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The present study explores and investigates how a Korean-English bilingual
speaker is influenced by her native culture during her acculturation process
in the United States (U.S.). This linguistic research study is designed around
three main themes. The first theme is the cultural adaptation process of the
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participant’s acculturation process within the U.S. along with her
socialization stages. For the third theme, the participant’s intercultural
awareness towards her native culture is explored. The interview data
analysis confirmed that the participant experienced a culture shock within
her first school year in the U.S. The findings of the interviews indicate that
the participant applied particular strategies to overcome her culture shock
in order to adapt a new way of life, which would be informative for
improving culturally responsive curriculum development strategies.
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Introduction

This qualitative ethnographic case study within applied linguistics has three significant objectives.
The first objective of this study is to analyze, evaluate and interpret Korean culture regarding a
Korean bilingual participant’s beliefs, behaviors and attitudes within an entire new and unfamiliar
culture. The second objective of the study is providing insights for culturally responsive and unitary
curriculum requirements for the purpose of supporting innovative and inclusive curricula that target
well beings of immigrant students in foreign lands. The other objective of this research is to explore
the mindset of the bilingual research participant through her culture; however, it should be
remarked that the concept of culture is both a delicate and a complicated notion to investigate.
Culture refers to contextual perceptions and attitudes in given circumstances within a specific
community, which provides us particular perspectives to make meaning of the world that surrounds
us.

Culture is pervasive, all-encompassing, and inescapable. The images and messages
we receive and transmit are profoundly shaped by our culture. It is the framework
through which we understand and interpret the world around us; it provides the
context for a group of people to understand and interpret the world around them.
Defining culture is not an easy task. (DeCapua & Wintergerst, 2016, p. 12)

Culture is not simply a characteristic of one single individual. The term culture is much broader
than that conceptually. Culture refers to a group that’s conditioned by the same set of experiences.
Culture is more specifically “the collective mental programming of the people in an environment”
(Hofstede, 1980, p. 45). From a similar standpoint, Wolcott (2008) indicates that human social
behavior could only be described with the help of culture explicitly, and cohesiveness could be
provided through cultural investigation in research studies that predominantly focus on human
behavior. By this definition, the participant’s culture that shapes her certain attitudes is explored
according to Wolcott’s (2008) culture theory within the scope of this particular research study.

Based on Wolcott’s culture theory (2008), there are three main themes that make up the concept
of culture for ethnographic studies. They are: cultural orientation, cultural know-how and cultural
beliefs. The concept of cultural orientation of an individual refers to a physical space in terms of the
outer setting that physically shapes the surrounding for an individual in terms of time, place and
circumstances in context. The cultural know-how component of this theory signifies the proper way
of reacting to a certain situation based on the ideal contextual setting as dictated by that culture’s
unwritten notions. In this way, the theory of cultural know-how conditions how particular issues are
handled within a specific cultural group or community regarding their precise and predetermined
mindset and principles.

On the other hand, the idea of knowing and believing are two different ideologies according to
the cultural beliefs component of Wolcott’s (2008) theory. “Beliefs are embedded in the values
undergirding them: notions of good and bad, right and wrong, better or worse; as well as beautiful
and ugly, graceful or awkward, tragic or comic” (Wolcott, 2008, p. 99). Even though these values
affect a culture regarding the proper way of behaving, cultural beliefs are indeed a set of morals that
transfer across generations, which in return shape particular behaviors as approved acts in a given
culture. Accordingly, this research study applies Wolcott’s (2008) culture theory as a research
method within a specific case study for the purpose of exploring a particular culture.

In the first phase of this study design, the Korean participant’s behavior patterns and perceptions
are investigated to have an overall vision about her native culture as a reflection of the participant’s
“cultural orientation.” In the next phase of the study, the way Korean culture affects the participant
is discussed in order to understand the unwritten boundaries about Korean culture to internalize the
idea of “cultural know-how” from the participant’s perspective. For the last phase, the underlying
reasons of culturally derived Korean acts are discussed in context as a representation of the
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participant’s “cultural beliefs” based on Wolcott’s (2008) theory. With this theory in effect, the
stages and the analysis of the interview are discussed as a process in order to explore the
circumstances affecting the participant’s acculturation progression. This study is peculiar in terms of
offering program specific model suggestions that are culturally sensitive.

Method

Research Design

The purpose of this applied linguistic study is to investigate the participant’s cultural adjustment
process into the U.S. college setting by examining the participant’s mindset through associated
interview questions. The selection of the interview questions is designed based on Wolcott’s (2008)
culture theory that focuses on exploring three main themes, which are cultural orientation, cultural
know-how and cultural beliefs (Please see Appendix A and Appendix B). The analysis of the interview
guestions is conducted by using an ethnographic linguistic method that is different than the
perspective of theoretical linguistics in principle. In theoretical linguistics, the main focus is to explore
the underlying systematic structural components of a language, which is relatively more abstract
involving the universal rules of a language along with its distinctive features. Applied linguistics is the
framework through which language is investigated within its social contextual use as the way the
speakers of that language uses it (DeCapua & Wintergerst, 2016).

In parallel to this approach within applied linguistics, the analysis of the interview provides
insights on the consequences of cultural differences when the participant is exposed to a new culture
that is quite different from her own familiar social and cultural behavior patterns. Thus, the research
guestion of this study is to explore in what ways the Korean participant’s cultural adjustment process
takes place when she is exposed to the U.S. culture once she started college abroad. In parallel to
this research question, this study will exemplify program models that could assist culturally different
students’ academic accomplishments by uncovering a bilingual Korean college student’s cultural and
social adjustment process in depth.

This qualitative research study enabled the researcher to investigate Korean culture
comprehensively. The data collection process lasted six months through field observations, and the
participant of the study gave consent for that she was being observed by the researcher. A total of
twelve observations took place. During these observations, the participant was in interaction with
her friends within a microbiology laboratory in a U.S. state university doing her experiments. The
professor was coming randomly to double check the laboratory from time to time. Other than these
random check-up visits, the participant and her classmates were conducting experiments
independently, and there were schedules for all students in the laboratory to follow. The researcher
was able to observe the participant in her natural educational setting to acquire further information
on the participant’s adaptation process.

Two in-depth interviews took place with similar content knowledge to increase the validity and
the credibility of the data collection process as part of this detailed qualitative study. Even though
the study focused on Korean culture and explored the United States culture through the participant’s
perspective, the individual experiences of other Korean students would vary despite the fact that
they are coming from the same culture due to personality differences. This study can be replicable
to other cultures to explore another culture extensively for various reasons, yet the study will be
limited for the number of participants to be observed unless it is a larger scaled study that would
require longer years of observation.
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The Researcher’s Role

The researcher was assigned a project in a U.S. University to explore a language along with its
cultural nature for the purpose of effective language program development. It should be noted that
this research study has been initiated as a linguistic and cultural research project in terms of a field
study. But, more significantly, the researcher was asked to choose a culture that she was particularly
not familiar with to be able to be as objective as possible for the validity of this qualitative study. The
idea was to improve the researcher’s perception on the stages of a language learner’s linguistic and
cultural adaptation for designing programs that are linguistically and culturally sensitive.

The underlying rationale for the researcher to be assigned for this investigator role is to
strengthen her empathy towards cultures in order to develop tolerance and support to all language
learners from the globe. Since United States is a diverse land that has welcomed all languages and
cultures as a land of immigration, developing empathy towards different cultures is a must to
positively affect the language learning process of the immigrant students. For the purpose of
achieving the role for exploring Korean culture extensively, the researcher was assigned to study
Korean culture through the participant’s lived experiences. In this way, the objective was to develop
a mindset that’s culture sensitive to be able to develop linguistically and culturally sensitive programs
in order to include all learners by celebrating their diversity.

Data Analysis Process

The stages of cultural awareness theory indicate that adults are aware of their experiences during
their cultural adjustment (Schmidt, 1990; Storti, 1998). With this in mind, an adult participant was
chosen since the participant has metacognitive awareness that enables her to express the
information being asked with her critical thinking skills along with the ability to process new
information in her target language, English. The age of the participant, the participant’s English
proficiency level, the length of the participant’s stay in the U.S. and her native culture were among
the variables that determined the selection criteria.

The second crucial selection criterion was the fact that the participant gained her linguistic
competence at a school environment in Korea, and her linguistic competence allows her to fluently
express her abstract feelings during the interviews. What’s more, the participant has been in the U.S.
for almost four years, and therefore her memory about her native culture is still vivid to make
comparisons between Korean and the U.S. cultures. Furthermore, an unfamiliar culture that was
novel to the researcher was intentionally selected in order to be as objective as possible when
interpreting the data ethically.

Within the light of this ethnographic and linguistic research design, the data are collected in a
natural face-to-face meeting setting through brief observations and interviews. The interview data
are evaluated in three categories. The first embedded category portrays the participant’s cultural
adaptation within the U.S. culture since she introduces Korean belief systems, social hierarchy rules
in Korea and relationships within Korean culture. The second embedded category represents Su-
dae’s socialization process by discussing her personal growth. The final embedded category reflects
women’s role in Korean culture from Su-dae’s point of view. The collected data are divided into
three meaningful themes to have a deeper understanding of the participant in terms of:

e The participant’s cultural adaptation within the U.S. culture

e The participant’s socialization process
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e The role of women in Korea from the participant’s perspective

Results
The Participant’s Story through an Ethnographic Approach

Su-dae came to the U.S. to start her graduate studies at a microbiology department in the U.S.
after receiving a scholarship from her Korean government. Prior to her arrival, Su-dae lived in Seoul
with her parents, her younger sister and brother. In Korea, English is considered as one of the most
important subjects in public schools along with Korean literature and math. Most students study
really hard to get good grades in those subject areas for a brighter future in this demanding
educational environment. In public schools, English education was mostly grammar oriented, and
conversational English education was insufficient. Su-dae and her friends had to memorize all English
grammatical rules as part of a rote learning in order to pass their exams. Su-dae continued to learn
English in middle and high school.

It took many challenging years for Su-dae to learn English as the way she knows it today.
According to Su- dae, Korean public school system is very competitive, and it is an official
requirement to learn English at school. For this requirement, she attended a private institution at the
age of nine to learn English better than her peers in this competitive educational setting. After
graduating from this English language teaching institute at the age of twelve, she continued her
studies for learning English. After finishing high school, Su-dae completed her undergraduate and
master’s degree in a biology department in Seoul, Korea. Her GPA was significantly high, and this
allowed her to continue her education in the U.S. She was so proud of herself when she was
accepted to a Ph.D. program in North Carolina. This is how Su-dae’s journey in the United States has
started.

Su-dae was partly aware that the cultural customs in the U.S. would be very different than they
would be in Korea when she arrived in the U.S. Apart from this new cultural atmosphere, Su-dae had
never lived on her own before. Before coming to the US, she wanted to get as much information as
she could. She contacted to her friends, who came to the U.S. for graduate studies before her. In
addition, Su-dae joined in an internet website, where Korean students shared their personal
experiences and insights about the U.S. culture. By using that website as a source, Su-dae found lots
of tips about what to bring with her and what basics she would need upfront.

It was interesting for Su-dae to find out that the comments changed from region to region within
the U.S. Particularly, it was stated on these websites as a common judgment that life in a biology
laboratory was not that tough, yet classes were really difficult to pass. Therefore, she studied English
as intensively as possible and gathered information regarding the U.S. culture prior to starting her
Ph.D. program. When she was ready to leave home for this journey, she was very excited. Before
leaving home, she found an apartment from the university’s housing agency that was within walking
distance from her new biology laboratory.

Once Su-dae arrived in the U.S., almost everything was new to her based on Wolcott’s (2008)
cultural orientation theory. First, she found stores and restaurants were too distant to walk around,
and most roads within the town did not even have sidewalks for pedestrians unlike the way they
were in Korea. Su-dae used to travel with public transportation in Korea as the most preferable,
secure and easy way to use as a means for transportation. On the contrary, she was shocked that the
public transportation was not preferable due to poor conditions and lack of operation in this capital
city within this comparatively more developed Eastern part of the U.S. Interestingly, there was not
even a subway. To illustrate, it was quite possible for Su-dae to start walking by the sidewalk that
would soon be blocked by a busy highway without the chance to continue walking further. Su-dae
was very disappointed as transportation became her nightmare and affected her mobility along with
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her social life. Su-dae realized that she had to learn how to drive a car for the first time in her life as
being a pedestrian was not indeed a flexible option in this capital town. She had to save money
during her first year so that she could afford to buy a car. Next year, she decided to rent a place that
was further from her biology laboratory so that she could practice driving when coming to her
school. She learned how to drive to the shopping malls and grocery stores and a nearby central town
named Cary; however, she still was not very comfortable with driving, and she was avoiding busy
highways. She was travelling with a train or a plane when she visited other cities in the U.S.

Next, Su-dae passed series of challenging exams to have the opportunity to become a graduate
college student in the U.S. including a competitive English language test. Despite these test results
that proved her English proficiency officially, Su-dae had difficulty in understanding daily spoken and
regionally accented English when she arrived in North Carolina. She found everyone’s speech very
fast to follow simultaneously. In order to deal with this problem, she became a member of a video
store and digital channels to watch American TV shows and movies to be more comfortable with
daily spoken English and its regionally varying accents. Even though Su-dae thought of her English to
be fluent, she found her foreign accent strong. In fact, Su-dae’s English improved significantly since
she came to the U.S. as a result of being in social environments. This increased proficiency enabled
her to communicate with other people more efficiently while accessing new information more
effectively over time.

Despite Su-dae’s high expectations and excitement, Su-dae felt quite lonely when she first came
to the U.S. She used to go out with her friends almost every day when she was in Korea. Su-dae
missed those gatherings, which she felt part of a community. She found everyone very busy in the
U.S. There were a couple of particular times that she felt frustrated as she perceived herself very
different than other people. She made a couple of good Korean and American friends. Su-dae
described Americans as friendly; however, she indicated that “Americans have their own circle,” and
she did not find the opportunity to break the ice to get closer to them after all.

One of the remarks that puzzled Su-dae was the fact that she needed to greet everyone in the
same manner regardless of the age factor in the U.S. Su-dae indicated that there are three different
ways to greet people in Korea. Elderly people in Korea are bowed to show respect, and American
way of informal greeting is only possible when the person to be greeted at one’s age or preferably
younger. Su-dae also found it strange that there was no hierarchy among students regardless of age
or experience in the U.S. In Korea, the hierarchy is quite visible in educational or work environments
according to Su-dae’s statement. For instance, everybody needs to respect people with higher status
regarding the idea that refers to the fact that the experienced or the elder should know better. In
addition, people in Korea are not allowed to call elder people by their first names. They need to call
the last name in addition to using a special word to show respect for elderly.

During the interview, Su-dae shared an experience that upset her in the laboratory. She said that
there is a laboratory hood that needed to be shared by all students, and students need to sign a
paper with identification before using it. Although this rule was clear to all students, one of the
students continued to use the laboratory hood although it was Su-dae’s turn to work. Su-dae did not
react at first, and then this incident was repeated. Su-dae kindly and indirectly implied to the student
that she would like to use the hood once the work is complete; however, Su-dae thought her
classmate was so rude and did not care for what she said because she had to wait for the student to
finish. Su-dae found this classmate very irresponsible as well. Su-dae remarked that she witnessed
that another American student approached to the same problematic classmate and told him to move
away as it was her turn. The classmate who gave a hard time to Su-dae surprisingly moved away
instantly and even apologized. Su-dae and this problematic classmate remained as friends without
confrontation, and Su-dae’s turn was not respected. Those were the times when Su-dae missed
home.
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When Su-dae was asked to give further information about Korean customs, she talked about
gender differences, Korean’s religious beliefs and how weddings take place in Korea. Su-dae smiles
pleasantly when she remembers Korea, and adds that she always visits Korea at Christmas, and she
reads Korean newspapers daily to keep pace with the changes in her home country. Next, Su-dae
talked about the belief systems in Korea. There are two main religions in Korea. One of them is
Christianity and the other is Buddhism. Su-dae says her family is not very devoted to Buddhism;
except that they sometimes visit the temple to give money for Buddha. With Buddhism, they believe
in reincarnation, which is another form of life. Confucian philosophy is effective in Korea, which
highlights harmony and mutual respect, and Su-dae considers herself affected by this philosophy.

Su-dae continued to tell the customs of Korea, and she talked about ceremonies and celebrations,
which are essential components of Korean traditions. In Korea, weddings take place at special
buildings, which are quite expensive to rent. The bride and groom wear their traditional Korean
wedding costumes. They reserve a saloon for both the ceremony and the dinner for guests. There is a
special honor guest in weddings, who is supposed to give guidance about wisdom and marriage. This
special guest can be a university professor or another highly educated individual. After this
traditional ceremony, the bride and groom can preferably wear Western style wedding gown and
suit. People usually do not dance before, during or after the brief wedding ceremony and the couple
usually goes to a honeymoon. There are also people who choose to marry at a Buddhist temple. Su-
dae adds that marriage is perceived as a bond not only between the newlywed couple, but it is also
considered as a strong bond between families. Other than weddings, Koreans celebrate Buda’s
birthday and new year according to a lunar calendar based on the moon’s movements. Koreans eat
rice cake and soup on these special occasions. There is another ceremony that takes place for
honoring ancestors in which they offer their gratitude for elders.

Finally, Su-dae stated the role of women in Korean society by making a comparison between
genders. According to Su-dae, man is dominant in both social life and in work places. Sons are more
important in Korean culture than daughters, and they have a Korean saying that states: “Son-in-law is
the best guest.” Women are more stressful in comparison to men in social life. Women are
responsible for house chores, cleaning and cooking. It is not typical to see a Korean man in the
kitchen. When Su-dae was specifically asked about the relationships within the Korean culture, she
was quick to indicate that Korean culture doesn’t welcome divorce even though it is getting more
common these days. Moreover, Korean culture is not a friendly culture for single moms and does not
approve relationships prior to marriage.

Discussion
The Cultural Adaptation Process

The data show that Su-dae’s cultural adaptation to the U.S. culture is still in progress. She is in the
stage of comparing her culture to the U.S. culture by making generalizations and interferences about
both cultures. During interviews, Su-dae clearly indicated that she was experiencing hardship when
contacting to her American friends, and she claimed that Americans seem distant by stating the
expression: “They have their own circle.” Su-dae’s comment gives clues about how hard it is to notice
the underlying messages among different cultures since the essence of cultures is really invisible for
others (Hooker, 2009). Clearly, Su-dae felt isolated, and unwelcomed despite her high excitement
before coming to the U.S. for her graduate studies.

In a Western culture, as in the U.S., “individualism” symbolizes independence, freedom and it is
often considered as being associated with self-confidence. Su-dae’s initial disappointment derives
from the fact that she is coming from a collectivist culture that values group harmony more than
individualism that signifies the worth of “self” above other conceptual values. The fact remains that
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there is not even a corresponding term for the word “individualism” in some Eastern cultures
because the perception of “individualism” in Eastern cultures is perceived differently. Eastern
cultures often consider “individualism” as standing for selfishness or arrogance, which prevents being
harmonious with each other in a collectivist society (Nisbett, 2009).

In parallel to this conceptual standpoint, Korea’s collectivist society reflects a matching collectivist
belief system that values the group more than individuals. Korean belief system and society are
under the influence of Confucianism worldview particularly, which is a value system that aims to
bring harmony to Korean society with their both family and state life (Clark, 2000). Su-dae’s mindset
was programmed according to her collectivist Confucianist culture according to Hofstede (2002) as
culture refers to the act of programming minds of a certain community by unwritten rules, and it
often continues one generation after another. Within the framework of this logic, Su-dae perceived
the U.S. cultural value system as being distant from her Asiacentric worldview (Miike, 2009). In fact,
Su-dae’s opinions about her American friends represent conceptual and structural qualities that
formed as a result of an individual society in which privacy and independence are highly valued. That
is why Su-dae expected her American friends to act like her Korean friends based on the theory of
assumptions of similarities (Barna, 2009; Miike, 2009), and she was disappointed when her
expectations were not met.

Another significant difference between Korean and American cultural systems that makes Su-
dae’s adaptation challenging is that Korea is a high power distance country (Anderson, 2009). In high
power distance cultures, parents teach children obedience rather than treating them as equals. As a
result, elder people are both respected and feared in Korean culture. So, it is not surprising that the
way Americans greet older people puzzled Su-dae as hierarchy is another very strong characteristic
of Korean culture, as being a high power distance country (Hofstede, 2002). In fact, part of Su-dae’s
culture shock occurred when a newcomer to their biology laboratory did not respect Su-dae or her
former experience. In this way, Su-dae gained awareness on the fact that hierarchy in Korean culture
did not apply to educational or social environments in the U.S. What’s more, Korean education
system employs a teacher-centered educational model, which entirely accepts the teacher as an
unqguestionable authority. The students never dare to a call a teacher by their first name. Because of
these customs that are dominant in Korean educational settings, Su-dae was always very quiet when
she took her first class. After observing Su-dae in her class for some time, her professor scheduled a
meeting with Su-dae. In this long conversation, Su-dae was asked why she was quiet in classes.
Without understanding what was wrong as she was being her Korean self, Su-dae was essentially
encouraged to participate in classes more actively. She was particularly suggested to speak more
often. This conversation pushed Su-dae to adapt to the student-centered U.S. education system.

Perhaps more obviously, the data related to Su-dae’s laboratory experience showed that Su-dae
learned to communicate in American cultural style the hard way. Once she talked with a classmate in
an indirect way in order to solve a turn-taking problem in her laboratory. She thought the only logical
way to be polite and harmonious was to give an indirect speech as if she was in Korea. On the other
hand, she was never understood. While she was concerned with a cultural attitude without being
aware of it, her friend never got her message, and it is quite possible that her American friend did
not have a clue on what made her upset because Su-dae never confronted with her classmate.
Saving the face is one of the most crucial aspects of Korean communication style. As Su-dae was
influenced by Confucian culture in which saving the face is perceived as a life saver in social
communications to preserve harmony, she preferred to use indirect speech to avoid any possible
conflicts. In contrast, saving the face is meaningless, odd and unnecessary in American culture. Being
direct is the rational and best way to communicate (Ellis & Maoz, 2009; Kumar & Sethi, 2009). For
instance, an American student came and told the same classmate directly to move from the
laboratory hood, and added that it was her turn. Su-dae saw that direct speech did not create
conflict between the two parties; however, she did not get the underlying message as she was
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conditioned by her cultural values. After many experiences of this sort, Su-dae learned that saving
face and talking indirectly are perceived very differently in the U.S. culture. Once Su-dae adjusted her
style of communication into a more direct style in her new culture, she gained communication
competence in her new culture (Chen, 2009). On the other hand, she still continues to save the face
within her Korean culture because if one does not save the face it means he/she is a dishonored
person in Korea (Kohls, 2001). Therefore, Su-dae’s overall worldview did not change, yet she adapted
a second one by learning how to act in two different cultures based on Wolcott’s cultures know how
theory.

The Socialization Process

The data show that Su-dae’s worldview has been greatly influenced by Confucian philosophy, and
she acquired this worldview during her early childhood without questioning it (Ishii, Klope & Cooke,
2009) as part of her Korean culture. These unwritten rules determine the underlying Korean
background knowledge for Su-dae to act in particular ways in certain situations unconsciously as
indicated by Wolcott’s (2008) cultural beliefs theory. These cultural unwritten rules are evident in
Sudae’s relationships with her friends. Su-dae indicated that it was an everyday occasion that friends
come together and have a couple of drinks every night in Korea. Therefore, she expected to have the
same style of life within the U.S. culture too. However, she was unaware that U.S. university system
has a higly achievement and competition oriented culture, and weekdays are usually reserved for
resting to be well prepared for the next working day rather than spending hours for the quality of life
(Storti, 1998).

Furthermore, language variation played a central role in Su-dae’s adjustment process, and she
socialized when her English proficiency level improved day after day. The data showed that Su-dae
found spoken daily English very difficult to understand when she first came to the U.S. despite her
very competitive English proficiency test results. Su-dae’s initial exposure resulted in making her
think that her English skills while expressing her in daily life were inadequate, and she panicked at
first. No doubt, and quite importantly, she was open to reveal new information, and she was
determined to effectively interact within this new culture without giving up. She applied a couple of
strategies to gain “linguistic competence” (Chen, 2009). She watched movies and adapted
“contextualization cues” (Charlebois, 2009) to reduce her accent. Moreover, Su-dae observed and
imitated her new culture’s direct communication style to gain intercultural awareness for both her
home and host culture (Andersen & Wang, 2009).

One other fact that changed Su-dae’s life in American culture was: she learned to live on her own
within the U.S. culture. In addition to this, she realized that public transportation was not convenient
for her, and she not only had to learn how to drive, but she implemented an interesting strategy. She
moved to a distant apartment just to practice her driving skills as part of her determined personality.
Although, Su-dae was used to live dependent to other group members, which is a general
characteristic of Korean culture (Koo & Nahm, 1997), she learned to live independently within her
new culture and experienced a great deal of personal growth. She appreciated the fact that she does
not need another person to survive anymore. This shows that Su-dae gained intercultural sensitivity
and expanded her personal characteristics as being independent, open-minded and flexible (Chen,
2009).

Finally, Su-dae was successful in adapting the U.S. culture because her arrival to the U.S. was
voluntary (Ogbu, 1987) and she was expecting to live and work in the U.S. long-term. She indicated
that if one is dealing with science, the U.S. has more opportunities than any other country in the
world. Most important, knowing a universal language like English provides her a broader sense of
information that helps her to grow as an academician.
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Women'’s Role in Korea

The data about the women’s role in Korea showed that Korean culture is male dominant,
therefore it is a masculine culture (Andersen & Wang, 2009). Su-dae provided data that displayed the
inferior role of women in Korean culture. First, Korean culture have unwritten rules for gender
segregation in both family and work life. Girls and boys receive education in different school
buildings in many schools in Korea. Su-dae indicated that the majority of the school system in middle
and high schools keep sexes apart even though some parts of Korea became more flexible on this
matter lately. Su-dae claimed that the objective of this system is to provide a school environment
that helps students to focus on their studies rather than on their looks to attract the opposite sex.
Furthermore, the history of keeping sexes apart was not limited to schools, there were separate
apartments for men and women in some parts of Korea, and it was common for husband and wife to
maintain separate rooms. Moreover, women were oppressed and used to live in “inner rooms” away
from eyes of other men (Clark, 2000).

Not surprisingly, Su-dae explicitly indicated that having a son is more favorable than having a
daughter. Not only Korean culture disapproves relationships of women before marriage, but it is also
a taboo to be a single mom in Korean society. Moms are responsible for all the house chores, and
men usually do enter the kitchen to help their wives. Another remarkable data that showed men’s
dominancy is that there is a famous Korean saying as “the best guest is the son-in-law.” Finally, the
women’s role in Korea is an indicator of high power society, where women and men are not equal in
social life (Storti, 1998), whereas the U.S. culture is lately a less low power distance culture, which
means inequality between genders are better controlled in educational settings, and the law aims to
regulate women to be hired under equal terms with men. All responsibilities and expectations from
women in Korean culture are overwhelming. Thus, Korean culture oppresses woman and values man
as the dominant gender within the society, which is a reflection of masculine society (Andersen &
Wang, 2009) based on the Su-dae’s data analysis.

Culturally Responsive Curricula for Diverse Students

Within the scope of this study, the culture shock of an accomplished college student is
investigated in terms of the participant’s: cultural adaptation process, socialization process, and
gender roles. The in-depth interview data revealed that the participant almost failed in her studies
despite her dreams and high achievement potential. What’s interesting about the data analysis
process is that the professor’s guiding conversation with the participant functioned as an eye-
opening experience that changed the course of the participant’s cultural adjustment process for the
better. If the participant’s professor did not mentor her through her culture shock, Su-dae could
have failed in her studies without knowing the fact that she was indeed affected by a culture shock.
Unfortunately, not all diverse students have the chance to come across with a professor, who would
provide individual attention and support for a student going through a culture shock. Since the
success of immigrant students should not be a matter of coincidence, there should be culturally
responsive programs and curricula in effect to support diverse college students, who are far from
their homelands. Based on the data provided by this research study, the following approaches could
foster the unique needs of culturally diverse college students within their new educational programs:

¢ A senior mentor student from the immigrant student’s home culture, and another student
from the host culture could be chosen among volunteers to support the college student within
her new culture.

e A culturally sensitive welcoming flier with basic vital information about the school
environment could be distributed to students considering main cultural differences among
countries.
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e A culturally sensitive staff member from the university could be officially assigned to each
culturally diverse student as a mentor throughout the educational program.

¢ A volunteer family, that’s assigned according to the college’s safety standards, could welcome
the culturally diverse student as a representation of hospitality in the host culture during the
diverse student’s educational program.

e The college could organize culturally responsive events that bring all diverse cultures together
to raise multicultural awareness among students that exemplify harmony and peace in college
environment for diversity.

Conclusion and Implications

The objective of this ethnographic and linguistic case study was to explore and investigate Korean
culture through a Korean-English bilingual speaker’s perspective in order to study the mindset of an
accomplished college student during her acculturation process. The study provided step by step
conceptual data that showed the stages of the participant’s acculturation process by comparing two
distinctive cultures. The first and the most crucial finding of this study revealed that the participant
experienced a severe culture shock within an educational setting in the United States, and the
participant almost failed in college due to her culture shock.

The second finding of this study focuses on how the participant compared her home culture to
her host culture in her mind to make inferences that shaped the participant’s feelings and attitudes
in her host culture. This comparison from her unique perspective signifies how a bilingual and
bicultural person make meaning out of cultural variations and similarities, and how these particular
inferences modify a person’s everyday approaches and attitudes within a new community.

The third finding of this research demonstrated how the participant gained metacognitive
awareness through her cultural standpoint in order for her to cope up with the linguistic and cultural
challenges she faced. The in-depth analysis of the interview data revealed that an accomplished
doctorate student nearly gave up on her education due to her culture shock, and her meeting with
her professor acted as a milestone during the participant’s acculturation process. Once the
participant’s professor suggested her to comply with culturally expected classroom participation, the
participant began applying new and interesting strategies to get over her culture shock, and she
almost applied an innovative plan that has culture shock fighting strategies as summarized below:

e The public transportation was mostly irregular, unavailable and unsafe in a central zone in
North Carolina. Without a car, it was not even possible to shop from a grocery store as
destinations were not within walking distance. The participant received a learner driver’s
permit and rented an apartment further from her school to practice driving to survive within
this new culture, and adapted herself to a new cultural orientation (Wolcott, 2008).

e The participant was not used to talk over her teacher in classroom environment because she
accepted the teacher as the sole authority. The participant’s professor encouraged her, and
the participant did not fail in her class as she adjusted her manners into American
communication style based on Wolcott’s (2008) cultures know how theory.

¢ The participant found herself inadequate with everyday social life with her language skills, so
she rented American movies that would help her practice her English apart from her academic
English knowledge according to Wolcott’s (2008) cultures know how theory.

e The participant realized that her collectivist culture that suggests indirect speech, saving the
face to avoid confrontations for harmony are not cared in the U.S. culture, so she learned to
adjust her style of communication to convey the right message based on Wolcott’s (2008)
cultures know how and cultural beliefs theory.
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The last finding of this research study revealed the fact that culturally responsive, unitary
programs are needed to support the well beings of immigrant students via trainings and positive
attitudes towards immigrant students (Arslangilay, 2018a). “Cultural responsiveness is not a practice;
it’s what informs our practice so we can make better teaching choices for eliciting, engaging,
motivating, supporting and expanding the intellectual capacity of all our students” (Hammond, 2015,
p. 3). According to Arslangilay (2018b) migration, which is as old as the history of humankind, makes
the world increasingly multicultural by bringing various languages, religions and communities
together whereas Hammond (2015) stated that culturally and linguistically diverse students do not
have equal access to education due to lack of opportunities that would provide them the set of skills
needed for cognitively competent mainstream education. Therefore, this educational gap requires
additional sources, strategies and implementation techniques that were planned in advance to
present steady and positive educational outcomes.

To illustrate, the students’ motivation could fade away due to lack of collaboration, organization
and curricula development, and the following precautions are vital in developing effective and
meaningful programs (Karci & Gindogdu, 2020, p. 188), which can also be applicable to culturally
diverse students:

e Culturally responsive student-centered college programs with clear objectives should be
officially developed at institutional levels along with sufficient resources.

o Staff, as part of the implementation process of the program, should be encouraged to
participate in training activities to follow the recent and innovative cultural developments in the
field.

¢ Ethics should be at all times in effect to provide transparency and equity for culturally diverse
students.

e The curricula for culturally diverse students should represent the roles of each professional
clearly in order to implement a program that would promote multiculturalism.

e Experts should plan curricula and programs for culturally diverse students, and wellbeing of
the students should be the main priority.

e Curricula should be evaluated by a process-oriented evaluation rather than a product-oriented
one for achieving long term educational goals for culturally diverse students (Karci & Gilindogdu,
2020, p. 188). [Emphasis of the author]

The culture shock of the participant that was illustrated in this study confirmed the fact that
culture shock could happen to anyone, including a very promising student. The participant’s
experience provides clues for educators and universities on how certain attitudes of students are
derived from their culturally conditioned mindsets, which could easily drag these students into
failure in an unfamiliar educational setting. Even though this study is about a Korean student in the
United States, the same occurrences are not limited to Korean or American culture, which means any
country accepting immigrants are facing the same set of problems in educational settings. This
research study suggests that universities should employ unique and strong programs that could offer
individual attention for diverse students during their acculturation process in order to prevent failure
among them due to cultural differences.

Since there is not a fixed set of written rules for a country that explicitly lists all its culturally
determined actions and attitudes, comparing different cultures could be a source to understand
cultural conflicts and miscommunications that are caused by people’s culturally determined
mindsets. The findings within the scope of this research study provide scholars from all disciplines,
including educators, a critical perspective to welcome any culture around the world because each
culture has its own unique conditioned way to perceive the world and its teachings.
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TURKCE SURUM

Giris

Uygulamali dilbilimde nitel etnografik bir 6rnek olan bu durum calismasinin ¢ 6nemli amaci
vardir. Bu calismanin ilk amaci, Koreli iki dilli bir katilimcinin timdiyle yeni ve yabanci bir kaltar
icindeki inanclari, davranislari ve tutumlari ile ilgili olarak Kore kdltirini analiz etmek,
degerlendirmek ve yorumlamaktir. Calismanin ikinci amaci, yabanci tlkelerdeki go¢cmen 6grencilerin
refahini hedefleyen yenilikci ve kapsayici egitim programlarini desteklemek amaciyla kiltirel olarak
duyarh ve Uniter program gereklilikleri hakkinda bilgi vermektir. Bu arastirmanin bir diger amaci, iki
dilli bir katihmcinin zihniyetini kiltiirGyle incelemektir; ancak, kiltir kavraminin incelenmesinin hem
hassas hem de karmasik bir kavram oldugunu irdelemek gerekir. Kiiltlr; toplumsal baglamda bizi
cevreleyen diinyayl anlamlandirmamizi saglayan belirli durum, algi ve tutumlarin bitininG ifade
eder.

Kaltar; yaygin, bitlinleyici ve kacinilmazdir. Algilladigimiz ve ilettigimiz imgeler ve mesajlar
kiltlirimiz tarafindan temelden sekillenir. Cevremizdeki diinyayr anladigimiz ve yorumladigimiz yapi
tasidir kiiltlr; bir grup insanin etrafindaki diinyayr anlamasi ve yorumlamasi igin gereken baglami
saglar. Kaltard tanimlamak kolay bir is degildir (DeCapua & Wintergerst, 2016, s.12).

Kaltur sadece tek bir bireyin 6zelligi degildir. Kultiir terimi kavramsal olarak bundan daha genistir.
Kiltar, ayni deneyimlerle kosullanan bir grubu ifade eder. Kiiltiir daha belirgin olarak “bir ortamdaki
insanlarin kolektif zihinsel programlanmasidir” (Hofstede, 1980, p. 45). Wolcott (2008); benzer bir
bakis agisiyla, insan sosyal davranisinin yalnizca kiltir yardimi ile agik bir sekilde tanimlanabilecegini
ve agirlikh olarak insan davranisina odaklanan arastirma ¢alismalarinda kiltiirel arastirmalar yoluyla
anlamlandirmanin saglanabilecegini belirtmektedir. Bu tanimla, katilimcinin belirli tutumlarini
sekillendiren kaltirel yapisi, bu arastirma calismasi kapsaminda Wolcott'un (2008) kultur teorisine
gore arastirilmistir.

Wolcott'un kiltur teorisine (2008) dayanarak, etnografik ¢alismalar igin kiltir kavramini olusturan
U¢ ana tema vardir. Bunlar: kiltiirel koken, kiltiirel beceri ve kiltirel inanglardir. Bir bireyin kiltlrel
kokeni kavrami; yer, zaman, gevre ve kosullar baglaminda kisiyi ¢cevreleyen fiziksel alani ifade eder.
Bu teorinin kiltirel beceri bileseni; o kiltlrlin yazili olmayan kavramlari tarafindan dikte edilen,
baglamsal ortama dayali olarak belirli bir duruma tepki vermenin uygun olan ideal yolunu ifade eder.
Bu sekilde, kiltirel beceri teorisi, bir 6zglin kiltlirel grup veya topluluk icinde belirli meselelerin kesin
ve Onceden belirlenmis zihniyet ve ilkelerle tam olarak nasil ele alinacagini sart kosar.

Ote yandan, bilme ve inanma fikri, Wolcott’'un (2008) teorisinin kiiltiirel inanclar bilesenine gore
iki farkh ideolojidir. “inanclar; iyi ve kétii, dogru ve yanlis, daha iyi veya daha kéti; giizel ve cirkin,
zarif veya garip, trajik veya komik gibi algilarla altyapilanmis degerler olarak zihinlerin
derinliklerindedir” (Wolcott, 2008, p.99). Bu degerler uygun davranis bigimlerini 6ngorerek bir
kiltlri etkilese de, kiltiirel inanglar aslen nesiller boyunca aktarilan ve karsiliginda belirli bir kiltiirde
onaylanmis eylemler olarak belirli davranislari sekillendiren bir dizi ahlaki kurallarin butintddr. Bu
nedenle, bu arastirma calismasi Wolcott’'un (2008) kultir teorisini, belirli bir kiltari kesfetmek
amaciyla bir durum calismasi dahilinde arastirma yontemi olarak uygulamistir.

Bu calisma tasariminin ilk asamasinda, Koreli katilimcinin “kilttrel kékeninin” yansimasi olarak
davranis kaliplari ve algilari arastirilarak kendi yerel kiltliri hakkindaki genel gorisi incelenmistir.
Calismanin bir sonraki asamasinda, kiltlirel beceri teorisini katiimcinin bakis acisiyla i¢sellestirmek
icin katilimcinin Kore kiltiiriindeki yazili olmayan sinirlardan nasil etkilendigi tartisiimaktadir. Son
asamada, kiltiirel olarak tiiretilmis Kore eylemlerinin altinda yatan nedenler, katiimcinin Wolcott’'un
(2008) teorisine dayanan “kiltiirel inanglarinin” bir temsili olarak tartisiilmaktadir. Bu teorinin
dogrultusunda, katilimcinin kiltirlesme gelisimini etkileyen kosullari arastirmak igin katilimciyla
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yapilan gortismelerin asamalari ve analizi bir stire¢ olarak incelenmistir. Bu ¢alisma, kiltirel olarak
duyarh program modelleri 6nermesi agisindan 6zgindr.

Yontem

Arastirma Deseni

Bu uygulamali dilbilimsel calismanin amaci, katimcinin zihniyetini iliskili goériisme sorulari ile
inceleyerek katilimcinin ABD’deki tniversite ortamina kiltlirel uyum siirecini arastirmaktir. Gorlisme
sorularinin se¢imi, Wolcott’un (2008) kiltiirel kdken, kiltirel beceri ve kiltiirel inanglar olan g ana
temay! kesfetmeye odaklanan kiltir teorisine dayanarak tasarlanmistir (Litfen Ek A ve Ek B'ye
bakiniz). Gérisme sorularinin analizi ilke olarak teorik dilbilim yonteminden farkh bir etnografik
dilbilim yontemi kullanilarak yapilmistir.

Teorik dilbilimde ana odak, bir dilin ayirt edici 6zellikleriyle birlikte evrensel kurallarini iceren
nispeten daha soyut olan ve dilin altinda yatan sistematik yapisal bilesenleri arastirmaktir. Uygulamali
dilbilim, dilin o dili konusanlarin kullandigi bicimiyle sosyal baglamsal yapisinin arastirildigi cercevedir
(DeCapua & Wintergerst, 2016). Uygulamalh dilbilimdeki bu yaklasima paralel olarak; gorliismenin
analizi; katihmci kendi tanidik sosyal ve kiiltlirel davranis oriintilerinden oldukga farkli yeni bir
kiltlire maruz kaldigi esnadaki kiltlrel farkhliklari hakkinda fikir verir. Bu nedenle, bu ¢alisma Koreli
katihmcinin yurtdisinda Universiteye basladiginda ve ABD kiltiriine maruz kaldiginda kiiltirel uyum
sirecinin ne sekilde gerceklestigini sorgulamaktadir. Bu arastirma sorusuna paralel olarak, bu ¢calisma
iki dilli bir Koreli 6grencinin kiltirel ve sosyal uyum siirecini derinlemesine ortaya ¢ikararak kdltirel
olarak farkli o6grencilerin akademik basarilarina yardimci olabilecek program modellerini
orneklendirecektir.

Bu nitel ¢calisma, arastirmacinin Kore kiltiriini kapsamli bir sekilde incelemesini saglamistir. Veri
toplama siireci saha gézlemleriyle alti ay sirmustiir ve arastirmanin katilimcisi arastirmaci tarafindan
gozlemlenmesine izin vermistir. Toplam on iki gozlem gerceklestirilmistir. Bu gozlemler sirasinda
katihmci, bir ABD devlet Universitesindeki mikrobiyoloji laboratuvarinda deneylerini yaparken
arkadaslariyla etkilesim halindedir. Profesorleri zaman zaman laboratuvari kontrol etmek igin rastgele
gelmektedir. Bu rastgele kontrol ziyaretleri disinda, katilimci ve sinif arkadaslari bagimsiz olarak
deneyler yapmaktadir ve laboratuvardaki tim &grencilerin izleyecekleri programlar bellidir.
Arastirmaci, katiimcinin uyum sireci hakkinda daha fazla bilgi edinebilmek igin katilimciyi dogal
egitim ortaminda gézlemlemistir.

Bu detayl nitel galismanin bir pargasi olarak veri toplama stirecinin gegerliligini ve glvenilirligini
artirmak icin benzer icerik bilgisiyle iki derinlemesine gorlisme gergeklestirilmistir. Her ne kadar
¢alisma Kore kiltirine odaklanmis ve katilimcinin bakis agisiyla ABD kiltiiriini kesfetmis olsa da,
diger Koreli 6grencilerin bireysel deneyimleri, kisilik farkhliklari nedeniyle ayni kiiltiirden gelmelerine
ragmen degisecektir. Bu c¢alisma, cesitli nedenlerden 6tird baska kiltirleri kapsamli bir sekilde
kesfetmek icin diger kultirlere tekrarlanabilir, ancak daha uzun yillar gézlem gerektiren daha buyiik
Olcekli bir calisma olmadigi slirece, ¢calismada gozlemlenecek katilimci sayisi sinirli olacaktir.

Arastirmacinin Rolii

Arastirmaciya etkili dil programlari gelistirilmesi amaciyla kiltlirel dogasi ile birlikte bir dilin
gelisimini kesfetmesi icin bir proje verilmistir. Bu arastirmanin dilbilimsel ve kiltlrel bir arastirma
projesi kapsaminda alan calismasi olarak baslatildigina dikkat edilmelidir. Ancak; daha da 6nemlisi,
arastirmacidan, bu nitel calismanin gecerliligi icin olabildigince objektif olabilmesi icin 6zellikle asina
olmadigi bir kiltlr segmesi istenmistir. Amag; arastirmacinin bir dil 6grencisinin dilsel ve kiltirel
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adaptasyonundaki asamalari konusunda dilbilimsel ve kiltirel duyarli programlar tasarlamasi
konusunda algisini gelistirmesi olmustur.

Arastirmacinin bu arastirmaci roli icin gérevlendirilmesinin altinda yatan gerekce ise, diinyadaki
tim dil o6grencilerine hosgori ve destek gelistiriimesi adina kiltlrlere karsi empatisini
glclendirmektir. Amerika Birlesik Devletleri, dilleri ve kultirleri bir goc Ulkesi olarak hos karsilayan
etnik bir tlke oldugu icin, farkli kiiltirlere karsi empati gelistirmek, gocmen 6grencilerin dil 6grenme
strecini olumlu yonde etkilemek icin bir zorunluluktur. Arastirmaci, Kore kiltlrini kapsamli bir
sekilde kesfetme amaciyla, katilimcinin yasadigi gercek deneyimler vyoluyla Kore kiltiriini
incelemeye atanmistir. Bu sekilde amag, farkli olmalarini onore ederek tiim 6grencilerin dabhil
edilebilecegi dil ve kiltire duyarli programlar gelistirebilmek icin kiltire duyarli bir zihniyet
gelistirmektir.

Veri Toplama Siireci

Kalturel farkindalik teorisinin asamalari yetiskinlerin kdltirel uyumlari sirasinda yasadiklar
deneyimlerin farkinda olduklarini géstermektedir (Schmidt, 1990; Storti, 1998). Bunu gbz onlinde
bulundurarak, sonradan 6grenilmis dil olan ingilizcede elestirel diisiinme becerisiyle beraber st
bilissel farkindahga sahip olmasi agisindan yetiskin bir katilimci secilmistir. Katilimcinin vyasi,
katihmcinin ingilizce yeterlilik seviyesi, katihmcinin ABD'de kalis siiresi ve yerel kiltiirii se¢im
kriterlerini belirleyen degiskenler arasinda olmustur.

ikinci 6nemli secim kriteri, katilimcinin Kore'deki bir okul ortaminda dilsel yeterliligini kazanmasi
ve dilsel yeterliliginin, goriismeler sirasinda soyut duygularini akici bir sekilde ifade etmesine izin
vermesi olmustur. Dahasi, katilimci neredeyse dort yildir ABD'de bulunmaktadir ve bu nedenle Kore
ve ABD kdltirleri arasinda karsilastirmasini yapmak igin yerel kiltlrtyle ilgili hafizasi hala canhdir.
Ayrica, verileri etik olarak yorumlarken mimkin oldugunca objektif olabilmek icin arastirmaci
ozellikle kendisine yabanci olan bir kiltlirti se¢mistir.

Bu etnografik ve dilbilimsel arastirma tasarimi isiginda veriler, kisa gozlemler ve goérismeler
yoluyla dogal vyiz yilize gorisme ortaminda toplanmistir. Goérisme verileri U¢ kategoride
degerlendirilmistir. ilk temel kategori, katiimcinin Kore inan¢ sistemlerini, Kore'deki sosyal hiyerarsi
kurallarini ve Kore kiltird igindeki iliskilerini tanittigi icin ABD kdltirlyle c¢ercevelenen kiltirel
adaptasyonunu tasvir etmektedir. ikinci temel kategori ise katiimcinin Su-dae'in sosyallesme
surecindeki kisisel gelisimini temsil etmektedir. Son temel kategori, kadinlarin Kore kiiltiriindeki
rolini katihmcinin/ Su-dae’in bakis agisindan yansitmaktadir. Toplanan veriler, katiimciyr derin bir
kavrayisla anlamak adina li¢ anlamli temaya ayriimistir:

e Katihmcinin ABD kdilturd igindeki kilturel adaptasyonu
e Katiimcinin sosyallesme siireci

e Katihmcinin bakis agisindan Kore'de kadinin roli.

Bulgular
Katilimcinin Etnografik Hikayesi

Su-dae, Kore hikimetinden burs aldiktan sonra ABD'deki bir mikrobiyoloji bélimiinde yiiksek
lisans egitimine baslamak icin ABD'ye gelmistir. Su-dae, gelmeden 6nce ailesi, kiz kardesi ve erkek
kardesi ile Seul'de yasamistir. Kore'de ingilizce, Kore Edebiyati ve matematik devlet okullarindaki en
onemli ders konulari olarak kabul edilir. Cogu 6grenci, bu emek isteyen egitim ortaminda daha parlak
bir gelecek icin bu alanlarda iyi notlar almak icin cok calismaktadir. Devlet okullarinda ingilizce egitimi
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cogunlukla dil bilgisine yéneliktir ve ingilizce konusma egitimi yetersizdir. Su-dae ve arkadaslari,
sinavlarini gecmek icin tim ingilizce dilbilgisi kurallarini ezbere dayali 8grenmenin bir pargasi olarak
ezberlemek zorunda kalmislardir. Su-dae, ortaokul ve lisede ingilizce 6grenmeye devam etmistir.

Su-dae'in bugiin bildigi ingilizceyi 6grenmesi ¢ok zahmetli uzun yillar siirmistiir. Su-dae'ye gére,
Kore devlet okulu sistemi ¢ok rekabete agiktir ve okulda ingilizce 6grenmek resmi bir gerekliliktir. Bu
gereksinimi karsilamak ve bu rekabetci egitim ortaminda ingilizceyi akranlarindan daha iyi grenmek
icin Su-dae dokuz yasinda 6zel bir kuruma devam etmistir. On iki yasinda bu ingilizce 6greten okuldan
mezun olduktan sonra da ingilizce 6grenmek icin calismalarina devam etmistir. Liseyi bitirdikten
sonra Su-dae, lisans ve yiliksek lisans derecesini Kore'nin Seul sehrinde bir biyoloji boliminde
tamamlamistir. Not ortalamasi dnemli dlglide yiiksektir ve bu da ABD'de egitimine devam etmesinin
yolunu a¢mistir. Su-dae Kuzey Carolina’da bir doktora egitim programina kabul alinca kendisiyle cok
gurur duymustur. Su-dae'in ABD'deki serliveni iste boyle baslamistir.

Su-dae, ABD'deki kiltirel geleneklerin, ABD'ye geldiginde Kore'dekilerden ¢ok farkli olacaginin
kismen farkindadir. Yeni bir kiltlirel ortamin o6tesinde; Su-dae, daha 6nce hi¢ tek basina
yasamamistir. ABD'ye gelmeden once elinden geldigince fazla bilgi almak istemis, 6ncesinde
lisanslstl egitim icin ABD'ye gelen arkadaslariyla temasa ge¢cmistir. Buna ek olarak; Su-dae, Koreli
ogrencilerin ABD kalturayle ilgili kisisel deneyimlerini ve goruslerini paylastiklari bir internet sitesine
katilmistir. Bu web sitesini bir kaynak olarak kullanarak Su-dae, beraberinde ne getirecegi ve ilk
etapta gerekli temel gereksinimleriyle ilgili bircok ipucu bulmustur.

Su-dae’in bu sitedeki yorumlarin ABD icinde boélgeden bélgeye degistigini 6grenmesi ilgingtir.
Ozellikle bu web sitelerinde, bir biyoloji laboratuvarindaki hayatin o kadar da zor olmadigi, ancak
siniflari gegmenin gercekten zor oldugu belirtiimektedir. Bu nedenle olabildigince yogun bir sekilde
ingilizce calismis ve doktora programina baslamadan énce ABD kiiltiirii hakkinda bilgi toplamistir. Bu
yolculuk icin evden ayrilmaya hazir oldugunda ¢ok heyecanlanmisti. Evden ayrilmadan Once,
Universitenin konut bilrosundan yeni biyoloji laboratuvarina ylriime mesafesinde bir daire
bulmustur.

Su-dae ABD'ye vardiginda, Wolcott'un (2008) kiiltirel koken teorisine dayanarak neredeyse her
sey onun ic¢in yenidir. Birincisi, magazalarin ve restoranlarin yiriiyerek dolasmak igin ¢ok uzak
oldugunu kesfeder ve sehirdeki yollarin ¢ogunda Kore'deki gibi yayalar icin kaldirim bile olmadigini
gorir. Su-dae, Kore'de seyahat ederken en ¢ok tercih edilen, en gilivenli ve en kolay ulasim yolu
olarak toplu tasima araglariyla seyahat eder. Aksine, ABD'nin nispeten daha gelismis olan dogu
bolgesindeki bu baskentte kotl kosullar ve operasyon eksikligi nedeniyle toplu tasimanin tercih
edilmedigini goriince sok olur. ilgingtir ki, bir metro bile yoktur. Orneklemek gerekirse, Su-dae
ylrlytse ¢ikinca ylridiugi kaldirirmin birdenbire yogun bir otobana g¢ikarak bloke olmasi ve daha
fazla yurimesine engel olmasi ¢ok tanidik bir durumdur. Su-dae, ulasimin kabusu haline gelmesi ve
sosyal hayatiyla birlikte hareketliligini etkilemesi nedeniyle ¢ok hayal kirikhgina ugrar. Su-dae
hayatinda ilk kez araba kullanmak zorunda oldugunu fark eder ¢linkii bu baskentte yaya olmak esnek
bir secenek degildir. ilk yil boyunca araba satin alabilmek icin para biriktirmesi gerekir. Sonraki yil,
okula gelirken siriis pratigi yapabilmek icin biyoloji laboratuvarindan daha uzak bir yer kiralamaya
karar verir.

Alisveris merkezlerine, marketlere ve Cary adindaki yakin bir merkez sehre nasil gidilecegini
Ogrenir; ancak, sliris konusunda hala ¢ok rahat degildir ve yogun otoyollardan kaginir. ABD'deki diger
sehirleri ziyaret ettiginde trenle veya ugakla seyahat eder.

Dahasi, Su-dae, ABD'de zor bir ingilizce dil testi de dahil olmak lizere lisansisti bir tniversite
dgrencisi olma firsatina sahip olmak icin bir dizi zorlu sinavdan gecmistir. ingilizce yeterliligini resmi
olarak kanitlayan bu test sonuglarina ragmen, Su-dae Kuzey Carolina'ya geldiginde giinliik konusulan
ve bolgesel aksanli ingilizceyi anlamada zorluk geker. Ayni anda herkesin konusmasini takip etmeyi
cok hizli bulur. Bu sorunla basa ¢ikmak igin, giinliik konusma ingilizcesi ve bélgesel olarak degisen
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aksanlarla daha rahat olmak icin bir video magazasinin ve dijital kanallarin Gyesi olarak Amerikan TV
sovlarini ve filmlerini seyreder. Su-dae, ingilizcesinin akici oldugunu diisiinmesine ragmen, yabanci
aksanini agir bulur. Aslinda, Su-dae'in ingilizcesi, ABD'ye geldiginden beri ingilizce konusulan sosyal
cevrelerde oldugu icin 6nemli 6lcide gelismistir. Bu artan dil yeterliligi, onun zaman icinde diger
insanlarla daha verimli iletisim kurmasini ve yeni bilgilere daha etkili bir sekilde erismesini saglar.

Su-dae'in yiksek beklentilerine ve heyecanina ragmen, Su-dae ABD'ye ilk geldiginde kendini
oldukga yalniz hisseder. Kore'de neredeyse her giin arkadaslariyla disari ¢cikan Su-dae, bir toplulugun
pargasi oldugunu hissettigi o toplantilari 6zler. ABD'de herkesi ¢ok mesgul bulur. Kendini diger
insanlardan cok farkl hissettigi icin hayal kirikligina ugradigi birka¢ 6zel tecriibesi olur. Birkag iyi
Koreli ve Amerikali arkadas edinir. Su-dae Amerikalilari dost¢ca tanimlar; ancak “Amerikalilarin kendi
cevreleri var” der ve sonugta onlara yaklagsmak icin bu duvarlari yikma firsati bulamaz.

Su-dae'yi sasirtan detaylardan biri, ABD'deki yas farki ne olursa olsun herkesi ayni sekilde
selamlamasi gerektigi olur. Su-dae, Kore'de insanlari selamlamak icin ¢ farkh yol oldugunu
belirtmistir. Kore'de yasca buyik insanlara saygli géstermek icin 6nlerinde egilirler ve Amerikan gayri
resmi selamlama yontemleri ancak kisinin yasitiyla veya tercihen daha genc biriyle karsilasmasi
durumunda mimkindir. Su-dae, ABD'de yas veya deneyime bakilmaksizin 6grenciler arasinda
hiyerarsi bulunmamasini da garip bulur. Kore'de, Su-dae’in aciklamasina gore, hiyerarsi egitim veya
calisma ortamlarinda oldukga fark edilebilir bir kavramdir. Ornegin, herkesin daha yiiksek statiiye
sahip insanlara onlarin daha yasca biylik ve tecriibeli olmasindan kaynakli bilgili olmasi gergegine
dayali saygl duymasi gerekir. Buna ek olarak, Kore'deki yasi blyik insanlara ilk isimleriyle hitap
edilmez. Yasca biyilk insanlara hitap icin 6zel bir kelime kullanmaya ek olarak soyadiyla seslenmek
gerekir.

Gorisme sirasinda Su-dae onu laboratuvarda Ulzen bir deneyimi paylasir. Tim 06grenciler
tarafindan paylasiimasi gereken bir laboratuvar kaputu vardir ve 6grencilerin burayl kullanmadan
once kimlik bilgileriyle imza vermesi gerekir. Bu kural tim 6grenciler icin agik olsa da, 6grencilerden
biri Su-dae'nin ¢alisma sirasi olmasina ragmen laboratuvar kaputunu kullanmaya devam eder. Su-dae
ilk basta tepki vermez ve sonra bu olay tekrarlanir. Su-dae nazik ve dolayl olarak 6grenciye isi
bittikten sonra kaputu kullanmak istedigini ima eder; ancak Su-dae ayni zamanda sinif arkadasinin
¢ok kaba oldugunu ve soylediklerini umursamadigini distnlr ve o 6grencinin bitirmesini beklemek
zorunda kalir. Su-dae bu sinif arkadasini ¢ok da sorumsuz bulur. Su-dae, baska bir Amerikali
o0grencinin ayni sorunlu sinif arkadasina yaklastigina ve siranin onda oldugunu hatirlatip onun
¢ekilmesini istedigine tanik olur. Ancak Su-dae'ye zorluk gikaran sinif arkadasi sasirtici bir sekilde
aninda oradan uzaklasir ve hatta 0zlr diler. Su-dae ve bu sorunlu sinif arkadasi, hi¢ karsi karsiya
gelmeden arkadas olarak kalir ve Su-dae'in sirasina saygl gosterilmez. Bu zamanlar Su-dae’in evini
ozledigi anlar olur.

Su-dae'den Kore gelenekleri hakkinda daha fazla bilgi vermesi istendiginde, cinsiyet farkliliklari,
Kore'nin dini inanclari ve Kore'de diginlerin nasil gerceklestigi hakkinda konusur. Su-dae, Kore'yi
hatirladiginda hos bir sekilde gllimser ve Noel'de her zaman Kore'yi ziyaret ettigini ekler ve
Ulkesindeki degisikliklere ayak uydurmak icin her giin Kore gazetelerini okudugunu belirtir. Daha
sonra Su-dae, Kore'deki inang sistemlerinden bahseder. Kore'de iki yaygin din vardir. Bunlardan biri
Hristiyanlik, digeri Budizmdir. Su-dae, ailesinin Budizm'e ¢ok bagh olmadigini; ancak Buda'ya para
vermek icin bazen tapinag ziyaret ettiklerinden bahseder. Budizm ile birlikte, yeniden bir yasam
formu sayilan reenkarnasyona inanirlar. Uyum ve karsilikli saygiyr vurgulayan Konfligyls felsefesi,
Kore'de etkilidir ve Su-dae kendisinin de bu felsefeden etkilendigini disinmektedir.

Su-dae Kore'nin geleneklerini anlatmaya devam eder ve Kore geleneklerinin temel yapitaslarindan
olan torenler ve kutlamalar hakkinda konusur. Kore'de digiinler, kiralanmasi oldukga pahali olan 6zel
binalarda gerceklesir. Gelin ve damat geleneksel Kore digiin kostiimlerini giyer. Hem téren hem de
aksam yemegi icin bir salon kiralarlar. Diglnlerde, evlilik hakkinda rehberlik eden ve bilge sayilan
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ozel bir onur konugu olur. Bu 6zel konuk bir Universite profesori veya yiiksek egitimli baska bir kisi
olabilir. Bu geleneksel térenden sonra gelin ve damat tercihen bati tarzi gelinlik ve takim elbise
giyebilir. insanlar genellikle kisa siiren digiin téreni éncesinde, esnasinda veya sonrasinda dans
etmezler ve cift genellikle balayina gider. Bir Budist tapinaginda evlenmeyi secen insanlar da vardir.
Su-dae, evliligin sadece yeni evli ¢ift arasinda bir bag olarak algilanmadigini, ayni zamanda aileler
arasinda gugclu bir bag olarak kabul edildigini de belirtir. Digtnler disinda Koreliler, Buda'nin dogum
glnind ve yeni yilini ayin hareketlerine dayanan bir ay takvimine gore kutlar. Koreliler bu 6zel
glnlerde corba icer ve piring keki yer. Atalarini onurlandirmak igin yaslilara siikranlarini sunduklari
baska bir torenleri daha vardir.

Son olarak Su-dae, cinsiyetler arasinda bir karsilastirma yaparak Kore toplumundaki kadinlarin
rolini ifade eder. Su-dae'ye goére, erkekler hem sosyal yasamda hem de isyerlerinde baskindir.
Ogullar, Kore kiltiirinde kizlardan daha 6nemlidir ve Koreli bir deyis vardir: “Damat konuklarin bas
tacidir.” Kadinlar sosyal hayatta erkeklere gore daha streslidir. Kadinlar ev islerinden, temizlik ve
yemek pisirmeden sorumludur. Mutfakta Koreli bir adam gérmek tipik degildir. Su-dae 6zellikle Kore
kiltirindeki iliskiler soruldugunda, Kore kiiltiriiniin bu giinlerde daha da yayginlasmasina ragmen
bosanmayr memnuniyetle karsilamadigini hi¢ diisinmeden belirtir. Dahasi, Kore kiltiri bekar
anneler icin dost bir kiltir degildir ve evlilik 6ncesi iliskileri onaylamaz.

Tartisma
Kiiltiirel Uyum Siireci

Veriler, Su-dae'in ABD kiltlriine kiltirel adaptasyonunun hala devam ettigini gostermektedir.
Kendisi her iki kaltir hakkinda genellemeler ve c¢ikarimlar yaparak kiltirini ABD kultlrtyle
karsilastirma asamasindadir. Gorlismeler sirasinda Su-dae, Amerikal arkadaslariyla iletisim kurarken
zorluk yasadigini agikga belirtir ve Amerikalilarin “kendi cevreleri var” ifadesini belirterek uzak
gorindiklerini iddia eder. Su-dae'in yorumu, kiltiirlerin 6ziiniin 6tekiler icin gercekten gériinmez
oldugundan, farkli kidltirler arasindaki temel mesajlari fark etmenin ne kadar zor olduguna dair
ipuclari verir (Hooker, 2009). Acikgasi; Su-dae, lisansistli calismalari icin ABD'ye gelmeden onceki
yogun heyecanina ragmen kendini hos karsilanmamis ve yalniz hissetmektedir.

Bati kiiltirlinde, ABD'de oldugu gibi, “bireycilik” bagimsizhg), 6zgirligli simgelemektedir ve
genellikle kendine gliven ile iliskili oldugu disinilmektedir. Su-dae'in ilk hayal kirikhgi; grup
uyumunu, “benligin” degerine vurgu yapan bireyselcilikten daha Ustte tutan ve diger kavramsal
degerlerden 6te goren kolektivist bir kiltirden gelmesinden kaynaklanmaktadir. Gergek su ki, bazi
dogu kultirlerinde “bireysellik” kelimesi icin bile karsilik gelen bir terim yoktur, ¢linkii dogu
kiltlrlerinde “bireysellik” farkh algilanmaktadir. Dogu kdltirleri genellikle “bireyciligi”, kolektivist bir
toplumda birbiriyle uyumlu olmayi engelleyen bencillik veya kibir olarak algilar (Nisbett, 2009).

Bu kavramsal bakis agisina paralel olarak Kore’nin kolektivist toplumu, gruba bireylerden daha
fazla deger veren, kolektivist bir inang sistemini yansitmaktadir. Kore inang sistemi ve toplumu, hem
aile hem de devlet yasaminda uyum kavramini 6gltleyen Konflicyls dinya gorisiniin etkisi
altindadir (Clark, 2000). Su-dae'in zihniyeti, Hofstede'e (2002) gére kolektivist Konflicyus kiltirine
gore programlanmistir, ¢lnki kalttr, belirli bir toplulugun zihnini yazili olmayan kurallarla
programlayarak bu kurallari nesilden nesle devam ettirir. Bu mantik cercevesinde Su-dae, ABD
kiltlirel deger sistemini Asya merkezli dinya goriisiinden uzak olarak algilamistir (Miike, 2009).

Aslinda Su-dae'in Amerikali arkadaslari hakkindaki gorusleri, mahremiyet ve bagimsizhigin ¢ok
degerli oldugu bireysel bir toplumun sonucu olarak olusan kavramsal ve yapisal nitelikleri temsil eder.
Bu ylzden Su-dae, Amerikali arkadaslarinin benzerlik varsayimlari teorisine dayanarak Koreli
arkadaslari gibi davranmasini beklemis (Barna, 2009; Miike, 2009) ve beklentileri karsilanmadiginda
hayal kirikligina ugramistir.
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Su-dae'nin adaptasyonunu zorlastiran Kore ve Amerikan kiltirel sistemleri arasindaki bir diger
onemli fark, Kore'nin gic¢ dengeleri olduk¢a mesafeli bir llke olmasidir (Anderson, 2009). Giig
dengeleri mesafeli kiiltirlerde; ebeveynler cocuklara esit muamele etmek yerine itaat etmeyi 6gretir.
Sonug olarak, yaslilar Kore kiltiirinde hem saygi duyulur hem de korkulurlar. Dolayisiyla, gig
dengeleri oldukca mesafeli kiltirlerde hiyerarsi olmasindan kaynakl Su-dae'in Amerikalilarin yasca
bliyik insanlari selamlama bicimi karsisinda kafasinin karismasi sasirtici degildir (Hofstede, 2002).
Aslinda, Su-dae'in kiltir sokunun bir kismi, biyoloji laboratuvarlarina yeni gelen biri Su-dae'ye ve
onun bilgi deneyimine saygl gostermediginde ortaya cikar Bu sekilde Su-dae, Kore kiltiirindeki
hiyerarsinin ABD'deki egitim veya sosyal ortamlar icin gecerli olmadigi konusunda farkindalik kazanir.
Dahasi, Kore egitim sistemi, 6gretmeni tamamen sorgulanamaz otorite olarak kabul eden 6gretmen
merkezli bir egitim modeli kullanir. Ogrenciler asla dgretmenlerini ilk adlariyla cagirmaya cesaret
edemezler. Kore egitim ortamlarinda baskin olan bu adetler nedeniyle, Su-dae ilk dersini alirken her
zaman c¢ok sessiz kalmistir. Su-dae'yi bir stire sinifinda gézlemledikten sonra, profesori Su-dae ile bir
toplanti yapar. Bu uzun konusmada Su-dae'ye sinifta neden sessiz oldugu sorulur. Koreli benliginde
neyin yanls oldugunu anlamadan Su-dae esasen derslere daha aktif olarak katilmaya tesvik edilir,
ozellikle daha sik konusmasi dnerilir. Bu konusma Su-dae'yi 6grenci merkezli ABD egitim sistemine
uyum saglamaya iter.

Belki de daha acik bir sekilde, Su-dae’in laboratuvar deneyimiyle ilgili veriler, Su-dae’in Amerikan
kiltlirt tarzinda iletisim kurmayi sancili bir sekilde 6grendigini gosterir. Bir keresinde laboratuvarinda
bir sira problemini ¢cézmek icin sinif arkadasiyla olayli bir sekilde konusur. Kibar ve uyumlu olmanin
tek mantikli yolunun sanki Kore'deymis gibi dolayli konusmayla ima yapmak oldugunu dislnir, ote
yandan, hi¢ bir zaman anlasilmaz. Su-dae, kiltirel bir tavira icerlediginin farkina varmaz ve sinif
arkadaslyla asla yiizlesmezken; Amerikan arkadasi onun mesajini hi¢ almaz ve blyik ihtimalle onu
Uzen sey hakkinda bir fikir sahibi de olmaz. Yizlesmekten kaginma, Kore iletisim tarzinin en 6nemli
yonlerinden biridir. Su-dae; yuzlesmekten kaginmanin, uyumu korumak igin sosyal iletisimde hayat
kurtarici olarak algilandigi Konfligyls kiltiirinden etkilendiginden, olasi ¢atismalari dnlemek igin
dolayli yoldan imal konusmayi tercih eder. Buna Kkarsilik, ylzlesmekten kaginma Amerikan
kiltirinde anlamsiz, garip ve gereksizdir. Amerika’da dogrudan direkt iletisim kurma iletisimin en iyi
ve mantikh yoludur (Ellis & Maoz, 2009; Kumar & Sethi, 2009). Ornegin, Amerikal bir 6grenci geldi ve
ayni sinif arkadasina dogrudan laboratuvar kaputundan gitmesini séyledi ve sirasi geldigini de ekledi.
Su-dae, dogrudan konusmanin iki taraf arasinda catisma yaratmadigini gorir; ancak kiltlrel
degerlerine gore kosullandigi icin esas mesaji alamaz. Bu tiirden bircok deneyimin ardindan, Su-dae
ylzlesmekten kacinmanin ve dolayli olarak konusmanin ABD kiltiriinde cok farkh algilandigini
Ogrenir. Su-dae iletisim tarzini yeni kiltiriinde daha dogrudan bir tarza dondistirdigiinde, yeni
kultiriinde iletisim yetkinligi kazanir (Chen, 2009). Ote yandan, Kore kiltiiriinde yiizlesmekten
kacinmaya devam eder, ¢linkii Kore'de eger biri ylizlesmekten kaginmazsa, bu o kisinin onursuz biri
oldugu anlamina gelir (Kohls, 2001). Bu nedenle, Su-dae genel diinya gorist degismemesine ragmen
Wolcott’un kiiltlrel beceri teorisine dayanarak ikinci bir kiiltlire adapte olur ve iki farkl kiltiirde nasil
davranmasi gerektigini 6grenir.

Sosyallesme Siireci

Arastirmada elde edilen veriler, Su-dae’nin diinya gorisiniin Konfligyls felsefesinden biyuk
Olglide etkilendigini ve bu diinya goristinid ¢ocuklugunun ilk yillarinda Kore kiltirinin bir pargasi
olarak sorgulamadan (Ishii, Klope & Cooke, 2009) edindigini géstermektedir. Bu yazili olmayan
kurallar, Wolcott’'un (2008) kilturel inanglar teorisinde belirtildigi gibi Su-dae'in belirli durumlara
0zgl hareket etmesini bilingsiz bir sekilde Kore altyapi kurallarina gore belirler. Bu kdltirel yazili
olmayan kurallar, Sudae'in arkadaslariyla olan iliskilerinde belirgindir. Su-dae, Kore'de arkadaslarin bir
araya gelip her aksam bir seyler igmesinin giindelik bir olay oldugunu belirtir. Bu nedenle ABD

309



Eda Basak Hanci-Azizoglu — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 10(1), 2020, 291-318

kiltirinde de ayni yasam tarzina sahip olmayi bekler. Bununla birlikte, yliksek basari ve rekabete
dayali bir kidltir olan ABD dniversite sisteminde hafta ici glinlerin genellikle yasam kalitesi igin
harcanmak yerine, bir sonraki is glini icin iyi hazirlanmak icin ayrildigini farkinda degildir (Storti,
1998).

Dahasi, Su-dae'in uyum siirecinde dil degisimi merkezi bir rol oynamistir ve Su-dae ingilizce
yeterlilik seviyesi her gecen giin arttiginda sosyallesmistir. Veriler, Su-dae'in ABD'ye ilk geldiginde cok
yiiksek ingilizce yeterlilik testi sonuglarina ragmen giinliik ingilizce konusmalari anlamayi ¢ok zor
buldugunu gdstermistir. Su-dae'in dile ilk maruziyeti, onun giinliik hayatta ingilizce ifade becerilerinin
yetersiz oldugunu diisinmesine neden olur ve ilk basta panikler. Kuskusuz ve daha da 6nemlisi, bu
yeni kiltdr icinde vazgegcmeden aktif bir sekilde etkilesime girmeye kararlidir ve kendini yeni bilgilere
acar. “Dilbilimsel yeterlilik” kazanmak ig¢in birkag strateji uygular (Chen, 2009). Film izler ve
“baglamsallastirma ipuglar” teknigini aksanini azaltmak icin uyarlar (Charlebois, 2009). Ayrica Su-dae,
yeni kiltirinidn dogrudan iletisim tarzini gézlemler ve yeni kiltirindeki direkt iletisim tarzini taklit
ederek hem ev sahibi kiltiriinde hem de yeni kiltird icin kiiltrlerarasi farkindalik kazanir (Andersen
& Wang, 2009).

Su-dae’in Amerikan kiltirindeki hayatini degistiren bir diger gercek ise Su-dae’nin ABD kiltiiri
icinde kendi basina yasamayi 6grenmesidir. Buna ek olarak, toplu tasimanin uygun olmadigini
ogrendikten sonra sadece araba siirmeyi 6grenmez, ayni zamanda ilging bir de strateji uygular. Kararli
kisiliginin bir gostergesi olarak sadece siiriis yetenegini gelistirmek icin uzak bir daireye tasinir. Su-
dae, Kore kiiltlriintn genel bir 6zelligi olan diger grup lyelerine bagimli olarak yasamaya alismis olsa
da (Koo & Nahm, 1997) yeni kiltiriinde bagimsiz olarak yasamayi 6grenir ve kisisel olarak belirgin bir
gelisim yasar. Artik hayatta kalmak igin baska bir kisiye ihtiya¢ duymayisini takdir eder. Bu, Su-dae'in
kultlrler arasi duyarlihk kazandigini ve kisisel 6zelliklerini bagimsiz, acik goriisli ve esnek olarak
gelistirdigini gostermektedir (Chen, 2009).

Son olarak, Su-dae ABD kiltiriine uyum saglamada basarili olur ¢linkii ABD'ye gelisi gonullidur
(Ogbu, 1987) ve ABD'de uzun vadede yasamayi ve ¢alismayi planlamistir. Su-dae, bilim ile ugrasan bir
kisi icin ABD'nin dinyadaki diger tim (lkelerden daha fazla firsata sahip oldugunu belirtmistir. En
dnemlisi, ingilizce gibi evrensel bir dili bilmenin, onu daha genis bir bilgi agina eristirerek
akademisyen olarak gelismesinde yardimci olacaginin farkindadir.

Kore'de Kadinin Rolii

Kore'deki kadinlarin roli hakkindaki veriler, Kore kdiltiiriiniin erkek egemen oldugunu, bu nedenle
eril bir kaltir oldugunu gostermistir (Andersen & Wang, 2009). Su-dae, kadinlarin Kore kultlrinde
degersiz roliini gosteren veriler saglamistir. Birincisi, Kore kiltliriiniin hem aile hem de is yasaminda
cinsiyet ayrimi i¢in yazili olmayan kurallari vardir. Kizlar ve erkekler Kore'deki birgok okulda farkli okul
binalarinda egitim gorirler. Su-dae, Kore'nin bazi bélimleri son zamanlarda bu konuda daha esnek
hale gelmesine ragmen, orta ve lisede okul sisteminin cogunun cinsiyetleri birbirinden ayirdigini
belirtmistir. Su-dae, bu sistemin amacinin, 6grencilerin karsi cinsi cezbetmeden ziyade calismalarina
odaklanmalarina yardimci olan bir okul ortami saglamak icin oldugunu iddia eder. Ayrica, cinsiyetleri
ayri tutma o6ykisa okullarla sinirh degildir, Kore'nin bazi bolgelerinde erkekler ve kadinlar igin ayri
apartmanlar vardir ve kari kocanin ayri odalarda kalmalari yaygindir. Dahasi, kadinlar ezilir ve diger
erkeklerin gozlerinden uzak olmalari agisindan “i¢ odalarda” yasar (Clark, 2000).

Dolayisiyla; Su-dae, bir ogula sahip olmanin bir kiz ¢ocuguna sahip olmaktan daha avantajli
oldugunu acikca belirtmistir. Kore kiltlri kadinlarin evlilik 6ncesi iliskilerini kinamakla kalmaz, ayni
zamanda Kore toplumunda bekar bir anne olmak da tabudur. Anneler tim ev islerinden sorumludur
ve erkekler genellikle eslerine yardim etmek i¢cin mutfaga bile girmezler. Erkeklerin egemenligini
gosteren bir baska dikkat gekici veri, bilinen bir Kore deyisi “misafirlerin bas taci damattir”. Son
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olarak, kadinlarin Kore'deki roli, kadinlarin ve erkeklerin sosyal yasamda esit olmadigi giic dengeleri
mesafeli toplumun bir gostergesiyken (Storti, 1998), Amerikan kiltird son zamanlarda giic dengesi
mesafesini cinsiyetler arasindaki esitsizlik yoniinde azaltmak yoniinde egitim ve istihdam alanlarinda
cikardigi yasalarla cinsiyet esitsizligini kontrol etmeyi amacglamaktadir. Kore kiiltlirinde kadinlarin
omuzlarina yiklenen sorumluluk ve beklentiler yikicidir. Boylece, Kore kiltiriniin kadinlari ezmesi ve
erkegi toplum icinde baskin cinsiyet olarak gérmesi, ataerkil toplumun bir yansimasidir (Andersen &
Wang, 2009) ve bu durum Su-dae'in veri analizinde de sabittir.

Farkli Ogrenciler igin Kiiltiirel Olarak Duyarli Programlar

Bu calisma kapsaminda; basarili bir Gniversite 6grencisinin yasadigi kaltir soku, kiltirel uyum
sireci, sosyallesme siireci cinsiyet rolleri agisindan incelenmistir. Derinlemesine incelenen gériisme
verileri, katihmcinin hayallerine ve yiliksek basari potansiyeline ragmen calismalarinda neredeyse
basarisizliga ugramaktan son anda siyrildigini ortaya koymustur. Veri analizi streciyle ilgili asil ilging
olan, profesoriin katihmciyla olan yol gosterici gorismesinin, katilimcinin gidisatinda silkelenip
kendine geldigi ve kiltirel uyum sirecini olumlu olarak etkiledigi bir deneyim olarak islev gérmesidir.
Eger katiimcinin profesori kiltir soku esnasinda ona rehberlik etmemis olsaydi, Su-dae gercekten
bir kiltir sokundan etkilendigini bilmeden c¢alismalarinda basarisiz olabilirdi. Ne yazik ki, farkl
ogrencilerin hepsi bir kiltir sokundan gecerken bir 6grenciye bireysel ilgi ve destek saglayacak bir
profesorle karsilasma sansina sahip degillerdir. Go¢gmen Ogrencilerin basarisi bir tesadif konusu
olmamasi gerektiginden, anavatanlarindan uzak olan farkh etnik kékendeki Gniversite 6grencilerini
desteklemek igin kiltlirel agidan duyarli egitim programlari olmalidir. Bu arastirma calismasi
tarafindan saglanan verilere dayanarak, asagidaki yaklasimlar kiltiirel olarak farkli Universite
ogrencilerinin yeni egitim programlarinda kendilerine 6zgi ihtiyaglarini karsilamada elzem olabilir:

e Gogmen 6grenciyi yeni kiltiiriinde desteklemek igin gonilliler arasindan kiltiirinden kidemli
bir 6grenci ve ev sahibi kiltiirden baska bir 6grenci secilebilir.

o Ulkeler arasindaki temel kiltiirel farkhhklar géz éniinde bulundurularak &grencilere, okul
ortami hakkinda temel hayati bilgilere dayal kiiltiirel olarak hassas bir karsilama ve
bilgilendirme brosiri dagitilabilir.

e Universiteden kiltiirel farkhliklar konusunda hassas bir personel, egitim programi boyunca
kiltirel olarak farkli etnik gruptan gelen bir 6grenciye resmi danisman olarak atanabilir.

o Universitenin giivenlik standartlarina uygun olarak atanan géniilli bir aile, kiiltiirel farkliliga
sahip 6grenciyi, misafirperverligin bir temsili olarak karsilayabilir ve 6grenciyi egitim programi
esnasinda destekleyebilir.

o Universite; tiim farkli kiltirleri bir araya getirerek uyum ve barisi 6rnekleyen kiiltiirel olarak
duyarh etkinlikler diizenleyerek ¢ok kilturliltk farkindaligini arttirabilir.

Sonug ve Oneriler

Bu etnografik ve dilbilimsel durum calismasinin amaci, basarili Korece-ingilizce iki dilli bir
Universite 6grencisinin bakis agisindan Kore kiltlrini kesfedip, arastirarak onun kiltirel adaptasyon
asamalari siirecindeki zihniyetini incelemektir. Calisma, iki farkh kiltlri karsilastirarak katilimcinin
kiltlirlesme slirecinin asamalarini gosteren adim adim kavramsal veriler saglamistir. Bu ¢alismanin ilk
ve en 6nemli bulgusu, katilimcinin ABD'deki bir egitim ortaminda ciddi bir kiltlr soku yasadigini ve
katilimcinin kiltir soku nedeniyle neredeyse Universitede basarisiz olmak Uizere oldugunu ortaya
koymustur. Bu calismanin ikinci bulgusu, katilimcinin ev sahibi kiltlirdeki duygu ve tutumlarini
sekillendiren c¢ikarimlarda bulunurken kendi kiltiriyle ev sahibi kiltiri nasil karsilastirdigina
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odaklanmistir. Yapilan bu karsilastirma, iki dilli ve iki kalttrla bir insanin kendine 6zgi bakis agisiyla
kiltlrel cesitlilik ve benzerliklerde nasil anlam buldugunu ve bu ¢ikarimlarin bir insanin yeni bir
topluluk icindeki glinlik yaklasim ve tutumlarini nasil etkileyebildigini gosterir.

Bu arastirmanin dglncl bulgusu, katilimcinin kiltirel bakis acisiyla karsilastigi dilbilimsel ve
kiltlrel zorluklarla basa c¢ikabilmek icin nasil bilissel bir farkindalik kazandigini géstermesidir.
Goriasme verilerinin derinlemesine analizi, basarili bir doktora 6grencisinin kiltir soku nedeniyle
egitiminden neredeyse vazge¢cme noktasina gelebildigini ve profesoriiyle goriismesinin katilimcinin
kiltirlesme silirecinde bir doniim noktasi oldugunu goéstermistir. Katiimcinin profesori kdltirel
olarak beklenen sinif katilimina uymasini énerdiginde, katilimci kiltir sokunu asmak icin asagida
Ozetlendigi gibi yeni ve ilging stratejiler uygulayarak kiiltir soku micadele stratejileriyle yenilik¢i bir
plan uygulamistir:

Kuzey Carolina'daki merkezi bir bolgede toplu tasima araclari ¢cogunlukla diizensiz, ulasilamaz ve
glvensizdir. Bir araba olmadan, gidilecek yerler yirime mesafesinde gitmeye uygun olmadigi icin
ylriyerek bir marketten alisveris yapmak bile mimkin degildir. Katilimci, bir 6grenci strica izni alir
ve bu yeni kiltlirde ayakta kalabilmek ve siris pratigi yapmak icin okulundan uzak bir daire kiralar ve
kendini yeni bir kiltirel kékene adapte eder (Wolcott, 2008).

Katilimci, 6gretmeni tek otorite olarak kabul ettigi icin sinif ortaminda 6gretmeni ile konusmaya
aliskin degildir. Katimcinin profesoérii onu cesaretlendirir ve katilimci, davranislarini Wolcott'un
(2008) kultlrel beceri teorisine gore Amerikan iletisim tarzina uydurdugu icin sinifinda basarisiz
olmaz.

Katilimci, dil becerileri ile kendini giinlik sosyal yasamda yetersiz bulur, bu ylizden Wolcott'un
(2008) kiiltiirel beceri teorisine gore ingilizceyi akademik ingilizce bilgisinin disinda pratik yapmasina
yardimci olacak Amerikan filmlerini kiralar.

Katilimci, kolektivist kiltlrinin yiizlesmelerden kaginilmasi icin dayattigi dolayl konusmanin, ABD
kiltirinde 6nemsenmedigini fark eder, bu ylzden iletisim tarzini Wolcott'un (2008) kiltiirel beceri
ve kiltiirel inanglar teorisine uygun olarak dogru mesaji iletecek sekilde ayarlamayi 6grenir.

Bu arastirma ¢alismasinin son bulgusu, go¢men 6grencilerin refahini gégmen 6grencilere yonelik
egitim ve olumlu tutumlarla desteklemek icin kiltirel olarak duyarli, Gniter programlara ihtiyag
duyuldugunu ortaya koymasidir (Arslangilay, 2018a). “Kaltirel duyarhlik bir uygulama degil; tim
o0grencilerimizin entelektiiel kapasitesini ortaya ¢ikarmak, dahil etmek, motive etmek, desteklemek,
genisletmek ve daha iyi 0Ogretim secimleri yapabilmemiz igin bilgilendirici uygulamalardir”
(Hammond, 2015, p.3). Arslangilay'a (2018b) gore, insanlik tarihi kadar eski olan gé¢ kavrami; gesitli
dilleri, dinleri ve topluluklari bir araya getirerek diinyayr giderek cok kiltlirli hale getirirken;
Hammond (2015) kdltiirel ve dilsel olarak farkli 6grencilerin gerekli beceriler toplamini saglayacak
egitim firsatlarina esit erisime sahip olmadiklarini belirtmistir. Bu nedenle, istikrarli ve olumlu egitim
sonuglari almak i¢cin 6nceden planlanan ek kaynaklar, stratejiler ve uygulama tekniklerini uygulayarak
bu egitim boslugunu asmak gerekmektedir.

Ornek olarak, isbirligi, organizasyon ve program gelistirme eksikligi nedeniyle 6grencilerin
motivasyonu kaybolabilir ve kiltlrel cesitlilik gbsteren 6grencilere etkili ve anlamli programlar (Karci
& Glindogdu, 2020, p.188) gelistirmede asagidaki 6nlemleri almak kritik 6nem tasir:

e Kulturel olarak duyarl, hedefleri agik olan, yeterli kaynaklara sahip, 6grenci merkezli tiniversite
programlari kurumsal diizeyde gelistirilmelidir.

¢ Programin uygulama stlrecinin bir parcasi olarak personel, alandaki son ve yenilik¢i kiltirel
gelismeleri takip etmek Uzere egitim faaliyetlerine katilmaya tesvik edilmelidir.

o Etik kurallar, kiltlrel gesitlilik gosteren 6grencilere seffaflik ve esitlik saglamak icin her zaman
ylrurlikte olmalidir.
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e Farkli kilturlere hitap eden bir 6gretim programi kiiltirel cesitliligi tesvik etmek igin her
profesyonelin rollinii agik¢a tanimlamalidir.

e Uzmanlar kiltlrel cesitlilik gosteren 6grencilere yonelik icin egitim programlari planlamali ve
ogrencilerin refahi temel 6ncelik olmahdir.

e Egitim programlari, kiltirel cesitlilik gosteren o6grencilerin uzun vadeli egitim hedeflerine
ulasmalari icin Grin odakh bir 6lgme yerine stire¢ odakh bir dl¢iim ile degerlendirilmelidir (Karci &
Gindogdu, 2020, s. 188). [Vurgu yazara aittir]

Bu calisma c¢ok umut verici bir 6grenci de dahil olmak herkesin kiltir soku yasayabilecegini
dogrulamistir. Katihmcinin deneyimi, 6grencilerin belli basli davranislarinin kiltiirel olarak nasil
sekillendigine ve o6grencilerin tanidik olmayan bir egitim ortaminda nasil kolayca basarisizliga
suriiklenebilecegine dair ipuclari sunmaktadir. Bu calisma Amerika Birlesik Devletleri'ndeki Koreli bir
ogrenciyle ilgili olsa da, ayni dizi olaylar Kore veya Amerikan kiltiriayle sinirl degildir, bu da
gocmenleri kabul eden herhangi bir Glkenin egitim ortamlarinda ayni sorunlarla karsilastigli anlamina
gelir. Bu arastirma calismasi, farkli 6grencilerin kiiltirlesme siirecleri boyunca kiltirel farklarindan
dolay basarisizliga ugramalarini 6nlemek amaciyla bu 6grencilere destek olacak 6zgin ve gigli
programlar agmalarini 6nermektedir.

Kalturel olarak belirlenmis tim eylemlerini ve tutumlarini sabit yazili kurallar olarak agikca
listeleyen bir lilke olmadigindan; farkh kalturleri karsilastirmak, insanlarin kiltirel olarak belirlenmis
zihniyetlerinin neden oldugu kiltiirel catisma ve iletisimsizliklerin anlasiimasi icin bir kaynak olabilir.
Bu arastirma ¢alismasi kapsamindaki bulgular, egitimciler dahil olmak tzere, tim disiplinlerdeki bilim
insanlarina dinyadaki her kiltire kucak agmak icin akilci bir bakis agisi sunmaktadir ¢linkii her
kiltlrin dinyayi ve 6gretilerini algilamak icin kendine 6zgi kosullanmis bir tarzi vardir.
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Appendices
Appendix A
Interview Questions |

What have you done to deal with uncertainty and anxiety while moving into a new culture?
What cross-cultural challenges have you faced since moving to the U.S.?
Do you feel that your adaptation to your new culture has been slow?
What do you miss most about your home culture?
Do you participate in a variety of social functions in the U.S.?

Are you in close contact with members of your own ethnicity here in the U.S.? How large is
this group?

Do you maintain ties with your home culture? How often?
Do you feel the U.S. culture has been welcoming to you?

Do you feel pressure while conforming to U.S. values, attitudes, and beliefs?

10.How well do you speak English in your opinion? Did your language proficiency level influence

your adaptation to the U.S. culture? In what ways?

11.What changes did you experience as a result of your move?

12.Do you feel/think the changes you experienced are positive changes? If not, how did your

w
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experience affect you?

Appendix B

Interview Questions Il

. Could you tell me about the special ceremonies in Korea?

. What are your special holidays? How do you think they are different than the U.S. holidays?

What are your cultural beliefs? Could you describe the teachings/philosophy associated with
your beliefs?

What are the significant differences between Korean and American culture?
How is the education system in Korea?

Can you tell me about friendships in Korea?

Can you describe a traditional Korean family for me?

What are the roles of family members?

What is the role of the woman in Korean society?

10.What do you think of the U.S. and its culture?

11.How would you describe your experience in the U.S.?

12.Where do you prefer to live in the future if you have the chance? Why?
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Ekler
Ek A

Goriisme Sorulan |

. Yeni bir kiilttre tasinirken belirsizlik ve kaygi ile basa ¢ikmak igin neler yaptiniz?

. ABD'ye tasindiktan sonra hangi kiltlrlerarasi zorluklarla karsilastiniz?

. Yeni kiltlriinlze adaptasyonunuzun yavas oldugunu disiiniyor musunuz?

. Ev kiiltlrtiintz hakkinda en ¢ok neyi 6zlliyorsunuz?

. ABD'de gesitli sosyal islevlere katiliyor musunuz?

. ABD'de kendi etnik kékeninizin Uyeleriyle yakin temasta misiniz? Bu grup ne kadar bliyik?
. Ev kiltirintzle baglarinizi koruyor musunuz? Ne siklikla?

. ABD kdlturinin sizi iyi karsiladigini distindyor musunuz?

. ABD degerlerine, tutumlarina ve inanglarina uyarken baski hissediyor musunuz?

10. Sizce ingilizceyi ne kadar iyi konusuyorsunuz? Dil vyeterlilik seviyeniz ABD kiiltiiriine

uyumunuzu etkiledi mi? Hangi sekillerde?

11. Tasinma sonucu ne gibi degisiklikler yasadiniz?

12. Yasadiginiz degisikliklerin olumlu degisiklikler oldugunu disliniyor musunuz? Degilse,

1
2
3
4
5.
6
7
8
9

deneyiminiz sizi nasil etkiledi?

Ek B

Goriisme Sorulari I

. Kore'deki 6zel torenlerden bahseder misiniz?
. Ozel tatiller nelerdir? ABD tatillerinden ne sekilde farkh olduklarini diisiiniiyorsunuz?
. Kiltiirel inanglariniz neler? inanglarinizla iliskili 6gretileri / felsefeyi tarif eder misiniz?

. Kore ve Amerikan kiilturi arasindaki 6nemli farklar nelerdir?

Kore'deki egitim sistemi nasildir?

. Bana Kore'deki dostluklardan bahseder misiniz?
. Benim i¢in geleneksel bir Koreli aileyi tarif edebilir misiniz?
. Aile tyelerinin rolleri nelerdir?

. Kadinin Kore toplumunda roli nedir?

10. ABD ve kiltiri hakkinda ne diisiintiyorsunuz?

11. ABD'deki deneyiminizi nasil tanimlarsiniz?

12. Sansiniz varsa gelecekte nerede yasamayi tercih edersiniz? Neden?
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