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Cath o lic Theological and Equity Framework to Champion 
His panic Representation in Cath o lic Schools

Jorge Pena 1, John Reyes 2, and Michael T. O’Connor  2

Abstract: How do Cath o lic schools cre ate inclu sive, equi ta ble envi ron ments that embrace the  iden ti ties 
of their stu dents, includ ing their race, eth nic ity, and cul ture? What does Cath o lic  theo log i cal spir i tu al
ity say about diver sity, equity, and inclu sion to address rac ism? What is the con nec tion between Cath o lic  
theo log i cal spir i tu al ity and equi ta ble school prac tices to bring about equity in Cath o lic schools? In 
response to increased diver sity of stu dents, edu ca tors, com mu ni ties, and soci e tal chal lenges, there is 
a need for a frame work for Cath o lic schools with a cul tur ally diverse stu dent body, or with a stu dent 
body and staff with diff er ent cul tures. We syn the size Cath o lic theo log i cal spir i tu al ity and research 
about equity in pub lic and Cath o lic schools to cre ate a frame work for Cath o lic school edu ca tors in 
their sup port of stu dents whose cul tural iden tity is diff er ent from the fac ulty and staff. The frame work 
uses Cath o lic theo log i cal spir i tu al ity and equi ta ble school prac tices to pro mote equity in Cath o lic 
schools using equi ta ble school prac tices.

Keywords: equity frame work, His panic, instruc tion, Cath o lic schools, Cath o lic the ol ogy

How are Cath o lic schools cre at ing inclu sive, equi ta ble envi ron ments that embrace the iden
ti ties of their stu dents, includ ing their race, eth nic ity, and cul ture? What does the Cath o lic 

theo log i cal spir i tu al ity say about diver sity, equity, and inclu sion to address rac ism? What is 
the con nec tion between Cath o lic theo log i cal spir i tu al ity and equi ta ble prac tices in Cath o lic 
schools? These ques tions are rel e vant to Cath o lic schools serv ing His panic stu dents because of the 
 chal lenges schools face when cre at ing antirac ist, inclu sive, and equi ta ble envi ron ments. Children 
who expe ri ence puni tive dis ci plin ary actions in school exhibit lower aca demic achieve ment on 
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aver age, and pov erty and school level fac tors account for a sig nif  cant share of the racial dis ci pline 
gap between White and His panic stu dents (Gopalan & Ashlyn, 2019). Such chal lenges inter fere 
with cre at ing a school cul ture and cli mate that fos ters equity for each stu dent. However, the mis
sion of Cath o lic schools includes the call to work for sys temic changes that make just insti tu tions. 
According to the Compendium of the Social Doctrine of the Church, “social insti tu tions do not of 
them selves guar an tee as if auto mat i cally, the com mon good; the inter nal ‘renewal of the Chris tian 
spirit’ must pre cede the com mit ment to improve soci ety” (Pontifcal Council, 2004, p. 240). In 
response to the increased diver sity of stu dents, edu ca tors, com mu ni ties, and soci e tal chal lenges, 
there is a need for a frame work for Cath o lic schools with cul tur ally diverse stu dent bod ies or staff.

We syn the size Cath o lic theo log i cal spir i tu al ity and research about equity in pub lic and 
Cath o lic schools to cre ate a frame work for Cath o lic school edu ca tors. In the edu ca tional con text, 
equity includes equal ity of oppor tu nity, jus tice as fair ness, indi vid ual diff er ences/capabilities and 
redis tri bu tion, and the con sid er ation of the con se quences of unequal edu ca tion. The frame work 
uses Cath o lic theo log i cal spir i tu al ity and equi ta ble school prac tices to pro mote equity in Cath
o lic schools. To pro vide an illus tra tive exam ple of how the equity frame work applies to Cath o lic 
schools, we focus on schools with a stu dent body that pre dom i nantly identifes as His panic. We 
focus on His panic iden tity and cul ture because the per cent age of peo ple iden ti fy ing as a His panic 
eth nic group in the United States has grown to 18% (U.S. Census Bureau Quick Facts, 2020). In 
the last fve years, Cath o lic schools have expe ri enced enroll ment increases from His panic fam i lies; 
how ever, the major ity of the Cath o lic school fac ulty often does not share the same cul tural back
ground as their His paniciden ti fy ing stu dents (Ospino & Wyttenbach, 2022).

The His panic com mu nity is diverse, includ ing a Span ishspeak ing back ground and eth nic 
roots in Mexico, Puerto Rico, Cuba, the Domin i can Republic, or Central and South Amer i can 
Span ishspeak ing countries. His panic fam i lies may grav i tate toward Cath o lic schools because of 
high aca demic stan dards, safe envi ron ments, reli gious edu ca tion, and the avail abil ity of afterschool 
activ i ties and col lege or postsec ond ary prep a ra tion options (National Cath o lic Educational 
 Association [NCEA], 2018). Community mem bers express that stu dents in highpov erty schools 
are less likely to receive a sound pri mary edu ca tion because they pro vide less access to school 
resources that pos i tively impact them (Oakes et al., 2021). His panic fam i lies may expe ri ence 
chal lenges or feel ings of iso la tion when com mu ni ca tion between the school and the fam ily breaks 
down. Some Cath o lic schools have been will ing to embrace the cul ture of fam i lies who iden tify as 
His panic, but many have expe ri enced chal lenges mov ing from super f cial to deep lev els of change 
(Ospino & WeitzelO’Neill, 2016).

National aca demic achieve ment data from Cath o lic schools also reveal that across grade lev els 
and Cath o lic school con texts, achieve ment gaps per sist for His panic stu dents at a scale nearly 
mirroring sim i larly observed trends in pub lic schools (National Center for Education Statistics, 
n.d.; NWEA, n.d.). Although these data sets do not nec es sar ily explain the rea son for these 



96 Equity Framework for Catholic Schools

achieve ment gaps, we see the trends in aca demic per for mance as an oppor tu nity to inter pret 
prob lems of prac tice related to this trend through an equity lens. For exam ple, we see the pat tern of 
teacherstu dent race matching as rel e vant to these per for mance trends, given their roots in ensur ing 
equi ta ble rep re sen ta tion and the grow ing body of evi dence suggesting a wide range of pos i tive, sig
nif  cant impacts on aca demic, socioemotional, and behav ioral out comes for stu dents (Blazar, 2021; 
Egalite & Kisida, 2018; Grissom et al., 2017; Weisman et al., 2007). Moreover, His panic stu dents 
receive sig nif  cantly more favor able eval u a tions from His panic teach ers who share the same native 
lan guage than His panic teach ers who speak a diff er ent native lan guage or nonHis panic teach ers 
(Seah, 2021). An equity frame work for Cath o lic schools allows prac ti tion ers and research ers 
to rein ter pret prob lems of prac tice in a way that allows for novel insights and endur ing shifts in 
prac tice and pol icy while hold ing fast to the pur pose and aspi ra tions of Cath o lic edu ca tion.

The sub se quent sec tions of this arti cle begin with an explo ra tion of rel e vant con cepts of human 
dig nity, Cath o lic social teach ing, and the Cath o lic Church’s teach ings on the pur pose of Cath o lic 
schools as it relates to poten tially par al lel con cepts of edu ca tional equity in PK12 school ing con
texts, then con tin ues with a brief, high lighted over view of con tem po rary exam i na tions of equity 
in edu ca tional con texts in PK12 schools across the United States (U.S.). This paper artic u lates a 
frame work for exam in ing equity in Cath o lic schools through descrip tions of equi ta ble prac tices 
within schools as well as illus tra tive exam ples connecting the equity frame work to the salient issue 
of His panic rep re sen ta tion in Cath o lic schools. Finally, the arti cle con cludes with a dis cus sion of 
impli ca tions for research ers and prac ti tion ers, includ ing recommended lines of inquiry for schol ars 
inter ested in prob lems of prac tice that inter sect with the Cath o lic school con text.

Theological Foundations

The Cath o lic con cept of “human dig nity” has its roots in Genesis 1:27, which tells the story 
of God’s cre a tion of human beings in His image and like ness, a theo log i cal term referred to as 
the imago Dei. The imago Dei and the beliefs and teach ings on the dig nity of the human per son 
form the basis of the Cath o lic Church’s teach ings on Chris tian anthro pol ogy. Notably, a related 
con cept of “human dig nity,” albeit with out any ref er ence to a larger meta phys i cal or theo log i cal 
frame work, appears in the United Nations (U.N.) char ter of the Universal Declaration of Human 
Rights (1948). As Reginald (2017) notes, the U.N.’s asser tion of the equal and inher ent dig nity of 
the human per son and sub se quent rights and priv i le ges con ferred at birth par al lels the con cept of 
human dig nity as artic u lated in Chris tian anthro pol ogy.

These sim i lar i ties are a vital launching point for establishing mean ing ful con nec tions between 
Cath o lic the ol ogy and con tem po rary social jus tice issues, most nota bly as Chris tian anthro pol ogy 
is a key com po nent of Cath o lic social teach ing as a response to con tem po rary social issues. As 
Thompson (2018) notes in a pas to ral let ter on the fun da men tals of Chris tian anthro pol ogy, the 
respect for the “tran scen dent dig nity” of the human per son forms the basis for how one should 
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respond to con tem po rary soci e tal chal lenges, includ ing rac ism. Cath o lic social teach ing, rooted 
in Chris tian anthro pol ogy, also includes sol i dar ity as one of its cen tral aspects. Clark (2019) 
asserts that Pope Francis and Pope Benedict XVI’s exam i na tion and descrip tion of sol i dar ity is 
that Cath o lic social teach ing leads to an atti tude of inter de pen dence, an impo si tion of sub se quent 
moral obli ga tions, and the vir tue of “a frm and per se ver ing deter mi na tion to com mit one self to the 
com mon good” ( John Paul II, 1998, para. 38). Subsidiarity, along side human dig nity and sol i dar
ity, con sti tutes the fnal leg of what John Paul II (1999) calls the “three fold cor ner stone” that links 
Cath o lic social teach ing with the prin ci ple of the com mon good.

Given the cen tral ity of Cath o lic schools and edu ca tion in “the sav ing mis sion of the Church,” 
it is no sur prise that Chris tian anthro pol ogy and the imago Dei fea ture heavily in the Church’s 
teach ings and writ ings on Cath o lic schools. In The Cath o lic School on the Threshold of the Third 
Millennium (1998), the Vatican’s Congregation for Cath o lic Education writes,

The Cath o lic school sets out to be a school for the human per son and of human per sons.
The per son of each indi vid ual human being, in his or her mate rial and spir i tual needs, is 
at the heart of Christ’s teach ing: this is why the pro mo tion of the human per son is the goal 
of the Cath o lic school. (para. 9)

Archbishop J. Michael Miller (2006) includes Chris tian anthro pol ogy as one of the fve non
nego tia bles of a Cath o lic school’s reli gious iden tity and also ref er ences Lay Cath o lics in Schools: 
Witnesses to Faith (1982) in suggesting that the Chris tian anthro po log i cal foun da tion of a Cath o lic 
school extends a set of duties and respon si bil i ties to edu ca tors within such schools that exist in 
today’s plu ral is tic world. The Godgiven dig nity of the human per son and its edu ca tional impli
ca tions also man i fests them selves in other Cath o lic edu ca tional tra di tions; for exam ple, the Jesuit 
value of cura personalis refers to both holis tic edu ca tion that is atten tive to spir i tual, moral, and 
intel lec tual devel op ment and the demand to pro vide edu ca tion that is respect ful of the unique 
needs and iden tity of each stu dent (Geger, 2014).

Contemporary writ ings and teach ings from lead ers within the Cath o lic Church engage with 
mod ern con sid er ations of diver sity, equity, and inclu sion, as well as the facets of soci ety that impact 
the expres sion of those con sid er ations. St. John Paul the Great’s encyc li cal Solicitudo Rei Socialis 
(1988), which acknowl edged the impact of the pro mul ga tion of the Declaration above on Human 
Rights, artic u lated the need for atten tive ness to “struc tures of sin.” It nota bly par al lels the con cept 
of sys temic or insti tu tion al ized injus tice (Carmichael et al., 1992), as these struc tures are “influ ences 
and obsta cles which go far beyond the brief life span of an indi vid ual . . .  over come only through 
the exer cise of human and Chris tian sol i dar ity” ( John Paul II, 1987, para. 40). Evangelii Gaudium 
(Francis, 2014) affirms diver sity as inte gral to the expres sion of “gen u ine cath o lic ity.” Justice is one of 
the car di nal vir tues the Catechism of the Cath o lic Church enu mer ates, describ ing it as a dis po si tion 
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“to estab lish in human rela tion ships the har mony that pro motes equity with regard to per sons and 
to the com mon good” (Catechism of the Cath o lic Church [CCC], 1997, para. 1807).

Notably, Open Wide Our Hearts: The Enduring Call to Love (United States Conference of 
Cath o lic Bishops [USCCB], 2018) con tains numer ous explicit calls to rec og nize and address 
rac ism in many ways and frames. In par tic u lar, the USCCB doc u ment links rac ism to igno rance of 
the core teach ing of Chris tian anthro pol ogy. Additionally, the authors include an explicit charge 
to build edu ca tional responses to address rac ism and direct read ers to be atten tive to pol i cies and 
insti tu tional bar ri ers. The doc u ment, published nearly forty years after a pre vi ous USCCB pas to ral 
let ter, Brothers and Sisters to Us (USCCB, 1979), acknowl edged the fol low ing:

Today in our coun try men, women, and chil dren are being denied oppor tu ni ties for full 
par tic i pa tion and advance ment in our soci ety because of their race. The edu ca tional,   
legal, and fnan cial sys tems, along with other struc tures and sec tors of our soci ety,  impede 
 peo ple’s prog ress and nar row their access because they are black, His panic, Native  Amer i can,  
or Asian. (p. 3)

In 2004, the USCCB com mis sioned a research report on the 25th anni ver sary of Brothers and Sisters 
to Us, wherein a research team advanced seven crit i cal fnd ings based on an exam i na tion of the rec om
men da tions of the orig i nal pas to ral let ter. Cavendish (2004) found that White Cath o lics “over the last 
twentyfve years exhibit dimin ished, rather than increased, sup port for gov ern ment pol i cies aimed 
at reduc ing racial inequal ity” (p. 2) and that Black stu dent enroll ment in Cath o lic schools declined 
dur ing the same period in which His panic and Asian Amer i can stu dent enroll ment increased.

The devel op ment of con tem po rary Cath o lic social thought pro vi des an oppor tu nity for a more 
inclu sive con sid er ation of dis cus sions of equity, diver sity, and inclu sion that too often exist solely 
in sec u lar spaces and are some times dismissed as exter nal or even anti thet i cal to main stream or 
ortho dox expres sions of faith. Conversely, the rich ness of Cath o lic social teach ing and its inher ent 
desire to engage with con tem po rary soci e tal con cerns pres ents an invi ta tion to extend such con sid
er ations toward Cath o lic schools, both in their role in the Church’s work within soci ety, as well as 
their inter nal cul ture and struc ture.

Existing Equity Research

In order to bet ter ground an under stand ing and anal y sis of issues of His panic rep re sen ta tion 
as theo log i callymoti vated equity con sid er ations, what fol lows is a brief over view of the existing 
schol ar ship on equity (pri mar ily as it is seen in sec u lar spaces). Subsequent sec tions will rely on 
such an over view of equity prac tices to sub stan ti ate the via bil ity of an equity frame work for 
 Cath o lic schools and sur face align ment between equity prac tices related to His panic rep re sen ta
tion in Cath o lic schools.
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Drawing ini tially from Jacob and Holsinger’s (2008) def  ni tion of equity, the United Nations 
Educational, Scientifc and Cultural Organization (UNESCO, 2018) identifes sev eral fun da
men tal prin ci ples and frame works rel e vant to the appli ca tion of equity to the edu ca tional con text, 
includ ing equal ity of oppor tu nity, jus tice as fair ness, indi vid ual diff er ences/capabilities and redis
tri bu tion, and the con sid er ation of the con se quences of unequal edu ca tion. Other efforts have been 
made to more con cretely defne the ulti mate ends of equity in edu ca tion; as an exam ple, Barth 
(2016) sees equity as “achieved when all  stu dents receive the resources they need so they grad u ate 
pre pared for suc cess after high school” (p. 1). Empirical research that con sid ers equity in edu ca tion 
uses the term “equity” as a descrip tor of par tic u lar prac tices or aspects within edu ca tion con texts 
(e.g., equityori ented lead er ship or equi ta ble schools) or about a par tic u lar set of out comes deemed 
desir able (e.g., achieve ment equity or equity of oppor tu nity).

DarlingHammond and Friedlander (2008) iden tify three ele ments of school design that 
char ac ter ize equi ta ble schools: per son al i za tion, rig or ous and rel e vant instruc tion, and pro fes sional 
learn ing and col lab o ra tion. Additionally, they artic u late four pol icy areas that influ ence equi ta ble 
out comes for tra di tion ally mar gin al ized stu dent pop u la tions: orga ni za tion and gov er nance, human 
cap i tal, cur ric u lum and assess ment, and funding. Ayscue and SiegelHawley’s (2019) study of 
schools par tici pat ing in the 2010 fed eral Magnet Schools Assistance Program grant unearthed 
addi tional depth to pol icy areas and areas of lever age for school trans for ma tion for more equi ta ble 
out comes (e.g., fam ily inter est and enroll ment) while iden ti fy ing com mon chal lenges in these 
school con texts to equityori ented change (e.g., shared own er ship, lack of staff diver sity, iden ti f ca
tion of stu dents for advanced/gifted and tal ented courses). Similar to these two stud ies, Oakes et al. 
(2021) sit u ate exam i na tion of equi ta ble schools and equi ta ble edu ca tion in lowincome com mu ni
ties that are tra di tion ally mar gin al ized and sys tem i cally dis ad van taged; here, research ers affirmed 
that resource allo ca tion within schools, outofschool con di tions, and other sys temic fac tors were 
crit i cal con sid er ations for pol icy mak ing. The com plex ity and depth of nec es sary and suffi  cient 
fac tors for enacting equity in schools are appar ent; as an exam ple, Bottiani et al. (2017) found in 
their exam i na tion of equi ta ble and sup port ive school cli mate in high schools that instruc tion and 
pro mo tion of explic itly equi ta ble teacher and staff prac tices can fall short of the desired impact on 
stu dent affect with out the resources needed to shift school cul ture and cli mate more broadly.

The research about equity prac tices in pub lic schools dem on strates that schools pro mot ing 
equity use inno va tive approaches that offer unique oppor tu ni ties for learn ing (DarlingHammond 
& Friedlander, 2008) and use pro jectbased learn ing inspired by social jus tice and civic engage ment 
(Skrla et al., 2004). Schools pro mot ing equity are relent less in help ing lowincome fam i lies obtain 
a highqual ity edu ca tion that pre pares stu dents for post sec ond ary edu ca tion with tar gets of 80% to 
100% enroll ment (Oakes et al., 2021). Such schools with a stu dent body that is major ity stu dents 
of color who live in lowincome com mu ni ties fnd suc cess with fam i lies by hav ing a clear vision; an 
attrac tive theme for learn ing, such as envi ron men tal sci ences and tech nol ogy; and by using exten
sive recruit ment and mar ket ing strat e gies (Ayscue & SiegelHawley, 2019).
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Leadership prac tices fea ture prom i nently in an inquiry on equity in schools. Leithwood’s 
(2021) review of empir i cal stud ies and reviews of research on equi ta ble school lead er ship identifes 
three prominent sets of prac tice that sig nif  cantly improve equity in schools: fos ter ing part ner ships 
among schools, fam i lies, and com mu ni ties aimed at ensur ing stu dent suc cess; ensur ing that cur ric
u lum guid ing instruc tion in schools acknowl edges and makes use of eth nic, cul tural, and lin guis tic 
assets that stu dents and fam i lies bring; and assisting teach ers with the implementation of ambi tious 
forms of instruc tion for tra di tion ally under served stu dents. Redefning and transforming lead er
ship is nec es sary for enacting equi ta ble prac tices and sustainably achiev ing equi ta ble out comes, 
with atten tive ness to the inten tional pro mo tion of lead er ship capac ity and devel op ing “car ing and 
pro duc tive cul tures” (Irby & Brown, 2004). Persisting in oppor tu ni ties for con tin ued reflec tion, 
coaching, inten tional goalset ting, and con nec tions of indi vid ual teacher beliefs to prac tice are 
also inte gral to lead ing and sus tain ing sets of equi ta ble prac tices within schools, as King Lund et al. 
(2021) found in their exam i na tion of restor ative jus tice prac tices within schools.

An exam i na tion of the existing research on equity con sid er ations and prac tices in edu ca tion in 
light of the devel op ment of Cath o lic theo log i cal insight artic u lated in the prior sec tion of this arti cle 
reveals a worth while oppor tu nity to reconceptualize equity with the stated aims of Cath o lic edu ca
tion and the social jus tice mis sion of the Cath o lic Church in mind. Identifying the over lap of con
cepts between Cath o lic the ol ogy and con tem po rary artic u la tions of equity enables edu ca tors and 
research ers to iden tify the pres ence of equi ta ble pol i cies and struc tures within schools as part and 
par cel of the quest for “authen tic” Cath o lic edu ca tion, mean ing that the work of equity in Cath o lic 
schools ulti mately can be under stood as inte gral to the Cath o lic school’s par tic i pa tion “in the sav ing 
mis sion of the Church” (Congregation for Cath o lic Education, 1977, para. 8).  Conversely, apply ing 
equity as a frame work for Cath o lic schools to sur face areas of growth or vul ner a bil ity can then  
too be seen as an oppor tu nity to recenter or realign the prac tice of a Cath o lic school to its social 
jus tice and evan ge li za tion aims. However, the complexities of equity in sec u lar school set tings and 
the con cep tu al i za tion of human dig nity, Chris tian anthro pol ogy, and Cath o lic social teach ing as it 
relates to the work of Cath o lic schools demand the artic u la tion of a dis tinct frame work of equity in 
Cath o lic schools that encompasses the spec trum of equi ta ble school  prac tices and dis po si tions  
while embrac ing the val ues, vir tues, and ori en ta tion of Cath o lic edu ca tion.

Equity Dei Framework: Coalescing the Work of Equity and Cath o lic Education

Capitalizing on this oppor tu nity to syn the size the defn ing char ac ter is tics of con tem po rary 
exam i na tions of equity in edu ca tion, we turn our efforts to presenting and articulating a frame
work that enables prac ti tion ers and research ers to inter pret prob lems of prac tice within the 
Cath o lic school con text through the lens of equity. To develop the frame work, we reflect on the 
links between theo log i cal artic u la tions about Chris tian anthro pol ogy, Cath o lic social teach ing, 
and their insights on con tem po rary social issues. We also pro vide an over view of existing equity 
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Additionally, two core beliefs can assist prac ti tion ers in trans lat ing the fve cen tral ele ments of 
the frame work into operationalized prac tices while also cen ter ing the appli ca tion of the frame work 
on the flourishing of the ideal of the imago Dei. The frst belief is that equity in schools exists 
when stu dents are respected and cel e brated for who they are, pri mar ily when stu dents iden tify 
as a mem ber of an eth nic group (Gilead, 2020; Martin, 2014; Natividad, 2015). The frst belief 
pro mot ing equity con nects with imago Dei because humans are to love God and each other as an 
expres sion of God. Fostering equity in Cath o lic schools cre ates an envi ron ment in which for mal 
struc tures facil i tate stu dents feel ing respected and cel e brated for who they are. Each stu dent has at 

research as a means of jus ti fy ing the cre a tion of such a frame work to deter mine the essen tial 
ele ments of the frame work. The resulting con cep tual frame work reflects our best efforts to defne 
a tra jec tory for equity con sid er ations in Cath o lic schools that enables rig or ous inquiry and inten
tional prac tice and pol icy while stat ing the pur pose and aims of such equityfocused work.

The frame work has fve cen tral ele ments: (a) imago Dei; (b) cura personalis; (c) sol i dar ity;  
(d) sub sid i ar ity, or the prin ci ple that deci sions should be at the low est level pos si ble and the 
highest level nec es sary; and (e) sys tems and struc tures, nota bly an exam i na tion of how insti tu tion
al ized prac tices tie to indi vid ual and col lec tively held beliefs and facil i tate par tic u lar out comes for 
groups of indi vid u als within the Cath o lic school eco sys tem. These fve cen tral ele ments draw from 
the ear lier dis cus sion on the over lap between Chris tian anthro pol ogy, Cath o lic social teach ing, and 
con tem po rary equity exam i na tions in PK12 edu ca tion.

Figure 1 

Graphic Representation of Authors’ Proposed Equity Framework for Catholic Schools
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least one adult advo cate who knows them well and who sup ports that stu dent’s edu ca tional expe
ri ence. The evi dence for imago Dei, sol i dar ity, cura personalis, and equity is the cel e bra tion of each 
stu dent for who they are, includ ing their cul ture, stories, and lived expe ri ences in the cur ric u lum, 
dur ing instruc tion, and through out the school’s iden tity. Educators are aware of His panic stu dents’ 
 chal lenges, such as know ing the stu dents whose fam i lies live in lowincome com mu ni ties, how 
many are learn ing English as a sec ond lan guage, and who will attend col lege as frstgen er a tion 
stu dents.

The sec ond belief is that equity is pres ent in schools when demo graphic data does not pre dict 
stu dent out comes (Malarkey, 2006; Oakes et al., 2021). In other words, stu dent learn ing is not 
pre dict able by race, socio eco nomic sta tus, gen der, or other rel e vant fac tors and the evi dence for 
equity in a school (Lopez et al., 2015). The con nec tion with imago Dei occurs when each stu dent 
has access to rig or ous learn ing oppor tu ni ties to pre pare them for enroll ment in postsec ond ary 
edu ca tion to trans form their socio eco nomic back ground when reaching adult hood. The con nec
tion to sol i dar ity and cura personalis is to actively work for the good of our stu dents by build ing 
rela tion ships with them by tak ing care of the whole per son dur ing the learn ing pro cess.

Illustrative Examples: A Mosaic of Equity

To fur ther illus trate the frame work, we uti lize an abbre vi ated mosaic nar ra tive approach 
 (draw ing from EvansWinters, 2019; Toliver, 2020) to ground the frame work in trans for ma tional 
sites of prac tice in ser vice to His panic stu dents and stu dents of color in Cath o lic schools. The 
mosaic con sists of three par tial nar ra tives (Campano et al., 2016; Jovel & Lucas, 2015; Scanlan 
et al., 2019). draw ing from research that cen ters equity, instruc tional prac tice, school cul ture, and 
stu dent expe ri ence, either directly or indi rectly informing the edu ca tional expe ri ences of His panic 
stu dents and stu dents of color. The curated selec tions, together forming the mosaic that adds 
illus tra tion to the frame work, are aligned with and inform equi ta ble school prac tices to dem on
strate the impor tance of implementing these prac tices to cul ti vate equi ta ble and trans for ma tive 
expe ri ences in Cath o lic schools. They also pro vide explicit depic tions of what implementation of 
the frame work can look like in schools serv ing par tic u lar com mu ni ties with many His panic stu
dents and stu dents of color.

“Radical Hospitality” that Builds and Disrupts
The frst piece of the mosaic is from Campano et al. (2016), who details a par ish and school 

com mu nity in South Philadelphia embody ing equity in its crosscul tural prac tices. The St. Thomas 
Aquinas Church and school served a diverse pop u la tion of His panic, Chi nese Indo ne sian, Afri
canAmer i can, Viet nam ese, Euro peanAmer i can, and Fil i pino com mu ni ties. By adopting a stance 
of “rad i cal hos pi tal ity,” com mu nity mem bers actively built sol i dar ity to sup port one another as a 
faith com mu nity while advo cat ing for edu ca tional access and civic empow er ment, pri mar ily (but 



103 Equity Framework for Cath o lic Schools

not solely) through lan guage and lit er acy prac tices that spanned home, com mu nity, church, and 
school. The rad i cal hos pi tal ity approach to com mu nityinformed design think ing and par tic i pa tory 
action research chal lenges ineq ui ta ble prac tices that mar gin al ized indi vid u als and com mu ni ties. 
By chal leng ing nor ma tive beliefs and prac tices that viewed their iden ti ties, lan guages, and lit er acy 
prac tices as def  cits, com mu nity mem bers and stu dents explored reli gious prac tices and texts,  
art, writ ing, and advo cacy work to learn more about them selves and their devel op ment as  
com plete indi vid u als with inher ent human dig nity from an assetbased per spec tive. They actively 
disrupted pat terns of ineq uity through their acts of sol i dar ity and by cen ter ing their indi vid ual  
and col lec tive dig nity, know ing that their iden ti ties served as assets in fur ther learn ing and advo
cacy work.

Engaging Students’ Families and Cultures to Enhance Instruction
In Scanlan et al. (2019), Sarker, a men tor of the TwoWay Immersion Network for Cath o lic 

Schools (TWINCS, a pro gram of the Roche Center for Cath o lic Education at Bos ton College), 
describes how a Cath o lic school serv ing His panic stu dents cen ters fam i lies, cul tures, and expe
ri ences to enhance instruc tion and learn ing. Instead of merely fol low ing a given cur ric u lum and 
text book instruc tional prac tices, a com pre hen sive instruc tional approach is presented, focus ing 
on three ele ments: (a) build ing rela tion ships, (b) fos ter ing asset orga ni za tions, and (c) inte grat ing 
funds of knowl edge. These ele ments coa lesced in implementing a Faith and Familia as Funds of 
Knowledge pro ject between two TWINCS schools, where homebased lit er acy activ i ties are used 
to link to and enhance class room read ing prac tices and lit er acy instruc tion. This pro ject, along 
with foun da tional prac tices from the three ele ments, involved home vis its, an unlearning of “def  cit 
ori en ta tions towards lin guis ti cally minoritized, immi grant, or impoverished fam i lies and com mu
ni ties,” and a recrafting of out door spaces for com mu nity use, offer ing spaces and ser vices such as 
con tinu ing edu ca tion oppor tu ni ties, well ness work shops, and legal clin ics (Scanlan et al., 2019,  
pp. 122–123). These prac tices disrupted nor ma tive instruc tional prac tices to be respon sive to 
His panic stu dents, their fam i lies, and their com mu ni ties while push ing for high expec ta tions in 
lan guage and lit er acy learn ing expec ta tions through authen tic, pro jectbased learn ing activ i ties. 
In addi tion to engage ment and learn ing out comes, stu dents and fam i lies also took up prac tices 
that cel e brated their faith and fam ily tra di tions, includ ing sto ry tell ing, cul tural appre ci a tion, and 
ongo ing lan guage devel op ment.

School Transformation Via Culturally Responsive Pedagogy
In the fnal mosaic selec tion, Jovel and Lucas (2015) describe the inten tional trans for ma tion of 

the edu ca tional expe ri ence for Afri canAmer i can stu dents at a Cristo Rey school in Los Angeles. 
Though the com mu nity focus in this arti cle is not on His panic stu dents, the atten tion to cul tur ally 
respon sive ped a gogy, an essen tial equity prac tice for all  stu dents, includ ing His panic stu dents, is of 
par tic u lar impor tance.
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Jovel and Lucas (2015) describe the schoolwide approach to cul tur ally respon sive ped a gogy 
as encompassing six char ac ter is tics (cited in Gay, 2000): (a) val i dat ing, (b) com pre hen sive, (c) 
multidimen sional, (d) empowering, (e) trans for ma tive, and (f ) emancipatory. These char ac ter
is tics align with equi ta ble prac tices and essen tial theo log i cal foun da tions as they are grounded in 
assetbased per spec tives that value the stu dents as com pre hen sive, whole indi vid u als with inher ent 
dig nity and worth with tre men dous strengths and gifts to learn and suc ceed. The char ac ter is tics of 
multidimen sional and emancipatory in par tic u lar under line the neces sity of disrupting nor ma tive 
instruc tional prac tices that may mar gin al ize stu dents of diverse iden ti ties and back grounds, includ
ing His panic stu dents. This ped a gogy empow ers stu dents and teach ers to ques tion biases mar
gin al iz ing them within their schools. As Jovel and Lucas (2015) note in their fnd ings, “teach ers 
were more than trans la tors of cul tural norms but were crit i cal edu ca tors pro vid ing admin is tra tors 
oppor tu ni ties to con tend with their pre sump tions and ste reo types” (p. 213). Creating a cul ture 
where admin is tra tors and teach ers attend to their biases is an essen tial equi ta ble prac tice, yield ing 
the trans for ma tive instruc tional learn ing envi ron ment and out comes that all  stu dents deserve in 
Cath o lic schools.

Together, these mosaic selec tions dem on strate how the frame work and its equi ta ble prac tices 
are lived in the daytoday lives of school lead ers, teach ers, and stu dents. Though a mis sion state
ment and other writ ten com mit ments may indi cate inten tion, the mate rial expe ri ence of stu dents, 
namely His panic stu dents for this arti cle, are evi dence of whether or not a com mit ment to equity 
exists in prac tice. Proper align ment between the frame work and equi ta ble prac tices ensures that 
theo log i cal foun da tions, research, and expe ri ence all  inform the ulti mate lived expe ri ence of stu
dents. While this mosaic is lim ited in its scope and depic tion, it pro vi des a glimpse into what can 
be in Cath o lic schools when a frame work is adopted. Educators hold one another account able to 
cre ate a learn ing com mu nity and envi ron ment that cen ters equity from a theo log i cal per spec tive, 
and an equi ta ble learn ing com mu nity and envi ron ment is char ac ter ized and ani mated by a set of 
equi ta ble school prac tices.

Equitable School Practices

Beyond the con sid er ations of His panic rep re sen ta tion and equity in Cath o lic schools, the 
frame work we posit has broad appli ca bil ity towards a wide range of school prac tices. We unpack 
four sets of equi ta ble school prac tices – hold ing each stu dent to high stan dards; adjusting instruc
tion so each stu dent can learn; tak ing stock of their (edu ca tors’) own iden ti ties, assump tions, and 
biases; and interrupting pat terns of ineq uity – as a means of illus trat ing such broad appli ca bil ity. 
All four prac tices align well with the con cepts of sol i dar ity and the imago Dei at the cen ter of 
the frame work, as these prac tices require schools to build rela tion ships with stu dents and work 
together to pro mote equity in the edu ca tional expe ri ence for every stu dent.
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Holding All Students to High Standards
The frst equi ta ble school prac tice is hold ing each stu dent to high stan dards. Cath o lic schools 

are known to pro vide chal leng ing cur ric u lar pro grams so that stu dents attain high lev els of 
aca demic per for mance (Bryk et al., 1993; Hoffer et al., 1985; Sander, 1997). Cath o lic social teach
ings require that Cath o lic school edu ca tors take respon si bil ity for stu dent learn ing for stu dents 
to expe ri ence suc cess. Students exhibit the char ac ter is tics of inde pen dent learn ers when they 
expe ri ence pro duc tive strug gle while engaged with the con tent and tasks. Independent learn ers 
tem po rar ily rely on the teacher to carry some of the cog ni tive load. Still, they uti lize strat e gies 
and pro cesses for com plet ing a new task, attempting to com plete new tasks with out scaff olds, and 
get ting unstuck in the learn ing pro cess (Hammond, 2015). However, the edu ca tional expe ri ences 
of stu dents who iden tify as His panic may lead to becom ing depen dent learn ers who are unsure of 
how to learn new tasks, rely on the teacher to carry most of the cog ni tive load, are chal lenged with 
com plet ing tasks with out scaff olds, while sit ting pas sively and waiting until the teacher assists, or 
do not retain infor ma tion well (Hammond, 2015; Orosco, 2010). Teachers cul ti vate inde pen dent 
learn ing when each stu dent believes intel lec tual abil i ties are devel oped qual i ties. There is a con nec
tion to the prin ci ple of sub sid i ar ity because stu dents should be engaged in a pro duc tive strug gle 
with the con tent. To pro mote the prin ci ple of sub sid i ar ity, teach ers can use strat e gies like Gradual 
Release of Responsibility or pro jectbased learn ing to cre ate stu dentcen tered learn ing expe ri ences 
that allow stu dents to con struct knowl edge and learn crit i cal think ing skills. Studentcen tered 
learn ing cul ti vates a growth mindset in stu dents. Students with a growth mindset tend to show 
higher achieve ment across chal leng ing school tran si tions and greater course com ple tion rates in 
chal leng ing math courses (Yeager & Dweck, 2012).

Academic press and strong social sup port are strat e gies that can hold each stu dent to high 
stan dards. Learning improves in a sup port ive social envi ron ment when stu dents expe ri ence aca
demic press and strong social sup port (Lee et al., 1999). Schools that sig nif  cantly impact stu dent 
learn ing exhibit aca demic press, mean ing that the con tent stu dents learn is made clear and the 
expec ta tions for aca demic learn ing are high. Students are held account able for their per for mance 
and pro vided the assis tance needed to achieve. Academic press refers to a school’s empha sis on 
learn ing and aca dem ics and the drive of stu dents and teach ers to strive for aca demic achieve ment 
and excel lence (Goddard et al., 2000; Hoy et al., 2006). Academic press shapes the nor ma tive 
and behav ioral ele ments of a school (Goddard et al., 2000). Examining aca demic press and social 
sup port pro vi des evi dence for research ers and Cath o lic school edu ca tors to shift prac tice to address 
equity. Teachers report their school’s focus on aca demic achieve ment to mea sure aca demic press. 
In con trast, stu dents report whether their teach ers chal lenge them to reach high lev els of aca demic 
achieve ment, such as ask ing teach ers in a sur vey whether their school sets high stan dards for aca
demic per for mance, orga nizes the school day to max i mize instruc tional time, and focuses on what 
is best for stu dent learn ing when mak ing impor tant deci sions.
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Social sup port strength ens social rela tion ships among stu dents and adults in and out of school. 
Its logic sug gests that stu dents will learn more in set tings where they are wellknown and cared for, 
and when their social and emo tional devel op ment is supported. These rela tion ships imbue a sense 
of trust, con f dence, and psy cho log i cal safety that allows stu dents to take risks, admit errors, ask for 
help, and expe ri ence fail ure along the way to higher lev els of learn ing (Lee et al., 1999). According 
to Mason et al. (2020), the fac tors essen tial to meet stu dents’ socialemo tional needs and to fos ter 
aca demic suc cess are con scious ness, com pas sion, con f dence, cour age, and com mu nity found in 
Cath o lic schools. Consciousness refers to an aware ness of oth ers and our selves, under stand ing what 
we are feel ing and what is hap pen ing in the envi ron ment. There is a con nec tion with cura per
sonalis when stu dents’ socioemo tional needs are met to fos ter aca demic suc cess. When Cath o lic 
school edu ca tors pro vide oppor tu ni ties for stu dents to learn about them selves, their per cep tions, 
and their emo tions, stu dent con scious ness grows. Regarding com pas sion, teach ers increase indi
vid ual com pas sion for self and oth ers by embed ding com pas sion as a pri mary value in class rooms. 
Modeling com pas sion and help ing stu dents reframe sit u a tions increases the under stand ing of 
trauma and cre ates knowl edge of how to reduce stress and increase kind ness and car ing. Conf
dence pro pels the trans for ma tion nec es sary to reme di ate trauma and build selfesteem. Without 
con f dence, stu dents are chal lenged with devel op ing pro f ciency in aca demic skills. Without 
emo tional con f dence, stu dents may fail to act in ways that sup port a com pas sion ate com mu nity. 
Courage is needed to develop com pas sion ate responses to their expe ri ences, as well as to speak out, 
fur ther grow, and make deci sions that do not directly sup port their selfinter ests. Schools are posi
tioned to nur ture cou ra geous mindsets. Compassionate action arises when  indi vid u als rec og nize 
their com pas sion and have the con f dence and cour age to act com pas sion ately. To mea sure social 
sup port, teach ers ask stu dents about the fre quency with which their teach ers: relate the sub ject to 
their inter ests, lis ten to what they say, know them very well, and believe they can do well in school 
(Lee et al., 1999).

Adjusting Instruction for Students
The sec ond equi ta ble school prac tice is adjusting instruc tion so each stu dent can learn. Cath o lic 

schools pro vide ongo ing oppor tu ni ties to build assess ment lit er acy by under stand ing the skills 
assess ments mea sure and the prin ci ples of respon si ble data usage, as well as interpreting data 
reports (Boudett et al., 2020). Multiple assess ments are used to under stand stu dent learn ing to 
make adjust ments to instruc tion. When ana lyz ing results from assess ments, ques tions are posed 
and answered, such as: “Whose stories are being told in these results?” and “Whose stories are 
not being told in these results?” Adjusting instruc tion for stu dents diff ers greatly from com monly 
used pedagogies in which teach ers ask stu dents loworder think ing ques tions which require the 
recall of knowl edge and com pre hen sion, give direc tions, mon i tor seatwork, review assign ments, 
admin is ter assess ments, and man age stu dent class room con duct by punishing non com pli ance. This 
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pre vi ous teach ing strat egy empha siz ing lec ture and rote mem o ri za tion is often known as a “ped a
gogy of pov erty” because it causes stu dents to grad u ate with lim ited skills and shal low knowl edge 
(Haberman, 1991). Adjusting instruc tion for stu dents pro motes equity in schools by ask ing ques
tions through an equity lens, such as: Whose stories are told in the data we are exam in ing? Whose 
stories are not told in the data we are exam in ing? What infer ences do we make when exam in ing 
stu dent work? What pat terns do we notice in our inter ac tions with stu dents? How well do our 
action plans sup port each stu dent to thrive? How do we involve stu dent voices in how we assess 
our action plans?

Examination of Identities, Assumptions, and Biases
The third equi ta ble school prac tice is that edu ca tors exam ine the mul ti ple iden ti ties, assump

tions, and biases they hold. Promoting equity in Cath o lic schools means that edu ca tors must 
exam ine their own cul tural iden ti ties. Culture shapes actions in ways that are invis i ble and nor
mal. Learning about one’s cul ture is more chal leng ing than learn ing about the cul ture of oth ers 
(Hammond, 2015). It is eas ier to “look out the win dow” at oth ers than to “look in the mir ror” 
for selfexam i na tion. Educators under stand their indi vid ual biases as well as the trig gers for those 
biases. This ongo ing selfdevel op ment occurs by under stand ing their back ground and expe ri ences, 
as well as the back grounds and expe ri ences of stu dents (Hammond, 2015). When embrac ing 
stu dents’ eth nic cul tures, schools do so on three lev els: sur face, shal low, or deep. Surfacelevel 
cul ture con sists of visual and con crete ele ments of cul ture, such as food, trust, music, and hol i days. 
This level of cul ture has a low emo tional charge so that changes do not cre ate great anx i ety in a 
per son or group. Shallowlevel cul ture con sists of unspo ken rules around every day social inter ac
tions and norms, such as cour tesy, atti tudes toward elders, nature of friend ship, con cepts of time, 
per sonal space between peo ple, non ver bal com mu ni ca tion, rules about con tact, or appro pri ate 
touch ing. Cultural val ues are placed into action at this level, and there is a strong emo tional charge. 
Individuals inter pret cer tain behav iors as dis re spect ful, offen sive, or hos tile at this level. Social 
vio la tion of norms at this level can cause mis trust, dis tress, or social fric tion. Deeplevel cul ture 
con sists of tacit knowl edge and uncon scious assump tions that gov ern world views. It also con tains 
the cos mol ogy that guides eth ics, spir i tu al ity, health, and the o ries of group har mony. Deep cul ture 
gov erns how we learn new infor ma tion. Elements at this level have an intense emo tional charge. 
Challenges to cul tural val ues at this level pro duce cul ture shock or trig ger the brain’s fght or flight 
response (Hammond, 2015). There is a con nec tion with sys tems and struc tures for schools to 
fos ter the con di tions to embrace stu dents’ cul tures deeply. The lack of sys tems and struc tures may 
fos ter sur facelevel and shal lowlevel school cul tures.

When edu ca tors take stock of their own iden ti ties, assump tions, and biases, there is an aware
ness that assump tions are made about stu dents’ aca demic per for mance in the class room, so ques
tions are asked and answered to chal lenge these assump tions, such as “What assump tions do we 
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make about stu dents when we look at their work?” and “What pat terns do we see in how edu ca tors 
inter act with diff er ent stu dents?” We can learn about stu dents’ expe ri ences using highqual ity 
sur veys and focus groups around stu dent belong ing and con nec tion. We can inves ti gate and mea
sure stu dent agency by ask ing: “What helps a child develop a sense of pur pose and effi cacy? and 
“What can the school do to cul ti vate that sense of pur pose and effi cacy?” According to Safr and 
Dugan (2021), pro mot ing equity in schools begins with ask ing and answer ing: What is an equity 
chal lenge we need to address right now? Why does this chal lenge mat ter? Who is most impacted 
by this chal lenge? There is a con nec tion with cura personalis because under stand ing our selves and 
our stu dents is an exam i na tion of the whole per son.

The evi dence for edu ca tors explor ing and under stand ing how their par tic u lar back ground 
and expe ri ences shape teach ing and their rela tion ships with stu dents is par tic i pa tion in ongo ing 
pro fes sional learn ing about one’s implicit biases and iden ti ties. Further evi dence includes reflec
tions about the teacher’s think ing after instruc tion or the many deci sions made in plan ning and 
implementing a les son. By con sid er ing these ele ments in light of their impact on stu dent learn ing, 
teach ers can deter mine where to focus their efforts in mak ing revi sions and choose which aspects of 
the instruc tion they will con tinue in future les sons. Teachers may reflect on their prac tice through 
col le gial con ver sa tions, jour nal writ ing, exam in ing stu dent work, con ver sa tions with stu dents, or 
sim ply think ing about their teach ing.

Active Interruption of Patterns of Inequity
The fourth equi ta ble prac tice pro mot ing equity is for edu ca tors to inter rupt pat terns of ineq

uity actively. The inter rup tion of pat terns of ineq uity is con sis tent with the Church’s com mit ment 
to pro mot ing social jus tice as evidenced by the Universal Apostolic Preferences of the Society of 
Jesus:

the path we seek to fol low with the poor pro motes social jus tice and the change of eco
nomic, polit i cal, and social struc tures that gen er ate injus tice; this path is a nec es sary dimen
sion of the rec on cil i a tion of indi vid u als, peo ples, and their cul tures with one another, with 
nature, and with God (Sosa, 2019, para. 3).

Taking an inquiry stance via an equity lens means ask ing ques tions about the assets to build upon 
and the def  cits to tar get. This prac tice actively inter rupts ineq uity pat terns in Cath o lic schools. 
Using this prac tice, with a root cause anal y sis pro to col, is use ful when cre at ing plans for school 
improve ment action and plans to assess the prog ress that inter rupts pat terns of ineq uity.

Another strat egy to inter rupt ineq uity pat terns is acknowl edg ing edu ca tors’ power in schools. 
There are issues of power enacted in class rooms and schools, with the power of teach ers and staff 
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over stu dents and fam i lies, the power of the con tent in the cur ric u lum, and the power of the school 
in the edu ca tional place ment pro cess. The rules of the cul ture of power reflect the rules of those 
who have power. The impli ca tion is that stu dents who iden tify as His panic are to acquire the 
cul ture of those in power to expe ri ence suc cess in schools (Delpit, 2012). Those with power are 
fre quently least aware or least will ing to acknowl edge its exis tence. The acknowl edg ment of both 
being the ben e f ciary of power and par tici pat ing in the cul ture of power is cou ra geous. Students 
and fam i lies who iden tify as His panic expe ri ence less power and are more likely to rec og nize the 
power var i able most acutely. The coun ter bal ance in the power diff er en tial is sol i dar ity, which 
empha sizes cohe sion and col lab o ra tion among all  peo ple regard less of national, racial, eth nic, 
eco nomic, and ideo log i cal diff er ences and requires that peo ple seek peace by work ing for jus tice 
(USCCB, n.d.).

Discussion

What are the equity chal lenges Cath o lic schools need to address right now? Why do these chal
lenges mat ter? Who is most impacted by these chal lenges? In this arti cle, we argue that to under
stand chal lenges when pro mot ing equity, using a theo log i callydriven frame work helps Cath o lic 
school prac ti tion ers and research ers iden tify the assets and def  cits in pro mot ing equity and using 
equi ta ble school prac tices. To that end, we have put forth a frame work for under stand ing equity 
in Cath o lic schools and using equi ta ble prac tices to deliver an equi ta ble learn ing envi ron ment. We 
draw on research and the ory to con nect Cath o lic theo log i cal spir i tu al ity to equity and equi ta ble 
school prac tices, par tic u larly with applied exam ples impacting His panic rep re sen ta tion in Cath o lic 
schools through an illus tra tive mosaic.

There are few stud ies about equi ta ble school prac tices in Cath o lic schools. Future research using 
the Equity Dei frame work should exam ine the two strands of equity in schools, school prac tices, 
and the fve ele ments of Cath o lic the ol ogy. The research gap about how Cath o lic schools respect 
and cel e brate stu dents for who they are is an oppor tu nity to col lect nar ra tive stories as data sources 
from stu dents and fam i lies about how the school respects and cel e brates the mul ti ple iden ti ties 
held by stu dents. While Greeley and Coleman’s (1985) research iden ti fed that Cath o lic school 
stu dents out per form pub lic school stu dents, it is not known if and how Cath o lic school stu dent 
out comes may or may not be pre dict able by demo graphic data in schools with a stu dent body 
with mixed or low socio eco nomic lev els. Researchers may exam ine the aca demic oppor tu ni ties 
pro vided to stu dents and com pare rig or ous learn ing within and across schools with matching 
demo graph ics in a dio cese. It is also unknown which prac tices, such as response to inter ven tion or 
multitiered sys tems of sup port, Cath o lic school edu ca tors use to adjust instruc tion and the impact 
these prac tices have on teach ing and learn ing. Finally, more can be known about Cath o lic schools’ 
prac tices for edu ca tors to take stock of their own iden ti ties, assump tions, and biases and how this 
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knowl edge of self impacts rela tion ships with stu dents or pro motes a deep level of cul ture in school. 
Research on prob lems of prac tice that show pat terns of ineq uity, such as pat terns in how edu ca tors 
inter act with diff er ent stu dents, the extent of involv ing stu dents in assessing teach ing and learn ing, 
or how school improve ment plans address the needs of each stu dent, would advance this work and 
con tinue to work toward broader equity prac tices in Cath o lic schools.
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