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 This study aims to determine whether there is a relationship between prospective teachers’ beliefs 

about the need for multicultural education and their self-efficacy perceptions about multicultural 

education. Descriptive and correlational survey models were used in the research. The research 

sample composed of 251 prospective classroom and social sciences teachers at a state university in 

Turkey participated in the study. The research sample was obtained using the convenience sampling 

method. Data collection tools consisting of the Personal Information Form, Self-Efficacy Perceptions 

for Multicultural Education and Beliefs about the Necessity of Multicultural Education scales were 

used. Descriptive statistics, correlation analysis, multivariate variance analysis and path model were 

used to analyse the research data. The findings show that prospective teachers have a high level of 

participation in their beliefs about the self-efficacy and necessity of multicultural education. In 

addition, there was no significant difference between prospective teachers’ beliefs about the need for 

multicultural education and their self-efficacy perceptions of multicultural education in terms of 

gender and department. A moderate positive relationship was found between prospective teachers' 

beliefs regarding the necessity of multicultural education and their self-efficacy perceptions toward 

multicultural education. The prospective teachers’ beliefs about the need for multicultural education 

significantly predicted multicultural education self-efficacy perceptions. 
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1. Introduction 

Through developments in technology, individuals with the different cultural backgrounds can communicate 

more easily and influence each other. Due to wars and natural disasters in recent years, millions of people 

have left their home countries and migrated to different regions, cities and countries. As a result, individuals 

with different cultural characteristics began to live together. This situation brought the concept of 

multiculturalism to the agenda. The concept of multiculturalism is a phenomenon classified according to 

different perspectives. While for some researchers, multiculturalism refers to race, ethnicity, class, sexual 

orientation, religion, age and similar criteria (Güvenç, 1994), others only deal with the context of race. For 

example, in the United States, multiculturalism is limited to four races: African Americans, Indian 

Americans, Asian Americans, and Latin Americans (Sue, Arredondo & McDavis, 1992). However, 

multiculturalism generally refers to societies living under a state roof; speaking various languages; and 

belonging to different religions, cultures, customs and traditions (Gay, 2018).  

In societies where displaced individuals live together because of migration, wars, and natural disasters, 

problems arising from multiculturalism have started to occur. The thought that these problems can only be 

solved through education and multicultural education has emerged. Banks et al. (2001) defined multicultural 
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education as ‘an idea, an educational reform and a process that tries to create equal educational 

opportunities for all students from different races, ethnicities and social groups, and therefore tries to change 

and restructure the whole school environment.’ According to Gay (1994), multicultural education is  

athought and education reform movement and process aimed at changing the structure of educational 

institutions so that all students have equal chances in academic success.’ 

The importance of multicultural education is increasing daily. Multicultural education is a system that can 

produce solutions to various problems in today’s societies (Kaya & Aydın, 2014). Banks (2010) states that this 

education system tries to eliminate many inequalities among different ethnic identities and social classes 

fairly with educational practices. The reason multicultural education is needed can be stated in three points 

(Kaya & Aydın, 2014, p. 39): 

 Multicultural education contributes to the development of a bond of friendship among individuals 

with different cultural characteristics. It also ensures that human rights and democratic values are 

embedded in society. 

 In pluralist societies, it contributes to the elimination of social disputes and the socialisation of 

individuals. 

 It is also ensured that multinational societies combine and form a healthier and more comprehensive 

cultural combination. 

When examining studies on multicultural education, this education is thought to increase cooperation 

among students, develop critical thinking skills and tolerance value, and reduce discipline problems (Aslan, 

2017; Banks, 1993). These benefits, such as multicultural education, have a multicultural structure that will 

contribute to Turkey's implementation. Turkey, with different ethnic identity (Turks, Kurds, Arabs etc), 

different religions (Alevis, Sunnis, Christians, pressured etc etc), with different sexual orientations and live 

individuals with different socio-economic levels. From this point of Turkey it consists of a multicultural 

society. It is therefore increasingly important in the multicultural education in Turkey. In addition, 

multicultural education aims to eliminate inequalities in education and to realize social justice in education 

(Aslan & Aybek, 2019). In Turkey, it is known that problems are arising from ethnic, linguistic and religious 

differences, disability status, socio-economic level differences among individuals with different cultural 

characteristics. Introducing a multicultural education based on education can be remedied to resolve the 

problems stemming from cultural differences in education in Turkey. The leadingactor in the effective 

organisation of the teaching environment is the teacher. Therefore, teachers who support the effective 

implementation of multicultural education in Turkey believe in the necessity of this education (Kervan, 

2017).  

Teachers who believe in the necessity of multicultural education can organize the teaching environment for 

such applications. Beliefs affect teachers’ perspectives on the learning-teaching process, how they perceive 

the learning environment, their choice of methods and techniques, and their equipment and applications 

(Yıldırım, 2016, p. 52). Dooley (1997) provides that teachers’ beliefs about teaching students from various 

cultures and ethnic groups reflect their theoretical knowledge in practice and affect their teaching practices 

(Yıldırım, 2016). Teachers’ beliefs about multicultural education and their self-efficacy toward multicultural 

education can be said to have an impact. It can be said that it affects. 

Pajares (2002) expresses self-efficacy as subjective judgments and perceptions of individuals in carrying out a 

certain action. Korkmaz (2009) expresses self-efficacy as a belief in how one can do what he has to do and act 

accordingly, cope with the difficulties he faces, and succeed. Based on multicultural education, teachers need 

to adjust the classroom environment by accepting that students can differ in ethnicity, class, gender, 

language, belief system and sexual orientation (Sinagatullin, 2003). This situation closely relates to teachers’ 

self-efficacy perceptions of multicultural education. That teachers consider themselves sufficient to organize 

the teaching environment according to different cultural characteristics will contribute to the effective 

implementation of multicultural education. Teachers, therefore, should be informed about multicultural 

education and its necessity in their pre-service training. If this happens, prospective teachers will be able to 

organize the teaching-learning environment for multicultural education when they start working, which will 

improve their self-efficacy toward multicultural education. 
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There are few studies in Turkish multicultural literature on training requirements (Yıldırım, 2016) and self-

efficacy for multicultural education (Basarır, 2012; Dolapci, 2019; Roh, 2015; Strickland, 2018). Thus, there is a 

gap in Turkish literature. Furthermore, no study has been found about prospective teachers' beliefs 

regarding the necessity of multicultural education and their self-efficacy perceptions of multicultural 

education. Again, such absence presents a deficiency in the literature. 

Turkey Republic of ethnicity, language, religion, and multicultural contains many differences in terms of 

social class and other cultural aspects of society's structure (Basar, 2019). As a result of wars in neighbouring 

countries, such as Iraq and Syria, millions of refugees have come to Turkey in recent years. Individuals with 

different cultural characteristics are receiving education in Turkish schools. Multicultural education has 

become an important topic in Turkey because all students are required to have equal access to education and 

training (Ciftci-Acar & Aydin, 2014).  

As stated above, the teaching–learning process should be planned according to the multicultural education 

in schools where individuals with different cultural characteristics study. In this way, a positive relationship 

can be established among individuals with different cultural characteristics, and the problems experienced 

among these individuals will be minimized. Teachers should believe in the necessity of multicultural 

education, and their self-efficacy perception should be high. In this regard, teachers should know about 

multicultural education during the period of service and believe in the necessity of this education. Such a 

perspective will positively affect their self-efficacy perceptions of multicultural education.  

To increase teachers' beliefs about the necessity of multicultural education and their self-efficacy towards 

multicultural education, it is necessary to provide information about multicultural education during 

undergraduate periods. For this reason, it is necessary to determine the beliefs of prospective teachers in the 

necessity of multicultural education and their self-efficacy towards multicultural education. Because if the 

prospective teachers' beliefs in the necessity of multicultural education and their self-efficacy towards 

multicultural education are high, they will be able to organize the teaching environment according to 

cultural differences when they start working. In this case, social injustice stemming from multiculturalism in 

education can be eliminated. Therefore, the results of this research are very valuable. 

Therefore, this study examined prospective teachers’ beliefs about the necessity of multicultural education 

and their self-efficacy perceptions toward multicultural education. The results of the study made a move to 

the feedback nature of teacher training in Turkey. It is hoped that practices regarding multicultural 

education will be carried out in teacher training institutions, thereby improving the beliefs and self-efficacy 

perceptions of prospective teachers’ toward the necessity of multicultural education. The research here will 

contribute to the literature as well in this respect. 

This study aims to examine prospective teachers’ self-efficacy perceptions toward multicultural education 

and their beliefs about the necessity of multicultural education and to determine whether there is a 

relationship between them. In this context, answers to the following research questions are sought: 

 What are prospective teachers’ perceptions of self-efficacy toward multicultural education and their 

belief levels regarding the necessity of multicultural education? 

 Is there a significant difference between prospective teachers’ self-efficacy perceptions toward 

multicultural education and their beliefs about the necessity of multicultural education in terms of 

gender? 

 Is there a significant difference between the prospective teachers' self-efficacy perceptions toward 

multicultural education and their beliefs about the need for multicultural education in relation to the 

department in which they are being trained?Is there a significant relationship between prospective 

teachers’ self-efficacy perceptions toward multicultural education and their beliefs regarding the 

necessity of multicultural education? 

 Do prospective teachers’ beliefs about the necessity of multicultural education significantly predict 

self-efficacy perceptions of multicultural education? 
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2. Methodology 

2.1. Research Model 

Descriptive and correlational survey models were used. The primary purpose of a descriptive survey is to 

accurately describe or illustrate the characteristics of a situation or phenomenon. A descriptive survey model 

is used to learn people’s attitudes, opinions, beliefs and demographic features in education (Johnson & 

Christensen, 2014). A correlational survey model examines the relationship between two or more variables 

(Özmantar, 2019).  

In the research, a descriptive survey model was used to analyse whether the prospective teachers’ self-

efficacy perceptions toward multicultural education and their beliefs regarding the necessity of multicultural 

education differ in terms of gender, education area and region. A correlational survey model was used to 

determine the direction between the self-efficacy perceptions of prospective teachers’ toward multicultural 

education and their beliefs regarding the necessity of multicultural education and the level of predicting this 

variable. 

2.2. Participants 

The research participants were prospective elementary and social sciences teachers studying at a Turkish 

public university. A convenience sampling method, one of the non-probability sampling methods, was used. 

In this sampling method, the researcher reaches the participants quickly and easily and applies data 

collection tools within the framework of volunteering (Karagöz, 2017). The most important limitation of this 

sampling method is its low power to represent the universe.  

Prospective teachers’ who were easily accessible to the researcher participated. These candidates did so 

voluntarily. A total of 251 prospective teachers’ (170 female and 81 male) participated in the study. Of the 

participants, 151 were studying to become classroom teachers, and 100 were studying to become social 

sciences teachers. Within the scope of the research, the main reason for selecting the prospective teachers 

studying in social sciences and elementary school teaching programs is that both programs have social 

sciences courses. Since the social sciences course also covers cultural differences, prospective teachers’ 

studying in these programs have knowledge about multicultural education. For this reason, prospective 

teachers’ in these two programs were selected as participants. 

2.3.Data Collection Tools 

Three types of data collection tools were used, as described below. 

2.3.1. Personal Information Form 

 A personal information form was created, taking into account experts' opinions and the literature studies. In 

the personal information form, there were questions to determine the gender of the participants and what 

they were studying. 

2.3.2. Belief Scale on the Necessity of Multicultural Education 

The Belief Scale on the Necessity of Multicultural Education, developed by Yıldırım (2016), was used. While 

Yıldırım (2016) developed the scale, exploratory and confirmatory factor analyses were used. The scale was 

developed by applying it to 490 teachers.  

As a result of the exploratory factor analysis, the scale consisted of two factors and nine items. The scale 

factors were named ‘Belief in Being Individual Rights and General Belief in People’. The factor loadings of 

the scale ranged from .46 to .74. The dimensions of the scale explained 45.57% of the total variance. The 

reliability coefficient of the scale was .75. 

In the confirmatory factor analysis performed while developing the scale, it was obtained that the fit indices 

were appropriate (Yıldırım, 2016). In this study, Cronbach’s alpha coefficient was examined for the reliability 

coefficient of the scale and found to be .70. Based on this result, the scale was determined to be reliable. 
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2.3.3. Multicultural Education Self-Efficacy Perceptions Scale 

The Multicultural Education Self-Efficacy Perception Scale, developed by Yıldırım (2016), was used. 

Exploratory and confirmatory factor analyses were used while developing the scale. The scale was 

developed by applying it to 490 teachers.  

As a result of the exploratory factor analysis, the scale was found to consist of 13 items. The scale factors 

were named ‘Self-Efficacy to Design Activities, Self-Efficacy in the Management of Cultural Differences and 

Self-Efficacy to Understand Differences’. The factor loads of the scale ranged from .47 to .81. The dimensions 

of the scale explain 53.38% of the total variance.  

Cronbach’s alpha coefficient of the scale was determined .88. In the confirmatory factor analysis performed 

while developing the scale, it was obtained that the fit indices were appropriate (Yıldırım, 2016). In this 

study, the Cronbach’s alpha coefficient of the scale was examined, and .86 was found. Fraenkel, Wallen and 

Hyun (2014) stated that the scale is exceptionallyreliable if the Cronbach’s alpha coefficient is higher than 

.70. According to this result, the scale was determined to be reliable. Both scales can be analyzed over the 

total score. 

The scales used in the research were developed on teachers. The candidates of this study are prospective 

teachers. Therefore, the opinions of two faculty members working in educational sciences were asked 

abouteducational sciences and whether the scales used in the research could apply to prospective teachers. 

Faculty members stated that the scales could be used on prospective teachers. In this study, exploratory 

factor analyses of both scales were made. Results close to those of exploratory factor analyses performed by 

teachers, by Yıldırım (2016), were obtained. Therefore, it was observed that these scales couldapply to 

prospective teachers. 

2.4.Data Collection and Analysis 

The data were collected between 17 and 28 February 2020 in the spring semester of the 2019/20 academic 

year. While collecting the research data, the purpose of the research was explained to prospective teachers. 

Attention was given to the voluntary participation of prospective teachers’ in the study. All ethical rules 

were followed while collecting the data. Data were collected at time intervals that would not affect the 

teacher life of the participants. While conducting the research, the necessary legal permissions were taken, 

and the ethical committee decision (Number: 874329561/050.99) was issued. It took 10–15 minutes for 

prospective teachers to fill in the data collection tools. 

Before analysing the data, the univariate normality assumption was examined to determine whether it had 

been met. The results of the Kolmogorov Smirnov test were first reviewed. The analysis determined that the 

data were not normally distributed, and skewness and kurtosis coefficients were examined. The skewness 

coefficient of the belief scale for the necessity of multicultural education was .566, and the kurtosis coefficient 

of .117, the skewness coefficient of the self-efficacy perception scale for multicultural education was .293, and 

the kurtosis coefficient was −.456. Based on these results, it can be said that the distribution meets the 

univariate normality assumption (Can, 2019).  

To determine whether the multivariate normality assumption was met in the study, Mahalanobis distances 

were examined, and extreme values were encountered. These extreme values were excluded from the 

research, and analyses were carried out. Since 32 scales have extreme values in the study, they were 

excluded from the data analysis. Data were analysed using descriptive statistics, multivariate variance 

analysis (MANOVA), correlation analysis and path model. Path analysis is an advanced statistical technique 

(Schumacker & Lomax, 2004). Path analysis is used to test the probability of a causal link between three or 

more variables, and path analysis is a much more powerful method than other methods to discover causality 

between variables (Fraenkel, Wallen & Hyun, 2014). Participation levels in the scales were evaluated as low 

between 0.00 and 1.66, the medium between 1.67 and 3.32, and high between 3.33 and 5.00. 

2.5. Ethical 

In this study, all rules stated to be followed within the scope of “Higher Education Institutions Scientific 

Research and Publication Ethics Directive” were followed.  

Ethical Review Board Name: Süleyman Demirel University Ethics Committee 
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Date of Ethics Evaluation Decision: 1.4.2020  Ethics Assessment Document Issue Number: 89/1 

3. Findings 

In this section, first, prospective teachers' beliefs regarding the necessity of multicultural education and the 

levels of participation in self-efficacy perceptions toward multicultural education are determined. Then, the 

prospective teachers’ beliefs about the necessity of multicultural education and the self-efficacy perceptions 

of multicultural education – and whether there is a significant difference between gender and education and 

their beliefs about multicultural education – are predicted. The findings regarding the absence of predictions 

are presented. 

Based on the first sub-question of the study, prospective teachers’ beliefs about the necessity of multicultural 

education and their levels of participation in the self-efficacy perceptions of multicultural education are 

given in Table 1. 

Table 1. Descriptive Statistics Results 

Variable n M SD Max Min Level 

Multicultural 

Education Necessity 

Individual Right  219 4.60 .40 5.00 3.25 High 

General Right  219 4.35 .44 5.00 3.20 High 

Multicultural 

Education Self-

Efficacy 

Designing an Event  219 4.09 .49 5.00 2.60 High 

Cultural Differences 

Management 
219 4.32 .45 5.00 3.00 High 

Understanding Differences 219 4.20 .46 5.00 3.20 High 

When Table 1 is analysed, it is seen that prospective teachers participated at the ‘high level’ in the belief sub-

dimension (M= 4.60) and in the belief that there is the general right for people (M= 4.35) on the belief scale 

regarding the necessity of multicultural education. Likewise, the self-efficacy perceptions scale for 

multicultural education has a high level of participation in the sub-dimensions of self-efficacy (M= 4.09), self-

efficacy (M= 4.32), and self-efficacy (M= 4.20) to understand differences. 

In the study, the results of MANOVA on whether there is a significant difference in terms of gender variable 

between prospective teachers’ beliefs about the necessity of multicultural education and self-efficacy 

perceptions of multicultural education are presented in Table 2. 

Table 2. MANOVA Results For The Gender Variable 

Variable Gender n M SD df F p ƞ2 

Multicultural 

Education 

Necessity 

Women 154 4.50 .36 

1–217 4.28 .04* .01 
Men 65 4.38 .38 

Multicultural 

Education Self-

Efficacy 

Women 154 4.19 .42 

1–217 .05 .81 .00 
Men 65 4.17 .38 

*p< .05 

In Table 2, MANOVA was conducted to examine the difference between the gender variable on prospective 

teachers’ belief in the necessity of multicultural education and self-efficacy perceptions of multicultural 

education. The belief in the necessity of multicultural education and the self-efficacy perceptions of 

multicultural education are dependent variables, while the gender variable is an independent variable. 

Before MANOVA was performed, the assumptions of normality, univariate and multivariate extremes, 

linearity, multiple correlation problem, and homogeneity of variance-covariance matrices were checked.No 

serious violations were detected. There was no statistically significant difference in terms of the gender 

variable in the context of the combined dependent variables (F(1–217) = 2.428, p = .09; Wilks' lambda = .978; ƞ2 = 

.02). Considering the MANOVA results in Table 3, there was a significant difference between the prospective 

teachers’ beliefs about the necessity of multicultural education in favour of female prospective teachers’ (F(1–

217) = 4.28, p< .05). There was no significant difference between prospective teachers’ self-efficacy perceptions 

toward multicultural education in terms of the gender variable (F(1–217) = .05, p > .05). 
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In the study, the MANOVA results regarding whether there is a significant difference between prospective 

teachers’ beliefs about the necessity of multicultural education and their self-efficacy perceptions toward 

multicultural education are presented in Table 3. 

Table 3. MANOVA Results For The Department Variable in Which Education is Studied 

Variable Department n M SD df F p ƞ2 

Multicultural 

Education 

Necessity 

Elementary 

Teaching 
137 4.45 .37 

1–217 .55 .45 .00 
Social sciences 

Teaching 
82 4.49 .37 

Multicultural 

Education Self- 

Efficacy 

Elementary 

Teaching 
137 4.15 .41 

1–217 2.58 .10 .01 
Social sciences 

Teaching 
82 4.24 .40 

*p< .05 

In Table 3, MANOVA was conducted to examine the difference between the prospective teachers’ belief in 

the necessity of multicultural education and the self-efficacy perceptions of multicultural education. The 

belief in the necessity of multicultural education and the self-efficacy perceptions of multicultural education 

are dependent variables, while the department variable in education is independent. Before MANOVA was 

performed, the assumptions of normality, univariate and multivariate extremes, linearity, multiple 

correlation problem, and homogeneity of variance-covariance matrices were checked.No serious violations 

were detected. There was no statistically significant difference in terms of the departmental variable studied 

in the context of the compound dependent variables (F(1–217) = 1.287, p = .27; Wilks' lambda = .988; ƞ2 = .01). 

The data regarding the correlation analysis between prospective teachers' beliefs regarding the necessity of 

multicultural education and the self-efficacy perceptions of multicultural education are presented in Table 4. 

Table 4. Correlation Analysis Results 

Variable M SD 1 2 3 4 5 

Multicultural Education Necessity  

Individual Right (1) 4.60 .02 1.00 .525* .297* .315* .301* 

General Right (2) 4.35 .03 .525* 1.00 .389* .384* .327* 

Multicultural Education Self-Efficacy  

Designing an Event (3) 4.09 .03 .297* .389* 1.00 .595* .646* 

Cultural Differences Management (4) 4.32 .03 .315* .384* .595* 1.00 .583* 

Understanding Differences (5) 4.20 .03 .301* .327* .646* .583* 1.00 

*p< .05 

When Table 4 is examined, there is the sub-dimension of belief that there is an individual right and belief 

that there is a general right for people (r = .525, p< .05), self-efficacy of cultural differences (r = .315, p< .05) 

and to understand the differences. While there is a ‘medium’ positive correlation among the self-efficacy (r = 

.301, p< .05) dimensions, there is a ‘low level’ positive significant significance between the self-efficacy 

dimension (r = .297, p< .05) – and a relationship has been found (Gürbüz & Şahin, 2018). For the dimension of 

belief that there is a general right for people and the self-efficacy of management of cultural differences (r = 

.384, p< .05), self-efficacy to design activities (r = .389, p< .05) and self-efficacy to understand differences (r = 

.301, p< .05) dimensions, a ‘medium’ positive significant relationship was found. A moderately positive 

correlation was found between the dimensions of self-efficacy to design events and self-efficacy to 

understand the differences (r = .595, p< .05) and management of cultural differences (r = .646, p< .05). A 

moderately positive correlation was found between self-efficacy toward understanding differences and 

dimensions of self-efficacy of management of cultural differences (r = .583, p< .05). 

Latent variables were analysed to determine whether prospective teachers' beliefs regarding the necessity of 

multicultural education are predictors of self-efficacy perceptions of multicultural education. Path analysis 

with observed variables is a more straightforward but less advantageous model compared with path 

analysis with Latent variables. In such analyses, the amount of error can neither be predicted nor eliminated 

from the model. Therefore, the exclusion of measurement errors from the model is very limited. This makes 
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the reliability of the analysis results questionable. However, because Latent variables and path analysis 

allow linear calculations between variables to be calculated free from errors, it allows for more reliable 

results (Meydan & Şeşen, 2011). Latent variables and findings on path analysis are given in Figure 1. Positive 

correlations were found at the level of importance. 

 
Figure 1. The Path Model 

Do prospective teachers' beliefs about the necessity of multicultural education significantly predict self-

efficacy perceptions of multicultural education? This subproblem was analysed using IBM AMOS 22. It is 

suggested that the sample should be more than 150 to make a path model (Gürbüz, 2019). As the 

participants of this research are 219, this assumption was met. To build a path model, the critical value of 

multiple kurtosis must be less than 10 (Kline, 2016). In this study, the critical value for multiple simplicity 

was .054. It was found that this assumption was met.Due to the normal distribution of the data, a covariance 

matrix was created using the maximum likelihood calculation method. First, the measurement model 

consisting of the beliefs about the necessity of multicultural education and the self-efficacy perceptions of 

multicultural education was tested. The fit index values obtained as a result of the analysis indicated that the 

measurement model was confirmed (X2 [4, N = 219] = 3.061; X2 / df = .765; CFI = 1.00; SRMR = .0168; GFI = 

.994; RMSEA = .000). 

In the path model, beliefs related to the need for multicultural education were found to be the belief 

subdimension (R2 = .43) of the latent variable and the belief subdimension (R2 = .63) of the general right to 

people. The self-efficacy perceptions of the multicultural education Latent variable, on the other hand, the 

self-efficacy subdimension (R2 = .61) for understanding differences, the self-efficacy sub-dimension (R2 = .55) 

to manage cultural differences, and the self-efficacy dimension (R2 = .66) for designing events.  

As a result of the research, it was found that the prospective teachers’ beliefs about the necessity of 

multicultural education significantly predicted their self-efficacy perceptions toward multicultural education 

(β = .66; p < .05). In the interpretation of the effect sizes of the standardized road coefficients shown in Figure 

1, Kline (2011) states that values less than .10 indicate small effects, values around .30 indicate medium 

effects, and values of .50 and above indicate high effects. In this sense, it can be said that the standardized 

coefficient sizes regarding the necessity of multicultural education have an overall high impact on the belief 

that it is an individual right and the belief that it is a general right for people. 

4. Discussion 

Based on the first subproblem of the study, prospective teachers’ beliefs about the necessity of multicultural 

education and their levels of participation in self-efficacy perception scales for multicultural education were 

examined. From the analysis, prospective teachers participated at the ‘high level’ of belief that there is an 

individual right belonging to the belief scale regarding the necessity of multicultural education and general 

belief for people. Likewise, it is seen that the self-efficacy perceptions scale for multicultural education has a 

high level of participation in the self-efficacy sub-dimensions of designing effectiveness, self-efficacy 

regarding the management of cultural differences and self-efficacy sub-dimensions. This result is viewed 
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positively by researchers. The fact that prospective teachers' beliefs about the need for multicultural 

education and their self-efficacy perceptions about multicultural education are high indicates that 

prospective teachers will shape the classroom environment in line with multicultural education when they 

enter service. Similarly, these findings may help to reduce the problems caused by multiculturalism, both in 

the school educational process and in the social context.As a result of the research conducted by Yıldırım 

(2016), teachers’ beliefs about the necessity of multicultural education and their self-efficacy perceptions 

toward multicultural education were high. Kervan (2017) concluded that teachers’ attitudes toward 

multicultural education are high. As a result of the research carried out by Başarır (2012), the perceptions of 

prospective teachers’ toward multicultural education are at a high level. This result coincides with the 

outcome of this research. Perkins (2012) concluded that prospective teachers have a high level of knowledge 

and attitude towards multiculturalism. Strickland (2018) found that teachers working in diverse American 

schools with different ethnic backgrounds have approximately a high mean level of multicultural 

experience. Roh (2015) found that prospective teachers believe they have moderate multicultural 

competence. The result of this research coincides with the results of multicultural education in national and 

international literature. Especially with the wars in recent years and the resulting migrations, individuals 

with different cultural characteristics have begun to live together. In this case, it has revealed the necessity of 

multicultural education in different countries. 

Based on the second sub-problem of the study, we examined whether there was a significant difference in 

relation to the gender variable between prospective teachers' beliefs about the need for multicultural 

education and self-efficacy perceptions of multicultural education. The analyses revealed a significant 

difference between prospective teachers' beliefs about the need for multicultural education in favour of 

female prospective teachers.There was no significant difference between prospective teachers’ self-efficacy 

perceptions toward multicultural education in terms of gender.  

Based on this result, the gender variable significantly affects prospective teachers’ beliefs about the necessity 

of multicultural education. Still, it does not have a significant effect on self-efficacy perceptions toward 

multicultural education. It is an important result that both female and male prospective teachers’ have a high 

level of participation in both scales. This result shows that prospective and male prospective teachers’ 

believe in the necessity of multicultural education. Also, the high self-efficacy ratings of male and female 

prospective teachers regarding multicultural education suggests that students will take cultural differences 

into account when designing lessons when they start their jobs. As a result of the research conducted by 

Yıldırım (2016), there was no significant difference in terms of the gender variable between teachers’ beliefs 

about the necessity of multicultural education and their self-efficacy perceptions toward multicultural 

education. Roh (2015) determined that female prospective teachers’ have more multicultural experiences. 

The research also examined whether there is a significant difference between prospective teachers’ beliefs 

about the necessity of multicultural education and their self-efficacy perceptions toward multicultural 

education in terms of the department variable. From the analyses carried out within the scope of the 

research, no significant difference was found between the beliefs of prospective teachers regarding the 

necessity of multicultural education and the self-efficacy perceptions of multicultural education in terms of 

the department variable. Based on this result, the variable of the department, which is studied, does not have 

a significant effect between the prospective teachers’ beliefs about the necessity of multicultural education 

and their self-efficacy perceptions toward multicultural education. As a result, the average of prospective 

teachers’ studying at the departments of primary education and social sciences teaching is high. Within the 

scope of the research, it was thought that there would be a significant difference in favor of social studies 

prospective teachers. Because when the course contents in the social sciences teachers training program are 

examined, it is seen that there are mostly courses related to cultural characteristics (YOK, 2018). Therefore, 

there was expected to be a significant difference between the social sciences prospective teachers' belief in 

the necessity of multicultural education and their self-efficacy perceptions of multicultural education. Aybek 

(2018) found there was no significant difference between the attitudes of prospective teachers’ toward 

multicultural education in terms of the department variable in which education was found. 

Within the scope of the research, it is also examined whether there is a significant relationship between 

prospective teachers’ beliefs about the necessity of multicultural education and their self-efficacy perceptions 

toward multicultural education. The research determined that there are low- and medium-level significant 
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relationships between prospective teachers’ beliefs about the necessity of multicultural education and their 

self-efficacy perceptions toward multicultural education. This result shows that prospective teachers’ 

perception of self-efficacy will increase if their beliefs about the necessity of multicultural education increase. 

In this regard, it is important to inform prospective teachers’ about multicultural education in teacher 

training programmes and to explain the necessity of this education. In this way, prospective teachers’ self-

efficacy perceptions of multicultural education will develop positively. As a result, prospective teachers will 

be able to organize their teaching environments according to multicultural education when they start 

working. Yıldırım (2016) determined that there was a moderately significant relationship between teachers’ 

beliefs about the necessity of multicultural education and their self-efficacy perceptions toward multicultural 

education. Sezer-Onur and Kahraman-Bahçeli (2017) found a relationship between prospective teachers’ 

attitudes toward multicultural education and their intercultural sensitivity. 

Finally, it was investigated whether the prospective teachers’ beliefs about the necessity of multicultural 

education can predict self-efficacy perceptions of multicultural education. As a result of the research, it was 

concluded that the sub-dimensions of the prospective teachers’ beliefs regarding the necessity of 

multicultural education significantly predicted their self-efficacy perceptions toward multicultural 

education. Based on this result, prospective teachers’ view of multicultural education as an individual and 

human right increases their perception of multicultural education. Wade (1995) emphasizes the effect of 

beliefs on instructional practices, pointing out that experiences also influence perceptions of self-efficacy, 

and perceptions of self-efficacy guide instructional practices. Yıldırım's (2016) research also came to a similar 

conclusion.As a result of the research undertaken by Türkan, Aydın and Üner (2016), a predictive 

relationship was found between the attitudes of prospective teachers toward multicultural education and 

their epistemological beliefs. 

5. Conclusion 

As a result of the research, it has been concluded that the prospective teachers’ beliefs about the necessity of 

multicultural education and their self-efficacy perceptions toward multicultural education are high. This 

result is one of the important results of the research. A significant difference was found between the beliefs 

of prospective teachers’ regarding the necessity of multicultural education in favour of female prospective 

teachers’. However, there was no significant difference between prospective teachers' self-efficacy 

perceptions of multicultural education on the gender variable. There was also no significant difference 

between the beliefs about the need for multicultural education and the self-efficacy perceptions of 

multicultural education in relation to the department variable in relation to education. Another important 

result of the research is to obtain a significant predictive relationship between prospective teachers’ self-

efficacy perceptions toward multicultural education. This result will make an important contribution to the 

literature. It shows that prospective teachers will increase their self-efficacy perceptions toward multicultural 

education if they see and believe in multicultural education as an individual and human right. 

6. Recommendations 

The following recommendations were developed from the research: 

 Based on the belief that the necessity of multicultural education predicts the self-efficacy perception of 

multicultural education, prospective teachers should be given information about multicultural education 

in their undergraduate education. For this, a lesson on multicultural education can be included in 

teacher training programmes. 

 Studies examining the beliefs about the necessity of multicultural education and the relationship 

between different scales and self-efficacy perception scales for multicultural education can be conducted. 

 Comparative studies can be conducted examining the beliefs of teachers and prospective teachers about 

the necessity of multicultural education and their self-efficacy perceptions toward multicultural 

education. 

 Among the qualitative research patterns that examine prospective teachers' beliefs about the necessity of 

multicultural education and the self-efficacy perceptions of multicultural education, research (e.g. 

phenomenological, case study and action research) can be conducted. 
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 Research can be conducted to examine the beliefs of prospective teachers' beliefs in different teacher 

training programs on the necessity of multicultural education and their self-efficacy perceptions of 

multicultural education. 
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