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Abstract 

The excessive use of ICTs is a growing problem among young people. The social isolation caused by COVID-
19 can increase these inappropriate behaviour. This study aims at analysing the problematic use of ICTs 
in trainee teachers based on the gender variable before and after the COVID-19 lockdown based on the 
gender variable. A longitudinal panel design was carried out with pre-test and post-test measurements 
based on the gender variable. The sample consisted of 147 students from the Faculty of Education at the 
University of Malaga who were tested using a validated instrument: MULTICAGE-TIC. The results show 
that women used ICTs at a higher risk than men before lockdown, except for video games. During 
lockdown, men obtain higher scores than women in all the analysed ICTs (except for mobile phones). Both 
genders reach dependency level in all ICTs except for video games in women. The significant increase in 
all ICTs shows that the effects of the pandemic, such as restrictions on mobility and social interaction, 
have influenced such growth. 
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INTRODUCTION 

The situation generated by the spread of COVID-19 has caused a health problem that has affected other areas 
too, such as politics, the economy, society, and education. When it was declared a pandemic, decisions had 
to be made regarding public health measures, which resulted in changes to the rest of everyday areas. In 
Spain, the state of emergency was declared in March 2020, followed by a lockdown in the months after the 
health emergency caused by COVID-19 (Real Decreto 463/2020), posing a challenge for the country’s 
educational structure. 
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The different lockdown phases and the restrictive measures taken meant an interruption of the usual face-
to-face educational model, leading to the implementation of technology-supported remote training 
processes in which online education became widespread in the different stages of the education system 
(Cuevas et al., 2021; Dorsha, 2021). This has increased the number of hours that students use technological 
devices and spend in front of screens and on the Internet, adding educational time to their leisure time 
connected to the same resources and programmes. In this sense, the potential that resources and 
technologies have in the educational field (Sánchez-Rivas et al., 2017) does not mean that they are exempt 
from the risk of an inappropriate or abusive use. This study aims to delve into how the pandemic has affected 
university students in relation to a problematic use of ICTs.  

It is worth mentioning that, before the pandemic, the Internet and technologies already enjoyed an 
unquestionable social relevance in Spain. The Spanish Institute of Statistics (2020) reveals that 95.4% of 
Spanish households have an internet connection and that there are more internet users (93.2%) than 
computer users (81.4%). This is mainly because the web can be accessed through different technological 
devices such as mobile phones, and in Spain 99.5% of Internet users connect to the broadband through their 
phones. Within this widespread practice, this study focuses on the use of Internet and how data were 
affected during the lockdown period caused by COVID-19. 

Again, according to the information by the Spanish Institute of Statistics (2020), the most frequent activities 
during the pandemic among the adult population (16 to 74 years old) were the following: instant messaging 
services such as WhatsApp by 89.5% (it was 85.1% in 2019); information search on goods or services by 78.3% 
(surpassing the 72.9% in 2019); and video calls or phone calls using the Internet by 77.7% (as compared to 
54.9% in 2019). As observed, there is an exponential increase in the use of the Internet and some services 
related to internet access during the pandemic, as instant messaging (4.4% increase) or video calls (22.8% 
increase). Hence, there is an interrelation of variables that influence the increase in connection time, namely: 
1) online teaching, where educational processes are mediated by technologies (Flores-Cuevas, 2018); 2) 
physical, social isolation as a result of the lockdown imposed in Spain, which multiplied virtual interactions 
as a coping strategy (Matas-Terrón et al., 2020); 3) youth leisure itself, which involves monitoring, 
communication and interaction through different channels (García-Jiménez et al., 2018; González-Cortés, 
2020; Viñals et al., 2014) or playing video games (Marín-Díaz et al., 2019; Martín del Pozo, 2015). 

Given the relevance and increase in the use of ICTs, it is now necessary to address the disorders related to 
internet addiction, which youngsters of different age groups and cultural contexts had already been suffering 
from for years (De la Villa Moral & Suárez, 2016; Hinojo-Lucena, 2020; Marín-Díaz, 2020; Pedrero-Pérez et 
al., 2018; Tsitsika et al., 2013). 

Regarding the Internet, a number of studies show how dependency and excessive use affect psychological, 
biological and social aspects, thus having an impact on the reduction of physical activity, greater isolation or 
states of anxiety (Aznar-Díaz et al., 2019; Cho et al., 2014; Jasso Medrano et al., 2017; Saikia et al., 2019). This 
internet addiction is also reflected in the inappropriate use of technological devices to browse the Internet, 
along with applications to communicate and interact with other people and/or play online.  

It is worth stressing the role played by smartphones to access the Internet, as well as the various applications. 
It should be noted that addiction is not generated by the need to use smartphones, but rather in relation to 
the different apps that can be used on the phone. As well as the excessive use of the Internet, there are also 
studies that endorse how an excessive use of mobile phones can lead to problems such as depression, anxiety 
or insomnia (Elhai et al., 2017; Miri et al., 2020; Ostovar et al., 2016; Ruiz-Palmero et al. 2016). Among the 
problematic uses of mobile phones associated with internet access, we find browsing through social 
networks the most frequent one, as they are used by 90.8% of people between 16 and 24 years old in Spain 
(Spanish Institute of Statistics, 2020). 

Social network addiction can be considered a subtype of internet addiction (Błachnio et al., 2015; Ruiz-
Palmero et al., 2019), sharing many characteristics. Social network dependency is caused both to their 
possible use as a channel of interaction and communication among young people, as well as to the strategies 
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promoted by social networks to condition emotional responses and trigger behaviours that generate the 
need to remain connected (Peng et al., 2019). 

Finally, video games are yet another technological device where problematic uses have been detected. In 
Spain, according to the Spanish Association of Video Games, the number of players has reached 15 million, 
accounting for 42% of the population between 6 and 64 years old, with 6.7 hours of use per week (Spanish 
Association of Video Games, 2019). Addiction to video games will be recognised as a mental disorder by the 
World Health Organization in 2022 (WHO, 2019), despite studies such as that by Entwistle et al. (2020) stating 
that video games are not intrinsically addictive and that only a few players have a problem with them (Desai 
et al., 2010; Haagsman et al., 2012). 

Such background shows the existence of a problem with technologies, which negatively impacted the 
increase in the use of technologies in disorders related to internet addiction during the pandemic (Dong et 
al., 2020; Paricio del Castillo & Pando Velasco, 2020). Furthermore, it is worth mentioning the lack of 
resources and strategies for families to prevent such problematic use (Orte Socías et al., 2020). 

Therefore, this study sets out to examine the problematic use of ICTs in trainee teachers based on the gender 
variable. Also, the study will check for significant gender-based differences before and during the COVID-19 
lockdown. Thus, the study will be able to find out the impact of the pandemic in terms of an inappropriate 
use of technologies. 

MATERIAL AND METHODS 

Methodological Approach 

This research study followed a quantitative, ex post facto and quasi-experimental design (non-randomly set 
groups) with a longitudinal panel design with pre-test and post-test measures. Data were collected through 
a questionnaire on the inappropriate and problematic use of ICTs in a group of pre-set subjects at two 
separate points in time. After collecting data from the participants at both times, descriptive and inferential 
analyses were carried out taking into account gender-based differences. 

Sample 

A non-probabilistic (for convenience) sampling was carried out on 147 undergraduates of the Faculty of 
Educational Sciences at the University of Malaga during the 2019/2020 academic year. Considering Otzen 
and Manterola (2017), the subjects who agreed to participate were included. Regarding their gender, 72.79% 
(107) were women and 27.71% (40) men. The average age of the participants was 20.52, with a standard 
deviation of 1.77. As for their studies, 61.22% (90) were students of the Degree in Primary Education, 16.33% 
(24) in Early Childhood Education, 13.61% (20) in Social Education and 8.84% (13) in Pedagogy.  

Instrument 

To measure the use and abuse of ICTs, the MULTICAGE-TIC instrument was used (Pedrero-Pérez et al., 2018), 
using a variant of the MULTICAGE-CAD-4 (Pedrero-Pérez et al., 2007) to measure compulsive behaviours. The 
instrument consists of 20 items, distributed in 5 scales: internet, mobile phones, video games, instant 
messaging, and social networks. Each ICT-related scale includes four questions in relation to problem 
behaviours: A) estimation of excessive use of the device (time spent); B) estimation of excessive use of the 
device in other actors’ opinion; C) difficulty to stop the behaviour; D) difficulty to voluntarily interrupt the 
behaviour. They are closed questions (yes/no questions), and the number of affirmative answers on each ICT 
scale is recorded to detect a problematic use of them. Interpretations regarding the number of affirmative 
answers are as follows: no problems (0 or 1 affirmative answer); problematic use (2 affirmative answers); 
abuse (3 affirmative answers); dependency (4 affirmative answers).  

The instrument has appropriate psychometric properties and meets reliability and validity criteria. Regarding 
reliability, the scales of the instrument showed satisfactory levels, ranging between acceptable and excellent 
results: internet scale (α = 0.80); mobile phone scale (α = 0.72); video game scale (α = 0.90); instant messaging 
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scale (α = 0.89); social network scale (α = 0.93). Regarding validity, it meets content validity after being 
implemented in several research studies (Méndez-Gago & González-Robledo, 2018; Pedrero-Pérez et al., 
2018). Besides, the Confirmatory Factor Analysis (CFA) has a satisfactory fit in the 5-scale structure with 4 
questions each (RMR = 0.012; GFI = 0.96; AGFI = 0.95; NFI = 0.94; RFI = 0.92; PGFI = 0.73; PNFI = 0.79).  

Procedure 

The present research study is motivated by an interest on problems related to the inappropriate use of ICTs. 
Given the exceptional situation derived from the COVID-19 pandemic, during which virtual interactions 
increased both personally and professionally, this study is set out to explore how the new normal affected 
trainee teachers in their use and abuse of ICTs. Due to the health crisis, the University of Malaga had to adapt 
all educational processes to the virtual context. Teaching at the Faculty of Educational Sciences went online 
from the second term of the 2019/2020 academic year. In relation to this situation and along with the 
national lockdown imposed in Spain, the study aims at answering whether the use and abuse of ICTs 
increased as a result of the isolation caused by the mandatory confinement. Data collection was carried out 
on a voluntary basis. Participating students who chose to take part in the sample responded to a MULTICAGE-
TIC questionnaire at two points in time: at end of February 2020 (beginning of the new term), to learn about 
the students’ problematic use of ICTs; and at end of April 2020, during the state of emergency declared in 
Spain and the resulting lockdown, to learn about the evolution in the use of ICTs. Answers were collected 
through a LimeSurvey questionnaire, chosen because it allows to restrict answers to potential participants 
and send them reminders. The questionnaire was submitted electronically.  

Data Analysis 

Starting from the set objectives, the corresponding statistical tests were applied. Firstly, an exploratory 
analysis of the descriptive statistics of pre-test and post-test answers was carried out, considering the total 
sample and the gender variable. Secondly, an inferential analysis was conducted regarding the existence of 
significant differences, analysing the problematic use of ICTs in two points of time: before lockdown (pre-
test) and after lockdown (post-test), both in the total sample as well as in relation to gender (nominal, 
dichotomous variable). With regards to parametric assumptions of the total sample (Table 1) in the pre-test 
and post-test, both the Leven statistic (less than 0.05 significance (p≤ 0.05) in 4 out of the 5 scales) and the 
Kolmogorov-Smirnov test (less than 0.05 significance (p≤ 0.05) in all scales) did not achieve normality, which 
led to the application of non-parametric tests in subsequent inferential analyses. If we consider the 
parametric assumptions of the gender variable (Table 2) in the pre-test and post-test, the Leven statistic only 
shows a greater significance than 0.05 (p≤ 0.05) in 2 out of the 5 scales in the pre-test, while the Kolmogorov-
Smirnov test shows a lower significance than 0.05 (p≤ 0.05) in all scales both in females and males. Results 
show that data do not achieve normality, thus resorting to non-parametric tests for the subsequent analysis 
of significant differences. The software used was SPSS v.25. 

RESULTS 

First, an exploratory analysis of the descriptive results of applying MULTICAGE-TIC on the sample was 
conducted, before and during lockdown, together with parametric assumptions of homoscedasticity and 
normality (Table 1). 

As can be seen, the results highlight an increase in every scale between the pre-test and the post-test, thus 
increasing the means between 1.15 and 1.65 points. Data show that the lockdown resulting from the COVID-
19 pandemic had an impact on the problematic use of ICTs by increasing each scale by more than 1 point. It 
is worth emphasising the mobile phone as the most used device before (2.37 ± 0.91) and after (3.88 ± 0.38) 
the lockdown. The opposite took place with video games (0.46 ± 0.87 in the pre-test, 2.11 ± 1.47 in the post-
test).  
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Next, gender-based descriptive results and parametric assumptions are shown in Table 2. 

Both genders show a considerable increase in the use of ICTs in relation to before and during lockdown. In 
the case of women, the increase ranges from 0.92 to 1.44 points. The mobile phone was the most used ICT 
before (2.49±0.93) and during lockdown (3.93±0.26), going from risk behaviour to dependency; while video 
games were the least used (0.33±0.82 in the pre-test and 1.63±1.36 in the post-test), going from non-
problematic behaviour to risky use. In the case of men, the increase ranges from 1.73 to 2.60 points, which 
explains the shift from non-problematic use before lockdown (except for mobiles, that was risky), to 
dependency after lockdown in all ICTs. Mobile phones obtained the highest score in males before lockdown 
(2.05±0.78, risky use), and the Internet took its place during lockdown (3.85±0.53, dependent use). Video 
games obtained the lowest score before and during lockdown in males (0.80±0.91 in the pre-test, 3.40±0.84 
in the post-test), although there is a drastic shift in their use, going from non-problematic use to dependency 
during lockdown.  

After observing these results, the next step was to address the scores from the pre-test and the post-test 
according to the gender variable, in order to check for gender-based significant differences in the problematic 
use of ICTs before and during confinement. First, the pre-test results. Results show that women score higher 
than men on all scales before lockdown, except for video games. Women make a risky use of the Internet 
(2.21), instant messaging (2.13) and social networks (2.25), approaching abuse on mobile phones (2.49), 
while the use of video games is not problematic (0.33). On the contrary, men make a non-problematic use of 
all ICTs, except for mobile phones (2.05), where their use is considered risky. 

As for significant differences, the non-parametric Mann-Whitney U test was applied to compare the medians 
of the scales in the pre-test (Table 3). 

Table 1. Pre-test and post-test descriptive statistics 

Scale Moment M±SD 
Kolmogorov-Smirnov Levene 

Cohen´s d 
F p. F p. 

Internet Pre-test 2.06±1.07 0.171 0.000* 36.671 0.000* -1.89 Post-test 3.70±0.60 0.453 0.000* 
Mobile phone Pre-test 2.37±0.91 0.256 0.000* 123.170 0.000* -2.17 Post-test 3.88±0.38 0.524 0.000* 
Video games Pre-test 0.46±0.87 0.441 0.000* 62.527 0.000* -1.37 Post-test 2.11±1.47 0.173 0.000* 
Instant messaging Pre-test 1.97±1.23 0.167 0.000* 13.557 0.000* -1.40 Post-test 3.48±0.90 0.417 0.000* 
Social networks Pre-test 2.12±1.24 0.163 0.000* 0.659 0.418 -0.98 Post-test 3.27±1.11 0.385 0.000* 
*= p <0.05 

Table 2. Pre-test and post-test descriptive statistics according to the gender variable 

Scale Moment 
Women Men 

Levene 
M±SD 

Kolmogorov-Smirnov 
M±SD 

Kolmogorov-Smirnov 
KS p. F p. F p. 

Internet Pre-test 2.21±1.07 0.184 0.000 1.68±1.00 0.201 0.000 0.007 0.934 
Post-test 3.64±0.62 0.427 0.000 3.85±0.53 0.511 0.000 10.820 0.001 

Mobile phone Pre-test 2.49±0.93 0.252 0.000 2.05±0.78 0.250 0.000 4.916 0.028 
Post-test 3.93±0.26 0.537 0.000 3.78±0.58 0.502 0.000 20.170 0.000 

Video games Pre-test 0.33±0.82 0.487 0.000 0.80±0.91 0.310 0.000 5.922 0.016 
Post-test 1.63±1.36 0.210 0.000 3.40±0.84 0.387 0.000 13.602 0.000 

Instant 
messaging 

Pre-test 2.13±1.24 0.198 0.000 1.53±1.11 0.241 0.000 0..698 0..405 
Post-test 3.40±0.84 0.389 0.000 3.70±0.85 0.487 0.000 6.863 0.010 

Social networks Pre-test 2.25±1.13 0.178 0.000 1.75±1.45 0.187 0.000 4.262 0.041 
Post-test 3.17±1.14 0.357 0.000 3.53±1.01 0.456 0.000 4.747 0.031 

*= p <0.05 
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Results have proven the existence of significant differences in all scales before lockdown, with women’s 
scores being always higher except in the case of video games. Nevertheless, the effect size was small in all 
scales. 

Next are the results from the post-test. During lockdown, men scored higher than women on all scales except 
for mobile phone use. Both men and women make an abusive or dependent use of the Internet, mobile 
phones, instant messaging, and social networks. In the case of video games, women are at the beginning of 
risky behaviour (1.63), while men use them abusively (3.40).  

In order to check for significant differences in the post-test, the non-parametric Mann-Whitney U test was 
conducted (Table 4). 

Significant differences are shown in the use of the Internet (effect size low), video games (effect size 
medium), instant messaging (effect size low), and social networks (effect size low) during lockdown, where 
men scored higher than women on all scales.  

Finally, the study addresses the evolution of gender-based results of the total sample both before and during 
lockdown (Figure 1). 

The graph shows a considerable increase in all ICTs for both genders. Before lockdown, some technologies 
already reported a use that was close to being abuse, such as mobile phones in women, although the usual 
behaviour was risky usage (except for video games in both genders), which could only pose potential danger 
in the event of new aspects emerging and influencing their increased use. This situation took place after the 
COVID-19 pandemic was declared, leading to isolation and confinement in Spain, which resulted in an 
increase in virtual interactions, both at a personal and professional level, with the corresponding increased 
use of ICTs. Thus, during lockdown, an already problematic use of ICTs translated into dependency in both 
genders, except for video games in women, which remains at risky use level. As shown by the graph, we are 

Table 3. Gender-based significant differences in the pre-test 
Scale Gender N M±SD p. r 
Internet Women 107 2.21±1.07 0.011* -0.21 Men 40 1.68±1.00 
Mobile phone Women 107 2.49±0.93 0.009* -0.22 Men 40 2.05±0.78 
Video games Women 107 0.33±0.82 0.000* -0.32 Men 40 0.80±0.91 
Instant messaging Women 107 2.13±1.24 0.009* -0.22 Men 40 1.53±1.11 
Social networks Women 107 2.25±1.13 0.047* -0.16 Men 40 1.75±1.45 
*= p <0.05 

Table 4. Gender-based significant differences in the post-test 
Scale Gender N M±SD p. r 
Internet Women 107 3.64±0.62 0.019* -0.19 Men 40 3.85±0.53 
Mobile phone Women 107 3.93±0.26 0.139 -0.12 Men 40 3.78±0.58 
Video games Women 107 1.63±1.36 0.000* -0.54 Men 40 3.40±0.84 
Instant messaging Women 107 3.40±0.84 0.021* -0.19 Men 40 3.70±0.85 
Social networks Women 107 3.17±1.14 0.046* -0.16 Men 40 3.53±1.01 
*= p <0.05 



 
Colomo Magaña et al. / Contemporary Educational Technology, 2021, 13(4), ep314 

  7 / 13 

currently facing a real problem regarding the inappropriate use of technologies, which, at present is leading 
to dependent and abusive behaviours.  

After this general exploratory analysis, the study is set out to check whether the observed differences are 
statistically significant. To do so, two tests are performed: ancova of various factors, to analyze the influence 
of the variables moment and gender on the scales (Table 5); and a non-parametric Wilcoxon W test is 
conducted to compare pre-test and post-test scores of the total sample and according to gender, in order to 
see how confinement affected the problematic use of ICTs for each gender and in all participants (Table 6). 

 
Figure 1. Pre-test/post-test comparison by scales 

Table 5. Significant differences in scales depending on the moment and gender 

Scale 
Gender Moment   

F p. η² F p. η² 
Internet 2.042 0.154 0.007 261.624 0.000* 0.473 
Mobile phone 10.689 0.001* 0.035 361.406 0.000* 0.554 
Video games 60.538 0.000* 0.172 165.460 0.000* 0.362 
Instant messaging 1.186 0.277 0.004 145.557 0.000* 0.333 
Social networks 0.223 0.637 0.001 70.082 0.000* 0.194 
*= p <0.05 
 
Table 6. Gender-based significant differences depending on the moment (pre-test/post-test) 

Scale Moment 
Women Men Total 

M±SD 
Wilcoxon 

M±SD 
Wilcoxon 

M±SD 
Wilcoxon 

Z р Z р Z р 

Internet Pre-test 2.21±1.07 -8.329 0.000* 1.68±1.00 -5.572 0.000* 2.06±1.07 -9.987 0.000* Post-test 3.64±0.62 3.85±0.53 3.70±0.60 
Mobile 
phone 

Pre-test 2.49±0.93 -8.383 0.000* 2.05±0.78 -5.361 0.000* 2.37±0.91 -9.927 0.000* Post-test 3.93±0.26 3.78±0.58 3.88±0.38 

Video games Pre-test 0.33±0.82 -7.602 0.000* 0.80±0.91 -5.528 0.000* 0.46±0.87 -9.359 0.000* Post-test 1.63±1.36 3.40±0.84 2.11±1.47 
Instant 
messaging 

Pre-test 2.13±1.24 -7.621 0.000* 1.53±1.11 -5.377 0.000* 1.97±1.23 -9.322 0.000* Post-test 3.40±0.84 3.70±0.85 3.48±0.90 
Social 
networks 

Pre-test 2.25±1.13 -5.862 0.000* 1.75±1.45 -4.934 0.000* 2.12±1.24 -7.715 0.000* Post-test 3.17±1.14 3.53±1.01 3.27±1.11 
*= p <0.05 
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The data indicate that the moment variable has a significant influence on all scales, explaining between 19.4% 
and 55.4%. However, the gender variable is only significant in the problematic use of mobile phones and 
video games, explaining 3.5% and 17.2% respectively. 

Next, the scores are analyzed according to the moment according to gender and the total sample. 

The data confirm the existence of significant differences between the pre-test and the post-test scores in all 
scales. Therefore, both women and men have increased their use of ICTs during lockdown (the same as the 
total sample of participants). It has therefore been proven that trainee teachers of both genders show an 
increase in problematic behaviours regarding the use of ICTs due to the confinement triggered by the effects 
of the COVID-19 pandemic in Spain. 

DISCUSSION 

This study aimed to analyse how the use of ICTs in trainee teachers of both genders has been affected by the 
health crisis caused by the COVID-19 pandemic. When focusing on the situation before the pandemic, results 
show patterns of non-problematic use of ICTs in general terms. However, as a result of the pandemic and the 
restrictions on mobility and social contact, the university population that makes up the sample has 
considerably increased their use of ICTs, reaching addiction patterns in most cases. Authors such as Dong et 
al. (2020), Lemenager et al. (2021) or Siste et al. (2020) also identified an increase in the use of ICTs linked to 
the pandemic, without concluding whether this increase is associated with a greater risk of addiction. In this 
study, the data showed that women had a more problematic use of ICTs than men before the pandemic, a 
situation that was reversed as a result of the confinement, as men had a more dependent use of technologies 
than women in the sample. Next, the main findings in each of the elements of analysis will be discussed.  

Internet use was risky for women before the pandemic, while it was not problematic for men, with significant 
differences between the two. This confirms the findings of a number of studies stating that women are likely 
to show more addiction symptoms (Cimadevilla, & Jenaro, 2019; López, 2018; Peris et al., 2020) and 
contradicts the research study by Fernández et al. (2020), where no significant gender-based differences 
were found in a sample of young Spaniards in relation to Internet addiction. During the pandemic, gender-
based results were reversed, as men scored higher than women, with significant differences despite the fact 
that they were both making a dependent use of the Internet.  

Based on the fact that mobile phones are the most used device by trainee teachers, the data showed that, 
both before and after lockdown, women make a more problematic use of mobile phones than men, which 
translated into abuse before lockdown and dependency during lockdown due to the isolation caused by the 
pandemic. These results are in line with several studies (Ballester et al., 2020; Chóliz et al., 2016; Ivanova et 
al., 2020; Long et al., 2016; Marín-Díaz et al., 2020), where women always display more addiction or an 
excessive use of mobile phones as compared to men. 

The problematic use of smartphones and the Internet is closely related to the monitoring of social networks 
(Rosales & Jasso Medrano, 2019), as these account for the most common channels of communication and 
interaction among young people. In terms of the effects of COVID-19 on social network use, before the 
lockdown women showed a more problematic use of social networks than men, in line with different studies 
(Gómez et al., 2017; Malo-Cerrato et al., 2018; Peris et al., 2018). However, this situation reversed during the 
lockdown, when men showed a greater dependency on social network, in line with the study by Aparicio-
Martínez et al. (2020).  

Regarding video games, men scored higher than women at both points in time analysed. While the use of 
video games was not risky for both genders before the pandemic, it turned into dependency in males and 
close to risky use in females. These results are in line with some studies showing that men are more attracted 
to video games than women (Desai et al., 2010; García-Olivas & Piqueras, 2016), due to the fact that male 
adolescents seem to be more vulnerable to developing problematic gambling habits (Bilić & Golub, 2011; 
Haagsman et al., 2012; Marín-Díaz et al., 2019). 
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CONCLUSION 

In short, social isolation and the restrictions derived from the confinement have caused a substantial increase 
in the use of technologies in both genders, with differences between them. This fact indicates that the social 
isolation generated by the restrictions caused by the pandemic has influenced the level of technology 
consumption, reflecting addictive behaviors. At an educational level, in the university context, the 
replacement of face-to-face classes with virtual or online models is a direct consequence of the increased 
use of these technologies. In this sense, to reduce the time of use related to university studies, it is 
recommended to adopt disconnection measures in the university context (shorter duration of classes in the 
virtual format, or reduce the sending of announcements, emails or work after hours of class). The aim is that 
the use of technologies is educational and has a pedagogical sense, with ICT being a tool for learning. 

Among the limitations of this study, it is worth mentioning the size of the sample. It would be interesting to 
examine how the pandemic has influenced the use of ICTs in a larger sample of trainee teachers. In addition, 
interviews would be conducted to learn more about the purpose for which they use the different 
technologies, together with how long they consider that their use is excessive. The reason is that there may 
be students who reflect patterns of problematic use because their assessment is very restrictive, while others 
may have serious addiction problems, but understand the time they dedicate as adequate. Said interviews 
will be carried out with both university students and their families, to find out the different points of view 
and opinions on these aspects. 

As future lines of research, further research is needed on how the use of ICTs evolves when the health crisis 
is over and we go back to a reality that is similar to the one we lived in before COVID-19. Also, it would be 
interesting for researchers who work on technology addiction to include other study variables and analyze 
the existence of correlations. Investigating social skills, sedentary lifestyle or academic results linked to 
technology addiction can give us information on how this problematic use affects other spheres of people. 
The objective is to develop interventions that help to overcome this problem and improve the aspects with 
which it is related. 
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