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Abstract 
The general purpose of this study is to find out the views of academic staff working in schools of Physical 
Education and Sports or faculties of Sports Sciences regarding the physical education and sports teaching 
undergraduate program. While finding out the views of academic staff, the physical education and sports 
teaching undergraduate program was examined within 5 different themes under the titles of general evaluation of 
the program, evaluation of the learning-teaching process, advantages of the program, disadvantages of the 
program and recommendations relating to the program. Under the theme general evaluation of the program, 4 
different sub-themes were examined separately as evaluation of applied courses, evaluation of courses on 
teaching profession, evaluation of courses on content knowledge and evaluation of general culture and elective 
courses. The most frequently used qualitative research method, interview technique, was used in the study. A 
total of 12 academic staff were interviewed. The interviews were voice recorded and transcribed. The transcribed 
data were evaluated with descriptive analysis method and coded. Interpretations were made by using codes. As a 
result in general the academic staff stated their views the need to increase the number of applied courses, 
opening new applied courses, increasing the number of field-specific theoretical courses and updating the 
program and also their views that vocational courses were sufficient and physical infrastructure was insufficient.  
Keywords: physical education, curriculum, undergraduate program, physical education and sports teaching 
curriculum 
1. Introduction 
Social, economic and technological developments of countries have affected their education system, and 
education systems which aim to educate qualified individuals aim for individuals who can solve problems on 
their own, who evolve, change and keep up with the world and who have high awareness (Namlı, 2018). As a 
qualified person, it is not possible for the characteristics we expect to have in an individual that we want to take 
part in the society from birth. It is clear that a good education is needed to gain these characteristics (Kara et al., 
2017). It is possible to say that one of the elements that can provide this will be a well-planned training program. 
Countries have planned the human model they want to educate according to their philosophy and the needs of 
the society and prepared their teaching programs accordingly (Korkmaz, 2000; Özmen, 2004). In recent years, 
intensive studies have been carried out in our country in the field of education in order to adapt to changing 
conditions and teaching programs prepared with constructivist teaching approach have been put into practice 
throughout the country starting from 2005–2006 academic year (Bilir, 2008). 
In teaching programs which aim to educate qualified individuals, there has to be teachers who continually renew 
and develop themselves as practitioners. If success is to be attained in education, the primary aim should be to 
train good teachers (Akpınar et al., 2004). Based on this, changes and arrangements are made not only in 
pre-school, primary education and secondary education, but also in higher education and these are thought as a 
whole and planned linked to each other (Sağlam et al., 2011) because in order to reach goals in education, 
education must be carried out in a planned and programmed way. In this process, reaching goals depends on 
teaching programs’ being maintained appropriately by teachers (Büyükkaragöz & Çivi, 1999). YÖK (The 
council of higher education) and the Ministry of National Education (MEB) work together to train good teachers 
in terms of both quality and quantity. It is a known fact that one of the most important factors affecting teacher 
quality is the courses offered in teaching departments of universities, the content and quality of programs, 
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whether these programs are timely, and also the states of academic staff (Green, 2003; Spittle & Spittle, 2016). 
As in all fields, the quality of the teacher who gives education in physical education and sports lessons also has 
an important place. For this reason, physical education and sports lessons have gained a very important place in 
the society. It is envisaged that the subjects in planning should be made according to needs in the society. 
Teaching plans are expected to include activities related with students’ needs. In these plans, arrangements 
should be made for the developmental characteristics of individuals (Wuest & Bucher, 1999; Capel, 2005; 
Tinning, 2006; Heper, 2012) and there should be harmony between the teaching program and the teacher for a 
healthy administration. This is because students, teachers of physical education and sports and prospective 
teachers studying in the departments of physical education and sports are influenced by the physical education 
programs cyclically (Titiz, 2005). Physical Education Programs should primarily focus on the learning of 
pre-service teachers. The content of the curriculum emphasizes students’ learning to be physically active and 
in-depth teaching in physical activity. Events; Emphasize learning objectives that support motor skill 
competence, influencing performance quality and effectiveness, enjoying learning, as it leads to competitive 
sport and recreation opportunities (Clark, 2005; Ennis, 2010; Ennis, 2011).  
Instead of each university preparing the physical education and sport teaching undergraduate program, the 
Council of Higher Education decided for a common program to be implemented (YÖK, 1998), then this was 
revised in 2006 (YÖK, 2007) and it is still being used today. Since 2006, although various changes were made in 
both primary education and secondary education physical education and sports teaching programs, it can be seen 
that undergraduate programs which train teachers to these programs have still not changed. In addition to the 
field knowledge they need to have, teachers of physical education also have a series of duties. They have 
undertaken tasks such as keeping students away from bad habits, guiding them and directing them to sports 
branches. Teachers of physical education and sport are important for fulfilling these duties. They lead the society 
to create a sports culture, to train healthy individuals, to make sure that students are introduced to sports, they are 
guided to sports and they advance in sports branches (Aktaş et al., 2021). In terms of the aforementioned issues, 
teachers of physical education and sports are not just the people who implement programs, they are also 
individuals who try to raise healthy societies. Since interaction is easier in terms of communication in physical 
education lessons, the program implemented is as important as the quality of teachers. Faculties of sports 
sciences, schools of physical education and sports and departments of physical education and sports teaching in 
faculties of education are responsible for training teachers of physical education and sports. It is important that 
council of higher education and ministry of national education work together and organize and update the 
program in terms of theoretical and applied courses.  
In this study it was aimed to show the views of academic staff working in schools of physical education and 
sports or faculties of sport sciences at universities in different parts of Turkey on physical education and sports 
teaching undergraduate program, it was found that academic staff had different thoughts about physical 
education and sports teaching undergraduate program.  
2. Method 
Information was given about the research method, research group, data collection and data collection instrument in 
this section. 
2.1 Research Method 
Qualitative research method was used in the study. Qualitative research is one of the ways of producing 
knowledge developed by humans to solve their secrets and to explore the depths of the social systems they have 
shaped by their own efforts (Özdemir, 2010). Qualitative researchers use the language of events and context and 
they examine events within their context. They do not analyze problems by isolating them from the values 
system in which they are formed and developed, but they try to interpret the network of relationships that 
dominate the situations in their natural environment or try to reveal the meanings of these (Neuman, 2012). 
Interview technique, one of the most frequently used qualitative research methods, was used in the study and 
descriptive analysis technique was used to evaluate the data obtained. Descriptive analysis a type of qualitative 
data analysis that includes the summary and interpretation of data obtained with various data collection 
techniques according to predetermined themes. In this kind of analysis, the primary aim is to present the findings 
obtained to the reader in a summarized and interpreted way (Dawson, 2009). 
2.2 Research Group 
The research group of the study consisted of academic staff working in faculties of sports sciences or schools of 
physical education and sports at universities in various places of Turkey. Purposeful sampling method was used to 
determine the participants and the participants who were thought to have a rich knowledge on the subject content 
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were assigned (Yıldırım & Şimşek, 2013). For this purpose, the participants were chosen among the academic staff 
that could give the most suitable responses for the purposes of the study. In the study, a total of 12 academic staff 
were interviewed to examine the teaching program implemented in the departments of physical education and 
sports. Each academic staff was represented with a number, not with their names. For example number “1” 
represents the academic staff numbered 1.  
Distribution of the academic staff who participated in the interviews in terms of some variables and information 
about each academic staff is given below in two different tables. 
 
Table 1. Distribution of the academic staff who participated in the interviews in terms of some variables 

Variable Number %

Gender 
Female 3 25
Male 9 75

Age 
20-30 2 17
31-40 4 33
41-50 6 50

Length of service

5-10 years 2 17
11-15 years 4 33
16- 20 years 4 33

21 years and more 2 17

Title 

Lecturer 1 8
Assist. Prof. Dr. 5 42
Assoc. Prof. Dr 4 33

Prof. Dr. 2 17
 
In Table 1, it can be seen that of the 12 academic staff who participated in the study which was conducted to 
examine the teaching programs implemented in departments of physical education and sports, 9 (75%) were male, 
while 3 (25% ) were female. In terms of the variable of age, it was found that 6 were (50%) were between 41-50 
years of age, 6 were (33%) were between 31-40 years of age and 2 (17%) were between 20-30 years of age. In 
terms of the variable of length of service, it was found that 1 (17%) had a length of service between 5 and 10 years, 
4 (33%) had a length of service between 11 and 15 years, 4 (33%) had a length of service between 16 and 20 years, 
and lastly 2 (17%) had a length of service of 21 years and more. When the participants were examined in terms of 
the variable of title, it was found that 1 (8%) of the participants was a lecturer, 5 (42%) were Assist. Prof. Dr., 4 
(33%) were Assoc. Prof. Dr. and 2 (17%) were Prof. Dr. 
 
Table 2. Information on the academic staff  

Number Gender Age Length of service Title 
1 Female 30 5-10 years Lecturer 
2 Male 29 5-10 years Assist. Prof. Dr.
3 Male 38 11-15 years Assist. Prof. Dr.
4 Female 32 11-15 years Assist. Prof. Dr.
5 Male 41 11-15 years Assist. Prof. Dr.
6 Male 42 16- 20 years Assist. Prof. Dr.
7 Male 40 16- 20 years Assoc. Prof. Dr.
8 Male 35 11-15 years Assoc. Prof. Dr.
9 Male 41 16- 20 years Assoc. Prof. Dr.
10 Male 42 16- 20 years Assoc. Prof. Dr.
11 Female 45 21 years and longer Prof. Dr. 
12 Male 44 21 years and longer Prof. Dr. 

 
Table 2 included information regarding the gender, age, length of service and titles of the academic staff 
represented by numbers.  
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2.3 Data Collection Tool 
Data collection tool of the study consists of semi-structured interviews. Interviews are important since they are 
carried out according to a previously prepared interview protocol, they provide ease to the researcher and they 
present more systematic and comparable information (Berg, 2009; Power et al., 2010; Yıldırım and Şimsek, 
2013). While preparing the interview questions used as data collection tool, first of all literature was reviewed. 
After the questions were drafted, they were listed as items. Next, expert opinion was taken and with the opinions 
of 3 experts, items were deleted and edited. The final version was examined by linguists and the interview 
questions were finalized. The following questions were asked to academic staff working in universities about the 
teaching programs implemented in departments of physical education and sports:  
1) What are your views on physical education and sports teaching undergraduate program?  
a) What are your views on applied courses in physical education and sports department?  
b) What are your views on vocational courses in physical education and sports department? 
c) What are your views on field education courses in physical education and sports department? 
d) What are your views on general culture and elective courses in physical education and sports department? 
2) What are your views on the teaching-learning process in physical education and sports undergraduate 
program? 
3) What do you think are the advantages of physical education and sports undergraduate program? 
4) What do you think are the disadvantages of physical education and sports undergraduate program? 
5) What are the suggestions that you can make for physical education and sports undergraduate program? 
In general, the interview included questions to evaluate physical education and sports undergraduate program. 
The answers to the questions were evaluated and 5 different themes were determined under the titles of general 
evaluation of the program, evaluation of the learning-teaching process, advantages of the program, disadvantages 
of the program and recommendations relating to the program. Under the theme general evaluation of the 
program, 4 different sub-themes were examined separately as evaluation of applied courses, evaluation of 
courses on teaching profession, evaluation of courses on content knowledge and evaluation of general culture 
and elective courses. 
2.4 Data Collection and Analysis 
The data collection tool of the study consists of semi-structured interviews with the academic staff. The 
interviews were made in January, 2021. Interviews were made separately with each participant by using 
semi-structured interview form prepared by the researcher. The academic staff participated in the interviews 
voluntarily and they stated that they would answer the questions sincerely. The interviews were voice recorded 
and the records were transcribed. The transcribed data were evaluated with descriptive analysis method. The 
codes formed as a result of the data obtained in descriptive analysis are placed under previously determined 
themes (Yıldırım & Şimşek, 2013). The study also included frequency, which is the incidence of data. The codes 
formed were crosschecked by two researchers, the agreement between the codes was found as 88% and the study 
was considered to be reliable. Different codes were transformed into a common view and revised and a 
consensus was reached. Export opinion was taken about whether the questions meant the same thing by all the 
participants, whether the language used was plain and understandable and whether there were any problems with 
the interview form.  
3. Results 
In the analysis of qualitative data, the views of academic staff in the evaluation of physical education and sports 
teaching undergraduate program were arranged in a way that overlapped with the research questions. In general, 
tables were formed on themes, sub-themes, codes regarding the views of each academic staff and how many times 
the codes were mentioned. While finding out the views of academic staff on the undergraduate program, first of all 
the question “What are your views on physical education and sports teaching undergraduate program?” was asked. 
Table 3 includes the analysis of views of academic staff on “General Evaluation of the Program” theme. 
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Table 3. Views of academic staff on “General Evaluation of the Program” theme  
Theme Codes F

General evaluation of the program 

Applied courses should be increased  
Educational courses are predominant  
Core courses on sports should be both applied and theoretical 
Educational courses should be decreased  
Well-designed  
Immobile life style 
Disease 
Like the education faculty 
Equipping prospective teachers with new knowledge 
Name of the program should change  

6
4
3
3
2
2
2
1
1
1

Sub-themes of General evaluation of 
the program 

Evaluation of applied courses 

Applied courses should be increased  8

New courses should be introduced  4
Educational courses are predominant 4
Courses on team and individual sports should be 
increased  

3

Field-specific theoretical courses should be 
increased  

3

The number of main branches should be increased 2

Students drift away from applied courses  2
Successful athletes are restrained 1

Evaluation of courses on teaching 
profession 

Subject content courses should be increased  
The program should be updated 
Sufficient  
Useful in terms of the profession  
Educational courses are predominant 
The program is designed for KPSS  
Views of experts in the field should be taken  
KPSS field exam  
It does not contribute to Turkish sports  

7
4
4
3
3
2
2
2
1

Evaluation of courses on content 
knowledge 

Field-specific courses should be increased  4
Applied field courses should be increased 4
Sport branches should be prioritized  3
Theoretical knowledge should be increased  3
It should be compulsory  2
Sufficient  2
Suitable for teaching program 2
Elective courses should be chosen according to 
needs  

2

They should change each semester 1
Standards should be set in applied courses 1

Evaluation of general culture and 
elective courses 

Sufficient  7
Should be taught by academic staff who are experts 
in their field  

4

Not close to the structure of the program  3
There should be enough courses  2
Folk dance course should be compulsory 2
Negative view 2

 
In Table 3, the first theme was determined as the general evaluation of the program and this theme was 
mentioned for 25 times in total. This theme includes codes relating the general evaluations of the academic staff 
on physical education and sports teaching program. Next the four sub-themes of general evaluation of the 
program were determined; and evaluation of applied courses was mentioned 27 times, evaluation of courses on 
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teaching profession was mentioned 28 times, evaluation of courses on content knowledge was mentioned 24 
times and evaluation of general culture and elective courses was mentioned 20 times. Below are some example 
expressions of academic staff’s views on both general evaluation of the program and the sub-themes. 
3.1 General Evaluation of the Program 
I believe that students who start the program for the first time should receive core sport courses both as applied 
and as theoretical courses. (12) 
In order to cope with immobile life style and diseases that develop with it, institutions which provide education 
about physical education and sports should equip prospective teachers with this information. (3)  
Educational courses are predominant in physical education and sports teaching program, like the faculty of 
education. (5)  
Within the scope of general evaluation of the program, academic staff predominantly shared their views on 
increasing the number of applied courses in the program and they specifically emphasized that core courses in the 
field of sports should be given both as applied and as theoretical courses and educational courses should be 
decreased.  
3.1.1 Evaluation of Applied Courses 
In this sub-theme, the academic staff were asked the question “What are your views on applied courses in physical 
education and sports department?” Below are some example expressions of academic staff’s views on Evaluation 
of applied courses sub-theme.  
The program is mainly based on educational courses. Therefore, students are drifting away from applied courses. 
(2) 
Enough applied courses should be created with new regulations in this field. It will be useful to get the views of 
experts in the field in determining curriculum. (7) 
The number of applied courses on branches is insufficient. Their numbers should be increased. (11) 
While giving their views, most of the academic staff mentioned that the number of applied courses should be 
increased. They emphasized that new applied courses should be opened and the number of field-specific courses 
should be increased.  
3.1.2 Evaluation of Courses on Teaching Profession 
In this sub-theme, the academic staff was asked the question “What are your views on vocational courses in 
physical education and sports department?” Below are some example expressions of academic staff’s views on 
evaluation of courses on teaching profession sub-theme. 
There should be more courses on field knowledge. (6) 
When we look at the curriculum, it can be seen that there are enough vocational courses and I believe that they 
will be useful for the profession when they are well imposed on the students. (9) 
According to this program, only prospective teachers for KPSS will be educated. I don’t think that any 
contributions will be made to Turkish sports. (12) 
While giving their views, the academic staff emphasized that vocational courses are sufficient and it will be 
professionally more useful to update the program and to get the views of experts in the field.  
3.1.3 Evaluation of Courses on Content Knowledge 
In this sub-theme, the academic staff was asked the question “What are your views on field education courses in 
physical education and sports department?” Below are some example expressions of academic staff’s views on 
field education courses sub-theme. 
My views on field education courses in the new curriculum in physical education and sports teaching department 
are positive because they are suitable for the structure of physical education and sports teaching department. (1) 
Both theoretical and applied courses should be focused on. (8) 
There should be more field courses and elective courses should be selected by considering the needs of the age 
and field and ground standards of applied courses should be determined. (11) 
While only a few of the academic staff thought that field courses were sufficient, in general the academic staff 
stated that field-specific courses and applied field courses should be increased. It was emphasized that sport 
branches should be prioritized and both compulsory and elective courses should change each semester.  
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3.1.4 Evaluation of General Culture and Elective Courses 
In this sub-theme, the academic staff was asked the question “What are your views on general culture and elective 
courses in physical education and sports department?” Below are some example expressions of academic staff’s 
views on Evaluation of courses on general culture and elective courses sub-theme. 
I think that the lessons we have are sufficient. (7) 
It is negative. This is because I think that the general culture and elective courses in the new curriculum are far 
from the structure of physical education and sports teaching. (2) 
Such courses should be in sufficient numbers each semester and they should be taught by academic staff who are 
experts in the field. (4) 
While 7 of the academic staff thought that general culture and elective courses were sufficient, they stated that 
these courses had to be taught by experts in the field.  
3.2 Evaluation of the Learning-Teaching Process 
The table below includes the views of the academic staff on “Evaluation of the Learning-Teaching Process” theme.  
 
Table 4. Views of the academic staff on “Evaluation of the Learning-Teaching Process” theme 

Theme Codes F

Evaluation of the learning-teaching process 

The number and hours of theoretical courses should be decreased  
Insufficient physical infrastructure  
Field-specific courses should be increased 
Students should not be overloaded with theoretical knowledge 
Positive view 
There should be teaching practice and school experience courses every year  
Movement training course should be cancelled 
Differences in implementing the movement training course  
Unqualified graduates  
Making use of technology  

6
5
4
3
3
2
1
1
1
1

 
In Table 4, the second theme was determined as Evaluation of the learning-teaching process and this theme was 
mentioned for a total of 27 times. This theme includes codes relating the evaluation of the learning-teaching 
process of physical education and sports teaching program. In this context, some example statements of the 
academic staff are given below. 
The adequacy of fields should be ensured and technology should be used more in this process relating the 
learning-teaching process. (10) 
I believe that the hours and number of elective and compulsory courses in the teaching department should be 
decreased and taught without overloading students theoretically. (1)  
While stating their views, academic staff stated that the number and hours of theoretical courses should be 
decreased, while field-specific ones should be increased. In addition, they also emphasized that physical 
infrastructure is insufficient and teaching practice and school experience courses should be taught each year. 
3.3 Advantages and Disadvantages of the Program 
The following table includes academic staff’s views about the” Advantages and Disadvantages of the Program” 
theme. 
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Table 5. Academic staff’s views on the theme of “Advantages and Disadvantages of the Program” 
Themes Codes F 

Advantages of the program  

Suitable for teaching program 
Different employment areas  
The prestige of teaching profession 
Ease of dress code 
Chance to guide students  
Special service area 
Active life  
Contributions of applied courses to healthy life  

4 
4 
3 
3 
2 
2 
1 
1 

Disadvantages of the program 

Insufficient subject content courses  
Too many vocational courses 
Insufficient application areas  
Employment problem 
Inadequacy of graduates in their fields  
Double majoring 
The program’s not being preferred  
Students’ getting pedagogical formation from non-teaching areas  

7 
5 
4 
4 
3 
1 
1 
1 

 
In Table 5, the third theme was determined as the advantages of the program and this theme was mentioned 20 
times. The fourth theme was determined as the disadvantages of the program and this theme was mentioned 26 
times. This theme includes codes relating to the advantages and disadvantages of physical education and sports 
teaching program. In this context, some example statements of the academic staff are given below. 
3.3.1 Advantages of the Program  
Apart from physical education and sports teaching, it also provides opportunities to work in different institutions 
such as police department, military and ministry of Youth and Sports.(8)  
Teaching is a respectable profession and it guides students. (6)  
In general, academic staff considers that physical education and sports teaching program is suitable for teaching 
profession. They mentioned some advantages such as different employment areas, ease of dress code and 
contributions to healthy life.  
3.3.2 Disadvantages of the Program 
The fact that the students in this program graduate without specializing in at least one branch and that there are 
insufficient practice areas are the disadvantages of this program. (12)  
I think that the disadvantages are the fact that students who are in the program get only courses in teaching and 
do not have sufficient courses in the field of sports. (5) 
In general, academic staff mentioned that there were few field-specific courses in physical education and sports 
teaching program, while there were too many vocational courses. Other disadvantages were students’ being 
insufficient in their own fields due to the fact that there are few field-specific courses and insufficiency of existing 
practice areas.  
3.4 Suggestions About the Program 
The table below includes academic staff’s “Suggestions about the Program” theme.  
 
Table 6. Views of the academic staff on “Suggestions about the Program” theme 

Themes Codes F

Suggestions about the program

Increasing applied courses  
Practical teaching of courses 
Updating the program  
Increasing sports facilities  
Getting views of experts  
Teaching field courses in detail 
Increasing use of technology  

8
5
5
5
3
3
2
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In Table 6, the fifth theme was determined as Suggestions about the program and this theme was mentioned 31 
times. This theme includes codes relating the suggestions about physical training and sports teaching. In this 
context, some example statements of the academic staff are given below. 
I believe that the program should be updated by getting help not only from educators but also from experts in the 
field of sports. (7) 
Applied courses should be increased. (4) 
In accordance with the program of Ministry of National Education, courses such as physical fitness, assessment 
and evaluation, movement training and educational games should be taught in detail. (9) 
In general, the academic staff gave their views that the applied courses in physical education and sports teaching 
program should be increased in number. They also made suggestions that the program should be updated by 
getting views of experts in the field and courses should be taught in detail.  
4. Conclusion and Discussion 
The present study evaluated the views of academic staff working in universities about physical education and 
sports teaching program by using semi-structured interview questions. The views of academic staff were examined 
with 5 different themes under the titles of general evaluation of the program, evaluation of the learning-teaching 
process, advantages of the program, disadvantages of the program and recommendations relating to the program. 
Under the theme general evaluation of the program, and 4 different sub-themes as evaluation of applied courses, 
evaluation of courses on teaching profession, evaluation of courses on content knowledge and evaluation of 
general culture and elective courses. As a result of the analysis, many different conclusions were reached about the 
thoughts of academic staff relating physical education and sports teaching program.  
According to the results of the study, many topics were found such as insufficient number of applied courses, too 
many vocational courses on teaching profession, opening new applied courses, the need to update the program, 
increasing team and individual sports courses, increasing the field-specific theoretical courses, courses being 
taught by academic staffs who are experts in the field. When the views of the lecturers about the general evaluation 
of the program are examined; they stated that the Physical Education and Sports program was well designed. This 
situation showed parallelism with the study conducted by Ha et al. (2004) in Hong Kong, and they stated that the 
program in practice in Hong Kong was successful and met the objectives. Another common views from the 
participants mentioned about the need to increase applied courses and content matter courses. In their study, Namlı 
and Temel (2019) stated that there should also be applied courses in addition to theoretical courses. In a study 
conducted by Hill and Brodin (2004) on the perceptions of physical education and sports teachers about 
undergraduate courses, the result which showed that applied courses in physical education and sports teaching 
program were sufficient is not similar to the results of this study. The result of the present study that the number of 
team and individual sports should be increased is in parallel with the results of the study conducted by Korkmaz, 
Yavaş, Ercan, and Toker (1999) and it has also been stated that there is a need to enrich the teaching program put 
into practice in YÖK in terms of team sports and individual sports. As a result of analysing the views of academic 
staff, another result of the study is determining field-specific elective courses according to need. In a study 
conducted by Bulca et al. (2012), it was stated that Ministry of National Education teaching program should be 
considered while classifying elective courses. In parallel with the results of the study, in a study in which the 
institutions educating physical education teachers in Turkey were examined, Özkan (1999) concluded that teacher 
training programs should be organized in a way that includes various elective courses, by considering the needs of 
students in schools.  
When the views of academic staff on learning teaching process were examined, it was found that they stated 
various views such as the insufficient number and hours of theoretical courses, insufficient physical infrastructure, 
the need to increase field-specific courses, having teaching practice and school experience courses each year. In 
their study they evaluated physical education and sports teaching undergraduate program, Namlı and Temel 
(2019) interviewed teachers and the results which showed that teaching practice course was important, existing 
practices were insufficient and that these practices should occur much earlier were in parallel with the results of 
the present study. Similarly, in a study which evaluated teaching practices in education faculties, Aslan (2015) 
concluded that the hour of teaching course was insufficient.  
When the views of academic staff regarding the advantages of the program were examined, it was found that the 
academic staff stated physical education and sports teaching program was prepared in accordance with teaching 
profession. Namlı and Temel (2019) also reached a similar conclusion and stated that the program was in fact 
suitable for training teachers, while there were changes that had to be made. Pehlivan (2001) emphasized that the 
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program aimed to train teachers for secondary education and it was designed accordingly.  
When the views of academic staff regarding the advantages of the program were examined, it was found that the 
academic staff put forward various views such as courses on content matter and application areas were insufficient. 
Namlı and Temel (2019)’s results that such as poor content, too much theoretical knowledge and insufficient 
special teaching methods course are in parallel with the present study.  
When the suggestions of academic staff on the program were examined, it was found that they stated the need to 
increase the number of applied courses, to upgrade the program and to get the views of experts while preparing the 
program. Kaya (1999) stated in a study on the adequacy of course content that for a standard in teaching program, 
the program should be created as a result of the studies carried out by commissions including experts in the field. 
McPhail (2007) reached a similar conclusion in the study and stated that teachers who are experts in their fields 
want to be at the center of program planning and development studies. 
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