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Abstract Abstract 
This qualitative study examines academic procrastination among Israeli Master of Education students 
writing their theses. The majority of the the participants (80% of the 145) reported behaving differently on 
this task than on other assignments. One of the primary factors influencing procrastination derives from 
the complexity of the assignment. Considering the research literature describes tight relationships 
between academic procrastination and academic achievement, one surprising finding concerns the fact 
that respondents saw no relationship between their procrastination and their final grade. A gap was found 
between students’ self-perception and their actual performance. Approximately 75% of the students 
perceive themselves as academic procrastinators, but in actuality nearly half of them completed the 
assignment on time. The starting date was found to be significant. Students who immediately began 
work upon receiving the assignment strongly tended to submit it on time. Students who did not begin 
early completed the project later than the scheduled date, if at all. 

Practitioner Notes Practitioner Notes 

1. There are challenges to responding to student procrastination 

2. Procrastination has a direct effect on student achievement 

3. There is a gap between students’ self-perception and their actual performance. 

4. The complexity of the assignment has an effect on procrastination 
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Academic procrastination is a common phenomenon among students, and some maintain that 70 
percent of them procrastinate at times (Balkis & Duru, 2016; Bytamaret et al., 2017; Schraw et al., 
2007). Since procrastination impacts academic performance and achievement (Kurtovic et al., 
2019), this phenomenon and its consequences deserves extensive examination among college 
students. When preparing a final graduation asighment students deploy various skills, including 
schedule management, critical thinking and academic writing skills (Healey et al., 2010; Van 
Merriënboer & Kircshner, 2018). Students must cope with a workload and schedule they have not 
previously experienced,which may lead many to procrastinate.  

The term procrastination applies when, despite an intention to complete an assignment within a 
specific timeframe, an individual delays (Macclosky, 2011; Stead et al., 2010; Steel & Klingsieck, 
2016). Procrastination represents not only a problem of time management; it is a complex process 
encompassing efficacy, cognition and behavioral components (Chu & Choi, 2005; Ferrari, 2010; 
Kurtovicet et al., 2019). The literature distinguishes between conscious, deliberate procrastination 
(Active procrastination) and procrastination defined as an irrational series of actions perhaps 
contradicting an individual’s self-interest with negative real-world consequences (Pasive 
procrastination) (Fernie et al., 2017; Steel, 2012). 

Tuckman (1991) defined procrastination as an individual’s tendency to delay or completely avoid 
activities within their control, and maintains that it results from a combination of three factors: (a) 
an individual’s doubt in his or her ability to complete the assignment; (b) an inability to delay 
gratification, and; (c) an individual’s tendency to blame external factors for difficult, embarrassing 
or distressful situations. 

Learning-related procrastination is termed Academic Procrastination. Such academic 
procrastination connects to the manner in which students view the learning task, their use of 
learning strategies and to the results of their performance on the learning task (Ariely & 
Wertenbroch, 2002). Academic procrastination can be viewed as a failure of self regulation (Steel, 
2007; Steel & Klingsieck, 2016) concretized in the process by which the student utilizes and 
maintains thoughts, feelings and behaviors to obtain personal goals (Zimmerman & Schunk, 
2011). Differing conduct among students creates various degrees of academic procrastination 
(Grunschel et al., 2013; Klassen et al., 2008). Procrastination, in an academic environment which 
requires meeting schedules, expresses procrastination as purposeful delay of learning assignments 
(Kim & Seo, 2015; Rabin et al., 2011; Rosental et al., 2014; Steel & Klingsieck, 2016).  

While academic procrastination is not a new phenomenon, it has been found to be especially 
prevalent among college students. An overwhelming percentage of students (95%) reported 
delaying academic assignments (Bytamar et al., 2017; Odaci, 2011), and large percentage (50%) 
reported a general delay completing assignments. Shunk and Ertmer (2000) and Pintrich and 
Zusho (2002) delineated three stages in the preparation of academic assignments. The first stage 
involves planning, in which students set out the steps needed to complete the assignment. During 
this stage, the notion of action relates to students’ value scales, motivation and objectives. The 
second stage concerns preparing the assignment. During this stage students begin working on the 
assignment as an attempt to regulate levels of motivation and seek for academic achievement. At 
this stage they decide on learning strategies. Students with time management problems (Lay & 
Schouwenburg, 1993) and low self-efficacy (Schunk & Pajares, 2002; Wascheleey et al., 2014) 
found it difficult to begin the assignment and then to persevere (Grunschel et al., 2013). Their 
attention is usually easily distracted (Dewitte & Schouwenburg, 2002). The final stage involves 
reflection on the completed task, during which students will attempt to foresee the results of their 
efforts and evaluate their feelings towards these results. During this reflection stage certain 
students tend to attribute the results to external factors regardless of predicted success or failure 
(Ferrari, 2001). Problems may arise during any of these, possibly leading to procrastination 
(Grunchel et al., 2018).  
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Literature 
Self-efficacy 

Self-efficacy refers to an individual’s belief in his or her abilities to plan and execute the actions 
required to attain a goal (Duru & Balkis, 2017; Kim & Seo, 2015 ;Pajares, 1996, 2002; Schunk & 
Pajares, 2002). Such beliefs influence choices, efforts, coping ability and perserverance in 
completing various tasks. Those with a high degree of self efficacy will expend greater effort and 
persevere longer when facing difficulties than those who doubt their abilities (Bandura, 1997). A 
lower degree of self-efficacy projects high instances of procrastination (Klassen et et al., 2008; 
Klassen & Kuzucu, 2009; Liu, et al., 2020; Przepiorka et al., 2019; Yerdelen, McCaffrey & 
Klassen, 2016; Ziegler & Opdenakker, 2018). Self-efficacy projects future behavior because it 
indicates the efforts students would be willing to expend in challenging situations. The higher a 
student’s degree of self-efficacy, the more they dare put themselves in more challenging situations 
(Burka & Yuen, 2008; Duru & Balkis, 2017;Kim & Seo, 2015; Òzer, Demir & Ferrari, 2009; Park 
& Sperling, 2012). Success in academic courses may be considered positive personal experience, 
which may improve students’ self-efficacy. Such experience is based on insight and social 
comparison (Van Blankenstein et al., 2019)). By contrast, those who feel unable to cope with an 
assignment delay it more and more (Haghbin et al, 2012.; Steel, 2007; Wachle, et al., 2014). 

Motivation 

Motivation is vital to students’ academic work and achievements. It impacts the choice of 
academic tasks, time and effort expended on studies, focus on tasks and coping abilities (Afzal, 
Khan & Hamid, 2010; Sideridis & Kaplan, 2011; Vansteenkiste, et al., 2014). Motivation is a 
primary factor impacting students’ academic success or lack thereof (Pintrich, 2003; Sivrikaya, 
2019). The final project's grades and the motivational behavior were lower significantly among 
procrastinators compared to non-procrastinators (Shaked & Altarac, 2022). Research typically 
distinguishes between internal motivation to action and external motivation. Internal motivation is 
demonstrated when an individual acts out of free will. Under external motivation, an individual 
acts because of the potential reward or because a threat might be lifted. Such circumstances 
reinforce fear of failure and may negatively impact academic performance (Deci & Ryan, 1985). 
Those with a low degree of academic procrastination are motivated by both internal and external 
motivations, while high degree procrastinators are mostly motivated by external factors 
(Brownlow & Reasinger, 2000; Quispe-Bendezú, 2020). 

Factors influencing procrastination in academic assignments 

Research describes three primary factors related to procrastination in academic assignments. First, 
factors tied to the nature of the assignment. Students avoid working on assignments which make 
them feel uncomfortable. They delay less when assignments are perceived as interesting and 
include clear instructions (Akerman & Gross, 2005), and more often delay assignments perceived 
as dreary, frustrating and vague (Blunt & Pychyl, 2000; Nordby, Klingsieck & Svartdal, 2017). 
Studies have found a strong correlation between being deterred by an assignment and 
procrastinating in the face of it (Wilson & Neguyen, 2012). 

Second, psychological factors such as anxiety, low self-esteem, or a tendency toward defeatism or 
exaggerated aspirations are all psychological factors which lead to procrastination (Balkis & Duru, 
2012; Park & Sperling, 2012). For some students fear of academic assignments turns into actual 
anxiety, which prevents coping, and therefore leads to extended procrastination (Eckertet al., 2016; 
Haghbin, McCaffrey & Pychyl, 2012; Steel, 2012). Allen (2010) described the psychological 
responses to complex assignments involving academic writing generally and term papers and 
theses specifically, and claimed that these are perceived as expansive and anxiety-inducing 
activities. Writing an academic paper involves a constant fear of failure. A student’s need for per-
fection goes hand-in-hand with fear of an advisor’s critique, although it is integral to the writing 
process. Academic procrastination is tied traditionally to failed and ineffective behavior, avoidance 
and an external locus of control tendency (Kennedy & Tuckman, 2013; Tuckman, 1991). Students 
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with an externalized locus of control tend to attribute the cause of the procrastination to another. 
Some blame their procrastination on the lecturer’s requirements, which demand they prepare in ad-
vance for extensive reading at an especially high-level. Such thoughts reinforce a fear of failure 
and stimulate more procrastination and avoidance, regardless of whether the lecturer explicitly or 
indirectly made such demands. 

Third, personal and motivational factors such as impulsivity is defined as a need for immediate 
gratification, which encourages hasty and unplanned responses, not considering consequences and 
their possible negative impact. Under this definition impulsiveness theoretically opposes 
procrastination. However, some studies consider them to be inter-related variables. Such studies 
perceive a generic connection between procrastination and impulsiveness (Loehlin & Martin, 
2014), and some studies found procrastination to be an evolutionary byproduct of impulsivity 
(Rebetez, Rochat & Van der Linden, 2015; Steel, 2010). Procrastinators’ tendency to devalue 
future events and prefer immediate gratification (Wu et al., 2016) is attributed to a lower degree of 
self-control and impulsiveness. Procrastinators tend to complete specific assignments impulsively, 
instead of working steadily on assignments from the beginning (Ainsle, 2010; Ferrari, 1993; 
Rabin, Fogel & Nutter- Upham, 2011; Wilson & Nguyen, 2012).  

The rational of the study 

The value of a qualitative study examining academic procrastination lies in the multi faceted 
exposure of its various aspects (Grunschel et al., 2013). Students’ reflections on the academic 
procrastination phenomenon, its causes, time management over the process of writing the final 
thesis, consequences of procrastination and advisors’ professional behavioral are crucial in order 
reducing procrastination.  

Study objectives  

1. Examine students’ self- perception as it pertains to their own academic procrastination; 

2. Identify factors related to academic procrastination when writing a final paper;  

3. Examine students’ planning and time management during work on the final; and 

4. Examine students’ perception of the consequences of academic procrastination. 

Research questions 

1. How do academic students cope with meetting long term assignments? 

2. What are the reasons of procrastination of students when writing a final paper? 

3. How students regulate their time over the process of writing the final thesis to accomplish 
the final on time? 

4. How did students perceive the consequences of academic procrastination? 

Methods 
Sample 

Students from two Israeli colleges participated in the study – 31 students and 114 students, 
respectively. In total 145 female students. Each student was enrolled in a Master of Education pro-
gram in organization and administration of education systems.  

Design 

This study was conducted using a qualitative-constructive method, with the goal of reviewing 
students’ points of view regarding their individual coping with writing the final paper, learning 
strategies and their approach to academic procrastination and its results. A qualitative method may 
be considered most suitable (Taylor et al., 2016) due to the inherent complexity and multi-
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dimensionality invloved when writing a final paper. Maxwell (2010) described many advantages 
to combining quantitative data when analyzing qualitative data in a multiparticipant study. As a 
positive consequence of the relatively large number of respondents, therefore, the study also 
incorporated quantitative data represented in absolute numbers and percentages. Questions were 
distributed via personal email to 170 students scheduled to complete their final paper between 
2018-2020, with 145 completed responses (anonymity was maintained throughout). These permit 
depiction of the frequency of various phenomena in participants’ responses and describe the 
weighting each assigned to the central themes. 
Measure 

Respondents answered four questions on the subject of writing a final paper, the fiirst three of them 
open-ended questions thus permitting the researchers to generate a rich textual description of their 
perceptions vis-a-vis their actual behavior. The research questions were based on the literature 
review of self regulated learning coponents of Classroom Academic Performance (Allen, 2010; 
Ariely et al., 2002; Pintrich & De Groot, 1990; Shaked & Altarac, 2022) 

Students were asked to answer the following questions: 

1. You have been given instructions for writing the final term paper and the final date for 
submission. When did you begin working on the paper? Explain why.  

2. Describe the manner in which you utilize the time at your disposal. 

3. Do you consider yourself a procrastinator, that is, someone who delays academic 
assignments? If so, answer the following questions: 

a. What are the reasons that made you delay writing the final term paper? 

b. Do you behave similarly when you are required to complete other papers? If you 
do not, explain why. 

c. What have been the consequences of procrastinating when writing the final paper? 

d. Were you satisfied with the grade you received? Explain. 

e. Do you believe the grade you have been given is related to being a procrastinator? 
If so, explain how. 

f. If you were able to begin the project again, what would you do differently? 

4. Were you able to complete the assignment by the scheduled date?  

The quantitative aspect of the open-ended questions is demonstrable in the researchers’ ability to 
enumerate the prevalence of certain phenomena in participants’ responses. 

Findings  
Content analysis was conducted on responses, from which six themes were developed: (a) self-
perception of academic procrastination; (b) factors influencing academic procrastination; (c) Factors 
influencing diferent levels of procrastination; (d) procrastination in writing the final Master of 
Education thesis and other academic assignments; (e) time management over the process of writing 
the final thesis; (f) Consequences of academic procrastination. 

Self perceptions of academic procrastination   

A majority of 108 students (representing 74.48% of all study participants) perceive themselves as 
academic procrastinators while 37 students (25.52%) do not consider themselves as such. One 
student explains the absence of academic procrastination thus: “I am not a chronic procrastinator, 
although over the course of my degree I delayed writing the three major papers” [the two seminar 
papers and the final paper]. 
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Factors influencing academic procrastination 

 There were 115 statements found to describe procrastination by those students who perceive 
themselves as procrastinators. They report both external as well as personal factors: 

External factors included difficulty writing the final paper (40 statements, 34.78%), Various re-
sponsibilities related to home and family (27 statements-23.48%), Work related responsibilities 
(22 statements, 19.13%) and Heavy daily and academic workloads (11 statements, 9.57%). For ex-
ample: 

The instructions were not clear, the advisor was not available. I blame the failure to com-
plete it on the academic system which was far from providing students with an appropri-
ate response. 

Personal reasons included lack of motivation, laziness and “no reason” (12 statements, 10.43%) 
and ill health (three statements 2.61%). For example:  

I had no motivating factor  

Academic assignments are usually delayed due to laziness 

The emotional reason is that I did not work on the paper continuously… 

  In spite of the fact that the majority if the students see themselves as procrastinators when asked 
about the actual date on which the paper was completed, it was found that 78 students, 
representing approximately 54%, reported having successfully completed the paper on time, (62 
on time and 16 far ahead of time) (see Table 1, below). 

Table 1:  

Students’ reports of the date of completion 

Submission Date Frequency Percent 

1. I have not completed it yet 30 20.70 

2. Far behind schedule   18 12.41 

3. Behind schedule 19 13.10 

4. On time 62 42.76 

5. Far ahead of schedule 16 11.03 

Total 145 100.0 

It was decided to examine the factors influencing academic procrastination among the group of 67 
actual procrastinators (based on their self-reporting), due to the gap between the number of 
students perceiving themselves as procrastinators and the reports of the actual date on which the 
paper was completed. Since the research literature distinguishes between degrees of student 
academic procrastination (Nordby et al., 2017) and because the issue concerns a long-term 
assignment, we decided to examine the factors influencing procrastination from three levels of 
academic procrastination : 

• A high degree of procrastination – refers to students who had not completed the paper at the 
time the research was conducted . 

• A medium degree of procrastination – refers to students who submitted their paper by up to 
two semesters after the scheduled due date . 

• A low degree of procrastination – refers to students who submitted the paper late, but no more 
than one semester after the paper’s scheduled due date. 

Figure 1, below, shows students’ actual conduct on these three levels of procrastination: 30 stu-
dents self-reported a high degree of academic procrastination (having not completed the paper at 
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the time the research was concluded); 18 students reported a medium degree (completing it much 
later than the paper’s scheduled due date), and 19 students reported a low degree of academic pro-
crastination (submitted the paper after the due date). A similar percentage of high and low level of 
procrastinators reported in the overall statements that they do not perceive themselves to be pro-
crastinators. Only one such statement (4.55%) was found among medium level procrastinators. 
Procrastinators at all three levels ascribed the same reasons for academic procrastination, save for 
the low-level procrastinators, who do not note “laziness and lack of motivation” and “not sure” as 
factors found among both medium and high-level procrastinators. Low level procrastinators attrib-
ute a greater weighting to “difficulties in the paper and with advisor” (28%) compared to the two 
other groups (18.18% among medium level procrastinators and 16.67% among high level procras-
tinators). Medium level procrastinators attribute a greater weighting to the home and the work-
place as compared to the other two levels of responsibilities. 
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Figure 1:  
Factors influencing three levels of academic procrastination 

 

Factors influencing 
procrastination according 

to degree of 
procrastination

High procrastination 
(not yet completed)

N=30
36 statements

I am not a procrastinator 
6 statements

)16.67%(

Home responsibilities
9 statements

)25%(

Workplace related 
responsibilities

7 statements
)19.44%(

Not sure
1 statement

)2.78%(

Difficulties with the paper 
and the advisor

6 statements
)16.67%(

Heavy assignment workload
4 statements

)11.11%(

Lack of motivation
3 statements

)8.33%(

Medium procrastination 
(long after due date)

N=18
22 statements

I am not a procrastinator 
1 statement

)4.55%(

Home responsibilities
7 statements

)31.81%(

Workplace related 
responsibilities

6 statements
)27.27%(

Not sure
1 statement

)4.55%(

Difficulties with the paper 
and the advisor

4 statements
)18.18%(

Heavy assignment workload
2 statements

)9.09%(

Laziness
1 statement

)4.55%(

Low  procrastination 
(after due date)

N=19
25 statements

I am not a procrastinator 
4 statements

16%( )

Home responsibilities
6 statements

)24%(

Workplace related 
responsibilities

6 statements
)24%(

Difficulties with the paper 
and the advisor

7 statements
)28%(

Heavy assignment workload
2 statements

)8%(
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Procrastination in academic assignments 

There were 29 (20%) of students reported similar academic procrastination writing the final paper 
as in other academic assignments. 116 (80%) of students reported a change in behavior when 
writing the final paper in contrast to other writing assignments 

Throughout my studies I did everything and submitted everything on time. Only the term 
paper is difficult for me because of its length. Writing papers is relatively harder for me (I 
prefer exams). I can handle writing a few pages but writing the term paper is taking me a 
long time. 

Time management over the process of writing the final thesis 

According to the Israeli college frameworks, the scheduled period for writing a thesis is three 
academic semesters. Therefore it was decided to observe procrastination during three different 
periods (see Figure 2). 

 

  Figure 2:  

Students’ time management on the final thesis 

More than half of the students (80 students) stated that they began working on the paper immedi-
ately while 65 students stated that they postponed the start of the work. Figure 2 shows that stu-
dents who began work immediately upon receiving the assignment were also able to complete it in 
timely fashion. In contrast, students who delayed starting work on the initial research proposal 
found it difficult to complete the project on time. Time utilization during writing of the final paper, 
setting goals and determining a schedule: 

Students' Time 
Management

Date of starting work on 
paper

Start immediately
80 students (54.8%)

Delaying start of work (65 
students - 45.2%)

Time utilization when 
working on paper

208 statements

Setting goals and pre-
defined schedule (49.04% -

102 statements)

Unplanned events
(22 statements - 10.58%)

Optimal time usage
(84 statements - 40.38%)

Completing the paper

On time 
(78 students - 53.8%)

After due date
(67 students - 46.2%)
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I divided the paper into a list of practical tasks and decided when I would do each Set 
time for interviews and so on. I added reminders in my calendar to make sure I didn’t for-
get. Even if I didn’t exactly meet the schedules for all sorts of reasons, Every once in a 
while (after a month) I prepared a sort of intermediate summary for myself, what I did 
and what I have left to do and re-create my tasks. 

Failure to utilize the time: 

I didn’t make use of the time. I wasn’t working continuously and consecutively and this 
caused me to be late in submitting the paper. 

Prioritizing tasks:  

I divided the work into one part that I thought was more difficult, and to the various 
parts, the easier ones to me. I started with the difficult part and set a final date for myself 
to complete it. I then moved on to the easier parts and worked the same way there. 

Consequences of academic procrastination 

In analyzing consequences of procrastination, four categories were identified: impact of academic 
procrastination, grade satisfaction, reflection on the process and the relationship between 
procrastination and grades (see Figure 3, below).  
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Figure 3:  
Consequences of academic procrastination/non-procrastination 

Impact of academic procrastination 

Students attributed great weight (38% of all statements in the category) to psychological influ-
ences: damage to their self-image and even feelings of frustration. 

Feelings of stress and damage to self-image:  

I just was under extreme pressure those days; my self-image was damaged. 

Students also attributed a significant weighting to impairment of professional advancement and fi-
nancial loss (36% of all statements in this category). 

Consequences of 
Procrastination

Relationship to grade
(26 statements)

See no relationship to 
grade

(20 statements - 76.92%)

See a relationship
(5 statements - 19.23%)

Don't know
(1 statement - 3.85%)

Reflection
(65 statements)

Would act differently
(41 statements - 63.07%)

Would do the same
(24 statements - 36.92%)

Grade-satisfaction
(69 statements)

Satisfied with grade and 
corresponds to effort

(30 statements - 43.7%)

Not satisfied with grade, 
does not correspond to 

effort
(4 statements - 5.8%)

Not yet submitted or 
received grade

(35 statements - 50.73%)

Consequences of 
Procrastination
(50 statements)

Delay in completing 
degree and professional 

advancement
(18 statements - 36%)

Delay in submitting 
other assignments
(1 statement - 2%)

No consequences
(6 statements - 12%)

Inferior quality
(4 statements - 8%)

Increased stress, damage 
to self-image, frustration 

(19 statements - 38%)

Neglect of family and 
impact on relationship

(2 statements - 4%)
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Satisfied with the grade and think it reflects the effort:  

I was very satisfied with the grade because I had given up but the advisor did not… 

Not satisfied with the grade and it is not commensurate with the effort: “As a previously 
excellent student I am not used to failing, and when I do not meet my own expectations 
obviously the feeling of failure pains me. 

Would act the same:  

I would go down the same path and make the same effort. 

Experience writing the paper: 

Writing a paper was a wonderful experience. It’s like creating something new. 

Would act differently: 

I would ‘work’ on reinforcing my self-confidence and would be less severe with myself in 
terms of my concerns regarding results and grades  

Make decisions faster: 

I would make a decision on a topic and not debate and investigate for so long. I would look 
for interviewees who are easier to schedule with. It was very difficult throughout the year 
for administrators to grant me the full amount of time needed for the extensive interviews 
I held. 

Different time management:  

I only know that had I begun the final paper while I was studying it would’ve made it easier 
for me to persevere and complete it. 

Role of the advisor:  

And if I hadn’t had the most amazing advisor in the world… I believe it would not have 
been easy for me to complete. 

Choose a different research method:  

I would choose a quantitative paper, which demands fewer stages of thought. It has much 
more superficial stages and I think that would be easier to cope with. 

Relationship between Grade and Procrastination: In 76.92% of all statements in this category stu-
dents do not perceive a relationship between their grade and the degree of procrastination, while in 
only 19.23% of all statements do students perceive a relationship between procrastination and 
grades. See no connection:  

From past experience, my procrastination does not impair the final result and I am usu-
ally satisfied. 

The grades I receive are not related to me being a procrastinator, because once I begin 
an assignment, I put everything into it, study and don’t give up. Eventually I always get 
good grades. 

See a connection:  

When I was disappointed by a certain grade many times, I thought that had I not procras-
tinated I would have done better. 
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Discussion 
The major contribution of the current qualitative-based research lies in its demonstration of 
various aspects of academic procrastination as identified by students, themselves. Such aspects 
address subjective perceptions of academic procrastination and conduct, the nature of the 
assignment, reasons for the academic procrastination and reflection on consequences.The 
academic procrastination phenomenon is itself well-researched, because it is prevalent among 
students and influences academic performance and achievement (Balkis & Duru, 2016; Bytamaret 
et al., 2017; Schraw et al., 2007). These studies mostly examined the factors and consequences of 
procrasination over relatively shorttime frames (for example, a term paper) and routine academic 
assignments, such as reading and writing tasks, studying for exams and submitting papers (Kim & 
Seo, 2015; Rabin, Fogel & Nutter-Upham, 2011; Rosental et al., 2014; Steel & Klingsieck, 2016). 

The current sudy is unique in that it examines academic procrastination when wirting a final paper, 
which constitutes the crowning requirement for an M.Ed. This paper is considered a long-term 
complex task which necessitates different conduct than that made for other academic assignments. 
The majority of students in the current study reported a change in behavior when working on their 
final paper as compared to their actions in previous assignments. Indeed, research literature 
distinguishes between various procrastination behaviors in accordance with the nature of the 
academic assignments (Allen, 2010), and the time required to complete them. Schraw et al., (2007) 
noted in their study that students reported no delay of assignments in short-term courses and did 
not delay any assignments during the first 5 weeks of a traditional 14-week course. 

Subjective perceptions of academic procrastination 

The majority of students reported that they perceive themselves as academic procrastinators, 
although in actuality fully half of them submitted their final paper on the due date. Such gaps 
between students’ subjective perception of themselves as procrastinators and their actual non-
procrastination may be explained by the fact that for some students the delay was active and 
deliberate. This corresponds with the views of Fernie et al., (2017) and Steel (2012), who 
distinguish between conscious, deliberate delay in action, termed by Chu & Choi (2005) as Active 
Procrastination, and uncontrollable procrastination which they call Passive Procrastination. 
Passive Procrastination is the “classic”, un-planned variety which impairs the ability to cope with 
tasks and meet goals. Passive procrastination is associated with minimal use of effective learning 
strategies and low levels of confidence, while Active Procrastination is associated with a conscious 
and deliberate choice to delay completion of assignments. Students who utilize active 
procrastination report successful completion of the task under time pressure (Hensley, 2013; 
Kurtovic et al., 2019). Students who perceive themselves as procrastinators can be defined, despite 
completing the final terrm paper on time, as active procrastinators who have formed an action 
strategy for themselves, managed their time efficiently (Hensley, 2016; Zohar et al., 2019) and 
demonstrated executive function which includes initiative, organization and planning of the work 
(Rabin et al., 2011). An additional explanation for the gap between students’ perception of 
themselves as procrastinators and their actual performance can be based on the approach suggested 
by Zhang & Feng (2020), who describe an asymmetry between the decision to act in the present 
and the decision to act in the future. Although these students are presently procrastinating and are 
avoid work on the project, they expect to complete it in the future, so long as it promises a greater 
degree of benefit upon its completion. This model explains procrastination as an increase in 
motivation the closer an assignment’s due date approaches (Steel, 2007; Steel & Köning, 2006; 
Steel & Weinhardt, 2018). 

Academic conduct 

The manner of allocating time for writing the paper has been examined in the current research over 
three periods: upon the start of the work, during the process of writing the paper and upon its 
completion; and it was found that the start date is significant with regard to the submission date. 
Over half of the students who began the paper immediately upon receiving their instructions were 
able to complete and submit it on time, and those who did not begin working immediately finished 
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later than the due date. This finding corresponds with those of previous studies which indicate that 
students with time management problems (Lay & Schouwenburg, 1993) and low self-efficacy 
which impacts their choices, efforts and perseverance in the face of various tasks (Schunk & 
Pajares 2002; Waschle. et al., 2014; Viser. Korthagen & Schoonenboom, 2018; Zhang and 
Feng.(2020) would find it difficult to begin the assignment and will delay its writing. 

This is different than the findings in Chu and Choi’s 2005 study, which claimed that the date upon 
which work is begun on an assignment does not necessarily project its results, and that active 
procrastinators work well under time pressure when the final date for an assignment approaches. 
Allen’s (2010) distinction between procrastination and small short-term actions and 
procrastinations concerning complex long-term actions may explain the differences between the 
findings in the current study and those by Chu and Choi. Writing a final term paper is a complex 
task in which students are required to demonstrate academic skills such as writing and research, 
critical thinking and originality (Healey et al., 2010; Van Merriënboer & Kircshner, 2018) as well 
as an ability to commit and persevere with the task over a full academic year. 

When describing their behavior during the writing process students in the current study showed 
that determining a schedule in advance, setting goals and optimal utilization of the time allotted 
aided them in avoiding academic procrastination in their final term paper. Lay and Schouwenburg 
(1993) note these behaviors as significant in reducing academic procrastination. 

Factors influencing academic procrastination 

Research literature mostly cites personal reasons such as a student’s nature or learning skills, as 
factors influencing academic procrastination (Steel, 2007; Van Erde, 2003), and place less 
emphasis on external or circumstantial reasons (Funder, 2008). In the current study, six factors 
were found to influence academic procrastination, among them four categories pertaining to 
external factors: difficulties in writing the final paper and with the advisor as this relates to 
writing; job workload; home work load, and; day to day tasks and family obligations. Personal 
reasons related to health issues, laziness and lack of motivation. Most of the weight assigned to 
external reasons related to difficulty writing the paper and work and home obligations. Personal 
obligations, as reported by the students, were assigned a lesser weighting. Lack of motivation and 
laziness are demostrable among students in the absence of a will to act and difficulty perceiving 
the future, and these reinforce academic procrastination (Yurtseven & Dogan, 2019). 

The study did not find demonstrations of psychological reasons such as anxiety, low self-esteem or 
perfectionism (Khan et al., 2019), or factors related to a lack of learning skills and impaired self-
regulation, often described by the research literature as factors of academic procrastination 
(Grunschel et al., 2013). 

Factors of academic procrastination were expressed differently among students experiencing 
procrastination in varying degrees (Nordby el al., 2017; Visser et al., 2018). The current study 
examined these factors for three degrees of procrastination: low, medium and high. Low degree 
procrastinators note the difficulties in writing and with the advisor as reasons for their 
procrastination, more frequently. than those with medium and high degrees. Students with low 
degrees of procrastination did not mention internal personal factors while medium and high degree 
procrastinators mention laziness and lack of motivation as factors. This finding corresponds with 
work by Visser et al. (2018) who showed that students with low degrees of procrastination are 
aware of their abilities, rely on their strengths and are determined to complete the assignment on 
time. Their behavior will not necessarily be related to procrastination (Sæle, Dahl, Sørlie & 
Friborg, 2017; Visser et al., 2018) and will be perceived more as tardiness or a delay, depending 
on circumstances (Corkin et al., 2011; Kljajic & Gaudreau, 2018). In contrast, medium and high 
degree procrastinators, some of whom, according to the findings of the current study, do not 
perceive themselves as procrastinators, exhibit low degrees of metacognitive awareness. When 
they are unable to cope with a task, they retire from it and tend to attribute the failure to external 
factors (Visser et al., 2018). Attributing the failure to external factors is also, occasionally, an 
attempt to protect one’s self-esteem (Grunschel et al., 2013). 
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Another explanation may be based on a distinction between the three stages of academic writing, 
where during each stage characteristic problems may arise which may lead to academic 
procrastination. Attributes such as laziness and absence of motivation dictate planning the required 
action to complete the assignment, beginning with the first stage. In the second stage, regulatiing 
levels of motivation plays a significant part in the pace of progress and in academic achievement 
(Pinttrih & Zusho, 2002; Shunk & Ertmer, 2000).  

The nature of the assignment and advisor   

The nature of academic assignments (for example: assignments are perceived as interesting/dreary, 
instructions are clear/not clear) and their due date constitute one of the factors in academic 
procrastination (Akerman & Gross, 2005, 2000; Nordby et al., 2017). This is especially prominent 
in term papers and theses (Allen, 2010). Respondents in the current study noted the difficulty 
writing the final paper as a central factor in their procrastination, and addressed the scope, 
complexity, absence of clear instructions and difficulty identifying suitable populations for their 
research. When this factor was examined in accordance with the degrees of procrastination, 
students with low degrees of procrastination were found to assign greater weighting to the 
difficulty in completing the assignment and the availability of the advisor, compared to medium 
and high degree procrastinating students, and this is due to their determination to complete the 
assignment and meet the deadline (Visser et al., 2018). 

Advisors’ professional behavioral attributes also constitute a factor in academic procrastination, 
and these are mostly demonstrated in the methods of the advisor, the feedback provided to students 
as well as requirements from students (Grunschel et al., 2013; Schraw et al., 2007). In the current 
study, students only addressed advisors’ availability in terms of their response time. 

Consequences of procrastination 

Unlike other research, in which all the phenomena were described as factors in procrastination, 
this study reports these as the consequences of procrastination.Students perceived the objective 
influence of their procrastination as demonstrated in delays in receiving the degree, lower wages 
and obstacles to professional advancement, and the impact it has on them as individuals. They 
acknowledged increased stress, damage to their self image and feelings of frustration, which depict 
an impaired mental state. This phenomenon corresponds with descriptions in the research 
literature, which point to ties between procrastination and feelings of stress, anxiety and 
depression (Grunschel et al., 2013; Rice et al., 2012; Sirois, 2014; Wilson & Nguyen, 2012), and 
explains students’ retrospective claim (63% of statements) that they would act differently to avoid 
academic procrastination. As described above, in the current study, students did not tend to 
describe personal reasons as factors in their procrastination. Such a finding may attest to a high 
degree of denial and a tendency to affixblame on external factors. However, once the original due 
date for the paper passed, personal factors and feelings of stress, impaired self image and even 
feelings of frustration can no longer be denied and are described as the primary consequences of 
procrastination. 

Academic procrastination and achievement 

One of the surprising findings of the current study was that approximately 77% of students do not 
see a relationship between academic procrastination and grades. This differs sharply with the 
preponderance of studies on the subject which point to significant relationships between 
procrastination and academic achievement, in the sense that the higher the degree of academic 
procrastination the lower the level of academic achievement. Studies runned by Balkis (2013), 
Kim & Seo (2015), Richardson, Abraham & Bond (2012) and Steel (2007) found a distinct 
correlation between academic procrastination and achievement. Academic procrastination was 
even found to predict students’ grades. Academic procrastination was also found to adhere to 
students’ grades on projects (Balkis, 2013; Goroshit & Hen, 2019; Kim & Seo, 2015; Kim et al., 
2017; Richardson, Abraham & Bond, 2012; Steel, 2007). One of the possible explanations to this 
dissonance can be that the participants are active procrastinators, and they deliberately postponed 
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and planned to move the assignment to the later date, they were conscious and were aware of their 
own strategy to accomplish the assignment, resulting the good academic grades. Reinforcement to 
that exlplanatory claim is that the majority of students reported that they perceive themselves as 
academic procrastinators, although in actuality fully half of them submitted their final paper on the 
due date, means that it’s a decisional procrastination. 

Recommendations for future studies and practical implications 

The present study presents a new perspective on how students perceive and use their time to 
acomplish long term assignments. In addition to the theoretical contribution, current study fidings 
have practical application as well. The findings lead to a recommendation to seek proper modes of 
intervention, that is tools and skills adapted for students which may assist them in minimizing 
academic procrastination. One such intervention concerns the advisors themselves.The current 
study, focused on the self-perception of academically procrastinating students, and examined the 
factors of procrastination, students’ academic conduct and the results of their procrastination. It 
was found that the complexity of the final paper was one of the primary reasons for their 
procrastination, and therefore, future studies should examine advisors’ explanatory methodology 
as factors in procrastination.  

Based on the fidings obtained in this study, the date of starting work on the paper, setting goals 
predifence schedule help students completing assignments in order reducing procrastination. It’s 
reccommended for advisors to take steps to assist students in time manegement skiils and to 
encourage them to strart the project without any delay. The study did not analyse demographic 
individual differences as gender and age of the students. A second  limitation may be that our 
assesment was not sensitive enough to detect the influence of the advisors intervention. 
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