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Abstract 
The emergence of the Covid-19 global pandemic was followed by restrictions on social contact and interaction. 
Online remote learning was implemented all levels of school and universities in Saudi Arabia. In tertiary 
education, where Arabic is taught as a second language (ASL) with extensive interaction between the teacher and 
students, remote learning has specific advantages and disadvantages. This study aimed to investigate the success 
of remote learning, its influence upon learners’ attitudes, and its potential difficulties in implementation. 
Quantitative research was conducted on a sample of 236 students who had combined experiences of offline and 
online study during 2020 in their second semester at the Arabic Language Institute for Non-Native Speakers’. An 
online survey was administered consisting of three domains: students’ satisfaction with remote learning, 
obstacles faced, and students’ perceptions towards evaluation; students’ responses were measured using a Likert 
scale. The results demonstrated that there was hesitation about student satisfaction, as the result was moderate in 
general. Moreover, the study revealed difficulties included internet connection issues, the access and availability 
of remote learning, insufficiency in personal expression, and difficulties with technological devices. The results 
also showed that the students were dissatisfied regarding to the evaluation and assessment methods used in 
remote learning. 
Keywords: remote learning, e-learning, Arabic language as a second language, technology 
1. Introduction 
The process of second language acquisition is understood here as the process by which a speaker who has another 
language as his or her first language learns Arabic: Arabic is either spoken in the community where the learner 
lives or is a foreign language in that community. In 2020, teaching practice largely changed from face-to-face 
learning to remote learning due to the Covid-19 pandemic. There was a sudden restriction on face-to-face 
teacher–student interaction. As such, the educational system has been forced to dramatically change and higher 
education has been particularly severely affected. All education sectors in Saudi Arabia have transferred to remote 
learning, including of ASL institutions. According to the Saudi Arabia Communication and Information 
Technology Commission (CTIC), technology has grown rapidly in this country, specifically in relation to 
e-learning (Elfak, Abdulraheem, & Abdulrahim, 2019, p. 226). However, this did not happen as a result of good 
preparation or a suitable infrastructure but came about as an emergency measure.  
Technology has been used in learning for a time period (Alqarni, Bown, Pullen, & Maters, 2020). Online programs 
have played a part in interactive education and virtual learning programs that have typically gone through a formal 
method of developing a virtual classroom, introducing it to students, and building a committed framework for 
supporting school-enrolled learners (Cleveland-Innes & Garrison, 2020; Ray, 2020). In online learning or 
e-learning, multimedia resources are used to access the educational program beyond the standard classroom. 
Technology is a necessary element in the development of e-learning (Gros & García-Peñalvo, 2016). Remote 
learning should be based on technical resources and provide general facilities for learner support. It demands 
preparation and because of varying requirements requires teacher preparedness. In remote learning, learners and 
teachers remain linked and involved in the learning process as they work from different locations. Learners usually 
work from home, but possibly also on occasion there are emergency situations that pose a challenge to learners’ 
well-being (Ray, 2020). Saudi governance, according to the Seventh Development Plan, aims to improve higher 
education and provide learners with a suitable learning environment (Alqahtani, 2010). Saudi Arabia has invested 
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in e-learning as a part of its educational reform, backed up by the adoption of communications technology 
(Aljaber, 2018; Alqahtani, 2010). 
2. Research Problem and Questions 
Until 2019, the Arabic Language Institute for Non-Native Speakers still depended mainly on traditional learning, 
with the teacher at the center of the educational process, though educational technology encouraged student 
self-reliance (Ganaym, 2006). However, the complete shutdown of Saudi universities due to Covid-19 in early 
2020 meant a need to transition to online learning. E-learning had been planned for some time, but became a 
matter of emergency in education, with the implementation of different methods that would be challenging for 
students (Al-Hoshan, 2020; Ferri et al., 2020). The official platform Blackboard has been used for teaching ASL. 
Part of the scope of this study is to document Blackboard teaching to derive lessons for the future. Therefore, the 
research problem of this study lies in investigating how the remote learning of teaching the Arabic language to 
non-native speakers may influence students’ learning attitudes. Thus, the three research questions of this 
quantitative study of ASL are: 
1) What is the level of satisfaction of Arabic language learners with remote learning?  
2) What are the difficulties that may hinder the optimal use of remote learning? 
3) What are students’ perceptions about the evaluation and assessment methods in remote learning? 
Given the current circumstances of remote learning activity, the experiences of the non-native students are a 
critical component of this study. Their perceptions of their remote learning program will be significant in 
assessing the nature of any program of remote learning of ASL; their views on the use of technology in teaching 
may enable decision makers to understand the reality of the student experience; and the results of this study may 
help teachers and decision makers to understand critical areas in the teaching of Arabic. 
3. The Importance of the Study 
This research represents a contribution to exploring non-native students’ perceptions regarding remote learning 
of ASL in higher education; student experiences are a critical component of this study. Moreover, because the 
study investigates the attitudes of students who are studying ASL, their opinions regarding the importance of 
using technology in teaching are important for decision makers to take into consideration to determine the reality 
of this experience. This study is also important because it may serve as a foundation for understanding the nature 
of remote learning in ASL. The findings may help decision makers to obtain a clear picture about the critical 
areas in relation to teaching Arabic. The results may also help teachers to understand students’ perceptions as 
they are in constant contact with the students in order to overcome the challenges that they encounter. Moreover, 
although there are many studies addressing English second language acquisition through remote education, to 
my knowledge remote learning of ASL remains an under-researched area. For example, Mufidah, Bin-Tahir, and 
Islamy (2020) revealed that further research is needed to investigate the use of blended learning in teaching ASL. 
4. Theoretical Framework  
4.1 What is Remote Learning?  
Online learning is a form of remote learning (Roberts, 2019), which allows learners to study off-campus. Remote 
learning uses different means and approaches to transfer learners’ course content and learning, which could be 
spread across different areas of the world (Clark, 2020; Matthew, Sadiku, Philip, & Sarhan 2018). Today, remote 
learning uses different measures to help teachers communicate with learners, such as daily email, high-tech 
assets such as the internet, and audio-video conferencing (Al-Hoshan, 2020). Thus, remote learning provides an 
opportunity for learning either synchronously or asynchronously (Abdul Raouf, 2015). 
4.2 The Role of the Teacher in Remote Learning 
4.2.1 Technological Skills 
Technology has added value to remote learning and the education sector to a large extent (Ferri, Grifoni, & 
Guzzo, 2020; Rybalko, Bukrieieva, & Skrypnyk, 2020). The role of the teacher is to ensure that the technology 
presented to the students is appropriate for them, enabling them to carry out different activities that enhance their 
learning experiences (Friedrichsen, 2020; Kim, 2020). Thus, it is crucial that teachers have an adequate level of 
proficiency with technology to enable them to choose and use the appropriate technology (Johnson, Jacovina, 
Russell, & Soto, 2016; Rapanta, Botturi, Goodyear, Guàrdia, & Koole, 2020). Teachers should take advantage of 
technology to motivate students and stimulate their morale in learning (Stockwell, 2013). They should engage 
the students in several activities, including coordinating online student groups, ensuring the class has time for 
off-topic discussion, guiding the students to participate in interpersonal communication to increase their mutual 



ies.ccsenet.org International Education Studies Vol. 14, No. 10; 2021 

42 
 

connections in the class, and building morale regarding the learning process (Alawamleh, Al-Twait, & Al-Saht, 
2020). It is the teacher’s role to help the students develop their learner autonomy in a manner which helps them 
succeed (Najeeb, 2013). For instance, they should help students identify their own learning needs, set learning 
objectives to address problems, identify resources, apply the appropriate learning strategies, and evaluate the 
learning outcomes (Chapelle & Hegelheimer, 2004). This will help the students become more motivated and 
therefore learning will be more effective. 
4.2.2 Self-Regulation 
Students learning online have responsibility for their own learning (Compton, 2009; Mickan, McQueen, & 
Lemhöfer, 2019). Therefore, it is crucial to create lesson plans to engage students and help them understand and 
retain important information, together with assigning and correcting homework, and giving students tests. The 
lesson plan includes the aims and objectives of the topic or course, describes the topic, and shows the activities 
to be undertaken during learning, which helps the teacher assign the work at the appropriate time planned for it 
(Rybalko et al., 2020). The teacher has a role in regulating the students’ behavior, given that the learning process 
is long distance and therefore there is no face-to-face interaction (Lepp, Aaviku, Leijen, Pedaste, & Saks, 2021). 
This is done by setting actions to follow in case of any breach of the students’ rules. This can help the students to 
keep them focused on lessons (Rybalko et al., 2020). The teacher’s roles are to ensure that the class has a good 
layout to help the students anticipate and also participate in the learning process. The teacher should be confident 
that the class layout can help in several ways, including but not limited to improving students’ concentration and 
behavior, and helping to support more effective learning outcomes (Wandler & Imbriale, 2021).  
4.2.3 Evaluation and Assessment Skills  
Evaluation and assessment are an integral part of educational system that led to evaluate students’ progress. The 
teacher should have knowledge of different types of evaluation (Compton, 2009) because a good teacher may not 
necessarily have knowledge of different types and methods of evaluation and assessment. Evaluation is an 
inbuilt monitor used to review the progress in learning (Safer & Fleischman, 2005). It provides desirability 
feedback on design and accomplishment. One-way students are guided to use what they already know and seek 
to add value to make elucidation. It requires collecting surveys and clarification of different particulars about any 
particular of a program of education or instruction as part of an acknowledged process of judging its success, 
efficiency, and any other consequences it may leave (Compton, 2009). Thus, the teacher should have knowledge 
of different types of evaluation (Compton, 2009) to choose the appropriate kind of technology that may be 
benefit (Chapelle, 2001). A study by Jaap, Dewar, Duncan, Karen, David, (2021) revealed that a most of students 
felt more nervousness during the e-examination because their concerns were related about technical issues. So, 
most students preferred the traditional examination compared to e-examination.Teachers should have a role of 
improving the learning process of the students. Evaluation helps generate valuable data about the imperfections in 
the lessons layout and performance system, which in turn enables lessons development in specified directions. 
Teachers should ensure that they give proper feedback to their students, given that it helps to increase students’ 
confidence and to solve issues, and helps students understand the learning objectives; the learning process is 
made more interesting and engaging for both the students and the teacher (Friedrichsen, 2020). Teachers should 
understand that feedback does not equate to condemnation and therefore they should be critical in such a way as 
to ensure positive learning. The teacher can evaluate his/her learners via feedback, which can come in several 
forms, such as writing, video, photographs, verbal contact, and so on. Input comes in different modes and 
degrees of quality. Similarly, Krashen (1982, 1985) stresses that not only does any feedback contribute to the 
learning of vocabulary, but rather the input is at a much more sophisticated standard than what learners can 
actually comprehend or understand (Arrosagaray, González-Peiteado, Pino-Juste, & Rodríguez-López, 2019; 
Kuama & Intharaksa, 2016). 
4.3 Frameworks for Online Learning for Teaching a Second Language 
The first technical factor is the selection of a suitable Learning Management System (LMS), which is a web tool 
that delivers the substance of the course and provides learners with the course materials. The organization 
hosting the language course is the first location to search for an LMS (Guzachchova, 2020). Language 
instructors should weigh the following considerations when selecting an LMS: ease of access and navigation; 
technological support; capacity to include the required tools; ability to conceal unused tools; interactivity 
potential (e.g., whether it enables learners to embed information, build resources, and download and upload 
content, audio, and video); and potential for evaluating student learning (Kwon, Zhang, & Vanden Bussche, 
2020; Larsen-Freeman, 2018; Mosawy, 2018). A versatile addition to LMSs is web-conferencing software. These 
packages are becoming more common among individual educators who do not want to be limited by the LMSs 
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used in their schools and want to use a platform that enables them to remotely reach their learners.  
Efficient online foreign language courses can use a set of computer-mediated communication (CMC) resources to 
enable learners to communicate synchronously and asynchronously with other language speakers through text, 
audio, and/or video (Matthew et al., 2018). This approach is beneficial compared to the conventional face-to-face 
approach in that there is no restriction on learners and teachers’ expected location (Cleveland-Innes & Garrison, 
2020; Matthew et al., 2018). As long as they have a screen, webcam, microphone, and broadband internet 
service, they can be situated anywhere. In line with the learner-centered learning philosophy, online classes are 
organized so that the teacher serves as a facilitator and mentor rather than a sage disseminating knowledge. 
Digital learning platforms, such as Moodle, WebCT, and Blackboard, have made it possible for faculty and 
learners to access material including documentation and web pages, and also to benefit from resources such as 
message forums, mail systems, and live chat. The main distinction between an online course and a 
correspondence course is the lack of contact between learners (Clark, 2020; Montiel-Chamorro, 2018) However, 
Pande (2018) found that courses heavily reliant on text-based multimedia were very inadequate in helping 
learners learn the language. Remote language learning issues include a lack of face-to-face contact, absence of 
teachers’ body language, and technological problems. Potential technical difficulties and lack of technological 
experience could make lengthy tasks appear more complex and are likely to add to learners’ dissatisfaction about 
the time taken to complete online tasks (Badhe, Badhe, & Patil, 2020; Heppen et al., 2017; Musingafi, 
Mapuranga, Chiwanza, & Zebron, 2015). Therefore, according to Kuimova, Burleigh, Uzunboylu, & Bazhenov 
(2018), some learners assume that face-to-face learning is more powerful than remote learning.  
5. Related Studies in the Arabic Literature 
Due to the pandemic, remote learning has attracted the attention of teaching institutions to a great extent in 
current times. Regarding the teaching of second and foreign languages, remote learning or online courses is not a 
new concept: the popularity of these modes of learning peaked even before the 2020 Covid-19 pandemic. This 
was solely due to the high student demand for greater scheduling flexibility without being constrained by time 
and place (Blake, 2017). Many students who opt for online classes in a second language usually belong to the 
working class but need to obtain education in the second language while balancing work or family (Blake, 2017). 
Arabic language studies is primarily sought after by many native and non-native Muslims because of the relation 
of Arabic to the Holy Qur’an as the language of Allah (Almelhes, 2016) also, some poeple learn Arabic for various 
political, social and economic purposes (Sumi & Sumi, 2018). For these reasons, the demand and need for learning 
the Arabic language is high and learning institutions have expended sufficient energy to facilitate the study of 
Arabic to meet this demand and the religious need for the language (Alowaydh, 2016). Electronic programs of 
learning have been supported to facilitate the remote learning of Arabic. Furthermore, according to Alowaydh 
(2016), another reason for opting for the remote learning of Arabic was a lack of student numbers and the need to 
fill this gap in the traditional Arabic language institutes. Arabic can be taught via a conventional learning system or 
via an electronic program of study (Elowaedy, 2016). With the increased need for remote learning, the desire to 
improve it in different countries, and its effect on educational institutes, studies evaluating the effectiveness of 
remote learning have been conducted (Alasraj & Alharbi, 2014; Alwaleedi, 2020). Teaching second languages 
online using technology has now become common (Blake, 2017). Technological development and digital 
transformation have facilitated the delivery of online courses via remote learning (Dietrich et al., 2020) 
Despite the existence of remote learning before the Covid-19 pandemic outbreak, this mode of learning became 
more prominent following the closure of schools to control and mitigate the spread of the virus (Fendler, 2021). 
There was a need to facilitate the continuation of education for students, which meant increasing the adoption of 
remote learning. According to Almelhes (2016), the transition from teacher-centered to student-centered learning 
has had many creative and positive impacts that have facilitated student success and created resilient faculties. 
For instance, physically challenged students have been given the freedom to participate easily in learning by 
requiring less movement than in face-to-face learning (Basilaia & Kvavadze, 2020). Students and lecturers can 
interact and study virtually, even though they are physically and geographically separated (Fendler, 2021). A lot of 
research needs to be done to evaluate the effectiveness of this remote learning mode (Blake, 2017). Online learning 
comprises the individualization of learning, which further includes autonomy, accessibility, flexibility, and the 
use of various information and communication technologies instead of the traditional face-to-face mode of 
learning (Jost, Jossen, Rothen, & Martarelli, 2021). Online learning and remote learning are usually implemented 
through online platforms; the use of any relevant and suitable outlet for online learning will depend on either the 
learners’ or the teacher’s expertise. These online platforms include Microsoft Teams, Google Classroom, Canvas, 
and Blackboard (Ahmadi & Ilmiani, 2020). These platforms have made content sharing in many forms more 
convenient, which has eased the learning process, and further supported student learning and assessment through 
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tests and the assessment of assignments. 
Online learning has faced many challenges, including infrastructure, accessibility, affordability, flexibility, and 
educational policy (Pokhrel & Chhetri, 2021). According to Pokhrel and Chhetri (2021), the learning experience 
is further hindered by unreliable internet connections, which is a problem faced by many countries, and limited 
access to digital devices and technology to access online learning of the Arabic language. This is especially the 
case for students that are economically disadvantaged, which has created a further gap in the educational system. 
Bahruddin and Ramadhanti (2020) also indicated that remote learning is significantly affected by internet 
limitations. Online learning is further characterized by a lack of parental guidance given that many parents are 
working. This has given children unlimited access to screen time, creating a high risk of exposure to unfiltered 
content that needs parental guidance (Pokhrel & Chhetri, 2021). Online learning makes it difficult for students 
who need extra academic help to get it since there is limited supervision and guidance. The level of performance 
is likely to drop due to limited contact and no room for consultation (Sintema, 2020). Another factor that may 
affect the use of technology is the teachers’ training. Integrating educational technology into classroom teaching 
practices necessitates preparing teachers professionally to enable them to use technology in the classroom 
(Balash, Yong, & Bin Abu, 2011). Thus, some studies such as Alwani and Soomro (2010) and Bingimlas (2009) 
found that inappropriate instructional infrastructure significantly contributes to the optimal use of technology.  
Ignorance of how to handle the technicalities of online learning has also plagued the learning of the Arabic 
language. Computer skills are a necessary skill for online learning that most students and teachers lack. 
However, there is no room for computer illiteracy (Abuhammad, 2020). Educators and students are expected to 
possess these skills and have some knowledge of web usage, search, and chatting over the internet so as to 
qualify for e-learning programs. A lack of these skills can significantly impact the submission of the various 
online assignments or tests online and online evaluation, which are indispensable elements of e-learning 
(Abuhammad, 2020). Despite the challenges hindering online learning, many previous studies indicated that 
technology positively influences language learning (Almelhes, 2016; Fendler, 2021). One way to measure the 
quality of education of online learning is to measure the learners’ levels of satisfaction in learning (Gyamfi & 
Sukseemuang, 2018). Regardless of the environment used, the quality of the delivery is crucial (Alzahrani, 
2017). According to various researchers such as Huang and Wang (2012) and Gyamfi and Sukseemuang (2018), 
learners’ satisfaction levels are often high when their expectations of the program and the study environment 
align, especially when the course design and teaching practices meet their expectations, and their learning 
achievement is good. Student satisfaction helps to improve learning as dissatisfied learners perform poorly 
(Gyamfi & Sukseemuang, 2018). 
To improve the quality of online learning, countries have evaluated the remote learning model, and evaluation 
studies on learner perceptions have been conducted (Alasraj & Alharbi, 2014; Alwaleedi, 2020). Furthermore, 
the evaluation of student learning is a key aspect of this learning model. The evaluation process involves 
gathering and linking the relevant data to the target group and evaluation levels in two areas: diagnosing the 
weaknesses of the element under assessment and the strengths of the element under evaluation and offering 
recommendations and coming up with solutions to tackle the shortcomings (Alowaydh, 2016). It is crucial to 
maintain and be consistent in the monitoring and constant development of each curriculum item to take note of 
the strengths and shortcomings of the teaching methods. This can be done through observations, interviews, 
recordings, books, tests, conferences, individual/group meetings, and so on (Alowaydh, 2016). Gardner’s 
socio-educational model for the Arabic language can be used to determine the attitude of remote learning students. 
Arifin, Jamsari, Riddzwan, Latif, and Halim (2014) used questionnaires and analyzed students’ attitudes towards 
the learning environment. The study concluded that students have a positive attitude towards learning the Arabic 
language and an integrative orientation. Alwaleedi (2020) investigated how ASL learners collaborate in online 
collaborative writing. The results indicated participants’ positive perceptions regarding the implementation of 
OCW. The study concluded that OCW has a positive impact on learner attitude, perceptions, and writing in Arabic 
learning. 
6. Methodology 
6.1 Research Design 
The research study adopted a quantitative method of data analysis. The main rationale for this was that 
quantitative data concerning the online learning of the Arabic language using various forms of technologies 
would provide a clear view of student satisfaction and attitudes towards learning via remote education (Gharawi 
& Bidin, 2016). 
 



ies.ccsenet.org International Education Studies Vol. 14, No. 10; 2021 

45 
 

6.2 Participants  
A total of 236 male students in semester 1 of 2020 were selected to participate in the study. They studied the first 
half of the semester via face-to-face learning while the second half was delivered through remote learning during 
the academic year of 2020. Thus, the students had two real experiences: face-to-face learning and remote 
learning. They took part in asynchronous study for each lesson every week during the semester. Asynchronous 
study was offered each week by the teachers of the class. Arabic lessons during the academic year were taught by 
88 teachers from different classes who specialized in this field. The participating students ranged in age between 
19 and 47 years. Regarding nationalities, the 236 participants were from 69 different nationalities divided into 
four levels, as shown in Table 1. 
 
Table 1. Students’ level of study 

Percentage (%)Number of studentsStudy level
3.8 9 1 
20.3 48 2 
28.8 68 3 
47.0 111 4 
100 236 Total 

 
6.3 Data Collection Instrument  
The research study used a survey as a data collection instrument to determine students’ perceptions towards the 
remote learning of ASL. The survey included three domains. The first domain of the survey included ten items 
designed to assess students’ satisfaction with remote learning of Arabic. The second domain was designed to 
present obstacles to remote learning and included ten items. The third domain included ten items that were 
designed to determine students’ perceptions towards evaluation and assessment during remote study. The survey 
was translated and provided in four languages: Arabic, English, French, and Spanish, to ensure the accuracy of 
the responses. The survey items were presented on a five-point Likert scale: 1) Strongly agree; 2) Agree; 3) 
Neither agree nor disagree; 4) Disagree; 5) Strongly disagree. 
6.4 Procedure  
The survey was designed by the researcher after reviewing the relevant literature so that it would be constructed in 
a way that would measure the students’ responses. The survey was initially designed and presented to a group of 
specialists to obtain feedback. It was then modified and edited based on the specialists’ comments. To administer 
the survey to the participants, a link was sent initially to the teachers to pass on the link to the students. The link 
was also sent to some of the supervising students to send to their colleagues. Some students were also recruited to 
send the link to their colleagues from their own countries. The purpose of the survey and the value of students’ 
cooperation were highly emphasized. Participants were asked to submit the survey once it was completed. The 
survey link was available from January 18, 2020, until February 11, 2020. The SPSS program was used to 
analyze the data gathered through the survey. For the interpretation of the data, the Oxford & Burry-Stock (1995) 
scale was adopted to interpret the meaning of the scores, as presented in Table 2. 
 
Table 2. Meaning of the scores 

Range of mean scores Meaning
1.0–2.4 Low 
2.5–3.4 Medium
3.5–5 High 

 
6.5 Reliability and Validity 
6.5.1 Validity 
After confirming the apparent validity of the survey according to the results of the arbitration, the researcher 
administered it to a random sample of 32 members from outside the research sample, in order to determine the 
validity of the internal consistency of the survey. The Pearson correlation coefficient was calculated between 
each domain and the overall score, as shown in Table 3. 
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Table 3. Pearson correlation coefficients 
Sig (2-tailed) Pearson correlationItem numberSurvey domains 

0.000 0.85** 10 Satisfaction 
0.001 0.66** 10 Obstacles 
0.000 0.83** 10 Evaluation and assessment

**Correlation is significant at the 0.001 level (2-tailed). 
 
Table 3 shows that all the values of the correlation coefficients between each domain and the total score of the 
survey are statistically significant at the 0.01 level, which demonstrates the internal consistency of the items and 
that they shared the concept of one measurement. This indicates that the survey has constructive validity and is 
valid for achieving the research aims. 
6.5.2 Reliability 
To ensure the reliability of the survey, the researcher used two methods: Cronbach’s Alpha and the retest method. 
i) Cronbach’s Alpha equation: the equation was applied to the scores of the random survey sample consisting of 
32 members. The results are shown in Table 4. 
 
Table 4. Cronbach’s Alpha results 

No. Survey domains Item numbers Mean Variance Std. deviation Cronbach’s Alpha 
1 Satisfaction 10 36.39 68.16 8.26 0.88 
2 Obstacles 10 34.48 89.53 9.46 0.92 
3 Evaluation and assessment 10 35.35 63.42 7.96 0.89 
 Overall 30 106.22 393.27 19.83 0.92 

 
Table 4 shows that the survey has an appropriate degree of reliability, as the values of the alpha coefficients of 
the study domains ranged between 0.88 and 0.92. The value of the alpha coefficient for the overall survey was 
0.92, indicating the reliability of the expected results after applying it to the sample. 
ii) Retest method: the retest method was conducted twice on a group outside the study sample consisting of 32 
members; the interval between the two tests was 21 days. The Pearson correlation coefficient was then calculated 
between their estimates at both times. To find the Cronbach alpha coefficient, the square root of the Pearson 
correlation coefficient was calculated; the results are shown in Table 5. 
 
Table 5. Pearson’s Alpha results 

Cronbach’s Alpha Sig(2-tailed)Pearson correlationItem numberSurvey domains 
0.92 0.000 0.85** 10 Satisfaction 
0.96 0.000 0.93** 10 Obstacles 
0.95 0.000 0.90** 10 Evaluation and assessment 
0.97 0.000 0.94** 30 Overall 

**Correlation is significant at the 0.001 level (2-tailed). 
 
Table 5 shows that the correlation coefficient between the first and second applications of the survey was 0.97 
for the total score of the survey, and the alpha values for the survey domains ranged between 0.83 and 0.92. 
The table also shows that all values of the correlation coefficient are statistically significant at the 0.001 level. 
This indicates that the reliability coefficients are appropriate and demonstrates the consistency of the internal 
items of the survey. 
7. Findings 
This section presents the survey results which were obtained from the 236 participants. 
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7.1 Students’ Satisfaction with Remote Learning 
 
Table 6. Students’ satisfaction with remote learning 

Sn. Latent variable Mean SD 

1 
The university provided us with sufficient qualifying training sessions on the use of 

remote learning  
2.4 1.152 

2 The diversity of teaching methods used in remote learning.  2.3 1.160 
3 It was easy to transfer from traditional education to remote learning  2.5 1.420 
4 In general, I feel good about the use of remote learning systems  4.1 1.389 
5 It is easy to ask questions without feeling shy  3.3 1.224 

6 
The university, in cooperation with the institute, provided many educational brochures on 

how to learn via remote learning  
3.6 1.028 

7 The Blackboard system provided by the university is easy to use 3.6 1.097 

8 
The university and institute provided continuous technical support to facilitate the use of 

Blackboard  
2.9 1.128 

9 
Remote learning effectively contributed to the continuity of the educational classes 

without interruption  
2.2 1.202 

10 We had enough time to complete homework 2.0 1.066 
 Mean 2.9 .905 

 
Table 6 shows the means concerning the satisfaction level with remote education, which ranged from 2.0 to 4.1. 
The overall mean suggests that students neither agree nor disagree with the items, which could mean they were 
undecided in their satisfaction level, and only three items received agreement (nos. 4, 6, and 7). 
7.2 Difficulties in Remote Education 
 
Table 7. Difficulties in remote education 

Sn. Latent variable No Mean SD 
1 It is difficult to learn the Arabic language through remote learning 236 3.71 1.263 
2 Lack of internet access in some villages 236 3.94 1.184 
3 Frequent internet disconnection during study 236 3.67 1.288 
4 We do not have modern devices that help us to learn 236 3.21 1.412 
5 Lack of direct feedback 236 3.48 1.197 
6 Unavailability of the educational classes 236 3.24 1.219 
7 Remote learning does not provide space for personal expression 236 3.47 1.290 
8 There is a lack of collaborative learning 236 3.49 1.277 
9 There is no interaction among students 236 3.62 1.355 
10 Community does not accept the concept of remote learning 236 3.22 1.365 

 Mean 3.50 .947 
 
Table 7 shows the means of obstacles in remote education, which ranged from 3.21 to 3.94. The overall mean 
suggests that the students agreed about the existence of these difficulties, and only three items indicate neither 
agreement nor disagreement (nos. 4, 6, and 10). 
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7.3 Students’ Perceptions Towards Evaluation and Assessment 
 
Table 8. Students’ perceptions towards evaluation and assessment methods 

Sn. Latent variable No Mean SD 
1 Remote examinations are a convenient method to evaluate students 236 3.18 1.388 
2 Remote examinations are better than traditional examinations 236 2.56 1.456 
3 Students are evaluated with objectivity and credibility 236 3.48 1.120 
4 Diversity of methods of evaluation learning material 236 3.51 1.074 
5 There is continuous evaluation of students to ensure the achievement of learning outcomes 236 3.44 1.134 
6 All students are committed to attending examinations 236 3.92 .995 
7 The educational lessons include exercises and assignments that help us to do exams 236 4.04 .949 
8 The evaluation criteria are clear to me 236 3.66 1.125 
9 Remote learning helps in understanding the educational material clearly 236 3.19 1.362 
10 I receive the examination results immediately through the online examination 236 3.78 1.186 

 Mean 3.48 .845 
 
Table 8 shows the means of students’ perceptions towards evaluation and assessment, which ranged from 2.56 to 
4.04. The overall mean suggests that the students agreed in their perceptions towards evaluation and assessment, 
and only three items indicate neither agreement nor disagreement (nos. 1, 2, and 9). 
8. Discussion 
RQ1: What is the level of satisfaction of Arabic language learners with remote education? 
For RQ1, the results showed that the level of satisfaction of Arabic learners with remote education was neither 
high nor low (Overall mean = 2.9, SD = .905), as shown in Table 6. This shows that the learners were neither 
highly satisfied nor dissatisfied with remote learning. This implies that despite the university’s ability to provide 
sufficient qualifying training sessions on remote learning and the diversity of teaching methods used in remote 
learning, it was still not enough to prepare the learners for the change from traditional face-to-face teaching to 
remote teaching. These difficulties revealed in the survey included limited access to a teacher for consultation 
and poor network communication, which made the learners feel less satisfied with remote education. This meant 
that learners have a low preference for online learning. This conclusion is like those by (Huang & Wang, 2012; 
Gyamfi & Sukseemuang, 2018), who indicated that students’ satisfaction level in programs usually relates to 
fulfilling their expectations and meeting their needs; thus, it is probably the case that remote learning did not 
achieve their desires. 
For RQ2, the table 7 revealed that the students found it difficult to learn the Arabic language through remote 
learning (Overall mean = 3.50, SD = .947) due to various obstacles that hindered the learning, including the lack 
of internet access in some villages, frequent internet disconnection during study, lack of modern devices that 
facilitate learning, failure to provide space for personal expression in remote learning, and many other obstacles. 
The biggest obstacle was the lack of internet access in some villages, as presented in item 2 (Mean = 3.94, SD = 
1.184). As revealed by the survey, learners were constrained by the lack of internet access to online learning and 
constant internet disconnections. The results of the survey align with those by (Musingafi et al., 2015; Pokhrel & 
Chhetri, 2021; Bahruddin & Ramadhanti, 2020), which showed that the lack of interest in using online learning 
programs was a result of problems related to the access and use of ICT including technical problems. In addition, 
the survey answers indicated that the students may have required assistance that was not immediately available.  
In regard to RQ3, from the results under the table 8 revealed that students are not fully satisfied about evaluation 
methods used and they seem less enthusiastic about it as seen by its mean of (Mean = 3.48, SD =.845). Research 
findings reveal that students are not fully satisfied about evaluation methods used and they seem less enthusiastic 
about it in comparison to in class examination. This may be attributed that we could not succeed in providing 
sufficient or appropriate methods to students about evaluation and assessment. Similar evaluation studies 
gauging student experience with online learning were carried out for an instance, by Alzahrani (2017) which was 
done to gauge student satisfaction with using online discussion forums at Saudi universities and an evaluation 
done by Jaap et al. (2021) to evaluate the e-examination which revealed that students preferred the traditional 
examination because the technical issues. Therefore, the student’s reality and the current situation should be 
taken into consideration during the evaluation because evaluation is a crucial component when assessing the 
quality of education received. It is crucial to maintain and be consistent with the monitoring and development of 
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students’ progress through observations, tests, and individual or group meetings in addition to the technical 
support. 
9. Conclusions and Recommendations 
In conclusion, this study presents the current state of remote learning in teaching the Arabic language to 
non-native speakers in the Kingdom of Saudi Arabia. The study describes students’ perceptions towards the 
educational system in relation to remote learning, together with the challenges they faced. Generally, students 
faced some challenges that resulted the students were completely dissatisfied with some elements of remote 
learning. To overcome the challenges faced by the students while learning the Arabic language via remote 
education, I would like to make the following recommendations: 
1) Teachers should be aware of the theories of remote education and second language acquisition.  
2) Students’ differences should be considered in teaching and learning. 
3) Different types of assessments to measure student progress should be used in various ways. 
4) To ensure the quality of the learning, stakeholders should plan the study program well. 
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