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 The COVID-19 pandemic has impacted changing the model of learning 
activities. Teaching and learning activities that have usually been done face-
to-face have now turned into online learning. This study identified student 
perspectives on online learning activities for Department of Civics 
Education students at the Faculty of Teacher Training and Education at Halu 
Oleo University, Indonesia during the COVID-19 pandemic. This study used 
a survey method by distributing questionnaires in the form of Google Forms 
to students, and a total of 227 students participated in this study. Our study 
focused on online learning media, learning effectiveness, lecturers' abilities, 
obstacles, and student recommendations regarding online learning during the 
COVID-19 pandemic. Data analysis in this study was carried out 
descriptively, presented in the form of frequency, percentage, and graph. The 
study results found that the most effective online learning media felt by 
students at the Department of Civics Education were Google Meet and 
Zoom Cloud Meetings. Besides, the majority of students considered online 
learning to be no more effective than face-to-face lectures. Lecturers need to 
provide two-way learning materials through discussion as well as question 
and answer. Furthermore, the main determining factors that cause online 
learning to be ineffective are network constraints and internet quotas. 
Therefore, students expected the lecturers to understand the network 
constraints experienced by students during online learning and recommend 
implementing learning activities for blended learning (combination of online 
and offline) while still complying with the health protocols. 
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1. INTRODUCTION 

The COVID-19 disease emerged in late December 2019 in Wuhan, China [1]. The rapid spread of 
the coronavirus has caused governments in various regions in China to implement a lockdown policy to 
reduce the risk of further transmission [2]. In addition, several other countries have also taken the same 
action due to the detection of the COVID-19 virus in their territory, which will become a global threat [3]. 
Thus, this is what underlies various countries requiring their citizens to stay at home, prohibiting domestic 
and foreign travel, until companies allow their employees to work from home (WFH) to prevent the rapid 
transmission of the coronavirus [4], [5]. 

https://creativecommons.org/licenses/by-sa/4.0/
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Furthermore, in March 2020, almost all of the world jointly announced the closure of all learning 
activities at the school and university level and made policies to conduct online distance learning by utilizing 
various learning media [6], [7]. Indonesia is no exception, which directly supports this policy through the 
circular letter of the Directorate General of Higher Education of the Ministry of Education and Culture 
Number 1 of 2020 concerning prevention of the spread of COVID-19 in higher education to carry out the 
distance learning process and advise students to study at home respectively [8]. All universities quickly 
responded to the instructions, one of which was Halu Oleo University, which issued a circular letter on the 
precautionary and prevention of COVID-19 in the campus environment and appealed to lecturers in changing 
the face-to-face learning activities to online learning, which aims to provide students with access to learning 
that is not limited by space and time during the COVID-19 emergency period [9]. It aligns with Milman [10], 
which states that digital technology allows students and lecturers to conducted learning activities in  
different places. 

The COVID-19 pandemic was not one of the causes for the first time universities introduced digital 
technology programs, but the rapid closure of learning activities forced universities to provide online 
programs on a larger scale [11]. Closing learning activities at various educational institutions has proven to 
be an efficient way to minimize the rapid spread of the coronavirus, but it poses many challenges [12], [13]. 
Harjanto and Sumunar stated that online learning transforms conventional education into digital form, each 
with challenges and opportunities [14]. The challenge is that universities, especially lecturers, and students 
must adapt to various media that support online-based learning activities [15], [16]. In addition, another 
challenge in online learning experienced by educators and students is that this space and time difference 
impacts the lack of verbal communication and connection difficulties [17]. Furthermore, distance learning is 
considered to have its challenges for educators because it takes the screen time activity longer than face-to-
face learning (offline), and students may be less active in participating during the learning process [18]–[20]. 
However, the difficulty of internet connection is the main challenge of lecturers and students due to 
inadequate facilities or infrastructure in all regions [21]. 

On the other hand, the success of online learning will also be strongly influenced by the ability of 
teachers to use technology when delivering learning materials to students [22]. Hence, the design of good and 
appropriate learning activities during the learning processes can lead to increased motivation, satisfaction, 
and student interest [23]–[25]. Additionally, higher education institutions that implement online learning need 
to ensure that the learning system implemented can provide the same level of knowledge and competence as 
face-to-face learning [26]. Therefore, it is imperative to identify student perspectives regarding the 
implementation of online learning to obtain feedback from students in improving learning activities, especially 
during the COVID-19 pandemic. 
 
 
2. RESEARCH METHOD 

This was a quantitative descriptive study with a survey approach. A total of 227 students from the 
Department of Civics Education were sampled in this study. Data collection was carried out by distributing 
online questionnaires using the google form. The questionnaires distributed online consisted of questions 
regarding students' perspectives on online learning activities ranging from learning media, the effectiveness 
of online learning, the ability of lecturers in online learning, the obstacles, and students' recommendations for 
online learning. Data analysis in this study was carried out descriptively using the SPSS 25, and the results 
were presented in the form of frequency distribution, presentation, and graphs. 
 
 
3. RESULTS AND DISCUSSION 
3.1. Characteristic of the respondent 

The sociodemographic data of the respondents showed that 70.04% of the students were women. 
The most age range of students is 16-19 years at 50.22%, with the majority of respondents currently in the 
first and third semesters. Data on the distribution of students clarified that Kendari is one of the cities that 
dominates the area of residence where students live, 42.73%. In addition, the latest education of parents 
starting from their father, generality was high school graduates (38.33%), with more than half of their father 
working as farmers (55.07%). Furthermore, the most recent education of their mothers was elementary 
school graduates and work as housewives 38.77%, and 43.17%, respectively as revealed in Table 1. 
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Table 1. Sociodemographic characteristics of the respondents 
Sociodemographic characteristics n=227 % 
Gender 
Men 
Women 

 
68 
159 

 
29.96 
70.04 

Age (year) 
16–19 
20-24 
Semester  
1st and 3rd  
5th, 7th, and 9th  
Area of residence 
Kendari 
Baubau 
Bombana 
Kolaka dan East Kolaka 
Muna and West Muna 
Konawe, South Konawe, North Konawe, and Konawe Islands 
Buton, North Buton, Central Buton, and South Buton  
Wanci, Kaledupa, Tomia, Binongko (Wakatobi) 
Enrekang 
Morowali 
Taliabu island 
Education 
Father 
Do not have education  
Elementary school 
Junior high school  
Senior high school 
Bachelors and Masters 
Mother 
Do not have education  
Elementary school 
Junior high school  
Senior high school 
Bachelors  
Parents’ profession  
Father 
Civil servant 
Entrepreneur 
Farmer 
Does not work 
Other 
Mother  
Civil servant 
Entrepreneur 
Farmer 
Housewife 
Other 

 
114 
113 

 
128 
99 

 
97 
3 
6 

12 
51 
25 
24 
6 
1 
1 
1 
 
 

5 
73 
41 
87 
21 

 
4 

88 
58 
67 
10 

 
 

19 
18 
125 
19 
46 

 
12 
9 

70 
98 
38 

 
50.22 
49.78 

 
56.39 
43.61 

 
42.73 
1.32 
2.64 
5.29 

22.47 
11.01 
10.57 
2.64 
0.44 
0.44 
0.44 

 
 

2.20 
32.16 
18.06 
38.33 
9.25 

 
1.76 

38.77 
25.55 
29.52 
4.41 

 
 

8.37 
7.93 

55.07 
8.37 

20.26 
 

5.29 
3.96 

30.84 
43.17 
16.74 

 
 
3.1.1. The effective online learning media 

In achieving success in education, it is essential to involve all participants in learning activities [27]. 
In online learning, the role of the faculty is not only to provide learning materials but also to introduce 
various types of interactions that are part of the learning process [28]. Educators as leaders of learning 
implementation during the COVID-19 pandemic are expected to adapt quickly with the intention that the 
online learning process continues without reducing the essence of the learning [29]. Therefore, the use of 
learning media by educators is essential. Learning media are tools used to support the teaching and learning 
process implementation so that the online learning process becomes effective. 

The results showed that the learning media used by lecturers at the Department of Civics Education 
in supporting online learning were very diverse. However, it can be seen in Figure 1 that most students rate 
online learning media to be highly effective through google meet (47.30%) and Zoom Cloud Meeting 
(44.80%). Furthermore, 5.3% of students use WhatsApp, while 1.3% use Google Classroom. In addition, 
0.9% of students use the learning management system (LMS) developed by the university, and only 0.4% use 
Microsoft Teams application. This study is different from other researchers who revealed that most of their 
respondents chose to use the WhatsApp application because it has a more stable connection [30], [31], then, 
55% of students stated that they prefer to use Email [32], and 47.05% use Google Classroom as an effective 
online learning medium [33]. Nevertheless, this study is consistent with Yundra et al. which states that most 
of the students believe that Zoom Cloud Meetings and google meet effectively accommodate the scientific 
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consultation process for students to complete academic writing as their final course during the COVID-19 
pandemic [34]. 

 
 

 
 

Figure 1. Online learning media that are considered effective by students 
 
 

3.1.2. The effectiveness of online learning 
The research results on the effectiveness of online learning at the Department of Civics Education in 

Table 2 shows that most students said that learning activities were not carried out structured, on schedule, 
and well-coordinated (56.8%). Moreover, the majority of the students assessed that online learning was not 
more effective than face-to-face lectures (85.9%). This study is in line with research conducted by Wiratama, 
which proved that online learning is less effective due to unstable signals as well as uncertain weather factors 
[35], and 91.3% of students find it more challenging to understand the material when learning online [36]. 
Furthermore, 54.6% of students assessed the duration of the lecture according to the schedule during online 
learning, and 57.3% of students felt that the system or support media used to carry out online exams met the 
needs during the appropriate exam. However, 81.9% of students prefer to do face-to-face learning. It is also 
conformable with a study conducted by Dewantara and Nurgiansyah that 79% of students prefer to undertake 
face-to-face learning [32]. However, this study is not relevant to the research attempted by Hapsari and Fitria, 
who reported that students prefer online lectures because it is more flexible than face-to-face lectures [36]. 

 
 

Table 2. Student perspective on the effectiveness of online learning 

Question The effectiveness of online learning 
n=227 

Yes No 
n % n % 

1 Learning activities are conducted properly (structured, on schedule, and well-
coordinated) 

98 43.2 129 56.8 

2 Online learning is more effective (easy to understand and follow by students) than 
face-to-face lecture 

32 14.1 195 85.9 

3 The duration of the lecture is according to the schedule at the time of online 
learning 

124 54.6 103 45.4 

4 Supporting systems or media used to carry out online exams accomplish the 
students' needs during the exam 

130 57.3 97 42.7 

5 Choosing online or face-to-face learning (Yes=Online, No=face-to-face) 41 18.1 186 81.9 
 
 
3.1.3. The ability of lecturers in online learning 

Online learning must be well-prepared, especially in the use of technology. If the lecturer's ability to 
use technology is not qualified, this can certainly have implications for the limited variety of teaching media 
and can have an impact on learning outcomes. Student assessment of lect in online learning at the 
Department of Civics Education at Table 3 explains that most of the students assessed that lecturers were 
quite innovative in online learning compared to face-to-face lectures (57.27%) and lecturers explained the 
material comprehensively during online learning well (59.47%). It is in line with Astuti, which showed that 
76.47% of students assessed that the teaching materials provided by lecturers during online lectures were 
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delivered well [33]. However, this is different from the research conducted by Mulyono, who explained that 
the student response to the teaching materials provided by the lecturers in online learning during the COVID-
19 pandemic was considered sufficient [37]. 

Furthermore, most students considered that the lecturer conveyed the material clearly during the 
online learning (59.03%). Anwar also conformable this study which revealed that through online learning, 
students could understand the materials provided by the lecturer [38]. Additionally, 72.25% of students 
considered learning materials from their lecturers in an exciting way was considered good by students. Then, 
most students considered that lecturers' ability to provide an understanding of lecture material online was in 
the sufficient category (59.03%). This study contradicts other studies that revealed that most students are less 
satisfied with understanding materials provided by lecturers [39]. Moreover, most students assessed that the 
lecturers effectively implemented two-way interactions by facilitating discussion, along with the question and 
answer sessions during the learning activities (79.30%), and the communication between students and 
lecturers during online learning activities runs smoothly. It is in line with other researchers who explained 
that 80.88% of students interacting with lecturers went skilfully during online learning [33]. 

 
 

Table 3. Student assessment of the ability of lecturers 

Question The effectiveness of online learning 
n=227 

Good Enough Not enough 
n % n % n % 

1 Online learning makes lecturers more innovative in 
providing knowledge compared to face-to-face lectures  

53 23.35 130 57.27 44 19.38 

2 Lecturers explain the comprehensive material during online 
learning 

135 59.47 87 38.33 5 2.2 

3 The lecturer conveys the material clearly during online 
learning activities 

134 59.03 91 40.09 2 0.88 

4 The lecturer presented learning material in an exciting way 164 72.25 56 24.67 7 3.08 
5 The ability of lecturers to provide an understanding of 

lecture material online 
25 11.01 134 59.03 68 29.96 

6 The lecturer applies a two-way interaction (providing 
discussion and question and answer sessions) 

180 79.30 32 14.10 15 6.61 

7 Communication between students and lecturers during 
online learning runs smoothly 

145 63.88 50 22.02 32 14 

 
 
3.1.4. The obstacles and students’ recommendations in online learning 

Online learning during the COVID-19 pandemic has various obstacles. Figure 2(a) presents that one 
of the biggest obstacles is the internet network felt by 56% of students. It corresponds to other researchers 
who stated that the internet network is the main obstacle in online learning [33], [40]–[42]. Meanwhile, 37% 
of students experienced limited internet quotas. Mustakim also revealed in his study that 53.3% of students 
experienced limited internet quotas [42]. Furthermore, 4% of students stated that the problems that arise are 
still acceptable, and 3% have inadequate computer/mobile devices. Other researchers explained that another 
obstacle experienced by students in online learning was that students' activeness in participating during 
learning activities tends to decrease over time [43]. Orlando and Attard stated that teaching by using 
technology is not the only measure that fits all learning approaches; it all depends on the curriculum content 
used [44]. 

Additionally, this study also accommodates several important notes that universities must consider 
in learning activities, particularly during the COVID-19 pandemic. Students pledge some recommendations 
regarding online learning in Figure 2(b) shows that most students, with a total of 23%, expect learning to be 
done face-to-face, of course, by implementing complete health protocols. Furthermore, 21% of students 
expect lecturers to understand the network problems experienced by students, and 14% of students also need 
additional internet quota from campus. In addition, 12% of students supposed online learning to be more 
innovative, and 10% aspire that online learning to continue with a note that the quality of learning needs 
improvement. It is lined with other studies that reveal that students expect learning activities to be conducted 
face-to-face [45]–[47] because some students complained that online learning is overburdened for students in 
purchasing internet quota, which costs quite a lot of money each month [41]. 
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(a) (b) 

 
Figure 2. Student responses based on (a) an obstacles and (b) recommendations in online learning 

 
 
4. CONCLUSION 

This study revealed that the most effective online learning media felt by students at the Department 
of Civics Education were Google Meet and Zoom Cloud Meetings. Besides, the majority of students 
considered online learning to be no more effective than face-to-face lectures, and lecturers provided two-way 
learning materials through discussion and question and answer. Furthermore, the main determining factors 
that cause online learning to be ineffective are network constraints and internet quotas. 

Online learning is a solution in maximizing teaching and learning activities during the pandemic. 
Our research provides insight and information regarding student perspectives in online learning, which 
explains that online learning must be well-prepared because it is related to the readiness and mastery of 
lecturers in utilizing technology and the availability of the internet at student locations. In addition, the ability 
of lecturers to compile more interesting mat erial also needs to be improved to diminish student boredom 
during online learning. Furthermore, lecturers also need to increase student involvement during learning 
activities by using two-way learning methods to create a more productive lecture atmosphere. On the other 
hand, online learning will not have a better effect than face-to-face learning, considering the challenges faced 
during the learning activities. Concerning this, lecturers need to understand the various obstacles faced by 
students, attempt to solve problems students related to learning materials and increase their innovation in 
maximizing the use of technology, which will positively impact increasing student knowledge competence. 
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