead ers also cre ated a hotline for resources such 
as food, Chromebooks, hotspots, and other avail  able resources in the com mu nity. They altered 
their expenses to allo cate more funds to sup port stu dents who needed finan cial help. In addi tion, 
the lead ers partnered with com mu nity orga ni za tions to pro vide lowinter est loans that fam i lies 
could pay back a year later; they also partnered with com mu nity orga ni za tions to offer hous ing
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related resources. Finally, they altered some of their pol i cies related to atten dance, grad ing, and 
 com mu nity ser vice. To pro mote and fos ter fam ily spirit, lead ers and teach ers found var i ous ways 
to main tain a sense of com mu nity. The school also orga nized vir tual events such as dis cus sions, 
 jam ming ses sions, and lec tures on var i ous top ics. To con tinue edu cat ing for for ma tion in faith, 
teach ers and lead ers put signs in stu dents’ yards that displayed pos i tive and bib li cal mes sages. They 
also used vir tual plat forms to hold masses and prayer ser vices and mod i fied the ser vice require
ments for their stu dents.

As edu ca tors con tinue to con tend with COVID19, this study adds to the Mar i an ist and cri sis 
lead er ship bod ies of lit er a ture. It also pro vi des a road map to Cath o lic school lead ers, as it offers 
school lead ers ideas and sug ges tions on how to uphold their orga ni za tional val ues and mis sion 
 dur ing a pan demic. Although this study took place in a Mar i an ist school and within the  
COVID19 cri sis, the researcher believes that the find ings are rel e vant to edu ca tional lead ers in 
var i ous faithbased insti tu tions and are appli ca ble to other types of cri ses, as well. A com mu nity 
approach to edu ca tion, for exam ple, should be the norm, not the excep tion: Creating part ner ships 
within the school and the larger com mu nity and involv ing fam i lies in the school’s and stu dents’ 
lives should be any lead ers’ pri or i ties. Additionally, being cre a tive, adap tive, and resil ient are 
 nec es sary dis po si tions, because cri ses are unpre dict able and inev i ta ble, and stay ing true to the 
school mis sion in times of cri ses is chal leng ing.

Using var i ous meth od o log i cal approaches, larger sam ples, and var i ous data col lec tion instru
ments, addi tional stud ies could inves ti gate how other school lead ers and edu ca tors who work 
in faithbased schools across lev els, com mu ni ties, states, and countries served their stu dents and 
upheld their reli gious val ues and mis sion dur ing the pan demic.

To con clude, this study exam ined the expe ri ences of lay Mar i an ist lead ers dur ing the  
COVID19 pan demic. Findings indi cate that, dur ing the pan demic, lead ers were faced with 
chal lenges pertaining to receiv ing an excess of infor ma tion, fac ing equity in accessing and using 
tech nol ogy, serv ing stu dents with var i ous learn ing needs, and attend ing to the socioemotional 
health of stu dents, teach ers, and par ents. Despite these dif  cul ties, the lead ers were com mit ted 
to sus tain ing their mis sion and enacting the Mar i an ist char ac ter is tics of edu cat ing for change and 
adap ta tion, in fam ily spirit, and for for ma tion in faith. This study is sig nifi  cant because it pro vi des 
unique per spec tives on how lead ers of a Mar i an ist urban high school were  able to advance their 
mis sion dur ing a global health pan demic. This study also adds to the cri sis and Mar i an ist lead er ship 
bod ies of lit er a ture.
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