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Abstract

This study aims to determine the main problems faced in administration by the school principals of kindergar-
tens, primary, secondary and high schools, stemming from teachers, school personnel other than teachers, stu-
dents, parents, etc.; and to identify the solutions proposed for these main problems. The research is a qualitative
research modeled in the screening model and case study. Study group of the research consisted of 12 school
principals selected through maximum sampling method, and working in state kindergartens, primary, secondary
and high schools in the central district of Siirt in 2017-2018 school year. Research data was analysed through
descriptive analysis and content analysis by utilizing semi-structured interview method. According to the research
results, it was found out that school principals face with problems such as “teachers’ disregard and negligence of
their tasks, low qualifications of the school personnel other than teachers, disobedience to school and classro-
om rules by the students, accusatory and biased attitudes of the parents, under-allocation of funds to schools”.
Moreover, it was determined that in relation to these main problems, school principals suggested to “introduce
a payment system based on performance and career, to outsource cleaning services, to make home visits to meet
the parents, to organize guidance and training activities for parents, and to allocate a separate budget for each
school”, as solutions proposed.
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Oz

Bu arastirmanin amaci anaokulu, ilkokul, ortaokul ve liselerde gorev yapan okul miidiirlerinin yonetimde karsgi-
lagtiklari sorunlari belirlemek ve bu sorunlara yonelik okul mudiirlerinin gelistirdikleri ¢6ziim 6nerilerini orta-
ya gikarmaktir. Arastirma, tarama modelinde ve durum ¢alismasi biciminde desenlenmis nitel bir arastirmadir.
Aragtirmanin ¢alisma grubunu maksimum cesitlilik 6rnekleme yontemiyle segilen ve 2017-2018 egitim-6gretim
yilinda Siirt il merkezinde anaokulu, ilkokul, ortaokul ve lise devlet okullarinda gorev yapan 12 okul mudiri
olusturmaktadir. Arastirmanin verileri yar1 yapilandirilmig goriisme teknigi kullanilarak betimsel analiz ve icerik
analizi yontemiyle ¢oziimlenmigtir. Aragtirmaya gore okul miidiirlerinin “6gretmenlerin gorevlerini énemse-
memesi ve savsaklamasi, gretmen dist personelin yeterli donanima sahip olmamasi, 6grencilerin smnif ve okul
kurallaria uymamas, velilerin 6nyargili ve suglayici tavir sergilemesi ve okullara yeterince 6denek aktarilma-
mas1” gibi konularda sorun yasadiklari ortaya ¢ikmustir. Okul miidiirlerinin bu temel sorunlara iligkin olarak
“performans ve kariyer odakli iicret sisteminin kurulmasi, temizlik islerinin hizmet alim1 yoluyla yapilmasi, veli ev
ziyaretlerinin gerceklestirilmesi, velilere yonelik rehberlik ve egitim faaliyetlerinin yapilmasi ve her okulun ayri
bir biitceye sahip olmast” seklinde ¢oziim Onerileri sunduklari tespit edilmistir.
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Introduction

Rapid developments in information and communication technologies in
today’s world have brought along radical changes in the Turkish education system,
as in all education systems. As a result of these changes, school administration
has become more challenging and complex, and thus, it also become a requisite
that school principals are equipped with an adequate level of knowledge and
skills (Kapusuzoglu, 2004; Cinkir, 2010). Moreover, factors such as globalizati-
on, modernization, and increase in population and in the demand for education
have also caused a change in the administrative skills of the administrators in the
field of education. This fundamental transition in the world of organization and
administration has affected schools and necessitated that school principals to be
one step ahead of themselves (Arslanargun and Bozkurt, 2012).

Schools are systems composed of administrators and those who are admi-
nistered. Success of the school depends on the success of both the administrators
and those administered. However, considering that the administrators pioneer
the ones administered, effects of school administrators in the success of school is
significant (Kogak, 2011). In a sense, school principal is a person responsible for
the functioning of the school system, achieving the school objectives and ensu-
ring success (Acikgdz, 1994; Gorton, 1987; Giirsel, 2003; Hoy and Miskel, 2010;
Ozdemir, 2012; Saxe, 1980; Sisman, 2002; Thom, 1993).

According to Basaran (2006) school administrator is the person who is res-
ponsible for ensuring the functioning of the school with organizational effecti-
veness, improving school’s quality, and guiding school’s relation with the neigh-
bourhood. However, school administrators may also face with problems related
to issues such as administration processes in their area of responsibility, use of
resources, bureaucratic procedures, student success, concern about different
groups related to schools, lack of budget, lack of communication with parents,
lack of support from senior administrators, and disinterest of teachers (Babaog-
lan, 2007). Therefore, a prerequisite of increasing school’s efficiency is to find
solutions to problems. Permanent solution to problems in schools necessitates a
problem-focused approach (T6sten, Han and Ergiil, 2016). In order to eliminate
problems and find permanent solutions, school administrators should have a bro-
ad perspective, be qualified and informed. In other words, school administrator
is expected to develop himself/herself to overcome the problems.

School administrators are obliged to ensure the organizational development
of school, and to increase the qualitative and quantitative efficiency of the school
by optimizing the present resources. School administrators exercise their legal
authority in fulfilling these obligations. However, it is inevitable that the school
administrators face with several problems while practising their authority (S6n-
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mez, 2010). These problems may stem from factors related to school or also fac-
tors not pertaining to school. Problems caused by students, teachers; problems
resulting from the school premises, and social, cultural and political environment
of the school, and management mentality of the school principals may be listed
among the most important problems (Demirtas, Ustiiner and Ozer, 2007).

In Turkish education system, there are various problems both at micro and
macro levels at each school. Principals at every educational stage have to bear
certain administrative qualifications. These qualifications may include skills such
as decision taking, planning, organizing and motivating people as well as prob-
lem solving skills. This is because the success of a school administrator is closely
associated with his/her success in problem solving. Accordingly, problem solving
may be seen as one of the main tasks of a school administrator (Erdogan, 2002).
In this sense, Taymaz (2000) pointed that the performance of the tasks pursuant
to school’s objectives, and long-lasting existence depend on problem solving.

While the interest in and value attached to education are rapidly increasing
each day in Turkey, it is also known that the problems encountered in schools
are increasing and diversifying. Therefore, responsibilities assumed by school
administrators and teachers are becoming more challenging each day (Demirtas,
2010). In a sense, it is inevitable that school administrators face with several
problems in school administration. Basaran (1996) classified the main problems
of the schools as those stemming from the environment of the school, the scho-
ol itself and the school personnel; and Giimiiseli (2002) stated lack of physical
resources, classrooms and insufficient wages as the most common problems of
schools. In short, it may be stated that tasks and responsibilities such as the ma-
nagement of the curriculum, management of general services, management of
physical resources and management of students are related with the problems
encountered in school administration (Basaran, 2008).

Fruitful school administrators who can meet the rapidly developing and
changing expectations of schools are required for efficient and effective schools.
However, efficiency of the school administrators depends on the surrounding
conditions and facilities. Therefore, types of problems that the school administ-
rators tackle with and their approach to problems that have a negative effect on
them professionally are also important (Yasaroglu, 2010). Thus, how a school
is administered has a determinative role in its efficiency, and achievement of
school’s objectives (Memduhoglu, 2007). Indeed, it is very natural that the school
administrators face with problems. It should not be forgotten that school admi-
nistrators should not ignore the problems and should solve them with goodwill
and by being recognized by the addressees (Celikkaya, 2012).

According to Erdogan (2006), success of administrators is mainly measured
with problem solving skills. Moreover, problem-solving skills are considered as
the technical part of problem-solving process. Erdogan formulates the problem-
solving process as the acceptance of the problem, decision to take action for the
solution, definition of the problem, development of different solutions (options),
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making a selection among alternative solutions, application of the selected solu-
tion, and evaluation process.

Administrators may display three different behaviours in solving problems.
First one is solving the problem based on experiences, second is facing with di-
lemma and selecting one of two solutions, and the third one is subjecting oneself
to radical changes and looking for new processes and new types of administration
(Basaran, 1982). In fact, problem solving process can also be regarded as a deci-
sion-making process, in every aspect. Thus, a single approach cannot be set forth
for decision-making and problem-solving processes. Accordingly, best approach
should be adopted depending on the case (Balci, 2001; Hoy and Miskel, 2010).
It may be asserted that the academic success of the school is associated with the
decisions of the school administrator and his/her problem-solving skills (Celik-
ten, 2000).

Dealing with problems and finding proper ways of solution are achievable
when the school administrator is well aware of the concepts and problems related
to school administration. In other words, school administrator can put concepts
and processes into practice when they receive an academic training in the field of
school administrator (Bursalioglu, 2010). Therefore, for an education administ-
rator to render the school effective he/she should be a good and effective leader
in his/her profession (Basaran, 2000). Thus, educational development can only
be achieved through training of people with leadership characteristics and assig-
ning them these positions. Moreover, leadership in school administration means
predicting problems in advance and then bearing the skills to solve them. A real
leader is the person who can challenge the problems and take advantage of them
in favour of the educational institution (Ilgar, 2005).

With regard to the area of responsibility of school administrators, problems
such as excessive bureaucratic processes, high expectations of the circle and the
society, limited time, lack of resources, discipline problems, disinterest of pa-
rents, Professional dissatisfaction, attitudes and behaviours of the senior admi-
nistrators, crowded classrooms and disinterest of teachers may be mentioned
(Babaoglan, 2007). With this perspective, school administrator is the most effec-
tive and important individual in the school, for the solution of the problems, as
he/she is the person that directs several factors such as the learning atmosphere
in schools, cooperation with parents and learning efficiency (M. Korkmaz, 2005).
Moreover, main way of training qualified individuals is the schools. However,
schools can only fulfil their vital functions when administered properly. Therefo-
re, school principal and school administration have an undeniable effect on the
education system (Bursalioglu, 1987).

In Turkey, several researches on the problems encountered by school prin-
cipals have been carried out in recent years. According to research results of Gii-
miiseli (2002), administrative problems encountered by school principals differ
based on the place of work, urban or rural location of the school, and the level of
development of the school’s surroundings. As a result of the research carried out
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by Semerci and Celik (2002), it was determined that beside the problems related
to students, teachers also have problems with each other and with the school
administrators due to communication problems. Sarice (2006) determined in a
research that school administrators commonly face with problems like the lack
of equipment, lack of allowance, physical deficiencies of schools, and those stem-
ming from school servants and officials. According to the research of Demirtas,
Ustiiner and Ozer (2007), school principals working in general high schools face
with more administrative problems than those working in other schools. It was
determined that the preschool institutions are the schools experiencing administ-
rative problems at the very least. In his research, Turan (2007) determined that
main problems of the school principals are based on various factors such as the
lack of teachers, insufficient number of school servants, unethical behaviours of
the teachers, intense pressure of parents, financial impossibilities and lack of se-
curity personnel in schools. Cinkir (2010) identified that school principals mostly
face with problems related to school budget, and at least with problems related to
education management. In their research, Aslanargun and Bozkurt (2012) found
out that problems related to school budget, school servants, school surroundings
and teachers are among the most common problems of school principals. Tagdan,
Tosten, Bulut and Karakaya (2013) identified the most common problems of
school principals as indifference to students, teachers’ failure to improve them-
selves, lack of sufficient financial support, supervision services’ failure to serve
for guidance, lack of evacuation facilities for emergencies in schools. In their
research, Kayikct and Akan (2014) determined that school principals mostly face
with problems stemming from lack of financial resources. Memduhoglu and Me-
ri¢ (2014) found out in their research that the main problems faced by the school
principals during the administration process are insufficient physical structure
of the schools, indifference of parents to schools, inefficiency of teachers due to
inadequate personnel benefits, school budget’s inadequacy to meet the needs,
failure to meet school’s maintenance and repair needs on time, lack of approp-
riate places for cultural activities in schools. According to the research results
of Tosten, Han and Ergiil (2016) main problems of the school principals are
reluctance of teachers for self-improvement, informal behaviours of the teachers
to students, insufficiency of school premises in certain aspects, indifference of
parents to schools.

When the researches carried out abroad on the main problems faced by
school principals in school administration are examined, it is seen that beside the
problems related to the practices of preceding school principals, most common
ones are dealing with multiple tasks, managing time and school budget, reflec-
tions of government’s innovative initiatives on education, and school premises
(Daresh, 1986; Dunning, 1996; Draper, 2000; Webster, 1989; Male, 2001).

Besides the above mentioned problems, several researches point that school
principals also have to tackle with various problems such as robbery in schools,
damaging school equipment, aggression, tyranny, discipline issues, lack of com-
munication because of teachers, resorting to violence by teachers against the
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students, pressure of politicians on school administration, lack of course materi-
als, insufficiency of school facilities and classrooms (Celikten, 2001; Erol, 1995;
Cinkir and Kepenekgi, 2003; Giiven and Donmez, 2002; Kapci, 2004; Kisioglu,
Demirel and Oztiirk, 2005; Ogﬁlmﬁ§ and Ozdemir, 1995; Ozer, 2006; Sarpkaya,
2007; Semerci and Celik, 2002; Tiirkmen, 2004).

As mentioned above, it may be stated that in school administration, school
principals have to tackle with various problems stemming from the personnel,
parents, students, senior administrators, school premises, surroundings, budget
and school building. This causes negligence among school principals in fulfilling
their essential task, which are to maximize student success and achieve school’s
objectives. In other words, that the school principals face intensely with various
and several problems in school administration might hinder the efficiency and
effectiveness of schools. Accordingly, it has become compulsory to identify the
problems that the school principals are encountering and to find solutions to
these problems.

This research has been projected to attract attention to the problems of
school principals and to provide guidance in decisions and practices related to
school administration. Moreover, it is also considered that this research will
contribute to the literature on education management by pointing to the fact that
school administration is a serious field of specialization, experience and know-
ledge. Most distinctive feature of this research in comparison to other similar
researches is that school principals display an integrated approach by addressing
the problems they face in kindergartens, primary, secondary and high schools
together with proposed solutions. In other words, this research is important as
it presents similar and different problems in various educational stages together
with proper solutions proposed. Finally, it is also considered that this research
will make remarkable contributions to the improvement of problem-solving skills
and enhancement of the awareness of school principals.

The Purpose of the Research

This research aims to determine the main problems faced in administration
by the school principals of kindergartens, primary, secondary and high schools,
stemming from teachers, school personnel other than teachers (school servants,
officials, etc.), students, parents, etc.; and to identify the proposed solutions for
these main problems.

Method

Research Model

This research is a qualitative research in descriptive survey model, conduc-
ted in case study pattern. Survey model means definition of the individual or
case constituting the subject matter of the research, within their own conditions
and as they are. Researches in survey model aim to take a Picture and describe
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the current case of the research (Karakaya, 2012; Karasar, 2002). Case study is a
research method that deals with a current event or phenomenon in depth within
its own life frame (Yildirim and Simsek, 2013). Qualitative researches are those
benefiting from various qualitative methods such as interviews, observations and
document analysis; and presenting perceptions and cases related to the research,
in their natural environment in an integrated, systemic and realistic way (Ekiz,
2003; Yildirim and Simsek, 2013). Qualitative researchers are interested in how
people shape their World and make sense of their experiences (Merriam, 2013).

Participants

Study group of the research consisted of 12 school principals working in
state kindergartens, primary, secondary and high schools in the central district
of Siirt in 2017-2018 school year. School principals in the study group were se-
lected through “maximum variation sampling method” from schools in different
socio-economic and cultural surroundings of the province. Maximum variation
sampling method means determining the similar and different conditions of the
problem studied among the research population in itself, and carrying out the
research based on these (Biiyiikoztiirk, Kilic Cakmak, Akgiin, Karadeniz and
Demirel, 2014). Information about the school principals in the study group is
presented in Table 1.

Table 1.
Information about the school principals in the study group

Number of

prinion Gnger Mt ol St i Bt
the School

K1 Male  Married Kindergarten 37 5 140 Bachelor
K2 Male  Married Kindergarten 34 7 110 Bachelor
K3 Male Married ~ Kindergarten 35 5 120 Bachelor
P1 Male  Married  Primary School 60 23 623 Associate
P2 Male  Married  Primary School 47 17 564 Bachelor
P3 Male  Married  Primary School 49 4 682 Bachelor
S1 Male  Married Secondary School 35 3 190 Bachelor
S2 Male  Married Secondary School 40 9 650 Bachelor
S3 Male  Married Secondary School 41 8 548 Bachelor
H1 Male  Married High School 39 12 547 Bachelor
H2 Male  Married High School 37 8 510 Bachelor
H3 Male  Married High School 35 9 550 Master

(K, represents kindergarten principals; P, primary school principals; S, secondary school
principals; and H, high school principals).
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Asseen in Table 1, each educational stage-kindergarten, primary, secondary
and high school- is represented by three school principals and in total 12 school
principals were interviewed. All the participants were male and married. The
average age of school principals is about 41 and the oldest school principal is 60
years old; the youngest school principal is 34 years old. A remarkable part of the
school principals had a seniority level of 5 years and above. In terms of the educa-
tional stages of the schools, each school had close number of students. Moreover,
1 of the school principals had associate’s degree, while one had master’s degree,
and the rest has all bachelor’s degree.

Data Collection and Analysis

Research data was collected through interview technique. To this end, the
researcher prepared a semi-structured interview form. Semi-structured intervi-
ews were preferred as they are not as strict as structured interviews and also
as they are not as flexible as unstructured interviews. Semi-structured intervi-
ew form included these questions: (1) what are the main problems “stemming
from teachers”, in school administration? Which solutions may be developed for
the main problems stemming from teachers? (2) What are the main problems
“stemming from school personnel other than teachers (school servant, officials,
etc.)”, in school administration? Which solutions may be developed for the main
problems stemming from school personnel other than teachers (school servant,
officials, etc.)? (3) What are the main problems “stemming from students”, in
school administration? Which solutions may be developed for the main problems
stemming from students? (4) What are the main problems “stemming from stu-
dents’ parents”, in school administration? Which solutions may be developed for
the main problems stemming from stemming from students’ parents? (5) What
are the other main problems in school administration? Which solutions may be
developed for these main problems?

Only 5 of the school principals participating in the research allowed their
interview to be recorded with voice recorder but the rest 7 school principals did
not allow using voice recorder in their individual interviews and stated their opi-
nions in writing. Interviews recorded in voice recorder lasted nearly 70 minutes.
Moreover, to prevent the loss of data in the research, school principals were
asked to fill in the semi-structured interview form. Information in the semi-struc-
tured interview form were decoded through voice recordings, and opinions of the
school principals were coded and got down on paper. Accordingly, kindergarten
principals were coded as “K”; primary school teachers as “P”; secondary school
principals as “S”; and high school principals as “H”; and a number was given
nearby the code of each participant.

In the analysis of the research data, descriptive analysis and content analysis,
one of the qualitative analysis methods was used. Descriptive analysis is sum-
mering and interpreting data according to the pre-determined themes. Content
analysis is to bring together similar data within the framework of certain concepts
and themes (Yidirim and Simgek, 2013). Accordingly, opinions of the school
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principals participating in the research were categorized based on the questions
in the interview form. Moreover, statements of the participants were listed by
prevalence (frequency) and interpreted with inductive method. In addition, the
qualitative data obtained from the research process were coded by two researc-
hers and it was found that the consistency between the codes was very good with
Cohen’s Kappa coefficient (k = 0.94).

Validity and Reliability

In order to ensure the validity and reliability of the research, questions in the
semi-structured interview forms were prepared after a comprehensive literature
review and based on expert opinions. Questions in the interview forms were ob-
served to comply with the research objectives. A pre-application was made with
two school principals who are known to be experienced and knowledgeable. Fol-
lowing this pre-application and the expert opinions, interviews were carried out
actually. Interviews were carried out just like a conservation, at a time and place
determined by the participants themselves. During the interviews, the researcher
occasionally took notes. When the school principals began to stray from the rese-
arch questions, additional questions were asked to enable school principals to be
clearer and more expressive. Coherence of the opinions obtained as a result of
the research was reviewed, and decoded recordings were examined for confirma-
tion. Moreover, all the interviews were put down on paper, by paying attention to
use a plain language; and when necessary, direct quotations were taken. In direct
quotations, suitability in terms of the theme, explanatoriness, and impressiveness
criteria were considered (Unver, Biimen and Bagbay, 2010).

Findings

In this section, findings of the research are presented under sub-categories
covering questions asked to school principals.

Main Problems “Stemming from Teachers”, in School Administration and Solutions
Proposed

Under this sub-heading, school principals were asked “What are the main
problems “stemming from teachers”, in school administration? Which solutions
may be developed for the main problems stemming from teachers?” Accordingly,
frequency distribution of the fields of main problems “stemming from teachers”
are presented in Table 2.
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Table 2.

Main fields of problem of school principals “stemming from teachers”

Problems Stemming from Teachers

School Principals Stating the Source of

the Problem f

Disregarding and neglecting the tasks

K1, K3, P1, P2, P3, S1, S2, S3, H2, H3 10

Neglecting watch duty at school P1, P2, P3, S1, S2, S3, H1, H2, H3 9
Being late to courses P1, P2, P3, S1, S2, S3, H1, H2 8
Not acting in cooperation and team spirit P1, P2, P3, S1, S2, S3, H1, H3 8
Willingness to be inactive in activities and works  P1, P2, P3, S1, S2, S3, H1, H3 8
Taking medical reports or leaves K3, P2, S1, S2,S3, H2, H3 7
gi:f;zyii:ft ittl::iglillss on dress applicable to staff P2,S1, 2, S3, H2, H3 6
;Z:gm()f supervision and a deterrent penalty K1, P3,S1,S2, S3, H2 6
Frequent teacher circulation S1, S2, S3, H1, H2 5
Inexperience of substitute teachers P1, P2, P3, H2 4
Failure to keep up with the times K2, P3,H2, H3 4
E:\Sltlll;te;otno’ Z?lglpmalire)i::{;te with the school admi P3,S1, 2, 3
Reflecting personal issues to school P2, S3 2
Total 80

As seen in Table 2, within the framework of main problems “stemming from
teachers”, school principals mostly face with problems in disregarding the tasks
(f = 10), neglecting the watch duty at school (f = 9), being late to courses (f =
8), not acting in cooperation and team spirit (f = 8), willingness to be inactive
in activities and works (f = 8). The least common problems faced by the school
principals are reflecting personal issues to school (f = 2) and failure to communi-
cate with the school administration, and parents (f = 3). Frequency distribution
of the remaining problems were found out to vary between four and seven. Opi-
nions of some school principals regarding the main problems “stemming from

teachers” are as follows:

“I think that teachers do not develop themselves professionally in a way to keep up
with the times, and this causes teachers to fail in self-improvement and over time, to
consider teaching profession as a usual official work (K2).”

“In activities and works either at school or outside the school, teachers make up ex-
cuses not to assume tasks and, in a sense, this falls into a habit. Therefore, as admi-
nistrators we, the school principals have to oppose to teachers. I believe that teachers
do not understand school administration and show sufficient empathy towards the

school administration (P3).”

“One of the greatest problems is teachers’ disregarding their profession. We observe
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that teachers who should act as an example all the time do not serve as a good role
model unfortunately. We also witness that teachers do not exactly know how to com-

municate with people (S2).”

“Teachers can receive medical reports, upon their request. Of course, teachers may be
ill and take medical reports. This is very usual. However, there are teachers who take
medical reports needlessly. Medical reports taken unnecessarily are not inspected.
Absence of teachers taking medical reports disrupts the order and functioning of the

schools(H3).”

Frequency distribution of the solutions proposed of the school principals for
the main problems “stemming from teachers” are displayed in Table 3.

Table 3.

Solutions proposed of the school principals for the main problems “stemming from

teachers”

Solutions Proposed for the Problems Stemming
from Teachers

School Principals Suggesting £

Solutions Proposed

Introducing a performance and career-based salary system

K1, P2, P3,S1,S2,S3, H2,H3 8

Keeping a spare teacher at each school P1, P2, P3, S1, S2, S3, H1 7
Examination of medical reports by the health boards K1, P1, S1, S2, H2 5
Granting salary bonus to successful teachers P1, P2, P3, S1 4
Improvement of salaries and additional course fees P3,S2, H1 3
Ensuring a mild competition among the teachers K2, S2, S3 3
Applying a sound inspection mechanism P1,S2 2
aE;lgisying only the graduates of education faculties as te- K1, H2 2
Appointing unsuccessful teachers as officials H2 1
Empowerment of the school principals P1 1
Rearrangement of teachers’ traineeship practices S1 1
Total 37

As seen it Table 3, with regard to main problems “stemming from teachers”,
school principals mostly suggested introducing a performance and career based
salary system (f = 8), keeping a spare teacher at each school (f = 7), examination
of medical reports by the health boards (f = 5), granting salary bonus to success-
ful teachers (f = 4). Moreover, frequency distribution of the remaining proposals
were observed to vary between one and three. Opinions of some school princi-
pals regarding the solutions to main problems “stemming from teachers” are as

follows:

‘As in other official positions, a performance and career-based system must certainly
be introduced for teachers. Teachers must be able to see their level. Same system sho-
uld also be introduced for school principals and vice principals. Teachers and school

administrators should receive their salaries based on this system (K1).”
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“School principals do not have enough power over teachers. Firstly, position of scho-
ol principals should be empowered. School principals should have the power to as-
sign teachers with low performance to other schools. For example, a school principal
should be able to assign a teacher from an A-type school to a B or C-type school, on
the grounds of his/her low performance (P1).”

‘A teacher should first of all love the school, as a teacher who does not like his/her
school cannot be successful. Moreover, a mild competition should be ensured among
the teachers. School principals have great responsibilities in this regard (S3).”

“There should be awareness that teaching is not just a profession to find a job but a

profession aiming to raise future generations. Graduates of departments other than
education faculties should not be appointed as teachers. If so, most of the problems
stemming from teachers will be prevented automatically(H2).”

Main Problems “Stemming from School Personnel Other Than Teachers (school ser-
vants, officials, etc.)”, in School Administration and Solutions Proposed

Under this sub-heading, school principals were asked “What are the main
problems “stemming from school personnel other than teachers (school servant,
officials, etc.)”, in school administration? Which solutions may be developed for
the main problems stemming from school personnel other than teachers (school
servant, officials, etc.)? Accordingly, frequency distribution of the fields of main
problems “stemming from school personnel other than teachers (school servant,
officials, etc.)” are presented in Table 4.

Table 4.
Main fields of problem of school principals “stemming from school personnel other
than teachers (school servant, officials, etc.)”

Problems Stemming from School Personnel Other than School Principals Stating the

Teachers Source of the Problem f
Lacking sufficient qualifications K1, K3,P2, P3,S1,S2,S3,HI,H2 9
Insufficient number of personnel P1, P2, P3, S1, S2, S3, H1, H2 8
Taking medical reports or leaves unnecessarily K3, P1, P2, P3, S2, S3, H1 7
Relying on being a permanent staff K1, P1, P3, S1, S2, H2, H3 7
Appointment of disabled personnel as school servants P1, P2, P3, S1, S2, H1 6
igi\}/l?rgittizse problems through the pressure of political P2, S1, S3, H1, H2

Problems of communication and wording P2,S2, H1, H3 4
Non-observance of working hours P3, 81,82 3
Leaving the working place without permission K1, S1, S2 3
All the school servants’ being male K1, K3 2
Total 55

As seen in Table 4, within the framework of main problems “stemming from
school personnel other than teachers”, school principals mostly face with prob-
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lems in lacking sufficient qualifications (f = 9), insufficient number of person-
nel (f = 8), taking medical reports or leaves unnecessarily (f = 7), and relying
on being a permanent staff (f = 7). According to the table, the least common
problems faced by the school principals are non-observance of working hours
(f = 3), leaving the working place without permission (f = 3) and all the school
servants’ being male (f = 2). Frequency distribution of the remaining problems
were found out to vary between four and six. Opinions of some school principals
regarding the main problems “stemming from school personnel other than teac-
hers” are as follows:

“It is difficult to find qualified personnel observing the codes of conduct. Most of the
personnel other than teachers are not competent. Therefore, school principals face
with difficulties in making them work. When administrative procedures are initiated
about the personnel, other people intervene. This makes us become enmeshed (K3).”

“School personnel (especially school servants) can easily receive medical reports,
when they are bored; and only a small amount is deducted from their salaries. There-
fore, we witness that school personnel uses medical reports as a threat against school
administrators (P2).”

“Officials have a lot to do in terms of correspondences and file tracking. Today is the
age of technology and computers. However, in schools, there are unfortunately offici-
als who do not improve themselves, cannot use computers well, and even who always
make mistakes. These kinds of officials hinder the fulfilment of tasks on time (S1).”

‘Administrative proceedings and problems related to personnel are increasing each

day. When we have any problem with the personnel, right after, we face with political

pressure or pressure by the unions. We want to launch official investigation, but we

cannot; we want to impose penalties, but we cannot. We stand by with folded arms

(H1).”

Frequency distribution of the solutions proposed of the school principals for
the main problems “stemming from school personnel other than teachers (school
servants, officials, etc.)” are displayed in Table 5.

Table 5.
Solutions proposed of the school principals for the main problems “stemming from
school personnel other than teachers”

Solutions Proposed for the Problems Stemming School Principals Suggesting Solutions

from School Personnel Other Than Teachers Proposed f
Outsourcing the cleaning services E;’ K2, K3, P1, P2, P3, §1, 82, H1, H, 11
Employing school servants as contracting K1, K2, K3, P3, S1, 3, H2, H3 8
personnel

Rotating the school personnel P3,S3, H1, H2 4
Referring to objective criteria in personnel K3, P2, P3, H3 4

distribution
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Table 5.
Solutions proposed of the school principals for the main problems “stemming from
school personnel other than teachers” (Continued)

Solutions Proposed for the Problems Stemming School Principals Suggesting Solutions

from School Personnel Other Than Teachers Proposed f
Employing female school servants in each K1, K2, P2 3
school

Transferring excess personnel to other schools P1, H1, 2
Employing personnel based on the number of $3. H3 2
students

Appointing the personnel who do not fulfil his/ S] 1
her tasks to a lower position

Total 35
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As seen in Table 3, with regard to main problems “stemming from school
personnel other than teachers”, school principals mostly suggested outsourcing
cleaning services (f = 11), and employing school servants as contracting person-
nel (f = 8). The least common proposed solution was appointing the personnel
who do not fulfil his/her tasks to a lower position (f = 1). Moreover, frequency
distribution of the remaining proposals varies between two and four. Opinions
of some school principals regarding the main problems “stemming from school
personnel other than teachers” are as follows:

“School servants should be outsourced under the authority and control of the school

principals. Trusting in the state guarantee, permanent staff do not work heartily. If
the school personnel have the power to pay a salary according to the performance,
problems related to servants will be solved automatically (K2).”

“For me, at least half of the school servants should be female, as cleaning is rather
woman’s task ... This year, Turkish employment agency placed two female personnel
to our school. I witnessed that there is a great difference between the labour of female
and male servants. We did not receive any complaint about the work of female per-
sonnel in the whole year (P2).”

“Upon determining that the personnel appointed as an official is not sufficient for
the position, he/she should be able to be assigned to a lower position such as ser-
vant or a lower one. Perhaps through this, the personnel may be encouraged for
self-improvement (S1).”

“School servants are appointed randomly. In other words, there is no criteria in this
regard. Big and small schools have the same number of servants. Most of the servants
want to work in small schools. For example, appointing servants according to the
number of students may eliminate this problem (H3).”
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Main Problems “Stemming From Students”, in School Administration and Solutions
Proposed

Under this sub-heading, school principals were asked “What are the main
problems “stemming from students”, in school administration? Which solutions
may be developed for the main problems stemming from students?” Accor-
dingly, frequency distribution of the fields of main problems “stemming from
students” are presented in Table 6.

Table 6.
Main fields of problem of school principals “stemming from students”

School Principals Stating the Source

Problems Stemming from Students of the Problem f
Disobeying the classroom and school rules P1, P2, P3, S1, S2, S3, H1, H2, H3 9
Not embracing the school P1, P3, S1, S2, S3, H1, H2, H3 8
Tendency to violence and fight P1, P2, P3, S1, S2, H1, H2, H3 8
Absenteeism P1, P2, P3, S1, S2, S3, H1, H2 8
Damaging school equipment P1, S2, S3, H1, H2, H3 6
Lack of a sense of responsibility S2,S3, H1, H2, H3 5
Spoiled and informal behaviours of the students S1, H1, H2, H3 4
Imitating television serials S2, H1, H2, H3 4
Coming to school with unconventional clothes S2,S3, H1 3
Attending the class with a mobile phone HI1, H2 2
Misuse of tablets H1, H2 2
Not keeping the balance in man-women relations ~ H2, H3 2
Habit of smoking H1, H3 2
Mother tongues other than Turkish K1 1
Excessive use of social media H2 1
Total 65

As seen in Table 6, within the framework of main problems “stemming from
students”, school principals mostly face with problems in disobeying the classro-
om and school rules (f = 9), not embracing the school (f = 8), tendency to vio-
lence and fight (f = 8), and absenteeism (f = 8). According to the table, the least
common problems faced by the school principals are mother tongue other than
Turkish (f = 1), and excessive use of social media (f = 1). Frequency distribution
of the remaining problems were found out to vary between twoand eight. Opi-
nions of some school principals regarding the main problems “stemming from
students” are as follows:

“Our school is a kindergarten in a rural area ... Mother tongue of most of our stu-
dents is not Turkish. Therefore, at the beginning of the school year, we have difficulty
in communicating with the students, and even we cannot communicate with the
parents. Although diminished in comparison to the past, this problem continues un-
fortunately (K1).”
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“Some of our students always damage the classroom and school equipment. They do
not have a sense of ownership for the school equipment. Sometimes, we have to have
faucets and classroom doors repaired every other day. I cannot understand such kind
of a behaviour by a child (P1).”

“Our students imitate negative behaviours they see in television serials and in social
media. Upon watching violence in television serials, they commit violence to their
own friends like that. They try to solve problems with an unclear, slang language.
They do not respect each other (S2).”

“With regard to absenteeism, students feel excessively relaxed. They do not come to
school, at their will. Especially when the university exams get closer, absenteeism is
at the top. Students think that they will not face with any sanction because of absen-

teeism. When we try to impose sanctions because of absenteeism, students begin to
dislike school (H2).”

Frequency distribution of the solutions proposed of the school principals for
the main problems “stemming from students” are displayed in Table 7.

Table 7.
Proposed solutions of the school principals for the main problems “stemming from
students”

Solutions Proposed for the Problems Stemming from School Principals Suggesting £
Students Solutions Proposed

Making home visits to parents P2, P3, S1, S2, S3, H1, H2 7
Enhancing the guidance services for students P3, S1, S2, S3, H1, H3 6
Organizing trainings for parents K3, 82, S3, H1, H2 5
Organizing social activities for students P3, S1, S3, H2, H3 5
Establishing persuasion teams for attendance to school S2,S3, H1 3
Rendering student discipline regulations deterrent S3, H2, H3 3
Restricting the use of social networking sites S1, H2, H3 3
Identifying the sources of problems properly P2, H1 2
Focusing on values education in the courses S1, H2 2
Total 36

As seen it Table 7, with regard to main problems “stemming from students”,
school principals mostly suggested making home visits to parents (f = 7), and en-
hancing the guidance services for students (f = 6). The least common proposed
solutions were ensuring cooperation with parents (f = 2), and focusing on values
education in the courses (f = 2). Moreover, frequency distribution of the remai-
ning proposals varies between three and five. Opinions of some school principals
regarding the main problems “stemming from students” are as follows:

“Only school or teachers are not sufficient to raise students well. When students ob-
tain good behaviours at school but do not observe them among their parents, these
good behaviours cannot be permanent. Therefore, we should begin with training the
parents. Especially with regard to role-modelling, mother and fathers play an impor-
tant (K3).”
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“Directing students to social, sportive and cultural activities that they can spend their
energies and display their skills will diminish bad behaviours of the students. As each
student has his/her own world, we should organize activities attractive for their world
(P3).”

‘A student may be very smart or successful. However, if he/she does not respect ot-
hers, uses slang language, lies often and cheats others, that success does not mean
anything for me. ... Focusing on academic success has unfortunately led us to ignore
some of our values. It would be beneficial to focus on courses of “values education”
to make students obtain good behaviours(S1).”

“I sometimes think that we behave unjustly to our students. Upon a mistake by the
student, we immediately begin to scold and put pressure over them. However, we
should focus on the questions why the student displayed unwanted behaviours and
what are the reasons pushing him/her to these behaviours? I think the best approach
is to address problems in a more realistic and detailed way by finding the source of

problems (HI1).”

Main Problems “Stemming from Students’ Parents”, in School Administration and

Solutions Proposed

Under this sub-heading, school principals were asked “What are the main
problems “stemming from students’ parents”, in school administration? Which
solutions may be developed for the main problems stemming from stemming
from students’ parents? Accordingly, frequency distribution of the fields of main
problems “stemming from students’ parents” are presented in Table 8.

Table 8.

Main fields of problem of school principals “stemming from students’ parents”

School Principals Stating the

Problems Stemming from Students’ Parents Source of the Problem f
Biased and accusatory attitudes K2, P1, P2, S1, S2, S3, H1, H2 8
Disinterest in school and students K1, K2, P3, S1, S3, H1 6
Believing everything told by children P1, P3, S1, S2, S3, 5
Making no contribution to the school K2, P2,S2,S3 4
Excessively spoiling children P2, S1, S2, 03 4
Expecting everything from the state K3, P1, P2, P3, 4
Trying to solve problems in their own way K1, S2, H2 3
Expectation of high marks S1, 82, S3 3
Resorting to ALO 147 call line communication centre

asa centfe for complaints P2,52, Hl 3
Considering schools as childcare centre K1, K2 2
Intervening in everything related to school P1 1
Occupying the office of administrators for a long time  H3 1
Total 44

As seen in Table 8, within the framework of main problems “stemming from
students’ parents”, school principals mostly face with problems in displaying bi-
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ased and accusatory attitudes (f = 8), disinterest in school and students (f = 6),
and believing everything told by children (f = 5). According to the Table, the
least common problems faced by the school principals are intervening in every-
thing related to school (f = 1), and occupying the office of administrators for a
long time (f = 1). Frequency values of the remaining problems varies between
two and four. Opinions of some school principals regarding the main problems
“stemming from students’ parents” are as follows:

“Explaining something to uneducated people is especially harder than swimming
upstream. There are many parents who know nothing but pontificating and interve-
ning in our job. We spent most of our time in trying to convince these types of parents
(K1).”

“I witness that when we are trying to do something about the school, some parents
do not help in any way but try to shackle. There is an approach of ‘expecting every-
thing from the state’. This approach is observed more clearly especially in financial
matters. Because of this, we even come across with parents who do not attend infor-
mation meetings (P2).”

“Parents centring teachers on every problem and failure complicate the problem se-

ven more. Excessively sensitive and insensitive parents are also problems by themsel-

ves. There is a considerable number of parents justifying themselves in every matter,

by trusting in the legislation (S3).”

“When the parents intervene in the problems between students, the case becomes

more complicated. Some of the parents try to solve the problems of students in their

own way without consulting to school administration and teachers, and this brings

along several different problems. We even witness incidents of violence and aggres-

sion (H2).”

Frequency distribution of the proposed solutions of the school principals for
the main problems “stemming from students’ parents” are displayed in Table 9.

Table 9.
Solutions proposed of the school principals for the main problems “stemming from
students’ parents”

Solutions Proposed for the Problems Stemming from  School Principals Suggesting

Students’ Parents Solutions Proposed f
Organizing guidance and training activities K2, P1, S3, H1, H2, H3 6
Reiterating parent-teacher meetings periodically P1, P3,S1, S2, S3 5
Giving active role to parents in school activities P2, 83, H3 3
Visiting parents periodically P3,S2, H1 3
Taking tuition fee from parents who can afford P1, H3 2
Charging compens?tions from the parents lodging S 1
groundless complaints

Placing wish-suggestion boxes in schools H1 1
Total 21

As seen in Table 9, with regard to main problems “stemming from students’
parents”, school principals mostly suggested organizing guidance and training
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activities (f = 6) and reiterating parent-teacher meetings periodically (f = 5).
The least common proposed solutions were charging compensations from the
parents lodging groundless complaints (f = 1), and placing wish-suggestion bo-
xes in schools (f = 1). Frequency distribution of the remaining proposals were
observed to vary between two and three. Opinions of some school principals re-
garding the solutions to main problems “stemming from students’ parents” are

as follows:

“Guidance and family trainings should be organized for parents. In these trainings, it
should be explained that the most important investment is made in people. Literacy
courses should be opened for illiterate parents. “School-parent” friendship activities
should be organized at least once in each semester (K2).”

“Parents’ visits should be reiterated often, and this should not be limited with parents’
visits only. Parent — school dialogue may be enhanced for example, through social
activities, as these activities reinforce the idea that ‘we are a family’ (P3).”

“Parents lodging complaints in ALO 147 call line of the Ministry about the school
administration and teachers on purpose should pay immaterial compensation. Thus,
ALO 147 call line has been abused and almost become a complaint centre. Comp-
laints demoralize and discourage both us as administrators and the teachers (S2).”

‘A reasonable financial support should be taken from parents who can afford. Thus,
when the state covers all the expenses, parents feel slackness. We witness that parents
who do not provide financial support to schools pay a great amount of Money to
private schools or training centres (H3).”

Other Main Problems in School Administration and Solutions Proposed

Under this sub-heading, school principals were asked “What are the other
main problems in school administration? Which solutions may be developed for
these main problems?” Accordingly, frequency distribution of the fields of other
main problems faced by school principals are presented in Table 10.

Table 10.

Other main problems of school principals

School Principals Stating the Source

Other Main Problems of the Problem f
Allocation of insufficient funds to schools P1, P2, P3, S1, S2, S3 6
Old and insufficient school premises P1, P3,S2, H1, H2 5
Lack of security personnel in schools K2, P1, P3, H3 4
Scarcity of guidance and supervision P1, P2, S2, H1 4
Frequent amendment of the legislation K3, S1, H3 3
Incompetence of administrators in rural areas HI1, H2 2
Imbalanced distribution of school equipment P2, S1 2
Absence of emergency exits in schools P3,S2 2
Use of same premises by multiple schools P1,S2 2
High number of special days and weeks P1, P3 2
Slow internet connection of the school H2 1
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Table 10.
Other main problems of school principals (Continued)

School Principals Stating the Source

Other Main Problems of the Problem f
Execution of the proceedings by friends S2 1
Inactiveness of Parent-Teacher Associations K1 1
Appointing administrators through interviews K3 1
Practice of dual education P2 1
Using the classrooms also as mess halls H1 1
Lack of a multi-purpose meeting room P3 1
Political pressure or pressure by the unions H2 1
Total 40

As seen in Table 10, within the framework of the other main problems,

school principals mostly face with problems in allocation of insufficient funds to
schools (f = 6), old and insufficient school premises (f = 5), and lack of security
personnel in schools (f = 4). Frequency distribution of the remaining problems
varies between one and three. Opinions of some school principals regarding the
other main problems:
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“There are serious problems with regard to the appointment of administrators. I can-
not select the administrator I want to work with. All the interviews are perfunctory...
We have to work with people we do not like. Therefore, our determination and eager-
ness to work dampen and we do not want to do anything for school (K3).”

“Most of the schools have financial difficulties. As the phrase is most schools mana-
ge off their own bat. Because of this, school principals cannot execute their essential
task of education. I think that the Ministry is incapable of allocating funds to every
(P1).”

“Our school building is very old. Our school is insufficient physically. There are al-
ways problems with electricity, water and heating systems. Each year, we have the
painting and repair works done by our own means with difficulty. However, as the
building itself is old, the works done are not useful (P3).”

“We do not have our own building. We share the building with another school. Our
courses start at 06.30 a.m. This is a great problem, especially in winter times. Most of
our students and teachers are late to classes. Then, the first classes are very inefficient

($2).”

“Frequent amendments in legislation might affect the teachers and administrators
very negatively. As the by-laws are not drafted in cooperation and by the experts of
the field, practices differ among provinces and regions. Also, we sometimes witness
that as it is not amended, the old regulations do not meet today’s requirements (S1).”

“Our senior administrators do not sufficiently understand us, the administrators at
the coalface. When they hear about a problem, they either ignore it or find solutions
to save the day. In other words, they try to solve problems inexhaustively, with super-
ficial approaches. Everybody passes the buck. Nobody wants to take responsibility
(H1).”
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“Interventions at the administrative level with political or ideological interests hinder
out work, and this causes favouritism among the personnel. Appointments not based
on seniority and expertise may lock the system instantly. Moreover, people gaining
power with several references cannot be beneficial and feel debted to the authority

empowering them (H2).”

Frequency distribution of the proposed solutions of the school principals for
the other main problems are displayed in Table 11.

Table 11.

Solutions proposed of the school principals for the other main problems

School Principals Suggesting

Solutions Proposed for the Other Main Problems . f
Solutions Proposed
Allocating a separate budget for each school K3, P1, P2, P3, S1, S2, S3, H1 8
Transferring spending authority to school principals K1, P2, S1, S2, H3 5
SACils(i)irlling security personnel according to the size of the 2. H2 2
Establishing units for renovation and repair works P3,S1 2
Making legislation amendments together with shareholders HI1, H2 2
Placing administrators by examination K2,S3 2
Fixing night vision cameras in schools H2 1
Control of school buildings by independent supervisors K1 1
Enhancement of supervision and control mechanisms S2 1
Establishing education campuses H3 1
Total 25

As seen in Table 11, with regard to other main problems, school principals
mostly suggested allocating a separate budget for each school (f = 8), and trans-
ferring spending authority to school principals (f = 5). Frequency distribution
of the remaining proposals are observed to vary between one and two. Opinions
of some school principals regarding the solutions to other main problems are as

follows:

“Constructing school premises as only concrete jungles is not a right thing. All the
annexes and parts of the school from practice gardens to conference halls should be
constructed to discharge students. Students should feel themselves happy at school
(K1).”

“There is an imbalanced allocation of funds among schools. The Ministry directly
allocates funds to the budgets of some schools, while renders others in need of the
contributions of parents. In fact, the solution of this problem is very easy. For examp-
le, funds may be allocated to the school according to the number of students. More-
over, also in schools like ours, school principals should be spending authority (P2).”

“Interviewing system should not be used for promotions. For the appointment to an
important position, seniority and year of service should be taken as basis. Master-
apprentice relationship should not be forgotten. One should not be assigned as a
master before working as apprentice. For a sound and proper structure, people sho-
uld be promoted gradually (S3).”
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“There are several renovation and repair work of school. We spend an important
part of our budget for these renovation and repair works. Directorates of national
education may establish a unit under themselves for the renovation and repair works
of schools. By this means, school principals will be able to avoid a great financial
burden (S1).”

“Legislation is amended without asking our opinions, as the shareholders of edu-
cation. And sometimes, our opinions are asked but not taken into account. I think
that individuals and shareholders with experience and trained from the cradle should
take part in the drafting of legislation. Legislation is not drafted by pontificating from
ivory towers (HI).”

“Currently, there is a great lack of supervision and control in schools. It is not known
who does what. There is not a mechanism to warn individuals making mistakes.
Works are done superficially and through conventional methods. To this end, schools
and institutions should be controlled for guidance in the first semester and for super-
vision in the second semester (H3).”

Discussion, Conclusion and Suggestions

This study aims to determine the main problems faced in administration
by the school principals of kindergartens, primary, secondary and high schools,
stemming from teachers, school personnel other than teachers (school servant,
official, etc.), students, parents, etc.; and to identify the proposed solutions for
these main problems from the perspective of school principals. Findings of the
research support the fact that school principals face with many problems in
school administration. Accordingly, findings of the research are similar to that of
previous studies in the literature(Aksu, Gemici and Isler, 2006; Aslanargun and
Bozkurt, 2012; Biyik, 2014; Calik and Sehitoglu, 2006; Celikten, 2001; Cinkir and
Kepenekgi, 2003; Cinkir, 2010; Ciimen, 2014; Daresh, 1986; Demirtas et.al., 2007;
Draper, 2000; Dunning, 1996; Erol, 1995; Gedikoglu, 2005; Geng, 2005;Gtiler,
2006; Gumiiseli, 2002; Giiven and Donmez, 2002; Kapgi, 2004; Kayiker and
Akan, 2014; Kaykanaci, 2003; Kisioglu et al., 2005; I. Korkmaz, 2005; Male,
2001; Memduhoglu and Meric, 2014; Ogiilmiis andOzdemir, 1995; Ozer, 2006;
Sarice, 2006; Sarpkaya, 2007; Semerci and Celik, 2002; Sonmez, 2010; Tagdan et
al., 2013; Teyfur, 2000; Tosten et al., 2016; Turan, 2007; Tirkmen, 2004; Ustiin
and Bozkurt, 2003; Webster, 1989).

Examining the sub-heading of main problems stemming from teachers, it
is seen that the problems of school principals related to this sub-heading is var-
ied. Similarly, researches carried out by Giiler (2006), Demirtas et al. (2007),
Cmkir (2010), Sénmez (2010), Aslanargun and Bozkurt (2012), Tasdan et al.
(2013), Catal (2013), Ciimen (2014), Memduhoglu and Meri¢ (2014), Biyik
(2014), Cereci (2016), Tosten et al. (2016) and Yesilmen (2016) revealed that
the problems stemming from teachers are diverse. With regard to the problems
stemming from teachers, most common ones are “teachers’ disregarding and
neglecting the tasks and, neglecting the watch duty at school”. Accordingly, it
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is understood that teachers do not duly fulfil their tasks and responsibilities laid
down by the laws. It is presumed that especially neglecting the watch duty at
school may lead to serious problems such as the injury of students or jeopardiz-
ing their safety. Being late to courses, not acting in cooperation and team spirit,
and willingness to be inactive in activities and Works are among the other signifi-
cant problems. It is remarkable that these kinds of problems are more intense in
primary, secondary and high schools rather than in kindergartens. This may be
the result of the fact that in kindergartens, there is no break time and teachers
have to take more responsibility due to the younger age group of the children.
Lack of unity among the teachers and their willingness to be inactive in activities
may be considered as a reflection of their job burnout. Union activities and in-
culcations with regard to clothing are considered to be effective in the emergence
of this problem. It is viewed that considering freedom of clothing as a union and
legal right delays the solution of the problem.

With regard to solutions proposed for the main problems stemming from
teachers, most of the school principals suggested “introducing a performance
and career-based salary system and keeping a spare teacher at each school”.
These proposed solutions are considered to be related with the teachers’ qualifi-
cations and circulation of teachers. According to the “By-law on the Career Ad-
vancement of Teachers” issued by the Ministry of National Education (MoNE),
following the candidate period, teachers’ career advancement was graded into
three periods as teacher, expert teacher and head teacher. (By-law on the Career
Advancement of Teachers, 2005, Article 6). However, it is seen that this By-law
which entered into force in 2005 could not provide a permanent and consistent
solution in terms of the performance and career system. However, 2017-2018
Teacher Strategy Document prepared by MoNE provides for the development of
a compulsory performance and evaluation system by the end of 2018, to employ
highly qualified and well-trained people suitable for the profession, as teachers
(MoNE, 2017). Accordingly, it may be asserted that the MoNE’ efforts in this
regard may diminish the problems faced by the school principals, related to teac-
hers. Proposed solutions of keeping a spare teacher at each school may prevent
students’ grievance from the absence of teachers when using their legal rights of
leave and medical report. It may be said that schoolprincipals working especially
in eastern and south-eastern Turkey aim to fill in the gap caused by the teacher
circulation by this means. As a whole, it may be concluded that proposed solu-
tions of the school principals, stemming from teachers have been shaped with
material improvements and teacher policies.

Most important problems of the school principals stemming from school
personnel other than teachers (school servant and officials) were found out to be
“personnel’ lacking sufficient qualifications, and insufficient number of person-
nel”. This result of the research is in line with the results of the researches in the
literature, carried out by Cimkir (2010), Aslanargun and Bozkurt (2012), Biyik
(2014), Ciimen (2014) and Cereci (2016) from various perspectives. According
to the research, school principals are of the same opinion that the personnel
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working as school servant or officials are not competent, and that they face with
problems as the personnel lacks the sufficient qualifications. This is considered
to be the result of not taking objective criteria and merit principles as basis in
the recruitment of school servant and officials. In a sense, school principals want
to work with qualified and skilled personnel. According to Bursalioglu (2011),
school personnel other than teachers have an indirect responsibility of educa-
tion, as they may affect the intramural and extramural factors both negatively
and positively. Therefore, these personnel should also be selected carefully and
meticulously. Accordingly, decrease of the problem of insufficient number of
personnel to the second rank in the list can be considered as a positive develop-
ment in terms of the schools. “Taking medical reports or leaves unnecessarily
and relying on being a permanent staff” are among the other problems consid-
ered to be equally important. In fact, these two problems are correlated. Thus,
like teachers, the school servant or official relying on being a permanent staff
may resort to the right to leave and medical report as a threat against school prin-
cipals. The fact that all the school servants are male was ranked at the bottom of
the list of problems faced by the school principals. In other words, only the school
principals of kindergartens viewed that employing only men as school servants
is a problem. Considering the ages and needs of the children in kindergartens, it
may be stated that employing female school servants is a reasonable and justified
requirement.

With regard to the main problems stemming from the school personnel ot-
her than teachers, nearly all the school principals suggested, “outsourcing the
cleaning services”. Research carried out by Turan (2007) revealed that school
principals outsourced cleaning services through school’s means. Outsourcing cle-
aning services may enhance the power of school principals over school servants
and also ensure the desired cleaning standards. Moreover, this proposal may be
beneficial for the clean-out of the personnel abusing being a permanent staff.
More than a half of the school principals suggested “employing school servants
as contracting personnel”. This proposal may be considered to be in line with the
proposal aiming to prevent misconduct by the public officials. In other words,
only by this means, school principals make maximum use of the personnel such
as school servants and officials. Under this heading, only one school personnel
suggested “appointing the personnel who do not fulfil his/her tasks to a lower
position”. Thus, it may be said that the number of penalty-based proposals is not
high. This is considered to be the result of the fact that administrators working in
small provinces like Siirt are exposed to intense political pressures and interrup-
ted by old boy network.

With regard to main problems stemming from students, it was determined
that school principals face mostly with problems of students’ “disobeying the
classroom and school rules, not embracing the school, tendency to violence and
fight and being absent”. In the literature, researches carried out by Demirtas et
al. (2007), Turan (2007), Cinkir (2010), Tasdan et al. (2013), Biyik (2014), Mem-
duhoglu and Meric (2014), Tosten et al. (2016) revealed similar problems stem-
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ming from students. According to Aydin (2004), indiscipline and disinterest are
among the most important problems related to students. From this perspective,
results of the research are supported by the literature. According to the research,
problems stemming from students are presumed to result from the fact that stu-
dents undervalue school and do not internalizing it. Moreover, most of the school
principals stated that students have a tendency to violence and fight. Children’s
tendency to violence and fight may be explained with their experience and/or
exposure to incidents of violence in the family and social circles. In other words,
it may be said that the family structure affects the upbringing and social relations
of children. Absenteeism is also among the other important problems stemming
from students. Factors such as very low socio-economic levels and reluctance of
the families to send girls to school may hinder attendance to school. Moreover,
perception of parents that children should provide financial support to the family
might have a negative effect on attendance to school. When the problems stem-
ming from students are examined as a whole, it was determined that almost all
the kindergarten principals do not face with serious problems under this heading.
This may be because of the younger age group of the children in kindergartens.
Similarly, research carried out by Demirtas et al (2007) revealed that problems
stemming from students are faced in kindergartens at the least. According to
Demirtag et al (2007), this is related with the age of students in kindergartens and
with their developmental features. Moreover, based on the research, high school
principals face with problems stemming from students’ use of media and from
their social relations more than the principals of other schools. These problems
are considered to be related with the critical features of the current period high
school students live in.

With regard to main problems stemming from students, it was found out
that school principals suggested “making home visits to parents and enhancing
the guidance services for students” more than any other proposed solutions. Ac-
cordingly, it may be stated that school principals aim to have influence on the
students by communicating with the parents in home visits. In other words, the
view that home visits play an important role in the solution of problems stem-
ming from students prevails among the school principals. School principals who
suggested enhancing the guidance services for students in order to diminish the
problems stemming from students are considered to provide “student-centred”
proposed solutions. Another remarkable proposal of the school principals was
focusing on values education in the courses. This proposal may indicate a mo-
ral corruption among the students. Thus, according to Aydin and Akyol Giirler
(2014), feeling of insignificance may cause moral corruption. In this regard, it
may be concluded that school principals aim to prevent moral corruption thro-
ugh values education.

With regard to problems stemming from students’ parents, it was determi-
ned that school principals face more commonly with the problems of “biased and
accusatory attitudes, disinterest in school and students, believing everything told
by children”. Findings of the researches carried out by Demirtag et al (2007),
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Turan (2007), Cinkir (2010), Aslanargun and Bozkurt (2012), Ciimen (2014), Tas-
dan et al (2013),Memduhoglu and Merig¢ (2014), Tosten et al (2016) provided
similar results. Single sided approach of parents who are far from solution might
have caused an accusatory attitude towards the school and the teachers. Low
level of education and bad economic conditions may enhance disinterest in scho-
ol and students. Parents who do not believe in the importance and necessity of
education cannot be expected to embrace schools. This may have a negative ef-
fect on school principals’ efforts to deal with problems stemming from parents.
According to Tdsten et al (2016), lack of sufficient and desired support from
parents causes pessimism about the teaching profession among the teachers and
administrators. Moreover, Demirbulak (2000) determined in a research that pa-
rents with low income have less interest in school activities such as parent-teac-
her meetings. This result supports the research findings. It may be stated that
the problem of “believing everything told by children” is more common among
helicopter parents. This may cause the emergence of problems with teachers,
school administration and even with other parents. Another important finding of
the research under this heading is that parents use ALO 147 call line as a centre
for complaint rather than a communication centre. Misuse of ALO 147 call line
by the parents is considered to cause loss of time and effort among school prin-
cipals.

When the proposed solutions to the main problems stemming from stu-
dents’ parents are examined, it is seen that school principals mostly suggested
“organizing guidance and training activities and reiterating parent-teacher me-
etings periodically”. Within the framework of these proposed solutions, it may
be concluded that school guidance services should provide trainings for parents.
School principals’ proposal of guidance and training activities may be related
with their will to train uneducated parents up to a desired level and to enhance
active participation of parents to learning-teaching process of students. Proposal
of reiterating parent-teacher meetings periodically may be set forth to ensure
parent-school cooperation. This proposal might have resulted from the inter-
ruption of parent-school interaction due to the low profile of the parents. Mo-
reover, most remarkable proposal under this heading may be “taking tuition fee
from parents who can afford” This proposal may be interpreted as a reaction of
parents’ understanding of “expecting everything from the state”. In other words, it
is understood that school principals try to make parents embrace school by this
means.

Considering the other main problems of the school principals, it is seen that
school principals face mostly with the problems of “Allocation of insufficient
funds to schools, old and insufficient school premises, lack of security person-
nel in schools, scarcity of guidance and supervision”. Similarly, researches car-
ried out by Erol (1995), Sahin (1996), Giimtiseli (2002), Altuntas (2005), Sarice
(2006), Turan (2007), Cmnkir(2010), Yamag (2010), Aslanargun and Bozkurt
(2012), Biyik (2014), Ciimen (2014), Kayikct and Akan (2014), Memduhoglu and
Merig (2014) revealed that school principals face with problems of budget. Ac-
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cording to Cimnkir (2010), Memduhoglu and Meri¢ (2014) lack of funds causes
school principals to ask for tuition fee from parents, which leads to conflicts be-
tween school administrators and parents. Based on the research, primary and
secondary schools except for kindergartens and high schools experience serious
difficulties about funds. This may be the result of the fact that it is legal to collect
monthly fees from the parents of kindergarten students, and high schools have
income from their pensions and also high school principals are the spending au-
thority in their schools. In other words, primary and secondary school principals
do not have the spending authority of their funds, and this increases the problem
of funds in these schools.

Old and insufficient school premises was also stated among the other im-
portant problems. In their researches, Demirtag et al (2007), Turan (2007), Biyik
(2014), Cimen (2014), Memduhoglu and Meri¢ (2014), Tosten et al (2016) fo-
und out that school principals face with various problems with regard to school
premises. According to Climen (2014), school premises cannot meet the requi-
rements as they were designed to fit the conditions of that period, ignoring the
possible changes in the future. Also, the construction mentality prevailing in Tur-
key increases the problems related to the school premises (Demirtas et al, 2007).
Based on the research, it may be concluded that school premises other than kin-
dergarten buildings cannot meet the requirements and that there is a need for
new school buildings. It is presumed that increase in the schooling rates in line
with the population increase has led to a need for new school premises.

On the basis of the results of the research, school principals equally stated
the problems of the lack of security personnel in schools and scarcity of guidance
and supervision. Accordingly, it may be stated that some of the school principals
face with security problems resulting from the school environment. It is estima-
ted that security problem is more intense in schools where there is a lack of family
and acquaintance support. In the research of Memduhoglu and Merig (2014), it
was determined that school principals face with security problems and incidents
of robbery due to the lack of security personnel and night watchman. Accor-
dingly, failure to ensure school security is one of the most important threat risks
(Tosten et al, 2016). Considering the problems of the school principals regarding
the scarcity of guidance and supervision, it may be said that the school procedu-
res cannot be carried out in the desired quality. This is presumed to result from
lack of a serious supervision and control mechanism in schools. Therefore, the
fact that guidance and supervision activities are not at a sufficient level might
have caused the emergence of other problems. Thus, guidance and supervision
are two important factors in identifying and eliminating problems.

With regard to other main problems, it was determined that school princi-
pals mostly suggested “allocating a separate budget for each school, and transfer-
ring spending authority to school principals”. In the literature, researches carried
out by Oztiirk (2002), Ozgelik (2007), Cinkir (2010), Yamag (2010), Kayikgi and
Akan (2014) also revealed that as regards the source problem, school principals
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suggested allocation of a separate and independent budget. These proposals are
remarkable in that they point to the financial difficulties experienced by schools.
Share allocated from the central budget is not directly transferred to schools, and
this may lead to problems for schools. Moreover, despite the gradual increase
in the budget allocated for education in the recent years, schools are known to
experience financial difficulties. Budget allocated to the Ministry of Education is
used for personnel expenses rather than for investments in education, pointing
that the financial difficulties of schools will continue. In this regard, it is consi-
dered that increasing the share of investments in education may preclude the
financial difficulties of schools.

Leaving schools alone in terms of financial matters, obliging them to carry
out their tasks with a low budget and making primary education compulsory and
free are among the other factors causing problems for school principals (Arsla-
nargun and Bozkurt, 2012). The fact that school principals do not have funds,
and the spending authority is the Provincial Directorates of National Education
may decrease the service quality in schools. It may also be asserted that school
principals are busy with finding funds for the school and therefore, cannot spa-
re enough time for their essential tasks. This forces school principals to collect
donations from the parents. Then, it is inevitable that several conflicts emerge
between the school principals and parents. According to Cinkir (2010), schools
are the basic sub-structures but despite this, school principals have been exerting
effort to manage their schools with low and limited funds, for years. Therefore,
funds allocated to education should be transferred to and used for the priority
areas leading to problems in education. As an outgrowth of all these, problem
of finding financial sources makes primary school administrators and teachers to
search for alternatives and thus, their efficiency decreases (Kayik¢t and Akan,
2014).

According to the overall research results, it was found out that school prin-
cipals face with problems like “teachers’ disregard and negligence of their tasks,
low qualifications of the school personnel other than teachers (school servant
and official), disobedience to school and classroom rules by the students, accu-
satory and biased attitudes of the parents, under-allocation of funds to schools”.
Moreover, it was determined that in relation to these main problems, school
principals suggested to “introduce a payment system based on performance and
career, to outsource cleaning services, to make home visits to meet the parents,
to organize guidance and training activities for parents, and to allocate a separa-
te budget for each school”, as proposed solutions.

Considering all the results of the research, following suggestions may be
provided for practitioners and researchers:

* Asinall professions, career advancements and an objective performan-
ce-based payment system should be introduced also in teaching profes-
sion.
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Appointment of teachers, school servants and officials should be made
on the basis of merit and competence.

School principals should be authorized to outsource cleaning services.

Home visits, family training programs and guidance activities should be
organized for parents.

Funds should be allocated to schools according to the size of the school
and number of students.

Mobile teams should be established under the Provincial Directora-
tes of National Education, for the repair and maintenance work of the
schools.

Mixed researches revealing whether there is a significant difference
among the problems of school principals in terms of different variables
such as school type, number of students, socio-economic environment
of the school, number of teachers and profile of the parents may be
carried out.
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Tiirkce Siiriim

Giris

Giintimiiz diinyasinda bilgi ve iletisim teknolojisindeki hizli gelismeler, bii-
tlin egitim sistemlerinde oldugu gibi Tiirk egitim sisteminde de koklii degisimleri
beraberinde getirmistir. Bu degisim, okul yonetimini giderek daha sorunlu ve
karmasgik bir hale doniistiirerek okul miidiirlerinin yeterli diizeyde bilgiye ve be-
ceriye sahip olmasini zorunlu hale getirmistir (Kapusuzoglu, 2004; Cinkir, 2010).
Kiiresellesme, modernlesme, niifus artig1 ve egitime yonelik talebin artmasi gibi
faktorler de egitim yoneticilerinin yonetim becerilerini degistirmistir. Orgiit ve
yonetim diinyasindaki bu temel dontisiimler okullar etkilemis ve okul midiirle-

rinin kendilerinin bir adim dnde olmasini gerekli kilmistir (Arslanargun ve Boz-
kurt, 2012).

Okullar, yonetenler ve yonetilenlerden olusan sistemlerdir. Okulun basarisi
hem yoneticilerin hem de yOonetilenlerin basarisina baghdir. Ancak yonetenlerin,
yonetilenlere Onciiliik ettigi goz oniinde bulunduruldugunda, okul miidiirlerinin
okul basarisindaki payr daha da 6nemli bir hal almaktadir (Kogak, 2011). Bir
bakima okul yoneticisi, okul sisteminin isleyisinden, okulun amaglarindan ve ba-
sartya ulagsmasindan sorumlu olan kisidir (Agikgoz, 1994; Gorton, 1987; Giirsel,
2003; Hoy ve Miskel, 2010; Ozdemir, 2012; Saxe, 1980; Sisman, 2002; Thom,
1993).

Bagaran’a (2006) gore okul yoneticisi, Orgiitsel etkinligi saglayarak okulun
islevini yerine getirmek, okulun niteligini artirmak ve okulun cevreyle etkilegimi-
ni yonetmekten sorumlu olan kisidir. Ancak, okul yoneticileri, sorumluluk alan-
larinda yonetim siirecleri, kaynak kullanimi, biirokratik isler, 6grenci basarisi,
okulla iligkili farkli gruplarla ilgilenme, biitce yetersizligi, velilerle olan iletisim-
sizlik, destek vermeyen iist yoneticiler ve 6gretmenlerin ilgisiz davraniglar1 gibi
farkli sorunlarla da kars1 karsiya kalabilmektedir (Babaoglan, 2007). Bu nedenle
okul verimliligini artirmanin kosulu sorunlara ¢6ziim yollar1 bulmaktir. Okullar-
daki sorunlara kalic1 ¢6ziim icin problem ¢6zme odakl yaklagima ihtiya¢ vardir
(Tosten, Han ve Ergiil, 2016). Sorunlar1 bertaraf etmek ve kalic1 ¢ziim yollari
bulmak, okul yoneticilerinin genis bir bakis acisina sahip, donanimli ve bilgili
olmalariyla olanaklidir. Bagka bir deyisle okul yoneticisinin sorunlarla miicadele
etme noktasinda kendisini gelistirmis olmasi beklenir.

Okul yoneticileri, okulun Orgiit olarak gelismesi i¢in mevcut kaynaklar: en
iyi bicimde kullanip egitimin nitel ve nicel verimliligini artirmakla yiikiimliidiir-
ler. Okul yoneticileri, tiim bu yiikiimliliikleri yerine getirirken yasal yetkilerini
kullanirlar. Ancak okul yoneticilerinin, yetkilerin kullanimi esnasinda degisik so-
runlarla karsi karstya kalmalart da kaginilmazdir (Sénmez, 2010). Bu sorunlarin
kaynagi, okulla alakali etmenler olabilecegi gibi okul disindan kaynakli etmenler
de olabilir. Ogrencilerden, 6gretmenlerden, okul binasindan, okulun bulundugu
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sosyal, kulttirel, politik cevreden ve okul miidiirlerinin yonetim anlayisindan kay-
nakli sorunlar en 6nemli sorun kaynaklari olarak gortilebilir (Demirtas, Ustiiner
ve Ozer, 2007).

Tirk egitim sisteminde hem makro diizeyde hem de mikro diizeyde okul
bazinda degisik sorunlar mevcuttur. Egitim sisteminin biitiin kademelerinde yer
alan kigilerin yonetime iligkin belli yeterliliklere sahip olmasi gerekmektedir. Bu
yerlilikler karar verme, planlama, drgiitleme ve giidiileme gibi becerilerinin yani
sira sorun ¢ozme becerileri olarak da ele alinabilir. Ciinkii okul yoneticisinin ba-
saris1, sorun ¢cozme basarisiyla paralellik gosterir. Dolayisiyla sorunlarin ¢oziil-
mesi okul yoneticisinin en asli ugragindan biri olarak goriilebilir (Erdogan, 2002).
Bu noktada Taymaz (2000) okullarin amaglarina uygun bir sekilde gorevlerini
yerine getirebilmesi ve uzun bir siire yasamini stirdiirebilmesini karsilagilan so-
runlarin ¢oziimiine baglamaktadir.

Ulkemizde her gecen giin egitime verilen 6nem ve gosterilen ilgi hiz
kesmeden artmakta iken, okullarda yasanan sorunlarin da gesitlenerek arttigi
bilinmektedir. Bu sebeple okul yoneticilerinin ve ogretmenlerin istelendikleri
sorumluluklar giin gectik¢e artmaktadir (Demirtas, 2010). Bir bakima okul yo-
neticilerinin okul yonetiminde ¢ok degisik sorunlarla karsilasmalar1 kacinilmaz
olmaktadir. Bagaran’a (1996) gore okul yonetiminin belli bagl sorunlar1 okulun
cevresinden, okulun kendisinden ve okulun calisanlarindan kaynakli sorunlar
olarak ifade ederken; Giimiiseli (2002) ise okullarda en sik rastlanan sorunlarin
maddi kaynak, derslik ve ticret yetersizligi oldugunu ifade etmektedir. Kisacasi
okul yoneticilerinin gorev ve sorumluluklari okul yonetiminde karsilagilan sorun-
larla iligkili oldugu soylenebilir (Basaran, 2008).

Etkili ve verimli okullar icin toplumun hizla gelisen ve degisen beklentileri-
ne cevap verebilecek etkili okul yoneticilerine ihtiya¢ vardir. Ancak okul yone-
ticilerinin etkililigi, icinde bulunulan ¢evresel kosullara ve olanaklara baghdir.
Dolayisiyla okul yoneticilerinin okul yonetiminde ne tiir sorunlarla miicadele
ettikleri ve onlar1 mesleki acidan olumsuz yonde etkileyen sorunlara nasil yaklas-
tiklar1 ayr1 bir onem gostermektedir (Yasaroglu, 2010). Cilinkii okullarin etkililigi
ve amaca ulagsmasin saglayan temel belirleyicilerden biri okullarin nasil yone-
tildigiyle dogrudan iligkilidir (Memduhoglu, 2007). Aslinda okul yoneticilerinin
sorunlarla karsi karsiya kalmalar1 gayet dogaldir. Okul yoneticisinin bu sorunlari
gormezden gelmeyerek iyi niyetli ve kendisini muhataplarina kabul ettirerek ¢6z-
mesi gerektigi unutulmamalhdir (Celikkaya, 2012).

Erdogan’a (2006) gore yoneticilerin basarisi biiyiik 6lciide sorun ¢ozme be-
cerisiyle Olgiiliir. Sorun ¢cdzme becerisi ise sorun ¢ozme siirecinin teknik bir sii-
reci olarak goriilir. Erdogan, sorun ¢dzme siirecini sorunun kabullenilmesi ve
¢oziimii icin girisime karar verilmesi, sorunun tanimi, farkli ¢dziimlerin (sege-
neklerin) gelistirilmesi, alternatif ¢oziimler arasinda secim yapma, secilen ¢ozii-
miin uygulanmasi ve degerlendirme stirecleri seklinde yapilandirmaktadir.

Yoneticiler sorun ¢6zme karsisinda farkli tic davranig gosterebilmekte-
dir. Bunlardan ilki, sorun ¢oziiciilerin karsilastiklari sorunu ge¢mis tecriibeleri
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dogrultusunda cozmeye ¢aligmalari; ikincisi sorun ¢oziiciilerin ikilem icerisinde
kalarak iki coziimden birini secmeleri; sonuncusu ise, sorun ¢oziiciilerin kokli
degisimler gostererek yeni siirecler ve yonetim bicimleri arayisina yonelmeleri-
dir (Bagaran, 1982). Aslinda sorun ¢c6zme siireci her yoniiyle karar verme siireci
olarak da goriilebilir. Ciinkii karar verme ve sorun ¢6zme siirecinde tek bir yakla-
simdan soz edilemez. Bu bakimdan duruma gore en iyi yaklagimin benimsenmesi
gerekir (Balci, 2001; Hoy ve Miskel, 2010). Okulun akademik basarisinin da okul
yOneticisinin aldig1 kararlarla ve sorunlari ¢cozme becerisiyle orantili oldugu soy-
lenebilir (Celikten, 2000).

Sorunlarla bag etme ve uygun ¢6ziim arayislar: bulmanin yolu, okul yone-
ticisinin okul yonetimine iligkin kavram ve stirecleri iyi bilmesiyle miimkiindiir.
Bagka bir deyisle okul yoneticisinin kavram ve siiregleri davranisa dontistiirebil-
mesi, okul yonetimi alaninda akademik bir egitim almasina baglidir (Bursalioglu,
2010). Bu nedenle okulu etkili kilacak bir egitim yoneticisinin mesleginde iyi ve
etkili bir lider olmasi gerekmektedir (Basaran, 2000). Ciinki egitimde kalkinma
ancak liderlik 6zelligi tastyan kisilerin yetistirilip goreve getirilmesiyle gergek-
lesebilir. Bunun yani sira okul yonetiminde liderlik, sorunlar1 6nceden tahmin
etmeyi ve sonra onlar1 ¢ozebilecek beceriye sahip olmayi da ifade etmektedir.
Gercek lider, sorunlara meydan okuyabilen ve sorunlari egitim Orgiitiiniin yara-
rma cevirebilen kisidir (Ilgar, 2005).

Okul yoneticilerinin sorumluluk alanlarinda asir1 biirokratik islemler, cev-
renin ve toplumun okula karsi yiiksek beklentisi, zaman sinirhiligi, kaynaklarin
yetersiz olusu, disiplin sorunlari, velilerin ilgisizligi, mesleki tatminsizlik, st
yoneticilerin tutum ve davraniglari, siniflarin kalabalik olmasi ve 6gretmenlerin
ilgisizligi gibi sorunlardan bahsedilebilir (Babaoglan, 2007). Bu bakimdan okul
yOneticisi sorunlarin ¢oziimii noktasinda, okulun en etkili ve en dnemli bireyi-
dir. Cinkii okul yoneticisi 6grenme iklimi, veli isbirligi ve 6grenme verimliligi
gibi cesitli faktdrlere yon verebilen kisidir (M. Korkmaz, 2005). Bununla birlikte
vasifl bireyleri yetistirmenin temel araci okullardir. Okullarin hayati énem ta-
styan iglevlerini yerine getirebilmesi ise iyi yonetilmesine baglhdir. Bu sebeple
okul miidiirii ve okul yonetiminin egitim sistemi tizerindeki etkisi inkar edilemez
(Bursalioglu, 1987).

Ulkemizde son yillarda okul miidiirlerinin yonetimde karsilastiklar1 sorun-
lara yonelik gesitli aragtirmalar yapilmistir. Giimiiseli’'nin (2002) arastirma so-
nuclarma gore okul midiirlerinin yonetim sorunlar1 gorev yapilan yere, okulun
kir-kent olusu ve cevrenin gelismislik seviyesine gore farklilasmaktadir. Semerci
ve Celik’in (2002) arastirmasinda okullarda 6grenci sorunlariin yani sira 6g-
retmenlerin birbirleriyle ve okul yoneticileriyle iletisim kaynakli bazi sorunlar
yasadiklar1 belirlenmistir. Sarice (2006) ise arastirmasinda okul miidiirlerinin
ders arag-gerec yetersizligi, 6denek yetersizligi, okullarin fiziki eksiklikleri, hiz-
metli ve memurlardan kaynakli sorunlarin yogunlukta oldugunu tespit etmistir.
Demirtas, Ustiiner ve Ozer’in (2007) arastirmalarinin sonucunda, genel lise-
lerde gorev yapan okul miidiirlerinin diger okullardaki yoneticilere gore daha
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cok yonetimsel sorunlarla karsilastiklan belirlenmistir. Yonetimsel sorunlarin en az
gomildiigii okul tiiriiniin ise okul oncesi egitim kurumlarinin oldugu saptanmustir
Turan (2007) arastirmasinda okul miidiirlerinin baslica sorunlarinin 6gretmen
eksikligi, hizmetli sayisinin yetersiz olmasi, 6gretmenlerin etik digt davraniglar
gostermesi, veli baskisinin yogun olmasi, maddi imkansizliklar ve okul giivenlik
elemanin olmamasi gibi degisik faktorlerden kaynaklandigini saptamigtir. Cinkir
(2010) arastirmasinda okul miidiirlerinin en cok okul biitcesi kaynakli sorunlar,
en az ise egitim-0gretim yonetimi ile ilgili sorunlar yagsadiklarini tespit etmistir.
Aslanargun ve Bozkurt (2012) tarafindan yapilan arastirmada okul midirleri-
nin en cok okul biitcesi, yardimer hizmetli, okul cevresi ve 6gretmenlerden kay-
nakli sorunlar yasadiklar1 ortaya ¢ikmistir. Tagdan, Tosten, Bulut ve Karakaya
(2013), okul miidiirlerinin en ¢ok, cocuklara gereken ilginin gosterilmemesi,
ogretmenlerin kendilerini iyi yetistirmemesi, okul i¢in yeterli mali destegin sag-
lanmamasi, denetim hizmetlerinin rehberlik amagh olmamasi ve acil durumlar
icin okulun tahliye imkanlarinin olmamasindan kaynakli sorunlarla karsilagtik-
lar1 belirlenmistir. Kayik¢l ve Akan (2014) tarafindan yapilan arastirmada okul
miidiirlerinin daha ¢ok mali kaynak sikintisi ¢ektikleri tespit edilmistir. Memdu-
hoglu ve Meri¢’in (2014) arastirmasinda ise okul midiirlerinin yonetim siirecin-
de en cok kargilagtiklar: temel sorunlarin; okullarn fiziki yapisinin yeterli olma-
masl, 6grenci velilerinin okula karg: ilgisiz olmasi, 6zliik haklarinin yetersizligi
sebebiyle O0gretmenlerin okulda verimli ¢aligmamalari, okul biitcesinin ihtiyaci
karsilayamamasi, okullardaki bakim ve onarim ihtiyaglarinin zamaninda karsila-
namamasi ve okullarda kiiltiirel etkinlikler i¢in uygun yerlerin olmamas: gibi ko-
nularda yasandigi bulgulanmustir. Tésten, Han ve Ergiil’iin (2016) arastirma so-
nucuna gore de okul miidiirlerinin baslica sorunlarinin égretmenlerin kendilerini
gelistirmede isteksiz olmast, 6gretmenlerin 6grencilere karst laubali davranmast, okul
binasmn cesitli ozellikler acisindan yetersiz olmasi ve ailelerin okula karst ilgisizIligi
gibi degisik konular oldugu belirlenmigtir.

Okul yonetiminde karsilasilan sorunlara yonelik yurt diginda yapilan aras-
tirmalar incelendiginde okul miidirlerinin 6nceki yonetimin uygulamalarindan
kaynakli sorunlarin yani sira, birden cok isle ugrasmak, zamani ve okul biit¢esini
yonetmek ve okul binasindan kaynakl cesitli sorunlariin oldugu ortaya ¢ikmis-
tir (Daresh, 1986; Dunning, 1996; Draper, 2000; Webster, 1989; Male, 2001) ko-
nular1 yer almaktadir.

Okul miidiirlerinin yukarida bahsedilen sorunlarin disinda okullarda hirsiz-
lik, okul esyasina zarar verme, saldirganlik, zorbalik, disiplin problemleri, 6gret-
menden kaynakli iletisim eksikligi, 6gretmenlerin 6grencilere karsi siddet uygu-
lamas, politikacilarin okul yonetimi tizerinde baski olusturmasi, ders arac-gereg
eksikligi, bina ve derslik yetersizligi gibi farkli sorunlarla da miicadele etmek
zorunda kaldiklar cesitli aragtirmalarla ortaya cikmustir (Celikten, 2001; Erol,
1995; Cinkir ve Kepenekgi, 2003; Giiven ve Donmez, 2002; Kapci, 2004; Kisioglu,
Demirel ve Oztiirk, 2005; Ogﬁlmﬁ§ ve Ozdemir, 1995; Ozer, 2006; Sarpkaya,
2007; Semerci ve Celik, 2002; Tiirkmen, 2004).

541



Mehmet Sabir Cevik

Goriildiigii gibi okul miidiirlerinin okul yénetiminde personelden, veliler-
den, 6grencilerden, st yoneticilerden, okul isletmesinden, ¢evreden, biitceden
ve okul binasindan kaynakli ¢esitli sorunlarla bas etmek zorunda kaldiklart soy-
lenebilir. Bu durum, okul miidiirlerinin asli gérevi olan 6grencilerin bagarilarini
en Ust diizeyde gergeklestirip okulu amaclarina ulastirma gorevini olumsuz yon-
de etkileyebilir. Bagka bir anlatimla okul miidiirlerinin, okul yonetiminde yogun
bir bicimde farkli ve degisik sorunlarla karsilasmalari, okulun etkin ve verimli
olmasimi engelleyebilmektedir. Bu bakimdan okul miidiirlerinin karsilastiklar:
sorunlari ortaya ¢ikarmak ve sorunlara kars1 uygun ¢oziim yollar: bulma ihtiyact
bu arastirmanin en 6nemli gerekcelerinden biri olarak degerlendirilebilir.

Bu arastirmayla birlikte okul mudiirlerinin karsilastiklar: sorunlara dikkat
¢ekilecegi Oongoriilmekte, arastirmanin okul yonetimiyle ilgili alinacak karar ve
uygulamalarda ise yol gosterici nitelikte olmasi beklenmektedir. Bunun yani sira
bu arastirmanin okul yonetiminin ciddi bilgi, tecriibe ve uzmanlik alani oldu-
gunu gostermesi bakimindan da egitim yonetimi literatiiriine katki saglayacagi
disintilmektedir. Arastirmayr diger benzer aragtirmalardan ayiran en Onemli
ozellik ise okul miidiirlerinin anaokul, ilkokul, ortaokul ve liselerde karsilastik-
lart sorunlar1 ¢6ziim Oneriyle birlikte biitiinciil bir yaklagimla sunmasidir. Yani
aragtirma farkli 6gretim kademelerindeki benzer ve farkli yonetim sorunlarini,
uygun ¢Oziim yollariyla gdstermesi bakimindan 6nemli olmaktadir. Son olarak bu
arastirmanin okul miidiirlerinin sorun ¢6zme becerilerinin ve sorunlara yonelik
farkindalik diizeylerinin artmasi konusunda da kayda deger katkilar saglayacagi
distniilmektedir.

Arastirmanin Amact

Bu aragtirmanin amact anaokulu, ilkokul, ortaokul ve liselerde gérev yapan
okul miidiirlerinin yonetimde karsilagtiklart sorunlari belirlemek ve bu sorunlara
iliskin okul miidiirlerinin gelistirdikleri ¢6ziim Onerilerini ortaya ¢ikarmaktir.

Yontem

Arastirmanin Modeli

Bu arastirma, betimsel tarama modelinde durum calismast (case study)
yontemi kullanilarak yapilmis nitel bir aragtirmadir. Tarama modeli, aragtirmaya
konu olan birey veya durumun, kendi kosullar1 iginde ve oldugu gibi tanimlan-
maya calisiimasidir. Tarama arastirmalarinin amaci arastirma konusuna iligkin
var olan durumun fotografini cekip bir betimleme yapmaktir (Karakaya, 2012;
Karasar, 2002). Durum ¢aligmasi giincel bir olay veya olguyu kendi yagsam cerge-
vesi iginde derinlemesine ele alan bir arastirma yontemidir (Yildirim ve Simsek,
2013). Nitel arastirma ise; goriisme, gézlem ve dokiiman analizi gibi degisik nitel
yontemlerin kullanildigi, aragtirmaya iligkin algi ve olaylarin, dogal ortamda bii-
tlinciil, sistematik ve gergekgi bir sekilde ortaya konmasini saglayan arastirmalar-
dir (Ekiz, 2003; Yildirim ve Simsek, 2013). Nitel aragtirmacilar, insanlarin diinya-

542



Okul Yénetiminde Karsilasilan Sorunlar ve Oneriler

larini nasil sekillendirdikleriyle ve deneyimlerine ne gibi manalar yiikledikleriyle
ilgilenirler (Merriam, 2013).

Calisma Grubu

Arastirmanin ¢aligma grubu, 2017-2018 egitim-6gretim yilinda Siirt il merke-
zindeki anaokulu, ilkokul, ortaokul ve lise seviyesindeki devlet okullarinda gorev
yapan 12 okul midiiriinden olusmaktadir. Calisma grubunda yer alan okul mii-
diirleri, ildeki farkli sosyo-ekonomik ve kiiltiirel ¢cevrelerdeki okullardan “maksi-
mum cesitlilik 6rnekleme” yontemi ile segilmistir. Maksimum cesitlilik 6rnekle-
me, evrende iizerinde ¢alisilan problemle ilgili olarak kendi i¢erisinde benzesik
farkli durumlarin belirlenerek, arastirmanin bu durumlar iizerinde yapilmasidir
(Buytikoztirk, Kilic Cakmak, Akgiin, Karadeniz ve Demirel, 2014). Caligma gru-
bunda yer alan okul miidiirlerine iligskin bilgiler Tablo 1’de verilmistir.

Tablo 1.
Calisma grubunda yer alan okul miidiirlerine iliskin bilgiler

Miidiir Cinsiyet Medeni  Gorev Yapllan‘ Yas Yoneticilikteki %lg:‘ledlfcl;l Ogrenim
Durum  Okul Kademesi Kidem Sayist Durumu
Al Erkek Evli Anaokulu 37 5 140 Lisans
A2 Erkek Evli Anaokulu 34 7 110 Lisans
A3 Erkek Evli Anaokulu 35 5 120 Lisans
i1 Erkek Evli Tlkokul 60 23 623 On Lisans
2 Erkek Bvli Tlkokul 47 17 564 Lisans
3 Erkek Evli Tlkokul 49 4 682 Lisans
01 Erkek Evli Ortaokul 35 3 190 Lisans
02 Erkek Evli Ortaokul 40 9 650 Lisans
03 Erkek Evli Ortaokul 41 8 548 Lisans
L1 Erkek Evli Lise 39 12 547 Lisans
L2 Erkek Evli Lise 37 8 510 Lisans
L3 Erkek Evli Lise 35 9 550 Y. Lisans

(A: Anaokulu midiirlerini, I: Tlkokul miidiirlerini, O: Ortaokul miidiirlerini, L: Lise mii-
diirlerini temsil etmektedir)

Tablo 1’de goriildiigii gibi anaokulu, ilkokul, ortaokul ve lisede gorev yapan
her okul kademesi, 3’er okul miidiirii ile temsil edilmekte olup toplamda 12 okul
miidiriyle goriisme yapilmistir. Katilimeilarin tiimii evli ve erkektir. Okul mii-
diirlerinin yag ortalamasi yaklagik 41°dir ve en yash okul miidiirii 60 yasindayken;
en geng okul miidiirdi ise 34 yagindadir. Okul miidiirlerinin kayda deger bir kismi1
5 yil ve lizeri yoneticilik kidemine sahiptir. Okullarin, okul kademesi bakimindan
Ogrenci sayilar1 birbirine yakindir. Bunun yani sira birer okul miidiirii 6n lisans ve
yiiksek lisans mezunu iken, geriye kalan okul miidiirleri lisans mezunudur.
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Verilerin Toplanmast ve Céziimlenmesi

Arastirmanin verileri, goriisme teknigiyle toplanmistir. Bunun icin arastir-
maci tarafindan yar1 yapilandirilmig goriisme formu hazirlanmistir. Yar1 yapi-
landirlmig goriigsmeler, yapilandirilmig goriismeler kadar kati olmamasi ve ya-
pilandirilmamig gériismeler kadar esnek olmamasi nedeniyle tercih edilmistir.
Yari1 yapilandirilmig goriisme formunda su sorulara yer verilmistir; (1) Okul yo-
netiminde karsilagilan “6gretmen kaynakli” temel sorunlar nelerdir? Ogretmen
kaynakli temel sorunlara yonelik hangi ¢oziim yollar gelistirilebilir? (2) Okul
yonetiminde karsilasilan “6gretmen disindaki idari personel (yardimcr hizmetli
ve memur gibi) kaynakli” temel sorunlar nelerdir? Ogretmen Digindaki Personel
(yardimer hizmetli ve memur gibi) kaynakli temel sorunlara yonelik hangi ¢6ziim
yollar1 gelistirilebilir? (3) Okul ydnetiminde karsilagilan “6grenci kaynakli” temel
sorunlar nelerdir? Ogrenci kaynakli temel sorunlara yonelik hangi ¢dziim yollart
gelistirilebilir? (4) Okul yonetiminde karsilagilan “6grenci velilerinden kaynakli”
temel sorunlar nelerdir? Ogrenci velilerinden kaynakli temel sorunlara yonelik
hangi ¢6ztim yollar gelistirilebilir? (5) Okul ydonetiminde karsilasilan diger temel
sorunlar nelerdir? Bu temel sorunlara iliskin hangi ¢dziim yollar1 gelistirilebilir?

Arasgtirmaya katilan okul miidiirlerinden sadece besi bireysel goriismelerin
ses kayit cihaziyla kaydedilmesine izin vermis, geriye kalan yedi okul miidiirii ise
bireysel goriigmeler esnasinda ses kayit cihazinin kullanilmasini kabul etmeye-
rek goriislerini yazih olarak ifade etmistir. Ses kayit cihaziyla yapilan goriismeler
yaklagik 70 dakika siirmiistiir. Ayrica arastirmada veri kaybinin Oniine gegmek
i¢in, okul miidiirlerinden, yar1 yapilandirilmig goriisme formunu doldurmalari da
istenmigtir. Ses kayitlar ile yar yapilandirilmig goriisme formundaki bilgiler de-
sifre edilmis, okul midiirlerinin gorisleri kodlanarak yaziya aktarilmistir. Buna
gore anaokulu midiirleri “A”; Ilkokul midirleri “I”;ortaokul midirleri “O”; lise
miudiirleri “L” harfiyle kodlanmig ve her katilimcinin kodunun yanina bir numara
verilmistir.

Arastirma verilerinin ¢oziimlenmesinde, nitel analiz yontemlerinden biri
olan betimsel analiz ile icerik analizi kullanilmigtir. Betimsel analiz, 6nceden tes-
pit edilmis temalara gore verilerin 6zetlenmesi ve yorumlanmasidr. Icerik analizi
ise birbirine benzeyen verilerin belli kavramlar ve temalar ¢ercevesinde bir araya
getirilmesidir (Yildirim ve Simsek, 2013). Bu kapsamda arastirmaya katilan okul
midirlerinin gorisleri gorigsme formundaki sorular esas alinarak kategorilendi-
rilmis ve ifadeleri tekrarlanma sayilarina (frekans) gore belirlenerek tiimevarim
yontemiyle yorumlanmistir. Ayrica arastirma siirecinde elde edilen nitel veriler
iki arastirmaci tarafindan kodlanmis ve kodlamalar arasindaki uyumun Cohen’in
Kappa katsayisiyla (k = 0.94) ¢ok iyi diizeyde oldugu saptanmuistir.

Gecgerlik ve Giivenirlik

Arastirmanin gegerligini ve gilivenirligini saglamak icin yar1 yapilandiriimig
goriisme formundaki sorular genis bir literatiir taramasi yapilarak, uzman gorii-
sl dogrultusunda hazirlanmistir. Goriisme formundaki sorularin, arastirmanin
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amacina uygun olmasia dikkat edilmistir. Tecriibesine ve bilgisine giivenilen
iki okul miidiiriiyle bir 6n uygulama gergeklestirilmistir. On uygulama ve uzman
goriisli alindiktan sonra asil goriismelere gecilmistir. Gortismeler, katilimeilarin
uygun gordiikleri yerde ve zamanda bir sohbet havasi icinde gerceklestirilmis-
tir. Goriigmeler esnasinda aragtirmaci tarafindan zaman zaman not alma yoluna
gidilmistir. Okul miidiirlerinin arastirma sorularmin disina ¢iktigr durumlarda
ise daha net ve aciklayict olmalarini saglamak i¢in okul miidiirlerine ek sorular
yOneltilmistir. Arastirma sonucunda ortaya cikan goriisler arasindaki tutarlilik
incelenmis; desifre edilen kayitlar teyit incelemesine tabi tutulmustur. Ayrica
yapilan biitiin gértigmeler dokiiman haline getirilmis, anlagilabilir bir dil kulla-
nilmasina 6zen gosterilmis ve gereken yerlerde dogrudan alintilar yapilmustir.
Dogrudan alintilarda temaya uygunluk, agiklayicilik ve carpicilik olgiitleri goz
oniinde bulundurulmustur (Unver, Biimen ve Basbay, 2010).

Bulgular

Bu béliimde aragtirma sonucunda elde edilen bulgular, okul miidiirlerine
yoneltilen sorulari iceren alt kategoriler halinde verilmistir.

Okul Yonetiminde Karsilasilan “Ogretmen Kaynakli” Temel Sorunlar ve Coziim
Onerileri

Bu alt baglikta okul miidiirlerine “Okul yonetiminde karsilagilan ‘Ogretmen
kaynaklr’ temel sorunlar nelerdir? Ogretmen kaynakli temel sorunlara yonelik
hangi ¢6ziim yollar1 gelistirilebilir?” sorusu yoneltilmistir. Buna gore okul mii-
dirlerinin “6gretmen kaynakli” yasadiklar1 temel sorun alanlarina iliskin frekans
dagilimlar1 Tablo 2’de gosterilmistir.

Tablo 2.
Okul miidiirlerinin “6gretmen kaynakli” temel sorun alanlar

Sorun Kaynagim Belirten Okul

Ogretmen Kaynakl Sorunlar Miidiirleri f
Gorevi 5nemsememe ve savsaklama Al, A3,11,12,13,01,02,03,1.2,1L3 10
Nobet gorevini aksatma i1,12,13,01,02,03, L1, 1.2, L3 9
Derse zamaninda girmeme i1, 12,13, 01,02, 03, L1, L2 8
Takim ve is birligi ruhuyla hareket etmeme i1, 12,13, 01, 02, 03, L1, L3 8
Etkinlik ve calismalarda pasif kalma istegi 11,12, 13, 01, 02, 03,L1,L3 8
Sik sik rapor ve izin kullanma A3,12,01, 02,03, 12,13 7
Kilik-kiyafet yonetmeligine aykiri hareket etme i2, 01, 02,03, L2, L3 6
Denetim ve caydirici bir ceza sisteminin olmamas:t ~ Al, 13,01, 02,03, 1.2 6
Ogretmen sirkiilasyonunun fazla olmasi 01,02,03,L1,1.2 5
Ucretli ogretmenlerin deneyimsiz olmasi 1, 12,13, L2 4
Kendini cagin gereklerine gore gelistirmeme A2,13,1.2,1L3 4
Okul yonetimi ve velilerle iletisim kuramama 3, 01, 02, 3
Ozel sorunlari okul ortamina tagima 2,03 2
Toplam 80
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Tablo 2’de goriildigii gibi okul midiirleri “6gretmen kaynakli” temel sorun
alanlar1 kapsaminda en ¢ok gorevi 6nemsememe (f = 10), ndbet gorevini ak-
satma (f = 9), derse zamaninda girmeme (f = 8), takim ve is birligiyle hareket
etmeme (f = 8), etkinlik ve calismalarda pasif kalma istegi (f = 8) konularinda
sorun yasamaktadir. Tabloya 2’ye gore okul miidiirleri en az ise 6zel sorunlari
okul ortamina tagima (f = 2), okul yonetimi ve velilerle iletisim kuramama (f =
3) konularinda sorun yasamaktadir. Geriye kalan sorunlarin siklik dagilimlarinin

ise dort ile yedi arasinda degistigi bulgulanmustir.

Ogretmen kaynakli temel sorunlara iliskin bazi okul miidiirlerinin goriisleri

su sekildedir;

“Ogretmenler, mesleki anlamda kendilerini cagin gerektirdigi ihtiyaca cevap
verebilecek sekilde gelistirmediklerini diigiiniiyorum. Bu da ogretmenlerin kendini
yenilememesine ve zamanla ogretmenligi siradan bir memuriyet olarak gérmesine
neden oluyor (A2).”

“Okul icinde veya disinda yapuacak ¢aligma ve etkinliklerde 6gretmenler, kendilerine
gorev verilmemesi i¢in olur olmaz mazeretler iiretmekte ve bu durum adeta aliskan-
Itk haline gelmektedir. Bu sebeple okulun basi olarak biz miidiirler, siirekli 6gretmen-
lerle karst karsiya kalmaktayiz. Ogretmenlerin okul idaresini anlamadigin ve yeterli
empati kurmadiklarim diisiiniiyorum (13).”

“Ogretmenlerin yaptigi isi onemsememesi en biiyiik sorunlardan biridir. Her yerde
ornek alimmasi gereken ogretmenlerin ne yazik ki iyi bir rol model olmadiklarim
goriiyoruz. Ayrica ogretmenlerin karst tarafla nasil iletisim kuracaklarint tam olarak
bilmediklerine de sahit oluyoruz (02).”

“Ogretmenler, istedikleri zaman rapor alabilmektedir. Elbette Ggretmen de hasta ola-
bilir, rapor alabilir: Bu, ¢ok dogal bir durumdur. Ancak incir kabugunu doldurmayan
gerekgelerle rapor alan ogretmenlerimiz var. Geligigiizel alinan raporlar denetlen-
memektedir. Raporlu 6gretmenin eksikligi ise okullardaki diizen ve isleyisi bozuyor
(L3).”

Okul mudiirlerinin “6gretmen kaynakli” yasadiklari temel sorun alanlarina

iliskin ¢oziim 6nerilerine yonelik frekans dagilimlar1 Tablo 3’te gosterilmistir.

Tablo 3.
Okul miidiirlerinin “6gretmen kaynakl” temel sorunlara yonelik ¢oziim onerileri

Ogretmen Kaynakh Sorunlara Yonelik Coziim Onerileri

Coziim Onerisi Belirten Okul

Miidiirleri f

Performans ve kariyer odakli ticret sisteminin kurulmasi Al,12,13,01,02,03, L2,L3 8

Her okulda yedek bir 6gretmenin bulundurulmasi 11, 12, i3, 01, 02, 03, L1 7
Saglik raporlarinin saglik kurullarinca incelenmesi Al,11,01,02, L2 5
Basarili 6gretmenlere maag ikramiyesinin verilmesi I1,12,13, 01 4
Maas ve ekders ticretlerinin iyilestirilmesi 3,02, L1 3
Ogretmenler arasinda tath bir rekabetin saglanmasi A2,02, 03 3
Ciddi bir denetim mekanizmasinin uygulanmasi i1, 02 2
Sadece egitim fakiiltesi mezunlarinin 6gretmen yapilmast ~ A1,L2 2
Basarisiz 6gretmenlerin memur olarak atanmasi L2 1
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Tablo 3.
Okul miidiirlerinin “6gretmen kaynakl” temel sorunlara yonelik ¢oziim onerileri
(Devami)

Coziim Onerisi Belirten Okul

Ogretmen Kaynakh Sorunlara Yonelik Coziim Onerileri Miidiirleri f
Miidiirlik makaminin giiclendirilmesi i1 1
Ogretmenlik staj uygulamalarinin yeniden diizenlenmesi o1 1
Toplam 37

Tablo 3’te goriildiigt gibi okul miidirleri “6gretmen kaynakli” temel sorun-
lara yonelik en cok performans ve kariyer odakli ticret sisteminin kurulmasi (f =
8), her okulda yedek bir 6gretmenin bulundurulmasi (f = 7) ve saglik raporlari-
nin saglik kurullarinca incelenmesi (f = 5), basarili 6gretmenlere maas ikramiye-
sinin verilmesi (f = 4) 6nerileri yer almaktadir. Ayrica geri kalan onerilerin siklik
dagilimlarimin bir ile ii¢ arasinda degistigi gortilmektedir.

Okul miidiirlerinin bir kismmin 6gretmen kaynakli temel sorunlara iligkin
Onerilerini igeren goriisleri ise su sekildedir;

“Diger memuriyetlerde oldugu gibi ogretmenlere de mutlaka performans ve kariyer

sistemi getirilmelidir. Ogretmen hangi basmakta oldugunu gérebilmelidir. Okul mii-

diir ve miidiir yardimedarna da aym sistemin getirilmesi lazim. Ogretmen ve okul
yoneticileri ayliklarini bu sisteme gore almall (A1).”

“Okul miidiirlerinin 6gretmenler iizerindeki yetkisi oldukca yetersiz. Oncelikli olarak
okul miidiirlitk makanu giiglendirilmeli. Okul miidiirleri, diigiik performans goste-
ren Ggretmenleri bagka okullara gonderebilme yetkileriyle donatilmali. Ornegin; okul
miidiirii performanst diisiik oldugu gerekcesiyle bir dgretmeni A tipi bir okuldan B
veya C tipi bir okula gonderebilmeli (I1).”

“Ogretmen, her seyden once okulunu sevecek. Ciinkii, okulunu sevmeyen égretme-
nin basarili olmast miimkiin degildir. Ayni zamanda 6gretmenler arasinda tatl bir
rekabet saglanmali. Okul yoneticilerine bu konuda biiyiik bir sorumluluk diismek-
tedir (03).”

“Ogretmenlik meslegi istihdam icin degil, gelecek nesilleri yetistirmek icin yapilmast
gereken bir meslek oldugu bilincinde olunmal. Egitim fakiiltesinden mezun olma-
yanlarin 6gretmen olarak atamalart yapumamalidr. Boyle olmasi halinde 6gretmen
kaynakl sorunlarn cogu kendiliginden ¢oziilecektir (L2).”

Okul Yonetiminde Karsuagilan “Ogretmen Disindaki Personel (yardimct hizmetli ve
memur gibi) Kaynakl Temel Sorunlar ve Coziim Onerileri

Bu alt baslikta okul miidiirlerine “Okul yonetiminde karsilasilan ‘0gretmen
disindaki personel (yardimcei hizmetli ve memur gibi) kaynakl’’ temel sorunlar
nelerdir? Ogretmen disindaki personel (yardimei hizmetli ve memur gibi) kay-
nakli temel sorunlara yonelik hangi ¢6ziim yollar1 gelistirilebilir?” sorusu yonel-
tilmistir. Buna gore okul midiirlerinin “6gretmen disindaki personel (yardimci
hizmetli ve memur gibi) kaynakli” yasadiklar1 temel sorun alanlarina iligkin fre-
kans dagilimlar1 Tablo 4’te gosterilmistir.
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Tablo 4.
Okul miidiirlerinin “6gretmen disi (yardimci hizmetli ve memur gibi) kaynakl”
temel sorun alanlar

Ogretmen Dis1 Personelden Kaynakh Sorunlar Sorun Kaynagim Belirten Okul Miidiirleri £
Yeterli donanima sahip olmama Al, A3,12,13,01,02,03,L1, 1.2 9
Personel sayisinin az olmasi I1,12,13, 01, 02,03, L1, L2 8
Gelisigiizel rapor ve izin kullanma A3,11,12,13, 02,03, L1 7
Kadrolu olmanin verdigi giiven Al,11,13,01,02,1.2, L3 7
Engelli personelin hizmetli olarak atanmasi I1,12,13,01, 02, L1 6
Yasanan sorunlari siyasi otorite baskisiyla ¢ozme i2,01,03,L1, 12 5
Heti§im ve lislup sorunu 12,02, L1, L3 4
Mesai saatlerine uymama 3,01, 02 3
Gorev yerini izinsiz terk etme Al, 01, 02 3
Hizmetlilerin sadece erkeklerden olugmasi Al, A3 2
Toplam 55

Tablo 4’te goriilldigii gibi okul midiirleri “6gretmen dis1 personelden kay-
nakli” temel sorun alanlar1 kapsaminda en ¢ok yeterli donanima sahip olmama
(f = 9), personel sayisinin az olmasi (f = 8), gelisigiizel rapor ve izin kullanma
(f = 7) ve kadrolu olmanin verdigi giiven (f = 7) konularinda sorun yasadiklar1
goriilmektedir. Tabloya gore okul miidiirlerinin en az sorun alanlar1 ise mesai
saatlerine uymama (f = 3), gorev yerini izinsiz terk etme (f = 3) ve hizmetlilerin
sadece erkelerden olusmasi (f = 2) konularinda yasamaktadir. Geriye kalan so-
runlarin siklik dagilimlarinin ise dort ile alt arasinda degistigi saptanmustir.

Ogretmen digindaki personelden kaynakli temel sorunlara iliskin bazi okul
miudiirlerinin gorisleri su sekildedir;

“Donamimli ve etik kurallara bagl personel bulmak zor. Ogretmen kadrosu disinda-
ki personelin ¢cogu, igin ehli degil. Haliyle okul idarecileri, bunlar calisttrmakta zor-
luk cekiyor. Personel hakkinda idari islem baslatildiginda, araya baskalar: devreye
giriyor. Bu da, bizi zor duruma diigiiriiyor (A3).”

“Okul personeli (ozellikle hizmetliler) cant sikilinca ¢ok rahat bir gekilde rapor al-
makta ve alinan rapordan dolay: personelin maagindan ¢ok az bir kesinti yapilmak-
tadw: Bu sebeple okul personellerinin saglhk raporunu okul idarecilerine karst bir
silah olarak kullandiklarina sahit oluyoruz (12).”

“Yazigsmalarda ve evrak takibinde memura ¢ok is diismektedir. Gintimiiz artik bil-
gisayar ve teknoloji ¢cagl... Ne yazik ki okullarda kendini yenilemeyen, bilgisayar kul-
lanmaswni ¢ok iyi bilmeyen ve siirekli hata yapan memurlar oluyor. Bu tiir memurlar,
okul iglerinin zamaninda yapimasini engelliyor (O1).”

“Personel ile ilgili idari isler ve sorunlar giin gectik¢e artiyor. Personelle herhangi bir
sorun yasadigimizda hemen sonrasinda siyasi veya sendikal bir baskiyla kargi karsiya
kaliyoruz. Sorusturma a¢mak istiyoruz, acamiyoruz; ceza vermek istiyoruz, veremi-
yoruz. Elimiz, kolumuz bagl kaliyor (L1).”
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Okul miidiirlerinin “6gretmen dist personelden (yardimci hizmetli ve me-
mur gibi) kaynakli” yasadiklar1 temel sorun alanlarina iligkin ¢c6ziim Onerilerine
yonelik frekans dagilimlar: Tablo 5’te gosterilmistir.

Tablo 5.
Okul miidiirlerinin “6gretmen disi personelden kaynaklt” temel sorunlara yonelik
¢oziim onerileri

Ogretmen Das1 P"ersonelden Kaynakl Sorunlara Coziim Onerisi Belirten Okul £
Yonelik Coziim Onerileri Miidiirleri

Temizlik iglerinin hizmet alimi yoluyla yapilmasi 15217’ ]/?32’ A3, 11, 12,13, 01, 02, L1, 11
Hizmetli kadrolarinin sozlesmeli statiisiine gegirilmesi ~ Al, A2, A3, 13,01, 03,12,13 8
Okul personelinin rotasyona tabi tutulmasi 13,03,L1,L2 4
Personel dagitiminda nesnel 6l¢iitlerin olmasi A3,12,13,13 4
Her okulda bayan hizmetlilerin bulunmasi Al, A2, 12 3
Fazla personelin baska okullara kaydirilmasi i1, L1, 2
Ogrenci sayisina gore personel aliminin yapilmasi 03,13 2
Gorevini yapmayan personelin bir alt kadroya atanmast  O1 1
Toplam 35

Tablo 5’te gortldiigii gibi okul midirlerinin “6gretmen disi personelden
kaynakli” temel sorunlara yonelik ¢6ziim Onerileri en cok temizlik iglerinin hiz-
met alimi yoluyla yapilmasi (f = 11) ve hizmetli kadrolarinin sdzlesmeli statiisii-
ne gegirilmesi (f = 8) yoniindedir. En az dneri ise gdrevini yapmayan personelin
bir alt kadroya atanmasi (f = 1) seklinde olmustur. Bununla beraber geri kalan
onerilerin siklik dagilimlar iki ile dort arasinda degismektedir.

Bazi okul midiirlerinin 6gretmen digindaki personelden kaynakli temel so-
runlara yonelik Onerilerini kapsayan goriisleri su sekildedir;

“Hizmetli alimlarimin hizmet alimi seklinde okul miidiirlerinin yetki ve kontrolii
altinda yapilmast gerekir. Kadrolu hizmetliler, arkalarinda devlet giivencesini his-
settikleri icin canla basla ¢aligmuyorlar. Eger okul miidiirleri, hizmetlinin maasin
performansina gore verme yetkisine sahip olsa, okullardaki hizmetli sorununu da
kendiliginden ¢oziiliir (A2).”

“Bana gore okullardaki hizmetlilerin en az yarsinin bayanlardan olusmast lazim.
Clinkii temizlik isi, erkeklerden ziyade bayanlarin igi... Bu sene okulumuza iki bayan
iskur elamani gonderildi. Bayan iskur elamanlarninin temizligiyle erkek iskur elaman-
lanmin temizligi arasinda daglar kadar fark oldugunu gordiim. Sene boyunca da
bayan elamanlarin gorev alaniyla ilgili velilerden bir sikayet dahi gelmedi (12).”

“Memur olarak gorevlendirilen personelin yetersiz oldugu tespit edildigi anda hiz-
metli veya daha alt bir kadroya atamas: yapuabilmelidir. Belki bu yolla personelin
kendini gelistirmesi saglanabilir (O1).”

“Okullara hizmetli dagitim gelisigiizel yapiliyor. Yani belli bir kriter yok. Kiiciik ve
biiyiik okullara ayni sayida hizmetli veriliyor. Hizmetlilerin ¢ogu da kiiciik okullarda
gorev yapmak istiyor. Mesela ogrenci sayisina gore hizmetli verilmesi bu sorunu
ortadan kaldirabilir (L3).”

549



Mehmet Sabir Cevik

Okul Yonetiminde Karsilagilan “Ogrenci Kaynakly” Temel Sorunlar ve Coziim Onerileri

Bu alt baghkta okul miidiirlerine “Okul yonetiminde kargilagilan ‘0gren-
ci kaynaklr’ temel sorunlar nelerdir? Ogrenci kaynakli temel sorunlara yonelik
hangi ¢oziim yollar1 gelistirilebilir?” sorusu yoneltilmistir. Buna gére okul mii-
diirlerinin “6grenci kaynakli” yasadiklar1 temel sorun alanlarina iligkin frekans
dagilimlar1 Tablo 6’da gosterilmistir.

Tablo 6. Okul miidiirlerinin “6grenci kaynakli” temel sorun alanlar

Ogrenci Kaynakli Sorunlar Sorun Kaynagim Belirten Okul Miidiirleri f
Sinif ve okul kurallarina uymama I1,12,13,01,02,03,L1,12,1L3 9
Okulu sahiplenmeme I1,13, 01,02, 03,L1,12,L3 8
Siddete ve kavgaya meyilli olma I1,12,13,01, 02, L1, 12, L3 8
Devamsizlik yapma i1, 12,13, 01, 02, 03, L1, L2 8
Okul esyasina zarar verme i1,02,03,L1,12, L3 6
Sorumluluk duygusunun gelismemis olmasi 02, O3, L1, L2, L3 5
Ogrencilerin simarik ve laubali olmasi O1,L1,L2,L3 4
Televizyon dizilerinin drnek alinmasi 02,L1,1L2,L3 4
Uygunsuz kilik-kiyafetle okula gelme 02,03,L1 3
Cep telefonuyla derse girme L1,L2 2
Tablet bilgisayarlari amact disinda kullanma L1, L2 2
Kiz-erkek iliskisinde dengeyi saglayamama L2,1L3 2
Sigara icme aligkanliginin olmasi L1,L3 2
Anadilin Tiirkce olmamasi Al 1
Abartili bir sekilde sosyal medyay1 kullanma L2 1

Toplam 65

Tablo 6’da goriildiigii gibi okul miidiirleri “6gretmen kaynakli” temel so-
run alanlari kapsaminda en ¢ok sinif ve okul kurallarina uymama (f = 9), okulu
sahiplenmeme (f = 8), siddete ve kavgaya meyilli olma (f = 8) ve devamsizlik
yapma (f = 8) konularinda sorun yasamaktadir. Tabloya gore okul miidiirleri en
az soru yasadiklari konular; anadilin Tiirkce olmamasi (f = 1) ve abartil bir se-
kilde sosyal medyayi kullanma (f = 1) konularidir. Geriye kalan sorunlarin siklik
dagilimlarinin ise iki ile sekiz arasinda degistigi bulgulanmustir.

Ogrenci kaynakl temel sorunlara iliskin bazi okul miidiirlerinin goriisleri su
sekildedir;

“Okulumuz cevre bir anaokulu. .. Ogrencilerimizin cogunun da anadili Tiirkee degil.
Bu sebeple okula gelen ogrencilerimizin bir boliimiiyle ilk zamanlarda iletigim kur-
makta zorlanwyoruz.Hatta bundan dolay: velilerimizle bile iletisim kuramiyoruz. Ne
yazik ki bu sorun, eskiye nazaren daha az olsa bile hald devam etmektedir (A1).”

“Ogrencilerimizin bir kismu siirekli sinif ve okul esyasina zarar veriyor. Sinif ve okul
esyasmnt sahiplenmiyorlar. Bazen giin agint lavabo musluklanini ve sinif kapilarnm
tamir ettirdigimiz oluyor. Bir cocugun bu sekilde davranmasina anlam veremiyorum
(i1).”
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“Ogrencilerimiz televizyon dizilerinden ve sosyal medyadan égrendikleri olumsuz
davraniglan kendilerine drnek aliyorlar. Televizyon dizilerindeki siddeti kendi arka-
daslar tizerinde uyguluyorlar. Anlasiimayan, argolu bir dille sorunlart ¢ozmeye cali-
swyorlar: Ogrencilerin birbirlerine karst saygilar yok (02).”

“Ogrenciler okula devam konusunda asin rahatlar. Istedikleri vakit devamsizitk
yapabiliyorlar. Ozellikle iiniversite sinavlanmin yaklastigi giinlerde ogrencilerin
devamsizliklar: tavan yapiyor. Ogrencilerimiz, devamsizliktan dolay hicbir yaptirim-
la karsilasmayacaklarim diisiiniiyorlar. Devamsizliktan dolay: 6grencilerimize yapti-
rim uygulamaya ¢alistigimizda ise ¢cogu ogrenci okuldan soguyor (L2).”

Okul miidiirlerinin “6grenci kaynakli” yasadiklar: temel sorun alanlarma
iliskin ¢Oziim Onerilerine yonelik frekans dagilimlar: Tablo 7°de gosterilmistir.

Tablo 7.
Okul miidiirlerinin “6grenci kaynakl” temel sorunlara yonelik ¢oziim énerileri

Ogrenci Kaynakh Sorunlara Yonelik Coziim Coziim Onerisi Belirten Okul

Onerileri Miidiirleri f
Veli ev ziyaretlerinin yapilmast 2, 13,01,02, 03, L1, L2 7
Ogrenci rehberlik hizmetlerinin artirilmasi i3,01,02,03,L1,L3 6
Aile egitimlerinin yapilmasi A3,02,03,L1,1L2 5
Ogrencilere yonelik sosyal etkinliklere yer verilmesi 3,01,03,12,L3 5
Okula devam konusunda ikna ekiplerinin kurulmast 02, O3, L1 3
Ogrenci disiplin yonetmeliginin caydirict olmast 03,12,1L3 3
Sosyal paylasim sitelerine kisitlama getirilmesi O1,12,1L3 3
Sorun kaynaklarinin iyi tespit edilmesi 2,11 2
Islenen derslerde degerler egitimine agirlik verilmesi  O1, L2 2
Toplam 36

Tablo 7’de goriildiigl gibi okul miidiirleri “6grenci kaynakli” temel sorun-
lara yonelik 6neriler kapsaminda en ¢ok veli ev ziyaretlerinin yapilmasi (f = 7)
ve ogrenci rehberlik hizmetlerinin artirilmasi (f = 6) seklindedir. En az 6neri ise
veli igbirliginin saglanmasi (f = 2) ve iglenen derslerde degerler egitimine agirlik
verilmesi (f = 2) seklinde olmustur. Bununla birlikte geri kalan 6nerilerin siklik
dagilimlar ti¢ ile bes arasinda degismektedir.

Baz1 okul mudiirlerinin 6grenci kaynakli temel sorunlara yonelik 6nerilerini
kapsayan goriisleri ise su sekilde olmustur;

“Ogrencilerin iyi yetismesi icin dgretmen veya okul yeterli degil. Ogrenci, okulda iyi
davranig kazanip ailede 6grendigi iyi davraniglart sergileyen anne-baba gormezse ka-
lict iyi davranislar elde edemez. O yiizden ise aileyi egitmekle baslamak gerekir. Ozel-
likle rol model davranislar konusunda anne ve baba faktorii cok onemlidir (A3).”

“Ogrencilerin enerjilerini bosaltabilecekleri ve yeteneklerini sergileyebilecekleri sos-
yal, sportif ve kiiltiirel etkinliklere yonlendirilmesi, 6grenci davranislarini azaltacak-
tr. Her ogrenci ayr bir diinya olduguna gore, dgrencinin diinyasina hitap edecek
faaliyetler yapmalyiz (13).”
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“Bir dgrenci ¢ok zeki veya bagsarili olabilir. Ancak arkadaglarina kotii davraniyorsa,
baskalarina kargt saygili degilse, bozuk bir agza sahipse, siirekli yalan soyleyip bas-
kalarimi kanduryorsa o bagarinin benim goziimde hicbir kiymeti yok...Ne yazik ki
akademik bagariya agirt odaklanmak, bazi degerlerimizi arka plana itti. Okullarda
ogrencilere giizel davramglarn kazandwracak ‘degerler egitimi’ derslerine yer vermek
faydali olacakur (O1).”

“Ogrencilerimize bazen haksizlik ettigimizi diisiiniiyorum. Bir 6grenci hata yaptigt
gibi o dgrenciyi hemen azarlayip bastiriyoruz. Halbuki dgrenci, istenmeyen davra-
nist neden gostermigtir ve bu davraniga onu siiriikleyen nedenler nelerdir? sorusuna
odaklanmanuz lazim. Sorunlann kaynagina inerek ve sorunlara daha gergekgi, ay-
nntilt yaklasmak en dogru bir yaklasim olsa gerek (L1).”

Okul Yonetiminde Karsilagilan “Ogrenci Velilerinden Kaynaklh” Temel Sorunlar ve
Coziim Onerileri

Bu alt baglikta okul miidiirlerine “Okul yonetiminde karsilasilan ‘6grenci
velilerinden kaynaklr’ temel sorunlar nelerdir? Ogrenci velilerinden kaynakli te-
mel sorunlara yonelik hangi ¢oztim yollar gelistirilebilir?” sorusu yoneltilmistir.
Buna gore okul miidiirlerinin “6grenci velilerinden kaynakli” yasadiklar: temel
sorun alanlarma iliskin frekans dagilimlar: Tablo 8’de gOsterilmistir.

Tablo 8. Okul miidiirlerinin “6grenci velilerinden kaynakl” temel sorun alanlan

Sorun Kaynagim Belirten Okul

Ogrenci Velilerinden Kaynakli Sorunlar Miidiirleri f
Onyarglh ve suglayici tavir sergileme A2,11,12,01,02,03,L1,L.2 8
Okula ve 6grencilere kars: ilgisiz olma Al, A2,13,01, 03, L1 6
Cocuklarmin her dedigine inanma 11, i3, 01, 02, 03, 5
Okula higbir katkida bulunmama A2, 12,02, 03 4
Cocuklarmi agir1 simartma 2,01, 02,03 4
Her seyi devletten bekleme A3, 11, 12,13, 4
Sorunlari kendi yontemleriyle ¢cozmeye caligma Al,02,L2 3
Yiiksek not beklentisi 01, 02,03 3
ALO 147 iletigim merkezini sikayet birimi olarak kullanma 12, 02, L1 3
Okullart kres yuvasi olarak gorme Al, A2 2
Okulla ilgili her seye miidahil olma i1 1
Makam odalarini uzun siire isgal etme L3 1
Toplam 44

Tablo 8de gorildiigii gibi okul miidiirleri “6grenci velilerinden kaynakli”
temel sorunlar bakimindan en ¢ok dnyargili ve suclayici tavir sergileme (f = 8),
okula ve 6grencilere karst ilgisiz olma (f = 6) ve cocuklarinin her dedigine inan-
ma (f = 5) konularinda sorunlar yasamaktadir. Tabloya gore okul miidiirleri en
az soru yasadiklar1 konular; okulla ilgili her seye miidahil olma (f = 1) ve makam
odalarint uzun siire isgal etme (f = 1) konularidir. Geriye kalan sorunlarin siklik
degeri iki ile dort arasinda degismektedir.
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Okul miidiirlerinin bir kisminin 6grenci velilerinden kaynakli temel sorunla-
ra yonelik goriisleri su sekilde olmustur;

“Ozellikle egitim seviyesi diisiik velilere bir sey anlatmak, bu velilerle iletisim kurmak
deveye hendek atlatmaktan zor. Hicbir sey bilmemelerine ragmen bilgiclik taslayip,
isimize karisan ¢ok sayida veli var. Zamanmizin ¢ogu, bu tiirden velileri ikna etmek-
le geciyor(Al).”

“Okulla ilgili bir sey yapmak istedigimizde bazi velilerin hi¢ yardim etmeyip, kos-
tek olmaya calistiklarini biliyorum. ‘Her geyi devlet yapsin’ anlayist var. Bu anlayig

ozellikle maddi konularda kendisini daha fazla hissettiriyor. Bunun icin bilgilendir-
me toplantilarina bile katilmayan velilerimiz var (12).”

“Ogretmeni biitiin sorunlarin ve bagansizliklarin merkezine koyan velilerimiz, prob-
lemleri icinden ctkilmaz bir hale getiriyor. Velinin asurt duyarl veya duyarsiz olmasi
da bagl basina bir problemdir. Mevzuati arkasina alarak her konuda kendini hakl
gosteren velilerimizin sayist azimsanacak diizeyde degil (O3).”

“Ogrenciler arasindaki bir problemin velilerin olaya miidahil olmaswla icinden ¢i-
kilmaz bir hal aldigi oluyor. Velilerin bir kismu, 6grencilerinin yasadiklart problemleri
okul idaresi ve 6gretmene danigmadan kendi yontemleriyle ¢ozmeleri farkl sikintilar
da beraberinde getiriyor. Hatta giddet ve saldirganlik boyutuna ulagan olaylarla da
kargilasiyoruz (L2).”

Okul miidirlerinin “6grenci velilerinden kaynakli” yasadiklar: temel sorun
alanlarina iliskin ¢oziim Onerilerine yonelik frekans dagilimlar1 Tablo 9’da gos-
terilmistir.

Tablo 9.

Okul miidiirlerinin “6grenci velilerinden kaynakli” temel sorunlara yonelik ¢oziim
onerileri

Coziim Onerisi Belirten Okul

Velileri Kaynakli Sorunlara Yonelik Coziim Onerileri Miidiirleri f
Rehberlik ve egitim faaliyetlerinin yapilmasi A2,11,03,L1,12,1L3 6
Veli toplantilarinin rutin araliklarla tekrarlanmasi 11,13, 01, 02, 03 5
Okul etkinliklerinde velilere aktif rol verilmesi 2,03, L3 3
Belli araliklarla veli ziyaretlerinin yapilmasi 3,02, L1 3
Maddi giicii iyi olan velilerden katki payr alinmasi 1,13 2
Asilsiz sikayetlerde velilere tazminat ddettirilmesi 02 1
Okullarda dilek ve 6neri kutularinin olmasi L1 1
Toplam 21

Tablo 9’da goriildiigii gibi okul miidiirleri “6grenci velilerinden kaynakli”
temel sorunlara yonelik Oneriler kapsaminda en ¢ok rehberlik ve egitim faaliyet-
lerinin yapilmasi (f = 6) ve veli toplantilarinin rutin araliklarla tekrarlanmasi (f
= 5) seklindedir. En az 6neri ise asilsiz sikayetlerde velilere tazminat ddettirme
(f = 1) ve okullarda dilek ve 6neri kutularinin olmasi (f = 1) seklinde olmustur.
Geri kalan Onerilerin siklik dagilimlarinin iki ile tic arasinda degistigi goriilmek-
tedir.
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Baz1 okul miidiirlerinin 6grenci velilerinden kaynakli temel sorunlara yone-
lik 6nerilerini igeren goriisleri ise su sekildedir;

“Velilere yonelik rehberlik ve aile egitimleri faaliyetleri diizenlenmeli. Bu egitimler-

de en onemli yatirinun insana yapilan yatinm oldugu anlatilmalidir: Okuma-yazma

bilmeyen velilere okuma-yazma kurslart a¢ilmali. Her donem en az bir defa olmak
tizere ‘okul-veli’ dostlugu etkinlikleri yapumaldir (A2).”

“Veli ziyaretlerinin stk stk tekrarlanmasi gerekir ve bu durum sadece veli ziyaretleriyle
de siurl olmamal. Ornegin sosyal etkinlikler yoluyla veli okul diyalogu artinlabilir.
Ciinkii bu tiir etkinlikler velilerde ‘biz bir aileyiz’ diisiincesini yerlestirir (I3).”

“Okul idaresini ve 6gretmenleri bilingli bir sekilde bakanlik ALO 147 iletisim merke-
zine gikayet eden velilerin manevi tazminat odemeleri lazim. Ciinkii ALO 147 hatt
amact digina ¢tkarak adeta bir sikayet mercii haline gelmigtir. Sikayetler hem biz
idarecileri hem de 6gretmenlerin moralini ve gevkini kirtyor (02).”

“Maddi giicii iyi olan velilerden makul bir gekilde maddi destek alinmali. Ciinkii
biitiin masraflarin devletten karsilantyor olmast veliyi rehavete itmektedir. Okul icin
maddi destekte bulunmayan velilerin etiit, 6zel okul veya dershanelere yiikliice para
verdiklerine sahit oluyoruz (L3).”

Okul Yonetiminde Kargilasilan Diger Temel Sorunlar ve Coziim Onerileri

Bu alt baslikta okul mudiirlerine “Okul yonetiminde karsilasilan diger temel
sorunlar nelerdir? Diger temel sorunlara yonelik hangi coziim yollar gelistiri-
lebilir?” sorusu yoneltilmistir.Buna gore okul midirlerinin diger temel sorun
alanlarina iliskin frekans dagilimlar1 Tablo 10’da gosterilmistir.

Tablo 10.
Okul miidiirlerinin diger temel sorunlar

Sorun Kaynagim Belirten Okul

Diger Temel Sorunlar Miidiirleri f
Okullara yeterince 6denek aktarilmamasi 11,12, 13, 01, 02, 03 6
Okul binalarmin eski ve yetersiz olmast 1,13,02,L1, 12 5
Okullarda giivenlik gorevlisinin olmamasi A2, 11, 13, L3 4
Rehberlik ve denetim eksikligi 1,12,02, L1 4
Mevzuatta sik sik degisikliklerin olmast A3,01,L3 3
Tasra yoneticilerinin isin ehli olmamasi L1, L2 2
Okul donatimlariin dengeli dagitiimamasi 2,01 2
Okullarda acil ¢ikis kapilarinin olmamasi 3,02 2
Ayni binay1 birden fazla okulun kullanmasi 1,02 2
Belirli giin ve haftalarin sayica fazla olmasi I1,13 2
Okul internet baglantisinin agir olmast L2 1
Is ve islemlerin dost-ahbap cergevesinde yiiriitiilmesi  O2 1
Okul-Aile Birliklerinin aktif olmamasi Al 1
Yonetici atamalarimin milakatla yapilmasi A3 1
Ikili egitimin yapilmast 2 1
Derslik ve yemekhanelerin ayr1 olmamasi L1 1
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Tablo 10.
Okul miidiirlerinin diger temel sorunlart (Devami)

Sorun Kaynagini Belirten Okul

Diger Temel Sorunlar Miidiirleri f
Cok amagli toplanti salonunun olmamasi 3 1
Sendikal ve siyasi baskilarin olmasi L2 1
Toplam 40

Tablo 10’da goriildigi gibi okul miidiirleri diger temel sorunlar kapsaminda
en ¢ok okullara yeterince 6denek aktarilmamasi (f = 6), okul binalarinin eski ve
yetersiz olmast (f = 5) ve okullarda giivenlik gorevlisinin olmamasi (f = 4) gibi
konularda sorunlar yasamaktadir. Geriye kalan sorunlarin siklik degeri bir ile ii¢
arasinda degismektedir. Bazi okul miidiirlerinin diger temel sorunlara yonelik
goriisleri ise su sekildedir;

“Yonetici atamalannda ciddi stkintilar var. Istedigim yoneticiyi kendim segemiyo-
rum. Yapilan miilakatlann timii de gostermelik. . Istemedigimiz kisilerle calismak
zorunda kalyyoruz. Bu sebeple ¢alisma azmimiz ve sevkimiz kirliyor, okulla ilgili bir
sey yapmak istemiyoruz (A3).”

“Okullanin ¢ogu maddi anlamda cesitli sikintilar yasamaktadir. Tabiri caizse ¢ogu
okul ‘kendi yaginda’ kavruluyor. Bundan dolayt okul miidiirleri asli gorevleri olan
egitim-ogretim gorevini yerine getiremiyor. Bakanligin, tiim okullara 6denek aktarma
konusunda yetersiz oldugunu diigiiniiyorum (11).”

“Okulumuzun binast ¢ok eski. Okulumuz, fiziki anlamda her seyiyle yetersiz kal-
maktadir: Elektrik, su ve kalorifer tesisatinda siirekli arizalar oluyor. Her sene tiirlii
gticliiklerle kendi imkdnlarinuz olgtisiinde boya, tamirat iglerini yapryoruz. Ancak
bina eski oldugu icin yapilanlarn da hicbir faydast olmuyor (I3).”

“Kendimize ait bir binamiz yok. Aym binayi, bagka bir okulla paylasiyoruz. Sabah-
leyin derslerimiz 06.30°da bashyor. Ozellikle kis saatlerinde bu durum, bizim icin
biiyiik bir sorun oluyor. Cogu 6grencimiz ve dgretmenlerimiz ilk derslere zamaninda
yetisemiyor: Ilk derslerimiz cok verimsiz geciyor (02).”

“Mevzuatta sik sik degisikliklere gidilmesi 6gretmen ve idarecileri ¢ok olumsuz et-
kileyebilmektedir. Yonetmelikler, isin uzmanlaninca ve isbirligi icerisinde hazirlan-
madig icin iller ve bolgeler arast uygulama farkhiklar: ortaya ¢ikiyor. Bazen de eski
mevzuatlarin revize edilmediginden, giiniin ihtiyaglarina da cevap vermedigine sahit
oluyoruz (0O1).”

Amirlerimiz, isin mutfagindaki biz miidiirleri yeterince anlamamaktadir: Onlara bir
sorun ulagtiginda, bu sorunu ya gérmezden geliyorlar ya da giinii kurtarmaya yone-
lik ¢oziimler iiretiyorlar. Yani sorunlart derinlemesine inmeden, suni yaklagimlarla
¢ozmeye calisiyorlar. Herkes, birbirine topu atiyor. Hi¢ kimse sorumluluk almak is-
temiyor (L1).”

“Yonetim kademelerinde siyasi ve ideolojik cikarlar ugruna yapilan miidahaleler,
islerimizi aksatmaktadir. Bu da, personel arasinda kayirmacuiga yol aciyor. Liyakata
ve uzmanhga gore yapumayan atamalar bir anda sistemi kitleyebiliyor. Dahasu, tiirlii
referanslarla bir yere gelen kisiler faydali olamamakta ve kendilerini o makama geti-
ren otoriteye gebe kalmakta (L2).”
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Okul miidiirlerinin diger temel sorun alanlarina iligkin ¢6ziim Onerilerine
yonelik frekans dagilimlar: Tablo 11°de gOsterilmistir.

Tablo 11.
Okul miidiirlerinin diger temel sorunlara yonelik ¢oziim onerileri

Coziim Onerisi Belirten Okul

Diger Temel Sorunlara Yonelik Coziim Onerileri Miidiirleri f
Her okulun ayr bir biit¢esinin olmasi A3, 11, 12,13, 01, 02, 03, L1 8
Harcama yetkisinin okul miidiirlerine devredilmesi Al,12,01,02,L3 5
Okul biiyiikliigiine gore glivenlik gorevlisi verilmesi 02,12 2
Tamirat ve onarimlar igin ilgili birimlerin kurulmasi 3,01 2
Mevzuat degisikliklerinin paydaslarla birlikte yapilmasi L1,L2 2
Yonetici atamalarmin sinav odakli olmasi A2,03 2
Okullara gece goriislii kameralarin takilmasi L2 1
Okul binalarinin bagimsiz denetgilerce kontrol edilmesi Al 1
Denetim ve kontrol mekanizmasinin giiclendirilmesi 02 1
Egitim kampiislerinin kurulmasi L3 1
Toplam 25
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Tablo 11’de goriildigii gibi okul midirleri diger temel sorunlara yonelik
oneriler kapsaminda en ¢ok her okulun ayri bir biit¢esinin olmasi (f = 8) ve har-
cama yetkisinin okul miidiirlerine devredilmesi (f = 5) seklindedir. Geri kalan
Onerilerin siklik dagilimlarimin bir ile iki arasinda degistigi goriillmektedir.

Bazi okul midiirlerinin diger temel sorunlara iliskin 6nerilerini iceren go-
riisleriise su sekildedir;

“Okul binalanm, sadece beton yiginlart seklinde insa etmek dogru degil. Uygula-
ma bahgesinden, konferans salonuna kadar okulun tiim eklenti ve boliimleri,
ogrencilerin desarj olabilecekleri sekilde insa edilmesi lazim. Yani cocugun okul ha-
yati sadece siniftan ibaret olmamalidir. Cocuk okulda kendini mutlu hissetmelidir
(A1).”

“Okul tiirleri arasinda édenek tahsisinde bir dengesizlik var. Bakanlik bazi okullarnin
biitcelerine dogrudan para aktarrken, diger okullart ise veli katki paylarina muh-
ta¢ burakmaktad: Aslinda bu sorunun ¢ok basit bir ¢oziimii var. Mesela dgrenci
sayisina gore okullara 6denek aktarlabilir. Ayrica bizim gibi okullarda da okul mii-
diirlerinin mutlaka harcama yetkilisi olmas gerekir (12).”

“Gorevde yiikselmelerde miildkat sisteminden vazgecilmeli. Onemli bir yere atana-
cak kisilerde hizmet yii ve liyakat aranmali. Usta-cirak iliskisi unutulmamal. Kigi,
¢wrak olmadan usta yapimamaldw: Saglam ve diizgiin bir yapt icin asama asama
yiikselme olmalidir (03).”

“Okulun cesitli onarum ve tamirat igleri oluyor. Biitcelerimizin onemli bir kismini
bu onarim ve tamiratlara harciyoruz. Milli egitim miidiirliikleri, okullara yonlen-
dirilmek tizere onarum ve tamirat igleri icin kendi biinyesinde bir birim kurabilir.
Okul miidiirleri de bu birimler aracihigyla biiyiik bir maddi kiilfetten kurtulmus olur
(01).”
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“Mevzuat degisiklikleri egitim paydagslart olarak bizim goriislerimiz alinmadan ha-
zirlaniyor. Bazen de goriis istenir; ancak onerileriniz onemsenmez. Mevzuat hazirla-
nirken mutlaka tecriibesi olan ve isin cekirdeginden gelmis kigi ve paydaglardan ya-
rarlanimast gerektigi kanaatindeyim. Fil digi kulelerinden ahkam keserek, mevzuat
hazirlanmaz (L1).”

“Su anda okullarda ciddi bir denetim ve kontrol eksikligi var. Kimin ne yaptigr belli
degil. Hata veya yanls yapani uyaracak bir mekanizma yok. Isler iistiinkorii ve gele-
neksel yontemlerle yiirtiyor. Bunun icin okullarin ve kurumlarin birinci donem reh-
berlik amach, ikinci donem ise denetim amach kontrollerden gecmesi gerekir (L3).”

Tartisma, Sonuc ve Oneriler

Bu arastirmanin amacit anaokulu, ilkokul, ortaokul ve liselerde gérev yapan
okul miidiirlerinin yonetimde karsilastiklar1 6gretmen, 0gretmen dis1 personel
(hizmetli ve memur gibi), 6grenci, velilerle ilgili olan ve diger temel sorun kay-
naklarini tespit etmek ve bu sorunlara yonelik ¢oziim Onerilerini okul miidiirle-
rinin bakis agisindan ortaya koymaktir. Arastirma bulgular1 okul miidiirlerinin
yonetimde bir¢ok konuda sorun yasadiklarini destekler niteliktedir. Bu nedenle
arastirmanin bulgular ¢esitli yonleriyle daha once alanyazinda yapilmig arastir-
ma bulgulariyla (Aksu, Gemici ve Isler, 2006; Aslanargun ve Bozkurt, 2012; Bi-
yik, 2014; Calik ve Sehitoglu, 2006; Celikten, 2001; Cinkir ve Kepenekei, 2003;
Cinkir, 2010; Cimen, 2014; Daresh, 1986; Demirtas vd., 2007; Draper, 2000;
Dunning, 1996; Erol, 1995; Gedikoglu, 2005; Geng, 2005; Giiler, 2006; Giimiseli,
2002; Giiven ve Donmez, 2002; Kapci, 2004; Kayikci ve Akan, 2014; Kaykanacl,
2003; Kisioglu vd., 2005; I. Korkmaz, 2005; Male, 2001; Memduhoglu ve Me-
ri¢, 2014; Ogiilmiis ve Ozdemir, 1995; Ozer, 2006; Sarice, 2006; Sarpkaya, 2007;
Semerci ve Celik, 2002; Sonmez, 2010; Tasdan vd., 2013; Teyfur, 2000; Tosten
vd., 2016; Turan, 2007; Tirkmen, 2004; Ustiin ve Bozkurt, 2003; Webster, 1989)
benzer sonuglar gostermektedir.

Ogretmen kaynakli temel sorunlar alt baslig incelendiginde okul miidiirleri-
nin bu alt baglhga iliskin sorunlarinin cesitlilik gosterdigi saptanmistir. Nitekim al-
nayazinda yapilan diger arastirmalarda da (Aslanargun ve Bozkurt, 2012; Biyik,
2014; Cereci, 2016; Catal, 2013; Cimnkir, 2010; Ciimen, 2014; Demirtas vd., 2007,
Giiler, 2006; Memduhoglu ve Merig, 2014; S6nmez, 2010; Tasdan, 2013; Tos-
den vd., 2016; Yesilmen, 2016) 6gretmen kaynakli sorunlarin cesitlilik gosterdigi
belirlenmistir. Ogretmen kaynakli sorunlar kapsaminda en cok “dgretmenlerin
verilen gorevi 6nemsememesi ve savsaklamasi ile ndbet gorevini aksatmasit” so-
runlar1 yasanmaktadir. Buna gore 6gretmenlerin yasal olarak belirlenmis gorev-
leri ve sorumluluklari tam olarak yerine getirmedikleri anlagiimaktadir. Ozellikle
nobet hizmetlerindeki aksamalarin 6grenci yaralanmalar1 ve 6grenci gilivenligi
gibi ciddi problemlere neden olabilecegi tahmin edilmektedir. Derse zamaninda
girmeme, takim ve is birligi ruhuna uygun hareket etmeme, etkinlik ve ¢aligma-
larda pasif kalma istegi ise diger dnemli sorunlar arasinda yer almaktadir. Bu
tiir sorunlarin anaokullarindan ziyade ilkokul, ortaokul ve liselerde yogunlagmasi
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dikkat cekicidir. Anaokullarinda teneffiisiin olmamasi ve yas grubunun kiiciik
olmasi nedeniyle 6gretmenlerin daha fazla sorumluluk almasini zorunlu kilmas,
bu tiirden bir sonucu ortaya gikarmig olabilir. Ogretmenlerin kilik-kiyafet yo-
netmeligine aykir1 hareket etme sorunu ise okul miidiirlerinin son zamanlarda
karsilastiklar yeni bir sorun olmasi sebebiyle 6nemlidir. Kilik-kiyafet konusunda
sendikal faaliyetlerin ve telkinlerin bu sorunun ortaya cikmasinda etkili oldugu
sanilmaktadir. Kilik-kiyafet serbestligini sendikal ve yasal bir hak olarak gérme
anlayisinin bu sorunun ¢oziilmesini geciktirdigi diisiiniilmektedir.

Okul midiirlerinin ¢ogunun, 6gretmen kaynakl temel sorunlara iliskin ¢o-
ziim Onerileri “performans ve kariyer odakli bir ticret sisteminin kurulmasi ve
her okulda yedek bir 6gretmenin bulundurulmasi” seklinde olmustur. Bu ¢6ziim
onerilerinin 6gretmen niteligi ve 6gretmen sirkiilasyonuyla ilgili oldugu sanil-
maktadir. Nitekim Milli Egitim Bakanhg [MEB] “Ogretmenlik Kariyer Basa-
maklarinda Yiikselme Yonetmeligi” ne gore ogretmenlik, adaylik doneminden
sonra 0gretmen, uzman Ogretmen ve basogretmen olmak tizere ti¢ kariyer basa-
magma ayrilmistir (Ogretmenlik Kariyer Basamaklarinda Yiikselme Yénetme-
ligi [OKBYY], 2005: madde 6). Ancak 2005 yilindan itibaren yiiriirliikte olan
bu yonetmeligin performans ve kariyer sistemi noktasinda siirekli ve kalici bir
¢oziim getirmedigi anlagilmaktadir. Bununla beraber MEB’in 2017-2023 Ogret-
men Strateji Belgesinde de yiiksek nitelikli, iyi yetismis ve meslege uygun birey-
lerin 6gretmen olarak istihdamini saglamak amaciyla 2018 yilinin sonuna kadar
tim 6gretmenler icin zorunlu bir performans ve degerlendirme sisteminin gelis-
tirilmesi Ongorilmektedir (MEB, 2017). Bu bakimdan Bakanligin bu konudaki
¢aligmalarmin okul miidirlerinin 6gretmen kaynakli sorunlarini azaltabilecegi
sOylenebilir. Her okulda yedek bir 6gretmenin bulundurulmasi onerisi ise 0g-
retmenlerin rapor ve izin gibi yasal haklarii kullanirken 6grencilerin magdur
olmamasini 6nlemeye yonelik oldugu diisiiniilmektedir. Ozellikle dogu ve giiney-
doguda gorev yapan okul miidiirlerinin 6gretmen sirkiillasyonundan dogan agig1
da bu sekilde kapatma gayretlerinin oldugu ifade edilebilir. Bir biitiin olarak okul
miudiirlerinin 0gretmen kaynakli sorunlara yonelik ¢6ziim Onerilerinin maddi iyi-
lestirmeler ve 6gretmen politikalar1 dogrultusunda sekillendigi sonucuna ulagi-
labilir.

Okul miidiirlerinin 6gretmen dist (yardimci hizmetli ve memur gibi) per-
sonelden kaynakli en 6nemli sorunu “personelin yeterli donanima sahip olma-
masi ve personel sayisinin az olmasi” seklinde ortaya cikmistir. Arastirmanin bu
sonucu alanyazinda Cinkir (2010), Aslanargun ve Bozkurt (2012), Biyik (2014),
Ciimen (2014) ve Cereci’nin (2016) arastirma sonuclaryla cesitli agilardan pa-
ralellik gostermektedir. Arastirmaya gore okul miidiirleri, hizmetli veya memur
olarak calisan personelin isin ehli olmadigir konusunda hemfikirdir ve persone-
lin yeterli donanima sahip olmayisindan dolay1 da cesitli sikintilarla karsilas-
maktadir. Bu duruma, hizmetli ve memur aliminda nesnel Olciitlere ve liyakat
ilkelerine gore hareket edilmemesinin neden oldugu tahmin edilmektedir. Bir
anlamda okul miidurleri, nitelikli ve becerikli personelle calismak istemektedir.
Bursalioglu'na (2011) gére 6gretmen digindaki personelin dolayli bir sekilde egi-
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tim-6gretim gorevleri vardir. Ciinkil 6gretmen disindaki personel, okul ici ve di-
sindaki 6geler tizerinde olumlu ya da olumsuz etkiler birakabilir. Bu sebeple bu
personellerin de dikkatli ve 6zenli secilmesi gerekir. Personel sayisinin az olmasi
sorununun ikinci siraya gerilemesi okullar acisindan olumlu bir gelisme olarak
goriilebilir.“Gelisigiizel rapor ve izin kullanma ile kadrolu olmanin verdigi gii-
ven” ayn1 onem derecesine sahip diger sorunlar arasindadir. Aslinda bu iki sorun
birbirleriyle baglantili sorunlardir. Ciinkii kadrolu olmanin verdigi giiveni arka-
sinda hisseden hizmetli veya memur, 6gretmenlerde oldugu gibi istedigi zaman
rapor ve izin hakkini okul miidiirlerine bir silah gibi kullanabilmektedir. Hizmet-
lilerin sadece erkeklerden olusmasi ise okul miidiirlerince en az sorun konusu
olarak gOrilmiistiir. Bagka bir deyisle sadece anaokulu miidiirleri personelin ta-
maminin erkeklerden olugmasini bir sorun olarak ifade etmistir. Anaokullarin-
da egitim goren cocuklarin yaslari ve ihtiyaclar1 géz 6niinde bulunduruldugunda
kadin hizmetli gereksiniminin makul ve hakli bir talep oldugu soylenebilir.

Ogretmen dis1 personelden kaynakl temel sorunlara yonelik olarak okul
miudirlerinin tamamina yakini “temizlik iglerinin hizmet alimi yoluyla yapilmasi”
onerisinde bulunmustur. Turan’mn (2007) yaptig1 arastirmada da okul miidiirle-
rinin temizlik isleri i¢in okulun imkanlariyla hizmet satin alma yoluna gittikleri
ortaya ¢ikmustir. Temizlik islerinin hizmet alimi yoluyla gerceklesmesi okul mii-
diirlerinin hem hizmetli izerindeki etkisini artirabilir, hem de okullarin arzula-
nan temizlik standartlarina sahip olmasini saglayabilir. Ayrica bu 6neri kadrolu
olmanin verdigi giiveni suistimal eden personelin ayiklanmasinda faydali olabilir.
Okul mudiirlerinin yarisindan fazlasi ise “hizmetli kadrolarmin sozlesmeli sta-
tlstine gegirilmesi” Onerisinde bulunmustur. Bu 6neri de devlet memuru ola-
rak calisan personelin gorevini suistimal etmesini engellemeye yonelik paralel
bir Oneri olarak disiiniilebilir. Bagka bir anlatimla okul miidiirlerinin ancak bu
sekilde yardimer hizmetli ve memur gibi personelden st diizeyde istifade etmesi
mimkiin olabilir. Bu baslik altinda sadece bir okul midiiri “gdrevini yapmayan
personelin bir alt kadroya atanmas1” Onerisinde bulunmustur. Yani genel ola-
rak personele yonelik ceza odakli Onerilerin sayica fazla olmadig1 sdylenebilir.
Bu durumun ortaya ¢cikmasinda Siirt gibi kiiciik illerde gérev yapan yoneticilerin
personele ceza uygulamak zorunda kaldiklarinda yogun siyasi baskilara maruz
kalmalarmin ve ahbap-dost iligkilerinin devreye girmesinin etkili oldugu diisii-
niilmektedir.

Okul miidurlerinin 6grenci kaynakli temel sorun alanlar icerisinde 6grenci-
lerin en ¢ok “sinif ve okul kurallarina uymamasi, okulu sahiplenmemesi, siddete
ve kavgaya meyilli olmasi ve devamsizlik yapmas1” seklindeki sorunlarla karsi-
lastiklar1 belirlenmistir. Alanyazinda Demirtas vd. (2007), Turan (2007), Cinkir
(2010), Tasdan vd. (2013), Biyik (2014), Memduhoglu ve Meric (2014), Tosten
vd.’nin (2016) yapmis oldugu arastirmalarda da &grencilerden kaynakli benzer
sorunlar tespit edilmistir. Aydin’a (2004) gore de 6grenci sorunlarinin basinda
okula karsi disiplinsizlik ve ilgisizlik sorunlar1 yer almaktadir. Bu ac¢idan bakildi-
ginda arastirmanin sonugclari ile alanyazinin sonugclari birbirini desteklemektedir.
Arastirmaya gore 0grenci kaynakli sorunlarin yasanmasinda 6grencilerin yeterli
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diizeyde okulu sevmemesi ve i¢sellestirmemesi etkili olabilmektedir. Ayrica ¢cogu
okul midiirii, 6grencilerinin siddete ve kavgaya meyilli oldugunu belirtmistir.
Cocuklarin siddete, kavgaya meyilli olmast ailede ve sosyal ¢evrede gordiikleri ve/
veya kargilagtiklar1 siddet olaylariyla izah edilebilir. Yani aile yapisinin ¢ocuklarin
yetisme sartlar1 ve sosyal iligkileri iizerinde etki yaptig1 sdylenebilir. Ogrencile-
rin devamsizlik sorunu ise 6grenci kaynakl diger dnemli sorunlar arasinda yer
almistir. Ailelerin sosyo-ekonomik seviyesinin ¢ok diisiitk olmasi ve ailelerin kiz-
lar1 okula gonderme konusunda isteksiz olmast gibi faktorler 6grencilerin okula
devamlarini 6nleyebilmektedir. Velilerin cocuklarin aileye maddi destek olmast
gerektigine yonelik algilar1 nedeniyle de 6grencilerin okula devamlar1 engellen-
mis olabilir. Ogrenci kaynakli temel sorunlar bir biitiin olarak incelendiginde
anaokulu miidiirlerinin neredeyse tamaminin bu alt baghk altinda ciddi sorunlar1
olmadig1 saptanmistir. Anaokulu 6grencilerinin yasca kiiclik olmasi 6grenci kay-
nakli sorunlarin az olmasini saglamis olabilir. Nitekim Demirtag vd.’nin (2007)
arastirmasinda da 6grenci kaynakli sorunlarin en az anaokullarinda oldugu tespit
edilmistir. Demirtas vd.’ye (2007) gdre 6grenci sorunlarinin anaokullarinda daha
az goriilmesinin sebebi dgrenci kitlesinin yaglar: ve gelisimsel ozellikleriyle ilgi-
lidir. Bununla birlikte arastirmaya gore lise okul miidiirleri, 6grencilerin biligim
araglarinin kullanimindan ve sosyal iligkilerinden kaynakli sorunlarla daha cok
karsilagmaktadir. Bu sorunlarin liseli 6grencilerin icinde bulunduklart dénemin
kritik ozellikleriyle ilgili oldugu tahmin edilmektedir.

Ogrenci kaynakli temel sorunlara iliskin olarak okul miidiirlerinin “veli ev
ziyaretlerinin yapilmasi ve 6grenci rehberlik hizmetlerinin artirilmasi” onerile-
rini diger Onerilere gore daha fazla ifade ettikleri ortaya cikmigtir. Buna gore
okul mudiirlerinin ev ziyaretleriyle velilerle iletisime gecip 0grenciler iizerinde
etkili olmaya calistiklar1 sOylenebilir. Yani okul midiirlerinde veli ev ziyaretle-
rinin 6grenci kaynakli sorunlarin ¢oziimiinde 6nemli bir rol oynadig diistincesi
hakimdir. Ogrenci sorunlarmin azaltilmasinda 6grenci rehberlik hizmetlerinin
artirilmasi gerektigi yoniinde Oneri dile getiren okul miidiirlerinin ise “0grenci
odakli” ¢oziim Onerileri irettikleri dustiniilmektedir. Okul miidiirlerinin dik-
kat ¢ceken Onerilerinden biri de islenen derslerde degerler egitimine agirlik ve-
rilmesine yonelik Oneri olmustur. Bu oneri 6grencilerde ahlaki bozulmanin bir
gostergesi olabilir. Nitekim Aydin ve Akyol Giirler’e (2014) gore degersizlesme,
kisilerde ahlaki bozulmaya neden olabilmektedir. Bu bakimdan okul miidiirle-
rinin degerler egitimiyle ahlaki bozulmanin 6niine ge¢gmek istedikleri sonucuna
ulagilabilir.

Okul miidiirlerinin 6grenci velilerinden kaynakli sorunlar icerisinde “ve-
lilerin 6nyargili ve suclayici tavir sergilemesi, okula ve 6grencilere karsi ilgisiz
olmalar1 ile ¢ocuklarin her dedigine inanmalar1” sorunlarini diger sorunlara
nazaran daha sik yasadiklari saptanmistir. Demirtag vd. (2007), Turan (2007),
Cinkir (2010), Aslanargun ve Bozkurt (2012), Ciimen (2014),Tagdan vd. (2013),
Memduhoglu ve Merig (2014), Tosten vd. (2016) arastirma bulgularinda da ben-
zer sonugclar ortaya c¢ikmustir. Velilerin ¢oziimden uzak tek tarafli yaklagiminin
okula ve 6gretmene karsi suclayici bir tavir sergilemesine sebep olmus olabilir.
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Velilerin egitim seviyesinin ve ekonomik durumunun diisitk olmasi ise okula
ve Ogrencilere kars ilgisizligi de artirabilmektedir. Ciinkii egitimin 6nemine ve
gerekliligine inanmayan velilerin okula sahip ctkmasi beklenemez. Bu da okul
miudiirlerinin veli kaynakli sorunlarla bas etme miicadelesini olumsuz etkileye-
bilmektedir. Tosten vd.’ye (2016) gore okul yoneticilerinin ailelerden yeterli ve
gerekli destegi alamamasi, yonetici ve 6gretmenlerde meslege kargi kotiimserlige
neden olmaktadir. Buna ilaveten Demirbulak’in (2000) aragtirmasinda da maddi
geliri diisiik ailelerin veli toplantilart gibi okulla ilgili etkinliklere daha az ilgi
duyduklar: tespit edilmistir. Bu sonug, arastirma bulgularmni desteklemektedir.
“Cocugunun her dedigine inanma” sorununun ise ¢ocuguna asirt koruyuculuk
gosteren velilerde daha sik oldugu sdylenebilir. Bu durum 6gretmenle, okul yo-
netimiyle ve hatta diger velilerle olan sorunlarin ortaya ¢ikmasina neden ola-
bilir. Aragtirmanin bu baghk altindaki diger 6nemli bulgusu da velilerin ALO
147 hattin bir iletisim merkezinden ziyade bir sikayet araci olarak kullanmasidir.
Velilerin ALO 147 hattin1 amaci disinda kullanmalar1 okul miidiirlerinin zaman
ve emek kayiplarina yol actig1 diisiiniilmektedir.

Ogrenci velilerinden kaynakli temel sorunlara iligskin 6neriler incelendigin-
de okul miidiirlerinin velilere yonelik olarak “rehberlik ve egitim faaliyetlerinin
yapilmast ile veli toplantilarinin rutin araliklarla tekrarlanmasi” Onerilerini daha
sik ifade ettikleri saptanmistir. Bu Oneriler kapsaminda velilerin okul rehber-
lik servisleri araciligiyla aile egitimlerinden gecmeleri gerektigi sonucuna vari-
labilir. Rehberlik ve egitim faaliyetleri Onerisinin okul miidiirlerinin egitimsiz
ebeveynleri istendik seviyeye ulastirip 6grencilerin 6grenme-0gretme siirecine
aktif katilimlarimi artirma istegiyle de ilgili olabilir. Veli toplantilarinin rutin
araliklarla tekrarlanmasi yoniindeki Onerinin ise veli-okul igbirligini saglamaya
yonelik oldugu sdylenebilir. Veli profilinin ¢ok diisitk olmasi sebebiyle okul-veli
etkilesiminin sekteye ugramasi boyle bir Onerinin ortaya ¢ikmasini saglamis ola-
bilir. Bununla beraber “maddi giicti iyi olan velilerden katki payr alinmas1” 6ne-
risi bu baslik altinda en dikkat cekici 6neri olarak goriilebilir. Bu 6neri, velilerin
“her seyi devletten bekleme” anlayisina bir tepki olarak yorumlanabilir. Bagka bir
deyisle okul midiirlerinin, velilerin okulu sahiplenmesini bu yolla gerceklestir-
mek istedikleri anlagilmaktadir.

Okul mudiirlerinin diger temel sorunlari incelendiginde okul miidiirlerinin
en cok “okullara yeterince 6denek aktarilmamasi, okul binalarinin eski ve yeter-
siz olmasi, okul giivenlik gorevlisinin olmamasi ile rehberlik ve denetim eksikligi”
gibi cesitli konularda sorun yasadiklar1 belirlenmistir. Arastirmanin sonuglarina
benzer bir sekilde Erol (1995), Sahin (1996), Glimiiseli (2002), Altuntas (2005),
Sarice (2006), Turan (2007), Cinkir (2010), Yamag (2010), Aslanargun ve Boz-
kurt (2012), Biyik (2014), Ciimen (2014), Kayik¢i ve Akan (2014), Memduhoglu
ve Meri¢’in (2014) aragtirmasinda da okul miidiirlerinin biit¢e konusunda sorun
yasadiklar1 saptanmistir. Cinkir’a (2010), Memduhoglu ve Meri¢’e (2014) gore
O0denek yetersizligi, okul miidiirlerini velilerden katki pay1 istemelerine yol ac-
makta, bu da okul yoneticileri ile velileri kars1 karstya getirmektedir. Arastir-
maya gore 6denek konusunda anaokullari ve liselerin disinda kalan ilk ve ortao-
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kullarin ciddi sikintilar yasadiklar1 ortaya cikmigtir. Anaokulu velilerinden aylik
yasal licret toplama olanaginin olmasi ve liselerin pansiyon geliri ile liselerde har-
cama yetkisinin okul miidiirlerinde toplanmig olmasi bu sonugta etkili olmus ola-
bilir. Bagka bir deyisle ilk ve ortaokul miidiirlerinin 6denek konusunda harcama
yetkisine sahip olmamasi bu tiir okullarda 6denek sorununu artirabilmektedir.

Arastirmada okul binalarinin eski ve yetersiz olmasi da diger dnemli sorun-
lar arasinda yer almigtir. Demirtag vd. (2007), Turan (2007), Biyik (2014), Ciimen
(2014), Memduhoglu ve Merig (2014), Tosten vd. (2016) arastirmasinda da okul
miudiirlerinin okul binalarina iligkin cesitli sorunlar yasadiklart bulgulanmistir.
Ciimen’e (2014) gore okul binalari insa edilirken giiniibirlik disiiniilmekte ve
gelecekte olabilecek gelismeler goz oniinde bulundurulmamaktadir. Ulkemizde
genel olarak var olan ingaat mantiginin da okul binalarindaki sorunlari artirdi-
&1 sdylenebilir (Demirtag vd., 2007). Arastirmaya gore anaokullar1 diginda kalan
okul binalarimin ihtiyaca cevap vermedigi ve yeni okul binalarinin yapilmasi ge-
rektigi sonucuna varilabilir. Niifus artisiyla birlikte okullagma oraninin yiiksel-
mesinin yeni okul binalarina olan gereksinimi ortaya ¢ikardigi sanilmaktadir.

Arastirma sonuclarina gore okul mudirlerinin okullarda giivenlik gorevlisi-
nin olmamasi ile rehberlik ve denetim eksikligi sorunlarini ayni siklikta ifade et-
tikleri saptanmistir. Buna gore okul midiirlerinin bir kisminin okul ¢evresinden
kaynakli glivenlik sikintis1 yasadiklari sdylenebilir. Aile ve cevre desteginin yeter-
siz oldugu okullarda giivenlik sorunun daha fazla oldugu tahmin edilmektedir.
Nitekim Memduhoglu ve Meri¢’in (2014) aragtirmasinda da okul miidiirlerinin
okullarda giivenlik gorevlisinin ve gece bekgisinin olmamasindan kaynakl giiven-
lik sorunlar1 ve hirsizlik olaylariyla karsilastiklari tespit edilmistir. Bu bakimdan
okul giivenliginin yeterince saglanmamasi okullarda goriilebilecek 6nemli tehdit
unsurlarindan biridir (Tosten vd., 2016). Okul miidiirlerinin rehberlik ve dene-
tim eksikligi sorunlarina bakildiginda ise okul icinde yiiriitiilen is ve islemlerin
istenen kalitede ve nitelikte olmadig1 sOylenebilir. Bu sonucun ortaya cikmasin-
da okullarin ciddi bir denetim ve kontrol mekanizmasindan gegmemesinin etkili
oldugu sanilmaktadir. Dolayisiyla rehberlik ve denetim faaliyetlerinin yeterli dii-
zeyde gerceklesmemis olmasi diger sorunlarin ortaya ¢ikmasina da yol agmuis ola-
bilir. Clinkii rehberlik ve denetim, sorunlarin tespit edilip giderilmesinde islevsel
nitelige sahip iki 6nemli unsurdur.

Okul miidiirlerinin diger temel sorunlara yonelik onerilerinin en ¢ok “her
okulun ayr1 bir biit¢esinin olmasi ve harcama yetkisinin okul miidiirlerine
devredilmesi” seklinde oldugu tespit edilmistir. Literatiir incelendiginde Oztiirk
(2002), Ozgelik (2007), Cinkir (2010), Yamag (2010), Kayikci ve Akan’in (2014)
arastirmalarinda da kaynak sorununa iligkin okul miidiirlerinin ayr1 ve bagimsiz
bir biitce tahsis edilmesi gerektigi yoniinde Oneriler gelistirdikleri saptanmusgtir.
Bu onerilerin okullarin maddi yetersizlikler iginde oldugunu gdstermesi baki-
mindan dikkat cekicidir. Merkezi biitceden ayrilan payin okullara dogrudan ak-
tarilmamasi okullarin 6denek konusunda sorun yagsamalarina sebep olabilmekte-
dir. Bunun yani sira son yillarda egitime ayrilan biitce miktarinda siirekli bir artig
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olmasina ragmen okullarin maddi sikint1 yagadig bilinmektedir. Milli Egitim Ba-
kanlhgina tahsis edilen biitgenin egitim yatirimlarindan ziyade personel giderle-
rine harcanmasi okullardaki maddi sikintilarin daha da devam edecegini goster-
mektedir. Bu bakimdan egitim yatirimlarinin biit¢edeki oraninin artirilmasinin
okullardaki maddi sikintilar1 6nleyebilecegi diisiiniilmektedir.

Okullarin maddi yonden kaderlerine terk edildigi, dar biitceyle is yapmak
zorunda olduklari ve ilkdgretimin parasiz ve zorunlu olmasinin okul miidiirlerini
zor durumda birakan bagka etkenler oldugu ifade edilmektedir (Arslanargun ve
Bozkurt, 2012). Ozellikle ilk ve ortaokullarda okul miidiirlerinin deneklerinin
olmamasi ve harcama yetkisinin Il Milli Egitim Miidiirliiklerinde bulunmasi
okullarin hizmet kalitesini diistirebilmektedir. Ayrica okul miudiirlerinin ¢ogu-
nun okula kaynak bulma telagina distiigli ve asli gorevlerine yeterince zaman
ayiramadigi sdylenebilir. Bu da okul mudiirlerini velilerden bagis toplamaya zor-
lamaktadir. Velilerden bagis toplama noktasinda ise okul midiirleri ile veliler
arasinda farkli sorunlarin ortaya ¢ikmasi kacinilmaz olmaktadir. Cikir’a (2010)
gore de okullar, temel alt sistemler olmasina karsin okul yoneticileri yillardir az
ve sinirl kaynakla okullarii yonetmeye ¢alismaktadir. Bu nedenle egitime ayri-
lan kaynaklarin egitimin sorun yasanan oncelikli alanlarina aktarilarak kullanil-
mas1 gerekmektedir. Tiim bunlarin dogal bir sonucu olarak okullarda yasanan
mali kaynak sorunu ilkogretim kurumlarinda gorev yapan yonetici ve 6gretmen-
leri ¢gesitli alternatifler bulmaya yonlendirerek yonetici ve 6gretmenlerin verimli-
liginin dismesine neden olmaktadir (Kayik¢i ve Akan, 2014).

Arastirmanin genel sonuclarina gore okul miidurlerinin okul yonetimin-
de “Ogretmenlerin gorevlerini dnemsememesi ve savsaklamasi, 6gretmen dist
personelin (yardimci hizmetli ve memur) yeterli donanima sahip olmamasi,
ogrencilerin smif ve okul kurallarina uymamasi, velilerin onyargili ve suglayici
tavir sergilemesi ve okullara yeterince 6denek aktarilmamasi” gibi konularda so-
run yasadiklari ortaya ¢ikmistir. Ayrica arastirmaya gore okul miidirlerinin bu
temel sorunlara yonelik olarak “performans ve kariyer odakli iicret sisteminin
kurulmasi, temizlik islerinin hizmet alimi yoluyla yapilmasi, veli ev ziyaretleri-
nin yapilmasi, velilere yonelik rehberlik ve egitim faaliyetlerinin yapilmasi ve her
okulun ayr1 bir biitceye sahip olmas1” seklinde ¢coziim Onerileri sunduklari tespit
edilmistir.

Arastirmanin tiim sonuglar1 g6z 6niinde bulunduruldugunda uygulayicilara
ve arastirmacilara yonelik olarak su Onerilerde bulunulabilir;

e Her meslekte oldugu gibi 6gretmenlik mesleginde de kariyer basamak-
lar1 ve performans odakli nesnel bir ticret sistemi kurulmalidir.

»  Ogretmen, hizmetli ve memur alimlar1 liyakat ve isin ehli olma olgiitle-
rine gore yapilmalidir.

e Okul miidirlerine temizlik igleri icin hizmet alimi yetkisi verilmelidir.

*  Ogrenci velilerine yonelik ev ziyaretleri, aile egitim programlari ve reh-
berlik faaliyetleri diizenlenmelidir.
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e Okullara biiytikliiklerine ve 6grenci sayisina gore 6denek ayrilmalidir.

e Okullarm ihtiyag¢ duydugu bakim ve onarim igleri i¢in il milli egitim mii-
durlikleri biinyelerinde gezici ekipler kurulmalidir.

e Okul tirt, 6grenci sayisi, okulun sosyo-ekonomik cevresi, 6gretmen sa-
yis1 ve veli profili gibi farkli degiskenler bakimindan okul miidiirlerinin
sorunlariin anlamh bir farklilik gosterip gostermedigini ortaya ¢ikaran
karma arastirmalar yiiriitiilebilir.
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