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Abstract: Students' academic self-concept is a concerning concept in educational research. The purpose of this research is to examine 
the simultaneous influence and relationship of learning motivation, democratic parenting, and peer relations with academic self-
concept in students. This is a correlational research with a cluster random sampling method used to collect data from 962 students. 
The result showed that learning motivation, democratic parenting, and peer relations had a partial and simultaneous relationship 
with students' academic self-concept. Furthermore, support from guidance and counselors, homeroom teachers, and parents is 
essential for students to actualize and develop their character optimally and effectively.   
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Introduction 

Students’ learning activities in school are a condition where they are related to skills that refer to the cognitive, 
affective, and behavioral domains (Appleton, 2012; Da Rocha Seixas et al., 2016; Phan et al., 2016). The cognitive 
domain focuses more on the self-regulation needed to finish the tasks (Collie et al., 2016). The affective domain refers 
more to the positive feelings felt by students to participate in fun learning activities at school (Kim et al., 2018; Wang & 
Lieberoth, 2016). Furthermore, the behavioral domain refers to completing assignments within and outside the school 
environment (Hart et al., 2014). One of the affective domains that influence learning is academic self-concept, which 
colors students' learning process in school.  

In reality, most students experience failures in teaching and learning activities due to a lack of self-understanding 
towards personality aspects, such as the academic self-concept. This consideration underlies the importance of 
research on academic self-concepts, which is closely related to problems. Some students take risks during academic 
activities at school, for example, they provide unsure answers (Rüschenpöhler & Markic, 2019). According to Hamachek 
(1995) when students have a positive view of their academic ability, they are confident and capable of motivating 
themselves. On the other hand, when students are pessimistic about their academic ability, they feel lower and lack the 
motivation to achieve learning. Based on this statement, when students do not have academic self-concept and self-
confidence to achieve learning in school, they are not motivated to succeed. When people activate their learning goal 
orientation, they interpret the situations as opportunities, which means they perceive themselves as capable of 
obtaining academic excellence (Rüschenpöhler & Markic, 2019). 

Therefore, preliminary observations were made based on these conditions by collecting data from guidance and 
counseling teachers at three State Junior High Schools in Kediri, Indonesia, through interviews. The result showed that 
students had a low academic self-concept capable of affecting their achievement. The preliminary research showed that 
25% of 8th-grade students tend to have negative academic self-concepts due to their inability to express themselves in 
class and were undisciplined in conducting their assignments. Besides, some students lacked future goals and were not 
motivated to improve their current condition, while others did not know where they would continue their studies. 
Students doubted their abilities and believed in friends' answers rather than theirs in completing assignments from 
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teachers. This category of students is afraid of providing wrong answers to teachers’ questions and being laughed at by 
friends. Therefore, there must be efforts to solve this condition from both teachers and parents to achieve maximum 
results. 

Academic self-concept is very important in educational research due to its wide range of outcomes such as interest, 
persistence, variety of tasks, achievement (Craven & Marsh, 2008; Marsh, 1990; Marsh & Craven, 2006), and global self-
esteem (Hassan et al., 2016). Individuals with a high academic self-concept are termed successful with mediators that 
lead to other beneficial educational outcomes (Arens et al., 2011). Academic self-concept is a form of self-perception 
with students' experiences and opinions of the school environment (Marsh & Craven, 1997; Shavelson et al., 1976). The 
relationship between academic self-concept and achievement has become an important issue in current research field. 
Academic self-concept plays an important role in increasing students' motivation and preferences for schoolwork. The 
main finding of this research is that academic self-esteem systematically and accurately predicts school achievement by 
mediating students' opinions (Pullmann & Allik, 2008).  

Moreover, there is still a low academic self-concept in students, implying counselors play an essential role in supporting 
their positive adjustment experiences (Haktanir et al., 2018). The results of research conducted by Christie and 
MacMullin (1998), Hui (2001), Kong et al. (2006, as cited in McInerney et al., 2012) stated that students often 
experience worries about the future and their achievements. They feel anxious about their education because of 
learning problems, such as managing study time, fear of exams, low scores, and pressure from school policies. 
According to Marsh (2003), the factors that influence a person's academic self-concept are low self-confidence, 
acceptance, and esteem. These findings are very important because an increase in academic self-concept leads to a rise 
in subsequent achievement and other educational outcomes. Therefore, self-concept plays a central role in mediating 
the effects of different desired educational results. These findings also have significant implications for international 
education policy and practice (Marsh, 2003). Ireson and Hallam (2009) stated that the existence of different student 
intentions to learn in the future is a factor that affects self-concept rather than achievement in the school. The findings 
show that ability grouping in schools affects students' academic self-concept.  

Fin and Ishak (2014) stated that academic self-concept is a significant factor that directly affects achievement, while 
non-academics have direct and indirect. The existence of an independent attitude, strong will, and motivation to 
achieve academic goals is reflected in students' ability and involvement in the learning process, which is a hallmark of 
self-concept (Darling-Hammond et al., 2020; Fry et al., 2009; Mercer, 2011). Meanwhile, Ahmavaara and Houston 
(2007) emphasized that academic self-concept is information about students' perceptions of tests or academic 
exercises on specific subjects and activities related to school and their future goals. Pehlivan and Koseoglu (2012) 
reported that academic self-concept helps students develop cognitive, social, and emotional abilities. This indicates 
supporting components within and outside the individual is needed to improve students' academic self-concept, 
learning motivation, democratic parenting, and peer relations. This is in line with Riffert et al. (2021) research on 
students' emotions, academic self-concept, engagement, and achievement, which are significantly influenced by 
teachers’ learning approach. It increases students’ behavioral involvement during the learning process and strengthens 
their academic self-concepts. 

Literature Review  

Students with a positive academic self-concept are motivated and determined to achieve their goals due to their high 
confidence. These psychological attributes help them improve directly and indirectly increase their learning 
achievement positively. Several preliminary research also proved that a positive self-concept is one factor that 
substantially improves students' self-regulation within the learning process (Cvencek et al., 2018; Klapp, 2018; 
Lawrence & Saileela, 2019). Academic self-concept also moderates teachers support and students involvement in 
schools (Galugu & Samsinar, 2019). Wilson et al. (2014) stated that several factors influence academic self-concept, 
namely difficulties in self-acceptance, self-understanding, and academic achievement (Marsh & Martin, 2011; Van Soom 
& Donche, 2014), which are all related to learning strategies (Soufi et al., 2014). 

The academic self-concept factor is explained from a general perspective as a necessary dynamic needed for 
adolescents to achieve educational success. Marsh and Yeung (1997) reported that academic self-concept specifically 
influences adolescent academic achievement in certain subjects, but investigations are still needed to determine other 
associated factors. 

The internal factor capable of influencing academic self-concept is learning motivation, which positively correlates with 
it (Guay et al., 2010; Urhahne et al., 2011; van den Berg & Coetzee, 2014), and students' academic self-concept 
significantly impacts the learning environment (Guo et al., 2021; Kulakow, 2020). Bandura and Graham (as cited in 
Okeke et al., 2009) reported that positive belief in self-efficacy leads to better results in African-American adolescents. 
Meanwhile, Liu (2010) stated that the correlation between academic self-concept and learning motivation is positive, 
leading to better output. Furthermore, self-concept has a significant correlation to teachers motivation in teaching 
(Utomo et al., 2019) and positively impact Junior High School performance (Hidayat & Wulandari, 2020). 

Conversely, parenting and peer relations are external factors that are thought to influence students' academic self-
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concepts significantly. The self-concept built from the family environment will provide a strong foundation in shaping 
the child's mindset to understand the academic potential and take the proper development steps. This point of view 
aligns with the concept of parenting expressed by Dagnew (2018), which stated that the strategies used by parents to 
interact, assess, and appreciate their children will significantly impact their self-concept. This is reinforced by 
Agustiawati (2014), which stated that educating, guiding, and disciplining children to adulthood is a direct or indirect 
parenting style. Several research results show that parenting styles can be a factor that influences the formation of 
students' academic self-concept (Dagnew, 2018; Franklin et al., 2017; Wang & Liu, 2008). Its application impacts the 
building of self-confidence, behavior, and academic excellence of adolescents (Azizi et al., 2005; Othman & Normalina, 
2010). Effective communication patterns between thoughtful parents and adolescents play an essential role in 
preventing other problems related to parenting styles (Jee & Shahlan, 2017). Aside from parenting factors, preliminary 
research suggested that making friends with peers significantly impacts children in adulthood. Problems and success in 
adulthood are often associated with failed or successful friendships in childhood (Ladd & Asher, 1985; Pellegrini & 
Glickman, 1991). In addition, friendship satisfaction and academic motivation lower students' addiction to smartphone 
use (Bae, 2015). 

This research explores the relationship between learning motivation, democratic parenting, peer relations, and 
academic self-concept and determines whether these factors influence academic self-concept in students. Dagnew 
(2018) stated that parenting, academic self-concept, and academic motivation positively and negatively affect academic 
achievement.  

The researchers estimate that there is a positive relationship between learning motivation and academic self-concept 
(H1); there is a positive relationship between democratic parenting and academic self-concept (H2); there is a positive 
relationship between peer relations and academic self-concept (H3); and there is an interaction between learning 
motivation, democratic parenting, and peer relations with students' academic self-concept (H4). 

Methodology 

Research Design  

This is a quantitative research with a correlational design used to investigate the influence of variables (Fraenkel et al., 
2011). A multiple regression design was used to analyze the magnitude of the relationship, the effect of the criterion 
variable, and the combination of two or more predictors (Gall et al., 2007). There are three predictor variables 
employed, namely learning motivation (X1), democratic parenting (X2), and peer relations (X3). The predictable 
variable is academic self-concept (Y), while the research design is shown in Figure 1. 

 

 

 

 

 

 

 

 

Figure 1. Research Design 

Sample and Data Collection 

Data were collected from Junior High School students in three sub-districts, namely Kediri City, Mojoroto, and 
Pesantren, using the cluster random sampling technique. The sample was primarily 962 8th grade students consisting 
of 40% male and 60% female.  

Measurement was conducted using validity and reliability tests. The validity test was used to determine whether each 
question item is valid and capable of reflecting the measured attribute. The measurement of the instrument level of 
validity uses Aiken's V analysis by paying attention to the content coefficient, which is based on the expert panel's 
assessment (Aiken, 1985). The reliability test was conducted using Cronbach's alpha with SPSS 22.0 software (Azwar, 
2012). Learning motivation refers to the internal and external drive realized by the individual through the learning 
approach. Indicators of learning motivation include physiological, psychological, social, and non-social aspects, 
duration, frequency, consistency, and tenacity. The learning motivation variable instrument was measured using a scale 
to determine student motivation's external and internal levels. The learning motivation scale was compiled in 
Indonesian by the researcher based on the theoretical concept of Syah (1999) with 17 items and four answer choices, 
namely very appropriate, appropriate, not appropriate, and very inappropriate. Based on the Aiken’s V validity test, this 
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instrument has a discrimination index from the item-total correlation analysis between .373 to .761, with a Cronbach’s 
alpha reliability coefficient of .842. Examples of statements are “I am passionate about taking lessons that match my 
interests,” “I have a high desire to learn because I want to give the best to my family,” "I am highly determined to 
achieve my desired learning achievement.” 

The variable of democratic parenting was measured using a scale of dialogical parenting to enable children to grow, 
develop optimally and become responsible, confident, and disciplined. The scale of democratic parenting was compiled 
in Indonesian based on the dimensions of control and warmth developed by Baumrind (1991). The item validation 
results showed 28 items with four answer choices, namely very appropriate, appropriate, inappropriate, and very 
inappropriate. Based on Aiken's V validity test, the coefficient value ranges for democratic parenting is .564 to .79, and 
Cronbach’s alpha reliability coefficient is .926. An example of the statement is, "my parents require me to act according 
to their standards,” and "my parents are enthusiastic and attentive to my activities.” 

A scale was used to measure the peer relation variable in social groups at school and the community. According to 
Gottman and Parker, the peer relations scale was developed with theoretical concepts, as quoted by Santrock (2007). 
The validation results show 54 items with four answer choices: very appropriate, appropriate, not appropriate, and 
wildly inappropriate. The validity and reliability test of the instrument shows that the instrument is valid and reliable 
because the Aiken’s V coefficient value ranges for .632 to .84, with a Cronbach's alpha reliability of .964. Examples of 
statements are "I find it easy to form friendships with my peers," "I feel that my potential is not honed in social circles," 
and “My peers provide opportunities for me to express myself." 

In this research, students' academic self-concept was measured to assess their thoughts, feelings, and perceptions. 
According to Calhoun and Acocella (1995), theoretical concepts were used to develop the academic self-concept scale. 
The validation results show 40 items with four answer choices: very appropriate, appropriate, not appropriate, and 
wildly inappropriate. The validity and reliability test results indicated that the instrument was valid and reliable, with 
the Aiken's V value ranging from .613 to .789 and a Cronbach's alpha reliability of .949. Examples of statements are "I 
feel weak in following the lesson," "I feel I am challenged to be active in group discussions," and "Teachers’ approach to 
teaching is fun and challenging.”  

The data collection procedure was carried out for two days at each school. Before the collection process, a coordination 
with the school and homeroom teachers to explain the objectives and instructions for filling out the scale was carried 
out. This coordination is necessary because data collection was carried out after students' learning activities ended and 
they were given directions to fill out forms.  

Data Analysis 

The data were analyzed using multiple regression techniques, such as SPSS 22. It started with a requirements test by 
analyzing the normality, multicollinearity, heteroscedasticity, and autocorrelation. The normality test can be 
determined from the probability plot value and Kolmogorov–Smirnov analysis. Normally distributed data are spread 
around the diagonal line and follow the direction (Ghozali, 2011). Test results showed that these points strictly 
followed the diagonal line and verified the normality. The Kolmogorov–Smirnov test results have a significance value of 
.284 and are more excellent than .05. Therefore, the research data is typically distributed without any multicollinearity 
problem.  

Based on the test results using SPSS, the coefficient value, tolerance, and variance inflation factor (VIF) column of the 
three predictor variables are greater than .999 and an overall value of less than 10. The results of the heteroscedasticity 
test show the data are well distributed without symptoms of autocorrelation because the Durbin Watson value is 1.536 
where the value is still in the range of -2 to 2. Symptoms of autocorrelation do not occur assuming the Durbin Watson 
value is between (du value) to (4-du) (Ghozali, 2011). 

Results 

The results of this research include a description of the relationship between variables, the determinant coefficient, 
predictor academic self-concept.  

The Descriptive of Relationship between Variables 

The description results of the relationship between the variables are shown in Table 1. 
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Table 1. The Descriptive Results of Relationship Between Variables 

Correlations 
 Academic Self-

Concept (Y) 
Learning 

Motivation (X1) 
Democratic Parenting 

(X2) 
Peer relations 

(X3) 

Pearson 
Correlation  

Academic Self-Concept (Y) 1.000 .563 .503 .495 
Learning Motivation (X1) .563 1.000 .025 .015 
Democratic Parenting (X2) .503 .025 1.000 .019 
Peer relations (X3) .495 .015 .019 1.000 

Sig.  
(1-tailed) 

Academic Self-Concept (Y) . .001 .001 .002 
Learning Motivation (X1) .001 . .217 .316 
Democratic Parenting (X2) .001 .217 . .281 
Peer relations (X3) .002 .316 .281 . 

N 

Academic Self-Concept (Y) 962 962 962 962 
Learning Motivation (X1) 962 962 962 962 
Democratic Parenting (X2) 962 962 962 962 
Peer relations (X3) 962 962 962 962 

Based on the descriptive results between variables, the significance value of the learning motivation variable on 
academic self-concept is smaller than the probability (p< .05). This means there is a significant relationship between 
learning motivation and academic self-concept. Similarly, the significance value of the democratic parenting variable on 
academic self-concept is smaller than the probability (p< .05), meaning a significant relationship between the two. Peer 
relations have the lowest effect on academic self-concept than the other two independent variables. However, the peer 
relations variable has a significant relationship with academic self-concept. 

The Coefficient of Determination 

The determinant coefficient is used to analyze the contribution of learning motivation, democratic parenting, and peer 
relations to students' academic self-concept, as shown in Table 2.  

 Table 2. The Coefficient Results of Determination Value 

Model R R Square Adjusted R Square Std. Error of the Estimate 
1 .910a .828 .801 3.428 

a. Predictors: (Constant), Peer Relations (X3), Learning Motivation (X1), Democratic Parenting (X2) 
b. Dependent Variable: Academic Self-Concept (Y) 

Table 2 showed that the result of the coefficient of determination value for the academic self-concept variable is .828. 
This means that the percentage variation in the magnitude of change in the academic self-concept variable explainable 
by learning motivation, democratic parenting, and peer relations is .828 x 100%. = 82.8%, while the remaining 17.2% is 
analyzed by other factors not examined in this research.  

The Relationship between Predictor Variables and Academic Self-Concept 

The results of the relationship between learning motivation, democratic parenting, and peer relations with academic 
self-concept are summarized in Table 3.   

Table 3. The Relationship Results Between Predictor Variables and Academic Self-Concept 

Model Unstandardized Coefficients Unstandardized Coefficients t Sig. 
B Std. error Beta   

 
1 

(Constant) 84.938 6.204  13.690 .000 
Learning Motivation (X1) .180 .058 .354 3.107 .002 
Democratic Parenting (X2) .122 .040 .276 3.087 .002 
Peer relations (X3) .077 .027 .198 2.886 .004 

a. Dependent Variable: Academic Self-Concept (Y) 
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The results of data analysis in table 3 show that: (a) learning motivation has a positive correlation with academic self-
concept with a significance value of .002 (p< .05); (b) democratic parenting has a positive correlation with academic 
self-concept with a significance value of .002 (p< .05); (c) student peer relations also have a positive correlation with 
academic self-concept with a significance value of .004 (p< .05). 

The Simultaneous Relationship Test Results 

Analysis of variance (ANOVA) was used to verify whether there is a relationship or influence between variables, which 
is summarized in Table 4. 

Table 4. The Simultaneous ANOVA Test Results Between Variables 

Model Sum of Squares df Mean Square F Sig. 

1 
Regression 4073.785 3 1357.928 9.544 .000b 
Residual 136306.935 958 142.283   
Total 140380.719 961    

a. Dependent Variable: Academic Self-Concept (Y) 
b. Predictors: (Constant), Peer Relations (X3), Learning Motivation (X1), Democratic Parenting (X2) 

Based on the results of the simultaneous test analysis carried out, it can be seen that the significance value is smaller 
than .05 (p< .05). It is proven that learning motivation, democratic parenting, and peer relations simultaneously affect 
academic self-concept with a significance value of .000 (p< .05). 

Discussion 

The results of this current research show a positive and significant relationship between learning motivation and 
students' academic self-concept. These support Prabadewi and Widiasavitri (2014), which found that academic self-
concept is closely related to the achievement motivation of orphanage adolescents. The research conducted by Dwija 
(2008) also showed that academic self-concept is supported by the existence of motivation and parental attention. 
Meanwhile, Dhatu and Ediati (2015) reported that achievement motivation can influence the self-concept of Junior 
High School students. Based on this research, students with high learning motivation have a better academic self-
concept and vice versa.  

The relationship between learning motivation and academic self-concept coefficient value is close to 0.6. This research 
proves that learning motivation is an essential indicator in shaping the academic self-concept of Junior High School 
students in Kediri. Abuameerh and Saudi (2012) stated that the high achievement motivation of students is related to 
the goals to be achieved and persistence. This research also explains that intrinsic motivation not only supports 
academic self-concept but can also improve other learning components. Chetri (2014) reported a relationship between 
motivation and student academic achievement. Therefore, the results of this research can promote students to grow 
along with the increased accountability of teachers and become more dedicated in private or public schools.  

The findings of this research also confirm the theoretical review and the findings of previous studies. Guay et al. (2010) 
stated that self-concept and academic achievement were triggered by autonomous learning motivation, an important 
dimension in developing a student's academic self-concept. Isiksal (2010) reported that academic self-concept is 
shaped by intrinsic and extrinsic motivation. Van Soom and Donche (2014) also stated that students' autonomous 
motivation and gender influence academic self-concept, which are essential prerequisites for successful studies in 
science, technology, engineering, and mathematics. This research is relevant and supports the analysis that students 
with low motivation and academic self-concept tend to have the behavior procrastinating the work given by teachers. 
Motivation influences academic self-concept, meaning that it must be considered while learning. Collaboration between 
educators improves students' learning and teachers' emotional support because a positive self-concept encourages self-
regulation, achievement motivation, and feelings of pleasure (Galugu & Samsinar, 2019; Saka, 2021). 

This research also shows that democratic parenting has a positive relationship with academic self-concept. The 
relationship between democratic parenting and academic self-concept coefficient value is relatively high at .503. The 
results are relevant to preliminary findings, which have not been widely implemented at the Junior High School level. 
Previous research provided good support for the development of academic self-concept for Elementary School children 
(Guay et al., 2003; Skaalvik & Hagtvet, 1990), and adolescents (Marsh & Yeung, 1997) which need further development. 
Pramawaty and Hartati (2012) examined the relationship between parenting patterns and the self-concept of school 
children (10-12 years), which found the results of the two variables with a significant correlation, and a real picture for 
parents that give the right parenting style for children to improve self-concept. The findings of previous research 
conducted by Dasmo et al. (2012) also showed that applying appropriate parenting patterns promotes children's 
learning outcomes and achievements. This provided clear instructions on the importance of proper parenting for 
children in improving their learning outcomes and students' academic performance (Yasmeen, 2013).  
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The relationship between parenting patterns and student learning outcomes is also the focus of research conducted by 
Calafat et al. (2014). Positive parenting is related to self-concept and the effectiveness of the school's role in Junior High 
School students. The findings of this research prove that the high and low learning outcomes of children are the 
implications of the parenting model. Children who are raised in a democratic parenting model show high learning 
outcomes, and vice versa, that children raised using authoritarian parenting show low learning outcomes. Similar 
research is also stated by Septiani (2012) that democratization in parenting is reflected in the appreciation of parents 
on the ability of children. However, the lack of self-control from parents causes a decrease in self-concept in adolescents 
(Boudreault-Bouchard et al., 2013).  

Based on the research findings above, parents need to select the right and ideal parenting style for their children. 
Parents need to apply democratic parenting for children to be able to explore their potential and increase students' 
academic self-concept. According Baumrind (as cited in Santrock, 2002) democratic parenting applied by parents can 
make children feel safe, exploratory, straightforward, and able to control themselves and carry out activities as desired. 
Therefore, the implications of applying parenting styles impact psychological adaptation, social development, academic 
achievement, and problematic behavior (Chang, 2014). 

In addition to the factors of democratic parenting, peer relations are important for forming students' academic self-
concepts. It provides a coefficient value, which has a positive and significant relationship with students' academic self-
concept. This view is supported by research carried out by StefanusTaa and Sawitri (2017), stating that peer support 
provides an adequate, practical contribution to the academic self-efficacy of Senior High School (SMA) or Vocational 
High School (SMK) Papuan ethnic students in Semarang. Academic self-efficacy is related to self-concept and two other 
factors, namely academic procrastination and self-esteem. According to Espinoza et al. (2014), peer support indirectly 
influenced students' academic self-concept, and parental support plays an essential role in student adjustment at 
school. It supports the research results that peer contribute to school academic administration, including students' 
academic self-concept.  

The findings of other preliminary research with data collected from 447 students aged between 11-16 years indicate an 
influence of acceptance and peer friendship in adolescents on their academic achievement (Gallardo et al., 2016). 
Students completed a sociometric assessment of their friend acceptance and friendship during the fall semester (Time 
1). Academic achievement data were obtained from their report cards at time 1 and during the spring semester (Time 
2) of the same academic year. The results showed the success rate in early adolescence is higher than in middle 
adolescence. The findings of this study are relevant to the implications of deepening understanding of the application of 
peer relationships that positively affect adolescent academic achievement. 

Changes in academic self-concept variables show that peers and democratic parenting have a more negligible effect on 
academic self-concept than students' learning motivation. These three factors need the counselor to collaborating with 
parents to provide democratic parenting for students to form the expected academic self-concept. The counselor should 
also develop a peer-to-peer climate by designing guidance that allows interaction and motivates students. 

Several research showed the importance of supporting the influence of parenting on academic self-concept. This 
opinion is reinforced by Rahmawati et al. (2014), which found a relationship between parenting styles and learning 
achievement. Furthermore, Dasmo et al. (2012) indicated a relationship between education level and parenting style on 
science learning achievement. Fan and Chen (2001) stated a positive relationship between parenting styles and 
students’ learning outcomes. The learning outcomes also affect students' academic self-concept, and to improve 
learning outcomes, it is important for educators to create a learning environment where students have positive 
learning experiences inside and outside the classroom (Guo et al., 2021). Kim-Spoon et al. (2014) stated that the 
development of academic self-concept is influenced by family, peers, and good relations in friendship. This opinion can 
give parents an idea of the importance of applying democratic parenting to children and supports the fact that parental 
involvement with authoritative parenting is flexible (Utomo et al., 2021). 

Conclusion  

This research provides empirical information about academic self-concept and its relationship with learning 
motivation, democratic parenting, and peer relations. This research concludes that (1) learning motivation has a 
positive and significant relationship with students' academic self-concept. It is due to the encouragement of students, 
which leads to learning activities to achieve the expected goals, namely learning achievement; (2) democratic parenting 
has a positive and significant relationship with students' academic self-concept. It is due to the role of parents to 
balance control and warmth to form a disciplined, independent, challenging, and responsible child's personality; (3) 
Peer relation has a positive and significant relationship with students' academic self-concept due to the ability to 
interact with friends who have similarities. It allows students to make friends, get competency stimulation, physical, 
ego, social adjustment, and intimacy; (4) learning motivation, democratic parenting, and peer relations have a 
simultaneous relationship with a contribution of 82.8% towards students' academic self-concept. Based on this 
description, learning motivation, democratic parenting, and peer relations influence the academic self-concept of Junior 
High School students. This result implies that tutoring services are beneficial for students and guidance and counselors 
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in schools. The development of tutoring programs conducted by teachers is very effective in improving students' 
academic self-concepts in schools. An example is group guidance in understanding students' self-esteem through 
interventions with powerful training techniques (Rusmana et al., 2020). 

Recommendations 

This research recommends that counseling and guidance teachers, homeroom teachers, and parents work together to 
foster and improve the academic self-concept. Support from guidance and counseling teachers, homeroom teachers, 
and parents has an essential meaning for students to actualize their character and potential optimally and develop 
effectively. As a result, students have self-concepts and desires to do something better. Further research should 
comprehensively use other factors, such as talent, personality, and emotional intelligence based on different cultures 
and genders, to understand students' self-concept, both academically and non-academically. 

Limitations 

This research was limited to Junior High Schools located in Kediri City, East Java. Therefore, the results cannot be 
generalized as a representation of Junior High Schools in Indonesia due to the diverse culture and ethnicity. Future 
research needs to involve more respondents from several regions to understand students' academic self-concept based 
on different ethnicities and cultures. 
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