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This paper reinforces the importance of third language acquisition research in
a multilingual context focusing on language experience, vocabulary learning
strategies, emotional self-regulation strategies, and language anxiety. This
study explored three languages: Chinese, Korean, and Vietnamese, to know
if there are significant relationships between the above variables in third
language acquisition. Three specific sets of survey questionnaires were
distributed to various students enrolled in foreign language courses offered in
a language department in a university. To focus on the relationships of
language learning variables of a foreign language, correlational design was
used to analyze the survey questionnaires' responses for each language
course. Among students who were enrolled in Chinese, significant
relationships were established between language anxiety and language
experience, language anxiety, and emotional self-regulation strategies.
Significant associations were found between emotional self-regulation
strategies and language experience, emotional self-regulation strategies, and
vocabulary strategies, and language performance and language experience
for those students enrolled in the Korean language. In learning Vietnamese,
significant relationships were found between language anxiety and
vocabulary strategies, language performance, and language anxiety. Teachers
may need to re-evaluate prepared teaching and learning materials, for
example, material difficulty, to help students alleviate anxiety in learning.
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1. INTRODUCTION

Multilingualism — defined as "any experience with a third language" [1] is no longer a new
phenomenon, and in recent years, globalization has made it more familiar. Specifically, due to globalization,
multilingualism has been given visibility and an added value concerning the ability to speak more than one
language [2]. When considering an individual level, multilingualism brings together the process of learning
second or foreign languages and using these languages [3]. The multilingual turn is evident in our diverse
societies' communication, and it has been accommodated as an increasingly accepted feature of our
communities' public life. Multilingualism exists in different spheres of ordinary living, such as in the
economy, education, and personal sphere. In the present globalized world, most societies are becoming
increasingly multilingual, and most people are multilingual to a certain extent. Learners in classrooms have
and develop diverse language repertoires to actively construct their patterns of language use, ethnicity, and

Journal homepage: http://ijere.iaescore.com


https://creativecommons.org/licenses/by-sa/4.0/

g 4d ISSN: 2252-8822

social identity [4]. English is still the most popular language taught in schools. However, other languages are
also included in many schools' curriculum in different parts of the world, and Thailand is no exception.

In recent years, students are encouraged to become multilingual by taking third language courses
such as Vietnamese, Chinese, and Korean, alongside English. These basic elective courses have been taught
in the curriculum of many universities in Thailand due to the integration of the Association of Southeast
Asian Nations (ASEAN). This event has made learning third languages become more crucial than ever
before. To become more competitive with candidates from other nations in job hunting, Thai students should
improve their third languages before graduation. According to Bagtiirk and Gulmez, competence in one
language is no longer sufficient. One of the general requirements to get a high-paid job is to speak additional,
widely spoken languages [5]. Multilingualism can give better opportunities in job hunting, but it is also
associated with identity and owned by one or more speech communities [3]. Knowledge of more than one
language gives individuals more ability to acquire additional languages [6], develop more grammar learning
strategies, and become better language learners [7].

However, it is observable that some people appear to be better at learning and using foreign
languages than others, and the lack of learning experience may lead to plenty of difficulties in learning a third
language. One would question: i) How would learners overcome these challenges?; ii) What strategies would
they use in learning vocabulary?; iii) Does the use of vocabulary learning strategies have an impact on their
levels of foreign language anxiety?; iv) Would their language performance also be affected? This finding has
prompted the researchers to explore the phenomenon of third language learning and its impact on foreign
language anxiety. A large number of studies have been conducted to investigate the impact of foreign
language anxiety on bilingual learners [8]-[14]. Few research has been conducted on vocabulary learning
strategies, emotional self-regulation strategies, foreign language anxiety, and language performance in
learning additional or third languages.

The purpose of the present study is to determine whether there are any significant relationships
among language learning experience, vocabulary strategies, emotional self-regulation strategies, language
anxiety, and language performance in third language acquisition of Vietnamese, Chinese and Korean by Thai
university students. One main question is answered, what are the relationships of language experience,
vocabulary strategies, emotional self-regulation strategies, language anxiety, and language performance in
learning a third language? Implications for teaching a third language in an EFL setting will also be discussed.

2. PREVIOUS STUDIES

Several language learning variables were emphasized and reviewed in the current study. It includes
vocabulary learning strategies, foreign language anxiety, and emotional self-regulation strategies. These are
common learning variables that impact the language learning process.

2.1. Vocabulary learning strategies

Over the last three decades, language learning strategies have gained much attention [15]-[18].
Strategies in language learning are defined as the techniques consciously used by language learners to
remove barriers in their learning process and arrange their knowledge systematically [16], [18], [19].
According to Oxford [17], strategies can be used flexibly, independently, and appropriately.

In the context of foreign language acquisition, vocabulary learning strategies play a crucial role [20],
and these strategies have been given special attention in research. Vocabulary learning strategies are a part of
language learning strategies or general learning strategies [21]. According to Nation [21], there should be
several vocabulary learning strategies for language learners to select from, and a strategy needs to be
complicated enough that it requires many steps to learn. He also added that the use of vocabulary learning
strategies requires knowledge and benefit gained from training. Of course, employing these strategies will
boost the efficiency of vocabulary learning.

Several researchers have attempted to develop a taxonomy for vocabulary learning strategies.
Williams [22] identified five potential learning strategies which are trainable for learners to tackle new word
meaning in written texts. Those strategies infer from context, identifying lexical familiarization, unchaining
nominal compounds, synonym search, and word analysis. Gu and Johnson [23] divided vocabulary learning
strategies into two categories: metacognitive regulation and cognitive strategies. Their substantial list
includes guessing, using a dictionary, taking notes, rehearsing, encoding, and activating.

Until 1997, Schmitt [20] developed his taxonomy based on Oxford's [17] language learning
strategies, namely social, memory, cognitive, and metacognitive strategies. Schmitt classified vocabulary
learning strategies into two general categories, which are discovery and consolidation strategies. Discovery
strategies are strategies used by learners to discover a new word's meaning when they see the word for the
first time. In contrast, consolidation strategies are the ones employed when they encounter that word again.
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According to Schmitt's [20] classification, determination (e.g., analyzing part of speech and checking for L1
cognate) and strategies are classified under discovery strategies while memory (e.g., using Loci Method and
connecting the word to its synonyms or antonyms), cognitive (e.g., writing the word many times and taking
notes in class) and metacognitive (e.g., reviewing the word soon after the initial meeting and continuing to
study the word over time) strategies are in the category of consolidation strategies. The taxonomy consists of
58 individual strategies in total. Schmitt's taxonomy will be used as a basis for the present study because it
widely covers various strategies, and it is thought to be more complete and comprehensive than any other
available categorizations [24].

Needless to say, research interest in vocabulary learning strategies has received significant attention.
Several research studies have been conducted to explore vocabulary learning strategy use in second language
acquisition [23]-[32]. Regarding third language learning, Vo and Jaturapitakkul [33] have recently
investigated the relationship between the use of vocabulary learning strategies in third language acquisition
and language performance, but no significant correlation was found.

2.2. Foreign language anxiety

Research studies have concluded that students suffer from anxiety in foreign language learning more
than in any other classes [8], [34]. Feeling nervous or worried while learning or using another tongue is
unavoidable. The complexity of the foreign language learning process and the complexity of anxiety have
made it difficult for researchers to define the construct of anxiety [8], [34]. According to Maclntyre and
Gardner [11], foreign language anxiety refers to "the feeling of tension and apprehension specifically
associated with second language contexts, including speaking, listening, and learning." A study [8] defined
foreign language anxiety as "a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to
classroom language learning arising from the uniqueness of the language learning process."

Horwitz, Horwitz, and Cope [8] determined several factors that contributed to the foreign language
classroom anxiety. They theorized that foreign language anxiety is linked to performance anxiety, including
communication apprehension - fear of or anxiety about communicating with people; test anxiety - fear of
failure; and fear of negative evaluation - apprehension about others' negative evaluations. The Foreign
Language Classroom Anxiety Scale (FLCAS) was developed in accordance with these types of anxiety to
measure anxiety in the foreign language classroom.

Foreign language anxiety (FLA) could be an affective factor that severely obstructs the acquisition
of the second or foreign language [35]-[37] and language performance [38]-[41]. Several investigations have
indicated that FLA has debilitative effects on many aspects of language learning, for example, listening [42],
[43], speaking [44]-[46], writing [47], [48], reading [49], [50]. Other research exploring the association
between foreign language anxiety and language performance has revealed that foreign language anxiety also
negatively affects learners' achievement [9], [51]. In other words, the higher the learners' anxiety levels are,
the lower their scores will be, and vice versa. Similarly, some studies revealed that language anxiety could be
one of the best predictors of learners’ language performance [52]-[55]. However, Marcos-Llinas and Garau
[56] found no significant effect on learners’ academic success.

2.3. Emotional self-regulation strategies

Generally, affective strategy (emotion-related) can be one of the factors to be considered most for
foreign language learning and teaching. This type of strategy refers to emotion, feelings, mood, manner, and
attitudes [57], [58]. Guo and Wang argued that these factors could be an emotional part of the human
language learning system [59]. Oxford and Scarcella [60] described affective strategy as a direct strategy
employed by learners to improve their language performance. Oxford [17] developed Strategy Inventory for
Language Learning (SILL) to measure the frequency of language learning strategies, including affective
strategies.

Research has shown that affective strategies were significantly related to learners' proficiency [61],
[62]. Recently, affective strategies have positively correlated with learners' anxiety levels [63], [64].
However, in Mullins' study [65], a negative correlation between affective strategies and some learners'
proficiency measures has been established.

In the present study, Oxford's affective strategies [17], hereinafter referred to as emotional self-
regulation strategies, were employed to measure students' strategy use in third language acquisition context.
These strategies refer to identifying one's mood and anxiety level, talking about feelings, rewarding oneself
for good performance, and using deep breathing or positive self-talk.
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3. RESEARCH METHOD
3.1. Research setting

The research was conducted at a university in Bangkok, Thailand. Alongside English, a compulsory
course, students are encouraged to enroll in an elective third language course such as Chinese, Korean, and
Vietnamese. The number of instructional hours for each course is 45 hours, and English is a medium of
instruction. Students had limited prior experience in learning these third languages.

3.2. Chinese language course and participants

The Chinese language course is an introduction to a Modern Mandarin Chinese course that aims to
train students to practice Mandarin Chinese with phonetics and tones. Focusing on standard Beijing
pronunciation, alphabets, and vowels, students are expected to use Mandarin Chinese for communication in
daily life, such as greeting, making introductions, expressing likes and dislikes, expressing wants and needs,
and saying goodbye. There were 53 students taking this course had participated in the present study.

3.3. Korean language course and participants

The Korean language course focuses on sound systems and alphabets. It involves basic
communication skills in everyday situations, for example, greeting and introducing oneself, giving
information about people in the family, telling dates and time, explaining free time activities and interests,
ordering food, asking questions about prices, shopping, as well as giving information about places, locations,
and directions. The number of participants from this group was 50.

3.4. Vietnamese language course and participants

The Vietnamese language course is an elementary course aiming to introduce basic knowledge of
Vietnamese. Students will learn how to speak daily Vietnamese in some everyday situations such as greeting
for the first time, introducing themselves, ordering foods, and so on. Students will also learn some grammar
points at the beginning level. Additionally, students will know more about Vietnamese culture and the
Vietnamese people. Only 50 participated willingly in the present study.

3.5. Instruments

A survey questionnaire was utilized to collect the data about the participants' language experience as
well as vocabulary strategies, emotional self-regulation strategies, and language anxiety. The vocabulary
strategies were measured using the Vocabulary Learning Strategies Questionnaire (VLSQ) developed by
Schmitt [20]. It consists of 39 statements with a 5-point Likert scale. Five factors were included, such as
determination strategies, social strategies, memory strategies, cognitive strategies, and metacognitive
strategies. The emotional self-regulation strategies were measured by eliciting six items from Oxford [17]. It
focuses on regulating their emotions when they are afraid of using the third language, when they are afraid of
making mistakes, performing well, and when they are nervous while studying. The language anxiety was
measured using FLCAS developed by Horwitz, Horwitz, and Cope [8]. It consists of 33 statements with a
S5-point Likert scale. The factors were included, such as communication apprehension, fear of negative
evaluation, and test anxiety. Several studies have indicated the instrument’s high reliability [8], [66]-[68].
The language performance is the total score each student received at the end of the semester.

3.6. Data collection procedures

After the researchers had explained the purpose of the research, a consent form attached with the
self-report anxiety survey, the vocabulary learning strategy, and the emotional self-regulation strategy
questionnaire was administered during class at the beginning of the second semester in April 2018. At the
end of the semester, the total scores were also collected from the teachers of the three language courses. All
students were informed that their participation does not affect their final grades.

3.7. Data analysis

SPSS was used to compute mean scores and establish the relationships between various variables
such as language experience, vocabulary strategies, emotional self-regulation strategies, language anxiety,
and language performance. To compute mean score and standard deviation, descriptive statistics was used.
To calculate statistical relationships, correlational statistics was utilized.
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4. RESULTS
4.1. Chinese language course

Table 1 denotes significant relationships between language anxiety and language experience,
language performance and language experience, and language anxiety and emotional self-regulation
strategies. The relationships indicate the following: the more experience Chinese language learners have, the
higher their language anxiety becomes, Chinese language learners receive lower grades when they have
lower years of language experience, and the higher their anxiety in learning Chinese, the more emotional
self-regulation they use.

In Table 1, findings indicate a significant role played by language anxiety among learners of
Chinese as a third language. For instance, anxiety increases as they gain more experiences. This could be
explained by the desired learning outcomes, of which students are expected to communicate about daily life,
from simpler to more difficult communicative tasks. However, the findings cannot establish whether anxiety
in this context has a debilitating or facilitating effect compared to previous studies in EFL or ESL settings. In
this study, it can be noted more emotional self-regulation strategies were used when learners experienced a
higher level of anxiety.

Table 1. Descriptive statistics and correlations among Chinese language learners

Variable Mean SD 1 2 3 4 5
1. Language experience 1.28 0.45 -
2. Vocabulary strategies 130.94 20.75 0.08 -
3. Emotional self-regulation strategies 17.20 4.17 23 0.24 -
4. Language anxiety 95.01 14.56 33% 025  0.49** -
5. Language performance 84.92 10.03 0.05*  0.12 -0.02 0.09 -

Note: *p <0.05, **p <0.01

4.2. Korean language course

Table 2 indicates significant relationships between emotional self-regulation strategies and language
experience, emotional self-regulation strategies, and vocabulary strategies, and language performance and
language experience. This means Korean language learners use lesser emotional self-regulation strategies as
they gain more language experiences; when Korean language learners regulate their emotions, the more they
can use vocabulary strategies; and the lesser experience Korean language learners have, the lower their
grades become. Table 2 indicates a significant role played by emotional self-regulation strategies in
vocabulary learning.

Table 2. Descriptive statistics and correlations among Korean language learners

Variable Mean SD 1 2 3 4 5
1. Language experience 1.44 0.50 -
2. Vocabulary strategies 134.44 18.11 0.11 -
3. Emotional self-regulation strategies 17.40 4.73 0.39%*  0.52%%* -
4. Language anxiety 93.74 11.39 0.25 0.06 -0.03 -
5. Language performance 78.10 12.29 -0.31* 0.06 -0.13  -0.25 -

Note: *p <0.05, **p <0.01

4.3. Vietnamese language course

Table 3 shows significant relationships between language anxiety and vocabulary strategies and
language performance and language anxiety. The relationships mean that the higher anxiety Vietnamese
language learners have, the more they use vocabulary strategies. Vietnamese language learners get lower
grades when they experience more elevated anxiety levels. Table 3 indicates a significant role played by
language anxiety in language performance. Like previous studies reported in EFL settings, anxiety has a
debilitative role in learning the Vietnamese language.

Table 3. Descriptive statistics and correlations among Vietnamese language learners

Variable Mean SD 1 2 3 4 5
1. Language experience 1.79 0.40 -
2. Vocabulary strategies 140.74 19.67 0.25 -
3. Emotional self-regulation strategies 17.82 4.01 -0.16 -0.22 -
4. Language anxiety 89.20 10.89 0.08  0.43**  0.05 -
5. Language performance 83.05 7.02 -0.07 0.07 0.00  -0.39* -

Note: *p <0.05, **p <0.01
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5. DISCUSSION

It is essential to highlight and discuss the following results. In learning the Chinese language,
emotional self-regulation strategies are crucial in managing learner anxiety toward the language. Similar to
previous findings [63], [64], this study shows a positive correlation between language anxiety and emotional
self-regulation strategies. Therefore, to help learners, equipping them with emotional self-regulation
strategies would be beneficial so that they would be able to manage their negative emotions in third language
acquisition, in this case, high anxiety. Oxford's [17] recommended some strategies, including positive actions
toward self, deep breathing, and even talking about others' negative feelings.

Another interesting finding concerns the positive association between emotional self-regulation
strategies and vocabulary strategies in learning Korean as a third language. This means that when learners
have the 'right' feelings in language learning, they can use specific language strategies to learn vocabularies.
For example, when encountering a new word, learners with low anxiety may use discovery strategies [27],
such as asking their teacher or friends to know the meaning of the word. On the other hand, learners with
high anxiety upon seeing the new word may not dare to ask the meaning aloud, not to lose face in class.

In learning a third language, it is interesting to note that anxiety could be detrimental and has a
debilitating effect on language performance, as in the case of Vietnamese language learners. This finding
affirms the negative impact of anxiety on language performance [33], [38], [41]. The high anxiety feelings
may arise from the nature of the course where learners are expected to communicate in Vietnamese when
they greet and introduce themselves, among others. Although the language functions above are basic, the
participants in this study are also enrolled in learning English, another anxiety-provoking course among
students [8], [43], [50].

6. CONCLUSION

Using multiple case studies, this study explored the significant relationships of several language
learning variables in acquiring a third language (i.e., Chinese, Korean, and Vietnamese) in a multilingual
context. Although the results are inconclusive across learning all third languages, the results from the case
studies highlight the use of emotional self-regulation strategies, the need to reduce language anxiety, and the
learners' exposure to the target language. It is to help them reach their goals in learning a third language.

At the beginning of the course, teachers may consider conducting a quick survey concerning learner
attitude, feelings, knowledge, and strategies toward a third language. This would help teachers design a more
personalized method for dealing with learning difficulties, such as high anxiety. If teachers know that
learners are anxious about learning a specific language, teaching emotional self-regulation strategies would
be necessary to deal with anxiety-provoking situations in learning. Not only that, teachers may need to re-
evaluate prepared teaching and learning materials, for example, material difficulty, to help students alleviate
anxiety in learning.
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