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This study has been carried out with the aim of evaluating the Curriculum of
Elementary School Third Grade Science Course, which has been
implemented for the first time in the academic year of 2014-2015, based on
the views of teachers. The general screening model has been employed in
the study. This research has been conducted with the participation of 36
classroom teachers, who have been determined via maximum variety
sampling method from schools that are classified as high level, medium
level, and low level in terms of their success. These semi-structured
interviews have been audio-recorded with the permission of the teachers.
Content analysis has been used in order to analyze the data, The results of
the study suggest that the teachers in all three school levels have positive
views on the curriculum. According to the teachers, the fact that the
curriculum does not offer any activity examples on the teaching-learning
process and students' workbook are what the curriculum lacks.
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Introduction

Today, there is a scientific and technological competition among countries. The countries that are aware of
this situation consider science courses as the address to be placed near the top in this competition.
Accordingly, they also review science education in schools and make radical innovations in science programs
(Cepni & Cil, 2013). In other words, the countries wishing to take the lead in scientific and technological
competition know that effective science education can only be achieved through well-prepared curricula. One
of the most important indicators of an effective science education is the training of science literate individuals.
In this respect, it has been aimed to educate science literate individuals primarily in the science programs that
have been developed since 2005 in our country. Science literate individuals are defined in the science
curriculum as “the ones who can research-inquire, make effective decisions, solve problems, communicate
effectively and the ones who have self-confidence, are open to cooperation and are life-long learners with the
awareness of sustainable development” (MEB, 2013). It is an irrefutable fact that the individuals who have
these characteristics and who are science literate can find a place near the top in the science and technology
race thanks to these qualities.

According to Fidan (1986), "all the activities planned to realize the objectives set out the curriculum design
and the outlook of these in application constitutes the curriculum". Curriculum includes specific objectives,
educational situations that enable achieving these goals, and test cases that show how well these goals have
been achieved.

One of the most important ways to decide how effective a curriculum developed on the basis of the three
values mentioned above in practice is to consult the opinions of teachers who are the practitioners of the
program. When the literature is reviewed, it is observed that the majority of curriculum evaluation studies
conducted in Turkey have also been performed based on teachers' opinions. The studies conducted by Yigit and
Kurt (2002), Ozdemir (2006), Aydin (2007), Seker (2007), Kara (2008), Topal (2009), Boyaci (2010), Aybek and
Aslan (2015) are some examples to this. This study also aimed to determine the effectiveness of the Primary
School Third Grade Science Curriculum started to be implemented since 2014-2015 academic year based on
teachers’ views.

2013 Science Curriculum was developed as a reflection of 4 + 4 + 4 education system. The curriculum has
been gradually implemented throughout the country since the 2013-2014 academic year. While the program
started to be applied at the middle school level in 2013-2014 academic year beginning from the fifth grade, it
started to be applied in 2014-2015 academic year at the primary school level from the third grade.

With the gradual introduction of the new Science Curriculum since 2013-2014 academic year, the Science
and Technology Curriculum developed in 2005 was also gradually abolished. As it is seen from the name of the
curricula, the name of the course "Science and Technology" has been changed to "Science" with the new
curriculum.

The most important innovation that the new curriculum has brought in terms of science education is giving
science lessons in the first years, beginning from the 3rd grade. In the previous curriculum, which was called
Science and Technology developed in 2005, science lessons had been given in primary school starting from the
4th grade. So, with the new curriculum, students have started having science lessons one year before. Within
the scope of the research, teachers were asked about their opinions on giving science lesson at 3rd grade level.
It is believed that the opinions of teachers who are practitioners of this change are very valuable. These views
will help provide a perspective on all dimensions of the curriculum, in other words, implicit, neglected, and
extra curriculum dimensions apart from the formal applied curriculum.

In the 2013 Curriculum, as in every grade level, there are outcomes and topics at the level of 3rd grade, but
there are no examples for the activities related to the outcomes and topics. In the Curriculum of Primary School
3rd Grade Science Course, there are no examples of activities aimed at the evaluation process that will show
the whether goals have been achieved or not during teaching- learning process. The reason why there are no
activity examples in the curriculum is that the teachers might have been expected to find appropriate activities
taking the individual differences of students and environmental conditions into account both in the evaluation
and teaching-learning process. However, in the 2005 Curriculum, there had been examples of activities that
would guide teachers towards the teaching-learning process as well as the evaluation process.

In this context, although it is the teachers' responsibility to create activities for the teaching-learning or
evaluation process, it may be helpful to include sample activities in the program in terms of guiding teachers in
creating their own activity examples. In addition, it can be said that the teachers will need more assistance
when considering the fact that teachers were not given a guidebook, which had been previously given with the
2005 curriculum, along with the 2013 curriculum regarding science course. Many studies on science curricula
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support this view. It has been determined that in the studies done by Gokge (2006), Bayrak (2009), Topal
(2009), Kilig (2010) and Demirtas (2012) teachers make use of the teacher's guidebook while applying the
program. In this study, teachers who are the practitioners of this program were asked about their opinions. It is
thought that the opinions of the teachers about the fact that the activity samples are not included in the
primary school 3rd grade science curriculum is very important. Thus, it can be determined whether teachers
need sample activities to guide them while preparing their activity examples or not.

In the research, the opinions of the teachers about the changes in the science education with the new
curriculum, as well as the goals of the program, the content, the teaching-learning and evaluation processes,
the duration of the lesson, the difficulties encountered while applying the program have been tried to be
determined. The findings are expected to provide significant contributions in the course of the reorganization
and development of the curriculum.

Within the scope of the research, teachers' views towards the curriculum were asked at the end of 2014-
2015 academic year, when the program first started to be implemented at the 3rd grade level. In the study, it is
thought that teachers' views on the strengths and weaknesses of the curriculum and the problems they have
encountered in practice in the first year implementation of the curriculum would provide important clues for
the early decisions about the program.

Purpose of the Research

This research was carried out in order to evaluate the Primary School 3rd Grade Science Teaching
Curriculum which was started to be implemented in 2014-2015 academic year in terms of acquisition, content,
learning-teaching processes and evaluation dimensions based on teacher opinions.

Method
Research Model
The study was a qualitative study conducted using general screening model. According to Karasar (2006),
this model is a screening regime on the whole or the sample of the universe to arrive at a general judgement
about the universe in an environment composed of a large number of elements.

Sampling

In the survey, primary schools located in Ankara province were divided into three groups as "upper level,
middle level and lower level" in terms of achievement level. In order to determine upper, middle and lower
level schools, the primary schools in the province of Ankara were ranked according to average the 2011 SBS
(Level Placement Exam) scores. According to this ranking, the schools in the first 27% were upper level, the
schools in the lower 27% were lower, and the rest was determined as first 27% and the lower 27% were
medium level schools. In the study, the teachers who were interviewed were determined by maximum
diversity sampling method which is one of the purposeful sampling methods. In the study, it was taken as basis
for teachers to work in different schools in terms of success level in accordance with maximum diversity
sampling method. Accordingly, a total of 36 classroom teachers, 12 of each of the school groups, were
interviewed. Numerical data related to the demographic information of the interviewed teachers are
presented in Table 1.

Table 1.

Numerical Data Related to Teachers' Demographic Information.

School Achievement Gender Seniority

Level Male Female 0-5 years 5-10 years 10-20 years 20 years
and over

Senior level 5 7 2 3 3 4

Intermediate level 4 8 3 3 3 3

Lower level 1 11 2 3 5 2

Data Collection Tool

A semi-structured interview form was prepared by the researcher in order to determine the opinions and
suggestions of the teachers who are the practitioners of the 3rd grade science curriculum. The opinions of a
total of 7 experts working as classroom teachers, curriculum development and assessment about the prepared
draft interview form were obtained and necessary revisions were made in the interview form in line with the
feedbacks. Harmonization among experts was calculated using the Krippendorff alpha technique. The
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calculated alpha value is 0.84. This value also indicates that there is a high level of compliance among the
experts who were interviewed (Krippendorff, 2004). Moreover, in order to test the clarity and functioning of
the questions in the prepared interview form, pre-application was carried out with 5 primary school 3rd grade
teachers and it was determined that the teachers generally well understood the questions in the interview
form. After the preliminary application, the interview form consisting of 12 questions was finalized.

Analysis of Data

The semi-structured interviews with teachers were recorded on a voice recorder upon their consents. Each
interview recorded on the voice recorder was then transcribed by the researcher. Content analysis was
performed on the transcript data. For this purpose, the obtained data was examined and the codes were first
determined for each interview question, and then similar codes were put together to create themes. Teachers'
views towards the curriculum were also described on the basis of the determined codes and themes and
described data was interpreted in the light of these representations. Within the scope of the research, direct
citation for each interview question was also included in order to reflect teachers' views on the curriculum. In
addition, frequency and percentage calculations were done for each school group classified as upper, middle
and lower level in terms of the determined code and the success level of the themes.

In order to determine the reliability of the codes generated by the researcher, the data obtained from the
interview form was also coded by another researcher and the codes determined by both researchers were
compared. The reliability between the codes determined by both researchers was calculated using the formula
proposed by Miles and Huberman (1994) (Number of consensus unions / Consensus union + Number of
consensus). Within the scope of this formula, the percentage of agreement between the two researchers or
the identified codes was calculated as 0.88. According to Yildirnm and Simsek (2011), it can be said that the
reliability the interview data is sufficient when it is 70% and above (Yildirm & Simsek, 2011).

Findings
Being Informed About The Program
The opinions obtained from the interviews with the teachers regarding the interview question "Did teachers
have any information about the curriculum before the Curriculum of Primary School 3rd Grade Science Course
was implemented?" and the frequency distributions related to these opinions are presented in Table 2.

Table 2.
Frequency Distribution of Teachers' Views on Information about the Curriculum.
T -

op Middle Sub Total
Theme Codes Group Group Group

f f f f
Oplnlons.Regardlng Ihat;l no information about the 11 12 11 34
Information About the curriculum
Program | have informed about the 1 i 1 )

curriculum myself via internet

When Table 2 is reviewed; it seems that the vast majority of teachers did not have any information about
the curriculum before the 3rd Grade Science Teaching Curriculum started to be implemented. Some of the
teachers' views on this question are as follows:

UT-8: (Teacher working at a school in the upper group as an achievement level):

"...No information was given. When we started the curriculum program, seminar work, we would have the science
lesson this year in the 3rd grade. Then we were informed. No prior information was given..."

MT-4: (Teacher working in a middle school group as an achievement level):

"...No, we did not know about the curriculum. We came in September. It was a surprise. They said you have a science
class...”

ST-2: (Teacher who works in a sub-group as an achievement level):

"...I just downloaded the contents of the curriculum from the sites | followed on the internet and followed them by
myself. In other words, | have the knowledge as a result of my own studies. Neither at the end of the 2nd year, nor at the
beginning did | get any information..."
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Teaching Science Course at the 3rd Grade

The opinions obtained from the interviews with the teachers regarding the interview question "What are
the opinions of teachers about the teaching the Science course at the 3rd grade?" and the frequency
distributions related to these opinions are presented in Table 3.
Table 3.
Frequency Distribution of Opinions of Teachers about teaching Science Course in Grade 3 at Primary School.

Top Middle Sub

Total
Theme Sub-theme Codes Group Group Group ota

f f f f

| think that the

| think it is positive students increase their 7 8 9 24

. . that the science topics .
science course in the . . knowledge on science
are given in the

3™ grade of primary Science course | think students are
school prepared for the 4" 8 4 6 18
grade science class

Opinions on the

When Table 3 is reviewed; it is seen that in all three school groups, all of the teachers have positive views
about giving science subjects in the third year of primary school. It was determined that 7 teachers working in
the upper group; 8 teachers in the middle group and 9 teachers in the lower group thought that giving science
courses in the 3rd grade primary school increased students' science knowledge. In addition, 8 teachers working
in the upper group; 4 teachers in the middle group and 6 teachers in the sub-group found the 3rd grade science
course as helpful since it prepares students for the 4th grade science course. Some of the teachers' views on
this question are as follows:

UT-7: "...Well; Very good in terms of being a preparation for the 4th grade in the 3rd year..."

MT-12: "...In fact it's good that they were separated. Positive. There are so many topics in life science; as if | were in the
science department, and it seemed to be useless in the meantime. Or it was very boring in the lesson of life science. It is
good to separate science. It is more interesting for the children. Also, it seems to me that they felt they grew up since they
took a separate science course..."

ST-8: "...The present topics were not in the curriculum in the past years, for example, electricity topic or the structure of
world. So | think it's good. Positive, because they used to meet with the topic for the first time in the 4th grade and it used to
be harder. At least it is a step, as simple as they would understand. It's good. Positive, | think...”

Achievements of the Curriculum

The opinions obtained from the interviews with the teachers regarding the interview question "What are
the views of teachers on their achievements in the curriculum of the 3rd grade primary science course?" and
the frequency distributions related to these opinions are presented in Table 4.

Table 4.
Frequency Distribution of Teachers' Opinions about Curriculum Achievements.
Middle
T Total
Theme Codes op Group Group Sub Group ota
f f f f
Achievements are appropriate to 11 11 11 33
. the level of students
Opinions

Achi itable fi
Regarding the ~ /\chievements are suitable for 11 10 10 31
Gains meaningful learning

Achievements are available with

11 5 2 18
school resources

When Table 4 is examined, it is seen that 11 teachers in each of the three school group found the
achievements appropriate for the level of the students. It was determined that 11 teachers working in the
upper group and 10 teachers in the middle and lower groups thought that the achievements were appropriate
for meaningful learning, meaning that the achievements were not in a fashion that led students to
memorization.

Some of the teachers' views on this question are as follows:

UT-10: "...So achievements can be reached. We are a bit lucky as a school, having the laboratory but | do not know
about other schools...”
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MT-9: "...The achievements are absolutely appropriate for the level. Absolutely appropriate, so we did not have any
problems...”
ST-1: ".../ find it appropriate to learn meaningfully; not learning by heart..."

Topics covered in the program

The opinions obtained from the interviews conducted with the teachers regarding the interview question
"What are the opinions of teachers about the topics covered in the curriculum of the 3rd grade science
course?" and the frequency distributions related to these opinions are presented in Table 5.
Table 5.
Frequency Distribution of Teachers' Opinions about the Topics in the Program.

Middle

Theme Codes Top Group Group Sub Group Total
f f f f
Opinions on Topics are appropriate for the level 1 10 10 31
the topics of s’Fudents . .
Topics are suitable for achievements 11 10 10 31
Topics are related to daily life 12 12 10 34

When Table 5 is examined; all of the teachers working in upper and middle group; and 10 teachers in the
sub-group found the subjects in the curriculum related to daily life. Some of the teachers' views on this
question are as follows:

UT-7: “The achievements were perfectly equaled, that is, the topics are related to the achievements..."

MT-9: "... Associated with everyday life. So it has the information that age group can use in daily life. So when you teach
the children about the subject, they can give examples from their daily lives ..."

ST-11: "...That is good for the level of my students. Suitable for grade 3. We have never had difficulty...”

The Lack of sample Activities in the Curriculum

The opinions obtained from the interviews with the teachers regarding the interview question "What are
the views of teachers on the absence of sample activities for teaching-learning and assessment processes in the
curriculum of the 3rd grade science course?" and the frequency distributions related to these opinions are
presented in Table 6.

Table 6.
Frequency Distribution of Teachers' Opinions about Lack of Sample Activities in the Curriculum.
Middle
Top G Sub G Total
Theme Codes op faroup Group ub aroup ota
f f f f
Th houl |
Opinions Regarding the ere.s' FJu dbe e?(amp es 12 11 11 34
of activities for guidance
absence of Sample
. | do not see the lack of
Activities in the o
sample activities as a - 1 1 2

Curriculum L
deficiency

When Table 6 is examined, 11 teachers working in the middle and lower groups and all teachers in the
upper group think that the teachers should be provided with sample activities in the curriculum in terms of
guidance. Some of the teachers' views on this question are as follows:

UT-10: "...So it would have been better if there were. It could have been more guiding...”

MT-11: "...So we see that; even if there is not, it could be. Because the teacher is doing it himself...”

ST-7: "...It would be good if there were because it is easy for us. At least, it is an example in our hands...”

Adequacy of Activities Conducted in Teaching-Learning Process

The opinions obtained from the interviews with teachers on the interview question "What are the opinions
of teachers on the adequacy level of the teaching-learning process they conducted in order to achieve the
objectives of the program?" and the frequency distributions related to these opinions are presented in Table 7.
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Table 7.
Frequency Distribution of Teachers' Opinions on the Sufficiency of Activities Performed in the Teaching-Learning
Process.

Middle
Top Gro Sub Gro Total
Theme Codes p froup Group ub faroup °
f f f f
I make it relevant by linking the
2 11
subjects to daily life 4 >
| .conduct enpugh activities using 5 4 3 9
visual materials in class
Comments on I make it enough by doing frequent
the adequacy . gh by . gireq 2 3 1 6
L repetition on the subject
of the activities . .
. . I make it enough by doing
in the teaching- . . 1 2 - 3
. experiments about the subjects
learning
In class, | do enough group work to
process . 2 - - 2
make sure it is enough
I think the lab is inadequate because
. . 1 - 3 4
it does not have enough equipment
I think classroom is inadequate as it i 1 i 1

is crowded

When Table 7 is reviewed, since the 4 teachers who work in the upper group relate the subjects to daily life,
and 4 teachers who work in the middle group use visual materials in class, it can be seen that 5 teachers who
work in the sub-group found the activities they had done during the teaching-learning process to be sufficient
because they associated the subjects with daily life. In addition, it was determined that 1 teacher working in
the upper group and 3 teachers in the lower group found the activities they had done during the teaching-
learning process to be inadequate because the laboratory did not have sufficient equipment. Some of the
teachers' views on this question are as follows:

UT-9: "...I mostly assign the children group work. Here they worked in groups. Those children who were not willing to
work then joined them...”

MT-4: "...Repeating often, even the weakest student in general is much better, because you give enough space and
time...”

ST-4: "...It was more permanent in children when | taught visually. They liked more and more...”

Preferred Assessment Tools

The opinions obtained from the interviews with teachers regarding the interview question “What are the
opinions of the teachers about the assessment tools they prefer to determine achievements of the objectives
of the curriculum?” and the frequency distributions related to these opinions are presented in Table 8.
Table 8.
Frequency Distribution of Teachers' Opinions about Assessment Tools They Prefer.

Theme Codes Top Group I\(l,‘l:-::f Sub Group Total
f f f f
Multiple choice test 8 9 9 26
Opinions on True-false test 2 2 3 7
preferred Work sheets 1 2 2 5
Participation in the course 2 2 1 5
assessment .
tools Oral presentation 2 1 1 4
Self and peer evaluation 2 1 1 4
Student product file 2 1 1 4

When Table 8 is examined; it is seen that 8 teachers working in the upper group, 9 teachers who worked in
the middle group and the sub group preferred the multiple choice test. Some of the teachers' views on this
question are as follows:

UT-4: "...There is a file that every student has put in all the work s/he has done, and | think this file gives enough
information about what the learner has learned..."
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MT-8: "...At the end of each topic, | distribute the work sheets related to that subject to the students and | have an idea
about how much the students have learned according to their work sheets..."
ST-12: "...I usually prepare and administer multiple-choice tests consisting of ten questions to the students..."

Duration of the Course

The opinions obtained from the interviews with the teachers regarding the interview question "What are
the opinions of teachers on the duration of the primary school 3rd grade science course?" and the frequency
distributions related to these views are presented in Table 9.
Table 9.
Frequency Distribution of Teachers' Opinions about Course Duration.

Middle
T Total
Theme Codes op Group Group Sub Group ota
f f f f
Opinions The.tl.me given for the course is 1 7 9 27
sufficient
Related to the . .
The time given for the course must
Course - 2 1 3
Duration be reduced
The time given for the course should 1 3 5 6

be increased

When the Table 9 is reviewed it can be seen that 11 teachers working in the upper group, 7 teachers in the
middle group and 9 teachers in the lower group found the time allocated for the 3rd grade science courses in
primary school as sufficient.

Some of the teachers' views on this question are as follows:

UT-7: "...Enough, that is enough for the subjects. So 3 hours is really nice for the topics...”

MT-7: "...Time is enough. So these subjects match up with these achievements...”

ST-4: "...| now say that | finished the units earlier. The duration should be reduced now. For example, it would be much
better if it was given to Math instead..."

Difficulties Encountered While Applying The Program

The opinions obtained from the interviews with the teachers regarding the interview question "What are
the views of the teachers about the difficulties they experienced when applying the Curriculum of Primary
School Science Course, which was first implemented in the 2014-2015 year?” and the frequency distributions
related to these opinions are presented in Table 10.
Table 10.
Frequency Distribution of Teachers’ Opinions on whether They Had any Difficulties While Applying the
Curriculum.

Middle
Theme Codes Top Group Group Sub Group Total
f f f f
OpInIOI"IS I ha've npt experienced any 9 6 8 )3
Regarding the difficulties
Difficulty of

Implementin | had some difficulties because of 3 6 4 13
P . & the lack of teacher's guidebook
the Curriculum

When Table 10 is reviewed; 9 teachers working in the upper group,6 teachers in the middle group and 8
teachers in the lower group seem not to have a difficulty while applying the program.

Some of the teachers' views on this question are as follows:

UT-7: "...We had nothing with our guidebook. It's also difficult because we do not have a guide book...”

MT-3: "...It would be easier if we had our guide book...”

ST-11: "...I never had difficulty. Not such an extra work, did not bring a load, did not have difficulty...”
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Strengths of The Curriculum

The opinions obtained from the interviews with the teachers regarding the interview question "What are
the views of the teachers on the strengths of the curriculum for the 3rd Grade Science Course in primary
school?” and the frequency distributions related to these opinions are presented in Table 11.
Table 11.
Frequency Distribution of Teachers' Views on the Strengths of the Curriculum.

Middle

Theme Codes Top Group Group Sub Group Total
f f f f
Opinions about  Relevance to daily life 7 8 6 21
the strengths Students’ interest in science 4 4 4 12
of the Appropriateness for students’ level 2 5 3 10
curriculum Preparation of students for the 4" 4 5 6

grade Science Course

When Table 11 is reviewed, 7 teachers working in the upper group, 8 teachers working in the middle group
and 6 teachers working in the sub-group regarded the program to be related to daily life as one of the
strengths of the program. Some of the teachers' views on this question are as follows:

UT-9: "...So the science is more about the kitchen in your home. It's my pleasure to go to the program because it's about
what we see around. So it's about the child’s life. For example; Here is the water. The child is living in it, he sees it in the
kitchen, he sees electric vehicles at home. | mean, it's so nice that it's about the child's life..."

MT-3: "...It was suitable for the level of the children, | think the strongest side was it...”

ST-8: "...I had some concerns when | first heard about science course at the 3rd grade, how could be taught at the level
of the 3rd grade, but they have simplified things very intensely. So it's good. It is a preparation for 4th grade...”

Weaknesses of the Curriculum

The opinions obtained from the interviews carried out with the teachers regarding the interview question
"What are the views of teachers on the weaknesses of the Curriculum for the 3rd grade Science Class in
Primary School ?” and the frequency distributions related to these opinions are presented in Table 12.
Table 12.
Frequency Distribution of Teachers' Views on the Weaknesses of the Curriculum.

Middle

Theme Codes Top Group Group Sub Group Total
f f f f
N No examples of activities in the 7 6 6 19

Opinions on the program

weaknesses of Lack of school equipment 1 4 6 11
the curriculum No student workbook 4 3 3 10
No teacher manual 2 2 3 7
Short topics 1 2 - 3

When Table 12 is reviewed, 7 teachers working in the upper group, 6 teachers who work in the middle
group and in the sub-group determined the lack of sample activities as one of the weaknesses of the
curriculum. Some of the teachers' views on this question are as follows:

UT-3: "...Weak due to lack of a study book for students...”

MT-2: "...The school equipment is not fully equipped...”

ST-10: "...There are not any samples, we tried to complete it ourselves. There had to be some activities, it would have
been much better. They are missing..."

Suggestions Regarding the Curriculum

The opinions obtained from the interviews conducted with the teachers regarding the interview question
"What are the recommendations of the teachers for the development of the curriculum of the 3rd grade
science course at the end of their implementations?” and the frequency distributions related to these opinions
are presented in Table 13.
Table 13.
Frequency Distribution of Teachers’ Suggestions Related to Curriculum.
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Middle
Top G Sub G Total
Theme Codes op faroup Group ub roup ota
f f f f
Sample .aCtIVItIES should be put into 3 8 7 23
the curriculum
Student workbooks should be 5 4 4 13
Suggestions prepared
. Laboratory materials should be sent
Regarding 1 5 6 12
Program to schools
& Teacher guidebooks should be
3 3 3 9
prepared
Topics should be detailed 1 2 2 5
Textbook should be visually
. - 1 2 3
enriched

When Table 13 is reviewed; 8 teachers who work in the upper group and the middle group and 7 teachers
who work in the lower group recommend that there should be activity examples in the curriculum. Some of the
teachers' views on this question are as follows:

UT-12: "...Will be much more successful if activities are placed...”

MT-2: "...If the workbook and the teacher's guidebook are given to you by the Ministry of National Education; | believe
there will be much more success in science class...”

ST-11: "...I do not think that the resources in the school that is the resources in the laboratory are adequate. The
materials for primary schools should be further developed by the ministry; | think it will be funnier and more efficient for
children to learn the lessons...”

Discussion, Conclusion and Recommendations

When the findings obtained within the scope of the research were examined, it was determined that no
information was given to the teachers about the Science Curriculum, to be implemented for the first time at
the third grade before its nation-wide implementation. Demirtas, Arslan, Yarar and Tutkun (2015) also found
similar results about the curriculum of the 5th grade science course implemented for the first time in the 2013-
2014 academic year. The teachers participated in their study stated that they were not informed about the
curriculum. Teachers who are not informed about the curriculum are likely to encounter problems in the
process of applying a curriculum which will be implemented in that specific year for the first time. Many studies
on science curricula support this view. Studies conducted by Savran, Cakiroglu and Ozkan (2002), Akpinar,
Giinay and Hamurcu (2005), Oz (2007), Seker, (2007), Yangin (2007), Kara (2008), Tekbiyik and Akdeniz (2008)
and Unayagyol (2009) also revealed that one of the main problems teachers faced during the implementation
of science curricula was not being adequately informed about the curriculum.

Another important finding of the research is that in all three school groups, all of the teachers' find it
positive that science subjects should be given as a separate course under the name of Science at the 3rd grade
level. Similar findings have been obtained in many studies related to this topic in the field. Aybek and Aslan
(2015), Calisoglu, Tortum, Erismis and Kogyigit. (2015), Ciftci, Saban, Giindiiz and Olag (2015), Unisen and Kaya
(2015) and Yildirnm and Glingor Akgilin (2015) found that teachers were positive about giving science courses at
the third grade level. In the first year of the Science Course, which was first offered in the 2014-2015 academic
year, administering the science course at the 3rd grade can be interpreted as a positive step for the primary
school science education depending on the teachers’ views who are the practitioners of the curriculum.
Teachers whose opinions were asked stated that the science course given in the 3rd grade increased the
students' knowledge of science. In other words, the teachers think that in the 3rd grade science course,
students are more interested in science than Life Science course. The study done by Topal (2009) supports this
view. Topal’s study (2009), classroom teachers stated that the students' knowledge of science subjects in
science lessons is higher than that of science subjects in life science lessons. In addition, the teachers again
stated that the students of the 3rd grade Science Course are prepared for the 4th grade Science Course. In
other words, the teachers thought that the third grade science course better prepared students for the fourth
grade science course than the life science course did. The studies done by Demir (2006) and Topal (2009) also
support this view. In Demir's (2006) study, it was determined that classroom teachers found that they did not
have enough life science lessons to prepare students for science classes. According to classroom teachers in
Topal’s study (2009), life science course partly prepared students for the science course.
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Another finding that draws attention about the results of the research is that, majority of teachers think
that there should be example activities in the curriculum as a guide for the teachers. Teachers think that giving
example activities in the curriculum will help them to plan teaching-learning and evaluation processes. In the
science course applied for the first time in 2014-2015 academic year, when it is thought that teachers were not
informed about the program and the teacher guidebooks were not given for the lessons; it may be fairly
natural that teachers want to example activities to be included in the curriculum. The reason why the teachers
request activity samples in the curriculum may be the involvement of such activities in the previous '2005
Science and Technology Course Curriculum for teachers because the studies conducted by Dogan (2009) and
Kurtulus and Cavdar (2011) on the 2005 curriculum show that teachers have positive thoughts about the
example activities in the curriculum. In the study conducted by Dogan (2009), it was determined that the
teachers have largely adopted and tried to apply the activities provided with the curriculum. Kurtulus and
Cavdar (2011) also revealed that the teachers found the activities in the curriculum as interesting and helpful
for permanent learning.

Teachers generally point out that the program is overall positive but have some deficiencies. Teachers view
the lack of activity samples as one of the missing aspects of the program. Teachers view the absence of a
student workbook, which can be instead used as a way to reinforce what students learn, is another missing
element of the curriuculum. Similar findings have been found in many studies on the Science Curriculum.
Regarding the 3rd grade science curriculum, Calisoglu et al. (2015), Farmer et al. (2015) and Yildirrm and
Gungor Akgln (2015) and regarding the 5th grade science curriculum Demirtas et al. (2015) found that the
teachers considered the absence of student workbooks as an important deficiency about the curriculum. In
addition, as a success level, especially the teachers working in the middle and lower group schools stated that
the weakness of the curriculum is due to the lack of equipment at schools. Similar findings have been obtained
in many studies on science curricula. It was determined that the teachers considered the lack of equipment at
schools as a negative feature of the curriculum in the studies conducted by Ozdemir (2006), Seker (2007), Kara
(2008) and Boyaci (2010). When the literature on science courses is examined, it is seen that one of the main
problems faced by teachers in the implementation of science curricula is the lack of equipment at schools. The
studies conducted by Akdeniz et al. (2002), Savran et al. (2002), Oz (2007), Erdem (2009), Unayagyol (2009),
Demirtas (2012), Aybek and Aslan (2015) and Calisoglu et al. (2015), Ciftci et al. (2015) and Yildirim and Glingor
Akgiin (2015) have revealed findings supporting this view.

On the basis of the results obtained in the research, it might be possible to suggest that the teachers who
were not informed about the Curriculum of the 3rd Grade Science Course, should be provided with in-service
training seminars and/or courses. Other suggestions based on the findings of the study could be the inclusion
of sample activities towards teaching-learning and assessment processes, preparation of a guidebook for
teachers when they apply the curriculum and preparation of a workbook that could help students reinforce
what they have learned in the 3rd grade science course. Final suggestion that can be made in the direction of
the opinions of the teachers working in the middle and lower group schools is that their opinions about the
tools they need in science courses can be obtained and the necessary tools and materials could be send to the
school laboratories to make them sufficient enough for the science courses.
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TURKCE SURUM

Girig

GUnUmuzde, tlkeler arasinda bilimsel ve teknolojik bir yaris yasanmaktadir. Bu durumun farkinda olan
Glkeler yarista Oon siralarda yer almanin adresi olarak ise fen derslerini gormektedirler. Bu dogrultuda da
okullardaki fen egitimini tekrar gézden gecirmekte, fen programlarinda kokli yenilikler yapmaktadirlar (Cepni &
Cil, 2013). Yani bilimsel ve teknolojik yarista 6n siralarda yer almak isteyen Ulkeler, etkili bir fen egitiminin ancak
iyi hazirlanmis egitim programlari araciligiyla saglanabileceginin farkindadir. Etkili bir fen egitiminin en énemli
gostergelerinden birisi ise fen okuryazari bireylerin yetistirilmesidir. Bu dogrultuda, Glkemizde de 2005 yilindan
itibaren gelistirilen fen programlarinda oncelikle fen okuryazari bireyler yetistirmek amaglanmistir. Fen
okuryazari bireyler ise fen programinda; “arastiran-sorgulayan, etkili kararlar verebilen, problem ¢ozebilen,
kendine glivenen, isbirligine acik, etkili iletisim kurabilen, stirdirilebilir kalkinma bilinciyle yasam boyu 6grenen
bireyler” olarak tanimlanmaktadir (M.E.B., 2013). Ulkelerin, bilim ve teknoloji yarisinda da ancak programda
belirtilen bu 6zelliklere sahip bireyler bir baska deyisle fen okuryazari bireyler sayesinde 6n siralarda kendisine
yer bulabilecegi ise yadsinamaz bir gergektir.

Fidan’a (1986) gore, “verilen hedefleri gerceklestirmek lzere planlanan tim faaliyetler egitim program
tasarisini ve bunlarin uygulamadaki gériinimu ise egitim programini olusturmaktadir”. Bir egitim programi ise
belli hedefleri, bu hedeflere ulasiimasini saglayan egitim durumlarini ve bu hedeflere ne derece ulasildigini
gbsteren sinama durumlarini icermektedir.

Yukaridaki ic 6ge esas alinarak gelistirilen bir egitim programinin uygulamada ne diizeyde etkili olduguna
karar verebilmenin en 6nemli yollarindan birisi ise programin birer uygulayicisi olan 6gretmenlerin gorislerine
basvurmaktir. Alan yazin incelendiginde, Tirkiye’de yapilan program degerlendirme g¢alismalarinin biylk
¢ogunlugunun da 6gretmen goruslerine dayal olarak gergeklestirildigi goriilmektedir. Akdeniz, Yigit ve Kurt
(2002), Gzdemir (2006), Aydin (2007), Seker (2007), Kara (2008), Topal (2009), Boyaci (2010), Aybek ve Aslan
(2015) vb. calismalar 6rnek olarak verilebilir. Yapilan bu calismada da ilk kez 2014-2015 6gretim yilinda
uygulamaya konulan ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinin etkililigi programi, ilk kez 2014-
2015 68retim yilinda uygulayan 6gretmenlerin gorusleri dogrultusunda belirlenmeye calisiimistir.

2013 Fen Bilimleri Dersi Ogretim Programi, 4+4+4 egitim sisteminin bir yansimasi olarak gelistirilmis bir
programdir. Program, 2013-2014 o&gretim yilindan itibaren Ulke capinda kademeli olarak uygulanmaya
baslanmistir. Program, ortaokul diizeyinde 2013-2014 6gretim yilinda, besinci siniflardan itibaren uygulanmaya
baglarken; ilkokul dizeyinde ise 2014-2015 o&gretim yilinda, Uglncl siniflardan itibaren uygulanmaya
baslanmistir.

Yeni Fen Bilimleri Dersi Ogretim Programi’nin 2013-2014 6gretim vyilindan itibaren kademeli olarak
uygulanmaya baslanmasiyla birlikte, 2005 yilinda gelistirilen Fen ve Teknoloji Dersi Ogretim Programi da
kademeli olarak uygulamadan kaldirilmistir. Program isimlerinden de anlasilacagi tizere yeni programla birlikte
“Fen ve Teknoloji” olan dersin adi “Fen Bilimleri” olarak degistirilmistir.

Yeni programin fen egitimi agisindan getirdigi en dnemli yenilik ise ilkokullarda fen derslerinin 3. siniflardan
itibaren verilmeye baslanmasidir. Bir dnceki programda yani 2005 yilinda gelistirilen Fen ve Teknoloji Dersi
Ogretim Programinda fen dersleri ilkokullarda 4. siniftan itibaren verilmekteydi. Yani yeni programla birlikte
ogrenciler fen derslerini bir yil 6nceden almaya baslamislardir. Arastirma kapsaminda, 6gretmenlere bu duruma
iliskin yani 3. sinif dizeyinde fen dersinin verilmesine iliskin gorusleri de sorulmustur. Dersin uygulayicilari olan
ogretmenlerin yapilan bu degisiklige iliskin goruslerinin oldukca degerli oldugu disinilmektedir. Bu gorusler,
resmi programin disinda uygulanan, 6rtik, ihmal edilen ve ekstra program boyutlarina da baska bir ifadeyle
programin bitin boyutlarina iliskin bir bakis agisi kazandirilmasina yardimci olacaktir.

2013 Programinda, her sinif diizeyinde oldugu gibi 3. sinif diizeyinde de kazanimlar ve konular yer almakta
fakat kazanimlar ve konulara iliskin etkinlik 6rnekleri bulunmamaktadir. Yani ilkokul 3. Sinif Fen Bilimleri Dersi
Ogretim Programinda, kazanimlara ulasiimasini saglayacak ogretme-6grenme siirecine yonelik veya bu
kazanimlara ulasilp ulasiimadiginin belirlenmesini saglayacak degerlendirme siirecine yonelik etkinlik 6rnekleri
yer almamaktadir. Programda etkinlik 6rneklerine yer verilmemesinin nedeni, gerek 0Ogretme-6grenme
sirecinde gerekse de degerlendirme sirecinde 6gretmenlerin 6grencilerin bireysel 6zelliklerini, cevresel
kosullari vb. durumlari dikkate alarak kendi sinifina uygun etkinlikleri kendilerinin bulmalarini saglamak olabilir.
Oysaki 2005 Programinda gerek Ogretme-0grenme siirecine gerekse de degerlendirme siirecine yonelik
ogretmenlere rehberlik edecek etkinlik 6rnekleri yer almaktaydi. Bu baglamda, 6gretme-6grenme veya
degerlendirme surecine yonelik etkinlikleri olusturmak Ogretmenlerin sorumlulugunda olmasina ragmen,
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O0gretmenlere kendi etkinlik orneklerini olustururken yol gosterici olmasi agisindan ornek etkinliklerin
programda yer almasinin da yararh olabilecegi distinilebilir. Ayrica 2013 fen programiyla birlikte 6gretmenlere
2005 fen programina yonelik verilen 6gretmen kilavuz kitabinin da verilmedigi diisintldiigiinde 6gretmenlerin
bdyle bir yardima daha fazla ihtiya¢ duyacaklari sdylenebilir. Fen programlari ile ilgili yapilan bir¢ok ¢alisma da
bu gorislii desteklemektedir. Gokge (2006), Bayrak (2009), Topal (2009), Kilig¢ (2010) ve Demirtas (2012)
tarafindan vyapilan c¢alismalarda, o6gretmenlerin programi uygularken, 6gretmen kilavuz kitabindan
yararlandiklari belirlenmistir. Yapilan bu calismada, programin uygulayicilari olan 6gretmenlerin bu konudaki
gorisleri de alinmistir. ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinda etkinlik &rneklerinin yer
almamasina iliskin 6gretmenlerin gorislerinin olduk¢a 6nemli oldugu distntlmektedir. Clinkl boylelikle
o0gretmenlerin, etkinlik 6rneklerini olustururken kendilerine yol gosterici 6rnek etkinliklere ihtiya¢ duyup
duymadiklari da tespit edilebilecektir.

Arastirmada, 6gretmenlerin yeni programla birlikte fen egitiminde meydana gelen bu degisikliklere iliskin
gorislerinin yanisira, programin hedef, icerik, 6gretme-6grenme ve degerlendirme siireci, ders siresi, program
uygulanirken karsilasilan zorluklar gibi boyutlara yonelik de gorisleri tespit edilmistir. Boylece programin
uygulamadaki etkililigi batlin boyutlariyla belirlenmeye c¢alisiimistir. Elde edilen bulgularin, programin yeniden
dizenlenmesi ve gelistiriimesi asamalarinda 6nemli katkilar saglayacagi beklenmektedir.

Arastirma kapsaminda, 6gretmenlerin programa yonelik gorisleri, programin 3. sinif diizeyinde ilk kez
uygulanmaya baslandig§i 2014-2015 6gretim yilinin sonunda alinmistir. Yapilan arastirmada, 6gretmenlerin
programin glcli ve zayif yonlerine iliskin gorlslerinin ve uygulamada karsilastiklari sorunlarin programin
uygulandigi ilk yilda belirlenmesinin programla ilgili alinacak erken kararlar i¢cin 6nemli ipuclari saglayacagi
dusinilmektedir.

Arastirmanin Amaci

Bu arastirma, ilk kez 2014-2015 6gretim yilinda uygulamaya baslanilan ilkokul 3. Sinif Fen Bilimleri Dersi
Ogretim Programini kazanim, icerik, dgrenme-dgretme siirecleri ve degerlendirme boyutlari agisindan
o6gretmen gorisleri dogrultusunda degerlendirmek amaciyla yapilmistir.

Yontem
Arastirma Modeli
Arastirma, nitel bir calisma olup genel tarama modeli kullanilarak gergeklestirilmistir. Karasar’a (2006) gore, bu
model, ¢cok sayida elemandan olusan bir evrende evren hakkinda genel bir yargiya varmak i¢in evrenin timi
veya evrenden alinacak érneklem lizerinde yapilan tarama diizenlemeleridir.

Orneklem

Arastirmada, 6ncelikle Ankara ilinde yer alan ilkokullar basari diizeyi acisinda “list diizey, orta dizey ve alt
dizey” olmak lzere U¢ gruba ayrilmistir. Arastirmada, Ust diizey, orta dlizey ve alt diizey okullari belirlemek igin
ise Ankara ilinde yer alan ilkokullar, 2011 SBS (Seviye Belirleme Sinavi) puan ortalamalarina gore siraya
dizilmistir. Bu siralamaya gore, ilk %27’lik dilimde yer alan okullar Ust dlzey, alt %27’lik dilimde yer alan okullar
alt diizey ve ilk %27’lik dilim ile alt %27’lik dilim disinda kalan okullar ise orta diizey olarak belirlenmistir.
Arastirmada, gorisleri alinan 6gretmenler ise amagli 6rnekleme yontemlerinden biri olan maksimum gesitlilik
ornekleme yontemi ile belirlenmistir. Arastirmada, maksimum cesitlilik 6rnekleme yontemine uygun olarak
o6gretmenlerin basari diizeyi agisindan farkli okullarda gérev yapmalari esas alinmistir. Bu dogrultuda, okul
gruplarinin her birinden 12’ser olmak tzere toplam 36 sinif 6gretmeniyle gériisme yapilmistir. Gériisme yapilan
ogretmenlerin demografik bilgilerine iliskin sayisal veriler Tablo 1’de verilmistir.

Tablo 1.
Ogretmenlerin Demografik Bilgilerine iliskin Sayisal Veriler.

Cinsiyet Kidem
Okulun Basari Duzeyi Erkek Kadin 0-5 yil 5-10 yil 1020y 20vilve

tizeri

Ust diizey 5 7 2 3 3 4
Orta dlizey 4 8 3 3 3 3
Alt diizey 1 11 2 3 5 2
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Veri Toplama Araci

ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programina iliskin programin uygulayicilari olan 6gretmenlerin
gorislerini ve onerilerini belirlemek amaciyla arastirmaci tarafindan yari yapilandirilmis bir gériisme formu
hazirlanmistir. Hazirlanan taslak goriisme formuna iliskin sinif 6gretmeni, program gelistirme ve 6lgme-
degerlendirme uzmanlarindan olusan toplam 7 uzmanin gorisleri alinmis ve gelen dénitler dogrultusunda
gorisme formunda gerekli diizeltmeler yapilmistir. Gérusleri alinan uzmanlar arasindaki uyum ise Krippendorff
alfa teknigi ile hesaplanmistir. Yapilan hesaplama sonucunda alfa degeri 0.84 olarak belirlenmistir. Bu deger de
gorusleri alinan uzmanlar arasinda yiiksek diizeyde uyum oldugunu goéstermektedir (Krippendorff, 2004). Ayrica
hazirlanan goriisme formunda yer alan sorularin anlasilirhigini ve islerligini test etmek amaciyla 5 ilkokul 3. sinif
O0gretmeniyle 6n uygulama yapilmis ve bu 6n uygulama sonucunda 6gretmenlerin gérisme formunda yer alan
sorulari genel olarak anlasilir bulduklari tespit edilmistir. On uygulama sonrasinda ise 12 sorudan olusan
gorisme formuna son hali verilmistir.

Verilerin Analizi

Ogretmenlerle gerceklestirilen yari yapilandiriimis gériismeler, 8gretmenlerin izni alinarak, ses kayit cihazina
kaydedilmistir. Daha sonra ses kayit cihazina kaydedilen her bir gériisme, arastirmaci tarafindan transkript
edilmistir. Transkripti yapilan veriler Gzerinde ise igerik analizi yapilmistir. Bu amacla, elde edilen veriler
incelenerek oncelikle her bir gériisme sorusu igin kodlar belirlenmis ve daha sonra benzer kodlar bir araya
getirilerek temalar olusturulmustur. Ogretmenlerin programa yénelik gériisleri de belirlenen bu kod ve temalar
esas alinarak betimlenmis ve bu betimlemeler 1siginda gériisme verileri yorumlanmistir. Arastirma kapsaminda,
o6gretmenlerin programa iliskin gorislerini yansitabilmek igin her bir gérlisme sorusu icin dogrudan alintilara da
yer verilmistir. Ayrica belirlenen kod ve temalarin basari diizeyi agisindan Ust, orta ve alt diizey olarak ayrilan
her bir okul grubu igin frekans ve ylizde hesaplamalari gergeklestirilmistir.

Arastirmaci tarafindan olusturulan kodlarin givenirliginin belirlenmesi amaciyla, gériisme formundan elde
edilen veriler baska bir arastirmaci tarafindan da kodlanmig ve her iki arastirmaci tarafindan belirlenen kodlar
karsilastirilmistir. Her iki arastirmaci tarafindan belirlenen kodlar arasindaki glivenirlik ise Miles ve Huberman
(1994) tarafindan onerilen formul (Gorus birligi sayisi / Gorls birligi + Gorls ayrihig sayisi) kullanilarak
hesaplanmistir. Bu formil kapsaminda, belirlenen kodlara iliskin iki arastirmaci arasindaki uyusum yizdesi 0.88
olarak hesaplanmistir. Yildirim ve Simsek’e (2011) gore bu yiizdenin %70 ve lzeri olmasi yeterli oldugundan
dolayi goérusme verilerinin analizi i¢in givenirligin saglandigi séylenebilir (Yildirim & Simsek, 2011).

Bulgular
Program Hakkinda Bilgi Sahibi Olma
“Ogretmenlerin, ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programi uygulanmaya baslanmadan énce programa
iliskin herhangi bir bilgileri var miydi?” gériisme sorusuna iliskin olarak 6gretmenlerle yapilan gériismelerden
elde edilen gorisler ve bu goéruslere iliskin frekans dagilimlari Tablo 2’de verilmistir.
Tablo 2.
Ogretmenlerin Program Hakkindaki Bilgilerine iliskin Gériislerinin Frekans Dagilimi.

Ust Grup Orta Grup Alt Grup Toplam

Tema Kodlar r : ; r
Program Pro_gram hakkinda herhangi bir 1 12 1 34
. bilgim yoktu

Hakkindaki .
Bilgilere iliskin Program hakkinda internet

A.g.. 3 aracihgiyla kendim bilgi sahibi 1 - 1 2
Gorugler

oldum

Tablo 2 incelendiginde; ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programi uygulanmaya baslamadan énce
O0gretmenlerin blyik ¢ogunlugunun programa iliskin herhangi bir bilgiye sahip olmadiklari goérilmektedir.
Ogretmenlerin bu soruya iliskin gériislerinden bazilari asagida verilmistir:

U0-8: (Basari diizeyi olarak iist grupta yer alan bir okulda gérev yapan égretmen):

“...Hi¢ bilgi verilmedi. Program, seminer ¢alismalarina basladigimizda dendi iste 3. sinifta bu sene fen bilgisi dersini
isleyecediz. O zaman haberimiz oldu. Onceden hicbir bilgilendirme yapilmad....”

00-4: (Basari diizeyi olarak orta grupta yer alan bir okulda gérev yapan 6Gretmen):

“..Hayir, programa iliskin bilgimiz yoktu. Eyliil ayinda geldik. Siirpriz. Fen dersiniz var dendi...”

AO-2: (Basari diizeyi olarak alt grupta yer alan bir okulda gérev yapan é§retmen):
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“..Sadece internetten takip ettigim sitelerden programin igerigiyle ilgili seyleri indirdim ve kendim takip ettim. Yani kendi
calismalarim sonucunda bilgi sahibi oldum. Yoksa bununla ilgili ne sene sonunda yani 2. sinifi bitirirken ne de sene basinda
bize bir bilgi iletilmedi...”

3. Sinif Diizeyinde Fen Bilimleri Dersinin Verilmesi

“Ogretmenlerin, 3. sinif diizeyinde Fen Bilimleri dersinin verilmesine ilgili gorisleri nelerdir?” gériisme
sorusuna iliskin olarak 6gretmenlerle yapilan gériismelerden elde edilen gorisler ve bu gorislere iliskin frekans
dagilimlari Tablo 3’de verilmistir.

Tablo 3.
Ogretmenlerin Illkokul 3. Sinifta Fen Bilimleri Dersinin Verilmesine Iliskin Gériislerinin Frekans Dagilimi.
.. Orta
Ust Gru Alt Gru Toplam
Tema Alt Tema Kodlar P Grup P P
f f f f
. Fen Ogrencilerin fen
ilkokul 3. renct N
konularinin bilimlerine olan ilgilerini 7 8 9 24
Sinifta Fen . . . e
s . Fen Bilimleri artirdigini disiiniyorum
Bilimleri . sy o
. dersinde Ogrencileri 4. sinif Fen
Dersinin . . . . .
. . verilmesini Bilimleri dersine
Verilmesine - 8 4 6 18
ce olumlu hazirlayici nitelikte
lliskin Gorugler . R
buluyorum oldugunu dustnidyorum

Tablo 3 incelendiginde; her (¢ okul grubunda da 6gretmenlerin tamaminin fen konularinin ilkokul 3. sinifta
Fen Bilimleri dersinde verilmesini olumlu bulduklari gériilmektedir. Ust grupta gérev yapan 7 dgretmenin; orta
grupta 8 O6gretmenin ve alt grupta ise 9 6gretmenin ilkokul 3. sinifta Fen bilimleri dersinin verilmesinin
ogrencilerin fen bilimlerine olan ilgilerini artirdigini diisiindtkleri belirlenmistir. Ayrica (ist grupta goérev yapan 8
o6gretmenin; orta grupta 4 6gretmenin ve alt grupta ise 6 6gretmenin ilkokul 3. sinif Fen bilimleri dersini,
dgrencileri 4. sinif Fen bilimleri dersine hazirlayici nitelikte buldugu tespit edilmistir. Ogretmenlerin bu soruya
iliskin goruslerinden bazilari asagida verilmistir:

U0-7: “..Simdi séyle; 3. siniftan 4. sinifa bir hazirlik olmasi bakimindan ¢ok giizel...”

00-12: “..Aslinda iyi olmus ayirmalari. Olumlu. Hayat bilgisinin iginde o kadar ¢ok konu var ki; bir de fen bilimleri girdim
mi sanki arada kaynayip gidiyormus gibi oluyordu. Ya da hayat bilgisi dersi boguluyordu. Fen bilimlerinin ayrilmasi iyi olmus.
Cocuklarin daha ¢ok ilgisini ¢ekiyor. Bir de ne biliyim daha mi biyiidiik diye hissettiler kendilerini ayri bir ders almalari
ilgilerini ¢ekti yani glizel oldu...”

AO-8:“..Yani su anki konular gecen yillarda yoktu hayat bilgisinde. Oyle elektrik konusu, diinyanin yapisi falan yoktu.
Yani bence iyi olmus. Olumlu. Ciinkii en azindan 4. sinifta ilk defa karsilasiyorlar ve daha zor oluyor. En azindan bir basamak
olmus oldu, basit diizeyde anlayacaklari kadar. lyi olmus. Olumlu, bence...”

Programda Yer Alan Kazanimlar

“Ogretmenlerin, ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinda yer alan kazanimlara iliskin
gorusleri nelerdir?” gorlisme sorusuna iliskin olarak 6gretmenlerle yapilan gériismelerden elde edilen gorisler
ve bu gorislere iliskin frekans dagilimlari Tablo 4’de verilmistir.
Tablo 4.
Ogretmenlerin Programda Yer Alan Kazanimlara iliskin Gériislerinin Frekans Dagilimi.

Ust Grup Orta Grup Alt Grup Toplam

T Kodl

ema odlar f f f f
Kazanimlar, 6grencilerin seviyesine 11 1 11 33
uygun

!(laze.mlrnnla‘r.a Kazanimlar, anlamh 6grenme igin 11 10 10 31

lliskin Gorugler  uygun
Kazanimlara okulun mevcut 11 5 2 18

kaynaklariyla ulasilabilir

Tablo 4 incelendiginde; her l¢ okul grubunda da 11’er 68retmenin kazanimlari, 6grencilerin seviyesine
uygun bulduklari gériilmektedir. Ust grupta gérev yapan 11 6gretmenin; orta ve alt grupta ise 10’ar 6gretmenin
kazanimlari, anlamh 6grenme i¢in uygun bulduklar yani kazanimlarin 6grenciyi ezbere yonlendirici nitelikte
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olmadigini diisiindiikleri tespit edilmistir. Ogretmenlerin bu soruya iliskin gériislerinden bazilari asagida
verilmistir:

U00-10: “..Yani kazanimlar ulagilabilir. Biz okul olarak da biraz sanslyiz laboratuvar anlaminda ama baska okullar icin
bilemiyorum...”

006-9: “..Kazanimlar seviyeye kesinlikle uygun. Kesinlikle uygun yani biz herhangi bir sikinti yasamadik...”

AO-1:“..Ben anlamli 6§renmeye uygun buluyorum; ezbere yénelik dedil...”

Programda Yer Alan Konular

“Ogretmenlerin, ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinda yer alan konulara iliskin gérisleri
nelerdir?” gorisme sorusuna iliskin olarak 6gretmenlerle yapilan gorismelerden elde edilen gorisler ve bu
gorislere iliskin frekans dagilimlari Tablo 5’de verilmistir.
Tablo 5.
Ogretmenlerin Programda Yer Alan Konulara iliskin Gériislerinin Frekans Dagihmi.

Ust Grup Orta Grup Alt Grup Toplam

T Kodl
ema odlar f f f f
o Konular, 6grencilerin seviyesine 1 10 10 31
Konulara lliskin  uygun
Gorugler Konular, kazanimlara uygun 11 10 10 31
Konular, giinlik yasamla iliskili 12 12 10 34

Tablo 5 incelendiginde; (st ve orta grupta gorev yapan oOgretmenlerin tamaminin; alt grupta ise 10
dgretmenin konulari giinlilk yasamla iliskili bulduklari belirlenmistir. Ogretmenlerin bu soruya iliskin
gorislerinden bazilari asagida verilmistir:

U0-7:"...Kazanimlari cok giizel denklestirmis, yani konular kazanimlarla alakali, iliskilendirilmis...”

00-9: “...Giinliik yasamla iliskili. Yani bu yas grubunun giinlik hayatinda kullanmasi gereken bilgiler var. Yani ¢ocuga,
konuyu anlattiginiz zaman kendi glinlik hayatindan érnekler verebiliyor...”

AO-11:“...Yani benim &grencilerimin seviyesine uygun. 3. sinif igin uygun. Hic zorlanmadik...”

Programda Etkinlik Orneklerine Yer Verilmemesi

“Ogretmenlerin, ilkokul 3. Simif Fen Bilimleri Dersi Ogretim Programinda 6gretme-6grenme ve
degerlendirme siireglerine yonelik etkinlik 6rneklerinin yer almamasina iliskin goérisleri nelerdir?” gérisme
sorusuna iliskin olarak 6gretmenlerle yapilan gérismelerden elde edilen gorisler ve bu gorislere iliskin frekans
dagihimlari Tablo 6’da verilmistir.
Tablo 6.
Ogretmenlerin Programda Etkinlik Orneklerinin Yer Almamasina iliskin Gériislerinin Frekans Dagihmi.

Ust Grup Orta Grup Alt Grup Toplam

T Kodl

ema odlar f f f f
Pro-grémda \fol goste.rla olmasi agisindan etkinlik 12 11 1 34
Etkinlik ornekleri olmal
Orneklerinin
Yer Etkinlik 6rneklerinin olmamasini bir

- . - 1 1 2

Almamasina eksiklik olarak gormiyorum

iliskin Gérusler

Tablo 6 incelendiginde; orta ve alt grupta gorev yapan 11’er 6gretmenin; Ust grupta ise 6gretmenlerin
tamaminin yol gosterici olmasi agisindan programda etkinlik 6rneklerinin olmasi gerektigini belirttikleri
gorilmektedir. Ogretmenlerin bu soruya iliskin gériislerinden bazilari asagida verilmistir:

U0-10:“..Yani evet olsa daha iyi olabilirdi. Daha yol gésterici olabilirdi tabi...”
00-11: “..Yani sunu gérdiik ki; hani olmasa da olur. Ciinkii hani 6§retmen kendisi yapiyor zaten...”
AO-7:“..0lsa iyi olur yani. Hani bizim icin kolay oluyor. En azindan elimizde bir 6rnek oluyor...”

Ogretme-6grenme Siirecinde Yapilan Etkinliklerin Yeterligi

“Ogretmenlerin, programin hedeflerine ulasmayi saglamak Uzere sinifta gerceklestirdikleri 6gretme-
6grenme sirecinin yeterligine iliskin gorusleri nelerdir?” gériisme sorusuna iliskin olarak 6gretmenlerle yapilan
gorismelerden elde edilen gorisler ve bu goéruslere iliskin frekans dagilimlari Tablo 7’de verilmistir.

74



Tarik Basar,Esed Yagci — Uluslararasi Egitim Programlari Dergisi, 8(1), 2018, 59-82

Tablo 7.
Ogretmenlerin Ogretme-Odrenme Siirecinde Yaprmus Olduklari Etkinliklerin Yeterligine lliskin Goriislerinin
Frekans Dagilimi.

UstGrup  OrtaGrup  Alt Grup Toplam

Tema Kodlar f f f f
Konulari glinlik yasamla
iliskilendirerek yeterli olmasini 4 2 5 11
sagliyorum
Derste, gorsel materyaller kullanarak 5 4 3 9
. yeterli olmasini sagliyorum
Ogretme- Konularla ilgili sik tekrar yaparak
Ogrenme ) & ) yap 2 3 1 6
b yeterli olmasini sagliyorum
Strecinde Konularla ilgili deneyler yaparak
Yapilmig Olan . & ,y vap 1 2 - 3
R yeterli olmasini sagliyorum
Etkinliklerin Derste, grup ¢alismalari yaptirarak
Yeterligine > Brup gallsm yap 2 - - 2
iliskin Gériisler yeterli olmasini sagliyorum
? 3 Laboratuvar yeterli donanima sahip
olmadigl i¢in yetersiz oldugunu 1 - 3 4
diistiniyorum
Sinif mevcudu kalabalik oldugu igin i 1 i 1

yetersiz oldugunu disiiniyorum

Tablo 7 incelendiginde; Uist grupta gorev yapan 4 6gretmenin konulari glinlik yasamla iliskilendirdikleri icin;
orta grupta gorev yapan 4 O6gretmenin derste gorsel materyaller kullandiklar igin; alt grupta gbrev yapan 5
o6gretmenin ise konulari ginliik yasamla iliskilendirdikleri icin 6gretme-6grenme siirecinde yapmis olduklari
etkinlikleri yeterli bulduklari tespit edilmistir. Ayrica Ust grupta gorev yapan 1 O6gretmenin ve alt grupta 3
O0gretmenin laboratuvarin yeterli donanima sahip olmamasi nedeniyle 6gretme-6g§renme sirecinde yapmis
olduklari etkinlikleri yetersiz bulduklari belirlenmistir. Ogretmenlerin bu soruya iliskin gérislerinden bazilari
asagida verilmistir:

UB-9:“..Daha ¢ok ben grup ¢alismasi verdim ¢ocuklara. iste grup icinde calistilar. O ¢alismaya istekli olmayan ¢ocuklar da o
zaman aralarina katildr...”

00-4: “...Sik tekrar, siiresi sey oldudu igin fazla oldudu igin tekrara fazla yer verdigin icin, genelde en kétii 6Grenci bile daha
iyi...”

AO-4:“..Cocuklara anlatirken gérsel olarak anlattigim icin ¢ocuklarda daha kalici oldu. Daha da hoslarina gitti...”

Tercih Edilen Olgme Araglan

“Ogretmenlerin, programin hedeflerine ulasiip ulasiimadigini belirlemek igin tercih ettikleri &lgme
araglarina iliskin gorusleri nelerdir?” gorlisme sorusuna iliskin olarak 6gretmenlerle yapilan gériismelerden elde
edilen gorusler ve bu gorusglere iliskin frekans dagilimlari Tablo 8'de verilmistir.

Tablo 8.
Ogretmenlerin Tercih Ettikleri Olcme Araglarina iliskin Gériislerinin Frekans Dagilimi.
Ust Orta Alt Toplam
Tema Kodlar Grup Grup Grup
f f f f
Coktan segmeli test 8 9 9 26
Dogru-yanlis testi 2 2 3 7
. W oa — Calisma kagitlari 1 2 2 5
-(r;%r:[;;(fgllen Olgme Araglarina lIliskin Derse katilim 5 5 1 5
S6zli sunum 2 1 1 4
Ozvve akra.n ) 1 1 4
degerlendirme
Ogrenci triin dosyasi 2 1 1 4

Tablo 8 incelendiginde; 6lgme araci olarak st grupta gérev yapan 8 6gretmenin; orta grupta ve alt grupta
goérev yapan 9’ar 6gretmenin goktan segcmeli testi tercih ettikleri tespit edilmistir. Ogretmenlerin bu soruya
iliskin goruslerinden bazilari asagida verilmistir:
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U0-4:“..Her égrencinin derste yapti§i biitiin ¢alismalari koydudu bir dosyasi var ve bence bu dosya 6grencinin derste
neler 6grendigi hakkinda yeterli bilgiyi veriyor...”

00-8: “..Ogrencilere her konu bitiminde o konuyla ilgili ¢calisma kdditlari daditiyorum ve o ¢alisma kdditlarina gére
6grencilerin konuyu ne kadar égrendikleri hakkinda bir fikir sahibi oluyorum...”

AO-12:“..Genellikle on sorudan olusan ¢coktan secmeli testler hazirlayip, égrencilere uyguluyorum...”

Ders Siiresi

“Ogretmenlerin, ilkokul 3. sinif Fen Bilimleri dersi icin verilen siireye iliskin gérisleri nelerdir?” gériisme
sorusuna iliskin olarak 6gretmenlerle yapilan gériismelerden elde edilen gorusler ve bu goruslere iliskin frekans
dagihmlari Tablo 9’da verilmistir.
Tablo 9.
Ogretmenlerin Ders Siiresine iliskin Gériislerinin Frekans Dagihmi.

Ust Grup Orta Grup Alt Grup Toplam

Tema Kodlar P f f f
Ders Suresine Ders igin verilen sire yeterli 11 7 9 27
iliskin Belirtilen  Ders icin verilen siire azaltilmali - 2 1 3
Gorusler Ders igin verilen sire artiriimali 1 3 2 6

Tablo 9 incelendiginde; (st grupta goérev yapan 11 6g8retmenin; orta grupta 7 6gretmenin ve alt grupta ise 9
dgretmenin ilkokul 3. sinif Fen Bilimleri dersi icin verilen siireyi yeterli bulduklari gériilmektedir. Ogretmenlerin
bu soruya iliskin gorislerinden bazilari asagida verilmistir:

U0-7:“..Yeterli, yani konularina gére yeterli. Yani 3 saat gercekten konularina gére ¢ok giizel...”

00-7: “..Siire yeterli. Yani bu konular, bu kazanimlarla bu siire értiisiiyor...”

AO-4:“..Su anda diyorum ya ben iiniteleri erken bitirdim. Siire olarak su anda azaltimali. Onun yerine mesela
matematige verilse ¢ok daha iyi olur...”

Program Uygulanirken Karsilagilan Zorluklar

“Ogretmenlerin, ilk kez 2014-2015 &gretim yilinda uygulamaya baglanilan ilkokul 3. Sinif Fen Bilimleri Dersi
Ogretim Programini uygularken yasadiklari zorluklara iliskin gériisleri nelerdir? gériisme sorusuna iliskin olarak
o6gretmenlerle yapilan goriismelerden elde edilen gorisler ve bu gorislere iliskin frekans dagilimlari Tablo 10°da
verilmistir.
Tablo 10.
Ogretmenlerin Programi Uygularken Zorluk Yasayip Yasamadiklarina iliskin Gériislerinin Frekans Dagilimi.

Ust Grup Orta Grup Alt Grup Toplam

T Kodl
ema odlar f r f f
Program Zorluk yasamadim 9 6 8 23
ggﬁﬁf?;rkaenr:“ Ogretmen kilavuz kitabinin
3 P olmamasindan dolayi zorluk 3 6 4 13

Yasaniimadigina

iliskin Gérusler yasadim

Tablo 10 incelendiginde; lst grupta gorev yapan 9 6gretmenin; orta grupta 6 6gretmenin ve alt grupta ise 8
dgretmenin programi uygularken bir zorluk yasamadiklari gériilmektedir. Ogretmenlerin bu soruya iliskin
gorislerinden bazilari asagida verilmistir:

U0-7: “...Elimizde ilgili sey yoktu, kilavuz kitabimiz. Kilavuz kitap olmadidi igin de zorlandik...”

00-3:“..Kilavuz kitabimiz olsaydi daha kolay olurdu...”

AO-11:“..Hic zorlanmadim. Cok ekstra béyle bir fazlalik, bir yiik getirmedi, zorlanmadik...”

Programin Giiglii Yonleri

“Ogretmenlerin, ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinin giiclii olan yénlerine iliskin gorisleri
nelerdir? gorisme sorusuna iliskin olarak 6gretmenlerle yapilan goriismelerden elde edilen gorisler ve bu
gorislere iliskin frekans dagilimlari Tablo 11’de verilmistir.
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Tablo 11.

Ogretmenlerin Programin Giiclii Yonlerine lliskin Gériislerinin Frekans Dagilimi.

Ust Grup Orta Grup Alt Grup Toplam

Tema Kodlar f f f f
Gunluk yagamla iliskili olmasi 7 8 6 21
Ogrencilerin ten bilimlerine ilgi 4 4 4 12
Programin duymasini saglamasi
Guglu Yonlerine  Ogrencilerin seviyesine uygun
e 2 5 3 10
Iliskin Gorasler  olmasi
Ogrencileri 4. sinif Fen Bilimleri 4 i 5 6

dersine hazirlayici nitelikte olmasi

Tablo 11 incelendiginde; Ust grupta gorev yapan 7 6gretmenin; orta grupta gorev yapan 8 6gretmenin ve alt
grupta gorev yapan 6 6gretmenin ise programin ginliik yasamla iliskili olmasini programin giiclii yonlerinden
birisi olarak gérdiikleri belirlenmistir. Ogretmenlerin bu soruya iliskin gériislerinden bazilari asagida verilmistir:

U0-9:“..Yani séyle fen bilimleri daha béyle evindeki mutfakla ilgili. Iste cevresinde gérdiikleriyle ilgili oldugu icin benim
hosuma gitti program. Yani cocudun yasantisiyla ilgili. Ornedin; iste suyun halleri. Cocuk bunu yasiyor, mutfakta gériiyor,
iste elektrikli araglar evinde gériiyor ¢ocuk. Yani daha ¢ok yani cocugun yasantisiyla ilgili oldugu igin gtizel...”

00-3:“..Cocuklarin seviyesine uygundu, bence en giiclii yani buydu...”

AO-8:“..Ben fen gelecek denildiginde hani biraz diisiindiim acikcasi nasil olacak hani 3. sinif diizeyine diye ama
basitlestirmisler hani ¢cok yogunlastirmamislar konulari. O agidan iyi. 4. sinifa hazirlik oluyor...

Programin Zayif Yonleri

“Ogretmenlerin, ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinin zayif olan yénlerine iliskin goriigleri
nelerdir? goriigme sorusuna iliskin olarak 6gretmenlerle yapilan gérismelerden elde edilen gorisler ve bu
gorislere iliskin frekans dagilimlari Tablo 12'de verilmistir.
Tablo 12.
Ogretmenlerin Programin Zayif Yénlerine iliskin Gériislerinin Frekans Dagilimi.

Ust Grup Orta Grup Alt Grup Toplam

T Kodl

ema odlar f f f f
Programda etkinlik 6rneklerinin yer 7 6 6 19
almamasi

Programin Zayif  Okullardaki arag gereg eksikligi 1 4 6 11

Yonlerine iliskin ~ Ogrenci calisma kitabinin olmamasi 4 3 3 10

Gorusler Ogretmen kilavuz kitabinin 5 5 3 7
olmamasi
Konularin ¢ok kisa olmasi 1 2 3

Tablo 12 incelendiginde; Ust grupta goérev yapan 7 6gretmenin; orta grupta alt grupta gorev yapan 6’sar
O0gretmenin ise programda etkinlik orneklerinin yer almamasini programin zayif yonlerinden biri olarak
gordiikleri belirlenmistir. Ogretmenlerin bu soruya iliskin gériislerinden bazilari asagida verilmistir:

U0-3:“..Ogrencilere yénelik bir ¢alisma kitabinin olmamasi yéniinden zayif...”

00-2:“..0kul arag gereglerinin tam tesekkiillii olmamast...”

AO-10:“..Ornekler eksik, biz onu kendimiz tamamlamaya ¢alistik. Etkinlikler olmaliydi, olsa ¢ok daha giizel olurdu. Onlar
eksik...”

Programa iliskin Oneriler

“Ogretmenlerin, uygulamalari sonucunda ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programinin
gelistiriimesine yonelik o6nerileri nelerdir? gorisme sorusuna iliskin olarak 6gretmenlerle yapilan
gorismelerden elde edilen gorisler ve bu goruslere iliskin frekans dagilimlari Tablo 13’de verilmistir.

Tablo 13 incelendiginde; Ust grupta ve orta grupta gorev yapan 8’er 6gretmenin ve alt grupta goérev yapan 7
dgretmenin ise programa etkinlik érneklerinin konulmasini dnerdikleri belirlenmistir. Ogretmenlerin bu soruya
iliskin goruslerinden bazilari asagida verilmistir:

U0-12:“..Etkinlikler konulursa cok daha basarili olur...”

00-2:“..Calisma kitabi ve 6Gretmen kilavuzunu seneye milli editim cikartirsa; fen dersinde cok daha basarili olunacagina
inaniyorum...”
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AO-11:“..0kuldaki kaynaklarin yani laboratuvardaki kaynaklarin ¢ok yeterli oldugunu diisiinmiiyorum. ilkokullarin
materyallerinin bakanlik tarafindan daha gelistirilmesi lazim ki; ¢ocuklara daha eglenceli ve daha verimli bir sekilde ders
isleyelim diye diisiiniiyorum...”

Tablo 13.
Ogretmenlerin Programa liskin Onerilerinin Frekans Dagilimi.

UstGrup  OrtaGrup  Alt Grup Toplam

Tema Kodlar

f f f f
Programa etkinlik érnekleri 3 3 7 23
konulmali
Ogrenci galisma kitaplari 5 4 4 13
hazirlanmall
Programa iliskin Oj(ullar'a IabF)ratuvar malzemeleri 1 5 6 12
o gonderilmeli
Oneriler . .
Ogretmen kilavuz kitaplar
3 3 3 9
hazirlanmall
Konular detaylandiriimah 1 2 2 5
Ders kitabi gorsel agidan i 1 5 3

zenginlestirilmeli

Tartisma, Sonug ve Oneriler

Arastirma kapsaminda elde edilen bulgular incelendiginde, ilkokul 3. sinif diizeyinde ilk kez uygulanacak olan
Fen Bilimleri Dersi Ogretim Programina iliskin program uygulanmaya baslamadan énce 6gretmenlere herhangi
bir bilgilendirmenin yapilmadigi belirlenmistir. Demirtas, Arslan, Yarar ve Tutkun (2015) tarafindan 2013-2014
dgretim yilinda ilk kez uygulamaya baslanan ilkokul 5. Sinif Fen bilimleri Dersi Ogretim Programina yénelik
yapilan ¢alismada da benzer bir bulgu elde edilmis ve yapilan g¢alismada Ogretmenler program hakkinda
bilgilendirilmediklerini belirtmistir. Programa iliskin herhangi bir bilgilendirme yapilmayan 6gretmenlerin
ozellikle de o yil ilk kez uygulanacak bir dersin programinin uygulanmasi sirecinde sorunlarla karsilasma
ihtimalleri oldukga yiiksektir. Fen programlari ile ilgili yapilan bircok calismada bu gérusi destekler niteliktedir.
Savran, Cakiroglu ve Ozkan (2002), Akpinar, Giinay ve Hamurcu (2005), Oz (2007), Seker, (2007), Yangin (2007),
Kara (2008), Tekbiyik ve Akdeniz (2008) ve Unayagyol (2009) tarafindan yapilan ¢alismalarda, 6gretmenler fen
programlarinin uygulanmasi siirecinde karsilastiklari baslica sorunlardan birisinin program hakkinda yeterince
bilgilendirilmemek oldugunu belirtmistir.

Arastirma sonucunda elde edilen bir diger énemli bulgu ise her l¢ okul grubunda da 6gretmenlerin
tamaminin fen konularinin 3. sinif diizeyinde Fen Bilimleri adi altinda ayri bir ders olarak verilmesini olumlu
bulmalaridir. Alanyazinda bu konuyla ilgili yapilan bircok calismada da benzer bulgular elde edilmistir. Aybek ve
Aslan (2015), Calisoglu, Tortum, Erismis ve Kogyigit (2015), Ciftci, Saban, Giindiiz ve Olag (2015), Unisen ve Kaya
(2015) ve Yildinm ve Glingor Akgilin (2015) tarafindan yapilan galismalarda, 6gretmenlerin Fen Bilimleri dersinin
3. sinif diizeyinde verilmesini olumlu bulduklari belirlenmistir. ilk kez 2014-2015 &gretim yilinda verilmeye
baglanan Fen Bilimleri dersinin uygulandig ilk yilda dersin uygulayicilari olan 6gretmenler tarafindan olumlu
olarak degerlendirilmesi ise dersin 3. siniflarda verilmesinin ilkokul fen egitimi agisindan dogru bir adim oldugu
seklinde yorumlanabilir. Gérusleri alinan 6gretmenler, 3. sinifta verilen Fen Bilimleri dersinin 6grencilerin fen
bilimlerine olan ilgilerini artirdigini belirtmistir. Yani 6gretmenler, 3. sinif Fen Bilimleri dersinde 6grencilerin fen
bilimlerine olan ilgilerinin Hayat Bilgisi dersine gbore daha fazla oldugunu disiinmektedir. Topal (2009)
tarafindan yapilan galisma da bu gorisiu desteklemektedir. Topal (2009) tarafindan yapilan ¢alismada, sinif
ogretmenleri 6grencilerin fen derslerinde fen konularina olan ilgilerinin hayat bilgisi derslerinde fen konularina
olan ilgilerinden daha fazla oldugunu belirtmistir. Ayrica yine 6gretmenler, 3. sinif Fen Bilimleri dersinin
ogrencileri 4. sinif Fen Bilimleri dersine hazirlayici nitelikte oldugunu belirtmistir. Yani 6gretmenler, 3. sinif Fen
Bilimleri dersinin Hayat Bilgisi dersine oranla 6grencileri 4. Sinif Fen Bilimleri dersine daha iyi hazirladigini
dusinmektedir. Demir (2006) ve Topal (2009) tarafindan yapilan calismalar da bu goriusi desteklemektedir.
Demir’in (2006) yapmis oldugu calismada, sinif 6gretmenlerinin, 6grencileri fen derslerine hazirlamada hayat
bilgisi derslerini yetersiz bulduklari belirlenmistir. Topal'in (2009) yapmis oldugu c¢alismada ise sinif
ogretmenlerine gore hayat bilgisi dersi 6grencileri fen dersine kismen hazirlamaktadir.
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Arastirma sonucunda, dikkat ¢eken bir diger bulgu ise 6gretmenlerin biyik ¢ogunlugunun yol gosterici
olmasi agisindan programda etkinlik érneklerinin olmasi gerektigini diisinmeleridir. Ogretmenler, programda
etkinlik orneklerine yer verilmesinin 6gretme-6grenme ve degerlendirme siireglerini planlamada kendilerine
yardimci olacagini diigtinmektedir. 2014-2015 o&gretim yilinda ilk kez uygulanan Fen Bilimleri dersinde,
o6gretmenlere programa yonelik bilgilendirmenin yapilmadigi ve derse yonelik 6gretmen kilavuz kitaplarinin da
verilmedigi dustndldiginde; 6gretmenlerin programda etkinlik 6rneklerinin yer almasini istemeleri oldukga
dogal karsilanabilir. Ogretmenlerin, programda etkinlik drnegi istemelerinin nedeni ise bir dnceki programda
yani 2005 Fen ve Teknoloji Dersi Ogretim Programinda 6gretmenlere yénelik bu tiir etkinliklerin yer almasi
olabilir. Cinki Dogan (2009) ve Kurtulus ve Cavdar (2011) tarafindan 2005 programina yoénelik yapilan
¢alismalar, 6gretmenlerin programda yer alan etkinlik 6rneklerine iliskin olumlu duslincelere sahip oldugunu
gostermektedir. Dogan (2009) tarafindan yapilan ¢alismada, 6gretmenlerin programda yer alan etkinlikleri
blylUk oranda benimsedikleri ve uygulamaya calistiklari belirlenmistir. Kurtulus ve Cavdar (2011) tarafindan
yapilan galismada ise 6gretmenlerin programda yer alan etkinliklerini ilgi cekici ve kalici 6grenmeyi saglayici
nitelikte bulduklari belirlenmistir.

Ogretmenler genel olarak programi olumlu bulmakla birlikte eksik yénlerinin oldugunu da belirtmislerdir.
Ogretmenler, etkinlik 6rneklerinin programda yer almamasini programin eksik yonlerinden biri olarak
gormektedir. Ogretmenler, 6grencilerin derste &grendiklerini pekistirmelerini saglayacak ogrenci calisma
kitabinin olmamasini da yine programin eksik ydnlerinden biri olarak gérmektedir. Fen Bilimleri Dersi Ogretim
Programina yonelik yapilan bircok calismada da benzer bulgulara ulasimistir. Calisoglu vd. (2015), Ciftci vd.
(2015) ve Yildirim ve Giingdr Akgiin (2015) tarafindan 3. Sinif Fen Bilimleri Dersi Ogretim Programina; Demirtas
vd. (2015) tarafindan da 5. Sinif Fen Bilimleri Dersi Ogretim Programina yénelik yapilan calismalarda,
ogretmenlerin 6grenci calisma kitaplarinin olmamasini 6nemli bir eksiklik olarak gordikleri belirlenmistir.
Ayrica basari diizeyi olarak 6zellikle orta ve alt grup okullarda goérev yapan 6gretmenler, programin bir diger
zayIf yonu olarak ise okullardaki arag-gereg eksikligini belirtmislerdir. Fen programlarina yonelik yapilan birgok
calismada da benzer bulgulara ulasilmistir. Ozdemir (2006), Seker (2007), Kara (2008) ve Boyaci (2010),
tarafindan yapilan calismalarda, 6gretmenlerin okullardaki arac¢ gereg eksikligini programin olumsuz bir 6zelligi
olarak gordikleri belirlenmistir. Alanyazinda fen dersine yonelik yapilan calismalar incelendiginde de
o6gretmenlerin fen programlarinin uygulanmasinda karsilastiklari baslica sorunlardan birisinin okullardaki arag
gereg eksikligi oldugu gorilmektedir. Akdeniz vd. (2002), Savran vd. (2002), Oz (2007), Erdem (2009), Unayagyol
(2009), Demirtas (2012), Aybek ve Aslan (2015), Calisoglu vd. (2015), Ciftci vd. (2015) ve Yildirim ve GUngor
Akglin (2015) tarafindan yapilan ¢alismalarda bu gorusii destekleyen bulgular elde edilmistir.

Arastirmada elde edilen sonuglara dayanarak, ilkokul 3. Sinif Fen Bilimleri Dersi Ogretim Programi ile ilgili
herhangi bir bilgilendirme yapilmayan 6gretmenlere yeni programla ilgili hizmet ici egitim seminerleri, kurslari
vb. diizenlenmesi onerilebilir. Ayrica 6gretmenlerin 6nerilerinden de yola cikilarak, 6gretme-6grenme ve
degerlendirme siireclerine yonelik etkinlik o6rneklerinin programa eklenmesi, programi uygularken,
ogretmenlere rehberlik edecek bir 6gretmen kilavuz kitabinin hazirlanmasi ve de 6grencilerin 3. sinif Fen
Bilimleri dersinde 6grendikleri bilgileri pekistirmelerini saglayacak bir 6grenci ¢alisma kitabinin hazirlanmasi
dnerilebilir. Ozellikle orta ve alt grup okullarda gérev yapan ogretmenlerin gériisleri dogrultusunda
getirilebilecek bir diger oneri ise okullardan fen derslerinde ihtiyag duyduklari arag-gereglerle ilgili goruslerin
alinmasi ve bu arag-gereglerin okullara génderilerek okul laboratuvarlarinin yeterli donanima sahip hale
getirilmesi olabilir.

Bilgilendirme
Bu calisma birinci yazarin ikinci yazar danismanhginda hazirlanan doktora tezinden Uretilmistir.
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