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Abstract Due to socio-economic difficulties, many teachers in Uzbekistan combine their
regular teaching activities with private supplementary tutoring (PST). Involvement in two
professional activities has led to the emergence of teacher and tutor professional identities. It is
assumed that the co-existence of dual identities has an influence on the professional activities
of a tutor and/or of a teacher. Although a plethora of studies has focused on teacher identity
and its effect on teachers’ professional activities and some on co-existence of teacher identity
with other social identities, there is a gap in the academic literature with only a few studies on
teacher-tutor identity and its impact on their professional activities.

The present qualitative study has made an attempt to reveal the types of relationship
between these two professional identities, to find out the reasons for the existing relationship
and to explore how this relationship impacts their professional activities as a tutor and/or as a
teacher. For these purposes, the research utilizes semi-structured interview questions with six
university teaching staff members who are also private tutors. By applying a predetermined
theoretical framework, an intrapersonal identity network approach, the study reveals the three
most predominant types–power relationship, temporal and conflicting. These types of rela-
tionship found to have a negative impact on the respondents’ activities as private tutors.

Keywords: shadow education, teacher identity, intrapersonal identity network approach,
qualitative inquiry, uzbekistan.

Introduction

The Socio-Economic Drivers of PST in Uzbekistan and its Legal Status

PST, which is widely referred to as a “shadow education” because it mimics the curriculum of
mainstream schooling, is the provision of tutoring in academic subjects outside regular school
classes for financial gains (Bray, Kwo & Jokić, 2015). Being a market activity, PST is driven
by the demand of the students and supply by the teachers/tutors. In Uzbekistan, a post-Soviet
state in Central Asia, the students’ demand for private classes has been conditioned by the
poor quality of school education and highly competitive entrance exams to higher education
institutions (HEIs), and the teachers’ interests to supply this service have been aroused by their
low wages. As in many countries, in Uzbekistan the legal status of PST as a market activity
remains largely overlooked.

The poor quality of education at different school levels in Uzbekistan has been con-
ditioned by several factors. The first factor is poor school facilities (United Nations Educa-
tional Scientific and Cultural Organization [UNESCO], 2019), which is the result of “severe
funding shortage” from the central authority (Organization for Security and Cooperation in
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Europe [OSCE], 2003, p. 29). With the collapse of the Soviet Union, the Uzbek economy has
experienced downturn which negatively affected the inherited developed education system
(OSCE, 2003; Asian Development Bank [ADB], 2010). The second factor is the shortage of
qualified teachers (UNESCO, 2019), since the teaching profession has become one of the least
attractive in Uzbekistan and in other former Soviet states. This is the result of the poor
working conditions and heavy teaching workload (International Labor Rights Forum, 2012).
Along with the low pupil-teacher ratio, the teacher shortage is observed in such subjects as
English, ITand sciences (Global Partnership for Education, 2019). The final factor is poor pre-
service teacher education (ADB, 2010). As a result, many Uzbekistan mainstream school
teachers rely heavily on outdated teaching methods, which are largely inadequate to facilitate
productive learning. Thus, the poor quality of school education has been one of the reasons
driving students to turn to the service of PST.

The highly competitive HE entrance exams are the result of limited access to HE. This has
been mainly conditioned by the underfunding from the Uzbekistan budget. According to the
World Bank (2018), Uzbekistan’s expenditure on higher education accounts for only 0.3 per
cent of GDP and remains “one of the lowest in the world” (p. 24). This expenditure is
insufficient to increase the number of academic staff members and to create sufficient fa-
cilities to accommodate the wider student population. The insufficient number of HEIs also
limits access to education since it does not meet the demand of fast-growing young pop-
ulation. The current quota released by the central authority is capable to cover only 9 per cent
of the overall young adult population (the World Bank, 2018). Lastly, the lack of access to
HEIs can be explained by the non-transparent operation of Uzbek entrance exams (OSCE,
2016), which makes examinations tough for students to pass. All mentioned has led to more
competitive entrance exams and become another reason for students to take PST classes.

The teachers’ low salaries in Uzbekistan are the result of the “inadequately efficient
distribution of the government funding for educational needs”, which in turn can be explained
by the “incomplete transition to progressive per capita system” (International Monetary Fund,
2008, p. 32). Although the teachers’ wages within the primary secondary and tertiary levels
have been increased significantly in the last few years (Global Partnership for Education,
2019), they are still insufficient either for rural or for urban residents due to the devolution rate
of the Uzbek currency. The low wages have driven teachers to look for extra sources of
income and PST has become the most popular option.

Being in great demand among the students and a popular option for extra sources of
income among teachers, the status of PST remains largely overlooked in terms of regulations
and/or legal stipulations. Neither educational nor legal regulations stipulate the special status
of PST as a market activity. Tutors, however, can apply for a license of an individual en-
trepreneur to further pay taxes from their tutoring activities. To the author’s knowledge, the
application process for this kind of license remains rather dense, and thus, very rarely obtained
by the tutors. The tutors are raided and penalized from time to time to get encouraged to get the
license and pay taxes.

The Research Rationale and Aims

As discussed, in light of the country’s socio-economic development and the ever-increasing
phenomenon of PST, many Uzbekistan teachers tend to combine professional activities of a
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teacher and of a private tutor. The combination of these activities has led to the emergence of
their dual professional identities: a teacher and a private tutor. In the emergence of these two
identities–one professional identity relates to another in a certain way. It is also assumed that
the co-existence of dual identities has an influence on their professional activities of a tutor or
of a teacher. Although a plethora of studies has focused on teacher identity and its effect on
their professional activities (e. g., Beauchamp & Thomas, 2009; Buchanan, 2015; Franzak,
2002; Sachs, 2005) and some studies on co-existence of teacher identity with other social
identities (e. g., Day, Kington, Stobart, & Sammons, 2006; Teng, 2019), there is a gap in
academic literature with only few studies (e. g., Kobakhidze, 2018) on mixed teacher-tutor
identity and its impact on their professional activities.

The present study is the pioneering attempt to investigate teacher-tutor identity in the
context of Uzbekistan. Based on the narratives of six professionals who are engaged both in
teaching activities as university lecturers and teaching activities as private tutors, the study
aims at: a) finding the type of relationship(s) between teacher and tutor identities, b) revealing
the reasons of the existing relationship(s); c) exploring how dual professional identities and
the relationship(s) between them impact on their activities as teachers or/and as private tutors.
The findings of the present study are anticipated to partially cover the existing gap in the
academic literature and to provide some guidance for future research in the field of dual
teacher identities and PST in the context of Uzbekistan or elsewhere.

Literature Review

Shadow Education and the Emergence of a New Profession

The PST is a globally fast-growing phenomenon going hand in hand with the mainstream
form of schooling (e. g.,Aurini, 2013; Kobakhidze, 2014; Silova, 2010; Zhang & Bray, 2016).
The metaphoric reference to PST as to “shadow education” has been well established in
academic literature since the 90 s of the last century (Yung & Bray, 2017). According to the
definition proposed by Bray (1999), shadow education can be characterized within three main
dimensions: 1) supplementation–shadow education adds on school curriculum and is deliv-
ered outside the regular school hours; 2) privateness–the tutors provide classes for financial
reward; 3) academic subjects–the scope of tutoring classes is limited to the subjects taught at
mainstream schools (e. g., languages, mathematics, mother tongue and others). PST is found
to be widely spread both in economically developed and less developed nations with the
diverse socio-economic backgrounds (Silova, 2009).

This phenomenon has received the most attention in Asia Pacific region (see Bray, 2013;
Bray, Kobakhidze, Zhang, & Liu, 2018; Liu & Bray, 2017; Mahmud & Bray, 2017; Teo &
Koh, 2019; Yamato & Zhang, 2017; Zhang, Bray, Wang, Lykins, & Kwo, 2013). There are
only a few studies conducted in the post-Soviet discourse and Central Asia (i. e., Kazakhstan,
Tajikistan and Kyrgyzstan) in particular (e. g., Silova; 2009; Silova; 2010). In post-Soviet
states, shadow education has arisen with a number of opportunities and challenges. One of the
opportunities is that parents have viewed PST as an effective means to help their children to
adapt to the new socio-economic environment (Silova, 2009). While after the collapse of the
Soviet Union the school systems experienced downfall not getting promptly reorganized to
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meet the demands of the independent states, the PST has provided assistance to students due
to its “efficient, flexible and prompt” nature (Silova, 2009, p. 328). At the same time, shadow
education in post-socialist states as elsewhere has given rise to the issues of social inequality,
corruption, increased students’ workload, leakage of taxes and a shift in public school cur-
ricula (Silova & Bray, 2006). In her study, Silova (2009) outlines socio-political changes that
gave rise to the PSTafter the collapse of the Soviet Union. These changes include reduction of
the funds spent by the state on education, decline in education quality at public schools,
increased demand for tertiary education and shifted status of teaching professions. The latter
fact is of paramount interest for the present study since together with the external shift of
social status, the teachers had to alter their internal identity adopting a new profession of
private tutors. The co-existence of both professional identities has not been yet investigated in
the context of Central Asia.

The Concept of Teacher and Teacher-Tutor Identities

The concept of identity is a complex multidimensional phenomenon and its investigation
varies in methods across different disciplines including psychology, philosophy, sociology,
anthropology and sociolinguistics (Beauchamp & Thomas, 2009). In the educational studies,
the concept of teacher identity (TI) is of particular interest since its investigation allows to
facilitate productive learning by accommodating both teachers and their students’ needs.

There are a number of definitions formulated in the attempt to explore TI from various
angles. For example, Gee (2000) describes it as a type of personality in a certain discourse.
The discourse may include “the intersection of personal, pedagogical, and political partic-
ipation and reflection within a larger sociopolitical context” (Hoffman-Kipp, 2008, p. 153).
Olsen (2008) defines identity as a “collection of influences and effects from immediate
contexts, prior constructs of self, social positioning, and meaning systems” (p. 139). Indeed,
there is a wide range of contextual factors that shape the identity of teachers (Beauchamp &
Thomas, 2009), may it be their personal education experience, relationship with their present
colleagues, a number of teaching hours, involvement in extracurricular activities or a com-
bination of all. As a result, identity turns out to be a “resource that people use to explain,
justify and make sense of themselves in relation to others, and to the world at large” (Mac
Lure, 1993, p. 311). In this way, TI is a frame within which they “construct their own ideas of
‘how to be’, ‘how to act’ and ‘how to understand’ their work and their place in society”
(Sachs, 2005, p. 15). At the same time TI is fluid and changeable throughout teachers’
development in personal and professional life (Beijaard, Meijer, & Verloop, 2004; Beau-
champ & Thomas, 2009). The professional experience that characterizes TI is well-inves-
tigated through the teachers’ personal narratives about their past, present and future that reveal
“their own agency …[and] their own strongly held views of themselves as teachers” (Bar-
khuizen, 2016, p. 7).

The teacher identity is known to co-exist with other professional identities. This co-
existence happens “at the given time and context” with other “core identities”, which guide
teachers’ activities (Teng, 2019, p. 84). When teacher identity co-exists with other pro-
fessional identities, the realization of the former identity depends on individual’s values and
larger contextual factors. In this way, in order to reveal more comprehensive insights re-
garding one’s professional experience and activities, it is important to explore multiple core
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professional identities (Day et al., 2006). In case of the present research, the two professional
identities–the teacher and the tutor–can be considered as core identities that will largely direct
the activities of the research participants.

The research that focuses on the identities of PST providers remain largely scarce in
academic literature with only few studies done on either tutor identity or on correlation of both
teacher and tutor identities (Popa, 2007; Xiong et al., 2020; Yung &Yuan, 2018). This
phenomenon has received even less attention in post-Soviet discourse. The most in-depth
research on mixed teacher-tutor identities has been conducted by Kobakhidze (2018) in the
context of Georgia, where as well as in many other post-Soviet states, teachers have to adopt
“entrepreneurial identities to survive economically” (p.114). In her work, along with her other
findings, Kobakhidze (2018) provides insights on how teachers from mainstream education
perceive their role of a tutor, and on how the co-existence of both professional identities affect
their professional commitments. Although the teacher identity was perceived separately from
the tutor identity, the co-existence of dual professional identities has a “high degree of
interdependence”, where the identity of a teacher was prioritized over the identity of a tutor
due to the latter identity to be “self- imposed” rather than “chosen” (Kobakhidze, 2018,
p.115). As the findings suggest, teachers find it difficult to adopt the tutor’s role because of
their moral values since the former role has more to deal with the teaching for the common
good and the latter role is associated with teaching for personal profit making. The contra-
dicting values of the teacher identity versus the tutor identity have been found to be reflected
on their professional activities, where teacher-tutors have to “compromise” on their time and
energy devoted to each role “in a given time” (Kobakhidze, 2018, p.119).

Theoretical Framework: Intrapersonal Identity Network Approach

There are a number of approaches arisen from various paradigms to analyze the concept of
multiple or dual identities. Although the approaches vary greatly depending on the nature of
inquiry, the multiple or dual identities have been primarily studied from socio-psychological
(e. g., Briley, Morris, & Simonson, 2005; Hogg & Terry, 2000), microsociological (e. g.,
Burke & Stets, 2009; Stryker & Burke, 2000), psychodynamic (e. g., Leary & Tangney, 2003;
Morf & Rhodewalt, 2001), critical (e. g., Alvesson, 2001; Alvesson & Willmott, 2002) and
intersectional (e. g., Acker, 2006; Ferree, 2009) perspectives. The present research adopts an
intrapersonal identity network approach as a theoretical framework for investigation. Being
proposed by Ramarajan (2014), this novel and comprehensive framework embodies the major
assumptions of the mentioned approaches, and thus, allows to investigate the concept of dual
professional identities from the multifarious perspectives.

Since an intrapersonal identity network approach is a “broad and flexible framework” to
meet different research objectives on identities (Ramarajan, 2014, p. 619), an attempt is made
to adjust major of its constituents pertinent to the present inquiry. First, the framework
presumes the nodes of the network which are represented by various identities. The number of
these nodes will depend on “the number of identities relevant to the scholar’s research
question” (Ramarajan, 2014, p. 621). In other words, our study will consider two identities:
teacher and tutor as the nodes of the network. Second, the nodes are assumed to differently
relate to each other. The different relationship between the nodes are called ties. Third and the
most important, intrapersonal identity network approach suggests the ties to be of different
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types. The following gives a brief account of the ties or the types of relationships among/
between multiple/dual identities from the analysis by Ramarajan (2014, pp. 613–623), thus
the one’s multiple/dual identity may:

• Conflict with one another. This conflict is caused by the “conflicting standards” between
or among “work or non-work identities” due to the one’s feeling of non-satisfactory
performance;

• Enhance each other’s experience. This enhancement or identity synergy happens if the
activities of one identity benefit from the “skills, knowledge …resources” of another
identity;

• Integrate into one another. The integration or overlap of the identities happens if their
interests, values or beliefs belong to the similar “system of meanings”;

• Come into power relationships. If this type of tie emerges, the one identity is prioritized
over another. The prioritization of a certain identity depends on the “status and power” that
it denotes in society;

• Come into temporal ties. The temporal relationship between the identities happens when
an individual progresses through their professional life and intends to shift from one
professional identity to another. The identity, which is intended to be shifted, is in the
temporal ties with other core identities;

• Come into multiplex ties. This complex tie is sought to detonate “many different types of
ties between the same two nodes”. It is presumed that two and the same identities may
simultaneously have different relationships between each other. For example, the nodes
can come in conflict for some reasons as much as they can enhance each other for another
reasons.

The type of the relationships (ties) between the identities (nodes) have been found to impact
profoundly one’s professional and non-professional activities (Ramarajan, 2014). With this
assumption, the present research also attempts to reveal which of the mentioned ties exist
between teacher and tutor identities and how these ties impact their professional activities.

Research Methodology

Research Method and Research Questions

The semi-structured, individual interviews, as a qualitative research method, were adopted in
the present study. The use of semi-structured interviews enabled the researcher to attain in-
depth descriptive data to characterize the two mentioned domains–the teacher’s and the tutor’s
one. In particular, twelve prepared open-ended interview questions were sought to facilitate
the research participants’ (RPs’) narratives on the implicit and explicit representation of their
professional identities, the relationship between identities, the reasons for this relationship and
the impact of this relationship on their professional activities. The gathered data was antici-
pated to contribute to the following research questions:

1. What are the relationship(s) between the teacher and the tutor identities?
2. What are the reasons for the existing relationship(s)?
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3. How does the existing relationship(s) between two professional identities impact the
teacher and/or the tutor activities?

Before collecting the data, the author has undergone the ethical review process and obtained
ethical approval from the independent ethics committee. The interview questions were piloted
with two research participants who worked for the same Uzbekistan university as the main
participants do. The pilot interviews have informed the present study interviews in the sense
that the researcher could formulate more precise follow-up questions. The RPs were invited to
sign a consent form online and have been informed about their right to withdraw from the
interview any time without any negative consequences. They were also introduced to the aim
of the present research. The questions related to the personal issues of the research participants
were avoided. Each interview lasted 40–50 minutes per each RR. Since the researcher was not
in the country where the research was conducted–the interviews were held via Zoom. There
were no particular challenges in collecting the data online, since the researcher knew every
research participant in person by his previous affiliations. Due to the RPs’ proficient com-
mand of the language, the questions have been designed and employed in English. The RPs
were reassured that their names and the name of the institution they work for will be kept
confidential, which facilitated more in-depth data during the interview from the participants
regarding the perception of their professional activities.

Research Participants and Sampling

Since the research focus is on the RPs’ activities partially related to the shadow education,
which represents some methodological inconvenience (i. e., shadow education stakeholders
may be unwilling to participate in research in case it is regarded as an illegitimate form of
education) (Coniam, 2014; Bray, Kwo & Jokić, 2015), the nonprobability convenience
sampling method was employed. This sampling method allowed to select those respondents
who found the research objectives “convenient” and expressed their “availability” (Salkind,
2010, p. 254). The researcher approached all the known, by the previous affiliations, uni-
versity teachers who also worked as private tutors and asked about their availability. Among
respondents who expressed their interest, the RPs were chosen based on two selection criteria.
Firstly, potential RPs should have had relatively solid and comparable work experience in
both professions. The sufficient time spent in the professions is assumed to construct their dual
professional identities to a considerable extent. Secondly, the potential RPs should have been
recognized in both professions. In Uzbekistan the most demanded and highly qualified pro-
fessionals are hired by universities. The fact that they work for universities make them popular
among potential tutees.

Thus six RPs were chosen for the present study (Table 1). All of them had more than five
years of working experience as teachers at one of Uzbekistan universities. They also worked
as private tutors of General English (GE), International English Language Testing System
(IELTS) and/or Test of English as a Foreign Language (TOEFL) preparation. All of them hold
post-graduate degrees from foreign institutions, are highly ranked among their students at
university as lecturers and are of reasonable demand as tutors. The participants worked on
average 12 contact hours per week as teachers at university and 8 hours per week as private
tutors.
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Table 1. Research Participant Profiles

Title
Code

Accumulative years of
work experience

Taught level(s) (L) as a University Teacher (UT) and taught
courses as a Private Tutor (PT)

Teacher-
Tutor 1
TT1

Teacher: 8
Tutor: 8

UT: L3, L4
PT: IELTS, GE

Teacher-
Tutor 2
TT2

Teacher: 7
Tutor: 9

UT: L3, L7
PT: IELTS, GE

Teacher-
Tutor 3
TT3

Teacher: 7
Tutor: 5

UT: L3
PT: TOEFL, IELTS

Teacher-
Tutor 4
TT4

Teacher: 21
Tutor: 20

UT: L4
PT: IELTS, GE

Teacher-
Tutor 5
TT5

Teacher: 22
Tutor: 24

UT: L4
PT: GE, IELTS

Teacher-
Tutor 6
TT6

Teacher: 20
Tutor: 22

UT: L3, L4, L5
PT: IELTS; GE

It is important to mention that university lecturer usually combines at least two professional
identities–the identity of a researcher and the identity of a teacher. The present study hereafter
is to focus on their identity and the activity of a teacher. In other words, the respondents’
university teaching activities and private tutoring activities, and corresponding identities will
only be examined.

Data Analysis

The content analysis was applied for the collected data. This “flexible” approach allows to
analyze “narrative responses” within “explicit” and “inferred” communication means to
further categorize them based on the meaning and the relationship between certain concepts or
themes (Hsieh & Shannon, 2005, p. 1278). Being guided by predetermined theoretical
framework–an Intrapersonal Identity Network Approach, the researcher applied the deductive
approach to reveal both explicit and implicit representation of ties (relationships) between the
nodes (identities) using the principles of selective coding. That is, the type of ties (e. g.,
conflicting, integrating, temporal, power relation) proposed by an Interpersonal Identity
Network Approach served as initial resultant themes. The researcher then looked at the
evidence of the presence and the non-presence of these themes in the transcripts of the
interviews. Having found the presence of certain themes, the author further looked for the
evidence of how these themes (ties) relate to one another, and how the relationship between/
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among the themes affects the respondents’ professional activities. The findings were or-
ganized based on the presence of the evidence of the certain ties between the two professional
identities and their impact on either teacher’s or tutor’s activities.

Findings

Multiplex Ties: Power Relationship – Temporal – Conflicting

All six respondents indicated multiplex ties between teacher and tutor professional identities.
They all reported three most distinctive ones among these multiple ties. The first tie is power
relationship, where the teacher identity is prioritized over the tutor identity:

TT2: I prioritize my official work over my tutoring. … I don’t like a status of a tutor, if I
had an opportunity in my life not to do tutoring – I wouldn’t do it. If I had a higher status at the
University, and if my university paid me more than it pays me now I would never ever go for
tutoring.

TT6: When I got a job at the University, the salary was not rewarding and I had to start a
side job. So private tutoring is like a side job.
The second is a temporal tie, where the identity of the private tutor was indicated to be in
temporal relation to the identity of university teacher:

TT1: Tutoring is not something, I see doing for my life, while university teaching is
something, I will go with throughout all my life.

TT3: Private tutoring is not a career; it is just for the time being.
TT6: Soon, I will stop private tutoring at all, and will start fully devoting myself to my

university job.
The third is a conflict tie. In this type of relationship, the tutor identity comes in conflict with
the teacher identity:

TT2: So, I do not like tutoring, because I do not like myself in tutoring, myself as a teacher
in tutoring. … My university persona is very different from my tutoring persona.

Reasons for Existing Relationships

There are a number of reasons that have been found to cause the mentioned ties between the
teacher and the tutor identities. Those above are the most commonly stated. The power
relationship between the teacher and the tutor identities has been mainly established because
of opportunities for career/professional growth, social status/benefits and collegial support
that the former identity offers. While the latter identity is found to be less prestigious and to
provide less stable income:

TT1: Work at university seems to be carrying more prestige than being a tutor.
TT2: [University job] is not only the professional development, …[but] also establish-

ment of yourself in the field.
TT3: University teaching is much more rewarding, especially for the professional de-

velopment because you have more students there. And you can conduct action research to
understand the classroom problems.
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TT5:… another reason can be an official record of my work,…[so] I can be sure that my
experience is going on. And after sometime when I retire, I know that I will get a pension.
Whereas working at home doesn’t offer this security.

TT4: I really like the colleagues [at University] I work with. I think if there were not my
colleagues, I wouldn’t enjoy my work. The atmosphere is really much important.

TT6: Private market has never been stable, because you may have students at a certain
time and you may not have any in other times. So, what you need actually is to concentrate on
a more stable and a more secure job. In this regard, I find a university job as more secure and
safe.
The most stated reason for a private tutoring to be a temporal profession is due to its financial
reward. So, the RPs intend to quit it because they currently have enough gained professional
expertise and growth to get a higher income in their regular activities:

TT1: Tutoring is done in Uzbekistan …because of the financial reasons. But I have a
chance not to do tutoring [because my] salary has gone up significantly since I was promoted.
And I think that in the future, hopefully, I will stop doing it altogether.

TT6: I would rather work with more professionals because I have now more or less the
expertise that I can share in the field of education, in the field of assessment and curriculum
development.…I would rather work with more professionals… than just working with private
tutees.

TT4: I have done private tutoring to make money nothing more. Now I’m not really
concerned about it, since I have made most of the biggest purchases. Now I feel I have enough
credential to start my PhD research.
The conflict tie among the identities has been established because the tutor activities con-
tradict the teacher identity’s professional values and beliefs, limit their creativity and push to
violate the laws:

TT5: Tutoring is a customer-service relationship that should not really be a case in
teaching, to satisfy your client.… There were cases when students did not study, but I had to
carry on because they were paying.

TT1: I do not really feel that there is a lot of space for my creativity [in private tutoring].
… it is very limiting when a student has the purpose of only entering a university… [So] there
is not a lot of things that you can really do during the classes.

TT2: What we do is not official and you always work under a constant pressure of being
caught, of being reported, of being told by someone that you are doing private tutoring in your
home. … I also see a big problem in the material that we use. … I cannot really go and buy
them – I download them from the internet illegally – it could break the copy right and it is not
okay.

TT1: This area is hidden. So, lots of tutors are working illegally…Throughout these years
there have been three or four times when lots of tutors were caught. … I am not particularly
happy with this situation, because I consider myself to be a person with high ethical standards.

Impact of the Relationships on Professional Activities

The most commonly stated, by RPs who have indicated this chain of ties, was an impact on
their tutoring classes. In particular, they reported fulfilling their university responsibilities at
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the expense of their private classes. As a result, the respondents felt the decrease in the quality
of the private tutoring classes due to the frequent cancelation and being not fully committed:

TT1: [Private tutoring] turns almost like a factory…just a conveyer of students, which at
some point means that there is no quality. … What happens is that you do not have time to
prepare. You end up teaching students the same stuff.

TT2: When there is a lot of money involved, I feel that for the money I am paid I need to
do as much as I am paid for. And sometimes in my practice it happened that I felt that I didn’t
really earn that twenty dollars in one hour and thirty minutes, because I didn’t do much–I only
printed new material and I only asked the right questions. … Private tutoring is like a
conveyer.

TT4:With private tutoring you feel like a money-making machine. And it is well reflected
on the quality of your tutoring classes.

TT5: If there is a requirement that I have to be at University, there was oftentimes when I
had to cancel my private classes.

TT1: I felt very unhappy …that I had to cancel the [tutoring] classes a lot because I had
some responsibilities to fulfill at university.

TT6: [Private tutoring] is quite a tiring job…because you sit with people most of the time
one to one and it is not easy. I feel I am not fully committed during these classes and that’s way
the quality of the lessons suffers…

Discussion

By employing an intrapersonal identity network approach as a theoretical framework for
present investigation, the findings of the study echo and supplement the assumptions of the
multiple disciplines that this framework was built on. In particular, the obtained results are in
line with the socio-psychological, micro-sociological, developmental and critical perspectives
on multiple/dual professional identities and the relationship between/among them. The
present research results are also in line with and supplement some of the findings from
previous study on mixed teacher-tutor identity.

The findings that multiple identities are in the power relationship, where one identity is
prioritized over another, reflect some assumptions of social identity and identity theories.
These theories employed by socio-psychological and micro-sociological approaches presume
multiple identities to be structured in hierarchy (Hogg, Terry, & White, 1995; Stets & Burke,
2003; Tajfel, 1978). In the hierarchical relationship, along with other reasons a single identity
turns salient or “rises to the top of hierarchy” owing to its “strength” (Ramarajan, 2014,
pp. 595–599; Hornung, Bandelow, & Vogeler, 2018 p. 2014; Korte, 2007). As the present
research shows the strength of the professional identity is determined by the social status it
denotes and the resources it accumulates. In other words, the respondents prioritized their
teacher identity over their tutor identity because they assume the regular teaching profession to
possess a higher social status, to bring a more stable income and to provide more resources in
favor of professional development than the private tutoring profession does. The organiza-
tional research using a micro-sociological perspective have shown that hierarchical rela-
tionship of multiple identities presumes “hierarchy of commitments in this relationship”
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(Ramarajan, 2014, p. 598). That is, the extent that one will affirm commitments to the
responsibilities of one professional identity over another will depend on the degree of salience
of this identity in the hierarchy. As the present research indicates this extent may be de-
termined by fulfilling the responsibilities of salient identity (i. e., teacher) at the expense of the
responsibilities of non- salient identity (i. e., tutor).

The findings that identities may have temporal ties echo some assumptions of the de-
velopmental approach to dual identities. This approach studies the concept of identity as an
evolutionary phenomenon which is unfolded or displaced within the life span (Phinney, 1993;
Ganiere & Enright, 1989; Moen, 2003). The identity, which is being displaced, is entitled to
have a temporal tie. Organizational scholars studying the multiple identities using devel-
opmental approach have suggested that one would unfold or displace professional identity
depending on contextual factors facilitating professional growth (Higgins & Thomas, 2001).
The latter is reflected in the present research results, where respondents indicated professional
growth within regular university activities and a consequent increase of their income as the
main factor of displacing tutor identity. The temporal tie of the identity is known to “motivate
[one’s] actions in present” (Ramarajan, 2014, p. 623). In other words, one may be less inclined
to contribute to the activities of that professional identity which is assumed to be displaced.
This may be another explanation of why the respondents constantly cancelled their private
tutoring classes and felt the decrease in the quality of their teaching.

The findings that dual identities may come in conflict relationship reflect the assumption
of all abovementioned disciplines. Although these disciplines employ different approaches to
studying relationships between multiple/dual identities, they generally agree on the point that
two or more identities come in conflict due to the contradicting values of one identity to others
(Brook, Garcia, & Fleming, 2008; Goclowska & Crisp, 2014; Settle, 2004). Even though not
explicitly, the respondents of the present research mentioned that their core teacher identity
value to advance themselves as professionals for the benefits of their students contradicts the
core tutor identity value to work for the benefits of themselves. Another indicated conflict is
between their citizen identity that abides by the laws with their tutor identity that violates the
laws. The conflict between the identities is found to be projected onto the “performance of one
or both of these identities” ( Jones & Hynie, 2017, p. 2). In the present study, this projection is
revealed to be on the activities that correspond to one professional identity. In other words,
due to the conflict tie between tutor and teacher identities, the activities of the former were
reported to be of poor quality. Finally, the conflicting tie is assumed to cause an internal
tension, since the “set of meanings, values, and behaviors” of one identity do not “satisfy…
expectations” of another identity (Ramarajan, 2014, p. 614). This is found to be a case with the
present RPs who admitted being emotionally strained, since the high standards that their
teacher identity is striving for in professional activities are not maintained in the activities
corresponding to the tutor identity.

The findings of the present study correspond with the findings of the previous study on
teacher-tutor identity conducted by Kobakhidze (2018). In particular, teacher-tutors from the
previous study valued their teacher role more due to its higher social status, and the moral
aspect attached to this role. Another explanation of teacher identity to possess more value than
the tutor identity in previous research is that later identity is usually self-imposed because of
the teachers’ financial needs. The present research participants have also indicated that they
are involved in tutoring because of the financial gains rather than professional interests. As in
the previous, the research participants in the present study indicated the conflict between their
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dual professional identities. The study by Kobakhidze (2018) found that the conflict between
two professional roles happen because teacher-tutors have to fulfill the responsibilities of one
profession at the expense of another. The present study complements these findings and
further indicates that the conflict between the professional roles is the result of the conflict
between the core identities, which leads to the fulfilling the responsibilities of one professional
identity at the expense of another. However, unlike the study by Kobakhidze (2018) which
indicated that both teachers’ and tutors’ activities may be impacted depending on the im-
portance of each role in a given time, the present study indicated that only the activities
corresponding to the tutor’s identities are negatively affected.

Conclusions and Further Directions

Private supplementary tutoring has been found to contribute to the social inequality as stu-
dents from the disadvantaged backgrounds are deprived of the quality education to further
progress in life. The tutors as the providers of this service are partly involved in promoting
such inequality. In the given situation, only a few studies considered the motives driving
teachers to become tutors, and most importantly, how the values and beliefs of both identities
co-exist and are projected on their professional activities. The present study was a pioneering
attempt in the discourse of Uzbekistan to shed light on this issue. In particular, within the
intrapersonal identity network approach it aimed to reveal the types of relationship between
tutor and teacher identities, to find out the reasons for existing types of the relationship and to
identify the possible impact of each type on respondents’ professional activities. The study
reveals three most predominant types: power relationship, temporal and conflicting. The
reason for power relationship, where the teacher identity is prioritized over the tutor identity, is
the social status and a more stable income that the former identity denotes. The reason for the
temporal relationship is the professional growth of the respondents and the inability of the
tutor identity to meet their professional interests. The reason for conflicting relationship is
contradicting values and beliefs of both identities. As a result, the power relationship and the
temporal tie between the identities found to have led to the constant cancellation of the
tutoring classes, and the conflicting tie reported to have led to decreased quality of PST
service. Although not explicitly, the findings point out to the tension that teacher-tutors
experience, which is the result of their conflicting professional values.

The present study has some limitations which are important to consider for the further
research. Firstly, study has only investigated the intersection of two core identities–the
teacher’s and the tutor’s ones. The professionals at university and elsewhere, however, are
assumed to have more than two core identities (e. g., social: citizen identity, professional:
researcher identity). Thus, the investigation of other core identities and their intersection with
the two mentioned ones may present deeper insight into professionals’ feelings, motives and
activities, Secondly, the involvement of more research participants and increasing the research
sample size are important to reveal the general trends. Since the present research is exploratory
and as such involved small sample size of the research participants, it is not possible to
generalize the obtained results. Thirdly, the verification of the research results needs to be
considered in further studies. The present results indicated the decrease in quality of tutoring
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classes; however, this decrease is indicated only by the perceptions of the research partic-
ipants. The further research should apply the means to verify the actual impact of dual or
multiple professional identities and their conflicting values on regular teaching and tutoring
classes. Finally, the analysis of the existing country’s policies is important to introduce PSTas
legally stipulated activity. In the present exploratory study, it has been found that teacher-
tutors experience certain tension which is partially related to their feelings of being involved in
illegitimate activities. The policies that will regard PST as a legal activity are assumed to
mitigate tutors’ tension and contribute to the quality of their classes.
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