
INTRODUCTION

Values are one of our most fundamental characteristics 
that deeply affect our lives. Values play a key role in deci-
sion-making, problem-solving, communication, motivation, 
and maintaining personal development confronted in one’s 
family, school, friends, and professional life.

Rokeach (1974) discussed the concepts of value and val-
ue systems separately. He defined value as a permanent be-
lief in preferring a specific behavior and existence purpose 
instead of opponents as personal and social and he defined a 
value system as a permanent organization of beliefs related 
to the purpose of existence or preferred behavior. According 
to Rokeach, there are two kinds of values. These are purpose/
nominal values (terminal values) and tool values (instrumen-
tal values). As examples of Rokeach’s instrumental values, 
we can mention the features such as being responsible and 
helpful. As an example of terminal values; purposes such 
as a comfortable life, and self-esteem can be mentioned. 
According to Aavik and Allik (2002), values are shaped on 
the following five themes; values (i) are concepts or beliefs, 
(ii) relate to a desired outcome or behavior (iii) are beyond 
objective situations, (iv) are determinative in determining 
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behavior and in evaluating the event, and (v) are ranked ac-
cording to their relative importance.

Schwartz (1992) determined a scale formed by ten val-
ues which were obtained from 20 countries in Value Survey; 
Power, Success, Hedonism, Excitement, Self-Control, 
Universality, Helpfulness, Traditionalism, Harmony, and 
Security. In a similar study, Bilsky and Hermann (2016) stud-
ied universality in the content and structure of values, and 
in particular, they considered drawing attention again to the 
connection between personal values and guilt as necessary.

Roy (2003) first defined the dimensions for determining 
core values of interest and then developed a core model of 
personal value structures by taking the opinions of the ex-
perts carrying out studies in this field. As a result of these 
studies, it has been accepted that seven core values are es-
sential for the development of the personal as a whole and 
the peace of the personal. These value dimensions are as fol-
lows; honesty, trust, discipline, respect, dedication, sharing, 
and forgiveness. In this study, the scale which Roy tried to 
explain personal value structures and developed over these 
values was used because it is assumed that self-efficacy 
which is another variable of the study, is another variable of 
this personal structure similarly.
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ABSTRACT

Perception of self-efficacy is the judgment of ability, while self-esteem is judgment about 
self-worth (Bandura, 1993). Self-efficacy beliefs play a key role in shaping one’s life by 
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discipline-responsibility, honesty-sharing, respect-accuracy, and sharing-respect values. On the 
other hand, significant relationships were found between personal values   and self-efficacy, and it 
was seen that self-efficacy predicted personal values   positively. In addition, it showed that self-
efficacy and personal values   differed in terms of gender, perception of academic achievement, 
class, and parental attitudes. These versatile results obtained from the study serve as a guide for 
psychological counselors to reach more descriptive data for adolescents in cooperation with their 
colleagues and management.
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Bandura (1993) mentioned the necessity of bringing 
up ethical issues in promoting personal and social changes. 
According to Bandura, ethical considerations depend on fac-
tors such as what kind of changes are to be aggrandized the 
mass which is targeted by the change, the tools used, and the 
personals to be affected. A wide range of cultural and value 
analyzes should be done before the development and imple-
mentation of change. Efficiency beliefs play a key role in 
shaping life by influencing activities selected by the people 
and environmental conditions. Any factor that affects selec-
tion behavior will deeply affect the direction of personal de-
velopment and will undertake a supporting role to regulate 
some challenges, values, and conflicts. Thus, people will have 
the power to select and shape their environment (Bandura, 
1993). With this statement, we can mention that Bandura em-
phasizes that by having efficient belief and personal develop-
ment, values, and relationship difficulties can be overcome. 
In other words, it is seen that mutual decisiveness comes into 
play here. Accordingly, there is a complex interaction between 
the personal, his behavior, and the environmental stimulants 
and each of these components affects the other. This change 
is rarely unidirectional. Our behaviors may be affected by our 
attitudes, beliefs, or past consolidations and current stimulants 
in the environment. What you did may have an impact on the 
environment. Significant aspects of your personality can be 
influenced by feedback from your environment or behaviors.

Self-efficacy perception is the judgment ability; self-re-
spect is a judgment related to self-value. Self-efficacy beliefs 
play a key role in shaping life by influencing the shape of the 
environment and activities in which people want to be in-
cluded (Bandura, 1993). Eccles, (2009), mentions that iden-
tity can be conceptualized according to two basic clusters 
of self-perception in adolescents; (a) perceptions related to 
abilities, features, and efficiencies; and (b) perceptions relat-
ed to personal values and objectives. These two self-percep-
tions determine the personal’s success expectations and their 
value in being included in a wide range of tasks.

Since self-efficacy is estimated to have motivational ef-
fects, it particularly appears to be related to children’s be-
haviors. Children who have a strong sense of effectiveness 
in a specific subject are expected to present strong success 
efforts (Schunk, 1981). On the contrary, children who per-
ceive themselves as insufficient are in a tendency to reject 
successful tasks or to participate half-unwillingly and easily 
give up against obstacles. The higher the perceived com-
petence is, the higher taking responsibility and continuing 
activities are and then the subsequent success becomes high-
er (Schunk, 1981). As a matter of fact, in an experimental 
study by Bandura (1993), he revealed how incompatibility 
between self-efficacy and performance is positively changed 
by systematic desensitization. Again, the result of many 
studies was in the form that there was a relationship between 
self-efficacy and academic performance and the value given 
to the task (Wilson & Narayan, 2016; Jiang et al., 2014).

Finn and Frone (2004) assumed that the inverse relation-
ship between academic performance and cheating in exams 
was managed by school identity and academic self-effi-
cacy. The results show that cheating was higher among 

students with low success and low academic self-efficacy 
when they cannot identify with the school. Studies show 
that being self-efficient predict in believing multicultural 
guidance (Sheu, Rigali-Oiler & Lent, 2012), there is a neg-
ative relationship between self-efficacy and academic fraud 
(Ozmercan, 2015) and there is a positive relationship be-
tween the self-efficacy belief and personalism-collectivism 
and power distance perception of class teachers (Yüksel, 
2016), are found when the studies between self-efficiency 
and personal values are analyzed.

In his study, Covington (1984) focused on the strategies 
of students that they use to maintain their sense of self-es-
teem against failure and the causes of potential conflicts be-
tween teachers and students. It is seen that students perceive 
success in each education stage as a dominant causal factor 
for their self-values. And it appears that the choice to use 
failure avoidance strategies is related to this assessment.

Lee et al. (2014) analyzed the relationship between task 
values such as academic cheating, defensive pessimism, de-
ferment, self-harm, and self-efficacy. They concluded that 
the relationships between task value and academic deception 
and deferment depend on the level of self-efficacy. In their 
study, Antonucci et al. (2018) concluded that the connection 
between conflict and forgiveness in social networks was me-
diated by self-efficacy and trust. In another study, Yun et al. 
(2009) concluded an experimental study related to the re-
lationship between self-efficacy and personal responsibility. 
As a result, they determined the positive effect of the inten-
tion of mothers to inform their adolescent girls about breast 
cancer risk reduction precautions with these two variables.

It is seen that personality variables predict course results 
and being open to sensitivity and experience predicts aca-
demic performance. In other words, conscientious person-
als tend to be reliable, organized, and persistent (Poropat, 
2009). Those who are open to experience develop with in-
novation and avoid routine. Students who are more open 
to experiences tend to show better graduation grades and 
more consistency in achieving success than those who score 
lower according to this personality dimension (Ackerman 
et al., 2013). Chan (2005) determined that teachers with 
high self-efficacy in helping students, value interpersonal 
relationships and cultural diversity. Similarly, Jaeger and 
Adair (2018), who conducted an experimental study with 
engineering students, initially found that students with an 
average level of self-efficacy had lower expectations, inter-
ests, gains, and benefits. However, high correlations were 
found between self-efficacy and expectation after the stud-
ies concluded for self-regulation of the students.

The main aim of this study is to explain the relationship 
between self-efficacy and personal values in adolescents and 
to analyze how they change according to different variables. 
Although personal values and self-efficacy variables have 
been studied separately in different developmental periods, 
there are very few studies on the direct relationship. For this 
reason, it is believed that the findings will be instructive 
in international comparisons and important issues such as 
social interest. The research questions investigated in this 
study were as follows:
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1. Is there a significant difference between personal values 
and self-efficacy levels of the participants according to 
the gender variable?

2. Is there a significant difference between the personal 
value and self-efficacy levels of the participants accord-
ing to their GPA?

3. Is there a significant difference between the personal 
values and self-efficacy levels of the participants ac-
cording to the family attitudes?

4. Is there a significant difference between the personal 
value and self-efficacy levels of the participants accord-
ing to the class level variable?

5. Is there a significant relationship between the person-
al values and the sub-dimensions of the Self-Efficacy 
Variables?

6. Do personal values significantly predict self-efficacy?

METHODOLOGY

Research Design

The study has a correlational research design, which is one 
of the quantitative research models. In this research, the rea-
son for choosing this research is that the aim of this research 
is to explain the relationship between self-efficacy and per-
sonal values in adolescents and to analyze how they change 
according to different variables.

Participants

The target population of this research consisted of students 
studying in high schools Turkey-wide. Since it was not pos-
sible to reach the target population, high school students 
(n=390) studying in Bursa were selected as a sub-popula-
tion. The students were selected through the cluster sampling 
method from the high schools located in three different so-
cio-economic regions of the city. The demographic data of 
the participants are shown in Table 1.

Data Collection Tools

The data were collected by using two scales. These scales 
are Self-Efficacy Scale for Children (SESC) and Inventory 
of Personal Values (IPV). The scales are explained below:

Self-efficacy scale for children (SESC): The scale was 
developed by Muris (2001) to measure the social, academ-
ic, and emotional self-efficacy of adolescents aged 12-19 
(cited in Telef & Karaca, 2012). There are seven items in 
each sub-dimension of the scale consisting of 21 articles. 
SECS is a 5-point Likert-type scale (1 = none and 5 = very 
good). Total self-efficacy is calculated by adding the points 
obtained from the relevant article of each sub-factor. The 
high score obtained from the scale indicates that the adoles-
cents’ self-efficacy level is high, and the low score obtained 
from the scale indicates that the self-efficacy level of the ad-
olescent is low. The scale was adapted to Turkish culture by 
Telef and Karaca (2012). In the confirmatory factor analysis, 
the fit index values were found as RMSEA = .04, NFI = .95, 
CFI = .96, GFI = .94 and SRMR = .06. General Self-Efficacy 

Scale was used to determine the criterion-referenced validity 
of the scale. Pearson Product Moment Correlation was found 
to be .57 (p <.01) between the points obtained by the imple-
mentation of two scales. The internal consistency coefficients 
of SECS were calculated as.86 for the overall scale.,84 for 
the sub-dimensions of academic self-efficacy.,64 for social 
self-efficacy, and.78 for emotional self-efficacy. It was seen 
that test-retest reliability coefficients of the scale varied be-
tween .75 and .89 (Telef & Karaca; 2012). For this study, the 
reliability coefficient of SECS was calculated as .79 and it 
was assumed to be sufficiently reliable.

Inventory of Personal Values (IPV): The scale was de-
veloped by Roy (2003) and the adaptation to Turkish culture 
was made by Asan et al. (2008). The original form consists of 
55 articles and the Turkish form consists of 47 articles. The 
scale consists of 5 factors: discipline and responsibility, trust 
and forgiveness, honesty and sharing, respect and accuracy, 
and sharing and respect. Cronbach’s alpha reliability coeffi-
cient is .63, and the reliability coefficients of the subscales 
vary between .60 and .71. The scale is a 5-Likert scale. In 

Table 1. Participants’ demographic characteristics
Variables n %
Gender

Female 160 41
Male 230 59

Grade
A. 9. grade 103 26
B. 10. grade 138 35
C. 11. grade 70 18
D. 12. grade 79 20

Grade Point Average (GPA)
50-59,99 35 9
60-69,99 95 24
70-84,99 197 51
85-100 63 16

Family Attitude
A. Oppressive-  Authoritarian 57 15
B. Extremely tolerant 117 30
C. Moody 38 10
D. Over-protective 62 16
E. Apathetic 13 3
F. Democratic 103 26

Perception of Success
Low 27 7
Medium 330 85
 High 33 8

Monthly Income
Low 34 9
Medium 335 86
High 21 5

Total Sum 390 100
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this study, the total Cronbach alpha reliability coefficient of 
the scale is.86 and it is assumed to be sufficiently reliable.

Procedure
The research was conducted during 3 weeks of the 2018 fall 
semester with all participants in a group. The questionnaire 
forms were distributed to the students who were informed 
about the aims and measures of the study. Volunteers partic-
ipated in the study and all students answered the articles in 
the questionnaire in about 15 minutes.

Data Analysis
The data were analyzed by using SPSS 18.0 software. Firstly, 
the normality test was applied to each variable, no normali-
ty was determined in all sub-dimensions of the scales as the 
result of the Kolmogorov-Smirnov test and the mean, medi-
an, mode, Skewness, Kurtosis values; pp, qq, box and line, 
frequency distribution and branch-leaf graphs were analyzed 
and it was seen that data are distributed normally. For the 
nature of the social sciences, it should be taken into consid-
eration that only the Kolmogorov-Smirnov normality test is 
not sufficient to test the hypothesis of the equality of variance 
and whether distribution graphics are a normal distribution 
with mean, median, mode, skewness, kurtosis values. In this 
respect, parametrical t-tests and ANOVA tests were used to 
compare the groups. To determine the differences between 
the groups in ANOVA tests, LCD test results among Tukey, 
Scheffe, and LCD tests were not considered in the analyses 
of variables with group numbers more than three, and Tukey 
results were not considered in the analyses with the group 
size not close to each other, Scheffe test results were reported 
in all comparisons. The relationship level and relationships in 
terms of gender were analyzed with hierarchical regression.

RESULTS
The means and the standard deviations of the variables, the 
differences between variables, and the effect sizes are shown 
in Table 2.

When Table 2 is analyzed, a significant difference was 
found in favor of men in honesty-sharing [t (388) = - 2.038; 
p <.05], respect-accuracy [t (388) = - 2.819; p <.05] sub-di-
mensions of the scale as the result of t-test in term of gender 
variable of personal values levels. No significant difference 
was found in the scale and the sub-dimensions of discipline 
responsibility, trust-forgiveness, and sharing-respect. It can 
be said that the effect size of the gender variable for hon-
esty-sharing remains at a small level (n2 = .011, Cohen’s d 
= .21). Similarly, the effect size of the gender variable for 
the respect-accuracy sub-dimension was found to be in 
small level (n2 = .020, Cohen’s d = .29). It is noted that the 
women have higher average when compared to other sub-di-
mensions and overall of the scale in the sub-dimension of 
trust-forgiveness.

According to Table 3, a significant difference was found 
in favor of the women in social self-efficacy [t (388) = 2.566; 
p <.05], emotional self-efficacy [t (388) = 4.091; p <.01] 
sub-dimensions and in the overall scale [t (388) = 2.875; 
p <.05] as the result of t-test in terms of gender variable of 
self-efficacy level. No significant difference in the academ-
ic self-efficacy sub-dimension. It may be said that the effect 
size of gender variable for SESC-wide (n2 =.021, Cohen’s 
d = .30) and social self-efficacy (n2=0.17, Cohen’s d= .26), 
emotional self-efficacy (n2 = .041, Cohen’s d = .42) is small.

Table 4 shows the differentiation of the variables accord-
ing to the average grade point average of the participants. As 
a result of the Anova test realized for personal values and 
self-efficacy for the GPA variable, significant difference is 
found for the students in personal values [F (3-386) = 12.057 
**, p <.01], self-efficacy [F (3-386) = 9.425 *, p <.05] with 
GPA between 50-59.99 and 60-89.99 and 70-84.99 and 85-
100. In general, it may be said that as the GPA of the students 
increased, their values and self-efficacy levels increased. It 
may also be said that the effect size of GPA variable for per-
sonal values (n2 = .086, Cohen’s f = .31) and self-efficacy 
overall (n2 = .068, Cohen’s f = .27) is in moderate level.

Table 5 shows the differentiation of the variables accord-
ing to the family attitudes of the participants. As a result of 
the ANOVA test [F (5,384) = 6.662, p <.01], a significant 

Table 2. The results of t-test on levels of personal values in terms of gender variables
Scale Gender n M ss SD t p Ƞ2 Cohen’s d
Discipline accountability Female 160 3.81 0.52 388 -1.170 0.243 - -

Male 230 3.88 0.58
Reliance forgiveness Female 160 3.10 0.53 388 1.485 0.138 - -

Male 230 3.02 0.60
Trustworthiness sharing Female 160 3.98 0.56 388 -2.038 0.042* 0.011 0.21

Male 230 4.10 0.58
Respect righteousness Female 160 4.05 0.65 388 -2.819 0.005* 0.020 0.29

Male 230 4.23 0.60
Sharing Respect Female 160 4.05 0.62 388 -1.456 0.146 - -

Male 230 4.15 0.66
Personal Values General Female 160 3.80 0.42 388 -1.673 0.095 - -

Male 230 3.87 0.45
p<.05*, p<.01**
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Table 3. The Results of t-test on levels of self-efficacy in terms of gender variable 
Scales Gender n M ss SD t p Ƞ2 Cohen’s d
Academic self-efficacy Female 160 3.24 0.64 388 -0.463 0.644 - -

Male 230 3.27 0.73
Social self-efficacy Female 160 3.71 0.65 388 2.566 0.011* 0.017 0.26

Male 230 3.54 0.65
Emotional self-efficacy Female 160 3.15 0.69 388 4.091 0.000** 0.041 0.42

Male 230 2.84 0.76
Self-efficacy General Female 160 3.37 0.49 388 2.875 0.004* 0.021 0.30

Male 230 3.22 0.51
p<.05*, p<.01**

Table 4. ANOVA results for the personal values and self-efficacy level by the GPA
Scales GPA n M ss Source 

of data
Sum of 
squares

SD Mean 
Square

F p Difference Ƞ2 Cohen’s 
f

Personal 
Values

A.50-59,99 35 3.54 0.45 B.G. 6.414 3 3.256 12.057** 0.000 A-CS

A-DS

B-CS

B-DS

0.086 0.31
B.60-69,99 95 3.74 0.47 W.G. 68.447 386 0.397
C.70-84,99 197 3.90 0.40 T. S. 74.861 389
D.85-100 63 4.00 0.40

Self- 
efficacy

A.50-59,99 35 2.97 0.57 B.G. 6.806 3 2.269 9.425* 0.000 A-CS

A-DS

B-DS

0.068 0.27
B.60-69,99 95 3.20 0.47 W.G. 92.917 386 0.241

C.70-84,99 197 3.31 0.51 T. S. 99.724 389
D.85-100 63 3.48 0.41

p<.05*, p<.01**
B.G.: Between-groups W.G: Within-groups T. S.: Total Sum

Table 5. ANOVA results for the personal values and self-efficacy level by family attitudes
Scales Family 

attitudes
n M ss Source 

of data
Sum of 
squares

SD Mean 
Square

F p Difference Ƞ2 Cohen’s 
f

Personal 
Values

A. Oppressive
Authoritarian

57 3.64 0.50 B.G. 5.975 5 1.195 6.662** 0.000 A-BS

A-FS
0.080 0.29

B. Extremely
tolerant

117 3.94 0.37 W.G. 68.886 384 0.179

C. Moody 38 3.71 0.40 T. S. 74.861 389
D. Over- 
protective

62 3.84 0.46

E. Apathetic 13 3.57 0.53
F. Democratic 103 3.93 0.41

Self- 
efficacy

A. Oppressive
Authoritarian

57 3.10 0.57 B.G. 5.425 5 1.085 4.419** 0.001 A-FS 0.054 0.24

B. Extremely
tolerant

117 3.35 0.47 W.G. 94.298 384 0.246

C. Moody 38 3.11 0.56 T. S. 99.724 389
D. Over- 
protective

62 3.28 0.44

E. Apathetic 13 3.04 0.47
F. Democratic 103 3.39 0.49

p<.05*, p<.01**
B.D.: Between-groups W.G: Within-groups T. S.: Total Sum\

difference is found in favor of the children of the fami-
lies having tolerant and democratic attitudes among their 

children and the children of families of families with oppres-
sive and authoritative families. For the self-efficacy level 
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Table 6. ANOVA results for the personal values and self-efficacy level by grade variable
Scales Grade n M ss Source 

of data
Sum of 
squares

SD Mean 
Square

f p Difference Ƞ2 Cohen’s 
f

Personal 
Values

A. 9. Grade 103 3.88 0.47 B.G. 0.284 3 0.095 0.490 0.690 - - -
B. 10. Grade 138 3.80 0.44 W.G. 74.577 386 0.193
C. 11. Grade 70 3.86 0.37 T. S. 74.861 389
D. 12. Grade 79 3.81 0.46

Self- 
efficacy

A. 9. Grade 103 3.34 0.52 B.G. 2.147 3 0.716 2.831* 0.038 A-DS

C-DS
0.022 0.15

B. 10. Grade 138 3.26 0.52 W.G. 97.576 386 0.253
C. 11. Grade 70 3.36 0.41 T. S. 99.724 389
D. 12. Grade 79 3.15 0.52

p<.05*, p<.01**
B.D.: Between-groups, W.G.: Within-groups, T.S.: Total Sum

Table 7. Hierarchical regression analysis results for predicting personal values of self-efficacy
Personal Values B SHB β t R2 R2 chance F F chance
Model 1 2.893 0.095 30.496** 0.21 0.212 104.647 104.647
Academic self-efficacy 0.291 0.028 0.461 10.230**
Model 2 2.439 0.122 20.067** 0.27 0.060 72.5017 32.016
Academic self-efficacy 0.236 0.029 0.374 8.127**
Social self-efficacy 0.175 0.031 0.260 5.658**
Model 3 2.492 0.127 19.591** 0.28 0.004 49.105 1.936
Academic self-efficacy 0.244 0.030 0.386 8.253**
Social self-efficacy 0.185 0.032 0.274 5.831**
Emotional self-efficacy -0.038 0.027 -0.064 -1.391
p<.05*, p<.01**

[F (5,384) = 4.419, p <.01], there is a significant difference 
in favor of the children of families having democratic atti-
tudes among their children and the children of repressive and 
authoritative families. It is found that the effect size of the 
family attitudes variable for the personal values (n2 = .080, 
Cohen’s f = .29) is in the middle level and the effect size 
of the family attitude variable for the self-efficacy scale 
(n2 =.054, Cohen’s f = .24) is in a small level.

Table 6 shows the differentiation of variables according 
to the class level of participants. As the result of the ANOVA 
test conducted for the personal level and self-efficacy vari-
ables related to the class level, a significant difference is 
found in favor of 9th-grade students between 9th-grade stu-
dents and 10-12th grade students in the self-efficacy variable 
[F (3-386) = 2.831, p <.05], no significant difference is found 
in personal values variable. It may be said that the effect size 
of the class variable for the self-efficacy variable (n2 = .022, 
Cohen’s f =.15) is at a small level.

Table 7 shows the results of the hierarchical regression 
analysis which is realized to determine how each of the fac-
tors forming the self-efficacy of students predicts personal 
values. In the first step, academic self-efficacy is included 
inequality, social self-efficacy is included in the second 
step, and emotional self-efficacy is included in the last step 
(F (388,1) = 104.647, p <.01). In the first model, it is deter-
mined that academic self-efficacy (β = -. 461) is significant-
ly predictive on personal values. In the second model with 

significant relationship (F (387,2) = 72.5017, p <.01), the order 
is academic self-efficacy (β = -. 374) and social self-efficacy 
(β =.260), which significantly contributed to personal values, 
self-efficacy (β = -. 386), social self-efficacy (β =.274) and 
gender (β = -. 064). While there is a positive relationship be-
tween all dependent variables except emotional self-efficacy, 
there is a negative relationship in the emotional self-efficacy 
sub-dimension. According to the regression analysis results 
of personal values, regression equation predicting self-ef-
ficacy; BDE = (.244 academic self-efficacy scale score) + 
(185 x social self-efficacy scale score) + (-.038 x emotional 
self-efficacy scale score) + (2.492). While explaining 21% of 
the variance of the academic self-efficacy that is taken hierar-
chically to the regression equation, this ratio increases to 27% 
by adding social self-efficacy to the equality, and the clarifi-
cation ratio of variance increases to 28% by adding emotional 
self-efficacy in the third stage. Therefore, it can be stated that 
self-efficacy can explain 28% of personal values, and the re-
maining 72% is explained by other variables. As a result of 
the analysis, it is determined that 1st model (R = .46, R2 = .21) 
significantly predicts the personal values in medium level, 
2nd model (R = .52, R2 = .27) and 3rd model (R = .53, R2 = .28) 
significantly predicted personal values in high level.

DISCUSSION

In this study, the differentiations of personal values and 
self-efficacy perception in terms of some variables and the 
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relationships between these variables among Turk high 
school students were analyzed. The results showed that 
self-efficacy and personal values differ in terms of gender, 
academic success perception, grade level, and parental at-
titudes. On the other hand, significant relationships were 
found between personal values and self-efficacy, and self-ef-
ficacy has predictive power on personal values.

One of the findings of the study shows that male students 
have more honesty-sharing and respect-accuracy values than 
girls. Unlike male adolescents, girls have a higher average in 
trust-forgiveness. This finding is significant in terms of repre-
senting the expected gender roles in personals who are raised 
in a traditional society. In the differentiation of self-efficacy 
levels in terms of gender variable, a significant difference 
is found in favor of female students in social and emotional 
self-efficacy levels. These findings are consistent with many 
studies in the literature (McKay et al., 2014; Chan, 2005; 
Beyer, 2014). As a result, it is seen that girls have more so-
cial and academic self-efficacy, as well as trust-forgiveness 
values. It is seen that boy students have honesty-sharing and 
respect-accuracy values. This is very important in terms of 
representing the characteristics expected from the youth by 
society.

When the findings of the study are considered, it is de-
termined that the students’ personal grade and self-efficacy 
levels increase as their overall grade point averages increase. 
These findings are consistent with the findings of Jiang et al. 
(2014). Eccles and Wigfield (1995) focused on researching 
the relationship between adolescents’ beliefs about success 
and self-perceptions with a longitudinal study through study 
lasting two years. As a result, they determined that the ten-
dency to keep high expectations of success against the dif-
ficulty of the task together with the values they give to their 
perception of success and talent have a positive effect on 
their academic success. When these findings are evaluated 
together, it is revealed that the linear connection between ac-
ademic success and personality features must be considered 
while making educational plans.

Another important finding is the differentiation of differ-
ent parental attitudes in personal values and self-efficacy lev-
els. Participants, who have the perception that their families 
had a repressive and authoritative attitude, have lower per-
sonal values and self-efficacy perception than the adolescents 
who have families with tolerant and democratic attitudes. In 
this context, it is seen that the oppressive and authoritarian 
parental approaches toward adolescents cause a decrease in 
their values, emotional harm, and self-efficacy, and this re-
sult is consistent with the findings in the literature (Iwaniec 
et al., 2007; Hussain & Munaf, 2012). In a study conclud-
ed by Kim and Cicchetti (2003), it is found that adolescents 
with abuse and neglect experiences have lower self-efficacy 
than those without abuse and neglect experiences.

The findings of the study show that 9th-grade students 
have higher levels of self-efficacy than the students in the 
upper class. There is no significant difference between the 
classes in terms of personal values. When the literature is 
analyzed, it is possible to find some studies that partially 
comply with these findings. In his study, Schweder (2018) 

compared the self-efficacy and detailing dimensions of stu-
dents at the secondary and high school level and found that 
the difference was only in control strategies. Self-efficacy 
showed no differentiation in terms of age. Ozmercan (2015) 
researched how the academic fraud tendencies and self-ef-
ficacy perceptions of candidate teachers were classified 
according to their points from 1st to 4th grades and just the 
opposite results of the findings of this study were achieved. 
Except for the first grade, the average scores of candidate 
teachers on the academic fraud scale were higher than the 
scores on the self-efficacy scale. The discrepancy between 
the findings of our study and the literature can be explained 
by the different developmental periods. It is expected that 
self-efficacy perception will be high in a period correspond-
ing to 9th grade and egocentrism (personal legend and imag-
inary audience) is at its highest level.

One of the most important findings of the study is the 
positive relationship between self-efficacy and sub-dimen-
sions of personal values. It is seen that these relations are 
between academic and social self-efficacy and discipline-re-
sponsibility, honesty-sharing, respect-truth, and sharing-re-
spect values. Emotional self-efficacy is found to be related 
only to the level of discipline-responsibility. These findings 
coincide with the study of Huang and Zhou (2016). In the 
study, it is concluded that the self-efficacy of Chinese moth-
ers and their commitment to children with autism, and their 
sense of responsibility are high. In a similar study, signifi-
cant relationships are found between perceived control and 
responsibility, self-efficacy, and strong future tendency in 
adolescents (Permwonguswa et al., 2018). It can be inter-
preted that it is quite natural that there is a relationship be-
tween self-efficacy in a subject with traditional values and 
having a relationship between protecting the subject, taking 
responsibility, and keeping the promise. It is also thought 
that this finding is very important in terms of supporting the 
hypothesis of the research. It can be said that it will make an 
important contribution in planning the works both in schools 
and social dimensioned studies if the identity formation pro-
cess together with personal values and self-efficacy in ado-
lescents tends to exist together.

The most recent and other important findings of the study 
is the determination of self-efficacy (especially academic and 
social self-efficacy) as a predictor of personal values. Based 
on this finding, it can be stated that self-efficacy explains 
28% of personal values, and the remaining 72% is explained 
by other variables. When the literature is analyzed, some 
similar findings are found to be similar. For example, Liem 
et al. (2008) found that self-efficacy, predictive values, deep 
learning, and peer relationships were predictive. Similarly, 
Lee et al. (2014) showed that the relationship between task 
value and academic deception and deferment depends on 
self-efficacy. Students with low self-efficacy tend to show 
more academic deferment behavior than students with high 
self-efficacy. One of the findings obtained in another study 
is that psychological counselors with high self-efficacy have 
interpersonal relationships, help, and cultural differences 
(Chan, 2005). In conclusion, it can be said that self-efficacy 
is an important factor in the formation of personal values. 
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Due to being a wider and more abstract subject, giving per-
sonal values to adolescents is known as a common problem 
in all societies. For this reason, it can be said that psycho-ed-
ucation programs, personal psychological counseling for-
mulations, group guidance, or social projects may indirectly 
contribute to society using self-efficacy with more concrete 
features.

As a result, we need to accept that we need to focus on 
personal values (e.g., forgive-based, respect-based), self-ef-
ficacy-based interventions, and future-oriented goals (Harris 
& Thoresen, 2006). In this sense, as academicians, we have 
a great responsibility through this and similar results and the 
studies about more variables because I think that we have to 
be responsible and have high self-efficacy in taking responsi-
bility for planning the future for our young people.

When interpreting these results, some limitations should 
be considered. First, the participants were Turkish high 
school students and therefore the results could not be gen-
eralized to all adolescents and adults. Secondly, the results 
obtained are limited to the answers given by the participants. 
Data can be prejudiced due to being obtained from a single 
source. Thirdly, self-efficacy and personal values were tak-
en in this study. In the future, studies with new quantitative, 
qualitative, or mixed methods may be planned related to the 
intermediary role with different variables. Finally, being a 
cross-sectional study can be considered a limitation. It is 
considered useful to perform longitudinal research.
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