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Abstract 
This paper aims to explore teachers’ perceptions on the implementation of English teaching 
strategies in the current curriculum change.  The key question is that  what are the teachers' 
perceptions of English teaching strategies in the current curriculum change? This study was 
conducted in one of the Indonesian provinces with the participants of 102 English teachers. The 
instrument of data collection used Likert-scale questionnaires. The questionnaires contains 
specific questions on teachers’ responses on their strategies in relation to current curriculum 
reform. The data gained in this study was analysed using vocabulary statistics available in lextutor 
programs.  The result of the study shows that there is a majority of the English teachers in this 
study perceive that curriculum reforms have impacted positively on their teaching strategies and 
provide diverse categories of responses to change. The reason for this is that is a tendency of 
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English teachers to upgrade their knowledge and skills to adapt with the change. In addition, 
teachers of English are recommended to learn about the essence of change so that they can 
implement the change successfully.  
 
Keywords: Teachers’ perceptions; teaching strategies; curriculum; curriculum change 
 
Introduction 

Curriculum change is an important element of the reform in an education system. 
Curriculum reform create opportunities of creativity among teachers  (Zhao, & Watterston, 2021), 
it can create cultural and societal change especially in educational community contexts 
(Kalimaposo, 2022), and it can create opportunities for teachers to be an agent of change (Jenkins, 
2020) and curriculum change can support the change of teaching strategies among teachers. This 
is due to that teaching strategies become one of the key elements in the success of curriculum 
change including in Indonesia.  

Currently in Indonesia, research on teaching strategies has been done in many areas. For 
example: a recent study on Indonesian English curriculum change by looking at challenges and 
prospect (Riadi, 2019), curriculum change in Islamic contexts (Mahfud, 2019), and the 
implementation of new curriculum and its impact on human resources (Pratikno, Hermawan, & 
Arifin, 2022). From these studies, it can be seen that these studies focus on  the impact of 
curriculum on several areas, challenges and teachers’ responses on coping with curriculum change.  
 From the studies above, the research on teachers’ perceptions of the teaching strategies in 
the new curriculum change seems to be neglected in the curriculum change. Consequently, there 
is not much information on how teaching strategies are created during the new curriculum and how 
they respond to these changes. Therefore, this paper aims to explore teaching strategies of English 
teachers in the new curriculum change.  
 
Concept of curriculum change and teaching strategies  
 Several definitions on curriculum change have focused on several issues. Curriculum 
change has been defined as the integration of three interrelated concepts: change, development, 
and usage (Leung, 2012). Another definition is that a curriculum reform is an integral part of 
teaching and learning process at schools (Mondal and Das, 2021). From these two definitions, 
curriculum change is not only the change of the whole schools, but also the change of teaching 
and learning process.  
 In addition, teaching strategies relate to instructional spectrum in classroom. It is an 
integrated guide for teachers to be able to perform at their best effort in classroom (Orlich, Harder, 
Callahan, Trevisan,  & Brown, 2012). Teaching strategies are the instructional formats designed 
for students to enhance their knowledge and morale development of students (Schuitema, Dam, & 
Veugelers, 2008). 
 From these definitions, it can be seen that there is a connection between curriculum change 
and teaching strategies. The connection of them  is that change helps for better teaching strategies 
which in turn assist students in their learning, develop their social and moral spectrums, and aid 
them for future development.  
 
Previous studies on curriculum change and teaching strategies  
 Despite a large number of studies on curriculum change and teaching strategies in  non-
eastern contexts, here are the review of the key authors on curriculum change and teaching 
strategies.  
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 Schuitema et. al., (2008) conducted a study on curriculum change, teaching strategies and 
moral development found that the curriculum reform can be measured successfully if the change 
can transform moral development and accommodate diverse learners’ backgrounds. This study 
recommends that moral and knowledge development can be enhanced through teaching strategies, 
therefore teaching strategies applied by teachers in classroom contexts. They further suggest a 
similar study within different geographical settings.  
 The study conducted by Kameenui and Carnine (1998) found that effective teaching 
strategies in the contexts of educational reform are indicated by the environment where diverse 
learners need and demands are accommodated by school communities. Consequently, school 
institutions become the home for students coming from different cultural and ethnic backgrounds. 
The change can assist in determining instructional media and strategies to prepare students for 
future success. They suggest that effective teaching strategies are not generalized for all level of 
ages, however they specify based on students’ levels, age, and their knowledge capacity.  
 Further, the research done by Davis (2019) on the teaching strategies for college classroom 
showed that teaching strategies relates heavily on what is known  and what is said by educators. 
The researcher in this study identified that there is no single significant specific teaching strategies 
that can boost students’ academic performances, rather than a combination of different teaching 
strategies that support one in another. Therefore, this study recommends that a variety of teaching 
strategies that meet the needs of students can be used in any educational change contexts.  
 From the review of these studies, it indicates that there is no single teaching strategies that 
can outweigh the other ones. These studies is mostly done in non-eastern contexts and developed 
countries. Therefore, the study in the eastern contexts which is conducted in developing countries 
such as Indonesia is recommended to be done. The result of the study can provide a different 
perspective of teaching strategies and curriculum change in a different context.  
 
Methodology 
 
Research Design 
 The research design for this study is a case study. The case study is the examination of one 
particular phenomenon in a natural setting (Yin, 2009). Due to the examination of a particular 
phenomenon, a case study is an appropriate design for study. The phenomenon in this study is the 
curriculum change and teaching strategies. This study explored how teachers’ perceives the 
teaching strategies in the current curriculum change.  
 
Participants of the study and data collection 

The study involved 102 English teachers from senior high schools in one of the Indonesian 
provinces in Indonesia. The questionnaires were created using google form and the they were 
distributed to the every group of English teachers’ Associations. The use of teachers’ groups is 
effective because they recognize their members for easy and practical distribution and the high 
percentage return of questionnaires. There is no specific criteria for teachers to fill the 
questionnaires because the researchers in this study wish to explore any voluntary participations 
from participants. Further, participants need no to fill their name in the google form questionnaires.  
 
Design of questionnaires 

To ensure the credibility of the questionnaires, all items should be pre-tested to other 
participants (Patton, 2014). Therefore, each item in the questionnaires is pre-tested by similar 
participants to ensure the validity and credibility of the questionnaires.   The questionnaire design 
use Likert scale ranging from 1- 5 in scale: 1 (strongly disagree), 2 (disagree), 3 
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(neutral/undecided), 4 (agree) and 5 (strongly disagree).  
 
Data analysis 
 The data analysis using vocabulary statistics available in lextutor programs for percentage 
calculation. The percentage technique was employed by the researchers to convert questionnaire 
data to percentages using this calculation. The following formula was used to analyze the data: 

 

P =  x 100% 
 
Where: 
P  = Percentage from test and questionnaire 
Fq = Number of frequency 
N = Total samples (Sugiyono, 2013). 
 

The interpretation of the result used the interval estimate. The interval estimation method 
was used to calculate the population parameter based on the score of rates interval sample data, 
which contains 14 intervals estimating each level. The rating score in this case varied from 20 to 
100, and the questionnaire levels were 5 levels or 5 categories. As a result, the researchers began 
to calculate the score of strongly disagree (20) to strongly agree (100). As a result, the researchers 
employed 14 interval estimates and a large enough score to reduce the error level or negligible 
scores in measuring. 

The interval of the participants’ perceptions of responses to the questionnaire can be seen 
in table 1. 

 
Table 1: The rating score of the perception’s category 

Score Category 
81 – 100 
65 – 80 
50 – 64 
35 – 49 
20 – 34 

Very high adaptability 
High adaptability 

Limited adaptability  
Low adaptability 

Very low adaptability 
 

 
Findings 

The result of the study indicates that there are several category teachers’ perceptions of the 
teaching strategies in the current curriculum changes: very high adaptability, high adaptability, 
limited adaptability and low adaptability. The key result can be seen from table 2 below. 

 
Table 2: Teachers’ perceptions of the teaching strategies in the current curriculum change 

Category Range Frequency Percentage 
Very high adaptability  81-100 10 9.80% 
High adaptability  65-80 72 70.58% 
Status quo 50-64 19 18.63% 
Low adaptability  35-49 1 0.98% 
Status quo 20-34 0 0% 

Total 102 100% 
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The first category is a very  high adaptability to change comprising 10% of the teachers. 

These teachers category are the teachers who believe that change brings positive energy to school 
environment. They are very enthusiastic to implement the change and becomes the core agent of 
the change. They can adjust their teaching strategies according to the need and demand of students 
from different cultural  backgrounds. The change is seen as the opportunity for teachers for better 
work and better result.    

The second category is high adaptability to change. This category of English teachers 
perceive change is not done in all aspects of teaching styles and strategies. They believe that there 
are rooms for the use of their previous teaching styles and accommodate the new ones to meet the 
new reform. For this category of teachers, they believe that change in their teaching strategies  is 
part and parcel of their daily lives.  

The third category is limited adaptability to change. The English teachers in this category 
perceive change only a quarter portion for their teaching strategies. It means that there are rooms 
for them to maintain their traditional believe and styles of their teaching. Perhaps the reasons are 
the inability to cope with the new demand and rapid change of technology.  

The last category is low adaptability to change. This is also called maintain old style of 
teaching strategies. They accept the change only in their perceptions, not putting the change in 
practice. This category of English teachers sees change as barriers  

To support the four category of the claims above, table 3 below provide detail result of the 
questionnaires.  

Table 3: Supporting Statements of Teachers’ Perception 
No. Statement Average Classification 

1 I’m familiar with some teaching strategies on teaching 
English in Indonesia. 4.10 Agree 

2 In the current curriculum change, I often use some 
different teaching strategies. 4 Agree 

3 I have no much teaching strategies in the current 
curriculum change. 3.01 Undecided 

4 I like working with challenging situation (current 
situation). 3.73 Undecided 

5 Curriculum change helps me learn teaching strategies 
easier. 3.74 Undecided 

6 Curriculum change helps me acquire knowledge through 
working in a team. 3.90 Undecided 

7 Curriculum change helps me understand the teaching 
strategies process. 3.97 Undecided 

8 
This curriculum change enables me to participate in 
sharing information, making decisions, and solving 
problems. 

3.97 Undecided 

9 I prepare only one teaching strategy in my class. 3.78 Undecided 
10 I prepare many teaching strategies in my class. 3.92 Undecided 
11 I feel happy to face the curriculum change in Indonesia. 3.34 Undecided 

12 The curriculum change can improve my attitude towards 
work. 3.76 Undecided 

13 I don’t like the curriculum change in this current 
situation. 3.18 Undecided 
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14 This situation trains me how to be a good teacher. 4.02 Agree 
15 I feel intellectually challenged by this situation. 3.91 Undecided 
16 I feel unprepared for the current curriculum change. 3.34 Undecided 

17 I cannot adapt my teaching strategy to the current 
situation. 3.41 Undecided 

18 Students feel happy to follow the teaching strategy that I 
apply in the current situation. 3.48 Undecided 

19 Students find many obstacles in learning during the 
current pandemic. 1.77 Strongly Agree 

20 I don’t like teaching in this challenging situation. 3.22 Undecided 
 

Table 3 above, it shows the example of English teachers’ responses on their teaching 
strategies relating to curriculum change. For example, as seen from table 5, the teachers agree that 
they are familiar with some teaching strategies for teaching English in Indonesia, adapt with the 
current curriculum change, often use some different teaching strategies, and participate in training 
how to be a good teacher. These evidences show that teachers have very adaptability to curriculum 
change.  

Further, it can be seen that the category of teachers’ perceptions have been supported by 
strong arguments shown in Table 3. It indicates that the English teachers creates teaching strategies 
in the context of curriculum change to meet the demands of the change and students. IN this 
contexts, it helps teachers to expand their creativity and improve their innovation in language 
teaching that benefits students, teachers, and school communities. It also means that teachers are 
able to adjust with the pandemic change that the curriculum change is in favour of positive impact 
on teaching activities.   
 
Discussion 

The result of the current study implies that teachers can adapt the teaching strategies in the 
contexts of curriculum reform. With this adjustment, English teachers are able to use technologies 
and digital tools  for their teaching. Such instruments of teaching strategies can motivate and 
encourage students to improve their language abilities (Sakkir & Abduh, 2022). As the result, the 
change does not hamper English teachers to deliver effective and successful teaching and learning 
in their schools. The effective delivery of teaching may end up with the improvement of students’ 
language abilities, grammar, and vocabulary both prior and post the Covid-19 pandemic era. 

The findings support the previous studies (Ramly & Abduh, 2018; Jayadi, & Abduh, 2020) 
that change on curriculum requires the ability to imitate, analyze and interpret the strategies in 
order to realize the curriculum change effectively. The effectiveness of the curriculum 
implementation depends on the strategies and perceptions of teachers as the actors and doers of 
the curriculum (Schuitema et. al., 2008). For this reason, the perceptions and strategies of teachers 
in dealing with the reform determine the successfulness of the change in educational contexts.  

In addition, the successfulness of curriculum change especially teaching strategies can be 
assessed from the acceptance of diversity and acknowledging similarities of abilities and 
backgrounds in classrooms. It implies that teachers in this context accommodate the diversity fo 
abilities and backgrounds when they design their teaching strategies (Kameenui & Carnine, 1998). 
It requires particular skills and knowledge of teachers to accommodate the diversity of abilities. 
Consequently, the acceptance of diversity can be seen as the effective ways of teachers applying 
teaching strategies in the context of educational curriculum reform.  
 
Conclusions 

It appears that the key findings of the study contains four categories of teaching strategies 
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in the contexts of curriculum reform: a) English teachers who have very high adaptability to reform 
that have very strong favourability of the change; b) English teachers who have  high adaptability 
to reform that have strong favourability of the change; c) English teachers who have limited 
adaptability to reform that have limited favourability of the change; d). English teachers who have 
low adaptability to reform that have low favourability  of the change.   

This research suggests that several comprehensive studies in different geographical settings 
can be conducted involving larger participants from policy makers, trainers, teachers’ candidates, 
researchers, parents and communities in the future. These studies are important for such theme 
because they can provide different perspectives of similar issues and inform the government of the 
effective implementation of the curriculum change.  
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