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Abstract

The aim of the study is to develop a scale that measures teachers’ perceptions about school
characteristics that support professional development (PD). The 40-item pool was created for
the scale to be developed by examining similar measurement tools and literature. According to
expert opinions, a 32-item trial form was created to conduct. The data were collected from 322
branch teachers. Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA)
was carried out using the collected data. A three-factor structure with 19 items, explaining 61.43%
of the variance, was obtained in the EFA. The fit index values (y’/Df = 1.47, CFI = .96, TLI =
.95, RMSEA = .056, RMR = .038, SRMR = .063) calculated in CFA to support the findings of the
structure showed good fit. Cronbach Alpha coefficients were calculated as .91 for administrative
support, .89 for collaborative structure, .74 for structural support, and .92 for the total scale.
The results indicate that the scale is a valid and reliable measurement tool that can measure
teachers’ perceptions of supportive school characteristics that are effective in their participation
in professional development.

Keywords: Professional development, Supportive school characteristics, Professional
learning community, Scale development.

Introduction

Student achievement or improving student learning is an important indicator
of quality in education (Akgiindiiz et al., 2015). In this context, educational
reforms, new practices, and studies made by different stakeholders of education
have become prominent in recent years to increase student achievement. But,
as is known, there are many factors affecting student achievement. Although
many factors such as student characteristics, teaching methods, classroom
management, etc. are mentioned, teacher quality is accepted as the most
important factor affecting student achievement (Adesina, et al., 2016: Carena,
2011; ilgan, 2013; Nye, Konstantopoulos, & Hedges 2004; OECD, 2005, 2011;
Sanders & Horn 1998; Sass et al., 2012). Therefore, the quality of education
cannot be above the quality of the teacher.

1. This study is part of a PhD thesis called “Investigation of the relationship
between teachers ‘participation 1n professional development and the attitudes
toward professional development, readiness for self-directed learning and
supportive school characteristics”. Ethical Compliance Report was obtained
from Scientific Research and Publication Ethics Committee of Inonu University,
Decision Number: 2017/3/2, and research permit obtained Elazig Provincial
Directorate of National Education for the study, Research Permit Number:
79137285-604.01.01-E.4143261.
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The quality of the teacher is directly related to the
quality of the teacher at the entry to the profession
and the competence in the service education. Still,
it is related to their professional development (PD),
which enables them to develop their professional
knowledge and skills according to the requirements
of the age. (Hamdan & Lai, 2015; Kagan, 2004; Ozer,
2005). In this context, the PD of teachers forms the
basis of educational reforms that affect the quality of
education in the World (Sandholtz & Ringstaff, 2013;
Seferoglu, 2001; Smith & Desimone, 2003). Since
effective professional development is a collaborative
process that takes place mostly at school (Garet et al.,
2001; Kwakman, 2003), the support of the school is
important and needs to be measured. This research,
it is aimed to develop a measurement tool that will
measure teachers’ perceptions of school support for
their professional development.

Background

The PD of teachers is generally used to express
developing teachers’ professional knowledge and
skills (Craft, 2002). According to Guskey (2000), PD
is the processes and activities that aim to improve
the professional knowledge, skills, and attitudes of
teachers and enable students to learn better. PD is
used to highlight a lifelong process that includes
education opportunities starting from pre-service
education of teachers and continuing throughout their
professional lives and ending in retirement (Bubb &
Early, 2007; Telese, 2012). Therefore, PD is a concept
that includes all forms of learning, from in-service
training that teachers attend to special readings about
their profession (Craft, 2002). PD is a process that
requires teachers to learn both individually and
collaboratively (Kwakman, 2003). Since professional
development requires professional collaboration,
some features of the organisation that teachers are in
might be important for the PD of teachers. Because
teachers are more willing to participate in PD within
an organisational structure, where opportunities for
their professional development are created, their PD
is supported and rewarded (Liu et al., 2014). Also, it
creates a friendly, collaborative, encouraging, loving
or trustworthy learning environment for teachers
in a supportive school (Shadur et al., 1999). Study
shows that supportive organisational conditions

have a positive effect on employees’ behaviour,
organisational commitment, job satisfaction and
participation (Rhoades et al., 2001). Supportive
organisation conditions can include many factors
such as attitudes and behaviours of school
administrators, relationships between teachers and
administrators, reward and punishment within the
organisation. However, when considering supporting
PD, the supportive school should be supported with
some structural features to support the PD of teachers.
When supportive school characteristics are evaluated
in this context, the concept of professional learning
communities (PLC), which is focused on increasing
the achievement of students, emerges (Hord, 1997,
Stoll et al., 2006).

PLC is based on the learning organisation (Stoll et
al., 2006). The core features of PLC include creating
a common vision, creating shared and supportive
leadership, supporting communication, collaboration
and implementation and supporting structural
features to increase student achievement (Hipp et al.,
2003; Stoll et al., 2006). Numerous studies show that
PLC has a positive impact on student achievement
(Bolam et al., 2005; Musanti & Pence, 2010).
Results of the study reveal that in schools that have
the characteristic of the PLC, students ‘academic
achievement is high and teachers’ motivations,
organisational commitment, and job satisfaction are
high (ilgan et al., 2011). In this context, it is desirable
for all schools to show effective PLC characteristics.
It is also an effective PD to support teachers’
professional development (Dooner et al., 2008).

School is the place where professional
development takes place significantly (Kwakman,
2003). Professional learning communities are also an
important mechanism for PD to take place at school. It
is known that schools being effective PLC positively
affects teachers’ PD and students’ achievement.
In this context, it is important to find out whether
schools are PLC. Valid and reliable measurement
tools are needed to measure whether schools are PLC
or not. To measure the status of PLC in schools in
Turkey, it has adapted many scales. However, these
scales are mainly based on the functioning of western
educational institutions. However, the functioning
and organisational culture of educational institutions
in Turkey show different characteristics than the
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West. Some remarkable results have been obtained
in the studies using adapted scales. For example,
a study by Dervisogullart (2014) showed that the
teachers do not know the dimensions of the PLC and
these dimensions are not functional in practice.

Similarly, in the study of Ogdem (2015), it was
stated that some dimensions of the PLC scale and
other PLC scales used in the study do not work when
considered in the context of Turkish schools. These
scales are considered to be problematic for measuring
the characteristic of PLC in schools in Turkey. For
this reason, it is thought that it would be beneficial to
develop a measurement tool to determine teachers’
perceptions about school characteristics that support
their PD.

Purpose of the Study

The aim of the study is to develop a measurement
tool that measures teachers’ perceptions about
school characteristics that support their professional
development.

PD of teachers in Turkey is generally provided
with individual efforts. School-level PD and
collaborative PD practices are limited (Blimen et
al., 2012). Professional development activities at
school are very important in improving the quality of
education. They include properties of effective PD
activities such as focusing on content, active learning,
collective participation, contact hours (Garet et
al., 2001) that lead to a meaningful difference in
students’ achievement. The developed measurement
tool will reveal the deficiencies in school-level PD by
determining to what extent schools support teachers’
professional development. The results to be obtained
by using the developed measurement tool will enable
educational practices and policies that will increase
school-level PD.

Method

The study, which aims to develop a scale that
can be used to determine the perceptions of teachers
about school characteristics that support their
participation in PD, is a scale development study.
Item Pool

To create an item pool fort, the literature on the
characteristics of the school that supports PD was
examined. The item pool was created for the scale
to be developed by examining similar measurement

tools and literature. Some PLC scales that developed
or adapted (ilgan et al., 2011; Kalkan, 2015; Olivier
et al., 2003, 2010; Ogdem, 2015) were examined
to create the item pool. Based on these scales and
literature, a 40-items pool was created. Opinions
of 2 faculty members in Education Management, 1
from the Curriculum and Instruction, were asked to
ensure the content validity. By the opinions of the
experts, 8 items were extracted and the scale form of
32 items was obtained. Opinions were received from
one Turkish teacher and five other branch teachers to
review the created scale form in terms of intelligibility
and linguistic suitability. After making corrections
according to the feedback obtained here, the trial
scale form was made ready for implementation.
Sample

The data were collected from 322 branch teachers
working in Elazig city centre in 2017. Demographic
features of the teachers are shown in Table 1.

Table 1: Demographic Characteristics of the

http://www.shanlaxjournals.com

Participants
Variables N %
Male 170 52
Gender
Female 152 48
Secondary school 172 53
School level -
High school 150 47
1-5 years 54 16
6-10 years 60 19
Seniority 11-15 years 64 20
16-20 years 64 20
Over 20 years 84 26
Turkish 48 15
Maths 56 17
Science 60 18
Social science 56 17
English 36 11
Branch Vocational courses 14
Art / Sports 14
Religious Culture and 2% 8
Moral Knowledge
Information
i 14 4
technologies
Guidance 4 1
Total 322 | 100
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52% of the teachers are male and 47% are female.
53% of teachers work in secondary schools and 47%
work in high schools. 16% of teachers have 1-5 years,
19% 6-10 years, 20% 11-15 years, 20% 16-20 years,
26% 20 years of seniority. The branch of teachers are
15% in Turkish, 17% in mathematics, 18% in science,
17% in social sciences, 11% in English, 4% in sports
and arts, 8% in religious culture and moral knowledge,
4% information technologies and 1% guidance.

Data Collection and Ethical Issues

To collect the data, first of all, a questionnaire
containing personal information form and trial
form (see Appendix 3) was applied to the Scientific
Research and Publication Ethics Committee of
Inonu University and an “ethical compliance report”
(Decision Number: 2017/3/2, see Appendix 1)
was obtained for the study. To collect data from
the teachers in the study sample, the documents,
including the ethical compliance report, were applied
to the Elazig Provincial Directorate of National
Education for research permission. Elazig Provincial
Directorate of National Education has approved the
“research permit” (Number: 79137285-604.01.01-
E.4143261, see Appendix 2) required to be carried
out in the specified schools. The personal information
form containing the demographic features of the
participants and the trial scale form were conducted
to the teachers by the researchers. The scale forms
collected were analysed.

Data Analysis

Construct validity of the measurement tool must
be tested to reveal the validity of the measurement
tool. Factor analysis is often used to test the construct
validity of measurement tools (Biiyiikoztiirk et al.,
2014, 119). Exploratory Factor Analysis (EFA) and
Confirmatory Factor Analysis (CFA) was carried
out. The data were prepared for analysis before EFA
and CFA are carried out. Because, to carry out factor
analysis, there are prerequisites such as the data being
at least range scale, normal distribution, sufficient
correlations, and homogeneous sample (Can, 2014,
298). The distribution of data was visually examined
through histogram and P-P graphics to determine
whether these prerequisites are met. Z scores,
skewness and kurtosis coefficients were calculated.

For the skewness and kurtosis coefficients,
the interval “+1” (Cokluk et al., 2010), for the z
scores, “¥3.29” (Field, 2009, 139) was taken into
consideration. In this context, 16 of 322 scale forms
were extracted. Therefore, 306 scale forms providing
prerequisites were analysed. Also, it is known that
sample size is important for factor analysis. It is stated
in the study (Ho, 2006, 207) that the sample size should
not be less than 100. In this context, it can be said that
the sample size meets the minimum requirements
for factor analysis. The 306 data, which satisfy the
prerequisites for factor analysis, were divided into
two groups. EFA was carried out with the data of
the first group and CFA was carried out with the data
of the other group. Cronbach Alpha coefficient was
calculated to reveal the reliability of the scale.

Findings

In this section, the findings obtained from the
validity and reliability studies of the scale were
given.

Findings of Exploratory Factor Analysis
EFA, one of the multivariate analyses to test
construct validity of measurement tools, is used to
reveal structures of which structure is not known
exactly because it consists of different components
(Can, 2014, 294). Before carrying out EFA, the
Kaiser-Meyer-Olkin (KMO) test was performed.
KMO coefficient was calculated as .931. Bartlett’s
sphericity test (5810.015; p = .000) was found
significant. Since the KMO coefficient is another
criterion related to the sample size (Can, 2014, 297),
it is important in factor analysis. This finding shows
that the sample size is good enough (Biiyiikoztiirk,
2010). The principal components analysis method
was used in EFA. In EFA, the following criteria
(Buytikoztirk, 2010; Cokluk et al, 2010) are
taken into account in the extraction of items and in
determining the factors:
» Items in each factor must be coherent in terms of
meaning and content,
* Factor eigenvalues must be 1 or above 1,
e The item in a factor must have a factor load of
“.40” or more,
» The gap between the factor loading values in the
items and the factor loading values in the other
factors must be at least “.10” and higher.
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First, the scree plot, which is one of the important
indicators in deciding the factors of the scale, was
examined. The scree plot for the scale is seen in
Figure 1.

Scree Plot

Eigenvalue

ENE T T S B S R R S

5 & 16 17 18 10
Component Number

Figure 1: Scree Plot of the Scale

The slope deposit curve and the criteria
mentioned above were taken into account to
determine the number of factors; It was thought that
the 3-factor structure would be appropriate for the
scale. After the first three-factor analysis, some items
in the scale (7, 8, 9, 10,11, 12, 13, 23, 25, 26, 31, 32,
33) were eliminated because they did not meet the
above-mentioned criteria. Eigenvalues and variances
related to the factors calculated in repeated factor

analysis are shown in Table 2.

Table 2: Explained Variances and Eigenvalues

Related to the Scale
Eigen | Percentage | Total percentage
Factor . .
values | of variance of variance
8.250 43.42 43.42
2 1.930 10.16 53.58
3 1.492 7.85 61.43

As shown in Table 2, the first factor explains
43.42% of the total variance, the second factor
explains 10.16% of the total variance, and the third
factor explains 7.85%. The variance rate explained
by three factors is 61.432%. Biiyiikdztiirk (2010)
states that the total variance explained by the scale is
sufficient to be 30% and above in single factor scales,
and the variance explained in multi-factor scales
should be more. Therefore, it can be said that the
total variance (61.43%) explained by three factors in
the measurement tool in the study is sufficient. The
EFA results for the items in the 3-factor scale are
shown in Table 3.

Table 3: EFA Results of the Scale

Item Factor 1 Factor 2 | Factor 3 | Common Factor Variance | Item-total Correlation
4 923 755 ,852
3 ,867 ,686 ,829
2 ,842 ,682 ,810
1 ,828 ,559 ,734
5 ,828 , 758 ,874
6 ,726 ,632 ,807

24 ,560 544 ,735
20 916 ,701 ,808
19 ,851 ,724 ,827
15 ,837 ,685 814
16 ,766 ,469 ,613
17 ,733 ,716 ,837
18 ,657 ,550 742
22 ,595 475 ,688
14 ,510 ,358 ,627
29 ,945 ,690 ,689
28 ,664 ,564 ,787
30 ,641 ,624 ,796
27 ,510 ,498 731

http://www.shanlaxjournals.com
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As shown in Table 3, the factor loadings of the
7 items (1, 2, 3, 4, 5, 6, 24) in the first factor were
between “.560” and “.923” and item-total correlation
coefficients were between “.734” and “.874 . The
factor loadings of the 8§ items (14, 15, 16, 17, 18, 19,
20, 22) in the second factor were between “.510” and
“916” and item-total correlation coefficients were
between “.627” and “.837 *“. The factor loadings of
the 4 items (27, 28, 29, 30) in the third factor were
between “.510” and ““.945” and item-total correlation
coefficients were between “.689” and “.796”.

The EFA result showed that a 3-factors structure
with 19 items was found suitable for the scale. The
naming of the factors was made by considering both
the content of the items and the literature. Because
the items in the first factor were related to the
support of the school management, it has been called
“administrative support”. Because the items in the
second factor were related to cooperation between
stakeholders, it has been called “collaborative
structure”. Because the items in the third factor
were related to structural support, it has been called
“structural support”.

Findings of Confirmatory Factor Analysis
Following the EFA for the scale, CFA was carried
out. CFA is a multivariate analysis that allows the
testing of whether a defined construct is validated
as a model (Cokluk et al., 2010). The representation
powers of the items and the variance values
explained by each item were examined with CFA
in the study. While carrying out CFA, the fit indices
for the scale were examined. It is recommended to
report more than one fit index in structural equation
models studies since each index provides different
information about model fit (Harrington, 2009).
Some fit indices were used when evaluating model
fit. These fit indices, which are the most commonly
used fit indices in structural equation modelling
studies, are Chi-square, Comparative Fit Index (CFI),
Non-normed Fit Index(NNFI), Tucker-Lewis Index
(TLI), Root Mean Square Error of Approximation
(RMSEA), Root Mean Square Residual (RMR),
Standardized RMR (SRMR) (Kline, 2011). The fit
indexes calculated in the first CFA are shown in
Table 4. To improve the fit indexes of the first CFA, 2
modifications were made considering the theoretical

structure and the nature of the analysis. The fit
indexes calculated before and after the modification
are shown in Table 4.

Table 4: CFA Fit Index Values of the Scale

Indices B.efore. Atfter .
modification modification
v 240.47 216.65
Df 149 147
1’/Df 1.61 1.47
NNFI(TLI) 0.93 0.95
CFI 0.94 0.96
RMSEA 0.064 0.056
RMR 0.039 0.038
SRMR 0.053 0.063
The relevant literature was taken into

consideration when evaluating the fit indices
obtained. According to related literature, the fact
that y*/Df ratio is less than 3 indicates perfect fit and
that less than 5 indicates good fit (Kline, 2011). In
addition, the CFI and TLI values being >.95, are
considered an indicator of a good fit (Hu & Bentler,
1999; Kline, 2011). RMSEA and SRMR values
below .05 indicate a good fit value, and below .08
indicate an acceptable fit good value (Brown, 2006;
Kline, 2011; Simsek, 2007). When the indexes
calculated in DFA are examined, in this context, it
can be interpreted that the current indexes show a
good model fit. These findings reveal that the scale
has structural validity.

Figure 2 shows the standardised analysis values
between the three-factor model of the scale and the
items in those factors. Standardised analysis values
provide information on how well each item is its
implicit variable (Simsek, 2007).

Figure 2: DFA standardised analysis
values of the scale
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As seen in Figure 2, the standardised analysis
values of each item were between .45-.85. Also, all
factor-item relationships were found significant at
the .01 level. The high standardised analysis values
obtained in DFA indicate the suitability of the
structure obtained with EFA.

Findings of Reliability Analysis

Cronbach Alpha internal consistency coefficient
was calculated within the scope of the reliability
analysis. The Cronbach Alpha coefficient shows
how consistent the test items are in their entirety
(Biiytikoztiirk et al., 2014, pp. 111). The Cronbach
alpha coefficients of the scale were calculated .91
for administrative support, .89 for collaborative
structure, .74 for structural support, and .92 for
the total scale. Item total correlation coefficients
between .245 and .742. Kline (2011) states that the
reliability coefficient is excellent around “.90”, very
good around “.80”, sufficient around “.70”, and
insufficient under “.50”. The total item correlation
should be above .200. G6ziim and Aksayan (2003)
stated that the total item correlation is not negative
and that at least 0.20 is an acceptable limit. Therefore,
it can be said that the calculated internal consistency
coefficients are sufficient and good.

Discussion and Conclusion

Student achievement or improving student
learning is very important in education (Akgiindiiz et
al., 2015). Also, study shows that the most important
factor affecting student achievement is teacher quality
(Adesina et al., 2016: Caena, 2011; OECD, 2005,
2011; Sass, et al., 2012). Professional development
comes first among the most important elements in
ensuring the quality of the teacher (Hamdan & Lai,
2015; Kagan, 2004; Ozer, 2005). For this reason,
PD is the cornerstone of educational reforms in
recent years (Sandholtz & Ringstaff, 2013). Studies
conducted in the last 30 years have provided to
identify the characteristics of effective PD that will
increase student achievement. It is emphasised that
effective PD that will increase student achievement
should be in a structure that encourages individual and
organisational efforts, collaboration, active learning,
and coherence (Dooner et al., 2008; Garet et al.,
2001; Kwakman, 2003). To ensure effective PD, the
characteristics of this structure should be determined

and measured. However, studies conducted with
the measurement tools adapted to measure this
structure show that there are problems related to the
measurement of the structure (Dervisogullari, 2014;
Ogdem, 2015). Therefore, it is aimed to develop a
specific measurement tool for the Turkish culture
that will measure this structure in the study.

Firstly, a 32-item trial form was created. The
data were collected using a 32-item trial form that
was examined in terms of comprehensibility and
language. A three-factor structure with 19 items,
explaining 61.43% of the variance, was obtained in
the EFA made with the data obtained. The factor loads
of the items are between .510 and .945. The fit index
values (y/Df = 1.47, CFI = .96, TLI = .95, RMSEA
= .056, RMR = .038, SRMR = .063) calculated in
CFA to support the findings of the structure showed
good fit (Brown, 2006; Hu & Bentler, 1999; Kline,
2011; Simsek, 2007). The first factor of the scale,
of which the 3-factor structure was confirmed with
CFA, was named as “ administrative support”, the
second factor as “collaborative structure”, and the
third factor as “structural support”. Cronbach Alpha
internal consistency coefficients are calculated as
.91 for administrative support, .89 for collaborative
structure, .74 for structural support, and .92 for the
total scale. The scale’s Cronbach Alpha coefficients
were found to be sufficient (Kline, 2011).

As a result, the scale of perception of school
characteristics that supports PD, which can measure
the structure that supports teachers’ participation
in PD, consists of 19 items. A four-point Likert-
type scale was used to determine the perception of
teachers related to each item on the scale. Scoring
of items is “absolutely disagree” = 1, “disagree” = 2,
“agree” =3, strongly agree “=4. The minimum score
obtained from the scale is 19, and the maximum score
is 76. The high score to be obtained by scoring the
scale indicates that the supporting characteristics of
the school positively affect the teachers’ perceptions
about participation in PD. The results indicate that
the scale is valid and reliable. It is a tool that can
measure teachers’ perceptions of supportive school
characteristics that are effective in their participation
in professional development.

http://www.shanlaxjournals.com
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Limitation and Further Studies

The analyses made in the study were made with
the data collected at the individual level. But, to
measure the characteristics of the school that support
PD in amore valid and reliable way, multi-level factor
analysis should also be made by collecting school-
level data. Because the organisational dimension of
this concept is also very important, more data from
a larger number of schools is needed to make these
analyses. Therefore, it will be useful to conduct these
studies in the future.
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Appendix 3: The Scale of Teachers’ Perceptions About School Characteristics Supporting
Professional Development

Degerli Ogretmenler;

Bu caligmanin amaci1 6gretmenlerin mesleki gelisimini destekleyici okul 6zelliklerini belirlemeye yonelik
bir dlgme araci gelistirmektir. Maddeleri yanitlarken gostereceginiz samimiyet, var olan durumun oldugu gibi
ortaya konulmasi bakimindan 6nemlidir. Bu nedenle liitfen maddeleri uygun sekilde doldurunuz. Aragtirmada
elde edilen veriler bilimsel amagla kullanilacagindan isim yazmaniza gerek yoktur. Gostereceginiz ilgi ve
katkilarmiz i¢in tesekkiirler.

Liitfen her ifadeyiokuduktansonra size enuygungelenyanitiisaretleyiniz. g §
“Kesinliklekatilmiyorm “ifadesiigin - 1’1 g g el &
“Katilmiyorum “ifadesiigin - 2’yi E ES E E,
“Katiliyorum “ifadesiigin - 3’ é g :i =
“Kesinliklekatiliyorum “ifadesiicin - 4’{i “é S| M é
Liitfenhigbirmaddeyibosbirakmamayagalisiniz. E Q
1 | Okulumuzdaki 6gretmenler, okulla ilgili karar alma siire¢lerine(aktif) katilirlar. M 1131 @
2 | Okulumuzdaki 6gretmenlere okulda degisim/gelisim yaratmasi igin firsat verilir. O 1131 @
Okulumuzdaki yoneticiler, yenilik¢i girisimlerde sorumlulugu ve 6diilii 6gretmenlerle
3 O [@[G]®
paylasir.
Okulumuzda ¢alisanlarin (yoneticiler, 6gretmenler) onctliik/liderlik davraniglar
4 . M 1O [@H
desteklenir.
Okulumuzdaki yoneticiler, giicii ve yetkiyi 6gretmenlerle demokratik bir sekilde
5 O [@[G]®
paylasir.
Okulumuzdaki yoneticiler, ¢alisanlarin sorunlarint sezer ve ¢oztim tiretirler. M 113 |@
Okulumuzda &gretmenler ihtiya¢ duyduklari her bilgiye ulasabilirler. M 113 |@%
Okulumuz paydaslar1 6grenci basarisini artirma konusundaki (i¢sel) sorumluluklariin
8 | ... . .. O [@[G]®
bilincindedir.
9 | Okulumuzun vizyonu biitiin ¢alisanlarin goriisleriyle olusturulmustur. O 113 1@
Okulumuz ¢alisanlar1 6grenci basarisinin artirilmasina odaklanan okul vizyonunu
10 O[O ]®
paylasirlar.
Okulumuz calisanlart ortak degerleri(6r. 6grenci basarisini isteme) gelistirmek i¢in
[ . M 1O [@H
birlikte calisirlar.
12 | Okulumuzda alinan kararlar okulumuzun degerleri ve misyonu/vizyonu ile tutarlidir. M) 113 |@
13 | Okulumuzun ortak degerleri, egitim 6gretim faaliyetlerine yon verir. M) 113 |®%
Okulumuz paydaslarmin(yoneticiler-6gretmenler-veliler) 6grencilere iliskin yiiksek
14 . @O [O[G]®
basar1 beklentisi vardir.
Okulumuzdaki 6gretmenler, mesleki ve kisisel yonden kendilerini gelistirmek i¢in
15 .. @ 1O [H
birlikte caligirlar.
Okulumuzdaki 6gretmenler, mesleki ve kisisel yonden kendilerini gelistirmek i¢in
16 . . @O [@O[G]®
ortak inanca sahiptirler.
17 | Okulumuzdaki 6gretmenler, igbirligi i¢inde 6grenme firsatlarina sahiptir. M 116 @
18 | Okulumuzdaki 6gretmenler arasinda farkli goriislere saygi duyulur. M 1131 @
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Okulumuzda mesleki geligim, 6grenme-0gretme siireclerinin iyilestirilmesine

19 M1

odaklanmaktadir.
20 | Okulumuzdaki 6gretmenler birlikte 6grenmeye ve sorun ¢ézmeye isteklidir. M 116 |@
21 | Bu maddede herhangi bir isaretleme yapmayiniz. M 1131 @
22 | Okulumuzda ¢alisanlar arasinda karsilikli saygi ve giivene dayali bir iliski vardir. M 1131 @®
2 Okulumuzda gi?vsn ve saygi kiiltiirii oldugundan yapilacak bir is/girisim i¢in risk o lolole
almmaktan ¢ekinilmez.
24 | Okulumuzda 6nemli basarilar takdir edilir ve kutlanir. M 113 1@®
25 | Okulumuzun paydaslar1 okulda degisim/gelisim i¢in siirekli ¢aba sarf ederler. M) 113 @
26 | Okulumuzda caliganlarin isbirligi yapmasti i¢in zaman ayrilir. M) 1131 @
Okulumuzda gretmenlerin ders programi birlikte 6grenmeyi ve 6grenilenlerin
27 | paylasilmasini destekleyecek sekildedir(6rnegin; ziimrelerin ders saatlerinin ayni M 113 @®
zamanda bos olmasi gibi)
Okulumuzda 6gretmenlerin mesleki gelisimi i¢in ayrilan mali/finansal kaynaklar
28 (O RO N NN NC)

yeterlidir.

Okulumuzda &gretmenlerin mesleki gelisimi i¢in uygun teknolojik alt yap1 ve 6gretim

29 O 1@

materyali bulunmaktadir.

Okulumuzda dgretmenlerin mesleki gelisimi i¢in gerekli oldugu zamanlarda uzman

30 M 1@ @®

destegi saglanir.

Okulumuzda &gretmenlerin birlikte veya bireysel calisabilecekleri alanlar(toplanti

31 O 1O E

odast, salon vs) yeterlidir.

Okulumuzdaki ¢aliganlar arasinda saglikli bilgi akigina imkan tantyan bir iletisim
32 M 1@

sistemi vardir.

Okulumuzun iletisim sistemi/yapist okulumuzdan etkilenen herkesi bilgilendirici

33 O 1O ®

niteliktedir
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