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This qualitative case study was carried out to identify the strengths and
weaknesses of face to face and online teaching. The study group of the research
study consisted of a total of 47 students attending a public university, 36 of whom
are female and 11 of whom are male students. In the study, semi-structured
interview form was used as the data collection tool. The data obtained within the
scope of the research were analyzed by means of content analysis. When the
findings were evaluated in general, it was seen that students mostly prefer face to
face teaching. Besides it was also seen that both online and face to face teaching
have strengths and weaknesses relative to each other. However, it has emerged
that face to face teaching has more strengths than online learning. Although this
view comes into prominence, online applications which are one of the important
tools of accessing information in today's conditions, should also be used in the
learning and teaching process. Especially in situations where face to face teaching
is not available, online applications can be used as an important tool in order to
establish the communication link between the learner and teacher and also to
maintain learning.
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Bu nitel durum calismasina dayali arastirma, yiz ylize ve ¢evrimici 6gretimin
glcll ve zayif yonlerini ortaya koymak amaciyla ylirtGtilmustlr. Arastirmanin
¢alisma grubunu bir devlet Universitesinde 6grenim goéren 36’si kadin, 11’i erkek
toplam 47 6grenci olusturmustur. Arastirmada veri toplama araci olarak yari
yaptlandirilmis gérisme formu kullaniimistir. Arastirma kapsaminda toplanan
veriler icerik analizi yoluyla analiz edilmistir. Elde edilen bulgular genel olarak
degerlendirildiginde 6grencilerin tercihlerini daha ¢ok yiliz ylize 6gretimden yana
kullandiklari gértlmustlr. Bunun yani sira hem ¢evrimici hem de yiiz ylize verilen
Ogretimin birbirine gore glicli ve zayif yonlerinin oldugu gorilmistir. Ancak yiz
ylize 6gretimin ¢cevrimici 6gretime gore glicli yonlerinin daha ¢ok oldugu gorisi
ortaya ¢ikmistir. Bu goris 6n plana giksa da gliniimiiz kosullarinda bilgiye erisimin
onemli aracglarindan biri olan ¢evrimici uygulamalardan da 6grenme-6gretme
siirecinde vyararlanilmalidir. Ozellikle yiiz yiize 6gretim olanaginin olmadig
durumlarda ¢evrimici uygulamalar, 6grenen ve 6gretici arasindaki iletisim bagini
kurmak ve 6grenmeyi siirdirmek agisindan édnemli bir arag olarak kullanilabilir.
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Introduction

A rapid transformation process is experienced in terms of all components of the society. The social
structure imposes various responsibilities on the individual in this process as well. In order for the
individual to fulfill the requirements of these responsibilities, s/he should be able to analyze the
mentioned process well and take steps to support his/her personal development accordingly. At this
point, education plays an important role. Education is one of the most affected areas especially in
terms of new trends experienced in science and technology. In the context of developments in science
and technology, many new trends have emerged in the instrumental sense that support the teaching
and learning process in education. In this direction, the concept of educational technology, which has
become increasingly important in the recent years, has been mentioned more frequently. In an age in
which it is imperative to increase the scientific and technological quality of education, it is important
to examine how education and technology affect each other and what kind of relationships they have
between them. As a matter of fact, education and technology are two important elements that play a
role in making human life more effective (Alkan, 2011).

Although the concepts of education and technology are separate, they are used together in order
to increase the quality in education. By using these concepts together, a new discipline called
educational technology has emerged (isman, 2015). Educational technology is the process of
designing, implementing, evaluating and developing learning-teaching processes. Accordingly, the
concept of instructional technology has come to the fore as a sub-concept (Alkan, 2011). Instructional
technology is a systematic and integrated process consisting of the stages of designing and developing
learning-teaching processes, using the developed materials, tools, media, technologies and systems in
the learning environment, managing and evaluating the process and the system in order to implement
learning-teaching theories (Usun, 2012). In this context, while the concept of educational technology
emphasizes a specific discipline related to the learning-teaching processes, the concept of instructional
technology refers to the guidance of learning activities related to the teaching of a subject (Seferoglu,
2014).

In order for the aforementioned concepts to be reflected in the teaching and learning process in a
desired way, learning environments must be designed accordingly. As a matter of fact, it can be said
that there is a tendency in this direction. In this context, as schools began to perceive technology as an
effective tool to improve the teaching and learning process, technology facilitated a paradigm shift
from a teacher-centered education approach to a student-centered education approach (Saban, 2007).
In this respect, realization of the teaching methods supported by the constructivist approach with the
integration of technology provides the opportunity to increase critical thinking skills by enabling
individuals to access information from online sources, software, and peers in the process (Kilic Cakmak,
Taskin & Kokog, 2017). Therefore, it can be said that technology plays an important role in supporting
current approaches in education and attaining some desired learning outcomes.

The existence of technology as a tool in education is increasing day by day. In this context, the
communication and interaction between the learner and instructor acquired different dimensions by
online learning environments that come to the fore. Depending on the developments and the
emerging trends, especially in information and communication technologies, this interaction has been
carried out to out-of-class environments. This has made the contribution of online learning
environments to the learning and teaching process one of the topics discussed.

The online learning environment is defined as a pedagogically meaningful and comprehensive
learning environment that allows learners and instructors to participate in the learning and teaching
process at any time and from any place (Durdu & Onay Durdu, 2016). In terms of realization of learning,
the environment has the characteristic of being a part of distance education through its features of
enabling the learner, who is away from the specialist, to use technology for accessing materials, and
to interact with other learners and the instructorby means of this technology. The characteristics of
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these environments that differ from the face-to-face learning environment also affect the
characteristics of learners who participate in the process in these environments, and online learning
environments provide learning opportunities for students who cannot participate in the learning
environments in traditional classrooms (Bilgic, Duman, & Seferoglu, 2011). Indeed, one aspect of
online learning that differs from face-to-face education is teachers and students being physically
separate (Paulsen, 2002).

In this context, distance education, e-learning, online learning and many technology-focused new
applications supporting these learning environments or based on the use of these together such as
blended learning, flipped classroom model, mobile learning, game-based learning and augmented
reality have emerged in terms of their contributions to the learning experiences and academic
achievements of the learners in addition to face-to-face education. In this direction, newly-emerging
technologies have increased the quality of distance education (Cakir, 2008). However, the answer to
the question of whether face-to-face education or distance education in general and online education
in particular was sought.

Whereas distance education is defined as education and training activities carried out by learners
and instructors independently of time and place (Durdu & Onay Durdu, 2016), face-to-face teaching,
on the contrary, can be said to express the form of teaching which the time and place are certain in
the learning-teaching process. Online learning is defined as "the use of the Internet to access learning
materials; to interact with the content, instructor, and other learners; and to obtain support during
the learning process, in order to acquire knowledge, to construct personal meaning, and to grow from
the learning experience" (Ally, 2004). In other words, it can be said that online learning provides some
convenience for the learner when it is considered in terms of access to information, and also for the
instructor as a way of differentiating the transfer of information in terms of place and time. However,
the effectiveness of face-to-face and online teaching in terms of academic achievement and
opportunities which they have provided has been one of the ongoing topics of discussion. When the
literature is examined, in the study conducted by Sezer, Karaoglan Yilmaz, and Yilmaz (2017),
comparing online and face-to-face applications, teachers offered feedback regarding that online
learning provides flexibility in terms of environment and does not decrease the interaction between
learner and instructor. On the other hand, in the study of Taslibeyaz, Karaman, and Goéktas (2014),
teachers emphasized the limitations such as not being able to ask questions in the distance education
process, not providing the desired level of interaction, and not being able to cooperate. Therefore, it
can be stated that different results were obtained between the studies conducted regarding online
learning.

When the literature is reviewed in terms of academic achievement, it was concluded that both
online and face-to-face education increase academic achievement (Sezer et al., 2017), nevertheless
instructors face obstacles such as bilateral interaction and access with regards to online or distance
education and (Haber & Mills, 2008; Panda and Mishra, 2007), online teaching requires more time and
effort compared to face-to-face education (Seaman, 2009). However, there are also studies that
support each other or achieve different results. Accordingly, there are also studies concluding that one
of the face-to-face (Scherrer, 2011), online (Pellas & Kazanidis, 2013) or blended learning in which both
teaching forms are used (Al-Qahtani & Higgins, 2013; Gambari, Shittu, Ogunlade, & Osunlade, 2017) is
more useful and also concluding that there is no difference between them (Larson & Sung, 2009;
Prepose, 2015).

In this context, it can be said that online education has come to the forefront as an alternative in
terms of learning-teaching process in situations where face-to-face teaching is not possible. For
instance, it can be said that online education as a tool to ensure the sustainability of the education
process is closed by the Corona virus (Covid-19), which today affects the whole world, and in the
conditions of the epidemic, all schools are closed and there is no possibility of face-to-face education.
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In addition to this kind of extraordinary situations, both forms of teaching can be used in the normal
process. However scientific studies on both learning experiences have proved that both the results are
different and provide different experiences in terms of learners. As Karatas (2003) stated, although
there are many studies in the literature, it can be said that there are uncertainties in terms of whether
both learning paths provide equal experiences in terms of learning experience, and whether this
equality will have an impact on learning outcomes.

The existence of technology in education and its importance as a tool is increasing day by day. In
terms of the quality of the learning and teaching process, new technology-based tools, models and
applications are being developed. Accordingly, as the variety of tools and applications increase, their
multidimensional effects on learning are subject to many scientific studies. These innovations are used
within the context of face-to-face and online teaching in the learning and teaching process. The
education process has also been affected by the new social conditions occurring today and, in this
context, the importance of online education is increasing day by day. However, such trends brought
some controversy with it. One of these is the discussion of whether online teaching or face-to-face
teaching. Apart from making a choice between two forms of teaching, it is considered that such a study
will put forth their strengths and weaknesses in terms of today's conditions and will guide both
practitioners and researchers in this regard. Accordingly, this research was carried out to reveal the
strengths and weaknesses of face-to-face and online teaching. For this purpose, the answers to the
guestions of "What are the opinions of the students regarding their teaching preferences if they were
in a teaching position?" and "What are the views of the students on strengths and weaknesses of face-
to-face and online teaching?" were sought within the scope of the research.

Method
Research Model

The research is a case study in which qualitative research method was used to determine the
strengths and weaknesses of face-to-face and online teaching. Case study is the in-depth description
and analysis of a limited system or structure (Merriam, 2013). In other words, it is a research method
that allows a detailed examination of a case or event that cannot be controlled by the researcher on
the basis of "how" and "why" questions. In the context of case studies, holistic single case pattern can
be used in order to study unique cases (Yildirim & Simsek, 2013). Thus, the holistic single case pattern
was used among the case study models. The reason why the case study is preferred in the research is
that it enables the opinions of the students having two different learning experiences regarding the
subject to be studied in depth.

Studied Case

In the study, the students whose opinions about distance education were taken as part of the
holistic single case pattern from case study patterns were considered as the unit of analysis. The “case”
in the case study is the Child Development Program of a public university. It was observed that the
students in the study group took three different courses online, namely Ataturk's Principles and History
of Turkish Revolution, Turkish Language and Foreign Language courses, and the remaining courses
through face-to-face teaching. Therefore, the case in question was considered appropriate in terms of
the comparison of both face-to-face and online teaching. In addition, the distance education
infrastructure has recently been established within the scope of digitalization steps at the university.
In this context, it was considered valuable to have access to the sample group easily as well as to get
student feedback on the functioning and process of the distance education infrastructure. Thus, one
of the programs in which distance education is implemented in the state university in question has
been chosen as the case.
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Sample Group

The study group of the study consisted of a total of 47 students, 36 of whom are female and 11 of
whom are male students, studying in the Child Development Program of a public university. In the
research, criterion sampling method which is one of the purposeful sampling methods was used.
Purposeful sampling enables the information-rich situations to be selected and examined in depth for
the purpose of the study (Buyukoztirk, Kilig Cakmak, Akglin, Karadeniz, & Demirel, 2009). Criterion
sampling method is the study of cases which meet a set of predefined criteria (Yildirim & Simsek, 2013).
In this context, the students included in the study group to take courses online was taken as criterion.
In addition, different and rich experiences of the students were tried to be determined. Accordingly,
the students to take three different courses online from different instructors was taken as criterion.

Data Collection Tools

In the research, semi-structured interview form consisting of open-ended questions was used as
data collection tool. Open-ended questions provide more accurate information about what the
respondent really thinks, as well as providing an unlimited choice for the respondent (Johnson, 2014).
The interview form was presented to two education programs field expert and an education
technologies field expert to take their opinions in terms of content and the form was rearranged in
line with the feedback received. Later on, the opinions of an expert in the field of Turkish language
were taken in terms of language compatibility, accordingly necessary corrections were made to the
guestions and the form was finalized. There are two basic questions in the final form of the form. One
of them is, “If you were an instructor, would you prefer to give the lesson which is your area of
expertise, online or face-to-face? Why is that?"

Data Collection Process

The data needed for the research were collected through a semi-structured interview form
prepared within the scope of the research in September and October 2019. Data were collected by the
researcher through interviews with students studying in the Child Development Program of a state
university and participating in the research voluntarily. The interviews were conducted individually in
different time periods and each interview lasted approximately 10 minutes. The interviews were made
individually and no voice recorder was used during the interview process, instead, the student opinions
were recorded by means of taking notes by hand.

Analysis of Data

The data collected as a result of the research were analyzed through content analysis. Content
analysis is expressed as scanning of the text in terms of repetitive words or themes, and in this context,
content analysis of case studies can be conducted (Patton, 2014, p. 453). In this scope, the data
obtained were analysed and common themes were tried to be reached. Hence, content analysis is a
systematic, repeatable technique in which some words of a text are summarized with smaller content
categories through encodings according to certain criteria (Blytlikoztirk et al., 2009). Based on this,
content analysis was applied in the analysis of the data as the data similar to each other could be
collected within the framework of certain concepts and themes and could be arranged and interpreted
in a way that the reader could understand (Yildirim & Simsek, 2013). The data collected in this direction
are coded and collected within the scope of certain categories according to the codes that are
generated. The categories are then divided into themes and sub-themes in line with the students'
answers to the questions. In the analysis process, students were coded as 01, 02, 03, ... 047 and
analyses were conducted accordingly.
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Validity and Reliability Studies

In qualitative studies, concepts such as credibility, transferability, consistency and confirmability
are applied for validity and reliability studies (Lincoln & Guba, 1985). In this context, approaching the
strategies used in the research for validity and reliability studies; the value of scientific research
depends partly on the researchers showing the credibility of findings (LeCompte & Goetz, 1982). The
concept of credibility is related to the problematic of whether the findings obtained from the research
match the reality in the external world (Merriam, 2013). Various strategies are applied for credibility
in qualitative research. These are triangulation, long-term observation, member check, peer review,
and researcher's worldview (Lincoln & Guba, 1985; Meriam, 2013; Patton, 2014). For credibility, the
opinions of the relevant field experts were asked both in the process of interview form creation for the
research and analysis of the data. Rich, thick description and sampling selection are among the
strategies applied for transferability (Merriam, 2013). Purposeful sampling method was used within
this scope. In addition, the study group of the research, data collection process and data analysis
processes are explained in detail. For consistency, it is important to what extent the conclusions
reached are consistent with the data collected for the reliability of qualitative research (Merriam,
2013). The data obtained in this direction were analyzed and common themes were determined. To
provide this, themes and sub-themes were examined and determined based on the data by two
researchers. In this process, the consensus formula proposed by Miles and Huberman (1994) was used
to calculate consistency in terms of consensus and dissensus. The reliability coefficient of the
consensus among the coders regarding the data obtained from the students' opinions on the subject
was 78%. Yildirim and Simsek (2013) stated that at least 70% reliability should be reached among the
coders. Accordingly, the data obtained as a result of the research can be stated as reliable. The purpose
of confirmation is to examine whether the researcher compared the obtained data with the raw data
and run the confirmation mechanism (Yildirrm & Simsek, 2013). The data obtained within this scope
were compared with the results obtained by taking opinions from a different expert in the process and
supported by the related literature.

Ethical Considerations

In the process of collecting the necessary data for the research, within the framework of ethical
rules; the purpose of the research was clearly stated to the students and necessary information was
given about the researcher. In addition to this, as well as the contributions that the research can
provide to the society and literature, also information about the possible outcomes of the research
was given. Besides, the researcher's accessible contact information was shared by the researcher.
Finally, by explaining where the information to be obtained from the study will be used, the students
were also informed that volunteering is essential at the point of participation and thereby they may
not participate if they wish so. Thus, data was collected by receiving approval from volunteerly
participating students.

Findings
The findings reached through the analysis of the data obtained from the research were presented
by determining the questions in the data collection form as the main theme.

Student Opinions regarding the Reasons of Face-to-Face and Online Teaching Preference

Students' opinions regarding whether they would prefer face-to-face or online teaching in the
process of teaching if they were in a teaching position were collected under two different themes as
online and face-to-face, and sub-themes determined in line with these themes. Students' opinions
regarding face-to-face and online teaching theme are given in Table 1.
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Table 1.

The Frequency of Reasons of Students for Preferring Face-to-face and Online Teaching

Theme Sub-themes f

Face-to-face teaching Easy communication 9
Effective teaching process 7
Social interaction opportunity 7
Learner achievement 3
Job satisfaction 1

Online teaching Time flexibility 8
Place flexibility 5
Increasing the attention in the lesson 5

Gaining the habit of independent study 2

When the sub-themes under the themes of face-to-face teaching and online teaching in Table 1 are
examined, students stated that face-to-face teaching provides easy communication (f=9) by enabling
the use of multiple senses in the communication process. One student (043) expressed opinion on this
issue: “I can explain myself better by facial expressions, body language and eye contact when | am face-
to-face with someone.” In addition, students emphasized that face-to-face teaching provides more
opportunity in terms of applied lessons and this supports the effective teaching process (f=7). For
example, 015 presented opinion as “/ can teach in a practical way while teaching face-to-face. Thus, |
can provide the other side to learn better and long-lasting." Besides, the students explained that since
the group work will be more comfortable, they know each other better this way and this provides
social interaction (f=7). The state of (08) which is “I can do group work during the lesson that requires
more comfortable application. Students can get to know each other better.” can be given as an example
to this situation. In addition, it is emphasized that since everyone's learning style is different, academic
achievement in other words, learner achievement (f=3) can be increased on the grounds that these
differences can be supported better by face-to-face education. One student (04) expressed his view
on this subject as “Students’ intelligence types are different, | can address them better when we are
face-to-face, and this moves them to a better place in their lessons.” Besides, the students stated that
they would be able to perform their profession better when they are face-to-face and that they would
prefer face-to-face teaching for instruction, emphasizing that this is important for job satisfaction (f=1).
The state of 029 which is “What is called teaching is the ability to touch both the mind and heart of the
student. You cannot do this in computer environment and you cannot enjoy your profession. Therefore,
the student and the teacher should breathe the same air.” can be given as an example.

Students emphasized that in contrary to face-to-face teaching, online teaching provides more time
flexibility (f=8) as they can connect and watch the lesson at any time during the online teaching
process. The opinion of 012 regarding this situation is as follows: “I think it is more efficient and
comfortable to give lessons online. The student can connect and watch the lesson at any time.” In
addition, the students stated that they could follow the lesson from anywhere with the required
equipment and tools, and this provided them with flexibility in the place (f=5). The state of 034 which
is "Students can take lessons and watch them anywhere from the computer and internet." can be given
as an example for this. Besides, the students explained that their positive perception originating from
their interest in technology was also reflected in the lesson and their interest in the lesson increased
(f=5). One student stated his view on this subject as follows: “Online lessons are more attention-
grabbing, because students absorb more and accept almost everything in which technology is
included.” (026) Students also stated that when they are online it felt like taking private lessons and
this contributed to the development of independent study habit (f=2), thus they would prefer online
teaching for instruction. Accordingly, a student, 02 specified “The student can feel that s/he is taking
private lessons, in other words, s/he thinks that the lesson is only taught to him/her. This develops the
habit of studying alone.”
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Student Opinions Regarding the Strengths of Face-to-Face Teaching over Online Teaching

The opinions of students regarding the strengths of face-to-face teaching are collected under four
themes as class participation, meaningful learning, discipline and social learning, and sub-themes
determined in line with these themes. Students' opinions regarding these themes are given in Table 2.

Table 2.

The Frequency of Themes and Sub-themes Regarding the Strengths of Face-to-face Teaching

Theme Sub-Themes f

Class participation Being able to ask questions easily 17
Effective information exchange 15
Better comprehension 11

Instant feedback

Appeal to more senses 3
Meaningful learning Actual learning environment 14
Effective learning 13
Learning by practice 10
Making interpretations freely 8

Learning in detail
Permanent learning

Discipline Effective time usage 11
Regular study 9
Adaptation 7
Character education 7
Taking responsibility 4
Social learning Having different views 15
Peer learning 12
Empathy development 12

Group study
Grup motivation

Sincere learning environment 1

In Table 2, the frequencies of the sub-themes related to each theme are given place. According to
this, students stated under the theme of class participation while expressing the strengths of face-to-
face teaching that there is the opportunity of being able to ask questions easily (f=17). A student (03)
expressed a supportive opinion as "The question-answer mechanism works more the way we want." In
addition, it was emphasized by students that effective information exchange (f=15) was performed in
terms of learning and teaching process. The state of 046 which is "It is better in terms of information
exchange and class participation." can be given as an example to this. Moreover, students stated that
a more qualified learning process took place in face-to-face teaching, since they focused better on the
lesson and thus, they comprehended the lesson better (f=11). 027 stated this as “In the face-to-face
lesson, the student can participate in the lesson and make interpretations due to being more careful
and thus a more qualified learning is performed.” Besides, the students explained that it is possible to
receive instant feedback (f=7) during the face-to-face teaching process, and it is difficult to realize this
online. One of the students (031) gave an example to this situation as follows: “When you ask questions
in the classroom environment, you can get your answer right away, but you have to wait for your turn
on the internet and the question you write mostly get lost in the shuffle.” In addition, the students listed
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the features of the in-class process, such as the opportunity of appealing more senses (f=3), as the
strengths of face-to-face teaching. One student (038) summarized this situation as follows: “When you
are face-to-face, you can communicate with your teacher and other friends with the body language
and via eye contact in the same environment, you feel their presence better, which makes you eager
for the lesson.”

Under the meaningful learning theme, students emphasized that the face-to-face learning
environment offers a real learning environment (f=14) apart from the virtual environment. A student
(022) stated this situation as follows: “Lessons are taught not as virtual but with both the instructor
and the friends as it should be.” Besides, they specified as the strengths of face-to-face teaching that
the positive atmosphere provided by the classroom environment (f=13). also supports the effective
learning process. To opinion of 037 which is "The atmosphere in the classroom is better, thus we
reflected better what we learned face-to-face in our exams." can be given as an example to this. In
addition, students expressed that face-to-face teaching provide them the opportunity to learn not only
theoretically, but by practicing (f=10), and a student (019) summarized this as follows: “Online lessons
are taught only by instructing, because in online lessons mostly teachers explain things. But when we
are face-to-face, our teacher sometimes makes us practice the points we don't understand. We learn
better this way.” Students also emphasized that the virtual environment restricts them, but on the
contrary, they can freely interpret in the classroom environment (f=8). The opinion of one of the
students (028) on this subject is as follows: “When you are wondering something, sometimes you can
also speak without asking permission for it. You can't conduct so comfortably on the Internet.” Besides,
they stated that students have the opportunity of detailed learning (f=5) via face-to-face teaching.
Supporting this view, the state of 025 which is "Since face-to-face education is more understandable
and in the form of mutual discussion, we can learn more in depth" can be given as an example.
Moreover, 05 clarified that permanent learning (f=2) is provided by means of face-to-face teaching
with the following sentence: “Since face-to-face lessons are taught mutually, the permanency of the
knowledge is for a longer period.”

Under the discipline theme, students stated that online environments create some obstacles in
terms of efficient use of time due to technical problems, but they use time effectively in face-to-face
teaching (f=11). A student (S9) stated the situation regarding this as follows: “When online, the lesson
was being left half-finished because the connection was frequently lost. When it was face to face, the
whole subject would fit in the lesson period.” In addition, the students expressed that face-to-face
teaching restrains them and makes them more organized in terms of fulfilling some responsibilities,
thereby they study more regularly (f=9). This state of 035 about the subject can be given as an
example: "After learning on the computer, we were postponing studying, because we could watch the
videos all the time and there was no check for homework. But when we were face to face, we were
unavoidably ashamed of our teacher.” Besides, the students stated that they had problems in focusing
on the lesson and adaptation in the virtual environment, and in face-to-face education, such problems
were handled easier and they were more comfortable in the classroom (f=7). (011) summarized this
situation as follows: “I couldn't focus on the lesson in computer environment. When | was in class, | was
more interested in the lesson. | had a better harmony with my classmates in the activities.” Students
also emphasized that there is a qualified learning and teaching process in terms of character education
(f=7) from both the teacher and their peers, because there is more interaction in the face-to-face
teaching process. One student (027) stated the following opinion “The voice of those who teach us
adds very little to me. As for me, the learning (taking the lesson) should be during the lesson, because
the teachers have an attitude and behavior that we can take as an example.” to support this view. In
addition, students clarified that face-to-face teaching leads them to take more responsibilities (f=4),
030 explained this situation as “The teacher had more opportunity to control the student, which
compelled us to perform the tasks given studiously.”
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Under the social learning theme; the students stated that since they could express their thoughts
more easily in the classroom environment in face-to-face teaching, the exchange of ideas was more
comfortable compared to the online environment, therefore, they had better opportunity to obtain
different views (f=15). One student (046) specified his/her opinion regarding this as “You can learn
from everyone in the classroom environment, because everyone can talk comfortably. Few people can
speak when they are online, always the teacher is speaking. You can't find time to write. You always
wait for your turn, but it never comes.” Besides, students expressed that when learning is performed
in the classroom, a more efficient process is experienced in terms of peer learning (f=12), and a student
(013) summarized this as follows: “You can ask your friends about the places you do not understand
because you can be more social in the classroom. Your friends also contribute a lot to you.” In addition,
students stated that they are able to learn better about the emotions and thoughts of people and what
people feel in the classroom environment, thus face-to-face teaching contribute to the development
of the feeling of empathy (f=12). One student's (T17) opinion on the subject was as follows: “In order
to learn best what people feel or think, it is necessary to see them, to share with them. Therefore, you
cannot understand others when they are not face-to-face and eye-to-eye.” In addition, students
emphasized that face-to-face teaching offers much better opportunities in terms of studies requiring
group study (f=8). One of the students (032) specified the strength of face-to-face teaching in terms
of group motivation (f=4) as “You listen to the lesson both physically and spiritually because the lesson
is in the mood of conversation.” Also, 021 emphasized that face-to-face teaching enables a sincere
learning environment (f=1) by expressing opinion as “There is a more intimate atmosphere. Otherwise
it is very pretended.”

Student Opinions Regarding the Weaknesses of Face-to-Face Teaching over Online Teaching

The opinions of students regarding the weaknesses of face-to-face teaching are collected under
two different themes as learning-teaching process and interests and needs of the student, and sub-
themes determined in line with these themes. Students' opinions regarding these themes are given in
Table 3.

Table 3.

The Frequency of Themes and Sub-themes Regarding the Weaknesses of Face-to-face Teaching

Theme Sub-themes f
Learning-teaching process Being shy about class participation 13
Not being able to repeat the lesson 10

Limited time 9
Being shy about asking questions 9
Limitation in access to information 8
More cost 6
Standardised teaching method 4
Not being able to control the out-of-lesson time 3

Interests and needs of the student  Not being able to use technology in an active way 17
Ignoring individual wants 13
Dissociation from learning process 9

Classrooms being crowded

In Table 3, the frequencies of the sub-themes related to each theme are given place.
Accordingly, under the theme of learning-teaching process, students explained that they had difficulty
in expressing themselves due to excitement and stress in the face-to-face teaching process, in other
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words, they were shy about participating in the lesson (f=13). The state of 06 which is "Someone may
not be able to speak in the lesson due to the fear of being misunderstood because of being excited and
stressed about expressing himself/herself." can be given as an example to this. They also stated that
since the lesson does not have a repetition, it is not possible to listen to the lesson again (f=10) as in
the online process. One student (030) exemplified the situation as follows: “Access to the lesson is
more difficult and it has no repetition. Let's say you are absent for that lesson, then you're chasing the
notes.” Besides, they stated that when they have the opportunity to have instant access to information
in the internet environment, this could be left to the out-of-lesson time in the face-to-face teaching
process due to having limited time (f=9). The opinion of one student (034) on this subject was as:
“While there are advantages such as listening to the lesson and solving questions whenever you want
in online learning, there are certain hours and days in face-to-face education.” The students mentioned
that they were shy to ask questions during the face-to-face teaching process (f=9), and a student (023)
expressed his/her opinion as follows: “Our shy and timid friends couldn't ask questions in the lessons,
but when the lessons were on the internet, our friends were asking their questions by writing without
hesitation.” Students also stated that access to information during the lesson was limited (f=8) in the
face-to-face teaching process, and a student (041) described the opportunity provided by online
teaching in this regard as follows: "Since you are in the internet environment, you can instantly learn
what you are wondering, but in the classroom you may not be able to reach everything at that moment
and you may forget what you wanted to learn.” Besides, students emphasized that face-to-face
teaching requires more cost (f=6) than online teaching. 013 summarized the reason for this as:
“Education costs are higher. Buildings, school desks, and many other materials are required to teach a
lesson.” Students also stated that whereas online teaching prevents the learning-teaching process
from being ordinary and provides a different dimension to the teaching process (f=4) in terms of the
sustainability of communication with the instructor, face-to-face teaching has a standardized teaching
method. One of the students (010) explained this situation as follows: “Until now, we have always
been taught in the classical way. The Internet has made a little difference.” In addition, students stated
that out-of-lesson time cannot be controlled (f=3) also in the face-to-face teaching process, as well as
in the online teaching. 07 gave an example to this: “Even if you are at home, you do not stop
communicating with the teacher online, but after being face to face you are more free in other times.”

Under the interests and needs of student theme, students emphasized the weaknesses of face-to-
face teaching as the technology cannot be used in an active way (f=17) in the learning-teaching
process, although it especially appeals more to their interests. 040 clarified this as "You can benefit
more from technology when you are online, in the classroom we cannot even check something from
our smart phones." In addition, the students stated that many questions can be left unanswered,
because during in-the-class lesson process, the students in general are taken into consideration rather
than individual requests (f=13). O8 explained this as follows: “Individual requests don't have
importance. Better feedback was given to my studies online.” Besides, students emphasized that face-
to-face education is generally limited to the classroom, so that there can be disconnections from the
learning process (f=9), but in online learning that communication with the teacher can be achieved
out-of-class, and thus there is no disconnection from the learning process. 016 explained the situation
in question as follows: “Lessons are instructed at school and everything remains there. It was obvious
whether | entered the class in the virtual environment, so you cannot be indifferent to the lessons.”
Students also stated that the interest in the lesson decreased in face-to-face teaching due to the
classroom being crowded. (f=3). 028 explained the reason for this as: “Not only one person but
everyone being in the same environment and this leading to crowd decrease the interest in the lesson.”

Discussion, Conclusion and Recommendations

The unpredictable change and transformation in technology also affected education in many
respects as well as all components of the social structure. This has led to the frequent recalling of
education and technology concepts together. Educational technology which is a new discipline has
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emerged with the use of education and technology together. As a result of this, learning and teaching
activities have been facilitated thanks to technology and have been effective in creating permanent
behaviors (isman, 2015). Accordingly, the reflections of many technology-based tools, applications or
models to the learning-teaching process have been the subject of many academic studies. This
research was carried out in this context in order to put forth the strengths and weaknesses of face-to-
face and online teaching.

When the data obtained as a result of the research were examined, as the answers of the students
to the question about which application method they would prefer taken as criteria, the students used
their preferences in favor of face-to-face teaching. In the study carried out by Ozgiil, Sarikaya, and
Oztiirk (2017), it was concluded that the students had an expectation regarding face-to-face education,
besides, in another study conducted by Girer, Tekinarslan, and Yavuzalp (2016), it was emphasized
that instructors had a resistance against teaching their lessons completely online, in other words, face-
to-face education should be provided.

Students preferred face-to-face education for reasons such as easy communication, effective
teaching process, enabling social interaction, and learner achievement. Similarly, in the study
conducted by Fidan, Debbag, and Cukurbasi (2018), most of the students expressed their opinions in
favor of face-to-face lessons for reasons such as not interacting face to face with the instructor, not
getting enough efficiency and not focusing on the lesson in the online environment. Also, in the study
conducted by Dogan and Tatik (2015) on the learner achievement, which is one of the reasons why
face-to-face teaching is preferred by students in this study, it was concluded that distance education
is ineffective in making the students achieve success compared to face-to-face teaching. On the other
hand, some of the students stated that online education provides them with flexibility of time and
place, and that it increases their interest in the lesson on the grounds that technology is used as a tool
other than the classical teaching process. In terms of the case studied, the fact that the lessons are
mainly taught face to face may have had an effect on the emergence of an opinion in this direction. In
addition, students emphasized that the online learning process gets them adopt the habit of studying
independently. When the literature is examined, in the study conducted by Kan and Fidan (2016), it
was emphasized as a positive aspect of the process that the distance education process allows the
lessons to be conducted regardless of time and place.

Under the class participation theme regarding the strengths of face-to-face teaching, students
specified that they could ask questions more easily in the course of the lesson, a qualified learning-
teaching process took place at the point of participating and contributing to the lesson and thus they
understood the lesson better. In the study conducted by Soffer and Nachmias (2018), students who
participated in the face-to-face teaching process emphasized that the learning content contributes
better to them. However, in a study conducted by Yilmaz and Aktug (2011), it is suggested that
interaction and communication is easier in online environments compared to face-to-face
environment, and this is because the participants feel comfortable. Also, in a number of studies
conducted in the literature, some of the students stated that some questions asked by writing got lost
in the shuffle in a virtual classroom with a large class size (ligaz, 2014). However, it can be said that no
such problems are experienced in face to face teaching. In addition, the students emphasized that they
could get instant feedback in face-to-face teaching and that the process appealed to more senses,
which was supportive in terms of being more motivated to the lesson.

In the context of meaningful learning theme, students stated that they saw face-to-face teaching
as a more realistic learning environment. At the same time, it was observed that they highlighted the
strengths of face-to-face teaching, such as better opportunities of implementation and being an
effective learning process in terms of supporting academic achievement. In the literature, the study by
Shu and Gu (2018) also concluded that face-to-face interaction is performed better than online
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learning, and this originates from its relevance to their real life and the cooperation process being
more qualified when it is related to the subject of the lesson.

One of the themes that come into view when the opinions of students regarding face to face
teaching were analyzed was discipline. In this regard, the students pointed out that the face-to-face
teaching process directs to using time effectively and studying regularly, ensures better harmony in
peer relationships, also affects to the development of character education, and finally contributes to
the development of a sense of individual responsibility better than online teaching. It can be said that
similar results were obtained in the study conducted by Oztas and Kiligc (2017) in terms of the
development of the sense of responsibility.

Another theme that arose regarding the strengths of face-to-face teaching is social learning. The
students specified that in the face-to-face teaching process, they had the opportunity to obtain
different views through peer learning, the development of the feeling of empathy was better
supported, the opportunity to study with the group was better, the group motivation was higher, and
formation of a friendly learning environment was supported. Nevertheless, when some studies in the
literature are examined, it is seen that along with the studies supporting this, different results were
achieved as well. In this context, in the study conducted by Birisci and Karal (2018), it was concluded
that online group studies are more effective in contributing to group studies in social sense and the
creating of awareness for acting in common.

Students stated the weaknesses of face-to-face teaching along with its strengths compared to
online teaching under the learning-teaching process theme as not being sociable with regards to class
participation, not being able to repeat the lesson as in an online video, having a limited time in terms
of lesson periods, and being shy about asking questions. In addition, access to information being
limited while it is possible to access it in an instant in online environment, requiring a lot of cost, lacking
the diversity created by the internet environment, in other words, involving no diversity at the point
of teaching and the out-of-lesson time not being controlled are expressed as the weaknesses of face-
to-face teaching. Especially, distance education being less costly than face-to-face teaching may
increase the tendency to this field. As a matter of fact, distance education can be used as a means to
provide a qualified and also cost-effective education for higher education students (Celen et al., 2011).

Another theme that came into view regarding the weaknesses of face to face teaching is the
interests and needs of the student. Students specified the weaknesses of face-to-face teaching under
this theme as not being able to use technology in an active way, ignoring individual requests in the
classroom environment, dissociation from the learning process especially in terms of out-of-class time,
and classrooms being crowded. In this context, considering the case studied, the Child Development
Program has a high occupancy rate and therefore it can be said that the learning environments in which
face-to-face teaching is carried out are very crowded. Also, in the study conducted by Kirik (2014), it
was underlined that since classrooms being crowded decrease the efficiency of the education given in
classroom environment, distance education can yield more useful results in terms of individual
development, besides the information can be reinforced by visual and audio examples. Whereas
dissociation from the learning process is the weakness of face-to-face teaching in terms of out-of-class
time, when the literature is reviewed, the study conducted by Siimer (2016) also emphasized the
insufficiency in the interaction between the learner and the instructor and the environment in terms
of learner regarding virtual learning. Therefore, it was observed that the issue which emerged as a
weakness of face-to-face teaching, could not also be resolved sometimes in the online environment.

When the findings are evaluated in general, it was seen that both online and face-to-face teaching
had strengths and weaknesses compared to each other. However, the view that face-to-face education
has more strengths than online education has predominated. In the study conducted by Pepeler,
Ozbek, and Adanir (2018), it was stated by the students that the teaching of the Foreign Language-|
course by distance education did not contribute sufficiently to their knowledge of English. However,
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there are different opinions in the literature. For example, in a study by Karatas (2006), it was
expressed that it would be wrong to say that one of this two learning ways is superior or weaker than
the other one. He based this on the findings of his research. Based on this result, it can be said that
both implementation forms have different and superior aspects. So, it can be benefited from both
implementation forms in the context of both process and result in terms of learning-teaching. In other
words, benefiting from mixed learning models instead of neither just online nor just face-to-face
teaching can be effective both in terms of supporting the development of students in many ways and
to carry out their academic achievement to a better point. It can be said that the results obtained from
a number of studies are also in this direction. For instance, in a study conducted by Anggrawan,
Ibrahim, Muslim, and Satria (2019), it was concluded that superior learning outcomes were obtained
by mixed learning when compared to online and face-to-face learning models. Similarly, Kogak and
Goktas (2017) stated that the learning environments supported by online tools are better in terms of
academic achievement in a study comparing the traditional learning environment contributed with
online tools and other traditional learning environments. Hence, considering the current conditions, it
may be better to set both implementations to work together for an effective learning-teaching process.

Consequently, although the strengths of face-to-face teaching come to the forefront, online
systems, one of the important tools of accessing information in today's conditions, should also be used
in the learning-teaching process. Instead of being alternatives to each other, both implementations
should be set to work together. Also, in cases where face-to-face teaching is not available, online
applications can be used as an important tool in order to establish the communication link between
the learner-instructor and in order to continue learning. Online environments and applications can also
be used to support face-to-face teaching and ensure sustainability, especially in cases where the time
is limited and the place is not suitable for certain learning phenomena.

In line with the results obtained within the scope of the research, the following suggestions can be
made: The professional competencies of the practitioners are as important as the quality and function
of the tools, applications and models used in the context of educational technologies. In this regard,
the research can be extended based on the experience of students from multiple universities which
they gained from various instructors for the ones who would like to research strengths and weaknesses
of face-to-face and online teaching. In addition, the opinions of the groups where different applications
are carried out can be obtained with the idea that the tools, applications and models used in the
context of online teaching can also provide different experiences to the learners.
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TURKCE SURUM

Giris

Toplumun tim bilesenleri agisindan hizli bir donlisim sireci yasanmaktadir. Sosyal yapi da bu
sirecte bireye cesitli sorumluluklar yiklemektedir. Bireyin de bu sorumluluklarin geregini yerine
getirebilmesi icin s6z konusu sireci iyi okuyabilmesi ve ona gore kisisel gelisimini destekleyici adimlar
atmasi gerekmektedir. Bu noktada egitim énemli bir rol Gstlenmektedir. Ozellikle bilim ve teknoloji
temelinde yasanilan yeni yonelimler agisindan en c¢ok etkilenen alanlardan biri de egitimdir. Bilim ve
teknolojideki gelismeler baglaminda egitimde 6grenme-6gretme siirecini destekleyici aragsal anlamda
bircok yeni yonelim ortaya ¢ikmistir. Bu dogrultuda son yillarda 6nemi gittikce artan egitim teknolojisi
kavramindan daha sik s6z edilmeye baslanmistir. Egitime bilimsel ve teknolojik bir nitelik
kazandirmanin zorunlu oldugu bir cagda egitim ve teknolojinin birbirlerini ne yonde etkiledigini,
aralarinda ne gibi iliskilerin bulundugunu incelemek 6nemlidir. Nitekim egitim ve teknoloji insan
yasaminin daha etken duruma getirilmesinde role sahip iki 6nemli 6gedir (Alkan, 2011).

Egitim ve teknoloji kavramlari ayri olsa da egitimde kaliteyi artirmak acisindan birlikte
kullaniimaktadir. Bu kavramlarin birlikte kullanilmasi, egitim teknolojisi adinda yeni bir disiplini ortaya
cikarmistir (isman, 2015). Egitim teknolojisi; 5grenme dgretme siireglerinin tasarlanmasi, uygulanmasi,
degerlendirilmesi ve gelistirilmesi sirecidir. Buna bagh olarak daha alt bir kavram olarak 6gretim
teknolojisi kavrami &n plana cikmistir (Alkan, 2011). Ogretim teknolojisi, 6grenme-6gretme
kuramlarinin ise kosulmasi icin 6grenme-6gretme sireglerinin tasarlanmasi, gelistirilmesi, gelistirilen
materyal, arag, ortam, teknoloji ve sistemlerin 6grenme ortaminda kullanilmasi, siire¢ ve sistemin
yonetimi ve degerlendirilmesi asamalarindan olusan sistematik ve timlesik bir strectir (Usun, 2012).
Bu baglamda egitim teknolojisi kavrami 6grenme-0gretme siregleri ile ilgili 6zgin bir disiplini
vurgularken o6gretim teknolojisi kavrami ise bir konunun 6gretimi ile ilgili 6grenme etkinliklerinin
kilavuzlanmasini ifade eder (Seferoglu, 2014).

S6z konusu kavramlarin 6grenme-06gretme slirecine vyansimalarinin istendik bir sekilde
gerceklesebilmesi icin 6grenme ortamlarinin buna gore tasarlanmasi gerekir. Nitekim bu yonde bir
egilimin oldugu soéylenebilir. Bu kapsamda okullarin teknolojiyi 6grenme-6gretme slirecini gelistiren
etkili bir ara¢ olarak algilamaya baslamasiyla birlikte teknoloji, 6gretmen merkezli bir egitim
anlayisindan 6grenci merkezli bir egitim anlayisina dogru bir paradigma degisimini kolaylastirmistir
(Saban, 2007). Bu agidan yapilandirmaci yaklasimin destekledigi 6gretim yontemlerinin teknoloji
entegrasyonu ile gergeklestirilmesi, bireylerin siregte ¢evrimici kaynaklardan, yaziimlardan ve
akranlarindan bilgiye ulasmalarini saglayarak elestirel diisinme becerilerini artirabilme olanagi
sunmaktadir (Kilig Gakmak, Taskin & Kokog, 2017). Dolayisiyla teknolojinin egitimde gilincel
yaklasimlarin desteklenmesi ve istendik birtakim 6grenme ¢iktilarinin kazandirilmasinda énemli roller
Ustlendigi soylenebilir.

Egitimde teknolojinin bir arag olarak varligi her gecen giin daha da artmaktadir. Bu kapsamda 6n
plana c¢ikan cevrimici 6grenme ortamlariyla 6grenen-0gretici arasindaki iletisim ve etkilesim farkh
boyutlar kazanmistir. Ozellikle bilgi ve iletisim teknolojilerinde yasanilan gelismeler ve ortaya ¢ikan
yonelimlere bagh olarak s6z konusu etkilesim sinif disi ortamlara tasinmistir. Bu da ¢evrimici 6grenme
ortamlarinin 6grenme-6gretme siirecine olan katkilarini tartisilan konulardan biri haline getirmistir.

Cevrimici 6grenme ortami, 6grenenlerin ve 6gretim elemaninin 6grenme ve O0gretme slirecine
herhangi bir zamanda ve herhangi bir yerden katilmalarina olanak saglayan, pedagojik agidan anlamli
ve kapsamli 6grenme ortami olarak tanimlanmaktadir (Durdu & Onay Durdu, 2016). Ogrenmenin
gerceklesmesi agisindan ortam; uzmandan uzakta olan 6grenenin materyallere erisim igin teknolojiyi
kullanmasi, bu teknoloji araciligiyla diger 6grenenler ve 6gretenle etkilesime girebilmesi 6zellikleriyle
uzaktan egitimin bir pargasi niteligini tasimaktadir. Bu ortamlarin ylz ylze 6grenme ortamindan

275



Omer NAYCIi — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10 (1), 2020, 261-290

farklilasan o6zellikleri bu ortamlardaki siirece katilan 6grenenlerin Ozelliklerini de etkilemekte ve
cevrimici 6grenme ortamlari, geleneksel siniflardaki 6grenme ortamlarina katilamayan 6grenciler igin
ogrenme firsatlari sunmaktadir (Bilgic, Duman & Seferoglu, 2011). Nitekim g¢evrimicgi 6grenmenin yiz
ylze egitimden ayrilan bir yoni de 6gretmen ve 6grencilerin fiziksel agidan ayri olmalaridir (Paulsen,
2002).

Bu baglamda 6grenenlerin 6grenme deneyimlerine ve akademik basarilarina olan katkilari agisindan
ylz ylize 6gretimin yani sira uzaktan egitim, e-6grenme, cevrimici 6grenme ve bu 6grenme ortamlarini
destekleyen ya da bunlarin birlikte kullanilmasina dayali harmanlanmis 6grenme, ters yiz sinif modeli,
mobil 6grenme, oyun tabanli 6grenme ve artirilmis gerceklik gibi teknoloji odakli bir¢cok yeni uygulama
ortaya cikmistir. Bu dogrultuda yeni gelisen teknolojiler uzaktan egitimin kalitesini artirmistir (Cakir,
2008). Ancak buna karsin yiiz ylize 6gretim mi yoksa genelde uzaktan egitim 6zelde ise g¢evrimigi
O0gretim mi sorusunun yaniti siirekli aranmistir.

Uzaktan egitim, 68renen ve 6gretenin zaman ve mekandan bagimsiz olarak gerceklestirdikleri
egitim-6gretim faaliyetleri olarak tanimlanirken (Durdu & Onay Durdu, 2016) yiiz yize 6gretimin ise
bunun tam tersi 6grenme-6gretme siirecinde zaman ve mekanin belli oldugu 6gretim seklini ifade ettigi
soylenebilir. Cevrimici 6grenme ise 6grenme materyaline ve icerigine erisim, egitmen ve diger
ogrencilerle etkilesimde bulunmak, 6grenme 6gretme slirecinde bilgi elde etmede kisisel anlamini
olusturmak ve 6grenme deneyimini daha iyi bir noktaya tasimak amaciyla internetin kullanimi olarak
tanimlanir (Ally, 2004). Baska bir deyisle ¢evrimici 6grenmenin bilgiye erisim yonlinden ele alindiginda
o0grenene bilgiyi iletebilmenin yer ve zaman acgisindan farkli kilmanin yolu olarak da 6gretene bazi
kolayliklar sagladigi soylenebilir. Ancak yliz ylize ve ¢evrimici 6gretimin sagladigi olanaklar ve akademik
basari agisindan etkililigi siiregelen tartisma konularindan biri olmustur. Alanyazin incelendiginde;
Sezer, Karaoglan Yilmaz ve Yilmaz (2017) tarafindan yapilan ve gevrimigi ile yliz ylize uygulamalarin
karsilastirildigl ¢calismada, 6gretmenler ¢evrimici 68renmenin ortam agisindan esneklik sagladigina,
O0grenen ile 6gretici arasindaki etkilesimi azaltmadigina iliskin donitlerde bulunmuslardir. Buna karsin
Taslibeyaz, Karaman ve Goktas (2014) tarafindan yapilmis olan ¢alismada ise 6gretmenler; uzaktan
egitim slirecinde soru soramama, istenilen diizeyde etkilesimi saglayamama, isbirligi yapamama gibi
sinirhliklara vurgu yapmislardir. Dolayisiyla ¢evrimici 6grenmeye iliskin yapilan ¢alismalar arasinda
farkli sonuglarin elde edildigi séylenebilir.

Alanyazin akademik basari agisindan ele alindiginda hem c¢evrimici hem de yiz ylize verilen
egitimlerin akademik basariyi artirdigi (Sezer et al., 2017), buna karsin ¢evrimigi ya da uzaktan egitimle
ilgili 6gretim elemanlarinin ikili etkilesim ve erisim gibi engellerle karsilastiklari (Haber & Mills, 2008;
Panda ve Mishra, 2007), gevrimigi 6gretimin yiz ylze 6gretime gbre daha fazla zaman ve ¢aba
gerektirdigi (Seaman, 2009) sonuglarina varilmistir. Bununla birlikte birbirini destekleyen ya da farkh
sonuglara ulasan calismalar da vardir. Bu dogrultuda ylz ylize (Scherrer, 2011), ¢evrimici (Pellas &
Kazanidis, 2013) ya da her iki 6gretim seklinin ise kosuldugu harmanlanmis 6grenmenin (Al-Qahtani &
Higgins, 2013; Gambari, Shittu, Ogunlade & Osunlade, 2017) daha yararl oldugunu ancak bunlar
arasinda farkhlik olmadigi (Larson & Sung, 2009; Prepose, 2015) sonucuna ulasan c¢alismalar da
mevcuttur.

Bu baglamda ylz yilze 0Ogretim olanaginin olmadigl kosullarda gevrimigi 6gretimin 6grenme-
O0gretme sireci agisindan bir alternatif olarak 6n plana ¢iktigi soylenebilir. S6z gelimi glinimiizde bitin
diinyayi etkisi altina alan Korona viris (Covid-19) nedeniyle salgin siirecinde tiim okullarin kapandigi
ve ylz ylze 6gretim olanaginin olmadigi kosullarda, egitim siirecinin strdirulebilirligini saglamak icin
bir arac olarak ¢evrimici 6gretimin 6nemli bir ac¢igi kapattigi sdylenebilir. Bu tir olaganistli durumlarin
yani sira normal siirecte de her iki 6g8retim seklinden de yeri geldiginde yararlanilabilmektedir. Ancak
her iki 6grenme deneyimi konusunda yapilan bilimsel ¢alismalarda hem birbirini destekleyen hem de
birbirinden farkli sonuglarin ortaya ¢iktigi ve 6grenenler agisindan her iki olgunun da farkh deneyimler
sagladigl gorilmugstlr. Karatas’in (2003) da ifade ettigi gibi alanyazinda konuya iliskin ¢ok sayida
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calisma olmasina karsin her iki grenme yolunun 6grenme deneyimi acisindan esit deneyimler saglayip
saglamadigi, yani sira s6z konusu esitligin 6grenme sonuclari lzerinde etkisinin olup olmayacagi
acisindan belirsizliklerin oldugu séylenebilir.

Egitimde teknolojinin varlig ve bir arag olarak dnemi giin gectikge artmaktadir. Ogrenme-6gretme
sirecinin kalitesi acgisindan sirekli teknoloji temelli yeni aracglar, modeller ve uygulamalar
gelistiriimektedir. Bu dogrultuda ara¢ ve uygulamalarin gesitliligi artikca 6grenme Uzerindeki cok
boyutlu etkileri bircok bilimsel ¢alismaya konu olmaktadir. S6z konusu yenilikler 6grenme 6gretme
sirecinde yliz ylize ve ¢evrimici 6gretim kapsaminda ise kosulmaktadir. Glinliimizde olusan yeni sosyal
kosullardan egitim sireci de etkilenmis ve bu kapsamda cevrimici 6gretimin 6nemi gittikce
artmaktadir. Ancak bu tiir yonelimler bazi tartismalari da beraberinde getirmistir. Bunlarda biri de
cevrimici 6gretim mi yoksa yiz ylize 6gretim mi tartismasidir. Boyle bir arastirmayla iki 6gretim sekli
arasinda bir tercih yapmanin disinda bunlarin glinimiz kosullari asgisindan glicli ve zayif yonlerini
ortaya koymanin bu konuda hem uygulayicilara hem de arastirmacilara yol go6sterici olacagi
duslintilmektedir. Bu dogrultuda yiiz ylize ve ¢evrimici 6gretimin glicli ve zayif yonlerini ortaya koymak
amaciyla bu arastirma vyiritilmistir. Bu amagla arastirma kapsaminda, “Ogrencilerin &gretici
konumunda olmalari durumunda 6gretim tercihlerine iliskin gorisleri nelerdir?” ve “Ogrencilerin yiiz
ylze ve cevrimici 6gretimin glcli ve zayif yonlerine iliskin gorisleri nelerdir?” sorularina yanit
aranmistir.

Yéntem
Arastirmanin Modeli

Arastirma, ylz ylze 6gretim ve ¢evrimici 6gretimin glicli ve zayif yonlerini belirlemek amaciyla nitel
arastirma yonteminin kullanildigi bir durum c¢alismasidir. Durum g¢alismasi, sinirh bir sistemin ya da
yapinin derinlemesine betimlenmesi ve incelenmesidir (Merriam, 2013). Baska bir deyisle ‘nasil’ ve
‘nigin’ sorulari temelinde arastirmaci tarafindan kontrol edilemeyen bir olgu ya da olayi ayrintili bir
sekilde incelenmesine olanak saglayan arastirma yontemidir. Durum g¢alismalari baglaminda kendine
0zgl durumlarin galisiimasinda bitiincil tek durum deseni kullanilabilir (Yildirim & Simsek, 2013). Bu
nedenle durum c¢alismasi modellerinden bitilinciil tek durum deseni kullaniimistir. Arastirmada durum
¢alismasinin tercih edilme nedeni de farkl disiplinler igin iki farkh 6grenme deneyimine sahip
ogrencilerin konuya iliskin gorislerinin derinlemesine arastirilmasina olanak saglamasidir.

Calisilan Durum

Arastirmada durum c¢alismasi desenlerinden bitincil tek durum deseni kapsaminda uzaktan
egitime iliskin gorisleri alinan 6grenciler analiz birimi olarak ele alinmistir. Durum ¢alismasina konu
olan “durum” ise bir devlet lniversitesinin Cocuk Gelisimi Programi’dir. Calisma grubunda yer alan
dgrencilerin ‘Atatiirk ilkeleri ve inkilap Tarihi’, “Tiirk Dili’ ve ‘Yabanci Dil’ dersleri olmak lizere ii¢ farkli
dersi ¢cevrimigi yolla geriye kalan dersleri ise yiiz ylize 6gretimle aldiklari goértilmustir. Dolayisiyla hem
ylz ylze hem de gevrimigi 6gretimin karsilastirilmasi agisindan s6z konusu durumun uygun oldugu
dustnllmustir. Ayrica Universitede dijitallesme adimlari kapsaminda uzaktan egitim alt yapisi yeni
kurulmustur. Bu baglamda hem 6rneklem grubuna erisimin kolayligi hem de uzaktan egitimin alt
yapisinin isleyisi ve stirecine iliskin 6grenci geri bildirimi alinmasi degerli goriilmustir. Bu nedenle, s6z
konusu devlet Universitesinde uzaktan egitimin uygulandigi programlardan biri durum olarak
secilmistir.

Orneklem

Arastirmanin calisma grubunu bir devlet Universitesinin Cocuk Gelisimi Programi’nda 6grenim
goren 36’si kadin, 11'i erkek toplam 47 06grenci olusturmustur. Arastirmada amacgli 6rnekleme
yontemlerinden biri olan 6lgit 6rnekleme yontemine basvurulmustur. Amagh érnekleme, galismanin
amaci dogrultusunda bilgi bakimindan zengin durumlarin segilip derinlemesine arastirilmasina olanak
tanir (Blyikoztiirk, Kilic Cakmak, Akgiin, Karadeniz & Demirel, 2009). Olciit 6rnekleme ydntemi ise

277



Omer NAYCIi — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10 (1), 2020, 261-290

onceden belirlenmis bir dizi ol¢ita karsilayan durumlarin ¢alisiimasidir (Yildirim & Simsek, 2013). Bu
baglamda c¢alisma grubuna dahil edilen 6grencilerin ¢evrimici ortamda ders almalari 6lcit alinmistir.
Ayrica konuya iliskin 6grencilerin farkli ve zengin deneyimleri belirlenmeye calisilmistir. Bu dogrultuda
ogrenciler tarafindan Ug¢ farkh dersi farkh 6gretim elemanlarindan cevrimici yolla almalar o6lgit
alinmistir.

Veri Toplama Araglari

Arastirmada veri toplama araci olarak acik uclu sorulardan olusan yari yapilandirilmis goriisme
formu kullanilmistir. Agik uclu sorular yanitlayicinin gercekten ne distindigiine iliskin daha dogru bilgi
saglamanin yaninda yanitlayiciya sinirsiz secenek sunmaktadir (Johnson, 2014). Gortisme formu igerik
acisindan iki egitim programlari alan uzmani ile bir egitim teknolojileri alan uzmaninin goérisiine
sunulmus ve alinan dénitler dogrultusunda form diizenlenmistir. Daha sonra dil uygunlugu agisindan
Tiurkce alaninda uzman bir kisinin gorisi alinarak sorular tzerinde gerekli diizeltmeler yapilmis ve
formun son sekli olusturulmustur. Formun son halinde iki temel soru yer almistir. Bunlardan biri “Siz
O0gretim elemani olsaydiniz uzmanlik alani olan dersinizi ¢cevrimici mi yoksa yliz ylize mi vermeyi tercih
ederdiniz? Neden?” seklindedir.

Veri Toplama Siireci

Arastirma icin ihtiyac¢ duyulan veriler, 2019 Eylil ve Ekim aylarinda arastirma kapsaminda hazirlanan
yari yapilandiriimis goriisme formu aracihgiyla toplanmistir. Arastirmaci tarafindan, bir devlet
Universitesinin Cocuk Gelisimi Programi’'nda 6grenim gbren ve arastirmaya gonulli olarak katilan
ogrencilerle gorisme yoluyla veriler toplanmistir. Gértismeler farkli zaman dilimlerinde bireysel olarak
gerceklestirilmis ve her bir gériisme yaklasik 10 dakika stirmustir. Gorlismeler bireysel olarak yapilmis
ve gortisme siirecinde herhangi bir ses kayit cihazi kullanilmamis olup bunun yerine 6grenci gorisleri
elle not alinarak kaydedilmistir.

Verilerin Analizi

Arastirma sonucunda toplanan veriler, icerik analizi yoluyla analiz edilmistir. icerik analizi, metnin
tekrar eden sozcilikler veya temalar acgisindan taranmasi olarak ifade edilir ve bu baglamda durum
¢alismalarinin icerik analizi yapilabilir (Patton, 2014, s. 453). Bu kapsamda elde edilen veriler analiz
edilmis ve ortak temalara ulasiimaya calisilmistir. Nitekim icerik analizi, belirli kurallar olgltiinde bir
metnin kodlamalar araciligiyla bazi sozciiklerinin daha kiglk icerik kategorileri ile o6zetlendigi
sistematik, yinelenebilir bir tekniktir (Bliylkoztirk et al., 2009). Buradan yola c¢ikarak verilerin
analizinde birbirine benzeyen veriler, belirli kavramlar ve temalar c¢ergevesinde bir araya
getirilebildiginden ve bunlar okuyucunun anlayabilecegi bir bicimde diizenlenip yorumlanabildiginden
icerik analizine basvurulmustur (Yildinnm & Simsek, 2013). Bu dogrultuda toplanan veriler kodlanmis ve
ortaya c¢ikan kodlara gore belirli kategoriler kapsaminda toplanmistir. Daha sonra kategoriler,
ogrencilerin sorulara verdikleri yanitlar dogrultusunda temalara ve alt temalara ayrilmistir. Analiz
siirecinde égrenciler 01, 02, 03, ... 047 seklinde kodlanmis ve buna gére analizler yapilmistir.

Gegerlik ve Giivenirlik Calismalari

Nitel calismalarda gecerlik ve glvenirlik ¢alismalari igin inandiricilik, aktarilabilirlik (transfer
edilebilirlik), tutarlik ve teyit edilebilirlik gibi kavramlara basvurulur (Lincoln & Guba, 1985). Bu
kapsamda gecerlik ve glvenirlik calismalari i¢cin arastirmada basvurulan stratejiler ele alindiginda
bilimsel arastirmanin degeri kismen arastirmacilarin bulgularinin inanilirhigini géstermesine baghdir
(LeCompte & Goetz, 1982). inandiricilik kavrami arastirmadan elde edilen bulgularinin dis diinyadaki
gerceklige uyup uymadig sorunsali ile ilgilidir (Merriam, 2013). Nitel arastirmalarda inandiricilik icin
cesitli stratejilere basvurulmaktadir. Bunlar: tGiggenleme, uzun siireli etkilesim, katilimci dogrulamasi,
uzman incelemesi ve arastirmaci durusudur (Lincoln & Guba, 1985; Meriam, 2013; Patton, 2014).
inandiricilik i¢in arastirmanin hem gériisme formu olusturulurken hem de verilerin analizi siirecinde
ilgili alan uzmanlarinin gorusiine basvurulmustur. Aktarilabilirlik icin zengin ve yogun tanimlama ve
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orneklem secimi basvurulan stratejilerdendir (Merriam, 2013). Bu kapsamda amacgh ornekleme
yontemi kullanilmistir. Bununla birlikte arastirmanin ¢alisma grubu, veri toplama sireci ile verilerin
analiz sirecleri ayrintili bir sekilde agiklanmistir. Tutarlilik icin nitel arastirmalarin glivenirligi agisindan
varilan sonuclarin toplanmis verilerle ne diizeyde tutarli oldugu 6nemlidir (Merriam, 2013). Bu
dogrultuda elde edilen veriler analiz edilerek ortak temalarin belirlenmesi saglanmistir. Bunun igin
verilerden yola ¢ikarak temalar ve alt temalar iki arastirmaci tarafindan incelenmis ve belirlenmistir.
Bu slirecte gorus birligi ile goris ayriligi agisindan tutarliigin hesaplanabilmesi icin Miles ve Huberman
(1994) tarafindan énerilen goris birligi formili kullaniimistir. Ogrencilerin konuya iliskin goriislerinden
elde edilen verilere iliskin kodlayicilar arasindaki goris birligine ait glvenirlik katsayisi %78 olarak
¢ikmistir. Yildirim ve Simsek (2013), kodlayicilar arasinda en az %70 diizeyinde bir glivenirlik yizdesine
ulasilmasi gerektigini belirtmistir. Buna goére arastirma sonucunda ulasilan verilerin gilivenilir oldugu
soylenebilir. Teyit edilebilirlikte amag arastirmacinin elde ettigi sonuglari ham verilerle karsilastirip
teyit mekanizmasini galistirip calistirmadigini incelemektir (Yildirim & Simsek, 2013). Bu ¢ercevede elde
edilen veriler, stirecte farkli bir uzmandan goris alinarak elde edilen sonuclar ile karsilastiriimis ve ilgili
alanyazinla desteklenmistir.

Etik Konular

Arastirma icin gerekli verilerin toplanmasi sirecinde etik kurallar cercevesinde 0Ogrencilere
arastirmanin amaci agikca ifade edilmis, arastirmaci hakkinda da gerekli bilgiler verilmistir. Bununla
birlikte arastirmanin kendilerine topluma ve alanyazina getirebilecegi katkilarin yani sira arastirmanin
olasi c¢iktilari hakkinda da bilgilendirmeler yapilmistir. Ayrica arastirmaci tarafindan arastirmaciya ait
ulasilabilir iletisim bilgileri paylasilmistir. Son olarak ¢alismadan elde edilecek bilgilerin nerelerde
kullanilacagl agiklanarak 6grenciler arastirmaya katilma noktasinda gonullGlGgin esas oldugu ve bu
kapsamda isterlerse katilmayabilecekleri konusunda da bilgilendirilmistir. Boylece gonulli katilimci
o0grencilerden onay alinarak veriler toplanmistir.

Bulgular

Arastirmadan elde edilen verilerinin analizi ile ulasilan bulgular, veri toplama formunda yer alan
sorular ana tema olarak belirlenerek sunulmustur.

Yiiz Yiize ve Gevrimigi Ogretimin Tercih Edilme Gerekgelerine iliskin Ogrenci Goriisleri

Ogrencilerin 6gretici konumunda olmalari durumunda ders verme siirecinde yiiz yiize mi yoksa
cevrimici 6gretimi mi tercih edeceklerine iliskin gorusleri ¢evrimici ve yliz yiize olmak Uzere iki farkl
tema ve bu temalar dogrultusunda belirlenen alt temalar altinda toplanmistir. Ogrencilerin yiiz yiize ve
cevrimici égretim temasina iliskin gorusleri Tablo 1'de verilmistir.

Tablo 1.

Ogrencilerin Yiiz Yiize ve Cevrimici Ogretimi Tercih Etme Gerekgelerinin Frekanslari

Tema Alt Temalar

Yiiz ylize 6gretim Kolay iletisim
Etkili 6gretim sireci
Sosyal etkilesime olanagi
Ogrenen basarisi
Mesleki doyum

P W NN O -

Cevrimici 68retim Zaman esnekligi
Mekan esnekligi
Derse ilgiyi artirma
Bagimsiz ¢alisma aliskanligi kazandirma 2
Tablo 1'deki yiiz yiize égretim ve c¢evrimici 6gretim temalari altinda yer alan alt temalar
incelendiginde 6grenciler, yliz ylize 6gretimin iletisim siirecinde birden ¢ok duyunun kullaniimasiyla

(O2 I 0, B ]

279



Omer NAYCIi — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10 (1), 2020, 261-290

kendilerine kolay iletisim (f=9) olanagi sagladigini belirtmislerdir. Bir 6grenci (043) bu konuda soyle
goris bildirmistir: “Yiz yiizeyken viicut diliyle mimiklerle ve géz temasi kurarak daha iyi kendimi
anlatabilirim.” Ayrica 6grenciler, uygulamal dersler agisindan yiiz ylize 6gretimin daha cok olanak
sagladigini ve bunun da etkili 6gretim siirecini destekledigini (f=7) vurgulamistir. Ornegin 015, “Yiiz
ylize ders anlatirken uygulamali bir sekilde ders isleyebilirim. Béylece karsi tarafin daha iyi ve kalici
6grenmesini saglayabilirim.” seklinde goris bildirmistir. Bununla birlikte grup calismalarinin daha rahat
yapilacagindan 6grenciler, birbirlerini daha iyi tanidiklarini ve bunun da sosyal etkilesime olanak
sagladigini (f=7) aciklamislardir. Bu duruma ornek olarak “Ders sirasinda daha rahat uygulama
gerektiren grup ¢alismasi yapabilirim. Odrencilerin birbirlerini daha iyi tanimalari saglanir.” (08) ifadesi
verilebilir. Ayrica herkesin 6grenme tarzi farkli oldugundan yiz yiize 6gretim yoluyla bu farkhliklarin
daha iyi desteklenebilecegi gerekcesiyle akademik basarinin baska bir deyisle 6grenen basarisinin (f=3)
artirilabilecegine vurgu yapilmistir. Bir 6grenci (04) bu konudaki gériisiinii, “Odrencilerin zeké tiirii
farklidir yiiz yiize onlara daha ¢ok hitap edebilirim bu da onlari derslerinde daha iyi bir yere tasir.”
seklinde belirtmistir. Ayrica Ogrenciler, 06gretmenlerin meslegini yiz ylize daha iyi
gerceklestirebileceklerini ve bunun da mesleki doyum (f=1) acisindan énemli oldugunu vurgulayarak
ders verme konusunda vyiiz yiize 6gretimi tercih edeceklerini sdylemislerdir. Buna da 029’un,
“Odretmenlik dedigin 6§rencinin hem zihnine hem de yiiredine dokunabilmektir. Bunu bilgisayar
ortaminda yapamazsin ve mesleginden zevk alamazsin. Bu nedenle dgrenci ve égretmen ayni havayi
solumal..” ifadesi 6rnek olarak verilebilir.

Yiiz ylize 6gretime karsin 6grenciler, cevrimici 6gretim sirecinde istedikleri zaman derse baglanip
dersi izleyebildiklerini, ¢evrimici 6gretimin kendilerine daha ¢ok zaman esnekligi sagladigini (f=8)
vurgulamislardir. Bu durumaiiliskin 012’nin gériisii su sekildedir: “Dersleri online ortamda vermek daha
verimli ve rahat oldugunu diisiiniiyorum. Odrenci istedigi zaman derse baglanip izleyebilir.” Yani sira
ogrenciler, gerekli donanim ve araglarin oldugu her yerden dersi takip edebildiklerini ve bunun da
kendilerine mekan esnekligi (f=5) sagladigini belirtmislerdir. Buna da 034’iin “Bilgisayar ve internetin
oldugu her yerden ders alabilir, izleyebilir.” ifadesi 6rnek verilebilir. Bununla birlikte 6grenciler,
teknolojiye olan ilgilerinden kaynakl olarak bu olumlu alginin derse de yansidigini ve derse karsi
ilgilerinin (f=5) arttigini aciklamislardir. Bir 6grenci bu konudaki gorisiini su sekilde belirtmistir:
“Cevrimici dersler daha cok dikkat gekici oluyor, ¢iinkii 6grenciler teknolojinin icinde oldugu neredeyse
her seyi daha ¢ok 6ziimsiiyor, kabulleniyor.” (026) Ayrica 6grenciler, cevrimigi ortamda &zel ders
aliyormus gibi bir dislincenin ortaya ciktigini ve bunun da bagimsiz calisma aliskanliginin (f=2)
gelismesine katki sagladigini ifade ederek ders verme konusunda cevrimici 6gretimi tercih edeceklerini
iletmislerdir. Nitekim bir 6grenci 02, “Odrenci ézel ders aldi§ini hissedebilir yani dersin sadece
kendisine anlatildigini diisiiniir. Bu da tek basina calismayi aliskanlk haline getirir.” seklinde goris
bildirmistir.

Yiiz Yiize Ogretimin Cevrimici Ogretime Gére Giiglii Yonlerine iliskin Ogrenci Gériisleri

Ogrencilerin yiiz yiize dgretimin giiclii yénlerine iliskin gorisleri derse katihm, anlamli 6§renme,
disiplin ve sosyal 6grenme olmak lzere dort tema ve bu temalar dogrultusunda belirlenen alt temalar
altinda toplanmistir. Ogrencilerin séz konusu temalara iliskin goriisleri Tablo 2’de verilmistir.

Tablo 2.

Yiiz Yiize Ogretimin Giiglii Yénlerine iliskin Tema ve Alt Temalarin Frekanslari

Tema Alt Temalar f

Derse katilim Kolay soru sorma 17
Etkili bilgi alisverisi 15
Daha iyi anlama 11
Aninda donit 7
Daha ¢ok duyuya hitap 3
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Tablo 2 (Devami)

Anlamli 6grenme Gergek 6grenme ortami 14
Etkili 6grenme 13
Uygulayarak 6grenme 10
Ozgiirce yorum yapabilme 8
Ayrintili 6grenme 5
Kalici 6grenme 2

Disiplin Zamani etkili kullanma 11
Diizenli ¢calisma 9
Uyum saglayabilme 7
Karakter egitimi 7
Sorumluluk Gstlenme 4

Sosyal 6grenme Farkli gorisler edinme 15
Akran 6grenme 12
Empati gelisimi 12
Grup calismasi 8
Grup motivasyonu
Samimi 6grenme ortami 1

Tablo 2’de her bir temaya iliskin alt temalarin frekanslarina yer verilmistir. Buna gére derse katihm
temasi altinda 6grenciler, yiiz ylze 6gretimin glicli yonlerini belirtirken 6zellikle kolay soru sorabilme
(f=17) olanaginin oldugunu belirtmislerdir. Bir 6grenci (03) “Soru cevap mekanizmasi daha ¢ok
istedigimiz sekilde isler.” seklinde destekleyici gorus bildirmistir. Bununla birlikte 6grenciler tarafindan
ogrenme-6gretme sireci agisindan etkili bilgi alisverisinin (f=15) gerceklestigine vurgu yapilmistir.
046’nin, “Bilgi alisverisi ve derse katihm agisindan daha iyi oluyor.” ifadesi, buna 6rnek olarak
verilebilir. Ayrica 6grenciler, yiiz ylze 6gretimde derse daha iyi odaklandiklarindan daha nitelikli bir
ogrenme sliirecinin gerceklestigini ve boylece dersi daha iyi anladiklarini (f=11) belirtmislerdir. Bunu,
027 soyle ifade etmistir: “Yiiz yiize verilen derste é§renci daha dikkatli oldugu icin derse katilabilir,
yorum yapabilir ve daha nitelikli 6grenme gerceklesir.” Yani sira 6grenciler, ylz ylize 6gretim siirecinde
aninda donut (f=7) alinabildigini, bunun ¢evrimici ortamda gergeklesmesinin zor oldugunu agiklamistir.
Ogrencilerden biri (031) bu duruma su sekilde drnek vermistir: “Sinif ortaminda soru sordudunda
hemen cevabini alabiliyorsun fakat internette sirani beklemen gerekir ve cogu kez yazdigin soru arada
kayniyor.” Bunlarla birlikte 6grenciler, sinif ici stirecin daha ¢ok duyuya hitap etme olanagi (f=3) sunma
gibi 6zelliklerini ylz yize 6gretimin glgli yonleri olarak siralamislardir. Bir 6grenci (38) bu durumu su
sekilde o6zetlemistir: “Yiiz yiize oldugu zaman ayni ortamda hem hocanla hem de diger arkadaslarinla
gézle beden diliyle iletisim kurabiliyorsun, onlarin varligini daha iyi hissediyorsun bu da derse karsi
istekli kiliyor seni.”

Anlamli 6grenme temasi altinda 6grenciler, ylz ylize 6grenme ortaminin sanal ortamin disinda
gercek bir 6grenme ortami (f=14) sundugunu vurgulamislardir. Bu durumu bir 6grenci (022) su sekilde
belirtmistir: “Hem egitimciyle hem de arkadaslarinla sanal degil de asil gereken sekilde ders isleniyor.”
Bununla birlikte yiiz ylize 6gretimin glicli yonleri olarak sinif ortaminin sagladigi olumlu havanin etkili
dgrenme (f=13) siirecini de destekledigini séylemislerdir. Buna 037’nin “Siniftaki atmosfer daha iyi bu
nedenle yiiz yiize égrendiklerimizi sinavlarimiza daha iyi yansittik.” gorisi 6rnek olarak verilebilir.
Ayrica Ogrenciler ylz yize 6gretimin derslerde kendilerine sadece teorik olarak degil, uygulayarak
dgrenme (f=10) olanagl sundugunu belirtmis, bunu da bir 6grenci (019) sdyle 6zetlemistir: “Online
dersler daha ¢ok hoca anlattigi icin ders sadece anlatarak gegiyor. Fakat yiiz ylize oldugunda hocamiz
anlamadigimiz noktalarin bazen uygulamasini yaptiriyor. Bu sekil olunca daha iyi 6greniyoruz.” Bunun
yaninda 6grenciler, sanal ortamin kendilerini kisitladigini ancak bunun aksine sinif ortaminda 6zgiirce
yorum yapabildiklerini (f=8) vurgulamislardir. Ogrencilerden birinin (028) bu konudaki gériisii: “Merak
ettigin bir sey oldu§unda bazen s6z hakki almadan da konusabiliyorsun. internette o kadar da rahat
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hareket edemiyorsun.” seklindedir. Bunlarla birlikte 6grenciler, yiiz ylize 6gretimle ayrintili 6grenme
(f=5) olanagi elde ettiklerini belirtmislerdir. Bu gériisii destekleyici olarak 025’in: “Yiiz yiize egitim daha
anlasilir ve karsilikli tartisma oldugu icin daha ¢ok derinlemesine 6grenebiliriz.” ifadesi 6rnek olarak
verilebilir. Ayrica yiiz yiize dgretim ile kalici dgrenme (f=2) saglandigina O5 su ciimleyle agikhk
getirmistir: “Yiiz yiize dersler karsilikli islendigi igin bilgilerin akilda kalmasi daha uzun stirelidir.”

Disiplin temasi altinda 6grenciler, c¢evrimici ortamlarin yasanilan teknik aksakliklar nedeniyle
zamanin verimli kullanilmasi noktasinda bazi engeller olusturdugunu ancak yiiz ylize 6gretimde zamani
etkili kullandiklarini (f=11) belirtmislerdir. Buna iliskin bir 6grenci (09) durumu su sekilde ifade etmistir:
“Cevrimici olunca stirekli baglanti koptugundan ders yarim kaliyordu. Yiiz ylize olunca ders saatine tiim
konu sigiyordu.” Ayrica 6grenciler bazi sorumluluklarin yerine getirilmesi konusunda yiz yize
ogretimin kendilerini dizginledigini ve daha diizenli kildigini, bu sekilde daha dizenli ders calistiklarini
(f=9) ifade etmistir. Buna iliskin olarak 035’in su ifadesi 6rnek verilebilir: “Bilgisayarda ders gérdiikten
sonra ddev kontrolii olmadigi icin ve videolari siirekli izleyebildigimiz icin ders ¢alismayi ertelerdik. Ama
yliz ylize olunca hocamizdan ister istemez ¢ekiniyorduk.” Bununla birlikte 6grenciler, sanal ortamda
derse odaklanma ve uyum noktasinda sorunlar yasadiklarini, yiiz ylze 6gretimde ise bu tir sorunlarin
daha kolay asilabildigini ve sinif icinde daha rahat uyum sagladiklarini (f=7) séylemislerdir. Bu durumu
(011) soyle dzetlemistir. “Bilgisayar ortaminda derse odaklanamiyordum. Sinif icinde olunca derse
karsi daha cok ilgiliydim. Etkinliklerde sinif arkadaslarimla daha iyi bir uyumum vardi.” Yani sira
ogrenciler ylz yilize 6gretim sirecinde daha ¢ok etkilesim oldugunu, hem Ogreticiden hem de
akranlarindan kaynakli karakter egitimi (f=7) anlaminda daha nitelikli bir 6grenme-6gretme sireci
gerceklestigini vurgulamislardir. Bir 6grenci (027), “Bize ders verenlerin sesi bana ¢ok az sey katar.
Bence ders derste olur ¢linkii hocalarin 6rnek alabilecegimiz bir de davranisiari ve duruslari da var.”
seklinde bunu destekleyici goris bildirmistir. Ayrica 6grenciler, yliz ylize 6gretimin kendilerini daha ¢ok
sorumluluk Gstlenmeye (f=4) yodnelttigini belirtmis, bu durumu 030, “Hocanin égrenciyi kontrol etme
imkani daha fazlaydi bu da bize verilen isleri harfiyen yerine getirmemizi gerektiriyordu.” seklinde
aciklamistir.

Sosyal 6grenme temasinda ise 6grenciler, ylz ylize 6gretimde sinif ortaminda herkes diisiincesini
daha rahat ifade edebildiginden fikir alisverisinin ¢evrimici ortama gore daha rahat oldugunu, bu
nedenle farkli gériisler edinme (f=15), olanaklarinin daha iyi oldugunu belirtmislerdir. Bir 6grenci (046)
buna iliskin gorisinl: “Sinif ortaminda herkes rahatca konusabildigi icin herkesten bir seyler
6dgrenebiliyorsun. Cevrimigi olunca ¢ok az kisi konusabiliyor, hep hoca konusuyor. Yazmaya vakit
bulamiyorsun. Sana sira gelmiyor bir tiirli.” seklinde aciklamistir. Bununla birlikte 6grenciler, 6grenme
sinif icinde gerceklestigi zaman akran 6grenme (f=12) acisindan da daha verimli bir siirecin yasandigini
belirtmis, bunu da bir &grenci (013) soyle ozetlemistir: “Sinif icinde daha sosyal olacadi igin
anlamadigin yerleri arkadaslarina da sorabiliyorsun. Arkadaslarinin da sana katkisi ¢cok oluyor.” Ayrica
ogrenciler, insanlarin duygu ve duslincelerini, ne hissettiklerini sinif ortaminda daha iyi
ogrenebildiklerini boylece ylz ylze 06gretimin empati duygusunun gelisimine (f=12) katkida
bulundugunu ifade etmislerdir. Bir 6grencinin (017) konuya iliskin gériisii, “insanlarin ne hissettigini
veya ne diisiindiigiinii en iyi 6grenebilmek icin onlari gérmek onlarla paylasmak lazim. Bu nedenle yiiz
ylize, géz géze olmadigi zaman baskalarini anlayamiyorsun.” seklinde olmustur. Bunun yaninda
ogrenciler, grup calismasi (f=8) gerektiren calismalar acgisindan yiiz yize 6gretimin c¢ok daha iyi
olanaklar sundugunu vurgulamislardir. Ogrencilerden biri (032), grup motivasyonu agisindan (f=4) yiiz
ylze o6gretimin gicli yoninl, “Ders sohbet havasinda gectigi icin hem bedenen hem de ruhen
dinliyorsun dersi.” seklinde belirtmistir. Ayrica 021, “Daha samimi bir ortam var. Dider tiirlii cok
yapmacik oluyor.” seklinde goris bildirerek yiiz ylize 6gretimin samimi bir 6grenme ortamina (f=1)
olanak sagladigini vurgulamistir.
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Yiiz Yiize Ogretimin Cevrimici Ogretime Gore Zayif Yénlerine iliskin Ogrenci Gériisleri

Arastirma kapsaminda yiiz ylize 6gretimin cevrimici 6gretime gore zayif yonlerine iliskin 6grenci
gorusleri, 6grenme-égretme siireci ile égrencinin ilgi ve ihtiyaglari olmak Gzere iki farkli tema ve bu
temalar dogrultusunda belirlenen alt temalar altinda toplanmistir. Ogrencilerin séz konusu temalara
iliskin gorisleri Tablo 3'te verilmistir.

Tablo 3.

Yiiz Yiize Ogretimin Zayif Yénlerine iliskin Tema ve Alt Temalarin Frekanslari

Tema Alt Temalar f

Ogrenme-dgretme siireci Derse katilimda ¢ekinme 13
Dersi tekrar edememe 10
Sinirli zaman 9
Soru sormakta ¢ekinme 9
Bilgiye erisim kisitlihgi 8
Daha ¢ok maliyet 6
Benzer ders isleme yontemi 4
Ders digi zamani denetleyememe 3

Ogrencinin ilgi ve ihtiyaclari Teknolojiyi aktif kullanamama 17
Bireysel isteklerin g6z ardi edilmesi 13
Ogrenim siirecinden kopma 9
Siniflarin kalabalk olmasi 3

Tablo 3’te her bir temaya iliskin alt temalarin frekanslarina yer verilmistir. Buna gore égrenme-
O6gretme siireci temasi altinda 6grenciler, yiz ylize 6gretim sirecinde heyecan ve strese baglh olarak
kendilerini ifade etmekte zorlandiklarini baska bir deyisle derse katilim noktasinda ¢ekindiklerini (f=13)
aciklamislardir. Buna da O6’nin “Kisi kendini ifade etmede heyecana ve strese kapilarak yanlis anlasiima
korkusuyla derste konusamayabilir.” ifadesi 6rnek olarak verilebilir. Ayrica dersin tekrari olmadigindan
cevrimigi slirecte oldugu gibi dersi tekrar dinleme (f=10) olanaklarinin olmadigini belirtmislerdir. Bir
ogrenci (030) durumu séyle érneklendirmistir: “Derse erisim daha zor ve tekrari da yok. Diyelim ki o
saat yoksun bu sefer not pesinde kosuyorsun.” Yani sira internet ortaminda bilgiye anlik erisebilme
olanagi varken yiz yiize 6gretim sirecinde sinirli zamanlarinin olmasindan (f=9) dolayr bunun ders
disindaki zamana kalabildigini belirtmislerdir. Bir 6grencinin (034) bu konudaki gériisii: “Cevrimici
6grenmede istedigin zaman dersi dinleyip soru ¢6zmek gibi avantajlar varken yiiz yiize egitimde belli
saat ve giinler vardir.” seklinde olmustur. Ogrenciler, yiiz yiize 6gretim siirecinde soru sormaktan
cekindiklerini (f=9) dile getirmis, buna iliskin bir dgrenci (023) gérisiini su sekilde ifade etmistir:
“Cekingen ya da utangag¢ olan arkadaslarimiz derslerde soru soramiyorlar fakat internetten olunca
sorularini ¢cekinmeden yazarak soruyorlardr.” Bununla birlikte 6grenciler, yiz ylize 6gretim siirecinde
ders esnasinda bilgiye erisimin kisitl oldugunu (f=8) belirtmis ve bir 6grenci (041), cevrimici 6gretimin
bu acgidan sagladigi olanagi séyle betimlemistir: “internet ortami oldudu igcin merak ettigin seyleri
hemen &grenebilirsin ancak sinifta her seye o anda ulasamayabilirsin ve égrenmek istedigin seyi
unutabilirsin.” Ayrica 6grenciler, yliz ylize 6gretimin ¢evrimici 6gretime gore daha fazla maliyet (f=6)
gerektirdigini vurgulamislardir. Buna iliskin gerekgelerini 013 sdyle dzetlemistir: “Egitim giderleri daha
fazladir. Bina, sira, ders islemek icin daha ¢ok materyale ihtiya¢ var.” Yani sira 6grenciler, ¢evrimigi
Ogretimin  6grenme-6gretme sidrecini siradanliktan kurtardigini  ve 0Ogretici ile iletisimin
surdirulebilirligi acisindan yiz ylize 6gretimin benzer ders isleme yontemine (f=4) karsin strece farkli
bir boyut kazandirdigini belirtmislerdir. Ogrencilerden biri (010) bu durumu su sekilde aciklamistir: “Su
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ana kadar hep klasik sekilde ders gérdiik. internet biraz farklilik kattr.” Ogrenciler ayrica yiiz yiize
ogretim silrecinde cevrimici 6gretimde oldugu kadar ders disi zamanlarin denetlenemedigini (f=3)
belirtmislerdir. Buna 07 sdyle érnek vermistir: “Evde de olsan gevrimici ortamda hocayla iletisimin
kesilmiyor fakat yiiz ylize olunca diger zamanlarinda daha 6zgiirsiin.”

Odrencinin ilgi ve ihtiyaglari temasi altinda dgrenciler, yiiz ylize 6gretimin zayif yénlerini, 5grenme-
ogretme silirecinde oOzellikle ilgi alanlarina daha ¢ok hitap etmesine ragmen teknolojinin aktif
kullanilamamasi (f=17) seklinde vurgulamislardir. Bu duruma 040, “Cevrimigi iken teknolojiden daha
iyi yararlanabiliyorsun, sinifta telefondan dahi bir sey bakamiyoruz.” seklinde agiklhk getirmistir. Ayrica
ogrenciler, sinif ici ders silirecinde bireysel isteklerden (f=13) ¢ok sinifin geneline hitap edildiginden
bircok sorunun yanitsiz kalabildigini ifade etmislerdir. Bunu, O8 sdyle aciklamistir: “Bireysel isteklerin
bir 6nemi pek yok. Cevrimici ortamda yaptigim ¢alismalara daha iyi déniit verildi.” Bunun yaninda
ogrenciler, ylz yize 6gretimin genellikle sinif ici ile sinirh kaldigini boylece 6grenim sirecinden
kopmalarin olabildigini (f=9) ancak cevrimici 6grenmede sinif disinda da oOgretmenle iletisim
saglanabildigini ve bu sekilde 6grenme slrecinden kopmanin olmadigini vurgulamislardir. S6z konusu
durumu 016 sdyle aciklamistir: “Okulda ders anlatilir ve her sey orada kalir. Sanal ortamda derse giris
yapip yapmadigim belliydi bu nedenle derslere ilgisiz kalamiyorsun.” Ayrica 6grenciler, siniflarin
mevcudunun fazla olmasindan (f=3) kaynakli olarak yiiz ylize 6gretimde derse karst ilginin azaldigini da
belirtmisleridir. Bunun gerekgesini 028: “Sadece tek bir insanin dedil herkesin ayni ortamda olmasi ve
bunun kalabaliga yol agmasi bu da derse karsi ilgiyi azaltiyor.” seklinde agiklamistir.

Tartisma, Sonug ve Oneriler

Teknolojideki 6ngorilemeyen degisim ve donlislim sosyal yapinin tim bilesenlerini etkiledigi gibi
egitimi de bircok acidan etkilemistir. Bu da egitim ve teknoloji kavramlarinin siklikla birlikte anilmasina
yol agmistir. Egitim ve teknolojinin birlikte kullanilmasi ile yeni bir disiplin olan egitim teknolojisi ortaya
cikmistir. Bunun bir sonucu olarak 6grenme ve 6gretme faaliyetleri teknoloji sayesinde kolaylasmis ve
kalici davranislar olusturmada etkili olmustur (isman, 2015). Bu dogrultuda teknoloji temelli ortaya
¢ikan bircok arag, uygulama ya da modelin 6grenme-6gretme siirecine yansimalari bircok akademik
calismaya konu olmustur. Bu arastirma da bu baglamda yiiz ylize ve ¢evrimici 6gretimin glicli ve zayif
yonlerini ortaya koymak amaciyla yuratalmistar.

Arastirma sonucunda elde edilen veriler incelendigi zaman 6grencilerin hangi uygulama yolunu
tercih edeceklerine iliskin soruya verdikleri yanitlar 6lcit alindiginda 6grencilerin tercihlerini daha ¢ok
yliz ylize 6gretimden yana kullandiklari gérilmuistir. Ozgiil, Sarikaya ve Oztiirk (2017) tarafindan
yapilan calismada 6grencilerin yiiz ylze egitime iliskin beklenti icinde olduklari sonucuna ulasilimis
bununla birlikte Girer, Tekinarslan ve Yavuzalp (2016) tarafindan yapilan bir baska calismada da
O0gretim elemanlarinin derslerini bitiindyle ¢cevrimici ortamda islemeye yonelik direncglerinin olduguna
baska bir deyisle yiz ylize egitimin verilmesi gerektigine vurgu yapiimistir.

Kolay iletisim saglanmasi, etkili bir 6gretim siirecinin olmasi, sosyal etkilesime olanak saglanmasi,
o0grenen basarisi gibi gerekcelerle 6grenciler yiiz ylize 6gretimi tercih etmislerdir. Benzer sekilde Fidan,
Debbag ve Cukurbasi (2018) tarafindan yapilan calismada da 6grencilerin biyilk bir kismin ¢evrimigi
ortamda egitmen ile yliz ylize etkilesim kuramama, yeterince verim alamama ve derse odaklanamama
gibi gerekgelerle agirlikh olarak derslerin yiz yiize verilmesi yoniinde goris bildirmislerdir. Bununla
birlikte bu calismada yiiz ylze 6gretimin 6grenciler tarafindan tercih edilme gerekgelerinden biri olan
O0grenen basarisina iliskin olarak Dogan ve Tatik (2015) tarafindan yapilan g¢alismada da uzaktan
egitimin yliz ylize 6gretime gore basariya ulastirmakta etkisiz oldugu sonucuna ulasilmistir. Buna karsin
ogrencilerin bir kismi ¢cevrimici 6gretimin kendilerine zaman, mekan esnekligi sagladigini, klasik ders
isleme sirecinin disinda teknolojinin bir arag olarak kullanildigi gerekgesiyle derse karsi ilgilerini
arttirdigini ifade etmislerdir. Calisilan durum acisindan agirlikli olarak derslerin yiz ylize 6gretim
seklinde islenmesinin bu yonde bir gorisiin ortaya ¢ikmasinda etkisi olmus olabilir. Ayrica 6grenciler
cevrimici 6grenme sirecinin kendilerine bagimsiz ¢alisma aliskanhgi kazandirdigini vurgulamislardir.
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Alanyazin incelendiginde Kan ve Fidan, (2016) tarafindan yapilan ¢calismada da uzaktan egitim slirecinin
zamandan ve mekandan bagimsiz olarak derslerin yiritilmesine olanak tanimasi sirecin olumlu bir
yoni olarak vurgulanmistir.

Ogrenciler, yiiz ylize dgretimin giiclii ydnlerine iliskin derse katiim temasi altinda; ders siirecinde
daha kolay soru sorabildiklerini, derse katilma ve katkida bulunma noktasinda nitelikli bir 6grenme-
O0gretme sirecinin gerceklestigini ve bu sekilde dersi daha iyi anladiklarini belirtmislerdir. Soffer ve
Nachmias (2018) tarafindan yapilan calismada da yiz yize Ogretim silrecine katilan Ogrenciler,
ogrenme iceriginin kendilerine daha iyi katkida bulundugunu vurgulamislardir. Buna karsin Yilmaz ve
Aktug (2011) tarafindan yapilan ¢alismada ise ¢evrimici ortamlarda etkilesim ve iletisimin yiiz ylze
ortama goére daha kolay saglandigini bunun da katilimcilarin kendilerini rahat hissetmelerinden
kaynaklandigini 6ne siirmistir. Yine alanyazinda yapilan kimi ¢alismalarda da 6grencilerden bazilari
sinif mevcudunun fazla oldugu bir sanal sinifta, yazarak sorulan bazi sorularin arada kayboldugunu
belirtmislerdir (llgaz, 2014). Ancak yiiz ylize 6gretimde bu tirden bir sorunun yasanmadigi soylenebilir.
Ayrica 6grenciler, yiz ylze 6gretimde aninda doniit alabildiklerini ve slirecin daha ¢ok duyuya hitap
ettigini bunun da derse daha ¢ok motive olmalari noktasinda destekleyici oldugunu vurgulamislardir.

Anlamli 6grenme temasina bagh olarak 6grenciler yilz ylze 6gretimi daha gergekgi bir 6grenme
ortami olarak gordiklerini ifade etmislerdir. Ayni zamanda yiz yilize 6gretimin uygulama olanaginin
daha iyi olmasi ve akademik basariyi destekleme noktasinda etkili bir 6grenme siireci olmasi gibi giiclu
yonlerini vurguladiklari gértlmustir. Alanyazinda da Shu ve Gu (2018) tarafindan yapilan calismada
benzer sekilde yiiz ylize gerceklesen etkilesimin ¢evrimici 6grenmeye gore daha iyi gerceklestigi, bunun
da gercek hayatlarina yonelik olmasindan ve dersin konusu ile iliskili oldugunda isbirligi siirecinin daha
nitelikli ge¢gmesinden kaynaklandigi sonucuna ulasilimistir.

Ogrencilerin yiiz yiize 6gretime iliskin gorisleri analiz edildiginde ortaya ¢ikan temalardan biri de
disiplin olmustur. Bu konuda 6grenciler; yliz ylize 6gretim slirecinin zamani etkili kullanmaya ve dizenli
bir sekilde ders ¢alismaya yonlendirdigine, arkadas iliskilerinde uyumu daha iyi sagladigina, karakter
egitiminin gelisimine de etki ettigine ve son olarak bireysel sorumluluk duygusunun gelisimine gevrimigi
Ogretime gore daha iyi katkida bulunduguna dikkat ¢ekmislerdir. Sorumluluk duygusunun gelisimi
acisindan Oztas ve Kilig¢ (2017) tarafindan yapilan calisma ile benzer sonuglar elde edildigi sdylenebilir.

Yiz ylze ogretimin glgli yonlerine iliskin ortaya ¢ikan bir diger tema ise sosyal égrenmedir.
Ogrenciler, yiiz ylize 6gretim siirecinde akran 6grenme araciligiyla farkli gériisler edinme olanagi elde
ettiklerini, empati duygusunun gelisiminin daha iyi desteklendigini, grupla calisabilme olanaginin daha
iyi oldugunu, grup motivasyonunun daha yiksek oldugunu ve samimi bir 6§renme ortamin olusmasina
katki saglandigini belirtmislerdir. Ancak buna karsin alanyazindaki kimi ¢alismalar incelendiginde bunu
destekleyen ¢alismalarin yani sira farkli sonuglara da ulasildigi goérilmistir. Nitekim Biris¢i ve Karal
(2018) tarafindan yapilan ¢alismada, sosyal anlamda grup calismalarina katki saglama ve ortak hareket
etme bilincinin olusmasinda ¢evrimici grup calismalarinin daha etkili oldugu sonucuna ulasilmistir.

Ogrenciler, yiiz ylize 68retimin cevrimici 6gretime goére giiclii yonlerinin yani sira zayif yonlerini
6grenme-6gretme siireci temasi altinda; derse katilim konusunda girisken olamama, ¢evrimici ortamda
bir videodan oldugu gibi dersi tekrar edememe, ders saati anlaminda sinirli bir zamana sahip olma,
soru sormaktan ¢cekinme olarak belirtmislerdir. Ayrica anlik olarak ¢cevrimici ortamda oldugu gibi bilgiye
erisimin kisitli olmasi, fazla maliyet gerektirmesi, internet ortaminin yarattigi farklhliktan yoksun olmasi
baska bir deyisle ders islenmesi noktasinda bir farkhlik olmamasi ve ders disi zamanlarin
denetlenememesi yiiz yiize 6gretimin zayif yonleri olarak ifade edilmistir. Ozellikle uzaktan egitimin
ylz ylize 6gretime gore daha az maliyetli olmasi bu alana yonelimi arttirabilir. Nitekim, ylksekogretim
ogrencilerine yonelik nitelikli ayrica maliyet agisindan daha uygun bir egitim verilmesi igin uzaktan
egitim arag olarak kullanilabilir (Celen et al., 2011).

Yiz ylze 6gretimin zayif yonlerine iliskin ortaya ¢ikan bir diger tema ise &grencinin ilgi ve
ihtiyaglaridir. Ogrenciler, bu tema altinda yiiz ylize 6gretimin zayif yonlerini; teknolojiyi aktif
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kullanamama, sinif ortaminda bireysel isteklerin goz ardi edilmesi, 6zellikle sinif disi zamanlar agisindan
o0grenim slirecinden kopma ve siniflarin kalabalik olmasi olarak belirtmislerdir. Nitekim calisilan durum
acisindan da disinildiginde Cocuk Gelisimi Programi doluluk orani yiksek bir program olup bu
nedenle yiz ylze 06gretimin gerceklestirildigi 6grenme ortamlarinin yeterince kalabalik oldugu
soylenebilir. Nitekim Kirik (2014) tarafindan yapilan calismada da siniflarin kalabalik olmasi sinif
ortaminda verilen egitimin verimi disird{iginden uzaktan verilen egitimin bireysel gelisim yoniinden
daha yararli sonuclar verebildigine bunun yani sira bilginin gorsel ve isitsel érneklerle daha iyi
pekistirilebildigine vurgu yapilmistir. Sinif disi zamanlar agisindan 6grenim siirecinden kopma yiiz yiize
O0gretimin zayif yoni iken alanyazin incelendiginde Stimer (2016) tarafindan yapilan calismada da sanal
ogrenmeye iliskin olarak 6grenen acgisindan 6grenen ile 6gretim elemani ve ortam etkilesimlerinde
yetersizlik konusuna vurgu yapilmistir. Dolayisiyla yiiz yiize 6gretim icin zayif bir yon olarak ortaya ¢ikan
durumun gevrimici ortamda da kimi zaman giderilemedigi gorilmistar.

Bulgular genel olarak degerlendirildiginde hem c¢evrimici hem de yiiz ylize 6gretimin birbirine gore
glcli ve zayif yonlerinin oldugu gorilmistir. Ancak yiz ylize 6gretimin ¢evrimici 6gretime gore gigli
yonlerinin daha ¢ok oldugu goériisi agirlik kazanmistir. Pepeler, Ozbek ve Adanir (2018) tarafindan
yapilan calismada 6grenciler tarafindan Yabanci Dil-I dersinin uzaktan egitimle verilmesinin ingilizce
bilgilerine yeterince katki sunmadigi belirtilmistir. Ancak alanyazinda farkh goriisler de mevcuttur. S6z
gelimi, Karatas (2006) tarafindan yapilan ¢alismada ise her iki 6grenme yolunun birbirinden daha Ustln
ya da daha zayif oldugunu séylemenin yanlis olacagini belirtmistir. Bunu da arastirmasinin bulgularina
dayandirmistir. Bu sonugtan da yola ¢ikarak her iki uygulama biciminin birbirinden farkl ve Ustin
yonlerinin oldugu soylenebilir. Bu nedenle 6grenme-6gretme acisindan hem siire¢ hem de sonug
baglaminda iki uygulama biciminden de yararlanilabilir. Baska bir deyisle ne sadece ¢evrimigi ne sadece
ylz ylize 6gretim yerine karma 6grenme modellerinden yararlanilmasi hem 6grencilerin bir¢cok yénden
gelisiminin desteklenmesi hem de akademik basarisinin daha iyi bir noktaya tasinmasi agisindan etkili
olabilir. Kimi ¢alismalardan elde edilen sonuglarin da bu dogrultuda oldugu soylenebilir. S6z gelimi
Anggrawan, Ibrahim, Muslim ve Satria (2019) tarafindan yapilan ¢alismada karma 6grenme ile cevrimigi
ve yliz ylize O6grenme modellerinden daha Ustiin 6grenme sonuglarinin elde edildigi sonucuna
varilmistir. Benzer sekilde Kogak ve Goktas (2017) da cevrimici araglarla katki sunulan geleneksel
ogrenme ortami ile diger geleneksel 6grenme ortamlarinin karsilastirildigi calismada, akademik basari
agsisindan cevrimici araclarla desteklenen 6grenme ortamlarinin daha iyi oldugunu belirtmistir.
Dolayisiyla giinlimiz kosullari da g6z 6niinde bulundurularak etkili bir 6grenme-6gretme sirecii¢in her
iki uygulamanin birlikte ise kosulmasi daha iyi sonuclar dogurabilir.

Sonug olarak yiiz ylize 6gretimin giicli yonleri daha ¢ok 6n plana ¢iksa da gliniimuiz kosullarinda
bilgiye erisimin dnemli araglarindan biri olan ¢evrimici sistemlerden de 6grenme-6gretme siirecinde
yararlaniimalidir. Her iki uygulama birbirinin alternatifi olmak yerine birbirlerini destekleyecek sekilde
ise kosulmalidir. Ayrica yiz ylize 6gretim olanaginin olmadigi durumlarda c¢evrimici uygulamalar
O0grenen-6gretici arasindaki iletisim bagini kurmak ve 6grenmeyi stirdiirmek agisindan énemli bir arag
olarak kullanilabilir. Ozellikle zamanin kisith oldugu mekanin ise bazi grenme olgulari icin elverisli
olmadigl durumlarda da yiiz ylize 6gretimi desteklemek ve siirdirilebilirligini saglamak agisindan da
¢evrimici ortam ve uygulamalar ise kosulabilir.

Arastirma kapsaminda elde edilen sonuglar dogrultusunda su oOnerilerde bulunulabilir: Egitim
teknolojileri baglaminda basvurulan arag, uygulama ve modellerin niteligi ve islevi kadar bunlarin
uygulayicilarinin mesleki yeterlikleri de 6nemlidir. Bu bakimdan yiz yiize ve ¢evrimigci 6gretimin gtcli
ve zayif yonlerini arastiracaklarin birden c¢ok Universitede 6grenim goren oOgrencilerin farkh
egitmenlerden edindikleri deneyimlerden de yola ¢ikarak arastirma genisletilebilir. Ayrica ¢evrimigi
baglaminda basvurulan arag, uygulama ve modellerin de 06grenenlere farklh deneyimler
kazandirabilecegi distincesiyle farkli uygulamalarin yurdtaldiga gruplarin da gorisleri alinabilir.
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Bilgilendirme

Bu makale 30 Ekim-1 Kasim 2019 tarihleri arasinda Antalya’da gerceklestirilen 7. Uluslararasi
Ogretim Teknolojileri ve Ogretmen Egitimi Sempozyumu’nda (ITTES 2019) sunulan szl bildirinin
genisletilmis seklidir.

287



Omer NAYCIi — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10 (1), 2020, 261-290

References

Al-Qahtani, A. A. & Higgins, S. E. (2013). Effects of traditional, blended and e-learning on students'
achievement in higher education. Journal of Computer Assisted Learning, 29(3), 220-234.

Alkan, C. (2011). Egitim teknolojisi. (8. Baski). Ankara: Pegem A Yayincilik.

Ally, M. (2004). Foundations of educational theory for online learning. Theory and Practice of Online
Learning, 2, 15-44.

Anggrawan, A., lbrahim, N., Muslim, S. & Satria, C. (2019). Interaction between learning style and
gender in mixed learning with 40% face-to-face learning and 60% online learning. International
Journal of Advanced Computer Science and Applications, 10(5), 407-413.

Bilgic, H. G., Duman, D., & Seferoglu, S. S. (2011, Subat). Dijital yerlilerin 6zellikleri ve ¢cevrim igi
ortamlarin tasarlanmasindaki etkileri. M. Akgul vd. (Ed.), Akademik Bilisim 2011 Konferansinda
sunulan bildiri  (pp.273-279). Malatya, Tiirkiye: inéni  Universitesi. Erisim adresi:
https://ab.org.tr/ab11/kitap/ AB11_tek.pdf

Birisci, S., & Karal, H. (2018). Cevrimici eszamanli ve yliz-ylize grupla problem ¢ézme sireclerindeki
soylem oriintilerinin karsilastirilmasi. Bayburt Egitim Fakiiltesi Dergisi, 13(26), 447-476.

Blyukoztirk, S., Kilig Cakmak E., Akgiin, O. E., Karadeniz, S. & Demirel, F. (2009). Bilimsel arastirma
yéntemleri. (3. Baski) Ankara: Pegem A Yayincilik.

Cakir, H. (2008). internet temelli gretim tasarimi ve teknolojide yeni yénelimler. H. i. Yalin (Ed.),
Internet temelli egitim, (s. 319-344).

Celen, F. K., Celik, A., & Seferoglu, S. S. (2011). Yiksekdgretimde cevrimici 6grenme: sistemde yasanan
sorunlar ve ¢6zliim oOnerileri, Journal of European Education, 1(1), 25-34

Dogan, S., & Tatik, R. S. (2015). Marmara Universitesi'ndeki uzaktan egitim uygulamasinin égrenci
gorisleriyle degerlendirilmesi. Route Educational and Social Science Journal, 2(1), 247-261.

Durdu, L., & Onay Durdu, P. (2016). Cevrimici grenme ortamlari. K. Cagiltay & Y. Goktas (Ed.), Ogretim
Teknolojilerinin Temelleri Teoriler Arastirmalar Egilimler, (s. 521-540).

Fidan, M., Debbag, M., & Cukurbasi, B. (2018, Ekim). Ortak zorunlu derslerin uzaktan egitim yoluyla
verilmesine iliskin 6grenci gériisleri. H. i. Kaya, & O. Demir (Eds.), The 6th International Congress
on Curriculum and Instruction (ICCI —EPOK)’da sunulan bildiri. (pp. 567-574). Kars, Turkiye: Kafkas
Universitesi.

Gambari, A.l., Shittu, A. T., Ogunlade, O. 0., & Osunlade, O. R. (2017). Effectiveness of blended learning
and e-learning modes of instruction on the performance of undergraduates in kwara state nigeria.
Malaysian Online Journal of Education Science, 5(1), 25—36.

Gurer, M. D., Tekinarslan, E., & Yavuzalp, N. (2016). Cevrimici ders veren 6gretim elemanlarinin uzaktan
egitim hakkindaki gorisleri. Turkish Online Journal of Qualitative Inquiry, 7(1), 47-78.

Haber, J., & Mills, M. (2008). Perceptions of barriers concerning effective online teaching and policies:
Florida community college faculty. Community College Journal of Research and Practice, 32(4-6),
266-283.

llgaz, H. (2014). Uzaktan egitim 6grencilerinin eszamanl 6grenme uygulamalarinda karsilastiklar
sorunlar ve ¢6zliim Onerileri. Egitim Bilimleri ve Uygulama, 13(26), 187-204

isman, A. (2015). Ogretim teknolojileri ve materyal tasarimi. (5. Baski). Ankara: Pegem A Yayincilik.

Johnson, A. P. (2014). Veri toplama yéntemleri, eylem arastirmasi el kitabi (Cev. Ed. Y. Uzuner & M.
Anay-Ozten, B6lim Cev. Y. Uzuner & G. Karasu). Ankara: Ani Yayincilik.

288



Omer NAYCIi — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10 (1), 2020, 261-290

Kan, A. U., & Fidan, E. K. (2016). Tiirk dili dersinin uzaktan egitimle yiritiilmesine iliskin 6grenci algilar.
Turkish Journal of Educational Studies, 3(2), 23-45.

Karatas, E. (2003). Yz ylize ve uzaktan egitimde 6grenme deneyimlerinin esitligi. Egitim Bilimleri ve
Uygulama, 2(3), 91-104.

Karatas, S. (2006). Deneyim esitligine dayali internet temelli ve yiiz ylize 6grenme sistemlerinin 6grenci
basarisi agisindan karsilastiriimasi. Gazi Universitesi Gazi EGitim Fakiiltesi Dergisi, 26(3), 113-132.

Kilig Cakmak, E., Taskin, N., & Kokog, M. (2017). Ogrenme yaklasimlarinin dgretim teknolojileri
alanindaki yeri ve dnemi. F. Odabasi, B. Akkoyunlu & A. isman (Ed.), EGitim Teknolojileri Okumalari
2017, (s. 266-275).

Kirik, A. (2014). Uzaktan egitimin tarihsel gelisimi ve Tiirkiye’deki durumu. Marmara iletisim Dergisi,
21(1), 73-94.

Kocak, O., & Goktas, Y. (2017). Cevrimici teknolojilerle desteklenen geleneksel 6grenme ortamlarinin
akademik basari lzerindeki etkisine genel bakis: meta analiz. O. Demirel & S. Dinger (Ed.),
Kiiresellesen Diinyada E§itim (pp.1185-1194). Ankara: Pegem Akademi

Larson, D. K., & Sung, C. H. (2009). Comparing student performance: Online versus blended versus
face-to-face. Journal of Asynchronous Learning Networks, 13(1), 31-42.

LeCompte, M. D., & Goetz, J. P. (1982). Problems of reliability and validity in etnographic research.
Review of Educational Research, 52(1), 31-60.

Lincoln, Y. S., & Guba, G. (1985). Naturalistic inquiry. California: Sage Publication.

Merriam, Sharan B. (2013). Nitel arastirma desen ve uygulama igin bir rehber (Cev. Ed. S. Turan).
Ankara: Nobel Akademik Yayincilik Egitim Danismanlik Tic. Ltd. Sti. (Eserin orjinali 2009'da
yayimlandi).

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded source book. Thousand
Oaks: Sage Publications.

Ozgiil,M., Sarikaya, I., & Oztiirk, M. (2017). Orgiin egitimde ve uzaktan egitim uygulamalarina iliskin
O0grenci ve 6gretim elemani degerlendirmeleri. Yiiksekégretim ve Bilim Dergisi, 7(2), 294-304.

Oztas, S., & Kilig, B. (2017). Atatiirk ilkeleri ve inkilap tarihi dersinin uzaktan egitim seklinde verilmesinin
O0grenci gorisleri acisindan degerlendirilmesi. Turkish History Education Journal, 6(2), 268-293.

Panda, S., & Mishra, S. (2007). E-Learning in a mega open university: Faculty attitude, barriers and
motivators. Educational Media International, 44(4), 323-338.

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yéntemleri (Cev. Ed. M. Bltlin & S.B. Demir).
Ankara: Pegem A Yayincilik. (Eserin orjinali 2002'de yayimlandi).

Paulsen, M. F. (2002). Online education systems: Discussion and definition of terms. Erisim adresi:
http://www.porto.ucp.pt/open/curso/modulos/doc/Definition%200f%20Terms.pdf

Pellas, N., & Kazanidis, I. (2013). On the value of second Life for students’ engagement in blended and
online courses: A comparative study from the higher education in Greece. Education and
Information Technologies, 20(3), 445-466.

Pepeler, E., Ozbek, R., & Adanir, Y. (2018). Uzaktan egitim ile verilen ingilizce dersine ydnelik 6grenci
gorisleri: Mus alparslan Universitesi érnegi. Anemon Mus Alparslan Universitesi Sosyal Bilimler
Dergisi, 6(3), 421-429.

Prepose, L. S. (2015). Online, flipped, and traditional instruction: A comparison of student performance
in higher education. Doctoral dissertation, University of Southern California, California.

289



Omer NAYCIi — Uluslararasi Egitim Programlar ve Ogretim Calismalari Dergisi, 10 (1), 2020, 261-290

Saban, A. (2007). Okul teknolojisi planlamasi ve koordinasyonu. (1. Baski). Ankara: Pegem A Yayincilik.

Scherrer, C. R. (2011). Comparison of an introductory level undergraduate statistics course taught with
traditional, hybrid, and online delivery methods. INFORMS Transactions on Education, 11(3), 106—
110.

Seaman, J. (2009). Online learning as a strategic asset: Volume II: The paradox of faculty voices: Views
and experiences with online learning. Babson Survey Research Group. Erisim adresi:
https://www.onlinelearningsurvey.com/reports/online-learning-strategic-asset.pdf.

Seferoglu, S. S. (2014). Ogretim teknolojileri ve materyal tasarimi. (8. Baski). Ankara: Pegem A
Yayincihk.

Sezer, B., Karaoglan-Yilmaz, F. G., & Yilmaz, R. (2017). Cevrimici ve geleneksel yliz ylize hizmet igi egitim
uygulamalarinin karsilastiriimasi: Deneysel bir calisma. Cukurova Universitesi E§itim Fakiiltesi
Dergisi, 46(1), 264-288.

Shu, H., & Gu, X. (2018). Determining the differences between online and face-to-face student—group
interactions in a blended learning course. The Internet and Higher Education, 39, 13-21.

Soffer, T., & Nachmias, R. (2018). Effectiveness of learning in online academic courses compared with
face-to-face courses in higher education. Journal of Computer Assisted Learning, 34(5), 534-543.

Stimer, M. (2016). Sanal derslere iliskin 6grenci gérislerinin incelenmesi. Usak Universitesi Sosyal
Bilimler Dergisi, 9(27/3), 181-200.

Tashbeyaz, E., Karaman, S., & Goktas, Y. (2014). Ogretmenlerin uzaktan hizmet ici egitim
deneyimlerinin incelenmesi. Ege Egitim Dergisi, 15(1), 139- 160.

Usun, S. (2012). Ogretim teknolojileri ve materyal tasarimi. (2. Baski). Ankara: Nobel Akademik
Yayincilik Egitim Danismanlik Tic. Ltd. Sti.

Yildirim, A., & Simsek H. (2013). Sosyal bilimlerde nitel arastirma yéntemleri. (9. Baski). Ankara: Seckin
Yayincilik.

Yilmaz, E. O., & Aktug, S. (2011, Sub.). Uzaktan egitimde cevrimigi ders veren égretim elemanlarinin
uzaktan egitimde etkilesim ve iletisim iizerine gériisleri. M. Akgll vd. (Ed.), Akademik Bilisim 2011
Konferansinda sunulan bildiri (pp.501-512). Malatya, Tiirkiye: inéni Universitesi. Erisim adresi
https://ab.org.tr/ab11/kitap/ AB11_tek.pdf

290



