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Introduction

Science education needs to be more egalitarian to address anti-intellec-
tualism, gender discrimination, and globalization effectively. The conviction 
that science is a theoretical system for explaining nature is not unbreakable. 
Anti-science happens all over the world (Thorp, 2019). Every anti-science adult 
means there was a minor who wandered out of science in the past. As a result 
of academic failure, many disadvantaged students do not believe that science 
is relevant to them (Next Generation Science Standards, 2013, p. 29). But the 
responsibility does not lie with them (McGee & Martin, 2011). Traditionally, 
the education system has tended to ignore the potential of disadvantaged 
students (such as immigrants, people of color, and children from low-income 
families) to learn science (Next Generation Science Standards, 2013, p. 26). 
Sadly, disadvantaged students seem to accept this identity (Kang, 2022). Only 
by significantly raising the academic achievement of disadvantaged groups 
in science can the number of pessimists and even opponents of science in 
our future society be reduced. Science education also neglects to be fair to 
women (Russell, 2020; Ten Hagen et al., 2022). If this situation continues, it 
will be difficult for science and the scientific community to avoid its adverse 
effects (Next Generation Science Standards, 2013, pp. 26-28; Russell, 2020). 
Furthermore, the accelerated process of globalization has led to a greater 
demand for highly skilled labor in society. When society has reached its limits 
in tapping the human resources of its advantaged groups, it has to turn to 
train disadvantaged groups to become skilled STEM laborers (Next Genera-
tion Science Standards, 2013, p. 26; Philip & Azevedo, 2017).

Ethics demands science education to increase equality. Science educa-
tion is designed according to the stereotype of serving the academic elite 
(McGee & Martin, 2011; McNutt, 2020). Even the science museum, a place 
for science education outside of school, reflects the cultural practices of the 
middle class (Feinstein, 2017). As a result, science education is one of the 
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causes of the growing inequality gap between people (McNutt, 2020). Some science education systems are “am-
blyopic” and do not see disadvantaged students. In such a system, education breaks away from its goal of serving all 
students and becomes subordinate to efficiency. Science education that is “indifferent to disadvantaged students” 
sets the stage for academic failure and discrimination. Even if we attribute the inequality in science education to 
the past, we cannot deny that the time has come to address it (Philip & Azevedo, 2017).

Inequality in science education extinguishes capital-disadvantaged students’ hopes of success. In the United 
States, blacks, indigenous, and people of color are disadvantaged groups (BIPOCs, McNutt, 2020). In China, they are 
farmers and people who have migrated to the cities to work as casual laborers. Children with inferior and superior 
family capital typically live in different communities and attend diverse schools, as if fated to follow different life 
paths (Barabino, 2020). The lack of interest in science is the rebellion of disadvantaged students against an unequal 
education. There is a growing voice in the science community that the time has come for science education to 
change its systematic discrimination against capital-disadvantaged students (Barabino, 2020; McNutt, 2020; Next 
Generation Science Standards, 2013, pp. 25-29; Russell, 2020; Thorp, 2019). In the United States, some science 
teachers have changed their teaching practices. They have advanced educational equality by integrating science 
practice with the culture of people of color (Kang, 2022; Shea & Sandoval, 2020). It reflects an improved climate of 
educational equality on a small scale (in one disadvantaged school or several poor communities). Equality in science 
education means a lot to individuals and society. Only when science education is equal will disadvantaged students 
give up slacking off. It is then that academic success will not be the exclusive honor of capital-advantaged students.

Literature Review  

Educational equity and social justice

The notion of equity is the product of the concept of justice. Justice is a pluralistic concept in political phi-
losophy, and the utilitarian, liberal, and neoliberal views of justice impact people’s opinions on educational equity. 
A person with a utilitarian view of justice believes that maximizing educational productivity is educational equity 
(L. C. Li & Wang, 2014). A liberal justice advocate believes that educational equity means the most disadvantaged 
students benefit the most (Rawls, 2005, p. 80, first published in 1971). A neo-liberal justice advocate believes 
that free competition between schools and students’ free choice of schools is educational equity (Bifulco & Ladd, 
2006). People live together, so diverse views of educational equity coexist and are reflected as a social reality. In 
Estonia, for example, the nation’s implementation of free education and the allocation of financial subsidies to the 
poorest students is what liberals see as fair (Lees, 2016). The country also opens private schools, which account for 
10% of the total schools, and allows students to receive paid education (Lees, 2016), which is equity in the eyes of 
neo-liberalism. China’s pursuit of high performance in science education has set a group of high-quality schools 
apart from the competition. Mainland China was the only education system where students scored at level four 
in science on the 2018 Program for International Student Assessment (PISA) test. It outperformed second-placed 
Singapore in science by 39 points (Schleicher, 2019). From a utilitarian perspective, this is educational equity. In 
recent years, China has allocated central financial funds to fill the gap in rural education funds in various provinces 
(State Council, 2012). The purpose of this measure is to compensate capital-disadvantaged students. It reflects 
a liberal view of justice and suggests that Chinese society has changed its monolithic utilitarian perspective on 
the issue of educational equity. In summary, the notion of equity stems from the concept of justice, and multiple 
understandings of justice can coexist and influence societal and individual beliefs about educational equity.

Meeting quality and equality in education is equity

Equality is the basis of equity. Equality is a collective and objective concept, while equity is an individual and 
subjective concept (Volckmar, 2019). Equality is a quantifiable, rational judgment that implies equal treatment for 
all (Clarke, 2014; Volckmar, 2019). Educators follow two routes to refine the definition of equality. One is to define 
three types of equality from the perspective of political philosophy. Equality of opportunity refers to the equal 
rights granted by law to everyone to access primary, secondary, and higher education (Espinoza, 2007). “Equality 
on average across social groups” refers to the balanced distribution of educational resources among different so-
cial groups (Espinoza, 2007; Volckmar, 2019). “Equality for all” means that each person receives equal educational 
resources (Carlson, 1983). Thus, equal distribution of educational resources for all students (e.g., the same amount 
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of money per student for education) is equality for all (Allbright et al., 2019; L. C. Li & Wang, 2014). The definition 
of equality from a political philosophy perspective has a distinctly equal distribution character. It emphasizes that 
people are treated identically when accessing educational opportunities and resources. The second is to define 
three types of equality based on a person’s school experience. These include equality of opportunity, equality of 
process, and equality of outcome. The nation has enacted laws or educational policies to decrease gaps among 
people in terms of educational opportunities, curriculum learning, and learning outcomes. The definition of equality 
of opportunity is similar to the previous one. It is educational opportunity equality for students from low-income 
families to attend the same school as advantaged students, as well as for students of different races and ethnicities 
to enter the same school without social segregation (Dayton & Dupre, 2004). The teachers’ love and guidance for 
students do not vary according to their performance, family background, race, or ethnicity, which is the equality 
of the educational process (OECD, 2018, p. 9; Savage, 2013). Students achieve similar academic results regardless 
of gender, family capital, race, or ethnicity, indicating equality of educational outcomes (Zhao et al., 2012). The 
public can only perceive equity based on equality. In any case, there is no educational equity when the interests of 
the weak are compromised by severe inequality. For example, the lack of educational resources in schools, which 
makes students drop out or perform poorly, is an example of educational inequity caused by educational inequality 
(Castano et al., 2019; Cuesta & Madrigal, 2014; Gewirtz, 1998; M. Li et al., 2022). 

There may not necessarily be educational equity even with educational equality, for example, in contexts 
where all children receive poor-quality teaching. Policies that aim for equality can sometimes result in waste or 
resources that cannot meet the needs (Allbright et al., 2019). Scholars refer to this as the narrowness of equality 
(Rizvi & Lingard, 2010, p. 156). This condition can harm quality. The No Child Left Behind Act reflects a policy drift 
in the United States: a shift from equality to quality (Griffen, 2022). The reason for this shift is that economists 
believe that educational inequality can only be addressed by improving the quality of teaching (Griffen, 2022). 
Quality is a subordinate concept of educational effectiveness. Quality means that teachers teach effectively. It is 
difficult to have quality teaching when science teachers lack scientific knowledge and are afraid to teach science 
(Lamanauskas, 2022). It has an expanded connotation when quality is used as a subordinate concept to educational 
equity. The teaching is also of low quality when teachers only consider the needs of some students, leading to 
resistance from others (Martin, 2019; Webb & Radcliffe, 2016). Student performance in standardized tests is often 
viewed as a primary quality indicator (Gewirtz et al., 2021). Low-quality teaching is not in the interests of anyone 
and therefore is not equitable. Quality is, therefore, also the basis of equity. Equality and quality depend on each 
other to become educational equity.

Educational practice of balancing equality and quality

The difficulty of education practice is that equality and quality are often in conflict. Under the PISA shock, 
Australia publishes school results through the Myschool website to motivate weak schools to improve the quality 
of teaching (Loughland & Sriprakash, 2016). Finland and Sweden enhance school effectiveness by strengthening 
competition (Varjo et al., 2018). The Sage School District in California provides some schools with more material 
and human resources than others (Allbright et al., 2019). These measures favor quality but can undermine equality. 
There are winners and losers in the competition. The winning schools can raise the price of estates in neighbor-
ing communities and segregate disadvantaged students (Schleicher, 2019). That worsens educational equality. 
Currently, between the elitist tradition of education and equality, there is a voice that regards equality as the core 
value of educational equity (Nachbauer & Kyriakides, 2020; Van Damme & Bellens, 2017). However, it is worth being 
wary that practices conducive to equality may harm the quality of education. Japan and Korea have implemented 
teacher mobility systems that favor equality in education (Fu et al., 2015; OECD, 2018, p. 41). However, this system 
is almost exclusive to Japan and Korea. China praises its value of promoting equality but does not draw on this sys-
tem. It is because the instability of school human resources may be detrimental to its teaching quality. The practice 
of educational equity thus requires balancing equality and quality. It means neither harming quality for the sake 
of equality nor harming equality for the sake of quality. Estonia, for example, has a comprehensive school system 
and provides financial assistance to disadvantaged students to guarantee equality in education (Lees, 2016). At 
the same time, its curricula and examinations are of a high standard to reinforce the quality of education (Tucker, 
2015). Equality and quality are balanced, rather than sacrificing one for the other, thus advancing equity in educa-
tion. At this point, the academic performance of both disadvantaged and advantaged students improves, and the 
disadvantaged students’ performance improves even more.
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Research Problem  

Assessing equality in science education is difficult. The regression analysis has long been a typical data analysis 
method of determining equality in education (Nachbauer & Kyriakides, 2020). It uses a coefficient of determina-
tion (R-squared) to indicate the strength of the association between family capital and achievement. In the 2018 
PISA test, education systems with a coefficient of determination of less than 10% were considered equal, while 
greater than 15% indicated low equality (OECD, 2019, p. 60). However, there is a logical flaw in judging educational 
equality by the R-squared. 

There is a logical defect in using a decreasing coefficient of determination as an increase in educational equal-
ity. As shown in Figure 1, the oblique line is the best-fitting line. The left side of the horizontal axis is the area of 
capital disadvantage, and the right is the advantaged area. When all data points (each representing one student) 
fall on the fitted line, capital explains 100% of the variance of scores according to the principle of ordinary least 
squares (Lewis-Beck, 1980, p. 22).

Figure 1
Educational Equality Interpreted by the Coefficient of Determination

As shown in Figure 1, students moving from the fitting line to zones A or B can increase the unexplained 
deviation attributed to random error and reduce the strength of the capital-score connection (Mendenhall et al., 
2013, p. 498; Vittinghoff et al., 2012, p. 42). If one were to take the perspective of R-squared, one would argue that 
educational equality increases. However, there is a logical fallacy here. Only migration to Zone A increases equality 
in education as the achievement of capital-disadvantaged students rises. On the other hand, migration to Zone B 
decreases educational equality because the academic performance of capital-disadvantaged students decreases. 
As shown in Figure 1, the migration of students from the fitting line to area C can also reduce the strength of the 
capital-score connection. However, as the achievement gap between students with superior and inferior family 
capital increases, it is also an example of reduced educational equality. In conclusion, there are logical flaws in us-
ing a decreasing R-squared as evidence of increased educational equality.

There is a logical defect in using an increasing coefficient of determination as educational equality reduction. 
For example, when students move from Zone B back to the fitting line, the economically disadvantaged students 
narrow the achievement gap with the advantaged students. Educational equality is increasing rather than decreas-
ing. In addition, several scenarios can cause biased estimates of the coefficient of determination. These include that 
residuals do not comply with independence, normality, and homoscedasticity; multicollinearity among predictors; 
and missing key predictors from the regression equation (George & Mallery, 2020, pp. 193-220; Lewis-Beck, 1980). 
Given the shortcomings of the coefficient of determination, it is necessary to propose new data analysis methods 
to analyze educational equality issues.

TYPES OF QUALITY AND EQUAL SCIENCE EDUCATION SYSTEMS AND THE DEVELOPMENT OF 
EQUALITY IN EDUCATION 
(pp. 439-453)

https://doi.org/10.33225/jbse/23.22.439



443

Journal of Baltic Science Education, Vol. 22, No. 3, 2023

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

Research Focus

The study focused on assessing equality in science education. According to the regression analysis, Finland 
does not rank ideal in science education equality (R2 = .105, see Table II.B1.2.4, OECD, 2020a). If this is the case, it 
would suggest that the “quality” pole of education has oppressed the “equality” pole, resulting in a regression in 
equality. For Finland, it is time to consider how to reconcile quality and equality. For other countries, it matters to 
find new learning objectives to guide the development of their science education.

The study focused on the types of equitable science education systems. Quality and equality are educational 
equity. Equity in science education has been achieved in some developed countries or economies. Traditionally, 
science education has been studied using variable-centered data analysis methods such as regression analysis. 
This approach sees the connections between variables but not the “people.” That makes events a black box. People 
know that there is an equitable science education system but do not know how it is formed. To analyze the types 
of equality in equity science education systems with a new person-centered data analysis method is to expose 
the structure of the “black box.”

Theoretical Perspective, Research Aim, and Research Questions

The difference principle is a theoretical perspective for analyzing issues of educational equity. Equality and 
justice are the core concepts in understanding the difference principle. Rawls (2005) used the example of “dividing 
a cake” to demonstrate how egalitarian distribution can be accomplished (p. 85). Even under a system of equal 
distribution of educational resources, advantaged students still gradually widen the performance gap between 
them and disadvantaged students. Rawls (2005) called this phenomenon the negative marginal contribution of 
the advantaged group to the disadvantaged group (p. 79). For the sake of justice, the education system should 
avoid this phenomenon. Rawls has proposed the difference principle to address this issue. This principle requires 
society to take measures to benefit the least advantaged groups the greatest (Rawls, 2005, p. 83). This study be-
lieved that the difference principle guided the practice of science education systems in raising the achievement 
of disadvantaged students.

This study aimed to open the black box of an equitable science education system. It was a two-step process. 
The first step was to know the pathway from low equality to equality; the second was to find out how equality is 
improved. Quality and equality are the reform goals of science education in all countries. The significance of open-
ing the “black box” is to point out the way for science education in various countries to reach its goal.

The research questions were:
1.  What educational outcomes have students with different family capital achieved in a quality but low-

equality science education system?
2.  What types of equality were present in equitable science education systems?
3.  What were the differences in the probability of academic success in science between various student 

groups in the above two kinds of science education systems?
The answers to the above questions give clues to the path from low equality to equality and the continuous 

improvement of equality.

Research Methodology 

General Background

The documentary method was used. Data were collected by the PISA 2018 project team. The PISA test con-
cerns the well-being of students. It surveyed secondary school students’ family capital through questionnaires 
while measuring their reading, mathematics, and science performance with cognitive items. Student achievement 
reflects the quality of a school and can also indicate whether educational policies support the improvement of 
school effectiveness (OECD, 2020b, p. 39). From the fourth test in 2009 to the seventh test in 2018, the PISA project 
team has released several volumes of reports after each test. The analytical contents of volumes one and two are 
fixed. Volume one analyzes the quality of education in each country or economy based on student achievement. 
The second volume assesses the equity of education systems based on the connection between student family 
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capital and achievement. Participants were anonymized, and their family capital and achievement were recorded 
in the student data set (OECD, 2020c).

Six science education systems with quality but low equality appeared in the 2018 PISA test. They were the 
control group, and their R-squared ranges between .159 and .201 (see Table II.B1.2.4, OECD, 2020a). Analyzing the 
educational outcomes of capital-disadvantaged and advantaged students in such systems opened the systems’ black 
box. Nine systems with equality and quality in science education emerged from the 2018 PISA test. The strength of 
their family capital and science achievement connections (R-squared) ranged from .016 to .10 (see Table II.B1.2.4, 
OECD, 2020a). It provided a rich sample pool of equitable science education systems. The significant variation in 
R-squared predicted that students in these systems received different types of equality. The discovery of various 
forms of equity in science education gave an idea of how equality has increased. These nine education systems 
were the experimental group. Comparing the equality status of the control group with that of the experimental 
group showed the path from low equality to equality. 

This study used the achievement matrix to assess educational equality. That is a person-centered data analysis 
method that focuses on “Whose educational benefits are guaranteed?” The indicator used in the regression analysis 
to evaluate equality is the coefficient of determination, whereas the statistics used in the achievement matrix are 
relative error and conditional probability. 

 Disadvantaged, most disadvantaged, and successful students had different meanings in the following text. 
This study defined groups with family capital below the median as “disadvantaged students.” The opposite was 
true for “advantaged students.” Groups with family capital below the lower quartile were the most disadvantaged 
students, while students whose family capital was above the upper quartile were the most advantaged. Students 
with scores above the upper quartile were called “success students.” These students are the primary source of the 
nation’s future STEM workforce (Tai et al., 2006).

The Achievement Matrix

The achievement matrix used family capital as a row variable and academic achievement as a column variable. 
Students were divided into four levels according to their family capital. Students in each family capital level were 
then divided into four grades according to academic achievement to obtain the number of students in each element.

Where n11 represented the number of students whose family capital and academic performance were both 
below the 25% percentage level, n12 represented the number of students whose family capital was below the 25% 
percentage level and whose academic performance was between the 25% and 50% percentage levels, and so on 
with the other elements. The upper eight elements represented disadvantaged students, whereas the bottom 
eight represented advantaged ones.

The achievement matrix analysis technique is designed based on the concept of a veil of ignorance (Rawls, 
2005, pp. 136-141). Behind a veil of ignorance, nature does not perceive any difference between high and low 
family capital. Students at a particular family capital level are assigned equally to the four cells in the row of that 
family capital level in the achievement matrix. Setting the total number of students at N gives an expectation of 
.0625N for each element.

The Relative Error

This study defined students on the diagonal as regular students, reflecting the degree of consistency between 
family capital and achievement. Elements n11 and n22 also represented disadvantaged students. The other identity 
for individuals in elements n33 and n44 was that of advantaged students. The relative error for regular students was 
the absolute value of the actual number of regular students minus the expected number, divided by the expected 
number. Since inequality existed in every education system, this difference (the numerator part of the relative error 
formula) was always positive.
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In the case of the most disadvantaged students, those in elements n12, n13, and n14 achieved academic achieve-
ment grades that exceeded their family capital levels. The same was true for students in n23 and n24. The area in 
which n11, n21, and n22 were located was in the low-score area. If education were completely unequal, disadvantaged 
students would be grouped in this partition. The elements n12, n13, n14, n23, and n24 represented students who mi-
grated from the low-score division. The more students in these five elements, the better the educational benefits 
for disadvantaged students. The relative error for disadvantaged students was the absolute value of the actual 
value of these five elements minus their expected value, divided by the expected value. This difference has always 
been a negative number. Due to educational inequality, the actual number of students in elements n12, n13, n14, n23, 
and n24 was always less than the expected number.

For advantaged students, elements n33, n34, and n44 were located in the high-score area. If education were 
completely unequal, they would all be in this section. Elements n31, n32, n41, n42, and n43 represented students who 
migrated from the high-score division. The more students there were in these five elements, the smaller the per-
formance gap between them and the disadvantaged. The relative error for advantaged students was the absolute 
value of the difference between the actual value of these five elements and their expected value, divided by the 
expected value. This difference was always negative due to educational inequality.

The Conditional Probability

Students with various family capital had different odds of academic success in science. The probability of 
achieving level 4 in science when family capital was at level 1 (P [score = 4 | capital = 1]) represented the friendli-
ness of science education to the most disadvantaged students. Similarly, P [score = 4 | capital = 4] demonstrated 
how science education could benefit the most advantaged students. The closer P [score = 4 | capital = 4] and P 
[score = 4 | capital = 1] were, the better the educational equality. 

Person-centered

The achievement matrix sees people. Each student had a fixed position in the matrix based on their family 
capital and scores. Relative errors and conditional probabilities measure educational outcomes. For example, the 
decreasing relative errors for disadvantaged and advantaged students indicated that the achievement gap had 
narrowed. Conditional probabilities determined the degree of educational equality by analyzing the difference in 
the chances of academic success between disadvantaged and advantaged students. 

Relative error is the primary indicator of educational equality. It was calculated with all the information in 
the achievement matrix. The conditional probability was only related to the elements of the fourth column of the 
matrix. The conditional probability is a secondary indicator of education equality, and its significance is to explain 
the original family capital structure of the country’s future STEM workforce.

Sample

The experimental group samples were from quality and equal education systems. Based on the PISA criteria, 
a score above the average of OECD countries was considered good quality, and a coefficient of determination 
below 10% was considered equality in education (OECD, 2019, p. 60). In the 2018 test, Australia, Canada, Estonia, 
Hong Kong (China), Japan, Korea, Latvia, Macao (China), and Norway met the criteria (see Table II.B1.2.4, OECD, 
2020a; Schleicher, 2019). These nine systems are the objective references for science education. PISA has defined 
a coefficient of determination of 15% or more as low equality in education (OECD, 2019, p. 60). The control group 
samples were from six science education systems with good quality but lower equality. They were Belgium, the 
Czech Republic, France, Germany, Portugal, and Switzerland (see Table II.B1.2.4, OECD, 2020a; Schleicher, 2019). 

Measurement and Procedures

The achievement matrix was created using two variables: family capital and science scores. Science scores were 
divided into eight levels, from below 261 to above 708; students achieving a score of 633.33 or above were called 
top performers in science (OECD, 2019, p. 152; Schleicher, 2019). The PISA test has used family assets to represent 
economic capital, parents’ occupational status to describe social capital, and parents’ educational status to indicate 
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cultural capital to obtain the student’s family capital (OECD, 2020d). This variable was standardized and named an 
index of economic, social, and cultural status (abbreviated as ESCS; OECD, 2020d). The student data set recorded 
the ESCS and science scores of the participants (OECD, 2020c). The ESCS had missing values, and the score had no 
missing values. Records with missing values were removed, then the analysis procedure was performed.

The analysis process was divided into two steps. The first was to calculate the relative error based on the 
achievement matrix. Descriptive statistics were performed using SPSS 25 to obtain three quartile values for ESCS 
and scores. Then the data was saved in spreadsheet format. The SUMPRODUCT() function in the spreadsheet 
returned the number of students in elements n11~n44. Three types of relative errors were calculated according to 
the previous definition. The second step was to derive the joint probability based on the achievement matrix and 
then calculate the conditional probability. There were sixteen conditional probabilities in total. This study was con-
cerned with four conditional probabilities representing academic success in science. The probability that ESCS = 1 
occurred simultaneously with score = 4 was calculated from the value of element n14. The marginal probability of 
ESCS = 1 was .25. P [score = 4 | ESCS = 1] was obtained by dividing the joint probability by the marginal probability. 
The process for calculating the other three conditional probabilities was the same. P [score = 4 | ESCS = 1] and P 
[score = 4 | ESCS = 2] are significant for society. They indicate whether the nation’s intention to train disadvantaged 
groups to become skilled STEM workers is likely to be realized. 

Data Analysis
 
As shown in Table 1, the sample has good data quality. The percentage of missing data ranged from .24% to 

14.58%. Samples with more than 5% missing data were Germany (14.58%), Australia (10.06%), Canada (5.13%), 
and Portugal (5.06%). Samples with no more than 15% missing data do not cause significant bias in the analysis 
results (Creswell, 2014, p. 202). Top performers and standard deviations were calculated using the original dataset. 
There were four samples where top performers accounted for more than 10% of the total. They were Japan, Macao 
(China), Estonia, and Korea. These four countries or economies occupied the top four positions in the PISA science 
performance ranking among the fifteen samples (Schleicher, 2019). The quartiles in Table 1 are calculated after 
deleting the missing values.

Table 1
Sample Size of Participating Countries or Economies and Descriptive Statistics for ESCS and Science Scores

Countries/ 
economics

Sample size Percentiles_ESCS Percentiles_Score
Top per-

formers % SD
Valid Missing 25 50 75 25 50 75

Belgium 8312 163 -.562 .188 .842 436.8 511.2 572.5 7.0 93.6

Czech Republic 6911 108 -.746 -.162 .626 447.2 516.5 583.1 9.5 92.8

France 6176 132 -.696 -.025 .629 416.8 492.3 557.6 5.1 94.7

Germany 4656 795 -.798 -.036 .719 444.2 519.7 586.3 8.9 98.6

Portugal 5632 300 -1.27 -.381 .671 429.1 495.2 557.2 4.0 86.7

Switzerland 5705 117 -.597 .048 .743 430.3 497.3 562.4 6.2 90.6

Australia 12813 1460 -.302 .441 1.03 435.5 509.1 575.1 8.3 95.2

Canada 21490 1163 -.192 .479 .996 447.7 512.4 575.5 8.0 89.5

Estonia 5202 114 -.502 .144 .744 473.3 532.7 587.2 11.2 82.6

Hong Kong (China) 5839 198 -1.24 -.579 .212 469.8 527.1 575.6 5.5 78.9

Japan 6055 54 -.620 -.071 .437 468.1 534.7 593.9 11.8 87.5

Korea 6626 24 -.445 .156 .651 458.7 527.3 586.9 10.6 91.9

Latvia 5187 116 -.666 .056 .659 432.3 486.9 540.5 2.0 77.1

Macao (China) 3766 9 -1.17 -.571 .162 494.2 548.6 598.6 11.6 77.3

Norway 5612 201 .028 .666 1.11 428.1 496.1 558.9 5.3 93.2
Note. SD = the standard deviation of science scores.
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Research Results 

 Science Education Systems with Low Equality

Six samples from the control group fell into this category. Table 2 gives information on the three types of 
relative errors for the fifteen samples. The characteristics of the low-equality education system were that the rela-
tive error for advantaged and disadvantaged students exceeded 19%, and the relative error for regular students 
approached or exceeded 50%. The reason was that the values of elements n11 and n44 were particularly large. The 
scores of the most disadvantaged students concentrated in the region of the lower quartile, and the scores of 
the most advantaged students fell into the upper quartile area. In the French sample, for example, n11 = 752 and 
n44 = 768. The value of element n11 was 1.95 times its expected value, and for element n44, this ratio was 1.99. The 
amounts of elements n22 and n33 were close to their expected values. The values were 1.22 times and 1.21 times 
the expected values, respectively. Portugal, Switzerland, and Germany decreased three types of relative errors. In 
Portugal, for example, the values of elements n11, n22, n33, and n44 were 1.71, 1.17, 1.16, and 1.89 times the expected 
values, respectively. The decrease in the number of students in elements n11, n22, n33, and n44, especially in n11, re-
duced educational inequality. 

Table 2 
Four Types of Equality in Quality Science Education Systems 

Types Countries/ 
economics R2 % N

Disadvantaged 
students

Advantaged 
students Regular students

n1
Relative
error % n2

Relative
error % n3

Relative
error %

Low-equality

France 20.1 6176 1417 26.58 1419 26.48 2461 59.39

Belgium 20.0 8312 1964 24.39 1930 25.69 3228 55.34

Czech Republic 16.9 6911 1627 24.67 1637 24.20 2665 54.25

Germany 18.6 4656 1143 21.44 1145 21.31 1740 49.48

Switzerland 16.3 5705 1428 19.91 1400 21.47 2092 46.68

Portugal 15.9 5632 1414 19.66 1395 20.74 2086 48.15

Equal-start
Australia 10.0 12813 3304 17.48 3284 17.98 4422 38.06

Norway 8.9 5612 1498 14.58 1454 17.09 1878 33.86

Equal  
improvement

Estonia 7.2 5202 1376 15.36 1377 15.29 1697 30.49

Latvia 8.4 5187 1388 14.37 1374 15.23 1683 29.79

Canada 6.4 21490 5780 13.93 5665 15.64 7001 30.31

Korea 8.0 6626 1779 14.08 1763 14.86 2173 31.18

Japan 7.7 6055 1650 12.80 1619 14.44 1924 27.10

Egalitarian
Hong Kong (China) 5.7 5839 1650 9.58 1621 11.61 1836 25.77

Macao (China) 1.6 3766 1132 3.81 1117 4.92 1043 10.78
Note. R-squared is the explanatory power of ESCS on students’ science scores in that country or economy, as documented in the 
PISA 2018 results (see Table II.B1.2.4, OECD, 2020a). N is the total number of subjects who took the PISA 2018 test without miss-
ing ESCS values.

Elements n11 and n22 were in the low-score area, and n33 and n44 were in the high-score area. Therefore, a 
reduction in the relative errors for disadvantaged and advantaged students would usually reduce the number of 
students on the main diagonal and thus reduce the relative error for the regular student. However, an anomaly was 
found when comparing the Swiss and Portuguese samples. Portugal had lower relative errors for disadvantaged 
and advantaged students but a higher rather than lower relative error for regular students. That was due to the 
migration of students from element n34 to n33. In the Portuguese sample, the value of n34 was only .989 times the 
expected value (in general, the value of this element was significantly higher than the expected value).
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Three Types of Equality in Equitable Science Education Systems

The equal-start system was named because the education system started to help disadvantaged students instead 
of just chanting slogans. The significant reduction in the relative error for the regular student indicated a rapid decline 
in the numbers in elements n11 and n44. In Australia, for example, the values for n11 and n44 were 1.61 and 1.64 times 
the expected values, respectively.

The equal-improvement system was named because it further reduced the achievement gap between disad-
vantaged and advantaged students compared to the equal-start system. There were two ways to improve equality in 
the education system. Estonia and Canada each represented one. In Estonia, disadvantaged students moved to the 
high-score area, and advantaged students moved to the low-score zone in a balanced way. This approach led to a minor 
difference in the relative error for disadvantaged and advantaged students. In Canada, the number of disadvantaged 
students moving to the high-score area was higher than the number of advantaged students moving to the low-score 
area. This practice resulted in a lower relative error for disadvantaged students than for advantaged students.

The egalitarian system got its name because it achieved a high degree of educational equality that would not have 
been possible without the emphasis on equality. Such education systems paid much more attention to the educational 
benefits of disadvantaged students. In the Hong Kong (China) sample, element n11 was only 1.38 times its expected 
value. It was further reduced to 1.18 times in the Macao (China) sample. It led to a rapid increase in the number of 
disadvantaged students achieving science achievement levels that exceeded their family capital levels. However, there 
was also a further increase in advantaged students migrating from high to low-score areas in this education system.

The Probability of Academic Success in Science for Students with Different Family Capital

Table 3 shows the information on successful students in the science domain. It focused only on the four ele-
ments of the fourth column of the achievement matrix. Therefore, the analysis of equality in science education 
from Table 3 is a partial and one-sided perspective. But it can complement the information in Table 2. The transition 
from a low to a high equality type demonstrated a sustained increase in the probability of disadvantaged students’ 
success in science. In the low-equality type education system, the most advantaged students were five or more 
times more likely to succeed in science than the most disadvantaged students. In the Czech Republic, for example, 
only 6.48% of the most disadvantaged students scored in the upper quartile region, while nearly half of the most 
advantaged students’ scores were in the upper quartile region. Compared to the low-equality education system, 
the equal-start education system had an increase in P1 and a decrease in P4. It reduced the gap in academic success 
between the most disadvantaged and the most advantaged groups. In the equal-improvement system, the P1 value 
increased consistently and raised equality compared to the equal-start system. Japan was special. Although its P1 
value was comparable to the equal-start system, its P2 value was higher than the rest of the sample in the equal-
improvement education system. In the equal-improvement type system, there were approximately six advantaged 
students and three disadvantaged students for every nine successful students. In an egalitarian system, P1 and P2 
increased while P3 decreased. The gap between P1, P2, P3, and P4 was further reduced.

Table 3
The Conditional Probability of Success in Science for Secondary School Students with Different Family Capital across Countries/
Economics 

Types Countries/ 
economics

Conditional probabilities Ratios of conditional probabilities

P1 P2 P3 P4 P4/P1 P3/P1 P2/P1

Low-equality

Czech Republic .0648 .1700 .2888 .4756 7.340 4.457 2.623

France .0704 .1524 .2796 .4976 7.068 3.972 2.165

Belgium .0844 .1676 .2776 .4708 5.578 3.289 1.986

Germany .0860 .1856 .2724 .4560 5.302 3.167 2.158

Switzerland .0916 .1872 .2700 .4508 4.921 2.948 2.044

Portugal .0936 .1876 .2472 .4716 5.038 2.641 2.004
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Types Countries/ 
economics

Conditional probabilities Ratios of conditional probabilities

P1 P2 P3 P4 P4/P1 P3/P1 P2/P1

Equal-start
Australia .1240 .1832 .2820 .4108 3.313 2.274 1.477

Norway .1160 .2016 .2944 .3876 3.341 2.538 1.738

Equal  
improvement

Japan .1104 .2160 .3000 .3732 3.380 2.717 1.957

Estonia .1392 .1800 .2736 .4068 2.922 1.966 1.293

Latvia .1372 .1868 .2892 .3864 2.816 2.108 1.362

Canada .1368 .1916 .2936 .3779 2.762 2.146 1.401

Korea .1372 .1976 .2776 .3876 2.825 2.023 1.440

Egalitarian
Hong Kong (China) .1632 .2144 .2376 .3843 2.355 1.456 1.313

Macao (China) .1912 .2476 .2348 .3260 1.705 1.228 1.295
Note. P1 = P [score = 4 | ESCS = 1], P2 = P [score = 4 | ESCS = 2], P3 = P [score = 4 | ESCS = 3], P4 = P [score = 4 | ESCS = 4].

Discussion

The relative error is an indicator of equality in education. The coefficient of determination deals with the as-
sociation between variables (Nachbauer & Kyriakides, 2020; OECD, 2019). In contrast, the relative error is an indica-
tor related to the person. A decrease in the relative error for disadvantaged students meant that more students 
migrated from lower to higher-scoring areas. A reduction in relative error for advantaged students implied the 
opposite migration process. Thus, a decrease in the relative errors for advantaged and disadvantaged students 
indicated the mechanism by which the achievement gap between the two groups of students was reduced. When 
comparing the Czech Republic with Germany, the coefficient of determination showed that educational inequality 
was higher in Germany (OECD, 2020a). However, the relative errors for disadvantaged and advantaged students 
showed that educational inequality was higher in the Czech Republic than in Germany. 

The application of relative error is very flexible. For example, society may not consider that the migration of 
the most disadvantaged students to the n12 also represents an increase in educational equality. The score in the 
region between the lower quartile and the median may not help students’ future position in the labor market. 
In other words, students in elements n11 and n12 will be engaged in the same work. Only when students migrate 
to n13 and n14 can education equality be improved. At this time, the relative error for disadvantaged students can 
be calculated based on the four elements of n13, n14, n23, and n24. However, this study did not favor omitting n12 
to calculate the relative error for disadvantaged students. This approach was one-sided because it only looked 
at the issue of educational equality from the perspective of academic success. It deviated from the core concern 
of equality, “person.” It regarded the struggle and efforts of the most disadvantaged students in element n12 as 
insignificant. On the contrary, this study considered each student in elements n12, n13, and n14 as having the same 
significance and value for educational equality.

Conditional probability is a complementary indicator of equality in education. If equality in education must be 
assessed from the perspective of academic success, the indicator conditional probability can be used. In addition 
to being used as an indicator of education equality, it can also be used as an indicator of the national development 
index. The P1 values for the low-equality type systems were all less than .1, and the P4 were all greater than .45. By 
2024–2025 (six to seven years following 2018), only one in every eleven to fifteen new STEM workers will come from 
the most disadvantaged families. In an egalitarian education system, the situation will be much better. In Macao 
(China), between 2024 and 2025, for every five new STEM workers, approximately two will come from the most 
advantaged families and about one from each of the other three family capital levels. If disadvantaged students 
see no hope of achieving upward career mobility through science education, it can lead to many of them slacking 
off (McNutt, 2020; Next Generation Science Standards, 2013, p. 29). That would be detrimental to the country’s 
high-tech human resource building in a globalized community.

Countries or economies develop educational equity in the competition between equality and quality. Gener-
ally, in the contest between them, the elitist tradition of education makes the nation pay much more attention to 
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quality than equality (Pitman & Vidovich, 2012). This practice has resulted in a large academic gap between disad-
vantaged and advantaged students. In the control group, there was a close connection between students’ scores 
and their family capital. Students were gathered in the four elements on the diagonal of the achievement matrix. 
The most disadvantaged students were less likely to achieve academic achievement grades that exceeded their 
family capital levels. Rawls (2005) has argued that quality alone does not ensure equity in education (p. 71). He 
has proposed that education should guarantee the benefits of the most disadvantaged students (Rawls, 2005, p. 
80). Estonian secondary education balances equality and quality (Lees, 2016; Tucker, 2015). It has enabled Estonia 
to achieve equity in science education. A large number of students moved out of the elements on the diagonal, 
making the relative error for regular students in the Estonian sample about 30% smaller than that in France. The 
experimental group sample showed that the countries or economies valued equality in education. That was due 
to the full consideration of the political value of equality in promoting social cohesion.

In the experimental group, the disadvantaged students’ performance improved while the gap between them 
and the advantaged students was reduced. It may be argued that this was unfair to the advantaged students. How-
ever, according to Rawls’ principle of difference, advantaged students can benefit from improving disadvantaged 
students’ performance. That is because the disadvantaged students’ increased achievements prompt advantaged 
students to adjust their academic expectations and set higher achievement goals (Rawls, 2005, pp. 76-80). Higher 
goals motivated advantaged students to strive for better achievement. In this way, the academic competition be-
tween disadvantaged and advantaged students ensured equality and promoted quality at a higher level. Students 
in Macao (China), Estonia, Japan, and Korea achieved outstanding science performances in an equal climate. They 
were examples of “increased equality benefiting both disadvantaged and advantaged students.”

 
Conclusions and Implications

The key measure to improve educational equality was to ensure the educational benefits of the most disadvan-
taged students. In the low-equality education system, the number of students in element n11 reached approximately 
two times its expected value. In the experimental group, the value gradually decreased to about 1.2 from the equal-
start type to the egalitarian type system. In the low-equality system, the number of students in element n22 was 
approximately 1.2 times its expected value. There is not much room for that figure to fall. Thus, Rawls’ profound gaze 
had penetrated the crux of the problem of equality in education half a century earlier. When educational practice 
aims to ensure the educational benefits of the most disadvantaged students, it can promote educational equality.

The findings exposed the path toward developing equality in a quality science education system. Moving from 
a low-equality type to an equal-start type system required a substantial reduction in the relative error for the regular 
student. It implied a rapid decrease in the number of students in elements n11 and n44 on the main diagonal. This 
measure mitigated the consistency between family capital and achievement. The path to high equality in an equitable 
science education system was paved by disadvantaged students continuously narrowing the academic achievement 
gap with advantaged students. The advantaged students previously held a great achievement advantage over the 
disadvantaged students. This great advantage is unfair. It is an anomaly that derives from the family capital. Impro-
ving equality meant substantially improving the academic performance of disadvantaged students without causing 
a regression in the performance of advantaged students. That narrowed the huge advantage held by advantaged 
students without compromising their educational gains. Macao (China), Estonia, Japan, and Korea were examples of 
such education systems. 

There were three types of equitable science education systems, which were the objective reference for science 
education across countries. The relative errors for disadvantaged and advantaged students in the equal-start system 
were between 16% and 19%. The two kinds of relative errors between 12% and 16% were equal-improvement type, 
and those below 12% were egalitarian type. In addition, in quality but low-equality education systems, these rela-
tive errors were more than 19%. This study did not analyze countries or economies with a determination coefficient 
between 10% and 15% in the PISA test. These education systems can be classified as low-equality or equal-start type 
based on their relative errors. 

The study has several implications. First, new indicators have been constructed to assess equality in education. 
Relative errors make a more precise distinction between levels of equality. Second, since the least advantaged stu-
dents gather in the lowest-scoring areas, they need external help more urgently than any other group. The education 
benefits of the most disadvantaged are well guaranteed in quality and equal science education systems. It provides 
evidence that Rawls’ difference principle has guided the practice of developing equality in education systems. Third, 
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the reward is substantial for the nation to devote additional financial resources to developing educational equality. 
Increased equality in education will lead to the emergence of many people with high academic performance among 
disadvantaged groups. It broadens the source of talent in the field of STEM. The analytical techniques of this study can 
be applied to a wide range of educational equality issues. It has been suspected that students with lower academic 
performance receive less teacher guidance. That is an issue of equality in the educational process. It can be examined 
using student achievement and perceived teacher feedback as the row and column variables of the matrix, respectively.

Limitations and Future Research

The achievement matrix is not applicable for nominal variables. For example, the achievement matrix analysis 
technique is inappropriate when the researcher is interested in gender equality in science education. The results 
described three types of equitable science education. It can guide the direction of science education reform across 
countries but cannot provide specific strategies or educational policy details. Future research should further explore 
the impact of curriculum and educational policies on the development of science education. As can be seen from 
Tables 2 and 3, Latvia and Estonia share similar educational equality. However, Estonia’s science performance exceeded 
Latvia’s by 43 points. The difference in the quality of science education between the two countries may be due to the 
science curriculum and examination standards or to the training and preparation of science teachers. The real reasons 
need to be explored. The findings provided the path from a low-equality system to an equal system and the evolution 
of equality in equitable science education systems. However, this study cannot answer how to transition from a low-
quality to an equity-type education system. Follow-up studies should select appropriate samples for data analysis 
and domestic education policy analysis. A 4 × 4 achievement matrix was used in this study. The most disadvantaged 
students were those with family capital in the bottom quartile. Other studies that define the most disadvantaged 
students as having less than 12.5% family capital can employ an 8 × 8 achievement matrix.

Acknowledgements

This research is from the project (Grant number BGA210057) supported by the National Social Science Foun-
dation of China.

                       
Declaration of Interest

The authors declare no competing interest.

References

Allbright, T. N., Marsh, J. A., Hall, M., Tobben, L., Picus, L. O., & Lavadenz, M. (2019). Conceptualizing equity in the implementation of 
California education finance reform. American Journal of Education, 125(2), 173–200. https://doi.org/10.1086/701247 

Barabino, G. A. (2020). Systemic equity in education. Science, 369(6509), 1277. https://doi.org/10.1126/science.abe6517 
Bifulco, R., & Ladd, H. F. (2006). The impacts of charter schools on student achievement: Evidence from North Carolina. Education 

Finance and Policy, 1(1), 50–90. https://doi.org/10.1162/edfp.2006.1.1.50
Carlson, K. (1983). How equal is equal? Journal of Educational Equity and Leadership, 3(3), 243–257.
Castano, R. C., Barraza, L., & Martin, J. (2019). Rethinking equity: Standpoints emerging from a community project with victims of violence 

and abuse in Argentina. Cultural Studies of Science Education, 14(2), 393–409. https://doi.org/10.1007/s11422-019-09920-3 
Clarke, M. (2014). The sublime objects of education policy: Quality, equity and ideology. Discourse: Studies in the Cultural Politics of 

Education, 35(4), 584–598. https://doi.org/10.1080/01596306.2013.871230
Creswell, J. W. (2014). Educational research: Planning, conducting and evaluating quantitative and qualitative research (4th ed.). Pearson 

Education.
Cuesta, J., & Madrigal, L. (2014). Equity in education expenditure in Thailand. Development Policy Review, 32(2), 239–258. 

https://doi.org/10.1111/dpr.12053 
Dayton, J., & A. Dupre. (2004). School funding litigation: Who’s winning the war? Vanderbilt Law Review, 57(6), 2351–2413. https://

scholarship.law.vanderbilt.edu/vlr/vol57/iss6/8
Espinoza, O. (2007). Solving the equity–equality conceptual dilemma: A new model for analysis of the educational process. Educational 

Research, 49(4), 343–363. https://doi.org/10.1080/00131880701717198 
Feinstein, N. W. (2017). Equity and the meaning of science learning: A defining challenge for science museums. Science Education, 

101(4), 533–538. https://doi.org/10.1002/sce.21287 

TYPES OF QUALITY AND EQUAL SCIENCE EDUCATION SYSTEMS AND THE DEVELOPMENT OF 
EQUALITY IN EDUCATION 

(pp. 439-453)

https://doi.org/10.33225/jbse/23.22.439



452

Journal of Baltic Science Education, Vol. 22, No. 3, 2023

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

Fu, G. H., Yang, L., & Lin, Y. Y. (2015). Teacher education policy research in China: A decade review and reflection. Higher Education of 
Social Science, 8(4), 54–59. http://dx.doi.org/10.3968/6800 

George, D., & Mallery, P. (2020). IBM SPSS statistics 26 step by step: A simple guide and reference (16th ed.). Routledge. 
https://doi.org/10.4324/9780429056765 

Gewirtz, S. (1998). Can all schools be successful? An exploration of the determinants of school ‘success’. Oxford Review of Education, 
24(4), 439–457. https://doi.org/10.1080/0305498980240402 

Gewirtz, S., Maguire, M., Neumann, E., & Towers, E. (2021). What’s wrong with ‘deliverology’? Performance measurement, 
accountability and quality improvement in English secondary education. Journal of Education Policy, 36(4), 504–529. 
https://doi.org/10.1080/02680939.2019.1706103 

Griffen, Z. (2022). The ‘production’ of education: The turn from equity to efficiency in U.S. federal education policy. Journal of Education 
Policy, 37(1), 69–87. https://doi.org/10.1080/02680939.2020.1751884 

Kang, H. (2022). Teacher responsiveness that promotes equity in secondary science classrooms. Cognition and Instruction, 40(2), 
206–232. https://doi.org/10.1080/07370008.2021.1972423 

Lamanauskas, V. (2022). Natural science education in primary school: Some significant points. Journal of Baltic Science Education, 
21(6), 908–910. https://doi.org/10.33225/jbse/22.21.908 

Lees, M. (2016). Estonian education system 1990–2016: Reforms and their impact. Estonian Ministry of Education and Research. 
https://4liberty.eu/wp-content/uploads/2016/08/Estonian-Education-System_1990-2016.pdf 

Lewis-Beck, M. S. (1980). Applied regression: An introduction. Sage.
Li, M., Cai, L., Chen, D., & Ye, J. (2022). Measuring Chinese rural science teachers’ self-perception towards teaching competencies: 

Instrument development. Journal of Baltic Science Education, 21(6), 1026–1039. https://doi.org/10.33225/jbse/22.21.1026 
Li, L. C., & Wang, W. (2014). Pursuing equity in education: Conflicting views and shifting strategies. Journal of Contemporary Asia, 44(2), 

279–297. https://doi.org/10.1080/00472336.2014.880255 
Loughland, T., & Sriprakash, A. (2016). Bernstein revisited: The recontextualisation of equity in contemporary Australian school 

education. British Journal of Sociology of Education, 37(2), 230–247. https://doi.org/10.1080/01425692.2014.916604 
Martin, D. B. (2019). Equity, inclusion, and antiblackness in mathematics education. Race Ethnicity and Education, 22(4), 459–478. 

https://doi.org/10.1080/13613324.2019.1592833 
McGee, E. O., & Martin, D. B. (2011). You would not believe what I have to go through to prove my intellectual value! Stereotype 

management among academically successful Black mathematics and engineering students. American Educational Research 
Journal, 48(6), 1347–1389. https://doi.org/10.3102/0002831211423972 

McNutt, M. (2020). Science and equality of opportunity. Proceedings of the National Academy of Sciences, 117(28), 16090–16091. 
https://doi.org/10.1073/pnas.2011794117 

Mendenhall, W., Beaver, R. J., & Beaver, B. M. (2013). Introduction to probability and statistics (14th ed.). Cengage Learning.
Nachbauer, M., & Kyriakides, L. (2020). A review and evaluation of approaches to measure equity in educational outcomes. School 

Effectiveness and School Improvement, 31(2), 306–331. https://doi.org/10.1080/09243453.2019.1672757 
Next Generation Science Standards. (2013). Next Generation Science Standards: For states, by states (Volume 2). The National Academies 

Press.
Organisation for Economic Co-Operation Development. (2018). Education policy in Japan: Building bridges towards 2030. OECD. 

https://doi.org/10.1787/9789264302402-en 
Organisation for Economic Co-Operation Development. (2019). PISA 2018 results (volume II): Where all students can succeed. OECD. 

https://doi.org/10.1787/b5fd1b8f-en 
Organisation for Economic Co-Operation Development. (2020a). Students’socio-economic status and performance. OECD. 

https://doi.org/10.1787/888934038609 
Organisation for Economic Co-Operation Development. (2020b). PISA 2018 results (volume V): Effective policies, successful schools. 

OECD. https://doi.org/10.1787/ca768d40-en 
Organisation for  Economic Co-Operation Development.  (2020c) .  PISA 2018 Database  [Data set] .  OECD. 

http://www.oecd.org/pisa/data/2018database/ 
Organisation for Economic Co-Operation Development. (2020d). Scaling procedures and construct validation of context questionnaire 

data. OECD. https://www.oecd.org/pisa/data/pisa2018technicalreport/PISA2018_Technical-Report-Chapter-16-Background-
Questionnaires.pdf 

Philip, T. M., & Azevedo, F. S. (2017). Everyday science learning and equity: Mapping the contested terrain. Science Education, 101(4), 
526–532. https://doi.org/10.1002/sce.21286 

Pitman, T., & Vidovich, L. (2012). Recognition of prior learning (RPL) policy in Australian higher education: The dynamics of position-
taking. Journal of Education Policy, 27(6), 761–774. https://doi.org/10.1080/02680939.2011.652192 

Rawls, J. 2005. A theory of justice (Original ed.). Belknap Press.
Rizvi, F., & Lingard, B. (2010). Globalizing education policy. Routledge.
Russell, R. S. (2020). Equity, diversity, and inclusion in science. Viral Immunology, 33(8), 535. https://doi.org/10.1089/vim.2020.0249 
Savage, G. C. (2013). Tailored equities in the education market: Flexible policies and practices. Discourse: Studies in the Cultural Politics 

of Education, 34(2), 185–201. https://doi.org/10.1080/01596306.2013.770246 
Schleicher, A. (2019). PISA 2018: Insights and interpretations. Organisation for Economic Co-Operation Development. 

https://www.oecd.org/pisa/PISA%202018%20Insights%20and%20Interpretations%20FINAL%20PDF.pdf   
Shea, M. V., & Sandoval, J. (2020). Using historical and political understanding to design for equity in science education. Science 

Education, 104(1), 27–49. https://doi.org/10.1002/sce.21555 

TYPES OF QUALITY AND EQUAL SCIENCE EDUCATION SYSTEMS AND THE DEVELOPMENT OF 
EQUALITY IN EDUCATION 
(pp. 439-453)

https://doi.org/10.33225/jbse/23.22.439



453

Journal of Baltic Science Education, Vol. 22, No. 3, 2023

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

State Council. (2012, September 07). 国务院关于深入推进义务教育均衡发展的意见[Opinions of the State Council on furthering 
the balanced development of compulsory education]. The Central People’s Government of the People’s Republic of China. 
http://www.gov.cn/zwgk/2012-09/07/content_2218783.htm 

Tai, R. H., Qi Liu, C., Maltese, A. V., & Fan, X. (2006). Career choice. Planning early for careers in science. Science, 312(5777), 1143–1144. 
https://doi.org/10.1126/science.1128690 

Ten Hagen, K. G., Wolinetz, C., Clayton, J. A., & Bernard, M. A. (2022). Community voices: NIH working toward inclusive excellence by 
promoting and supporting women in science. Nature Communications, 13(1), 1682. https://doi.org/10.1038/s41467-022-28665-2 

Thorp, H. H. (2019). Equity and excellence in science. Science, 366(6465), 551. https://doi.org/10.1126/science.aaz9585 
Tucker, M. (2015, March 05). Tucker’s Lens: Estonia: Unsung Heroine of the Baltic, but.... The National Center on Education and the 

Economy. https://ncee.org/2015/03/tuckers-lens-estonia-unsung-heroine-of-the-baltic-but/ 
Van Damme, J., & Bellens, K. (2017). Countries strive towards more quality and equity in education: Do they show success or failure? 

Evidence from TIMSS 2003 and 2011, for Grade 4. In M. Rosén, K. Yang Hansen, & U. Wolff (Eds.), Cognitive abilities and educational 
achievement: A Festschrift in Honour of Jan-Eric Gustafsson (pp. 127–148). Springer. https://doi.org/10.1007/978-3-319-43473-5 

Varjo, J., Lundström, U., & Kalalahti, M. (2018). The governors of school markets? Local education authorities, school 
choice and equity in Finland and Sweden. Research in Comparative and International Education, 13(4), 481–498. 
https://doi.org/10.1177/1745499918807038 

Vittinghoff, E., Glidden, D. V., Shiboski, S. C., & McCulloch, C. E. (2012). Regression methods in biostatistics linear, logistic, survival, and 
repeated measures models (2nd ed.). Springer. https://doi.org/10.1007/978-1-4614-1353-0 

Volckmar, N. (2019). The enduring quest for equity in education: Comparing Norway and Australia. Scandinavian Journal of Educational 
Research, 63(4), 617–631. https://doi.org/10.1080/00313831.2017.1415967 

Webb, A., & Radcliffe, S. (2016). Unfulfilled promises of equity: Racism and interculturalism in Chilean education. Race Ethnicity and 
Education, 19(6), 1335–1350. https://doi.org/10.1080/13613324.2015.1095173 

Zhao, N., Valcke, M., Desoete, A., & Verhaeghe, J. (2012). The quadratic relationship between socioeconomic status and learning 
performance in China by multilevel analysis: Implications for policies to foster education equity. International Journal of 
Educational Development, 32(3), 412–422. https://doi.org/10.1016/j.ijedudev.2011.08.004

Received: February 18, 2023 Revised: April 04, 2023 Accepted: April 29, 2023

Cite as: Jiang, T., Jin, H.-w., Ma, W.-j., Chen, J.-g., & Yuan, L.-m. (2023). Types of quality and equal science education systems and the 
development of equality in education. Journal of Baltic Science Education, 22(3), 439-453. https://doi.org/10.33225/jbse/23.22.439 

Tao Jiang
(Corresponding author)

PhD, Professor, Department of Physics, School of Materials Science and 
Engineering, Taizhou University, 1139 Shifu Avenue, Jiaojiang District, 
Taizhou 318000, Zhejiang Province, China.  
E-mail: hopejt@163.com
ORCID: https://orcid.org/0000-0001-8330-3995 

Hong-wei Jin PhD, Associate Professor, Institute of Educational Sciences, Taizhou 
University, Taizhou 318000, Zhejiang Province, China.
E-mail: tzcjhw@tzc.edu.cn 

Wen-jie Ma PhD, Associate Professor, Department of Mathematics, School of 
Electronics & Information Engineering, Taizhou University, Taizhou 
318000, Zhejiang Province, China.
E-mail: mawenjie999@126.com  

Ji-gen Chen PhD, Professor, Department of Materials Engineering, School of 
Materials Science and Engineering, Taizhou University, Taizhou 318000, 
Zhejiang Province, China.
E-mail: kiddchen@126.com
ORCID: https://orcid.org/0000-0001-7580-3869 

Ling-min Yuan PhD, Associate Professor, College of Physics and Electronic Engineering, 
Sichuan Normal University, 1819 Chenglong Rd., Longquanyi District, 
Chengdu 610101, China.
E-mail: yuanlingmin@sicnu.edu.cn  

TYPES OF QUALITY AND EQUAL SCIENCE EDUCATION SYSTEMS AND THE DEVELOPMENT OF 
EQUALITY IN EDUCATION 

(pp. 439-453)

https://doi.org/10.33225/jbse/23.22.439




