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Abstract: Knowledge influences policy development and policies impact disabled people. Scientific
and technological advancements, including neuro-advancements and their governance, have social
implications for disabled people. However, knowledge is missing on this topic. Although efforts
are underway to increase the number of disabled academics, the numbers remain low. Engaging
undergraduate disabled students in knowledge production, especially research, could decrease the
knowledge deficit and increase the pool of disabled students considering an academic career. We per-
formed 10 semi-structured interviews of disabled students to understand the reality of undergraduate
disabled students as knowledge producers, including researchers. Using a directed thematic content
analysis, we found that participants felt that undergraduate disabled students were insufficiently
exposed to and supported in the identity of being knowledge producers including researchers. Par-
ticipants identified ethical, legal, and social implications of science and technology and argued that
undergraduate disabled students and disabled people have a role to play in the discussions of these.
Exposing disabled students at the undergraduate and high school level to knowledge production
including researcher identity could increase the numbers of undergraduate disabled researchers,
disabled academics, and disabled students doing research in the community after graduation and
decrease the knowledge gaps around the social situation of disabled people.

Keywords: knowledge production; researcher; undergraduate disabled students; role; identity;
technology; neurotechnology; governance

1. Introduction

Policy developments are guided by knowledge [1], and policies impact disabled
people [2]. Academic knowledge that informs policy is missing around the social situation
of disabled people [3–7]. Science-related knowledge production and knowledge production
for science and technology governance is seen as a political and social process [8–14]
and disabled people are impacted by what knowledge is produced. Disabled people are
experts of their lived experiences [4,15,16]. Therefore, undergraduate disabled students
are one group that could produce knowledge to decrease the existing gap and to produce
knowledge relevant to disabled people.

Research experience, one form of knowledge production, is important to the under-
graduate student experience [17]. Undergraduate disabled students are part of the under-
graduate student cohort; however, “there is a significant gap in academic literature around
undergraduate disabled students as knowledge producers including as researchers” [18]
(p. 12). Disabled students at all levels face various challenges within higher education
settings [19–24], as do disabled academics [24–27]. Increasing the number of undergraduate
disabled students engaged in research might increase the number of disabled students that
pursue graduate studies and consider an academic career [18,24].

Role theory suggests that one’s role impacts expectations pertinent to the behaviour of
the individual and the individual’s expectations of others [28]. Being a knowledge producer
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including being a researcher is one role undergraduate disabled students could identify
with. This study aims to understand the perspectives of disabled students on the reality
of undergraduate disabled students as knowledge producers, including as researchers.
We discuss our findings through role and identity theory and the science and technology
governance discussions around knowledge production. The following research question
was investigated: What are the views of participants on undergraduate disabled students
as knowledge producers, as researchers, in general, and especially in relation to science
and technology including neurotechnology, and the governance of science and technology?

1.1. Knowledge Production and Science and Technology Governance

Science knowledge production and knowledge production for science and technology
governance is a political and social process [8–14,29]. Knowledge governance concerns
itself with the impact of knowledge production and dissemination to achieve policy and
societal change [30] and the interaction “between scientific and citizen groups [is seen] to be
a crucial element of the modern ways of knowledge production and governance” [31] (p. 1).
Disabled people are often at the receiving end of narratives on how to advance science
and technology, such as neurotechnology, robotics, and artificial intelligence. However,
problems with the coverage are noted namely a medical imagery bias of the disabled person,
a predominantly techno-optimistic narrative, and a low level of engagement with science
and technology causing potential social problems for disabled people [32–37]. Role theory
suggests that expectations of oneself are influenced by the role expectations of others [38].
Undergraduate disabled students are well positioned to become involved in various roles
within knowledge production of the missing data regarding the social situation of disabled
people and the social impact of different sciences and technologies on disabled people. The
question is whether undergraduate disabled students are seen and do see themselves as
having a role in scientific knowledge production and especially knowledge production for
science and technology governance?

1.2. Students as Knowledge Producers, Including Researchers

Students can be knowledge producers [39,40], including being researchers [7,41–45].
There are many benefits to instilling a research identity into undergraduate students [7,46–51],
and shaping a student’s research identity can impact their career choices [52–55]. Disabled
students are part of the student cohort. However, disabled people continue to face many
systemic challenges in higher education in Canada [19,56] and beyond [18,57–74], which
shapes the individual’s vision of themselves as knowledge producers including being
researchers, either as a career at the university or in the community after graduation. In
Canada, where education is the responsibility of the individual provinces which makes
policy consistency throughout the country challenging, less than half to a quarter (depend-
ing on severity classification) of disabled youth who want to go to university enrol in
university [75–77]. Many do not finish their degree, and the level of university education
for disabled people is lower than the non-disabled population [75–77]. Furthermore, only
13.9% of disabled people have a university degree in Canada [77], 19.4% of undergraduate
students and 11.9% of graduate students at U.S. universities have disabilities [78], and 7.8%
of the student cohort are disabled in the UK [60].

Identity theory suggests that the role one occupies within society impacts one’s per-
ception of ‘self’ [79] but there is little engagement in the academic literature around the
role and identity of undergraduate disabled students as researchers [18] suggesting that
there is no push for or expectations of undergraduate disabled students being researchers
which might influence negatively whether undergraduate disabled students internalize the
identity of being researchers. It is recognized that there is still a lack of disabled academics
everywhere including Canada [25–27]. For example, a recent Statistics Canada survey
found that 6.7% self-identify as a university professor, instructor, teacher, or researcher [80].
However, no numbers are given for the individual positions including the different levels of
professorships and different types of ‘disabilities’. Given the broad definition of ‘disability’
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in Canada [80,81] and elsewhere [82–86] with people linked to each of the classifications
facing different realities and challenges, having one number for example for disabled
faculty is not sufficient [24]. Indeed, the lack of data in general is one big problem for im-
plementing equity, diversity, and inclusion policy frameworks whose goal is to increase the
numbers of disabled students, academic and non-academic staff [24]. Increasing the pool
of undergraduate disabled researchers is needed to attain such a goal [18]. However, given
identity theory, this will not happen if this identity and role is not actively empowered and
pushed by others and undergraduate disabled students are not motivated. Undergraduate
disabled students due to their lived experience are perfectly situated to add lenses to the
production of knowledge in relation to the lived reality of disabled people that might be
much more difficult to achieve otherwise. They might envision research questions that
others who do not have the lived experience would not think of and they are in a good
position to call out unconscious biases in many research projects and research questions.

Producing knowledge is one avenue through which students can influence discourses,
initiate change, including policy change, and fulfil their role as active citizens [87,88]. This
includes disabled undergraduate students [18]. Undergraduate disabled students in theory
have access to tools such as academic databases and research method training which most
disabled people who are not students do not (albeit the access also varies for disabled
students depending on where they are situated) [18]. Discussions focusing on members of
the public producing research-based knowledge using names such as community scholar,
citizen science, and other terms are increasing [7,89–103]. Undergraduate disabled students
can use their university training in knowledge production if they received it and their
research experience if they obtained it in their undergraduate time to be community scholars
and perform citizen science if they choose to work in the community after graduation [7,18].

2. Materials and Methods
2.1. Research Design

We used a qualitative study design using a directed thematic content analysis approach
for our research study. It is the most appropriate approach because it allows for an in-
depth exploration of undergraduate disabled student experiences related to the research
question [104,105]. We conducted face-to-face and virtual semi-structured interviews to
collect the data. Interviews were chosen as our method of data collection because they
allow for conversations to be guided towards answering the research question and give
participants the opportunity to elaborate on issues most important to them [105].

2.2. Research Question and Questionnaire

The following research question was investigated: What are the views of participants
on undergraduate disabled students as knowledge producers, as researchers in general
and especially in relation to science and technology including neurotechnology and the
governance of science and technology? We developed a set of interview question designed
to elicit information pertinent to our research question covering the following topics:
(a) demographics, (b) views on and involvement in knowledge production which covered
whether participants see themselves already or could envision themselves as knowledge
producer, (c) community-based and academic knowledge production which included
participants’ views on the importance of these two areas of knowledge production, whether
they can see themselves producing knowledge of these types, (d) research activities which
included whether participants already perform research and if yes on what topic and if
not why not and what topic participants would like to research, (e) knowledge production
covering technology and neurotechnology which included whether they already performed
research in this area or could see themselves performing research in these areas and asking
for the reason of why yes or no, (f) the ethical, legal, social, and economic implications of
technology and neurotechnology which included whether they already performed research
in this area or could see themselves performing research in these areas and asking for the
reason of why yes or no, and (g) governance of science and technology, which included
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whether participants felt technologies in general and neurotechnologies pose ethical, legal,
or social issues in general and for disabled people in particular. We did not perform a
pretest with the questions.

2.3. Participants and Sampling

Expert snowball sampling was used for recruitment [104] and generated 10 partici-
pants. We used this form of recruitment because participants are selected based on the
‘information-rich’ accounts that they can provide [105]. Our inclusion criteria were that
participants had to be undergraduate or graduate disabled students in Canada. Interviews
took place between 8 February 2019 and 12 November 2019. Each interview ranged from
approximately 42 to 75 min long and was recorded using a digital audio recorder.

2.4. Data Analysis

Express Scribe® playback software was used to orthographically transcribe each
interview verbatim into Microsoft® Word. This style of transcription focuses on what
the participant said (audio recording) rather than how the participant said it [105]. Each
participant was given a fake name “Participant 1, Participant 2, etc.”. The transcript of each
interview was uploaded as a PDF document into ATLAS.ti-8®, which is a qualitative data
analysis software. We performed a directed thematic analysis [105,106] because (1) meaning
can be derived from each interview; (2) it allows for an inductive approach to identifying
themes based on verbal content in a ‘bottom-up’ fashion; (3) it permitted us to understand
in depth the themes of participant responses [105,107]. We followed the six-phase thematic
analysis process outlined by Braun and Clarke [106].

2.5. Ethical Considerations

This study was approved by the Conjoint Health Research Ethics Board, University
of Calgary (REB17-0785) on 23 February 2018. Voluntary, informed written and verbal
consent was obtained from each participant at the beginning of each interview. To ensure
the anonymity of participants, each interview was anonymized using the pseudo-names
“Participant 1, Participant 2, etc.”, and all coding was performed using the pseudo-names.
Given the small sample size, all identifiable information was anonymized to protect the
privacy of participants, and identifiable information (i.e., age, degree of study, etc.) was not
linked to specific participants within the results section to ensure confidentiality.

2.6. Trustworthiness Measures

Trustworthiness measures include confirmability, credibility, dependability, and trans-
ferability [108–110]. Differences in codes and theme suggestions of the qualitative data
were few and discussed between the authors and revised as needed to ensure credibility
and dependability. Confirmability is also evident in the audit trail made possible by using
the Memo and coding functions within ATLAS.Ti 8™.

2.7. Limitations

The sample of our study is relatively small, does not cover all disabilities, and is
focused on Canada. As such certain content might not have come up. Our purpose was
not to generalize the views of our participants to all disabled students. As for transferabil-
ity [108–110], however, our study allows for transferability such that our study can be used
to guide further similar studies, for example, studies that focus on deaf students.

3. Results

We structured the results section into five sections: (a) demographics (Section 3.1),
(b) views on and involvement in knowledge production (Section 3.2 with Section 3.2.1
Understanding of Knowledge Producer Identity, Section 3.2.2 Involvement in Knowledge
Production, Section 3.2.3 Barriers to Knowledge Production, and Section 3.2.4 Factors that
Entice Disabled Students to be Involved in Knowledge Production), (c) general views and
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perception of technology including neurotechnology (Section 3.3 with Section 3.3.1 Views
and perception of Technology, Section 3.3.2 Views and perception of neurotechnology),
(d) ethical, social, legal, and economic implications of technology including neurotechnol-
ogy (Section 3.4 with a separation into Section 3.4.1 Ethical, Section 3.4.2 Social, Section 3.4.3
Legal, and Section 3.4.4 Economic), and (e) governance of technology including neurotech-
nology and governance of knowledge production (Section 3.5 with Section 3.5.1 Governance
of Technology including Neurotechnology and Section 3.5.2 Intersection of Knowledge
Production and Governance).

For all but the demographic section, we first show a table with the themes we found
and then give example quotes from our participants related to the themes found.

3.1. Demographics

A total of 80% of our participants were female and 20% were male. The gender
disparity within our sample was not intentional. There is a lack of research covering the
gender of disabled students in higher education; however, one study suggests that the
majority of the disabled student cohort in higher education is female [60]. A total of 80%
of our participants were undergraduate students and 20% graduate students. A total of
50% were 18 to 25 of age, 30% were 26–33, and 20% older, 33.40% identified as having
a physical disability, 40% a mental health issue, 30% a learning disability, 20% a visual
impairment, and 10% as having ADHD. As for degrees, 70% were from Disability Studies,
20% from Psychology and Sociology each and 10% each from Biochemistry, Computer
Sciences, Education, Gender Studies, International Relations, Management, and Political
Sciences. The participants came from Alberta (4), British Columbia (2), and one each from
Manitoba, New Brunswick, Saskatchewan, and Ontario.

The remaining findings in this study are presented in three sections. Section 3.2 covers
the understanding and perspectives of participants on knowledge production. Section 3.3
covers the understanding and perspectives of participants on technology, neurotechnology,
and the ethical, legal, social, and economic implications of these technologies. Section 3.4
covers the views of participants on technology and knowledge production governance.

3.2. Knowledge Production
3.2.1. Understanding of Knowledge Producer Identity

Table 1 summarizes participants’ definitions of knowledge production; 60% of partici-
pants defined it as producing new knowledge or research. A total of 60% stated that anyone
can be a knowledge producer, while 90% self-identified as a knowledge producer based on
their past experiences in a research setting, in a specific course, or their future career goals.
All identified the importance of academic knowledge production and community-based
knowledge production. A total of 40% identified problems within knowledge production:
exclusion of disabled people (20%), problems linked to bias (10%), and futility of some
research (10%).

Who Can Be a Knowledge Producer?

In total, 60% of participants stated that anyone can be a knowledge producer and 30%
stated that individuals need background knowledge on the topic. A total of 20% suggested
that everyone’s experience has value, and 20% stated that disabled people are experts of
their lived experiences.

P8: . . . “I often use the word that we are because of our lived experience, we are experts
. . . we are the experts and the knowledge producers of our own experience”.

Self-Identifying as a Knowledge Producer

Nintey percent of participants self-identified as a knowledge producer, but only one
undertook a research project outside coursework as an undergraduate. According to partic-
ipants, the research identity narrative undergraduate disabled students are exposed to does
not prompt undergraduate disabled students to think of themselves as potential researchers.
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A total of 60% had experience producing knowledge in an academic setting, one participant
had experience performing research within a course, and 30% referenced a particular course
they took in which they felt confident in the material, and it was this experience that shaped
their knowledge producer identity. Forty percent including the two graduate students,
indicated that they plan to pursue a career in producing academic research.

Table 1. Overview of themes identified within the perspectives related to knowledge production.

Themes Subthemes Sub-Subthemes

Understanding of knowledge
producer identity

Defining knowledge producer
(100%)

Producing new knowledge/research (60%)
Community awareness (20%)

Making change (20%)
Background in academia (20%)

Who can be a knowledge
producer (100%)

Anyone (60%)
People with background knowledge on the topic (30%)

Everyone’s perspective has value (20%)
Disabled people are experts of their experiences (20%)

Self-identifying as a knowledge
producer (90%)

Experience producing knowledge in an academic
setting (60%)

Experience performing research in a course (10%)
Completed a course in which one felt confident in the topic of

study (30%)
Interested in pursuing a career in knowledge

production (40%)

Role of academic knowledge
production (100%)

Provides a foundation for policy and decision-making (80%)
Provides a foundation for community change (20%)

Is an evolving field (10%)

Role of community-based
knowledge production (100%)

Is more applicable and implementable than academic
knowledge production (30%)

Provides realistic and useful insight at the community
level (40%)

Offers more diverse perspectives on topics of study (30%)

Problems with knowledge
production (40%)

Disabled people are excluded (20%)
Bias exists and is hard to remove (10%)

Some research is futile (10%)

Role of Academic Knowledge Production

All participants consider academic research as a form of knowledge production. A
total of 80% identified that academic knowledge production informs policy, 20% suggested
that it provides a foundation for community change, and 10% suggested that it is an
evolving field.

Role of Community-Based Knowledge Production

Only 10% of participants identified important features of community-based knowledge
production, while 30% suggested that it is more implementable than academic-based
knowledge production, 40% suggested that it is more realistic at the community level than
academic-based, and 30% suggested that it provides diverse perspectives on a given topic.

P8: . . . “I think that having the intersection of the community with academia makes it
stronger because the community is the one impacted by knowledge if it at all impacts
policy or legislation and people who are in the community are the knowers.”

Problems with Knowledge Production

A total of 40% of participants identified problems within knowledge production,
including the problem of bias (10%), the lack of importance/relevance of some research
(10%), and the under-representation of disabled people (20%).
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P2: . . . “I think people with disabilities are always undermined and they are not listened
to, they are not included.”

3.2.2. Involvement in Knowledge Production

Figure 1 shows that 20% of participants stated that getting connected within the
research community is important to become involved, and 80% suggested that the research
topic impacts one’s involvement.
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Figure 1. Two main subthemes related to participants being involved in knowledge production.

Of the participants, 30% had been involved in a research study as a participant and 60%
including both graduate students had experience working on an academic research project
as undergraduates. However, of these undergraduate research projects, only 20% were
outside course-based work (both by undergraduate student participants), 20% of which
were undergraduates, one is a master’s student, and one is a PhD candidate. Only 10%
became involved in research during their undergraduate degree because a colleague sug-
gested becoming involved in research to upgrade their bachelor’s degree into an Honour’s
Bachelor’s degree. Another undergraduate participant became involved in knowledge
production during their undergraduate degree because a colleague invited the participant
to join a research group. The two graduate students became involved in knowledge pro-
duction because a professor suggested it. A total of 60% of our participants had experience
in community-based knowledge production, 40% of which were undergraduates, one was
a graduate student, and one was a PhD candidate. For example, one graduate participant is
involved in writing public awareness pieces and others are working with the government
on policy development.

In total, 20% of participants suggested that having connections within the research
community is important. For example,

P2: . . . “In order for someone to take them on as a researcher, usually students that start
as a researcher did it in high school or has a sibling who can connect them.”

3.2.3. Barriers to Knowledge Production

Figure 2 outlines the four main barriers within knowledge production mentioned by
participants. Within these four main barriers under the barrier theme of “Shortcomings of
university institutions” the subthemes were: Lack of opportunity (40%), Lack of exposure
to research identity (30%), Lack of accommodation (20%), and Negative Experience (20%).
Under the barrier theme “Attitudinal barriers” (70%) the subthemes were: Academic merit
(70%), Subjectivity of selection process (20%), Favouritism towards science and medical
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research (20%). Under the barrier theme “Fear of repercussions” (20%) the subthemes were:
Afraid to share lived experiences (20%) and Fear of government (10%).
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Shortcomings of University Institutions

A total of 30% of participants felt that they lacked exposure to a research identity, and
20% suggested that there is a lack of opportunity to become involved.

P4: . . . “I think one of the barriers that I have experiences just as a student and just
as a woman with a disability is that there hasn’t been a lot of opportunities to take part
in research.”

P4: . . . “there is a significant amount of onus on post-secondary institutions that those
opportunities are there and again with the whole virtual aspect of it . . . one of the barriers
that I face just within the community is transportation.”

Participants were ambiguous regarding the accommodations provided by the univer-
sity institution. One undergraduate participant indicated the university was accommodat-
ing in some ways but not others. For example, the washrooms facilities were inaccessible,
but they also expressed that,

P1: . . . “the accessibility department at the university of X is exceptional . . . if I had
a problem with accessibility to any of the classrooms anything or even on textbooks are
too heavy.”

A graduate student participant expressed negative regard towards the university
institution’s accommodation.

P7: . . . “Well, it starts with my first run with grad school in 2011 when I ended up
burning out, I wasn’t getting support. There was no idea of how to accommodate a
student with disabilities in graduate studies.”

Attitudinal Barriers

A total of 70% of participants stated that they experienced attitudinal barriers in
knowledge production. For example,

P6: . . . “It can be an attitudinal barrier can maybe be a big problem in terms of being
able to be engaged in knowledge production particularly if you are in an environment if
you don’t feel valued.”
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Likewise, 70% of participants suggested that academic merit is a determining factor if
one can be involved in knowledge production, and 20% experienced feeling overlooked.

P6: . . . “I don’t think that it caters to or against, but I do think it caters to a population
in which academic achievement is um primary.”

A total of 20% of participants suggested that becoming involved in research can be
challenging because being accepted to a research position can be highly subjective and 20%
expressed that science and medical research are highly favoured in research communities.

P8: . . . “It is so hard to be valued for the knowledge that we come with. Whether it’s our
own experience knowledge or if we have one or two or three degrees or special training”

P2: . . . “I think that the campus actually does not do a good job of incorporating any
other discipline other than health sciences into research and it is disheartening.”

Fear of Repercussions and Negative Experiences

A total of 20% of participants stated that because of negative experiences in their past,
they fear sharing the lived experiences and 10% stated they fear sharing their experiences
because it may affect their government funding.

P8: . . . “I realized there were so many personal barriers I had experienced and there were
so many times I was afraid to speak up.”

Likewise, 20% of participants had negative experiences in knowledge production.

P8: . . . “the barriers I have experienced have been in going through ethics . . . Where ethics
committees make assumptions . . . But from their perspective there is this protectionism
and this paternalism that occurs, and it was a very frustrating process . . . it was too
difficult to deal with the ethics processes and be the one that you know is breaking down
those barriers.”

3.2.4. Factors That Entice Disabled Students to Be Involved in Knowledge Production

Table 2 indicates how participants are enticed to be involved in knowledge production
is dependent on opportunities available to become involved (60%), development of a
research identity (70%), and the topic of study (80%).

Table 2. Overview of themes related to factors that entice disabled students to be involved in
knowledge production.

Themes Subthemes Sub-Subthemes

Factors that entice disabled students to be
involved in knowledge production

Opportunities to become involved (60%) Seminars (20%)
Guidance (30%)

Developing research identity (70%)

Introduce research identity (30%)
Role of mentor (20%)

Importance of research community (30%)
Advocacy (40%)

Topic of study (80%)
Interest in topic (80%)

Disability perspective (80%)
Impact of research (40%)

Opportunities to Become Involved

A total of 20% of participants said that opportunities to become exposed to research
and attend seminars are important to getting people involved in knowledge production.

P6: . . . “I think there is lots opportunity in terms of like having exposure and like overall
like the university set up a lot of seminars so you can go to these things and can be exposed
to research.”

Meanwhile, 30% stated that guidance is necessary when beginning knowledge production.
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P9: . . . “I’d just say like really offering like support and guidance throughout the whole
process I guess the first time you run through it and make sure you really have a
thorough understanding.”

A total of 30% said that the willingness of research groups to accommodate is impactful.

P4: . . . “So even if there are some barriers to learning, they make, they have to be willing
to try and see if they can get supports to overcome those barriers.”

Developing a Research Identity

A total of 30% of participants suggested that it is important to get students involved
and excited about knowledge production.

P8: . . . “I think it is really critical that departments engage in cohorts and iden-
tify student areas of passion because I think that is when people get excited about
knowledge production.”

A total of 20% felt that the role of a research mentor is critical for encouraging under-
graduate disabled students to produce knowledge.

P8: . . . “there I became very engaged in my department . . . and our whole department
was really incredible. It really helped me consider doing a masters and such.”

Additionally, 30% suggested that a sense of community within research groups is
also enticing.

P1: . . . “it’s not like you are just a student pushing through. He is very much into
academic family.”

A total of 40% linked knowledge production to advocacy in the disability field.

P2: . . . “People with disabilities can only advocate for people with disabilities . . . Without
them advocating for themselves, engineers or not anybody wouldn’t know what gaps
there are to fill.”

Topic of Study

A total of 80% of participants stated that being interested in the topic is important,
80% suggested that sharing their lived experience to improve the lives of others is entic-
ing, and 40% suggested that knowing the knowledge they are producing is impactful to
enticing them.

P3: . . . “I guess what enticed me was wanting to be part of the difference in the world.”

3.3. General Views and Perception of Technology Including Neurotechnology

Table 3 indicates that 100% of participants stated they are interested in technology
in general and its impacts and had been exposed to it. 10% stated they were inter-
ested in neurotechnology, while only 40%% stated had been exposed to neurotechnology.
Participants outline positive (30%/30%) and negative impacts (100%/50%) of technol-
ogy/neurotechnology.

3.3.1. Views and Perceptions of Technology

All participants identified that there are negative social impacts of technology such as
social robots and that technology can create greater disparity between people in poverty
and people who can afford the technology. For example,

P10: . . . “now everything has to be done with technology to apply for jobs, you can’t just
walk into apply for a job, you have to do it online, which creates barriers for people who
are below the poverty line”

Additionally, 30% identified positive impacts, such as the new opportunities it can
provide. Of them, 10% suggested that technology can improve accessibility, 10% suggested
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that technology improves communication, and 10% suggested that technology creates
new opportunities.

Table 3. Overview of themes related to views and perceptions of technology, including neurotechnology.

Themes Subthemes Sub-Subthemes

View and perception
of Technology

Technology in general (100%)
Interest in technology (100%)
Exposed to technology (100%)

Interest in the impacts of technology (100%)

Negative impacts (100%) Social robots (10%)
Creating disparity (100%)

Positive impacts (30%) New opportunities (10%)
Improve accessibility (10%)

Implications (100%)

Learning to trust technology (10%)

Disabled people use technology for functional purposes (20%)
Able-bodied people use technology for enhancement (10%)

Ethical, social, legal, and economic implications (100%)
(see Tables 4–6)

View and perception
of Neurotechnology

Neurotechnology (10%) Interested in neurotechnology (100%)
Lack of exposure to neurotechnology (60%)

Negative impacts (50%)

Create disparity between people who can or cannot
afford it (20%)

Create a social divide between people (20%)
Neurotechnology infringing on people’s rights (10%)

Positive impacts (30%)
Make disabled people normal (10%)
Enhance able-bodied people (10%)

Maintain able-bodied people’s ‘normal’ (10%)
Implications for deaf culture (30%)

Table 4. Overview of participant perspectives on ethical, social, legal, and economic implications
of technology.

Technology in General

For Disabled People For People without Disabilities

Category Yes No Potentially Yes No Potentially

Ethic Issues 80% 10% 10% 90% 10% 0%

Social Issues 80% 0% 20% 100% 0% 0%

Legal Issues 60% 0% 40% 70% 30% 0%

Economic Issues 100% 0% 0% 70% 10% 2

Table 5. Overview of participant perspectives on ethical, social, legal, and economic implications
of neurotechnology.

Neurotechnology

For Disabled People For People without Disabilities

Category Yes No Potentially Yes No Potentially

Ethic Issues 70% 20% 10% 60% 30% 10%

Social Issues 90% 10% 0% 70% 30% 0%

Legal Issues 80% 10% 10% 70% 10% 20%

Economic Issues 100% 0% 0% 70% 10% 20%
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Table 6. Overview of themes identified within the perspectives related to the ethic, social, legal, and
economic issues posed by technology, including neurotechnology.

Themes Subthemes (Technology/Neurotechnology)

Ethic Issues

Responsible use of technology (30%/0%)
Human enhancement (20%/10%)

Consent (10%/20%)
Fairness (30%/10%)

Impact on user identity (10%/20%)

Social Issues

Socialization (50%/30%)
Access to technology (40%/20%)

Exclusion (40%/20%)
Portrayal of technology in social media (20%/0%)

Deaf culture (10%/20%)

Legal Issues

Consent (30%/30%)
Access to technology (30%/20%)

Information privacy and security (40%/10%)
Autonomous technology (10%/0%)

Economic Issues
Affordability, disparity, and exclusion (90%/100%)

Role of government (10%/10%)
Economic issues can create social issues (0%/10%)

A total of 10% of participants suggested that users of technology have to learn to trust
technology, while 20% stated that disabled people use technology to improve functionality,
while able-bodied people use technology for enhancement. A total of 70% stated that they
had considered the ethical, social, legal, and economic implications of technology, but only
10% had been exposed to these topics in a course during their post-secondary education.

3.3.2. Views and Perception of Neurotechnology

All participants stated interest in neurotechnology. For example, one participant
self-educated on neurotechnology:

P9: . . . “It definitely something of interest for me and I have done a lot of reading
about it.”

While 100% of participants expressed interest in neurotechnology, 30% felt that because
they do not personally use neurotechnology it does not impact them. For example,

P10: . . . “I haven’t been exposed to it. I also don’t really have a lot of technology for my
disability . . . I would have no clue about anything neuro just because it has not impact
on my life and I have never had to think about it.”

A total of 50% of participants outline negative impacts of neurotechnology: creating a
disparity between people who can or cannot afford it (20%), creating a social divide between
people (20%), and infringing on people’s rights (10%). A total of 30% of participants
outlined positive impacts of neurotechnology: using neurotechnology to make disabled
people normal (10%), enhance able-bodied people (10%), and maintain able-bodied people’s
‘normal’ (10%).

3.4. Ethical, Social, Legal and Economic Implications of Technology Including Neurotechnology

Table 4 indicates that most participants responded that technology poses ethical, social,
legal, and economic issues for both disabled people and people without disabilities. Partici-
pants responded unanimously that technology poses economic issues for disabled people.

Table 5 indicates that participants generally identified more issues posed by neu-
rotechnology for disabled people than people without disabilities. Participants responded
unanimously that neurotechnology poses economic issues for disabled people.

Table 6 outlines the ethic, social, legal, and economic issues posed by technology,
including neurotechnology identified by participants including consent (30%), access to
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technology (60%), socialization (80%), the portrayal of technology in social media (20%),
and affordability, disparity, and exclusion (100%).

3.4.1. Ethical Issues

A total of 30% of participants suggested that ethical issues are linked to the responsible
use of technology. For example,

P4: . . . “ethical issues pertain to ethical use” and the type of activity in which the
technology is being used for, for example criminal activity.

A similar sentiment was echoed by another participant:

P9: . . . “it is not a yes or no thing it is more like if you are using technology responsibly”

A total of 30% suggested that ethical issues are linked to consent and 30% suggested
that human enhancement can cause ethical issues including issues with fairness.

P1: . . . “so if they don’t have a disability and are using like the artificial hippocampus
I think it could be like all sorts of different things. Like it is just making like that
having superhuman.”

P2: . . . “you are still adding something to the human body that was not there before that
probably have ethical implications, as in is it fair to the others . . . this person with a
disability is getting an advantage on people”

A total of 20% of participants suggested that there are ethical issues related to fairness
in general, 10% identified issues related to fairness in education settings, and 10% identified
ethical issues related to blind communities.

P7: . . . “It does pose ethical issues. One strong example I can give is the blind community
and society in general because they are like oh there is brail displays so if you have all this
technology then brail, paper brail doesn’t matter anymore. It matters big time.”

Ethical issues were also linked to one’s identity; 20% of participants suggested that
technological impacts on user identity can cause ethical issues and 10% suggested that
technology eliminates human vs human interaction.

P6: . . . “I think there’s there’s always a question of like, like again I go back to what I had
said before in terms of you know where is a person’s identity as a person with a disability
start to be infringed upon by technology?”

A similar sentiment was echoed by another participant:

P7: . . . “if it hampers physical their identify, what they see as their awareness, their
physical awareness because people with disabilities if you identify in a certain way, it is
no different than a sexual orientation.”

3.4.2. Social Issues

A total of 80% of participants mentioned issues surrounding the impacts of technology
on socialization but none mentioned societal impact.

P6: . . . “Because they can’t communicate in the same ways, technology can make it easier
to socialize.

Furthermore, 50% of participants suggested that access is a social problem, 30%
suggested specifically that exclusion created by technology is a social problem, and 20% of
participants suggested that social problems are created in the media.

P4: . . . “it has to do with umm their ability to access and afford the technology . . . it
may create a barrier between themselves and their social supports or their friends.”

P9: “you definitely notice when someone is using an assistive device and you notice the
gap between the one without one and someone with one and how that neuro like that
neuro technology is kind of providing a social divide”
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P5: . . . “Like a lot of the stigma comes from the media because of tragic things that
happened and then you find out that someone was mentally ill that was doing it and then
people are out raged . . . ”

While 30% of participants suggested that technology creates social problems in deaf culture.

P8: . . . “So if you are a child that your parent has decided for you that you will have
one and then I know that certain people in the Deaf community look at you know the
experiences of true deaf folks compared to those who have some hearing through cochlear
implants or other interventions.”

3.4.3. Legal Issues

A total of 60% suggested that consent is a legal issue, 50% suggested that problems
with access can cause legal issues, 50% suggested that privacy and security are legal issues,
10% suggested that autonomous technology creates legal issues, and 10% of participants
suggested legal issues arise because the capabilities of technology are not fully understood.

P9: . . . “as technology get so more advanced, I guess it is a court battle because it is so
new and so, it’s not fully understood what its capable of . . . I mean also you need to be
using it responsibly, but that also goes for the people who are creating it”

P6: . . . “when we’re talking about people with disabilities, they are more reliant on those
technologies right. and you know especially when we talk about let’s say privacy and
security... those types of issues . . . that’s why I say the whole idea of how you know if you
are reliant on the technology and having the ability to be secure and private is critical but
often we sacrifice things like security and privacy for things like convenience as people
without disabilities or people with disabilities as well.”

P4: . . . “I think there are legal issues in terms of you know if somehow the technology
is involved in an accident, then who is involved . . . If the neurotechnology in some
way maybe alters consciousness for example and the person gets into an accident, who’s
responsible, who was the cause or what or who was the cause of the accident.”

3.4.4. Economic Issues

All discussed economic issues around affordability, disparity, and exclusion.

P1: . . . “people that are wealthy would have probably have more advanced, more ability to
access to technology so it would create more disparity between the wealthy and the poor.”

P2: . . . “I think economically, financially people with disabilities, you know are on the
poverty line and they cannot afford these technologies that come forth.”

P9: . . . “And it separates them because if you don’t have this kind of technology then you
can’t really function as part of society and it just creates more issues than it solves”

Of the participants, 10% suggested that economic issues can cause social issues.

P9: . . . “if you can’t afford that then you’re pushed further into poverty um and it does
separate people and jobs security is not as secure with technology I feel.”

3.5. Governance of Technology Including Neurotechnology and Governance of Knowledge Production

Figure 3 outlines participants’ perspectives on what is needed to be governed in
relation to technology including neurotechnology: access to technology (70%), cost of
technology (20%) and inhibition of innovation (20%). In total, 60% believed that disabled
people and 50% believed that disabled students should be involved in the governance of
technology including neurotechnology.
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Figure 4 outlines participants’ perspectives on what is needed in the governance of
knowledge production whereby 60% argued that disabled people and 50% that disabled
students should be involved in knowledge production governance.
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Figure 4. Overview of themes related to knowledge production governance.

3.5.1. Governance of Technology Including Neurotechnology
Role of Government

A total of 20% of participants suggested that government have a role in economic issues.

P6: . . . “You know when we talk about consistency across the country, you know not
all provinces have the same access to technology within you know programs within
government funding or some of these other things. So, it is even inconsistent with even
what is available, and you know how do you make that available to the rest of the people.”

Access to Technology

Additionally, 70% suggested that access to technology needs to be governed.
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P9: . . . “access to it could be regulated, just so that you’re ensuring that people who do
need them are getting them”

Cost of Technology

A total of 20% suggested that cost of technology needs to be governed.

P5: . . . “the cost of it should be governed because I think the people who need it aren’t
necessarily going to be able to afford it.”

Inhibiting Innovation

Likewise, 20% suggested that governance can inhibit innovation.

P6: . . . “We want to promote innovation. We want to have ideas. We don’t want to stifle
those ideas . . . But at the same time, you want to be careful. You don’t want to have
issues come up that you could have prevented . . . There is a weird balancing act between
like innovation and like if you have a great new idea that is going to like cause a lot of
social good.”

Role of Disabled People

A total of 60% suggested that disabled people should have a role in the governance
of technology.

P2: . . . “People with disabilities... are the only ones who can say this is how I feel about
this . . . this is how it is working; this is how it is not working . . . This is what I require
in order to be a functioning, stable person . . . Without them advocating for themselves,
engineers or not anybody wouldn’t know what gaps there are to fill . . . So, their input is
very imperative to understanding technology and governance . . . ”

Role of Disabled Students

A total of 50% suggested that disabled students should have a role in the governance
of technology.

P9: . . . “Absolutely, um their voice it matters to the population you are trying to target,
and you need to hear from the population . . . I really believe the people with disabilities
are the people that you need to be consulting regularly and the people who have knowledge
in the disability field.”

P8: . . . “Absolutely, I think that is where innovation happens. I think students are
younger and more creative. And they have had access to technology growing up and it
I mean it is exciting what students can come up with and particularly students with
disabilities who are in this field of study are just such an asset.”

3.5.2. Intersection of Knowledge Production and Governance

All commented on the role of governance of neurotechnology knowledge production
and how it impacts disabled people. A total of 90% indicated that there is a need for
governance and 60% suggest that disabled people ought to be involved and 50% suggested
that disabled students ought to be involved.

P4: . . . “There should be a policy in place that both able-bodied and disabled people need
to be involved in the design.”

P5: . . . “I think disability, people with disabilities should play a role in governing
and um kind of fixing the problems with it . . . Like problems with technology and
society’s viewpoints.”

P8: . . . “you can’t develop policy unless you are actually bringing people who are impacted
by that policy to the physical table and discussion.”

Only 10% stated that governance of knowledge production is not needed.
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4. Discussion

According to participants, the narrative undergraduate disabled students are exposed
to does not prompt them to think of themselves as potential researchers, and undergrad-
uate disabled students face numerous barriers in becoming knowledge producers. Our
participants lacked exposure to science and technology especially around the ethical, le-
gal, and social implications of technology, although they all felt that technology has such
implications. Participants furthermore felt that undergraduate disabled students have a
role to play in the governance of science and technology. In the remainder of this section,
we discuss our findings through the lens of the importance of roles and identity, the career
development of students, and science and technology governance.

4.1. Researcher Identity and Role of Disabled Students

It is argued that students [7,41–45], including undergraduate students [17] can and
should identify and occupy the role of researcher or knowledge producer due to its many
benefits [7,46–50]. Disabled students are part of the student cohort. All 10 participants
stated that anyone can be a knowledge producer and discussed the importance of both
academic and community-based knowledge production. However, despite their enthu-
siasm towards knowledge production, only 20% had undergraduate research experience
beyond course-based work. The question is why is there such a disconnect? Opportunities
to become engaged in knowledge production are paramount to developing a research
identity [17]. A total of 60% stated that their disability impacts their post-secondary choices,
and 100% outlined barriers they have experienced that curtail their ability to develop a
research identity such as physical barriers (i.e., lack of access to facilities and transporta-
tion), attitudinal barriers (i.e., feeling overlooked, lack of mentors, lack of willingness to be
accommodated), lack of exposure to a research identity, and lack of opportunity to engage
in research. As Participant 4 stated, “I think one of the barriers that I have experienced
just as a student and just as a woman with a disability is that there hasn’t been a lot of
opportunities to take part in research”. The lack of opportunities and barriers experienced
fits with barriers disabled students experience in universities in general [19,56,69,111]; for
example, attitudinal barriers experienced by 60% of participants is a problem described
for disabled students in general [111–116] but also for disabled academics [117–119]. Par-
ticipant 6 stated, “It can be an attitudinal barrier can maybe be a big problem in terms of
being able to be engaged in knowledge production particularly if you are in an environ-
ment that you don’t feel valued.” Developing a research identity is noted as empowering
for undergraduate students [17] and role theory suggests that expectations of oneself are
influenced by the role expectations by others [38]. However, feeling overlooked and disem-
powered are often feelings expressed by disabled students [57], and was a theme identified
in this study. Participant 9 echoed this sentiment, “I think that students with disabilities
are a population that are overlooked sometimes.” Undergraduate disabled students are
well positioned to become researchers and be instrumental in filling the knowledge gaps
that are known to exist and to bring invisible voices to the research agendas. The lack of
mentorship our participants identified as a barrier reflects existing literature which often
highlights mentorship as an important aspect of the research experience of undergraduate
students [120,121], including underrepresented groups [122,123]. Given that identity is a
“source of motivation for action particularly actions that result in the social confirmation
of the identity” [124] (p. 242), our findings suggest that the climate is not such that un-
dergraduate disabled students will take up the researcher role. Various academic studies
investigated the motivation of students and faculty [125–129]. Our data suggest that the
experience of our participants would lead to a low intrinsic motivation, which has as one
parameter the ability to succeed [127,129]. A study by Daumiller et al., about “Motivation
of higher education faculty” [125] outlines in Figure 1 on page 4 an overview model of
faculty motivation and describes many factors that might motivate (e.g., feasible, desirable),
or demotivate (e.g., receiving rejection) faculty covering many different forms of motivation
and theories such as self-determination theory, achievement goal theory, control value
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theory, and social cognitive career theory. What our participants describe would mostly be
seen as decreasing their motivation as most of the motivators seem not to be there, such as
relatedness and many other indicators. Although the studies [125–129] did not look at dis-
abled faculty or disabled students, many of the demotivators and motivators identified do
apply to disabled students and faculty. Given the many studies that suggest that disabled
students feel stigmatized due to the negative narrative around ‘disability’ [19] a reality also
seen to apply to disabled faculty [130,131] and given the many other problems for disabled
students, academic and non-academic staff described in the literature [24], the sentiments
voiced by our participants fits with the reality described in other studies. Indeed, our par-
ticipants stated clearly that disabled people and students should be knowledge producers
but that they felt discouraged. Given that the problems they experience do not disappear
when they reach the faculty level, this might discourage them to continue the academic
research trajectory. Being discouraged to continue towards a research career might be more
severe for disabled students where the motivation for an academic career is linked to a
research agenda that focuses on the social situation of disabled people than for disabled
students who want to perform medical research linked to ‘disability’ or where research
is not linked to ‘disability’ at all. However, there are many other issues disabled faculties
face such as harassment and unfair treatment [132] that might demotivate undergraduate
disabled students to pursue academic careers.

Given the well-described utility for undergraduate students of being researchers [18]
such as in relation to career choices [52,55] and providing students with skills needed to
prepare students for an ever more complex society [133], it is problematic that undergradu-
ate disabled students are not engaged in research. Although initiatives are underway in
Canada aimed to increase the numbers of disabled academic faculty members [25–27] many
problems exist [18,24] and such efforts are futile unless a researcher identity is developed
within undergraduate disabled students and even earlier such as high school as noted in
the case of women in STEM [45,134]. As Participant 2 stated, “In order for someone to take
[the student] on as a researcher, usually students that start as a researcher did it in high
school or has a sibling who can connect them.” Therein, we suggest that efforts are needed
to engage students in developing a research identity earlier on and that engagement with
barriers in relation to a research identity is necessary.

4.1.1. Researcher Identity and Choosing a Topic

The dynamics of how a research topic is chosen is not covered in the literature in
relation to disabled students and disabled academics in general [18,24]. This is problematic
given that this was for 80% of our participants an essential factor for getting involved in
research and that 80% wanted to work on disability topics. Indeed, for our participants,
the research topic was a main motivator. Choosing a topic is noted as a problem for other
underrepresented groups stating that one often has to go in one’s choice against the reality
that certain knowledge, evidence, research questions and methods are privileged [123]. It is
also noted that there is a bias in how disabled people are engaged with in academic inquiries,
namely that evidence on social problems disabled people experience is missing in relation
to science and technology [34,35,135] and also beyond [4–6,136]. Fear of repercussions from
sharing one’s lived experience mentioned by two participants is a valid concern given
that 35% of disabled Canadian University professors, instructors, teachers, or researchers
“experienced unfair treatment or discrimination” and 47% experienced harassment [132]
and this fits with the issue flagged around the unwillingness of disabled academics to
identify themselves as a disabled person [130,131].

4.1.2. Researcher Identity and Advocacy

Disabled people are experts of their situation [4,15,16], and this was a common theme
within participant responses. Participant 8 stated, “because of our lived experience, we
are experts . . . we are the experts and the knowledge producers of our own experience”.
Disabled people have an important role to play in research [137,138], and disability-related
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research can also be translated into evidence-based advocacy [139]. Ninety percent of
participants indicated that they want to perform research on disability-related issues. Par-
ticipant 4 stated, “I think it is important to be engaged in research opportunities particularly
those that affect the disability community.” On the participants, twenty percent indicated
that they want to perform research on non-disability-related issues, while 30% identified
community-based research as an opportunity to advocate for people with disabilities. Par-
ticipant 2 stated, “People with disabilities can only advocate for people with disabilities . . .
Without them advocating for themselves, engineers or not anybody wouldn’t know what
gaps there are to fill”.

Eighty percent of participants highlighted that academic knowledge production pro-
vides the foundation for policy and decision-making and two that it provides the foundation
for community change. All also believed that the role of community-based knowledge
production, which fits with the literature around participatory action research, citizen
sciences and community being the scholar, whereby the case is made that being a researcher
and developing the identity of being a researcher as an undergraduate is enticing a student
to learn about research methods and also think about being a researcher in their community
job after graduation [7,89]. Forty percent highlighted problems with knowledge production
such as disabled people being ignored and biases. This fits with the recognized problem of
for example missing data on the social situations of disabled people [5] including in the
academic situation around equity, diversity, and inclusion [24].

4.2. Knowledge Production and Science and Technology Governance

Science and technology-focused knowledge production and knowledge production for
science and technology including governance is seen as a political and social process [8–14,29].
The interaction “between scientific and citizen groups [is seen] to be a crucial element of the
modern ways of knowledge production and governance” [31]. Disabled people are often
the anticipated users of technology including neurotechnology [33,37] and are impacted
by how the changes in social parameters caused by the use of science and technology
including neurotechnology are governed. Therefore, disabled people have a stake in how
science and technology including neurotechnology are advanced and governed [29,34,140].

Our results indicate that many undergraduate disabled students are not exposed
in universities to discussions focusing on the ethical, legal, and social implications sur-
rounding technology including neurotechnology. At the same time, all 10 participants felt
that there are implications linked to advancements in science and technology including
neurotechnology. This gap in the training is problematic and should be filled.

All participants were interested in technology including neurotechnology, but only
two of these participants were involved in knowledge production related to technology,
which is problematic. Participant 9 stated, “I really believe the people with disabilities are
the people that you need to be consulting regularly and the people who have knowledge in
the disability field.” All participants felt that there are implications linked to advancements
in science and technology including neurotechnology and stated that there are negative
and positive impacts of technology including neurotechnology. One hundred percent of
participants generated ethical, legal, and economic examples for technology (16 examples)
including neurotechnology (14 examples). Furthermore, 90% of participants indicated that
there is a need for governance, 60% suggested that disabled people ought to be involved,
and 50% suggested that disabled students ought to be involved. These findings suggest
that changes in how universities deal with undergraduate disabled students as knowledge
producers including researchers are warranted. The lived experiences and academic
background of undergraduate disabled students put them in an advantageous position
to produce knowledge on technology, including neurotechnology, and their governance
from the point of view of disabled people. For example, participant 8 stated, “I think that is
where innovation happens. I think students are younger and more creative. And they have
had access to technology growing up and it, I mean it is exciting what students can come
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up with and particularly students with disabilities who are in this field of study are just
such an asset.”

5. Conclusions

Our findings suggest the need for change in how research is taught to disabled
students at the undergraduate and high school student level, for more opportunities for
undergraduate and high school disabled students to be involved in knowledge production,
such as research, and a solid exposure to and support in developing a research identity
for undergraduate and high school disabled students. Our findings can inform fields such
as science and technology studies, STEM education, disability studies, and topics such as
“Equity/Equality, Diversity and Inclusion” (EDI).

Undergraduate disabled students could provide valuable perspectives regarding
the ethical, social, legal, and economic issues surrounding scientific and technological
advancements including neuro-based scientific and technological advancements, robotics,
artificial intelligence, and machine learning, given their lived experienced as disabled
people who are constantly impacted by advancements in science and technology. Indeed,
100% of participants stated that undergraduate disabled students should be involved in
knowledge production that influences science and technology including neurotechnology
governance, although not one of the participants were involved. Undergraduate disabled
students must be explicitly exposed early in their academic career to the existing science
and technology governance discourses so they can make a linkage between their own
situation and what is discussed in these discourses with the hope that some will be enticed
to pursue research projects covering the social implications of advancements in science and
technology and enriching these discourses with data missing in relation to disabled people.

Our findings indicate that further studies on knowledge production by disabled
students are needed. Studies that interview people involved in university and community-
based research and knowledge production and policy-makers may be warranted. One
could interview disabled high school students and disabled university students, not part of
our sample such as deaf students, to generate qualitative data on their perspectives on the
development of a research identity and their role in research-based knowledge production.
More studies are needed to be able to develop in-depth best practices regarding how to
increase the number of undergraduate disabled student researchers. Studies are especially
needed to investigate in depth the issue of choosing a research topic. More studies are also
needed on equity, diversity, and inclusion policy actions in relation to disabled people.
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114. Strnadová, I.; Hájková, V.; Květoňová, L. Voices of university students with disabilities: Inclusive education on the tertiary level–a
reality or a distant dream? Int. J. Incl. Educ. 2015, 19, 1080–1095. [CrossRef]

115. Saksena, S.; Sharma, R.; Tiwary, B.K. Understanding Accessibility, Inclusion and Performance of Students with Disabilities in
Higher Education: A Case Study of University of Delhi. In The Future of Higher Education in India; Bhushan, S., Ed.; Springer:
Singapore, 2019; pp. 259–278.

116. Prema, D.; Dhand, R. Inclusion and accessibility in STEM education: Navigating the duty to accommodate and disability rights.
Can. J. Disabil. Stud. 2019, 8, 121–141. [CrossRef]

117. Xiong, S. The Development of the Disability Microagressions Scale. Master’s Thesis, University of Illinois at Chicago,
Chicago, IL, USA, 7 January 2016. Available online: https://indigo.uic.edu/articles/thesis/The_Development_of_the_
Disability_Microagressions_Scale/10801469/files/19312724.pdf (accessed on 20 December 2021).

118. Dundon, K. An Exploration of Faculty with Disabilities in Social Work Programs. Master’s Thesis, University of Arkansas,
Fayetteville, AR, USA, May 2014. Available online: https://www.researchgate.net/profile/Kelly_Dundon2/publication/
342509269_An_Exploration_of_Faculty_with_Disabilities_in_Social_Work_Programs/links/5ef80942299bf18816eddccf/An-
Exploration-of-Faculty-with-Disabilities-in-Social-Work-Programs.pdf (accessed on 20 December 2021).

119. Kattari, S.K. The development and validation of the ableist microaggression scale. J. Soc. Serv. Res. 2019, 45, 400–417. [CrossRef]
120. Fairley, J.; Conrad, L.; May, G. The importance of graduate mentors in undergraduate research programs. In Proceedings of the

ASEE 2007 Annual Conference and Exposition, Honolulu, HI, USA, 24–27 June 2007.
121. Jassemnejad, B.; Handy, T.A.; Murphy, S.L.; Lemley, E.C. Mentoring of Freshmen STEM Engineering Students by Senior

Engineering Students. Available online: https://peer.asee.org/mentoring-incoming-freshmnn-stem-engineering-students-by-
senior-engineering-students.pdf (accessed on 20 December 2021).

122. Segura, D.; Mohorn-Mintah, O. Reflections on Undergraduate Science Experiences: A Push to Science Teaching. In Critical Voices
in Science Education Research: Narratives of Hope and Struggle; Bazzul, J., Siry, C., Eds.; Springer International Publishing: Cham,
Germany, 2019; pp. 47–58.

123. Mohamed, T.; Beagan, B.L. ‘Strange faces’ in the academy: Experiences of racialized and Indigenous faculty in Canadian
universities. Race Ethn. Educ. 2019, 22, 338–354. [CrossRef]

124. Burke, P.J.; Reitzes, D.C. An identity theory approach to commitment. Soc. Psychol. Q. 1991, 54, 239–251. [CrossRef]
125. Daumiller, M.; Stupnisky, R.; Janke, S. Motivation of higher education faculty: Theoretical approaches, empirical evidence, and

future directions. Int. J. Educ. Res. 2020, 99, 101502. [CrossRef]
126. Watt, H.M.; Richardson, P.W. Motivation of higher education faculty:(How) it matters. Int. J. Educ. Res. 2020, 100, 101533.

[CrossRef]
127. Hardré, P.L.; Beesley, A.D.; Miller, R.L.; Pace, T.M. Faculty Motivation to do Research: Across Disciplines in Research-Extensive

Universities. J. Profr. 2011, 5, 35–69.
128. Siddique, A.; Aslam, H.D.; Khan, M.; Fatima, U. Impact of academic leadership on faculty’s motivation and organizationaleffec-

tiveness in higher education system. Int. J. Acad. Res. 2011, 3, 730–737.
129. Howard, J.L.; Bureau, J.; Guay, F.; Chong, J.X.; Ryan, R.M. Student motivation and associated outcomes: A meta-analysis from

self-determination theory. Perspect. Psychol. Sci. 2021, 16, 1300–1323. [CrossRef] [PubMed]
130. Brown, N.; Leigh, J. Ableism in academia: Where are the disabled and ill academics? Disabil. Soc. 2018, 33, 985–989. [CrossRef]
131. Brown, N.; Leigh, J. (Eds.) Ableism in Academia Theorising Experiences of Disabilities and Chronic Illnesses in Higher Education; UCL

Press: London, UK, 2020.
132. Statistics Canada. Table 37-10-0169-01 Unfair Treatment, Discrimination or Harassment among Postsecondary Faculty

and Researchers. Available online: https://www150.statcan.gc.ca/t1/tbl1/en/tv.action?pid=3710016901 (accessed on
20 December 2021).

133. Palmer, R.J.; Hunt, A.N.; Neal, M.; Wuetherick, B. Mentoring, undergraduate research, and identity development: A conceptual
review and research agenda. Mentor. Tutoring Partnersh. Learn. 2015, 23, 411–426. [CrossRef]

134. Alfred, M.V.; Ray, S.M.; Johnson, M.A. Advancing Women of Color in STEM: An Imperative for U.S. Global Competitiveness.
Adv. Dev. Hum. Resour. 2019, 21, 114–132. [CrossRef]

135. Wolbring, G. Employment, disabled people and robots: What is the narrative in the academic literature and Canadian newspapers?
Societies 2016, 6, 15. [CrossRef]

136. Wolbring, G.; Djebrouni, M. Motivated Reasoning and Disabled People. Interdiscip. Perspect. Equal. Divers. 2018, 4. Available
online: http://journals.hw.ac.uk/index.php/IPED/article/view/61/47 (accessed on 20 December 2021).

137. Beazley, S.; Moore, M.; Benzie, D. Involving disabled people in research: A study of inclusion in environmental activities. In
Doing Disability Research; Barnes, C., Mercer, G., Eds.; The Disability Press: Leeds, UK, 1997; pp. 142–157.

138. Barnes, C. Disability and the Myth of the Independent Researcher. Disabil. Soc. 1996, 11, 107–112. [CrossRef]
139. Mmatli, T.O. Translating disability-related research into evidence-based advocacy: The role of people with disabilities. Disabil.

Rehabil. Realis. Rights Pers. Disabil. Afr. 2009, 31, 14–22. [CrossRef]
140. Goering, S.; Klein, E. Neurotechnologies and Justice by, with, and for Disabled People. In The Oxford Handbook of Philosophy and

Disability; Cureton, A., Wasserman, D.T., Eds.; Oxford Press: Oxford, UK, 2019. [CrossRef]

http://doi.org/10.1080/13603116.2015.1037868
http://doi.org/10.15353/cjds.v8i3.510
https://indigo.uic.edu/articles/thesis/The_Development_of_the_Disability_Microagressions_Scale/10801469/files/19312724.pdf
https://indigo.uic.edu/articles/thesis/The_Development_of_the_Disability_Microagressions_Scale/10801469/files/19312724.pdf
https://www.researchgate.net/profile/Kelly_Dundon2/publication/342509269_An_Exploration_of_Faculty_with_Disabilities_in_Social_Work_Programs/links/5ef80942299bf18816eddccf/An-Exploration-of-Faculty-with-Disabilities-in-Social-Work-Programs.pdf
https://www.researchgate.net/profile/Kelly_Dundon2/publication/342509269_An_Exploration_of_Faculty_with_Disabilities_in_Social_Work_Programs/links/5ef80942299bf18816eddccf/An-Exploration-of-Faculty-with-Disabilities-in-Social-Work-Programs.pdf
https://www.researchgate.net/profile/Kelly_Dundon2/publication/342509269_An_Exploration_of_Faculty_with_Disabilities_in_Social_Work_Programs/links/5ef80942299bf18816eddccf/An-Exploration-of-Faculty-with-Disabilities-in-Social-Work-Programs.pdf
http://doi.org/10.1080/01488376.2018.1480565
https://peer.asee.org/mentoring-incoming-freshmnn-stem-engineering-students-by-senior-engineering-students.pdf
https://peer.asee.org/mentoring-incoming-freshmnn-stem-engineering-students-by-senior-engineering-students.pdf
http://doi.org/10.1080/13613324.2018.1511532
http://doi.org/10.2307/2786653
http://doi.org/10.1016/j.ijer.2019.101502
http://doi.org/10.1016/j.ijer.2020.101533
http://doi.org/10.1177/1745691620966789
http://www.ncbi.nlm.nih.gov/pubmed/33593153
http://doi.org/10.1080/09687599.2018.1455627
https://www150.statcan.gc.ca/t1/tbl1/en/tv.action?pid=3710016901
http://doi.org/10.1080/13611267.2015.1126165
http://doi.org/10.1177/1523422318814551
http://doi.org/10.3390/soc6020015
http://journals.hw.ac.uk/index.php/IPED/article/view/61/47
http://doi.org/10.1080/09687599650023362
http://doi.org/10.1080/09638280802280387
http://doi.org/10.1093/oxfordhb/9780190622879.013.33

	Introduction 
	Knowledge Production and Science and Technology Governance 
	Students as Knowledge Producers, Including Researchers 

	Materials and Methods 
	Research Design 
	Research Question and Questionnaire 
	Participants and Sampling 
	Data Analysis 
	Ethical Considerations 
	Trustworthiness Measures 
	Limitations 

	Results 
	Demographics 
	Knowledge Production 
	Understanding of Knowledge Producer Identity 
	Involvement in Knowledge Production 
	Barriers to Knowledge Production 
	Factors That Entice Disabled Students to Be Involved in Knowledge Production 

	General Views and Perception of Technology Including Neurotechnology 
	Views and Perceptions of Technology 
	Views and Perception of Neurotechnology 

	Ethical, Social, Legal and Economic Implications of Technology Including Neurotechnology 
	Ethical Issues 
	Social Issues 
	Legal Issues 
	Economic Issues 

	Governance of Technology Including Neurotechnology and Governance of Knowledge Production 
	Governance of Technology Including Neurotechnology 
	Intersection of Knowledge Production and Governance 


	Discussion 
	Researcher Identity and Role of Disabled Students 
	Researcher Identity and Choosing a Topic 
	Researcher Identity and Advocacy 

	Knowledge Production and Science and Technology Governance 

	Conclusions 
	References

