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Abstract  
 
The ownership of English has been hotly debated for a long time by researchers in the field of 
English Language Teaching (ELT). World Englishes expand the ownership of English from 
Inner Circle countries to Outer and Expanding Circle countries based on Kachru’s (1985) Three 
Circle Model. In light of this, it can be claimed that World Englishes concept raises awareness 
about different varieties of English.  Therefore, the more widespread the World English 
concept has now become, the more research is needed to contribute to the field from different 
contexts. In keeping with this aim, the present study mainly focuses on accent preferences of 
non-native English instructors from Turkey between the two standard varieties of English, 
pronunciation teaching, and attitudes towards non-native varieties of English. The 
questionnaire and interview data collected in this mixed-method design study showed that there 
was a positive attitude towards adopting British accent among 37 English language instructors 
working at either state or private universities in Turkey. The study also revealed that there 
might a relationship among English language instructors’ accent preferences, their beliefs 
about pronunciation teaching and their beliefs about the ownership of English. Taking into 
consideration these findings, the present study suggests some implications for both teacher 
educators and curriculum development units.  
 
Keywords: the ownership of English; World Englishes; prestige; the standard varieties of 
English. 
 
Introduction 
 
Regardless of the number of non-native and native speakers of English, the ownership of 
English has been hotly debated for a long time by researchers in the field of English Language 
Teaching (ELT).  However, it is certain that English is a global language that belongs to 
anyone, not only the property of inner circle countries (IC) in Kachru’s (1985) Three Circle 
model, where English is spoken as a native language. However, the ownership of English 
expands to the Outer Circle countries (OC) and Expanding Circle countries (EC), which are 
countries where English is spoken as an official second language and countries where English 
is spoken as a foreign language, respectively (Jenkin, 2003). As well as the studies in Inner 
Circle countries, the number of the studies about preference for different varieties of English 
carried out in Outer and Expanding Circle countries is increasing (Jenkins, 2007; Kirkpatrick, 
2010; Monfared, 2019).  The present study also aims to provide insights into English Language 
instructors’ beliefs and attitudes towards two standard varieties of English, pronunciation 
teaching and the ownership of English from Turkey which is also one of the EC countries.   
 
Literature Review  
 
From a sociolinguistics perspective, the term prestige is defined as “the degree of esteem and 
social value attached by members of a speech community to certain languages, dialects, or 
features of a language variety” (Nordquist, 2017). Regarding the term prestige in language 
attitude studies, the previous studies showed that native speaker norm was considered as the 
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prestigious one in the ELT field (Jenkins, 2005; Sifakis & Sougarı, 2005; Soruç, 2015). Non-
native speakers deem native-like accent as “good, perfect, fluent, real, original, competent, 
proficient, and correct” whereas a non-native accent is considered “not good, deficient, fake, 
and strong” (Jenkins, 2005, p. 541). In the related literature, there have also been studies about 
the preferences of either students or pre-service teachers about the varieties of English (Carrie, 
2017; Coşkun, 2011; Kang, 2015; Ladegard, 1998; Ladegard,& Sachdev, 2006; Lasagabaster, 
& Sierra, 2010) and attitudes towards pronunciation teaching and English as an International 
Language (EIL) concept, especially in Expanding Circle countries such as  Iran, Greece, 
Norway, Japan, and Turkey (Coşkun, 2011; Khatib, & Monfared, 2017; Rindal, 2010; Sifakis 
&Sougari, 2005). However, there not many studies about language attitudes towards non-
native and native accent of English (Akçay, 2020). The studies from Turkish context focuses 
on English instructors’ attitudes towards native and non-native varieties of English (Akçay, 
2020) and pre-service teachers’ preferences among native and non-native varieties of English 
(Karakaş, 2019). Therefore, the present study mainly aims to contribute to the field by 
generating insights into English language instructor’s preference between native accents of 
English, British or American, rather than their preferences for native or non-native accents. 
Thus, the present study is expected to fill a gap in the literature both in terms of the participant 
profile and its focus.  

Regarding this issue, there are also some other studies in the literature stating that 
Received Pronunciation (RP) has been associated with more competence and status (Ball, 
1983; Carrie, 2017; Coupland & Bishop 2007; Giles 1970). However, Kang (2015) claims that 
the most favorable accent was seen to be British accent in the early studies, but recently, 
American accent has become more popular.  In addition to these, Monfared (2019) found out 
that American accent was considered as the ideal model by Iranian and Turkish teachers from 
EC countries whereas Malaysian and Indian teachers, who are from OC countries, have chosen 
British accent as the ideal model of English. Therefore, this study takes a close look at accent 
preferences of non-native English instructors in Turkey, which is also one of the EC countries 
according to Kachru’s (1985) Three Circle Model, between the two standard varieties of 
English, British vs. American, their beliefs about pronunciation teaching in general. While 
doing this, I wish to find out whether their accent preferences among two standard varieties of 
English and their beliefs about teaching can be traced back to their beliefs about ownership of 
English.  Given this, the study contributes to the field by deducing insights from Turkish 
context and collecting data from in-service teachers at tertiary level, unlike the studies with 
pre-service teachers (Coşkun, 2011; Karakaş, 2019).  

In keeping with the purpose of the study, I have proposed the following research 
questions: 

 
1) Do English language instructors in Turkey have a preference between standard varieties 

of English (British accent vs. American accent)? 
2) What are the attitudes of English language instructors in Turkey pronunciation teaching 

in general? 
   

Methodology 
 
The participants of the study are 37 Turkish instructors of English working at Schools of 
Foreign Languages from seven different universities in Turkey. There were equal number of 
participants from state or private universities in Turkey (n=18 each). There was only one person 
who was unemployed at the time of the study.  
  The participants were selected based on convenience sampling method used in the 
study because they voluntarily accepted to participate in the study. Also, most of the 
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participants were women in the study because ELT departments are generally dominated by 
women in Turkey and therefore, people working in School of Foreign Languages are mostly 
women, too. 
In order to investigate English instructors’ accent preferences between British or American 
English, beliefs about pronunciation teaching in general and teaching non-native varieties of 
English, an online questionnaire and semi-structured interviews were employed as research 
instruments in the study. The questionnaire consists of three parts (Appendix). The first part is 
related to the demographic information of the participants. In the second part, instructors are 
asked to listen to two audio recordings taken from the website the speech accent archive, where 
there are recordings of native and non-native speakers of different languages while reading the 
same passage. On this website, it is also possible to search for recordings based on speakers’ 
demographic and linguistic backgrounds.  In the present study, two recordings from this 
website were used to check whether there is a tendency among Turkish instructors of English 
to consider either British or American English as more preferable. In keeping with this aim, 
two speakers, who are both male and at similar ages, were chosen. One of the speakers is 20-
year-old male native speaker of English from London, England, UK as a representative of 
British accent whereas the other one is 19-year-old male native speaker from Akron, Ohio, 
USA as a representative of American accent. The rationale behind the choice of these speakers, 
who are at similar ages and the same sex, is to avoid any possible confounding variables in the 
study. 

After the participants have listened to the recordings without explicitly being told that 
one of them is British and the other one is American, they were instructed   to decide which 
speaker sounded better and more educated to them. In addition, the participants were expected 
to choose some adjectives for each of the speakers. There were 15 adjectives in total, including 
both positive and negative adjectives. For example, there are some adjectives like confident, 
clear, intelligent, and enthusiastic on the positive side whereas aggressive, unkind, and 
unintelligent are given among the options as negative ones. Thus, this part of the questionnaire 
indirectly aimed to find out about the preferences of the participants about the varieties of 
English based on their answers. Finally, the last part of the questionnaire, comprising 14 items, 
were adapted from Coşkun (2011) in order to match the items with the constructs of the present 
study. While adapting the questionnaire, I consulted an expert from ELT field in order to ensure 
whether each item served the purpose of the study. 

In the adapted questionnaire, the first two items are related to accent preferences of the 
participants and their reasons for this preference. Items 3, 4, 5, 6, 7, and 8 aim to elicit 
perceptions of the participants about importance and goals of pronunciation teaching. Items 9 
and 10 are related to participants’ opinions about non-native varieties of English and having a 
non-native accent, respectively. In addition, item 11 aims to find out their opinions about the 
ideal pronunciation teacher. After that, the definition of EIL is expected to be chosen by the 
participants in item 12. Finally, item 13 is related to the expectation of the participants about 
coursebook contents and, item 14 is aimed to explore participants’ opinions about the 
ownership of English.  

In order to facilitate triangulation in the study, semi-structured interviews were also 
carried out with six participants, who accepted to take part in a follow-up interview. Interviews 
mainly consisted of four questions adapted from Jenkins (2005) with view to understanding 
their perceptions about their own accents versus native accent, the prestige they attach to each 
accent, and their own experiences. In addition to that, there were two more questions based on 
questionnaire data. Firstly, they were asked to give a reason for the findings of the questionnaire 
data and then, they are expected to explain their adjective choices for each speaker as well.  

I carried out the interviews through Google Meet platform at a particular time when the 
interviewees were available.  
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I decided to present the findings of the questionnaire data presented under seven general 
categories such as accent preferences of English language instructors between two standard 
varieties of English, the importance of native-like pronunciation and pronunciation teaching, 
perceptions about non-native varieties of English, and English as an International language. 
These categories include the findings of the study in relation to relevant items in the 
questionnaire. This is to suggest, that the items related to each category were presented together 
in order to be able to understand the whole data better. Frequency counts were also presented 
for each category. 

In order to be able to analyze qualitative data collected through semi-structured 
interviews, content analysis was applied. Based on fourteen-staged method for qualitative 
interview analysis in Burnard’s (1991) study, I decided to take the following steps: 

 
1) Take notes during the interviews. 
2) Read the transcriptions. 
3) Reread the transcriptions and try to find categories as many as possible. 
4) Group categories under higher order headings. 
5) Revise the list. 
6) Get help from other researchers to ensure the reliability and the validity. 
7) Reread the transcriptions along with the final version of the categories. 
8) Revise each transcript again and points are elicited from transcriptions about each 

category. 
9) Collect all the items related to each category. 
10) Categorize items under the appropriate heading. 
11) Combine all the parts together for writing results sections. 
12) Check the appropriateness of the category system by talking to the participants. 
13) Start writing process. 
14) Write the finding of the study either referring to previous work or not (p. 462-464). 

 
Results   
 
Instructor’s accent preference between British or American English 
 
As regards the questionnaire results, it cannot be concluded that there is a preference between 
British and American English by Turkish instructors of English because the percentages are 
similar and there are contradictory results in two questions related to the recording. The 
questionnaire data show that more than half of the English instructors think that Speaker 2, 
who has American accent, sounds better than Speaker 1 with British accent (n=19, n=17) There 
is only one person who thinks that they are equal. However, interestingly, the person who is 
speaking with native British accent is regarded as more educated by 56.8% of the participants 
than American accent (n=21) whereas only 27% of the participants consider British accent as 
more educated (n=10). The rest of the participants claim that it is not possible to compare them 
in terms of being educated (n=6). Therefore, they were asked to make comments on why the 
study might show this result. Instructors were also expected to define British and American 
accent. American accent is considered as “more colloquial, daily, more intelligible, close to 
Turkish language, multicultural, global, more natural, informal, better, and clear” whereas they 
define British accent as “respected, royal, more formal, difficult, sophisticated, hard, clever, 
closed to the world, difficult, far away from Turkish language, and proficient”.  

As for the total number of positive and negative adjectives used for each speaker (see 
Table 1), 11 different positive adjectives were used 102 times in total for Speaker 1, whereas 
the participants used these adjectives 101 time for Speaker 2. In addition, four negative 
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adjectives were used 24 times for speaker 1 and 19 times for Speaker 2. For example, the 
adjective “confident” was used 17 times for speaker 1 whereas it was used 11 times for Speaker 
2. However, adjective “clear” was used 11 times for speaker 2 but 17 times for Speaker 1. 
Other than these, the frequencies of positive and negative adjectives are similar to each other 
for both of the speakers, as shown in Table 1. Based on this, it can be concluded that the positive 
adjectives were more frequently used for both speakers compared to the negative ones. 
 
Table 1 
Frequency of positive and negative adjectives used for each speaker  
             Speaker 1          Speaker 2  

Positive adjectives    
Confident 18 11 
Kind  15 17 
Enthusiastic 6 7 
Intelligent  8 5 
Hardworking  4 8 
Comforting 11 8 
Clear 14 17 
Prestigious 2 3 
Good-natured 9 6 
Respected  6 8 
Friendly 9 11 
TOTAL  102 101 

Negative adjectives    
Unkind 5 5 
Unintelligent  1 1 
Unambitious  10 7 
Aggressive 

     TOTAL                                                       
8 
24 

6 
19 
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Instructors’ own accents 
 
The results showed that 43.2% of English instructors think that they have a standard American 
English (n=16). The other 37.8% of the participants claim that they have a type of Turkish 
accent (n=14) and the rest of them state they have a standard British accent (n=7). Also, when 
they were asked to explain the source of their accent, the majority of the participants stated that 
they learned it at school (n=23). A total of 32.4% of the participants claim that they identify 
themselves with the variety of English they have (n=12), and 27.9% of the participants think 
that they have this variety of English because it sounds better to them (n=10). There are also 
instructors who think that their variety of English comes from a combination of two factors 
(n=10). For example, some of them said it was because of both identification and school. 
Finally, there is only one person who attributes his or her accent to family background. 
 
Importance of native like pronunciation and pronunciation teaching 
 
A great majority of the English instructors (n=22) believe that teaching pronunciation is 
important in their context, that is prep-schools in Turkey. Similarly, the other participants think 
that it is very important to teach pronunciation except two of them who suggested that teaching 
pronunciation is not important in their context. In addition, almost all of the instructors strongly 
agreed upon the importance of having clear and intelligible pronunciation as 34 out of 37 
instructors in the study claimed that it is very important. However, although the majority of 
them give importance to pronunciation teaching and having clear and intelligible 
pronunciation, there are different opinions about the importance of native like pronunciation 
of English instructors. Nine instructors stated that native-like pronunciation for an English 
instructor is very important. A total of 14 participants consider it important whereas 14 other 
participants consider it not to be important. In addition, the instructors had a consensus on the 
statement that the goal of pronunciation teaching is to help students become clear and 
intelligible. However, when it comes to native like pronunciation for students, there is not a 
general agreement among instructors. For example, eight instructors agree with the statement 
whereas 12 of them disagree with it. The opinions of the instructors about this item are 
summarized in Figure 1.   
 
Figure 1 
Instructors’ opinions about native-like competence of students  

 
 

Finally, the results about the ideal pronunciation teacher, item 11, is also presented in 
this section due to its relevance. More than half of the participants (n=20) preferred native 
speakers for ideal pronunciation teacher, whereas the rest of the participants preferred a 
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successful bilingual teacher. All of these results explain the attitudes of English instructors 
towards pronunciation teaching, which is the second research question in the study.  
 
Perceptions about non-native varieties of English  
 
Overall, the study shows that there are different opinions in relation to non-native varieties of 
English among English instructors. As for the necessity of being exposed to non-native 
varieties of English in pronunciation classes, the opinions of the instructors differ from one 
another. Less than half of the participants (n=12) think that it is necessary to be exposed to 
non-native varieties. However, seven of the instructors are not sure of the necessity of exposure 
to non-native varieties in pronunciation classes whereas three instructors strongly disagree with 
this item in the study. The details are provided in Figure 2. 

There is no agreement upon item 9 by the instructors in the study. In light of this, more 
than half of the instructors (n=20) agree or strongly agree on teaching or being taught non-
native varieties of English. However, there are eleven instructors who neither agree nor 
disagree with this item whereas six instructors prefer to teach and to be taught non-native 
varieties of English. Finally, the instructors cannot agree upon whether strong non-native 
accent is acceptable while speaking with a native speaker of English. There are instructors who 
neither agree nor disagree about this statement (n=12). However, 15 instructors agree or 
strongly agree with it. The details about item 10 are provided in Figure 3.  
 
Figure 2 
Instructor’s opinions about exposure to different non-native varieties of English  

 
 

0

2

4

6

8

10

12

14

strongly agree agree neither agree
or disagree

disagree strongly
disagree

Item 8.Exposure to different non-native varieties of English (such as
Indian English, or Chinese English) in pronunciation classes is
necessary



 

100 

Figure 3 
Instructor’s opinions about their tolerance against strong non-native accent  

 
 
English as an International Language 
 
Item 12 aims to elicit what English instructors understand from the term International English. 
They could either choose among three definitions or write their own definition about the term. 
Except one, all of the instructors chose among the options. The majority of the instructors 
define EIL as English easily understood by everyone (n=33). Each of the other two definitions 
of EIL, “English with a particular accent” chosen by only one of the participants and “English 
spoken by any native speaker of English” definition was chosen by two instructors in the study. 
Moreover, one of the instructors suggested another definition of EIL in his/her own words; “A 
fundamental consensus on parameters for acceptable communication within English (P31)”. 
 
Preference for a conversation in a listening or pronunciation coursebook 
 
Instructors were asked to decide how frequently they use the activity types having different 
interaction patterns such as real conversation among native speakers, role playing assuming 
roles of people from other countries, and authentic videos with native and non-native speakers. 
Real conversations among native speakers are frequently used by the instructors without 
exception. Notwithstanding this, authentic videos with native and non-native speakers are also 
stated as activities frequently used by the instructors with only two exceptions. However, a 
minority group claims that they rarely use real conversation among native and non-native 
speakers and role playing assuming native speakers (n=3, n=4, respectively) and there is also 
another minority group which states that they never use role-playing assuming roles of people 
from other countries and role-playing assuming roles of native speakers of English. However, 
in general, the results showed that there is a preference for conversation or activities which 
include native speakers of English.  
 
The ownership of English 
 
The instructors were also expected to rate three groups of people in order of importance in the 
study. The study results showed that the majority of the instructors consider native speakers as 
the owner of English (n=22). Similarly, one of the teachers in the interview quotation: 

P8: “The ownership of English belongs to British people”.  
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The number of people who think native speakers are the owners of English (n=22) are 
close to the number of people who believe exposure to non-native varieties of English is not 
necessary (n=20). This appears to confirm that there is a relationship between beliefs about the 
ownership of English and attitudes towards teaching non-native varieties of English.  

In order to triangulate the questionnaire data, the participants were asked whether they 
wanted to participate in a follow-up interview and six out of 37 volunteered to participate in 
the interview. The interview data were analyzed by applying content analysis. As I read the 
transcripts of each participant again and again, certain categories emerged from the data such 
as features of both British and American accent, other characteristics of the speakers in the 
recordings, reasons why people consider British accent more educated, classroom practices in 
relation to World Englishes, and accent they would like to have. 

To begin with, participants were asked to give a possible reason for their choice 
between British or American accent at the beginning of the interview. They believe that this 
can stem from various reasons. These reasons range from the educational background of the 
participants favoring British accent, the association between British accent and Royal family 
to the characteristics of British accent such as being more sophisticated, formal and the 
ownership of English. The excerpts provided below can help illustrate the point in discussion 
here:  

 
P13: “I remember the university years with my instructors when this British accent is 

concerned.” 
P13: “The British accent seems more formal because of Royal spoken languages. The 

language reminds me of those family, the things, what is going on there but for the 
American accent, I generally remember film, movies, soap operas, dramas 
everything like the informal daily life. So, I can make a difference between to 
accents as this. One of them is much more informal and daily but the other is more 
royal and formal.” 

P8: “I think the ownership of English belongs to British people because they are the 
native speaker of that language”. 

P9: “British culture is more sophisticated whereas American culture are more prone to 
popular culture.  

 
The instructors were also expected to elaborate their opinions about the adjectives they used 
for each speaker in the interviews and give reasons for their choice. It was stated that English 
instructors chose positive or negative adjectives not based on the accent of each speaker even 
if they were aware of the accent of each speaker. The interview data demonstrated that their 
choice was affected by a number of different factors.  The instructors suggested such factors 
as intonation of the speaker, clarity of the speaker, smoothness of the speech, personal 
characteristics of the speaker, tone of the voice, pitch and stress. The excerpts provided below 
can help illustrate the point in discussion here: 
 

P28: “I was able to recognize which speaker is from which country, which nationality or 
accent. But I didn't make my decision accordingly. I made my decision according 
to the intonation of the speaker, the smoothness of the speech and the tone of the 
voice”. 

P13: “There are some differences in terms of tone, pitch and stress of the sentence”. 
P8: “Personal characteristics of the speakers affected my decision on the adjectives”. 

 
Although this person is normally in favor of British accent, even one of the interviewee 

states; 
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P9: “The British accent was not clear. The American one was clearer. I was kind of 
between them”.  

 
In order to have in-depth understanding of instructors’ opinions about both varieties of English, 
British and American accent, participants were asked to expand on what kind of characteristics 
they attribute to each accent in the interview.  For American accent, instructors used adjectives 
such as “colloquial, informal, close to Turkish language, more intelligible” whereas they define 
British accent as “closed to the world, sophisticated, difficult, far away from Turkish 
language”. 

Finally, instructors were asked about their classrooms practices related to World 
Englishes and non-native varieties of English in the interviews. Only two classroom practices 
were found out, as shown by the statements provided below: 

 
P28: “I do not have a specific agenda for this but implicitly I try to stress this might be 

English you can encounter. They can speak English in their own way as long as it 
is mutually intelligible”. 

P9: “Sometimes I show some videos about Irish accent and some extracts from TV 
series.” 

 
Besides, the interview data has also shown that even if teachers want to integrate them 

into their lessons, they do not have enough space to use for extra activities in which they can 
focus on non-native varieties because of the curriculum. 

Overall, the study results have shown that there is certainly preference for the British 
accent among English language instructors in Turkey, even for the ones who are happy with 
their accent. There was only one person in the interview out of 10, who is totally happy with 
her own accent. The other participants expressed their sympathy for British accent even if they 
do not try to achieve native-like competence. The excerpts provided below can help illustrate 
the point in discussion here: 

 
P13: “My identity should be reflected on my speech. I do not want to be native like. I 

want to be understood”. 
P13: “I like British accent but I can’t use it. I do not know it is not suitable for me or it is 

difficult”. 
 

Discussion 
 
The present study mainly aimed to find out English Language instructors’ accent preferences 
between two standard varieties of English, and their beliefs about pronunciation teaching. In 
addition, the study concentrated on whether this accent preference and their beliefs about 
pronunciation teaching can be interpreted in relation to their beliefs about the ownership of 
English. Therefore, in keeping with this aim, research questions in this study were answered 
below by comparing the findings of the present study with the previous studies in the related 
literature.  

RQ1: Do English language instructors in Turkey have a preference between standard 
varieties of English (British accent vs. American accent)?  Findings of the data show that 
British accent is regarded as “more educated” even though the same participants believe that 
American accent sounds better. This result is consistent with what has been found in the 
previous study by Scales et al. (2006). Based on English Learners’ Accent Rating in that study, 
American accent received 3.4 points out of four with respect to “Nice to listen to” descriptor 
whereas British received 3.3 points in the study. On the other hand, British accent is regarded 
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as more educated with the mean score of 3.5 while American accent was rated lower (3.2) on 
the same descriptor. Furthermore, these ratings are much higher in American learners’ rating, 
which also supports the results of the present study. In short, the present study also shows that 
there is also a tendency among English language instructors in Turkey to consider British 
accent as more educated, or more prestigious although they think American English sounds 
better to them. The reason for this difference might come from the similarity of sounds between 
Turkish and American English and therefore, it might seem more likely to have this accent. 
This finding can be associated with another similar conclusion with of the study conducted by 
Scales et al. (2006) in terms of clarity. It is claimed that “Listening comprehension was a 
priority among the English learners. They tended to like an accent more if they found it easy 
to understand” (Scales et. al, 2006, p. 728). Therefore, the reason why Turkish speakers of 
English working as English language instructors in Turkey regard American English “sounds 
better” might come from the belief system that American English seems clearer for them to 
understand. Moreover, the findings about the adjectives used for British and American accent 
can also help to understand instructors accent preferences better.  English language instructors 
used the adjectives “colloquial, informal, close to Turkish language, more intelligible” for 
American English. These adjectives support the terms “greater solidarity” and “stronger 
affiliative feelings towards American English according to the study by Carrie (2017). 
However, the adjectives for British accent, “closed to the world, sophisticated, difficult, far 
away from Turkish language” are closely related to “prestige” and “status” (p. 442). These 
findings also explain the accent preferences of English Language instructors between British 
and American accent in terms of the more educated and sounds better criteria. 

RQ2: What are the attitudes of English language instructors in Turkey pronunciation 
teaching in general? The findings of the study show that English language instructors in Turkey 
have a consensus upon the importance of pronunciation teaching and they mostly believe that 
it is possible for a non-native teacher to teach pronunciation as long as it meets intelligibility 
criteria. Moreover, they do not expect their students to reach native-like pronunciation even 
though most of them have an accent preference for their own speech. These are some general 
conclusions in relation to English language instructors’ beliefs about pronunciation teaching.  
As for having native-like pronunciation of students, there is a contradictory result between the 
study by Coşkun (2011) and the present study. In the former one, 41 out of 47 claims that the 
goal of teaching pronunciation is to help students become as native like as possible whereas 
only 11 out of 37 instructors in this study either strongly agree (n=3) or agree (n=8) with this 
statement. This difference might derive from either difference between pre-service teachers’ 
and in service instructors’ opinions or the way of measuring this item in the questionnaire. 
While Coşkun (2011) gave the participants only two options, agree or disagree, in this study, 
instructors rated on a Likert scale, which can produce more variety in the results. This might 
account for the difference. If this is the case, it can be concluded that the way something is 
measured can affect the findings of the study. Another interpretation of this contradicting result 
may stem from the idea that English language instructors have been more aware of ELF, and 
EIL concepts since Coşkun’s (2011) study was conducted a decade ago. When this finding can 
be supported by future research, there can be some implications for teacher education program. 
University educators should aim to raise awareness about the ownership of English, World 
Englishes, and EIL concepts for pre-service teachers. However, firstly, it should be made clear 
with considerable degree of certainty whether the changes in instructors’ beliefs about the aim 
of pronunciation teaching might attribute to the World Englishes, ELF or EIL concepts with 
future research.  

The final point I would like to discuss is classroom practices in relation to World 
Englishes, non-native varieties of English and pronunciation teaching. The study shows that 
teachers do not have enough time to initiate extra activities because of the busy schedule in 
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prep-school program. This finding can suggest some implications for curriculum development 
units. They can either provide extra time for those kinds of activities or add some activities to 
the program to raise awareness about World Englishes and non-native varieties of English. 
 
Conclusion 
 
This study has shed some light on the preference of English instructors between standard 
accents of English and the attitudes of them towards non-native varieties of English. The main 
result of the study that can be drawn from questionnaire and interview data is that there is bias 
in favour of or preference for British accent among English instructors in Turkey, which is an 
EC country. On the other hand, there is no consensus among English instructors on whether 
non-native varieties of English should be taught or not. Thus, considering the current status of 
English as a Lingua Franca, the present study suggests some implications for teacher education 
programs and curriculum development units. However, future research should develop and 
confirm these findings by eliciting opinions from more instructors from the same context 
because of the small sample size of this study. In short, there is still need for further research 
with in-service teachers in terms of their accent preference and beliefs about the ownership of 
English.  
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Appendix: Instructor Questionnaire  
 
The aim of this study is to investigate the perceptions of English instructors about different 
varieties of English. Participation in this study is on a voluntary basis. All of your answers will 
be kept confidential and evaluated only by the researcher and the results obtained will be used 
in scientific publications. 
 
Approval for the study 

I agree to participate in the study. 
            I disagree to participate in the study 
 
Which university are you currently working at? 
_________________________________ 
 
SECTION 1 
 
Please, listen to the audio files attached to the e-mail and answer the questions below. 
 
1. Which speaker sounds more educated to you? 
Speaker 1 
Speaker 2 
 
2.    Which speaker sounds better to you?  
Speaker 1 
Speaker 2 
 
3.    How would you describe Speaker 1? 
Enthusiastic   intelligent   hardworking 
Aggressive    unintelligent   comforting   
Confident    clear    prestigious  
Kind    unambitious  good natured  
Unkind   friendly  respected  
 
4.    How would you describe Speaker 2? 
Enthusiastic   intelligent   hardworking 
Aggressive    unintelligent   comforting   
Confident    clear    prestigious  
Kind    unambitious  good natured  
Unkind   friendly  respected  
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SECTION 2 
 
1. Which accent do you have while speaking English? 
            Standard British English 
Standard American English 
A type of Turkish accent 
 
2. Why do you prefer this variety of English? 
Identification 
It sounds best 
Learned it at school 
Family background 
 
3. How important do you think teaching pronunciation is in your context? 
Yes, very important 
Yes, important 
No, not important 
 
4. Do you think it is important for you to have native-like pronunciation in English? 
Yes, very important 
Yes, important 
No, not important 
 
5. How important is to have clear and intelligible pronunciation for an English instructor? 
Yes, very important 
Yes, important 
No, not important 
 
6. The goal of pronunciation teaching is to help students become as native-like as possible. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly disagree  
 
7. The goal of pronunciation teaching is to help students become clear and intelligible. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly disagree  
8. Exposure to different non-native varieties of English (such as Indian English, or Chinese 

English) in pronunciation classes is necessary. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly disagree  
 
9. Which one do you prefer for ideal pronunciation teacher? 
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The native speaker from England or America 
A successful bilingual teacher 
 
10. I prefer to teach or be taught a non-native variety of English. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly disagree  
 
11. While you are speaking with a native speaker of English, an English language instructor 

should not have a strong non-native accent. 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly disagree  
 
12. What do you understand from the term "International English"? 
English with a particular accent 
English easily understood by everyone 
English spoken by any native speaker of English 
 
13. Which one would you prefer for a conversation in a listening or pronunciation 

coursebook? 
real conversations among native speakers 
❑ always ❑ very often ❑ regularly ❑ rarely ❑ never 
real conversations between native and non-native speakers 
❑ always ❑ very often ❑ regularly ❑ rarely ❑ never 
role-playing assuming roles of people from other countries 
❑ always ❑ very often ❑ regularly ❑ rarely ❑ never 
role-playing assuming roles of native speakers of English 

    ❑ always ❑ very often ❑ regularly ❑ rarely ❑ never 
       authentic videos with native and non-native speakers 

❑ always ❑ very often ❑ regularly ❑ rarely ❑ never 
14. Who do you consider to be the ‘rightful owner’ of the English language? Rate in order of 

importance (1: most important). 
❑ the native speakers (independently of nationality). 
❑ those whose mother tongue is another language, but have grown up using English as 
well (i.e. they’re bilinguals). 
❑ anyone fluent enough to speak the language without major problems. 
 
 


