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EDUCATION IN PRACTICE

Decolonization of Education: How Educators Can Aid 
Transcultural Acculturation to Advance Communities 
Committed to Social Justice

Aradhana Mudambi 1and Elena Sada 2

Abstract: Cultures rec re ate them selves con stantly, some times through nat u ral trans for ma tions, some
times through impo si tion. While colo nial ism was atro cious, partly because it transformed cul tures 
by impos ing disfigured iden ti ties and under stand ings (Fanon, 1963), we can not reset cul tures to how 
they were before con quest. That would require eras ing lan guages now spo ken for gen er a tions, dis man
tling reli gions and beliefs now prac ticed for hun dreds of years, and puri fy ing food hab its now val ued 
by the pal ettes of those for merly col o nized. We can, how ever, work towards decolonizing our pres
entday soci ety. Specifically, we can iden tify how colo nial ism con tin ues to posi tion some pop u la tions 
and their cul tures as infe rior (minoritized) and oth ers as supe rior (majoritized; Vaccaro, 2021). We  
can also explore how col o nized cul tures adapted to colo nial ism, lead ing to the fusion or mestizaje of 
cul tures that, in spite of colo nial atrocities, led to new, inter sec tional iden ti ties that have now fallen 
prey to the same heg e monic per spec tives of the past. And we can exam ine how nat u ral mestizaje 
that occurs with immi gra tion can be sub ject to con tra dic tory pres sures to assim i late to colo nial ide
als and to resist colo nial influ ences. This paper pro poses that Cath o lic schools are in a priv i leged 
posi tion to con trib ute to decol o ni za tion by aiding stu dents’ trans cul tural accul tur a tion (Mudambi, 
2021a; Mudambi, 2021b). Furthermore, this arti cle offers spe cific actions in which Cath o lic schools 
can engage to mobi lize edu ca tion towards decol o ni za tion and, in doing so, fos ter a Chris tian cul ture 
of equity and jus tice, while serv ing as a model for other edu ca tion sys tems.
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168 Decolonization of Schools

At a Connecticut, Cath o lic ele men tary school, sev eral Kindergarten stu dents of vary ing races  
 were  playing house dur ing after school care. One of the White chil dren then picked up a doll  

and threw it across the room. She said, “I don’t want to play with Black dolls, and I don’t want  
Black friends.” The prevailing heg e monic per spec tive of White as the supe rior race reigns in  
many sec tors, includ ing in edu ca tion, lead ing to sit u a tions like the one above which took place 
at a recently shuttered Cath o lic school in Windham County, Connecticut. This racial hier ar chy 
finds its roots in cen tu ries of past and pres ent colo nial ist his to ries. Colonialism finds its ori gin in 
disfigured iden ti ties and under stand ings, distorting recounts of the col o nized peo ples’ past, even 
lead ing them to doubt their own iden ti ties and future pos si bil i ties (Fanon, 1963). Colonialism 
insti tu tion al ized a hier ar chy in stories, lan guages, arts, and cus toms; and, while many intel lec tu
ally acknowl edge the flaw of its hier ar chi cal per spec tive where, arro gantly, some pop u la tions and 
their lan guages are seen as infe rior (minoritized) and oth ers as supe rior (majoritized), lit tle has 
been done in our edu ca tion sys tems to heal the disfigured iden ti ties and under stand ings pro duced 
by colo nial ism (MaldonadoTorres, 2007; Salinas, 2020; Vaccaro, 2021). Cath o lic schools are no 
excep tion, and while called by Pope John XXIII (1963) to be a bea con of Chris tian social jus tice 
in soci ety in Pacem in Terris, encyc li cal on Establishing Universal Peace in Truth, Justice, Charity, 
and Liberty, his tor i cally, only some have favored plu ral is tic per spec tives, oppos ing lin guis tic and 
cul tural assim i la tion (Provenzo & McCloskey, 1981) while oth ers, such as those iden ti fied by Paul 
Green (2011) as lim it ing minor ity stu dents’ access to advanced clas ses, have car ried and per pet u
ated colo nial is tic beliefs of racial supe ri or ity (Aldana, 2016; Harris, 2020). Hence, while more 
research should be done in under stand ing the struc tures of rac ism still pres ent in Cath o lic 
schools, documented exam ples of rac ism dem on strate that decol o ni za tion in Cath o lic set tings 
con tin ues to be a must rather than an option.

In Cath o lic schools, our vision, by God’s man date, is a world where all  peo ple live in God’s love, 
lib er ated from stigma and oppres sion. Christ’s assess ment of the human heart remained within the 
spir i tual and moral realm; and that is how he dis tin guished the good seed from the weed (Mat thew 
13.2430, 3643). Never was his assess ment based on lan guage, skin color, or race. Thus, this vision 
leads us to see all  peo ple as equals, and their lin guis tic, eth nic, and cul tural back grounds, as gifts 
to them selves and to one another. This vision and mis sion are far from impo si tions of cul tures and 
lan guages as supe rior. The under stand ing of our priv i leged posi tion as agents for rep a ra tion, for the 
dam ages caused by colo nial is tic per spec tives, hence, is fun da men tal.

To bet ter under stand our call in the pro cess of decol o ni za tion, and to rec re ate a more just 
and fair world, this paper justifies briefly the rea son behind decol o ni za tion, ground ing it in true 
human ism and in Chris tian doc trine, and pres ents trans cul tural accul tur a tion (Mudambi, 2021b) 
as an effec tive pro cess towards decol o ni za tion since it leads to hon or ing and accepting the inter
sec tion of cul tural iden ti ties – which in turn, leads to com plex and unique indi vid u als. It also 
unwraps the o ries and myths surrounding the con cept of mesitzaje, plac ing it at the core of our new 
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inter sec tional decol o ni za tion pro cesses. Finally, it offers spe cific actions in which Cath o lic schools 
can engage to mobi lize edu ca tion towards decol o ni za tion. Specifically, this paper intends to make 
a case in favor of Cath o lic schools’ priv i leged posi tion as decolonizer con trib u tors, and offers a 
con crete way to decol o nize through trans cul tural accul tur a tion, mainly by explor ing: (a) ways in 
which iden ti ties can be affirmed in schools, (b) how minoritized cul tures can be ele vated, and (c) 
how minoritized lan guages’ pres tige can be restored.

It is our hope that through the appli ca tion of these actions, we may fos ter a Chris tian cul ture 
of equity and jus tice, while serv ing as a model to other edu ca tion sys tems so that less chil dren 
and adults think of skin color, race, lan guage, and nations’ his to ries within a supe rior and infe rior 
dichot omy.

Postcolonial Theory

The unpro voked inva sion of a coun try or a land gives rise to unequiv o cal sen ti ments of sad ness 
and poten tially rage. The arro gance, pre sump tion, and enti tle ment reflected in any unjus ti fied 
inva sion are the oppo site of love. The assump tion that one group of peo ple has the right to destroy 
or take another group’s home or land and impose their lan guage and cul ture is at the root of col o
ni za tion. These actions are con trary to true human ism – the focal dig nity of all  humans (Coughlin, 
2003), a dem o cratic cul ture (CDC; Paul VI, 1996), and our dig nity as an image of God (Gen, 1:27).

Postcolonial the ory is described by Leela Gandhi (1998) as the ana lyt i cal reflec tion of what 
sys tem at i cally has kept some races as infe rior and oth ers as supe rior in con nec tion to their col o ni
za tion his tory. From this per spec tive, it includes con sid er ations of the last ing effects of heg e monic 
rela tion ships between those who col o nized (the impe rial and pow er ful) and the col o nized peo ple 
(the oppressed and sub ju gated). Postcolonial the ory ana lyzes what hap pens to the col o nized after 
the supe rior other takes away the right for minoritized peo ple to express and affirm their iden tity 
and to rep re sent them selves through their own lan guages, cus toms, beliefs, edu ca tion, and eco
nomic sys tems and val ues; it discusses what hap pens after col o nized pop u la tions are posi tioned as 
sav age, unpre pared, and uncul tured (Sada, 2020).

The effects of colo nial ism are both farreaching and mis un der stood. “Colonialism is not 
sat is fied merely with hold ing a peo ple in its grip and emp ty ing the native’s brain of all  form and 
con tent. By a kind of per verted logic, it turns to the past of the peo ple, and dis torts, dis fig ures, 
and destroys it” (Fanon, 1963, p. 149). To this effect, the mestizaje or the mix ture of cus toms that 
nat u rally occurs within colo nial struc tures still can never mea sure up to the selfdeclared supe rior 
cul ture of those in power as that mix ture is always tainted by a “distorted and disfigured past.”

A clear exam ple of the rejec tion of this mestizaje by a socalled supe rior race can be seen in 
the birth of La Raza Mexicana. In the 14th and 15th cen tu ries, Euro pean lan guages – English, 
Span ish, and French – along with those who spoke them, were con sid ered supe rior; Indigenous 
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peo ples, oppressed into infe ri or ity, were forced to aban don their cul tural and lin guis tic iden ti ties 
in exchange for the col o niz ers’ reli gions, cus toms, and lan guages. However, after the United States 
declared war against Mexico only twenty years after Mexico’s inde pen dence in the 1840s, and after 
appropriating half of Mexico’s ter ri tory, the post co lo nial minoritization of cul ture and lan guage 
repeated (Sada, 2020). Mex i cans, in spite of prac tic ing a White, Euro pean reli gion and speak ing 
a White, Euro pean lan guage, in the eyes of the north ern White pop u la tion, became the infe rior 
other; for, after all , they had not only lost the war, but had given signs of mestizaje – their pre dom
i nant race was a com bi na tion of Euro pean (supe rior) and Indigenous Amer i can (infe rior) blood. 
Even those Mex i cans who presented as White now prac ticed cul tures that had become laden with 
traces of Native Amer i can sym bol ism and with this mestizaje, the sta tus of their White, Euro pean 
reli gion and lan guage had dropped, inspir ing a post co lo nial rhet o ric that there was a hier ar chy 
among Chris tian prac tices and lan guages and that the Amer i can pre sen ta tion of Chris tian ity and 
English were supe rior (Banks, 2006).

Cath o lic schools can and should dis man tle the ongo ing colo nial struc tures where minoritized 
stu dents’ iden ti ties, lan guages, and cul tures take a back seat (Downey, 2019). But in doing so, we 
need to embrace the mestizaje of cul tures that hap pened both dur ing the colo nial era and that con
tin ues to hap pen today by vir tue of stu dents grow ing up in mul ti ple cul tures. Each stu dent whose 
home cul ture is diff er ent from the pre dom i nant cul ture likely embodies a mestizaje of cul tures that 
while nei ther good nor bad, chal lenges their iden tity as nei ther from the home cul ture nor from 
the pre dom i nant cul ture, and places them at a point of poten tial rid i cule by both those in soci ety 
with racial power and those at home who resist the same power. We must encour age a pro cess of 
trans cul tural accul tur a tion for minoritized stu dents, or a pro cess through which stu dents explore, 
accept, and honor the inter sec tion of the cul tural iden ti ties within them, which in turn cre ate com
plex and unique indi vid u als (Mudambi, 2021b). In doing so, we also teach majoritized stu dents to 
respect the mestizaje of cul tures around them.

Cath o lic Education’s Agency

Cath o lic schools are in a unique posi tion to address the con tin ued impact of colo nial ism. Our 
pres ence in most countries and among mul ti ple pop u la tions gives us the abil ity and respon si bil ity 
to serve as a model for edu ca tion sys tems world wide. And although lead ing by exam ple may not be 
enough to change major ity pop u la tions’ mindsets, Christ commanded us to put the needs of those 
who are least in soci ety above the needs of those who are the greatest in soci ety (Luke 9:48, Mark 
10:4245, Mat thew 25:40). While through out the cen tu ries, mil li ons have done just that by build
ing schools and staffing hos pi tals, such that ser vice the need i est has become our Cath o lic iden tity, 
our call to serve those in need also trans lates into a call to repair and res ti tute for the dam age done 
by col o ni za tion. Therefore, while we con sider all  peo ple equal in God’s image (Genesis, 1:27), we 
also rec og nize the need to com pen sate for sys temic, dam ag ing ideologies that have minoritized 



171 Decolonization of Schools

some pop u la tions, cul tures, and lan guages; and we are called to make up for it through pro ac tive 
com pen sa tion. And in order to decol o nize schools, one can not wait to con vince those with priv i
lege in soci ety’s racial hier ar chy to change their prac tices (Kendi, 2019). While a core group must 
engage in indi vid ual work to dis man tle per sonal biases, pol i cies and struc tures within the sys tem 
must be reformulated to serve the pur poses of decol o ni za tion.

Call to Action

In a decolonized school, edu ca tors and the sys tem as a whole must offer stu dents the opportu
nity to explore and honor the inter sec tion of their own iden ti ties, a pro cess known as trans
cul tural accul tur a tion (Mudambi, 2021b). Furthermore, to sup port this pro cess, schools must 
addi tion ally ele vate the sta tus of minoritized cul tures and lan guages, acknowl edg ing that these 
cul tures and lan guages are valid and valu able ele ments of stu dents’ and schools’ iden ti ties  
(Beeman & Urow, 2013).

Exploration of Identities

A child of color sees her mother danc ing at Mass, and tells her, “Our teacher told us that you should 
never dance in Church. You have to stand very still like this.” The mother points out all  the other peo ple 
of color who are also swaying to the music. The child shakes her head, and says, “That’s just wrong.” 
Students who grow up in the United States and belong to minoritized cul tures often feel, as the 
1988 movie title states, Ni de aqui, ni de alla, (nei ther from here, nor from there). Known as “third 
cul ture kids” (Pollock & Van Reken, 1999), they nat u rally absorb char ac ter is tics of both their 
home and school cul tures, but not in every realm. For instance, a third cul ture kid may embody 
cul ture in terms of food from their home cul ture, yet cloth ing from the majoritized cul ture. And 
the com bi na tion of cul tural ele ments embod ied by each stu dent may be diff er ent even when they 
share the same her i tage (Mudambi, 2021b).

Third cul ture kids often feel pres sured at school to assim i late, a term used to describe the 
pro cess of becom ing more like those with heg e monic power in a racialized soci ety (Kendi, 2019). 
In a Cath o lic school set ting, this push for assim i la tion may mean being forced to make prayer 
hands after the Sign of the Cross rather than forming and kissing the cross made by their thumbs 
and index fin gers as done in many cul tures, or not being allowed to use their home lan guage. Or, 
as the child in the above vignette from the afore men tioned, shuttered, Connecticut Cath o lic 
school dem on strated, the push for assim i la tion may man i fest in not being allowed to move to the 
music at Mass.

Ironically, the same stu dents may be crit i cized as “not Mex i can enough” or “not Viet nam ese 
enough,” fac ing rid i cule when they dem on strate the tra di tions they are taught at school. For exam
ple, stu dents may be labeled as “coco nuts” (brown on the out side, white on the inside) or other 
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such derog a tory terms as fam ily mem bers resist the rac ism inher ent in try ing to force minoritized 
peo ples to assim i late, leav ing stu dents feel ing unac cepted by mem bers of both cul tures.

In addi tion to these out side pres sures, stu dents may place pres sure upon them selves to fit neatly 
within a cul tural cat e gory, although mestizaje is a nat u ral part of grow ing up out side one’s home 
cul ture. Linnaeus in Systema Naturae (1756) cre ated a pseudosci en tific, racial hier ar chy that 
con tin ues to influ ence soci ety today. In his sup posed hier ar chy, he placed mem bers of Afri can 
descendancy at the bot tom, ascrib ing to them the term “Homo sapi ens afer,” the color black, and 
the descrip tion of “beastly.” Above them, he placed Native Amer i cans with the term “Homo sapi ens 
americanus,” to whom he ascribed the color red and the descrip tion of “lazy.” Then, right above 
them, he placed Asians whom he labeled as “Homo sapi ens asiaticus” and ascribed the color yel low. 
He described this group as “greedy.” At the top of his hier ar chy, he placed peo ple of Euro pean 
descent whom he labeled as “Homo sapi ens europaeus;” to them, he ascribed the color white, and 
described them with all  pos i tive imag ery such as “beau ti ful” and “smart” (Linnaeus, 1756). Upon 
the cre a tion of the Latin race, the hybrid iza tion of cul tures and races influ enced this pseudo 
sci en tific hier ar chy, and the novel group was then situated by majoritized peo ples between Indi
genous peo ples and Asians.

Unfortunately, this socially constructed hier ar chy con tin ues to influ ence soci e tal struc tures even 
today, not only cre at ing a heg e monic order but also chal leng ing iden tity upon the hybrid iza tion 
of races and cul tures (Kendi, 2019). Because peo ple have been so neatly divided into categories, 
Latino stu dents, although often want ing to fit into the white cat e gory due to the sta tus Linneaus 
afforded to this group, want to at least fit into a sin gle group. When they feel they don’t fit into any, 
they strug gle to deal with the intersectionality of their cul tural iden ti ties.

Therefore, schools must facil i tate trans cul tural accul tur a tion by hav ing stu dents explore their 
own inter sec tional iden ti ties. Students need to talk honestly about their expe ri ences. We must 
allow minor ity stu dents to dis cuss when they feel “not Amer i can enough” or “not Domin i can, 
Indian, Mex i can, etc. enough.” We need to lis ten and assure stu dents that they are, in fact, enough 
and that each of them is becom ing a unique blend of the cul tures they encoun ter.

In order to solicit such con ver sa tions, con sider a preactiv ity. For instance, have stu dents cre ate 
visual rep re sen ta tions of their iden ti ties on puz zle pieces that can come together to show how 
each per son makes up a part of the whole. Then, have stu dents talk in small groups about why 
they chose the images that they did and how those images describe their iden ti ties. This will allow 
stu dents to express the com plex ity inher ent in their iden ti ties and dis cover that other stu dents are 
sim i larly com plex. Furthermore, books such as Funny in Farsi (Dumas, 2004; Mudambi, 2021b) 
which focuses on the expe ri ences of a Per sian child grow ing up in the United States, can also serve 
as spring boards as stu dents learn about oth ers who also strug gle with what may feel like com pet ing, 
cul tural iden ti ties.
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Another ave nue for soliciting con ver sa tions about stu dents’ inter sec tional iden ti ties is to involve 
fam i lies. “Funds of knowl edge” refer to the idea that fam i lies are the best source of under stand ing 
stu dents’ back grounds (Gonzalez & Moll, 2002; Wright, 2019). For instance, in the above 
vignette – where the mother dances while the stu dent does not, school staff could have prevented 
the uncom fort able encoun ter between mother and child by learn ing about diff er ent expres sions of 
faith dur ing Mass from the child’s par ents. The teacher could have sub se quently had a con ver sa tion 
with stu dents about how cer tain expec ta tions dur ing Mass may change in accor dance with the 
cul ture, and how these diff er ences are nei ther good nor bad. Hence, by apply ing fam i lies’ funds of 
knowl edge to class room dis cus sions, edu ca tors can remove the pres sure to assim i late and honor 
the inter sec tion of stu dents’ iden ti ties by allowing chil dren, with the guid ance of their par ents, to 
con sciously make their own deci sions about which val ues and cus toms they want to embrace from 
both their home and school cul tures with out label ing any of them as wrong or infe rior.

Elevating the Status of Minority Cultures Within Our Schools

In order to sup port the pro cess of trans cul tural accul tur a tion, schools must set an exam ple not 
just by allowing for cul tural diff er ences but also by actively dis man tling Linnaeus’s (1756) heg e
monic order by pur posely ele vat ing the sta tus of minor ity races, cul tures, and lan guages. Cath o lic 
schools are in a spe cial posi tion to do this because as an attempt to ele vate cul tures, Cath o lic 
schools can incor po rate global tra di tions into their reli gious prac tices. For instance, in lieu of or 
in addi tion to cel e brat ing Hal low een which has now largely faded into a nonCath o lic fes tiv ity, 
schools can choose to cel e brate El Día de los Muertos, a Mex i can and Guatemalan hol i day born 
from the mestizaje of Native and Span ish Cath o lic tra di tions. Families of all  cul tures can be invited 
to loan pic tures of their deceased loved ones who can be hon ored on ofrendas dec o rated with 
tra di tional mark ers of the hol i day such as skulls from the Mesoamerican cul tures and skel e tons 
from the Span ish cul ture. Families should be edu cated as to how the tra di tion is a mestizaje of the 
Cath o lic tra di tions of All Saints Day and All Souls Day and the Aztec tra di tions of leav ing food 
for dead rel a tives, burn ing incense in their honor, and mak ing ofrendas or offer ings. This unique 
mestizaje can then be com pared to the cel e bra tion of Christ mas since, although many theo lo gians 
believe Jesus to have been born in the Spring, the Cath o lic Church chose to merge the Feast of 
the Nativity with the ancient Roman hol i day Saturnalia, a hol i day ded i cated to Sat urn, the god of 
agri cul ture. The mestizaje resulted in the cus toms of Saturnalia such as using ever greens, sing ing, 
and light ing can dles to become inte gral parts of Christ mas. By com par ing exam ples of mestizaje 
within Cath o lic tra di tions in the col o nized world to mestizaje within the majoritized world, we 
allow all  stu dents and fam i lies to under stand that the mestizaje of ancient, nonChris tian tra di tions 
within the majoritized cul ture is no greater than those within minoritized cul tures. Furthermore, 
by cel e brat ing tra di tions such as El Día de los Muertos (and oth ers that also reflect mestizaje, such 
as Posadas and El Día de la Virgen de Guadalupe, etc.), we allow the mestizaje within our stu dents 
to nat u rally flour ish.
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Elevating the Home Language

The most effi cient way to ele vate the sta tus of minor ity cul tures and lan guages is by cre at ing 
duallan guage struc tures at schools. In duallan guage pro grams, stu dents have the oppor tu nity to 
learn for at least 50% of the aca demic day in the lan guage other than English (LOTE). The three 
goals of duallan guage pro gram ming are bilin gual ism and biliteracy, high aca demic achieve ment in 
both lan guages, and socio cul tural com pe tence (Howard, et al., 2018). A welladmin is tered dual
lan guage pro gram pro motes the lin guis tic iden tity of stu dents who speak the LOTE at home and 
ensures that minoritized stu dents main tain key cul tural con nec tions to their her i tage countries and 
their fam i lies (Beeman & Urow, 2013).

For duallan guage pro grams to suc cess fully dis man tle racial hier ar chies, it is impor tant to 
avoid the gen tri fi ca tion of DLE pro grams. For instance, because duallan guage pro grams are the 
only pro grams that research can prove close the racial oppor tu nity gap, it is par a mount for all  
speak ers of the LOTE who attend the school to be enrolled in the pro gram before the pro gram 
is opened to mono lin gual, English speak ers (Mudambi, 2022). Furthermore, minor ity stu dents’ 
aca demic prog ress in both lan guages should be disaggregated and ana lyzed in both the LOTE 
and in English. Schools should build bilin gual bul le tin boards where the LOTE appears before 
English. They should con duct largescale par ent meet ings in the LOTE and trans late into English 

Table 1

Actionable Steps to Aid Students’ Transcultural Acculturation

Instead of . . .  • Details

. . .  assum ing that stu dents have a sin gle lin guis tic 
or cul tural iden tity . . .  

•  Have stu dents explore through books, mov ies, 
and each other how oth ers nav i gate mul ti ple 
 cul tures.

•  Offer oppor tu ni ties for stu dents to talk about the 
inter sec tion of their iden ti ties.

. . .  always see ing your self as the teacher . . .  •  Learn about stu dents’ iden ti ties through fam i lies’ 
funds of knowl edge.

•  Incorporate that knowl edge into les sons that 
affirm your stu dents’ iden ti ties.

. . .  see ing the sin gle dimen sion of a hol i day . . .  •  Discover and teach the mestizaje com po nents of 
both majoritized and minoritized hol i days.

•  Investigate if and how each fam ily cel e brates 
these hol i days.

. . .  defaulting to the English lan guage as the main 
com mu ni ca tion venue . . .  

• Explore becom ing a dual-lan guage school.
•  Create a mul ti lin gual ecol ogy in the school.
•  Ask for train ing on how to cap i tal ize on stu dents’ 

home lan guages to max i mize learn ing
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rather than the other way around, or at least divide the time equally between the two lan guages. 
Staff mem bers who speak the LOTE should be encour aged to use their lan guage, and when ever 
pos si ble, staff meet ings should be conducted in the LOTE with lan guage sup port for mono lin gual 
English speak ers.

Even when there are not enough stu dents who speak a par tic u lar minoritized lan guage to cre ate 
a duallan guage pro gram in that par tic u lar lan guage, there are mul ti ple alter na tive ways to ele vate 
the sta tus of all  lowinci dence lan guages spo ken at the school. These strat e gies include the imple
mentation of bilin gual and mul ti lin gual bul le tin boards; hold ing schoolwide mul ti lin gual rosa ries 
led by mul ti lin gual stu dents; and hosting fes ti vals where fam i lies of minor ity cul tures can share 
their cul tures. Finally, teach ers can be trained on how to cap i tal ize on stu dents’ home lan guages 
dur ing instruc tion, which has proven to improve aca demic and socio cul tural com pe tence out comes 
(Canagarajah, 2011; Garcia, 2009; Lewis, et al, 2012).

Conclusion

By actively decolonizing our schools, the sce nario with which we opened this arti cle could 
read: At a Cath o lic ele men tary school in Connecticut, Kindergarten stu dents play house dur ing after 
school care. One of the White chil dren picks up a Black doll and tells her Black friend, “She looks like 
you. Let’s play with her.” Colonialism transformed cul tures by impos ing disfigured iden ti ties and 
his to ries, posi tion ing some as supe ri ors and oth ers as infe rior, a prac tice that con tin ues even in the 
face of both the mestizaje of cul tures through which many cul tures adopted the cus toms of the 
heg e monic pow ers and the with drawal of active colo nial pres ence. We can, and are called by God 
to serve “the least of these my broth ers” (our empha sis; Mat thew 25:40). We argue that to do this 
we must learn from the expe ri ence of col o ni za tion and engage in decolonizing prac tices that can 
repair and com pen sate for the dam age done.

This paper exam ines how nat u ral mestizaje still occurs and, instead of subjecting immi grants 
and ref u gees to the same post co lo nial pres sures to assim i late, we can encour age trans cul tural accul
tur a tion (Mudambi, 2021b) to honor our soci ety’s mestizaje and to restore equity in our soci ety. 
Specifically, this arti cle offers action able steps in which Cath o lic schools can engage to mobi lize 
edu ca tion towards decol o ni za tion. These actions are: (a) explor ing ways in which iden ti ties can 
be affirmed in schools, (b) seek ing to ele vate minoritized cul tures, and (c) restor ing the pres tige of 
minoritized lan guages.

Decolonization is imper a tive. Our gen er a tion, and those to come, have had the oppor tu nity to 
learn from his tory and to see the down falls of colo nial ism. And while there is no way to undo the 
dam age done, we can col lec tively and sys tem at i cally engage in decol o ni za tion, fos ter a Chris tian 
cul ture of equity and jus tice, and serve as a model to other sec u lar edu ca tion sys tems.
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