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Abstract 
 
English Language Learners, such as my Hutterian students, struggle to overcome a variety of learning 
barriers. I examined a variety of instructional methods to determine what would help them. The first 
aspect I explored was how English Language Learners acquire literacy skills. I also investigated how 
to expand my students’ background knowledge. Furthermore, I studied how to minimize the 
consequences of teaching kindergarten to grade 4 in a multigrade classroom. The final learning 
barrier was how to obtain beneficial instructional methods on my school’s inadequate budget. I am 
developing my understanding of the best teaching practices to help Hutterian students. 

 
 

My Hutterian students work hard to overcome the learning barriers they encounter as English 
Language Learners. Explicit instruction helps them overcome misconceptions as they learn to read in 
English. Building their background knowledge increases their reading comprehension. I transformed 
my teaching practices to overcome the learning barriers in a multigrade classroom setting on a 
colony. Accessing quality instructional methods to support Hutterian students is essential. I have 
experimented with solutions to overcome my students’ learning barriers. 

 
Common Misconceptions About Reading 

 
My students demonstrate a pattern of common misconceptions as they learn to read in English. I 

boost their confidence that is damaged from the daily misconceptions they encounter (Gove & 
Wetterberg, 2011). My students require explicit instruction on letter knowledge to overcome letter 
misconceptions (Kaye & Lose, 2018). Lack of exposure to English words reduces their ability to 
identify words automatically (Crosson et al., 2019). I teach my students lessons to increase their word 
knowledge to identify words automatically. I simplify the overwhelming number of decoding strategies 
my students are using to read simple books. I test a variety of solutions to help my students overcome 
the misconceptions they experience as they learn to read in English. 

The literacy misconceptions my students encounter daily damages their confidence. I see 
embarrassment and hopelessness in my grade 4 students’ eyes because they are unable to read. I 
build my students’ confidence when I explain that English takes longer to learn than other languages 
(Gove & Wetterberg, 2011). We talk about how we need to be easier on ourselves because of the 
challenges we encounter. My students’ confidence improves as they read enjoyable books, which are 
outside of their assigned reading level (Routman, 2003). My students are excited to show me how 
they can read their books easily. The books are below their grade level; however, I notice an increase 
in their confidence because they feel like real readers. 

I recreated my lessons to provide explicit instructions on the common misconceptions that my 
students encounter as they learn English letters. I complete frequent letter name and sound 
identification assessments to see what letters my students need to focus on (Gove & Wetterberg, 
2011). The students also perform an action for each letter to increase their memory on letter sounds 
(Vacca & Vacca, 2015). I teach an explicit lesson on the differences between similar letters, such as 
b, d, and p. In one lesson, I show my students’ the b and d on our classroom alphabet. My grade 1 
students now look at the alphabet before writing b or d, to make sure they write the correct letter. 
Directing my instruction to consider common misconceptions increases their letter knowledge. 

My students struggle to identify words automatically because they have less exposure to English 
words. I experimented with strategies to overcome the limits to automatically identify words (Crosson 
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et al., 2019). One solution to help my students is to label everything in my classroom with the English 
and German word (Vacca & Vacca, 2015). These labels develop my students’ word knowledge 
because of the increase in frequency they see the word attached to the object. The labels also display 
English spelling patterns for my students to learn. The rich classroom print supports my students 
when they spell during independent writing time. My students’ increase their English word knowledge 
to improve their ability to identify words automatically. 

I minimize word decoding misconceptions by reducing the numerous decoding strategies that my 
students use. The Sound-Spelling-Meaning model provides a simple structure for my students to 
follow (Davis et al., 2020). The first step teaches students to look at sound and spelling patterns to 
solve an unknown word. The Sound-Spelling-Meaning model suggests three strategies as compared 
to the large number of strategies that I taught my students. The second step of this model teaches 
students to check the word in the sentence to determine whether it makes sense. This strategy 
benefits my students who over rely on thinking about if what they read sounds correct, therefore, 
mixing up similar-looking sight words. The Sound-Spelling-Meaning model simplifies the numerous 
decoding strategies that my overwhelmed students need to use. I support my students to overcome 
the common misconceptions they encounter when learning to read. 

 
Background Knowledge for Reading Comprehension 

 
Students require background knowledge to comprehend the books they read. Students build this 

knowledge through their daily experiences (Dempsey, 2020). My students’ limited exposure to life 
outside of the colony influences their background knowledge. As a result, my students do not have the 
life experiences necessary to create a deep understanding of the books they read (Goodwin & 
Perkins, 2015). I provide opportunities for my students to build their background knowledge by 
creating real-life experiences in the classroom (Vacca & Vacca, 2015). Also, students who create 
stories in their mind naturally comprehend books. Internal stories free up students’ attention to focus 
on other literacy skills. Background knowledge facilitates reading comprehension. 

I create opportunities for my students to build their background knowledge through designing 
real-life experiences in the classroom. Thematic teaching is a strategy to enhance students’ 
background knowledge by creating opportunities for students to experience the curriculum in a 
memorable way (Vacca & Vacca, 2015). Thematic units benefit English Language Learners because 
it provides them with exposure to vocabulary in various contexts. These repeated exposures deepen 
their understanding by connecting their past knowledge with new information. Students use props, 
relating to the content, to enhance learning experiences (Dempsey, 2020). Interacting with these 
objects mimic real-life scenarios. My students’ reading comprehension increases as they participate in 
experiences to build their background knowledge. 

I teach strategies to build my students’ internal stories to help improve their reading 
comprehension. Internal stories free up students’ attention to focus on other literacy skills (Goodwin & 
Perkins, 2015). My students practice creating an internal story by making a movie in their head as 
they read a book (Serravallo, 2015). We discuss the movies that play in our minds as we read our 
books. My students learn to recognize that they need to reread if they are unable to see a movie in 
their mind. I can see my students’ reading comprehension level according to the details they explain 
in their internal story. I encourage students who are struggling to stop frequently to check whether 
they are creating an internal story. My students’ reading comprehension improves as they focus on 
their internal stories. Background knowledge is essential for reading comprehension.  

 
Learning Barriers in a Multigrade Classroom 

 
My students overcome learning barriers due to the dynamics of being in a multigrade classroom 

on a colony. Multigrade classroom teachers struggle to balance numerous grade levels for all 
curriculum areas (Taole, 2020). My kindergarten to grade 4 classroom has a huge learning gap 
between my youngest and oldest students. The students sometimes work alone when there is only 
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one student working on a grade level outcome. The older students cannot work independently at 
grade level tasks because of their limited reading comprehension (Quail & Smyth, 2014). To 
overcome these barriers, I combine common kindergarten to grade 4 curriculum outcomes to support 
students in the whole-group setting of my multigrade classroom. 

I spent a significant quantity of time becoming familiar with the content that I teach my students, 
in order to balance all of the curriculums. I combine common themes that I notice among the grades. I 
started with creating 20 units out of the kindergarten to grade 4 social studies curriculums (Manitoba 
Education and Youth, 2003). I also combined the kindergarten to grade 4 math curriculums (Manitoba 
Education, 2013). My students can now play math games together, working with grade-appropriate 
skills, while I direct learning opportunities for everyone. My students no longer struggle to work alone. 
I am now exploring how to teach literacy as a whole group in order to ensure that my students are 
reaching their highest potential (Quail & Smyth, 2014). I expand my curriculum knowledge to 
overcome the barriers of being in a multigrade classroom. 

 
Instructional Methods 

 
Accessing quality instructional methods to support Hutterian students as English Language 

Learners is essential for their success. My students require a different instructional style than English 
speaking students. I provide my students with scaffolding supports as we work together during 
interactive reading and writing time (Vacca & Vacca, 2015). The instructional methods that my school 
division recommends are not as beneficial as first thought, such as Reading Recovery and the three-
cueing systems (Chapman & Tunmer, 2016). The Sound-Spelling-Meaning model supports readers 
by simplifying the process to decode an unknown word. I adapt my instructional methods to make 
sure that I support my students to reach their highest potential. 

English Language Learners require a different instructional style than English speaking students. 
I provide my students with extra supports through scaffolding. My students require additional 
repetitions of explicit instructions on a skill before they can work independently. My schedule now 
focuses on interactive reading and writing (Pinnell & Fountas, 2011). We read a grade-appropriate 
book during interactive reading. We use the book as a model to create our own story during 
interactive writing (Vacca & Vacca, 2015, p. 64). We build sentences together while we practice 
spelling and other literacy skills (Routman, 2003). All students practice the skills that we learn as they 
contribute to creating a classroom book. My students require different instructional styles, such as 
providing extra supports through scaffolding. 

My school division recommends teaching methods that are not as beneficial as first thought. My 
division has been recommending the three-cueing systems. I restructured my knowledge on literacy 
instruction to overcome the damage caused by using the three-cueing systems (Davis et al., 2020). 
These systems do not create the habits of skilled readers. The three-cueing system states that 
students can make mistakes if it does not change the meaning of the story. As a result, my students 
do not pay attention to the visual cues in words if what they read makes sense. The methods that my 
school division recommends decrease my students’ word identification accuracy. 

I updated my literacy instruction to a method that supports students in their reading development. 
The Sound-Spelling-Meaning model simplifies the decoding process. Skilled readers look at spelling 
patterns and letter-sound relationships. The Sound-Spelling-Meaning model teaches students first to 
decode a word by looking at its spelling and sounds. The students check whether the word makes 
sense in the sentence, in order to ensure that they have decoded the word properly. Repeated 
experiences in decoding letter patterns teaches students to identify words automatically. This model is 
one of the instructional methods that I have found effective for Hutterian students. 

 
Conclusion 

 
I switched my instructional methods to help my Hutterian students overcome the numerous 

barriers as they learn to read in English. I provide my students with explicit instruction on the common 
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literacy misconceptions that they encounter as English Language Learners. I provide my students with 
opportunities to increase their background knowledge in order to improve their reading 
comprehension. My instructional practices now overcome the disadvantages of being in a multigrade 
classroom. I love expanding my knowledge on how to help my Hutterian students to overcome the 
various barriers as English Language Learners. 
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