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 FEATURES OF STUDENT EMPLOYMENT IN THE HUNGARIAN-
ROMANIAN CROSS BORDER AREA1 

Zsófia KOCSIS 

Abstract: The aim of the research is to examine student employment, which plays an important 
role in the lives of university students. According to previous research results, paid work is 
characterized by an increasing tendency, with occasional and holiday work being characteristic of 
students, as well as regular work during the semester too. Current research focuses on the 
characteristics of gainful employment in the Hungarian-Romanian border region. The database 
PERSIST 2019 (N = 2199) was used, the research took place in higher education institutions in the 
eastern region of Hungary and in higher education institutions bordering the country. We 
investigate the differences between the demographic, social and institutional backgrounds of 
working students. We also analyze the relationships between effectiveness, engagement and 
student employment. According to our results there are differences between the institutions both in 
the frequency of employment and in the horizontal fit of work. Hungarian students take up work 
more often than Romanian students, but study-related work is more typical for Romanian students. 
However, paid work does not hinder the academic performance of the students and the building of 
relationships within the institution, it even has a positive impact on the students' university career. 
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1. Trends in student employment 
A few decades ago, the presence on the labor market was mainly characterized by young people 
leaving the education system and taking up work at the age of 16-18. Nowadays, work during studies 
plays an increasingly important role in the lives of young people, and the combination of studies and 
work is characterized by a growing trend. Secondary school and university students are becoming 
more actively involved in labor market processes (Loughlin & Barling, 1998; Perna 2010; Riggert et. 
al, 2006; Singh 1998). Students have more and more opportunities in the world of work, as flexible 
working hours, part-time employment, work in the physical sector and in the service sector enable 
them to work alongside their studies (Broadbridge & Swanson, 2005). 

Previous international and national results have confirmed that the demographic, social and 
institutional characteristics of students are related to the frequency, motivation and type of work 
(Kovács et al., 2019; Masevičiūtė et al., 2018; Pusztai & Kocsis, 2019, Saveanu & Ştefănescu, 2019). 
A general finding is that when the educational level of parents declines, students are more likely to 
work during their studies and students from disadvantaged socio-cultural backgrounds are more likely 
to work (Darmody & Smyth, 2008; Flowers, 2010; Moreau & Leathwood, 2006; Warren et al., 2000). 
Some research points out that paid work increases social inequalities and social marginalization is 
even more threatening when students work in occupations that require unskilled work and low pay 
(Richardson, Evans & Gbadamosi, 2009). 

The social situation of students influences their motivation to accept a job. Students who come from a 
more qualified and financially better-off family are all the more likely to be motivated by professional 
ambitions rather than forced labor (Bocsi et al., 2018; Masevičiūtė et al., 2018). The decision to take 
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up employment, the horizontal fit between work and study, has a considerable influence on the 
performance and commitment of students to study (Kocsis & Pusztai, 2020).  

Student employment can have both negative and positive consequences. On the one hand, paid work 
can increase the chances of dropping out of university by reducing the time spent on studying and 
preventing students from becoming embedded in the university culture (Curtis & Shani 2002; 
Darmody & Smyth, 2008; Kovács et al.,2019; McCoy & Smyth, 2004). According to Tinto (1975), the 
academic performance and success of students depends to a large extent on the experience they gain 
and the relationships they build within the university. The energy and time invested in employment 
distracts students from the university and learning activities (Brooks, 2018; Neyt et al., 2017). 

Despite the fact that work reduces course participation, it does not, according to Hall (2010), worsen 
students' "perception of the university experience". According to some research, the workplace is 
actually a place of learning where students can acquire skills and abilities that they would not have at 
university (Perna, 2010). If the number of working hours does not exceed the critical 20 hours per 
week, the positive effects of work (self-confidence, good time management, communication skills) 
become dominant (Kosi, Nastav & Šušteršič, 2013). However, a positive correlation between 
employment and commitment to study was found (Pike, Kuh & Massa-McKinley, 2008). Indeed, 
work experience can have a positive effect on students' professional development and job search after 
graduation (Joensen, 2009; Ryan, 2001). 

Earlier studies have shown that it is not only the intensity of work that is decisive, but also its fit to 
studies. According to various studies, the effect of work is influenced much more by the relationship 
between work and study than by the number of hours worked. The results show that study-related 
work has a positive effect on student performance regardless of the number of hours worked. While 
non-study-related but low-intensity work has a negative impact on university careers (Di Paolo & 
Matano, 2016; Geel et al., 2012; Yanbarisova, 2014). According to Astin (1993), the influence of 
work on academic performance is also influenced by whether it is on or off campus. According to a 
longitudinal study by Pascarella & Terenzini (1998), modest, contradictory evidence suggested that 
any kind of work would seriously hinder or promote academic progress. However, working on campus 
does make students more involved in university life (McCormick et al. 2010; Perna, 2010; Pollard et 
al. 2013). 

2. Characteristics of student employment in the Hungarian-Romanian border region  
According to previous research in the region, paid work during studies also shows an increasing trend 
among Hungarian and Romanian students (Hvozdetska & et al. 2020; Kocsis & Karászi, 2018;   
Kocsis, 2020; Saveanu & Ştefănescu, 2019). Higher Education Research and Development Center the 
University of Debrecen (CHERD-Hungary) has been conducting quantitative research in the eastern 
part of the European Higher Education Area for a decade. 

Saveanu & Ştefănescu (2019) carried out a secondary analysis of HERD (Higher Education 
Collaborative Research and Development Activities on Social Cohesion in Cross-Border Regions), 
which examined full-time students from Romanian and Hungarian universities in the border region. 
There are significant differences between Romania and Hungary in the dimension and structure of 
student employment. According to their findings, students who are studying for a Master's degree, 
who have also worked during their secondary education, who have to pay tuition fees or who are 
financially disadvantaged, work during their studies. According to the results of the 2012 HERD 
survey, students in Romania are more likely to work than students in Hungary. Moreover, students in 
Romania are motivated by gaining experience, while students in Hungary are motivated by financial 
reasons. The survey of student engagement found that working students have a higher level of 
academic engagement (Saveanu & Ştefănescu 2019). 

According to IESA research results from CHERD Hungary in 2015, the proportion of working 
students is similarly high in Hungary and Romania. In both countries, casual employment is more 
common both during semesters and holidays. An analysis of the relationship between work and study 
shows that the work of Romanian students is much more closely linked to study than that of 
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Hungarian students. According to previous research, financing the cost of living was the main 
motivating factor (Saveanu & Ştefănescu, 2019), but according to the results of the 2015 survey, 
independence from parents and gaining experience were the main motives for work among Hungarian 
and Romanian students. Hungarian students were motivated to cover recreational programs, while 
Romanian students were motivated to acquire new knowledge (Kocsis, 2020).Based on the results on 
the employment of students from Oradea and Debrecen, Karászi & Kocsis (2017) found that the 
majority of Hungarian students get jobs through student job centers that offer students typical student 
jobs (hostess, waiter, cashier, etc.), while Romanian students do not explicitly help in finding jobs, the 
student job centers set up for this purpose. Romanian students look for work through university 
websites and acquaintances, and in several cases employers themselves look for students. In this case, 
the work is largely related to the university courses. For example, students of banking and finance 
(BA) are placed in internships at the OTP Bank, students of economics, commerce, tourism and 
Service Units (BA) in hotel reception areas and restaurants. In addition, the internship (work abroad in 
the organization of the university) also helps the students with work, where they can work during the 
holidays according to their field of study, but in some cases the students return to these jobs (Karászi 
& Kocsis, 2017). 

According to the results of Eurostudent VI. there is no significant difference between the two countries 
we studied: In Hungary, 39% of university students work regularly during their university studies, 
while 34% of Romanian students work regularly. Casual work is more common among Hungarian 
students, with 14% of them having this type of work. The share of occasional work students in 
Romania is 6%. The work intensity is similar in both countries, with students working more than 35 
hours per week. The main motivation for employment in the Balkans is that students could not afford 
to study at university without paid work. In Romania and Hungary more than half of the students work 
to cover their daily expenses. However, students in Romania are more motivated to gain experience 
than students in Hungary. 

Student employment in Hungary is particularly common among master students, while in Romania 
paid work is also typical for bachelor and master students (Masevičiūtė et al., 2018). The results of 
Eurostudent VI. also showed that paid work plays a significant role in student dropout rates. In 
Hungary an average of 7% of students dropped out of university, in Romania 5% of students. 29% of 
Hungarian and 21% of Romanian students gave work-related reasons when interrupting their studies 
(Masevičiūtė et al., 2018). Qualitative research also shows that work had a negative impact on both 
their time use and productivity. In interviews, it was emphasized that combining learning and work is 
not an impossible task, but a burdensome one. In some cases, university degrees were considered non-
marketable, so that working students chose to enter the labor market immediately and work rather than 
learn (Kocsis, 2018, Kocsis & Pusztai 2020). 

3. Research goal and hypotheses 
The aim of the study is to compare the social, demographic and institutional characteristics of working 
students in Hungary and Romania. We also investigate how employment affects the "academic 
performance and engagement" of students. On the basis of previous research in this area (Karászi & 
Kocsis, 2017, Saveanu & Ştefănescu, 2019), we assume that Hungarian students work more often, but 
that their work is less related to their studies, which is mainly influenced by the fact that in Hungary 
various student job centres help young people to find work. Furthermore, based on preliminary 
research results (Kovács et al., 2019, Pusztai 2011), we hypothesise that employment has a negative 
impact on students' academic performance and hinders the development of relationships and 
interactions within the institution. 

4. Methodology 
In the research conducted by The Center for Higher Educational Resesearch and Development 
(CHERD-Hungary) in the academic year 2018/2019, 2199 university students participated in the 
research (PERSIST 2019, N = 2199). The quantitative research took place in the eastern region of the 
European Higher Education Area, the surveyed students study in higher education institutions in the 
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eastern region of Hungary and in higher education institutions in Slovakia, Romania, Ukraine and 
Serbia. In the case of the Hungarian sample (n = 1045), a quota sample was used that is representative 
of the faculties, the educational sector and the form of funding. In cross-border institutions a 
probability sample was used (n = 1154). The survey included full-time, second-/BSc-students BA and 
undivided full-time second- or third-year students. 

5. Characteristics of working students in Hungary and Romania 

5. 1. Features of student employment 

1045 Hungarian and 739 Romanian students participated in the research. We investigated the 
correlations between the social and institutional characteristics of students and employment. Similar to 
previous research results, Hungarian students are more likely to work during their higher education 
years than Romanian students. The proportion of Hungarian students is over-represented in weekly, 
monthly (this will later appear as regular employment) and annual employment, while students in 
Romania are over-represented among those who have never worked (68.4%). 20.7% of Hungarian 
students and 9.9% of Romanian students work weekly. 12.7% of Hungarian students work monthly, 
compared to 6% of Romanian students (Chi-square test, p = 0.000). Although a smaller proportion of 
Romanian students work, they are more likely to be characterised by a horizontal correspondence 
between work and study. In Romania 8% of students always have a study-related job. 20.5% of them 
have a job that is only partially related to their studies. In Hungary only 4.4% of students always had a 
study-related job (Chi-square test, p = 0.005). In Hungary, the majority of young people have been 
looking for work since the establishment of student employment services, and these jobs are not 
related to studies (Kocsis, 2017). In Romania, on the other hand, job opportunities are linked for a 
certain period of time to the education offered by the universities in the region, and they look for work 
with the help of the university and friends (Karászi & Kocsis, 2017; Saveanu & Ştefănescu, 2019). 

According to research by Pusztai & Márkus (2019), students from different regions have different 
work values related to their economic and cultural situation. We found a significant correlation 
between work motivations and countries. According to Saveanu & Ştefănescu (2019), the most 
striking difference between the Western countries and the Eastern countries we studied is that parents 
are more actively involved in their children's life and studies, which makes students less worried about 
their financial situation as it is a parental responsibility. Nevertheless, we can state that in the countries 
that were included in our research, half of the students are motivated by independence from their 
parents. Covering everyday costs motivates almost a third of students, while gaining work experience 
is important for the majority of the students surveyed. It is the most motivating factor for students in 
Romania, and their proportion is overrepresented in this respect (adj. Res. 4.3, p = 0.000). The 
proportion of Hungarian students is overrepresented in terms of financing leisure activities (adj. Res. = 
3.5) and they are the least motivated to make new acquaintances while at work. 

5. 2. Socio-cultural and demographic characteristics of working students 

The socio-cultural and demographic characteristics of the students were analyzed on the basis of 
gender, age and family structure, as well as the parents' education, labor market status, their own and 
family financial situation and the type of settlement. Preliminary studies show that the more 
unfavorable the socio-cultural situation of students is, the more likely they are to work during their 
studies (Kovács et al., 2019; Pusztai & Szigeti, 2018). 

When examining the quasi-educational performance of parents, we found that parents of regularly 
working students have a lower educational level than parents of less frequently or never working 
students. In the case of Hungarian students, we found a significant correlation between regular 
employment and parents' education (p = 0,000). The proportion of employed persons whose mothers 
have secondary and primary education is overrepresented, 43.4% have secondary education and 23.3% 
have primary education (adj.res. = 3.1 and 2.6). Regarding the education of fathers, the proportion of 
those whose father has primary education is significant (adj.res. = 2.6). 
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When examining the labor market status of parents, we found a difference between students from the 
two countries. Parents of at least 80% of the Hungarian students have a permanent job, and there is no 
difference between working and non-working students. In Romania, the parents of almost one fifth of 
students do not work and the same percentage of parents public service (for example they do 
community service for the sanitation department).  

The family or the student's own financial situation can also influence whether the student accepts a job 
or not. We first examined the family's financial situation based on the consumer goods they own (own 
apartment, own car, TV, laptop, internet connection on the phone internet, sink, air conditioning, 
smartphone). Although we did not find a significant correlation between the family's financial 
situation and the frequency of employment, we found that the averages of the Index of regularly 
working students in Hungary are slightly lower than those of their less frequent or non-working 
colleagues. In Romania, on the other hand, the families of regularly working students are in a better 
financial situation. This is evidenced by the fact that in Romania the proportion of regularly working 
students who have experienced a positive change in family life during their time at university is over-
represented (adj.res. = 2.3). Looking at the relative and subjective financial situation of students, it can 
be seen that in both countries the majority of students believe that the financial situation of their 
family is roughly average compared to the family of their fellow students. Moreover, they have 
everything, but we cannot afford higher expenses. One tenth of regular students in Hungary and 
Romania are not able to cover their daily expenses and in this case the proportion of students in 
Hungary is overrepresented (adj.res. = 3.6, p = 0.000). 

In addition to the family and financial situation of the students, some studies found that the type of 
residence was decisive, but a significant relationship between the type of residence and employment 
was only found in Romania (p = 0.006). In Romania, working students come mainly from a smaller 
town (adj.res. = 2.9), a village, and one-fifth live in the county seat. In Hungary the majority of 
working students live in a smaller town or county seat. 

5.3. Academic background of working students 

The survey was carried out at four higher education institutions in Hungary and five in Romania, the 
names of the institutions and the number of respondents are given in the table below. The study 
included full-time, second-/BSc-students BA and full-time second- or third-year students. 

Table 1. Proportion of students surveyed by institution 
Country Institutions Persons % 

Hungary University of Debrecen  803 40,1 
Debrecen Reformed Theological University  30 1,5 
Univeristy of Nyíregyháza  112 5,7 
St. Athanasius Greek Catholic Theological University 27 1,3 

Romania The Babes-Bolyai University in Cluj-Napoca  163 8,1 
Emanuel University in Oradea  112 5,6 
University of Oradea 173 8,6 
Partium Christian University  64 3,2 
Sapientia Hungarian University of Transylvania 135 6,7 

Other countries Other universities (UA, SK, SB) 580 19,2 
Total  2199 100 
Source: (PERSIST 2019), edited by author  

We first examined how the proportion of student employment develops in each institution of higher 
education, and found a significant correlation between the frequency of employment and the 
institutions (p = 0,000). 
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Table 2. Proportion of students having a paid work by institution 
Country Institutions regularly 

(weekly 
and 

monthly) 

annually never  

HU University of Debrecen  38,2 27,6 39,5 100% 
Debrecen Reformed Theological University 24,1 27,6 48,3 
Univeristy of Nyíregyháza  39,4 31,2 29,4 
St. Athanasius Greek Catholic Theological University 7,4 22,2 70,4 

RO The Babes-Bolyai University in Cluj-Napoca 14,8 20,6 64,5 
Emanuel University in Oradea  25 5,4 69,6 
University of Oradea 6,7 4,8 88,5 
Partium Christian University  15,9 20,6 63,5 
Sapientia Hungarian University of Transylvania 22,6 24,1 53,4 

Source: (PERSIST 2019), edited by author  
*Underlined values indicate that this cell has a much larger value than it could be expected in a random layout. 
 

According to our results, the proportion of students who work regularly or occasionally during the 
semester is overrepresented in the two Hungarian institutions, the University of Debrecen and the 
University of Nyíregyháza. One quarter of the students of Debrecen Reformed Theological University 
of Debrecen are regularly employed. Among Romanian institutions, at Babes-Bolyai University and 
Emánuel University the percentage of students who have never worked during their studies is 
overrepresented. Among Romanian universities, regular employment is more typical for the students 
of Emánuel University and Sapientia University, however, their proportion is not overrepresented. 
While in the other institutions only 15% of the students work weekly. 

 
Table 3. Working in  the field of the studying specialization 

Country Institutions always most of 
the time 

never  

HU University of Debrecen  4,3 16,9 78,8 100% 
Debrecen Reformed Theological University 3,4 20,7 75,9 
University of Nyíregyháza  3,9 17,6 78,4 
St. Athanasius Greek Catholic Theological University 12,5 20,8 66,7 

RO The Babes-Bolyai University in Cluj-Napoca 6,4 24 69,6 
Emanuel University in Oradea  15,2 18,8 66,1 
University of Oradea 7,8 20,5 71,7 
Partium Christian University  5,2 22,4 72,4 
Sapientia Hungarian University of Transylvania 8,5 15,4 76,1 

Source: (PERSIST 2019), edited by author  
*Underlined values indicate that this cell has a much larger value than it could be expected in a random layout. 

If we examine the horizontal correspondence between work and study, we can see that the least 
characteristic feature of working students in Hungary is that they have study-related work. Just under 
4% of Hungarian students work in jobs that fit their education. Although students in Romania are less 
likely to be employed, their work is much more closely related to their studies. Among Romanian 
institutions, Emánuel University stands out, where the proportion of working students whose work is 
always related to their studies is over-represented. This result is in line with previous research, which 
found that Hungarian students have less often study-related job. There are 10 different student job 
centres at the headquarters of Hungarian higher education institutions, in which students offer jobs that 
can be flexibly adapted to their schedules. These are typical part-time jobs for students that are not 
related to their studies. 

Preliminary studies show that significant differences can be found between different disciplines. 
Students of social sciences and arts mainly work in addition to their university studies, while a smaller 
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percentage of students of natural sciences, medicine and law work during their studies. The curriculum 
in these specializations is inflexible, it means that less time can be spent on work, and the demands of 
the training also make it difficult to combine work and learning (Masevičiūtė et al., 2018; Roshchin & 
Rudakov, 2015; Titus, 2010). 

We found differences not only in the field of science, but also in the level of education. According to 
earlier studies, Master's students are more likely to take up work alongside their studies, as students 
spend their first years at university integrating into higher education and taking basic exams. On the 
other hand, master students are closer to entering the labour market, so it may be important for them to 
gain work experience (Roschchin & Rudakov, 2015; Titus, 2010). According to recent research, 
undergraduate students in Hungary prefer to work, 25.5% work weekly (adj.res. = 5.4), while 9.7% of 
Master's students (p = 0.000) work. Similar to previous results, Romania has a similar proportion of 
students in primary and secondary education. We did not find a significant difference between the 
employment rates of public and fee-paying students in Hungary, but in Romania fee-paying students 
work more. 

Using logistic regression, we have investigated which factors influence paid work most. The most 
important socio cultural, demographic and institutional variables were included in the analysis. 
 
Table 4. Factors influencing paid work: logistic regression results2 

 Beta S.E. Sig. Exp.(B) 
mother has completed primary education ,502 ,199 ,012 1,653 
mother has completed secondary 
education 

,614 ,167 ,000 1,849 

father has completed primary education ,466 ,197 ,018 1,593 
father has completed secondary education ,275 ,186 ,138 1,317 
mother is working ,486 ,238 ,042 1,625 
father is working ,340 ,208 ,103 1,404 
family’s financial situation ,191 ,133 ,151 1,210 
gender ,062 ,140 ,659 1,064 
place of residence -,156 ,148 ,292 ,855 
under the age of 20 -,231 ,616 ,046 ,292 
between the age of 21-25 ,810 ,592 ,171 ,445 
over the age of 25 -,756 ,638 ,236 ,469 
country-Hungary -1,550 1,115 ,164 ,212 
country-Romania -,491 ,306 ,108 ,612 
The Babes-Bolyai University in Cluj-
Napoca 

-,471 ,361 ,193 ,624 

University of Debrecen 1,954 1,103 ,076 7,057 
Debrecen Reformed Theological University ,166 1,527 ,913 1,181 
Emanuel University in Oradea -,386 ,438 ,378 ,680 
University of Oradea -1,714 ,527 ,001 ,180 
University of Nyíregyháza 2,209 1,122 ,049 9,102 
Partium Christian University -,271 ,459 ,554 ,762 
funding of studies -,197 ,173 ,257 ,822 
stage of studies ,700 ,177 ,000 2,013 

Source: (PERSIST 2019), edited by author  
 

According to our results, students whose mothers have a lower level of education and whose fathers 
have a basic education are much more likely to work. This result is in line with previous research, 
according to which the higher the parents' qualifications, the less likely student works during their 
studies. Furthermore, we found that the labor market status of the mother influences student 

 

2 The coding of the variables: mother/ father is working=1; the family’s financial situation – above average=1; gender – 
male=1; place of residence – small town/village=1; funding of studies – state-funded=1; stage of studies – bachelor=1 
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employment. Among demographic characteristics, age showed a significant influence on paid work. In 
the case of the youngest age group, paid work is less typical, which can probably be explained by the 
fact that  young people start their university studies at the age of 18-20 and focus more on learning 
about integration, responsibilities and campus life. In terms of institutional factors, bachelor students 
more often take jobs, but the majority of the students surveyed on average go into the second or third 
semester of their education. So they also have a kind of routine for their studies which enables them to 
combine learning and work. From our results we can also see that students from two Hungarian 
institutions, the University of Debrecen and the University of Nyíregyháza, are significantly more 
likely to take up employment. Previous research has shown that students in Hungary work more often 
than students in Romania or other cross-border institutions. We can see that students from the 
University of Oradea prefer not to work.  

5.4 Academic performance and commint of working students 

There is ambivalent research on the effects of employment on productivity and engagement, with 
some research suggesting that work has a positive impact on acedamic performance, skills 
development and student engagement (Perna, 2010; Rothstein, 2007). While some research suggests 
that paid work increases the likelihood of dropping out of university by reducing students' study time, 
something is preventing them from developing strong relationships within the university (Darmody-
Smyth, 2008; Kovács et al., 2019; Perna, 2010; Pusztai, 2010; Riggert et al., 2006; Stiburek et al., 
2017). According to Pusztai (2011), the more students are integrated into the university world, the 
more effective and engaged they will be. 

In order to investigate the effectiveness of the students, we built an index and compared its average 
values among working and non-working students in Romania and Hungary. We were the first to find a 
significant correlation between the frequency of employment and the average values of the index (p = 
0,000). 

 
Figure 1.  The mean of the academic performance index (0-19) in the student groups by country 

Source: (PERSIST 2019), edited by author 

In the case of Romania, we can see that the averages of the index of regularly working students are 
higher than those of the other two groups of students. Also in Hungary, students who work regularly 
have the highest average value, followed by students who never work. If we examine more closely in 
which factors working students are overrepresented, we find that they are more often involved in 
various research activities (adj.res. = 2.7) and in university talent management programs (adj.res. = 3 p 
= 0.000). Moreover, they are over-represented with respect to an examination in an intermediate or 
professional language (adj.res. = 2.8, p = 0.000), a Hungarian language (adj.res. = 2.3, p = 0.003) and 
a foreign CV language (adj.res. = 3.7, p = 0.000). Students who have never worked before tend to be 
over-represented in activities that require participation in doctoral training (adj.res. = 2.6, p = 0.002) or 
have already participated in National Scientific Student Conference (OTDK) (adj.res. = 5.4, p = 
0.000). 

When examining the engagement, we found slight differences between the students. We examined the 
students' commitment to study with the following statements: My studies will be useful to me 
throughout my professional career; I am very determined to complete my studies; I want to achieve the 
best possible learning outcomes; I do my best to attend lectures, seminars, practical courses. In both 
countries we found that the engagement index of students who worked regularly was lower than that 
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of their peers who rarely or never worked. The average engagement index rate of regularly workers is 
3.34, while it is 3.56 for students who rarely and never work. 

Among regular students, the proportion of those who feel that they are not determined enough about 
their studies (adj.res. = 4.6) and do not find the education they offer useful (adj, res. = 4). According to 
earlier research in the region (Kovács et al. 2019), the chances of dropping out of university as a result 
of employment may increase if students are disappointed with their higher education and consider the 
education they have received as non-marketable. This is because working students who gain 
experience through work and also have negative experiences with education are more likely to 
interrupt their studies and obtain a degree in order to enter the labor market (Kovács et al., 2019). 

The performance and commitment of students can be significantly influenced by their institutional and 
non-institutional relationships. Among Hungarian students, regularly working students have the 
greatest friendship outside the university, while the other two groups of students tend to maintain 
friendship within the university. Non-working students have the lowest average values in terms of 
friendships. Although students who work regularly have a larger circle of friends outside the 
institution, they are most likely to have closer contact with lecturers. Among Romanian students who 
work regularly, the circle of institutional and non-institutional friends is the narrowest, but contact 
with lecturers they do not lag behind, they are characterized by similar contacts and communication. 

Table 6.  Average values of student contacts, academic performance, and commitment by institution 
 academic 

performance 
student 
contacts 

friends 
off-

campus 

keeping in 
contact 

with 
faculty 

commitment 

University of Debrecen 2,4267 8,5034 7,7927 2,5027 3,4291 
Debrecen Reformed Theological University 3,3077 8,7667 8,0345 4,4643 2,5517 
University of Nyíregyháza 2,2442 8,6700 7,7030 3,3592 3,4206 
St. Athanasius Greek Catholic Theological 
University 2,0417 8,5769 7,9167 5,9200 3,7692 

The Babes-Bolyai University  2,1269 8,8344 8,5253 2,7161 3,6879 
Emanuel University in Oradea  4,4118 9,6279 8,5747 7,0568 3,6161 
University of Oradea 4,6981 8,3675 8,9634 5,3129 3,7024 
Partium Christian University  2,0164 7,7778 7,2857 2,5167 3,2540 
Sapientia Hungarian University of Transylvania 2,6195 8,0551 7,7165 3,2742 3,6694 
Source: (PERSIST 2019), edited by author  

In the analysis, we compared what is characteristic of the students in each institution in terms of 
performance, commitment and their relationships within and outside the institution. Our results show 
that the average values of the index are highest for students of the University of Oradea in terms of 
effectiveness, engagement and interactions with the faculty. The contact with the lecturer is 
characterized by similarly high average values for students at the Reformed Theological University 
University of Debrecen, St. Athanasius Greek Catholic Theological University and Emanuel 
University in Oradea. We assume that for the latter institutions both the size of the institution and the 
educational areas play a role in facilitating communication between students and the faculty. 
According to the results of Pusztai (2010), the advantage of trust and communication towards 
educators can be proven in all cases. Research result considers the teacher-student relationship factor 
to be particularly significant, which makes the student feel it that the teacher is monitoring his or her 
personal career (Pusztai 2010). 

According to Pusztai (2010), in the study of academic performance, not only the characteristics of 
students are important (demographic, social, cultural and regional), but also the resource consisting of 
the social experiences and relationships acquired during the university period. Therefore, we used 
linear regression to study the factors that influence students' performance. 
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Table 7. Factors influencing student performance3 

 Beta t sign. 
Employment ,339 2,022 ,043 
Job related to the field of study 1,032 6,036 ,000 

Student contacts -,317 -2,030 ,043 
Friends off-campus -,016 -,016 ,916 
Keeping in contact with faculty 1,222 7,913 ,000 
The Babes-Bolyai University -,603 -1,874 ,061 
University of Debrecen -,294 -1,374 ,170 
Debrecen Reformed Theological University ,516 ,944 ,345 
Emanuel University in Oradea  1,115 3,326 ,001 
University of Oradea 1,609 5,748 ,000 
University of Nyíregyháza -,540 -1,542 ,123 
Partium Christian University  -,582 -1,464 ,143 
Sapientia Hungarian University of 
Transylvania 

-,331 -1,023 ,307 

St. Athanasius Greek Catholic Theological 
University 

-1,052 -1,714 ,087 

Source: PERSIST 2019, edited by author 

Based on the linear regression and the variables we have included, we can conclude that employment 
has a positive effect on student performance. Although ambivalent results have been obtained 
regarding the influence of employment on productivity, the current results show the positive influence 
of paid work. Student-related work has a particularly positive effect on the "academic performance" of 
students. Not only study-related work, but also interaction with lecturers has a significant positive 
effect on student performance. According to Tinto (1975), student completion and effectiveness are 
influenced by the institutional environment and the interactions taking place there (Tinto 1975; 1993). 
According to Pusztai (2011), universities support student development and effectiveness through their 
interactions. The more students are integrated into the university environment, the stronger the 
commitment of students to their studies. However, lack of integration, outwardly attractive forces such 
as employment can lead to students dropping out of their studies (Pusztai, 2011). In this case we can 
see that neither work nor relationships outside the institution negatively influence their effectiveness. 
In accordance with the research findings of Pusztai (2011), we also concluded that student contacts 
within the institution do not have a preferential effect on academic performance. Our results show that 
two institutions, Emanuel University in Oradea and at the University of Oradea, have a significant 
positive impact on student performance. 

6. Conclusion  
As part of our research, we undertook to examine and compare the working habits of students at 
higher education institutions in Hungary and Romania. According to our results, Hungarian students 
work more often during the semester. In Hungary they are more motivated by leisure activities, 
financial independence and gaining experience. Romanian students work less frequently and the 
proportion of those who take up work on the basis of work experience is overrepresented. Similar to 
previous studies, this part of our hypothesis has been fulfilled since, the work of Romanian students is 
related to their studies. In order to explore the differences in detail, research specifically focused on 
paid work would be needed so that we can get a more accurate picture of how people look for a job, 
the type of position, the intensity of the work and the perception of the work. Our second hypothesis 
was that employment has a negative impact on academic performance and prevents students from 

 

3 The coding of the variables: employment - works=1; job related to the field of study=1; student contacts above average=1; 
off-campus contacts above average=1; faculty contacts above average=1 
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developing their relationships with the university and their interactions with lecturers. Our bivariate 
and multivariate results supported that work has a positive effect on performance, especially when it is 
also related to study. Our results also showed that student effectiveness is highly dependent on the 
institutional environment, the experiences and relationships developed there. Interactions with 
lecturers have a positive effect on effectiveness, and contact with the lecturers is more characteristic of 
working students. Previous interviews with the university lecturers revealed that there are working 
students who try to compensate for their absences in some way, either through plus activities or more 
essay/ homework. Communication between the lecturer and the student is essential for this. The 
qualitative research mentioned above highlighted the fact that the lecturers interviewed often have the 
opportunity to talk to their students and get to know them better, all of which is due to the type of 
faculty (Kocsis, 2017). Our results also show that interaction with lecturers is particularly typical of 
smaller universities, where students probably have more opportunities to develop more direct 
communication with the lecturers. However, similar to the results of Pusztai (2011), we found that the 
relationships between students within the institution do not have a good influence on performance. 
Although our current results suggest that employment does not have a negative impact on student 
performance, we cannot argue that employment has more advantages or disadvantages. Our findings 
have also underlined the need to examine student performance in a complex way, not only by looking 
at student demographics characterics and focusing on attractive forces outside the university such as 
employment, but also by looking in depth at academic coefficients or experiences that may have a 
direct or indirect impact on students. 
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