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Abstract

This study aims to investigate the factors affecting teacher leadership in high schools. This study was designed
as a qualitative case study and a total of 21 teachers employed in high schools in Karabuk province participated
in the study. Participants of the current study were chosen through maximum variation, convenient and crite-
rion sampling which are among purposeful sampling methods. A semi-structured interview form developed by
the researchers depending on both the related literature and expert opinions was used to gather data. Content
analysis was performed to analyze the data. The findings of the study were gathered under four themes entitled
the purpose of teacher leadership, the factors that impact teacher leadership, the problems encountered by
teacher leaders and the proliferation of teacher leadership. Results revealed that teachers reported supporting
each student’s learning, improving teaching in the school, and building an effective school culture have been
among the primary purposes of teacher leadership. According to the results principal leadership, school climate,
and school culture are the leading factors that affect teacher leadership. Results also revealed that teacher lea-
ders encountered problems depending on insufficient support of school administration for teacher leadership,
egalitarian norms among colleagues and exam-oriented education system and that they thought teachers’ career
opportunities should be expanded, an adequate increase in their salaries should be supported and practices en-
suring teacher autonomy should be performed in order to expand teacher leadership practices.
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Oz

Bu arastirmada, 6gretmen liderligini etkileyen faktorlerin incelenmesi amaglanmustir. Nitel arastirma yontemi ve
durum caligmasi deseninde kurgulanan bu arastirmaya Karabiik ilinde bulunan liselerde gorev yapan toplam 21
ogretmen katilmistir. Katilimeilarm belirlenmesinde amacli 6rnekleme yontemlerinden 6lgiit, maksimum cesitlilik
ve kolay ulagilabilir 6rnekleme kullanilmigtir. Aragtirma verileri, ilgili alanyazina ve uzman goriiglerine dayali ola-
rak arastirmacilar tarafindan gelistirilen yar1 yapilandirilmig bir goriisme formuyla toplanmistir. Veriler icerik ana-
lizi kullanilarak ¢oziimlenmistir. Arastirma bulgulari, 6gretmen liderliginin amaci, 6gretmen liderligini etkileyen
degiskenler, 6gretmen liderlerin karsilastigi sorunlar ve 6gretmen liderliginin yayginlasmasi olarak isimlendirilen
dort tema altinda toplanmustir. Aragtirma sonuglar1 6gretmenlerin, 6gretmen liderliginin amaclarint her 6grencinin
Ogrenmesini saglama, okulda yapilan 6gretimi gelistirme ve etkili bir okul kiiltiirii olusturma olarak algiladiklarmi
gostermektedir. Okul midiiriiniin liderligi, okul iklimi ve okul kiiltiiri 6gretmen liderligini etkileyen degiskenlerdir.
Bununla birlikte aragtirma sonuglart okul yonetiminin desteginin yetersizliginin, meslektaslarin esitlikci normla-
rinin ve smav odakli egitim sisteminin ise dgretmen liderlerin karsilastiklart sorunlar oldugunu gostermektedir.
Ayrica katilmeilar 6gretmen liderligini yayginlagtirmak igin 6gretmenlerin kariyer firsatlarini genigletmek, yeterli
ticret artigini saglamak ve dgretmen ozerkligini saglayict uygulamalar gerceklestirmek gerektigini diisinmektedir-
ler. Aragtirma sonuglart ilgili alanyazinla iligkili bir bicimde tartisilmis ve bazi 6neriler sunulmustur.
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Introduction

In the face of economic, cultural, political, technological and ideological
changes affecting societies, all institutions feel obliged to review themselves and
adapt to developing and changing situations. The concept of leadership has also
been affected by the changes and new approaches to leadership have been ne-
eded in the literature. In order to increase the quality of teaching, which is the
technical essence of the school, approaches in which leadership is perceived dif-
ferently in the school context are necessary. In recent years, leadership styles
such as instructional leadership, teacher leadership, distributive leadership, visi-
onary leadership, transformational leadership, transactional leadership, servant
leadership, spiritual leadership, and quantum leadership have been discussed in
the literature (Harris and Lambert, 2003; Lambert, 1998).

The concept of leadership has been examined from a moral and cultural
perspective in the new approaches that have emerged recently, and collaborati-
ve organizational culture, democratic values, organizational innovation, change,
and transformation have been discussed in the literature as prominent concepts
(Cemaloglu, 2013). The school organization, which is a subsystem of the edu-
cation system, has also been affected by the changes in the concept of leaders-
hip. Traditional leadership approaches, which regard leadership as the role and
responsibility of only the school principal, are not sufficient for the school to
be effective and achieve its goals. In order to increase the quality of teaching,
approaches in which leadership is perceived differently in the school context are
necessary (Hargreaves, 1994; Harris and Lambert, 2003).

Since the mid-1980s, understanding of decentralization, career ladders for
teachers, mentoring programs of teachers have necessitated the restructuring of
leadership. There has been a shift from an understanding that attributed lea-
dership to only the school principal to the understanding that everyone has the
potential and responsibility to demonstrate leadership behaviors (Camburn,
Rowan and Taylor 2003; Gunter, 2003; Hargreaves, 2003; King, 2017; Wallace,
2001). As Leithwood and Jantzi (2000a) pointed out, in order to develop the
capacity of schools and to manage the processes of change and development,
the formation of a participatory and distributive leadership perspective has been
discussed extensively in the field. In the traditional perspective, student learning
and achievement are considered as solely the responsibility of the school admi-
nistrator. However, in a line of studies in the literature, it has been discussed that
the understanding, which advocates student learning, school development, the
effectiveness of the learning and teaching environment is the responsibility of
only the school principal, cannot meet the needs of society and students (Barth,
1990; Beachum and Dentith, 2004; Harris, 2002a, 2003, 2005a, 2005b; Harris and
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Lambert, 2003; Lambert, 2002; Muijs and Harris, 2003; Murphy, 2005; Sergio-
vanni, 2007; York-Barr and Duke, 2004). In this respect, it can be expected that
teacher leadership may contribute to the improvement of the quality of teaching
in schools. Therefore, teacher leadership emphasizes different power relations
in schools, and the unclear distinction between leaders and followers makes it
possible for teachers to emerge as leaders in different conditions and times.

Teacher leadership aims to build capacity in schools and to increase the
intellectual and social capital of the school (Frost and Durrant, 2003; Smylie
and Eckert, 2018). Because, feeling the leadership all over the school without
throwing the responsibility of the official duties of leadership on only a few
people and the ability of each individual to use his or her influence on one
another are important arguments of teacher leadership (Fink, 2005). The pre-
liminary studies have shown that the learning motivation and performance of
the students depend on the leadership behaviors of teachers and they have
extraordinary power over the students in the school. In other words, teacher
leaders motivate students to learn and play key roles in realizing and achieving
school-related tasks (Becker and Luthar, 2002).

Another important argument for the emergence of teacher leadership is the
development of the human capacity of the school. In this regard, Kilin¢g and Re-
cepoglu (2013) emphasized that one of the claims of teacher leadership is the
necessity to develop the human capacity of schools in order to cope with change,
transformation, and innovation. It is stated that every teacher can demonstrate
leadership behavior when he or she finds an opportunity (Barth, 1990). One of
the contributions of teacher leadership to schools is that it provides teachers an
opportunity to collaborate with their colleagues and increases their self-esteem
(Harris, 2005b). Davidson and Dell (2003) emphasized the importance of teacher
leadership in respect of collaboration with colleagues by stating that teachers co-
uld find opportunities to achieve the school goals by sharing their practices with
their peers while realizing their classroom practices and goals. Teacher leaders
work together to decide the goals and vision of the school, take responsibility for
the teaching activities carried out in the school and look for new ways to improve
their teaching practices (Leithwood and Jantzi, 2000b; Szeto and Cheng, 2017).

When the relevant research was examined in the literature, it was seen that
the perception of school principals and teachers about teacher leadership (Bey-
cioglu, 2009; Beycioglu and Aslan, 2012; Yigit, Dogan and Ugurlu, 2013), the
teacher leadership behaviors of teachers in the classroom and at school (Can,
2007, 2009a, 2009b), the effect of teacher leadership on school leadership ca-
pacity (Ozgetin, 2013), the relationship between teacher leadership and school
climate (Kiling, 2014), the perception and expectations of high school teachers
about teacher leadership (Kiling and Recepoglu, 2013) were investigated. It was
also seen that in addition to the scales to measure the perception and expectati-
ons of teachers and school administrators about teacher leadership (Beycioglu
and Aslan, 2010), there was a scale development study for the teacher leadership
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culture (Demir, 2014). On the other hand, it was seen that there is limited rese-
arch on the factors that affect teacher leadership. In the international literature,
Harris (2005b) mentioned the benefits of teacher leadership on behalf of schools
and drew attention to the lack of empirical studies to prove the claims about
teacher leadership. Furthermore, it is emphasized that further research findings
are needed for teacher leadership, which is considered as a potential force for
school development and student learning (Frost and Harris, 2003; Katzenmeyer
and Moller, 2013; York-Barr and Duke, 2004).

MoNE (2018), Turkey’s Education Vision 2023 document includes teacher
training and development, and practices to increase the cooperation between te-
achers. Therefore, it is argued that the findings obtained from this research may
constitute an important data source for policymakers in terms of how teacher
leadership in schools contributes to increasing student achievement, teachers’
professional development, and institutional development of the school. The fin-
dings obtained from this study can be considered an important contribution to
the school administrators in terms of overcoming the obstacles related to collea-
gue cooperation, mutual learning, interaction, the structure of schools and the
creation of the school culture which provides support and feedback mecha-
nisms in schools. In addition, it is considered that good practices in education
can be discovered by observing the actions of teachers in different high schools
and this can provide foresight for teachers in respect of the applicability and
practicality of these good practices.

Teacher Leadership

While Katzenmeyer and Moller (2013) assert that teacher leaders assume
leadership roles both within and out of the classroom, Boles and Troen (1994)
suggest that teacher leaders improve their teaching abilities by collaborating with
other teachers. Harris (2005b) evaluated teacher leadership as establishing col-
legial norms among teachers, influencing the teaching and learning process and
enhancing the effectiveness of schools by shaping the culture of educational ins-
titutions. Furhermore, York-Barr and Duke (2004) stated that teacher leadership
means leading the school’s financial, material and human resources and finally
Lambert (1998) stated it as learning together, building the meanings with collea-
gues and working in cooperation with other teachers and administrators.

In the literature, there is an intense debate as to what the roles of teacher
leaders should be and what responsibilities they should undertake (Can, 2009a,
Grant, 2006; Harris, 2002b; Harris and Muijs, 2003; Katzenmeyer and Moller,
2013; Lambert, 2003; Leithwood, 2003; Lieberman and Miller, 2005; Murphy,
2005). Harris and Muijs (2005) classified the leadership roles of teachers in four
categories. The authors explained brokering role as transferring the development
principles related to the school into the classroom; participative leadership as
being an active member of school development efforts and to support change;
mediating role as the ability of provision of resources if they are required; the
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role of forging close relationships as establishing close relationships by developing
positive relationships with school members. While Harris (2002b) stated that te-
acher leaders in school development processes have the role of influencing and
motivating other teachers, guiding, providing expertise and information support,
promoting effective collaboration and communication in schools, Grant (2006)
highlighted that teacher leaders play a central role in pedagogical leadership for
effective teaching in schools.

A series of studies on conceptual dimensioning of teacher leadership have
been conducted in the literature. For example, Katzenmeyer and Moller (2013)
argued that teacher leadership is based on a four-dimensional structure: (1)
improving organizational capacity, encouraging students and teachers to maxi-
mize their ability to cope with change, and encourage each student to acquire
the highest level of cognitive skills in changing circumstances, (2) establishing
a democratic school community, creating a democratic environment in schools
by sharing leadership and building a cooperative environment, (3) empowering
teachers, actively participating teachers in decision-making processes, increasing
their strength within the organization, and (4) increasing teacher professionalism,
to give teachers the ability to control their own work and to provide the opportu-
nity to determine their own principles.

In the national literature, the studies conducted to conceptualize teacher
leadership are noteworthy. In this context, Beycioglu and Aslan (2010) conside-
red teacher leadership as institutional development, professional development
and collaboration with colleagues. While institutional development dimension
refers to the need for school administrators to share the leadership and teachers’
contribution to the learning and teaching capacity of the school by taking part in
planning, coordination, and control processes in school management, professio-
nal development refers to the continuous and professional development of colle-
agues and themselves by developing new teaching methods and being willing and
pioneer in the development process, and finally collaboration with colleagues
is related to cooperation, solidarity and sharing knowledge and mentoring new
teachers.

Purpose

This study aims to investigate the factors that affect teacher leadership in
high schools. For this purpose, it seeks to address the following questions:

1. What is the purpose of teacher leadership according to the views of
teachers?

2. What are the variables that influence teacher leadership according to
the views of teachers?

3. What challenges do teacher leaders face in high schools?
4. What can be done in order to expand teacher leadership?
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Method

Research Design

This study aims to investigate the views of the teachers about the factors that
affect teacher leadership. In this research, single case study design of qualitative
research method was adopted. Saban and Ersoy (2017) stated that the case stu-
dies allow the researcher to make in-depth analysis, to understand and to make
inferences about the effects or relationships of the investigated phenomenon on
individuals and society without intervening in an event. In the current study, the
determination of teachers ‘opinions about the factors that affect the teachers’
leadership behaviors in high schools was chosen as a real-life situation and this
study aimed to reveal the factors that affect teachers’ these behaviors.

Participants

A total of 21 teachers employed in 5 different types of high schools in Ka-
rabiik province in 2018-2019 academic year participated in the present study. In
order to select the participants; maximum variation, convenient and criterion
sampling which are among purposeful sampling methods were used together in
a systematic manner. Accordingly, the criterion used in the selection of parti-
cipants in the present study was having worked as a teacher in a high school
affiliated to the Ministry of National Education in Karabiik for at least 2 years.
Another method used in sampling was the maximum variation technique. In this
context, teachers from different branches and from different high schools in the
2018-2019 academic year in Karabiik province were selected as participants. The
third method used in choosing the participants was convenient sampling. In this
context, 21 teachers who could participate in the interviews who meet these cri-
teria were selected as the participants of the study. The participants consisted
of 13 male and 8 female teachers. Participants are active teachers and some of
them were those with previous management experience. All participants were
between 30-50 years old. Six of the participants had 10 to 16 years of seniority,
14 of them had 17 to 25 years of seniority, and only 1 of them had more than 25
years of seniority.

Data Collection and Analysis

Interview and observation techniques were used to collect the data in this
study which aims to reveal the factors affecting teacher leadership. Best and
Kahn (2017) described the purpose of the interview to reveal perspectives, beli-
efs, feelings and demographic data that can provide in-depth data on individuals’
experience and knowledge. The interview form includes four questions related
to the research problem. These questions have been prepared in order to reveal
the views of teachers in depth. The process of preparing the observation form
started with a detailed literature review. In order to collect the data through
the interviews, an interview form was prepared based on the related literature
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and presented to expert opinions. “Having conducted studies on Leadership in
Educational Sciences” was determined as the criterion for the selection of these
experts. In this context, a draft interview form was sent to six faculty members
working in the Department of Educational Sciences at different universities. The
form has taken its final shape depending on the feedback from the field experts.
In this study, the participants were observed in their natural environments on the
days when they were on duty in their schools. During the preliminary interviews,
the participants were informed about the purpose of the research and what to
do. Before starting the interviews, participants were reminded that they could
terminate the interview at any time, their identity information would not be sha-
red, and the data would remain confidential. Interviews were conducted in the
environments and times determined by the participants. The interviews lasted
between 25 minutes to 70 minutes. All the participants, except two of them, gave
permission to record the interview. In addition, notes were taken during the in-
terviews.

The audio recordings and interview notes that form the data of the research
which were transcribed were analyzed using content analysis methods. In the
content analysis method, the data were classified by the researcher according
to the codes and themes and interpreted in a way that the reader can unders-
tand (Saban and Ersoy, 2017). In this study, a path was followed in line with
the recommendations of Yin (2017) before starting the analysis of the data. In
this direction, the data of the research were gathered, the interviews conducted
with voice recording were decoded. Four themes entitled the purpose of teacher
leadership, factors that impact teacher leadership, problems encountered by te-
acher leaders and the proliferation of teacher leadership were created from the
data obtained.

As Yin (2017) stated, codes were created in line with the data obtained from
each participant during the data extraction stage. Sub-themes were formed by
grouping the obtained codes. As Creswell (2016) stated, this phase is the pro-
cess of grouping the codes and creating sub-themes. Subsequently, four main
themes were reached. Lincoln and Guba (1985) defined credibility as trusting
the authenticity of the findings. In this context, the credibility of the research
necessitates sufficient time in the field to learn or understand the culture, social
environment or area of interest of the research environment. In this context,
teachers were visited in their work environment and researchers tried to behave
as a part of the environment. Another technique used to ensure the reliability of
the research is continuous observation. In this research, the main features of the
context related to the factors affecting teacher leadership in high schools were
tried to be understood by making long term observation; continuous notes about
the course of the research were kept and these notes were used to extract irre-
levant data. In the observations, the relations of the participants in the teachers’
room, the communication with the school administrators and the dialogues with
the students in the corridors were observed and the concept of teacher leaders-
hip was tried to be clarified. In the current research, observation technique was
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preferred apart from the individual interviews, the data collection techniques
were triangulated and so the scientific limitations of the research process were
tried to be eliminated. In the current research, peer questioning was carried out
with the help of two teachers who have a master’s degree in Educational Admi-
nistration. The member checking process was also used to increase the credibility
of the study. In this context, the participants were asked to record audio before
starting the interviews. Then, the recorded voice recordings were put down on
paper and the data obtained were forwarded to each participant and asked to
confirm, and the participants were asked if there were any points they wanted to
add or remove. Another method used to increase the confirmability of the study
is external audits. Miles and Huberman (1994) stated that external audit is an ex-
ternal researcher examining and evaluating the research process and the results
of the study. Within this context, the opinion of the two experts working in the
field of Educational Sciences who have comprehensive knowledge in the rese-
arch subject and qualitative research were asked to evaluate the research results.

Findings

In this section, findings obtained by analyzing the research data and com-
ments on these findings are presented. The findings of the research were grou-
ped under four themes: the purpose of teacher leadership, factors that impact
teacher leadership, problems encountered by teacher leaders and the prolifera-
tion of teacher leadership.

Table 1.
Themes and Sub-themes

Themes Sub-themes Participants n
¢ Supporting each student’s  pl, p2, p3, p4, pS, p6, p7, p9, p10, p11, 16
learning pl2, pl4, pl5, pl6, p17, p21
The purpose of . . . pL, p2, p3, p4, p5, p9, p13, p15, p19,
teacher leadership Improving teaching p20, p21 1
¢ Contributing to building an  p1, p2, p3, p5, p6, p7, p8, p9, p12, p15, 14
effective school culture pl6, p18, p19, p21

p1, p2, p3, p4, p5, p6, p7, p8, p9, p10,
pll, pl2, p13, p14, p15, p16, p17, p18, 21
p19, p20, p21

Factors that P2, p3, p4, p5, p6, p7, p8, p9, p10, p11,
impact teacher * School climate pl2, p13, p14, p15, p16, p17, p18, p19, 20
leadership p20, p21
pl, p2, p3, p4, p3, p6, p7, p9, pl10, pl1,
School culture pl12, p13, p15, p16, p17, p18, p19, p20, 19
p21

¢ The leadership of the school
principal
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Table 1.
Themes and Sub-themes (Continued)

Themes Sub-themes Participants n

* Insufficient support of pl, p3, pS, p7, pl0, pl1, p12, pl3, pld,

school admlmstr?tlon for pl5, p18, p20, p21 13
Problems teacher leadership
encountered by * Egalitarian norms among pl, p4, pS, p6, p8, p10, p12, p13, p14, 1
teacher leaders colleagues pl7, p18, p19
¢ Exam-oriented education prL, p7, p9, p10, p12, p14, p16, p18, p19, 10

system p21

* Expansion of teachers’

career opportunities p6, p8, p9, p12, p13, p13, p16, p18, p21 9

Providing adequate increase p6, p9, 10, p13, pl4, pl5, pl6, 18,

The proliferation in their salaries and non- p19, p20, p21 11
of teacher pecuniary rewards P
leadership ¢ Restructuring the teacher P2, p3, po, p7, p10, p11, p12, p14, p15, 12
training system pl7, p18, p19
¢ Implementing practices to pl, p2, p7, pl3, pl4, pl6, p18, p19 8

ensure teacher autonomy

The purpose of teacher leadership

Supporting each student’s learning

The teachers who participated in this study emphasized the importance of
increasing the academic achievement of the students. In the research, most of the
participants shared the view that the positive relationship between teacher and
student is a key factor determining student success. In this context, a participant’s
opinion directly quoted below may be important to clarify the relevant point:

“Teachers devote time to each student individually and take care of each of them
individually because they love their jobs. They care about each student and so each
student’s success increases.” (P4)

In the research, some of the participants referred to the behaviors that teac-
her leaders should exhibit in order to increase students’ academic achievement.
In this context, the participants stated that one-to-one attention to each student
and gaining the support of parents were among the behaviors expected from
teacher leaders. Some of the participants stated that teacher leadership is an
important factor in increasing student motivation. The participants also stated
that teacher leaders help students to achieve their goals by establishing positive
communication with them in terms of increasing student motivation. In other
words, some of the participants used the expression of “moving students to the
center” during the interviews. The participants stated that teacher leaders had
a great responsibility for helping each student to find a way to success. Another
participant’s statement “Teacher leaders allow students to see the world from a dif-
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ferent perspective. They do not transfer only information.” (P2) can be explanatory
at this point. Another point that some of the participants mentioned is that teac-
her leaders provide strong guidance to each student. In this context, teacher lea-
ders are expected to guide students’ psychosocial processes as well as organizing
their academic processes. During the interviews, a participant’s expression “...if
we can provide guidance and lead the way to students appropriately to their persona-
lities and skills...” (P4) supports the idea that teacher leaders should support the
psychosocial development of students.

Improving Teaching

The participants in this study stated that teacher leaders cannot perform
effective teaching only with formal roles that teachers take on. In other words,
participants share the idea that teacher leaders should collaborate to meet the
specific needs of students and improve teaching. In order to clarify the relevant
this point, a participant’s opinion directly quoted below is as follows:

“Let’s give the teacher leader one more task; they transmit every behavior to the
stakeholders. Do not act on your own, then you will be lonely. There should always
be a team, always a crowd.” (P19)

Some of the participants stated that teacher leaders would set an example
for their colleagues with their strong pedagogical content knowledge and exper-
tise and would contribute to the teaching process in this way. In this context, the
following participant’s statement may be considered as important for clarifying
the situation:

“If there is a teacher leader, he or she can contribute to the development of collea-
gues and the development of teachers in the school” (P21).

Contributing to building an effective school culture

In the interviews, fourteen participants mentioned the importance of teac-
her leadership in creating an effective school culture. The participants stated that
teacher leaders were open to innovations and could take risks. In this context, it
can be considered that teacher leadership contributes to supporting innovation
and change which are the dimensions of school culture. In support of this argu-
ment, the following quoted opinions of the participants are presented below.

“Teachers’ leadership leads to change and school development and enhances scho-
ol effectiveness.” (P2)

“School is changing; when we share our ideas with students and parents in addition
to the administration, the administration feels obliged to realize innovations. (P6)

Some of the participant teachers stated that teacher leaders took responsi-
bility in respect of their work by taking initiative. Therefore, the participants sta-
ted that teacher leaders contribute to creating a working environment based on
responsibilities and taking initiatives in schools. In this context, it can be thought
that teacher leadership contributes to the creation of an environment in which
new ideas are supported and encouraged.
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When the opinions of the participants were examined, it was seen that al-
most all of them stated that teacher leadership provided opportunities for te-
achers to realize themselves. In other words, the participants pointed out that
teachers who had the opportunity to realize themselves will contribute to the
development of the school. A participant’s opinion is considered important in
terms of giving an example for this situation:

“I try to realize myself, being useful to people, being a role model is a good feeling,
teacher leadership has a lot of impacts in terms of self-realization.” (P12)

Factors that impact teacher leadership

The leadership of the school principal

During the interviews, the participants share the idea that school principals
have a line of responsibilities for the emergence of teacher leadership in schools.
Many of the participants thought that the leadership of school administrators
cannot be considered separately from teacher leadership. In this context, the
participants stated that school principals could create teacher leaders by sharing
their power. The following two participants touch upon this point in their views:

“If the school principal does not give the teacher an opportunity, the teacher may
not show leadership behavior. (P1)

“It’s nice to know the managers who support you. For example, you have a task or
there could be hundreds of projects, ideas in your mind but if the guy next to you
doesn’t trust you or he or she doesn’t support you, if he or she sees your work as cho-
re or is looking at your work just to look for your errors and to question everything,
or let’s say that a document needs to be sent to the Directorate of National Edu-
cation and if you remind the same person three times four times, if it still doesn’t
happen, then this situation will hinder you over time, it will affect your leadership
behaviors negatively. (P9)

The teachers participating in the research emphasized the word “support”
in the context of revealing teacher leaders by school administrators during the
interviews. As an element influencing teacher leadership, the school principal’s
creation of opportunities and especially providing material and moral support to
teachers in their work are the views shared by most of the participants. In addi-
tion, the school principal’s ability to provide autonomy to the teacher, the school
principal’s participation in the educational process with the teacher, the school
principal’s ability to provide team spirit, and most importantly, the trust of the
teacher are the points that the participants discussed during the interviews. In
order to understand the relationship between the school principal’s support and
teacher leadership which was emphasized by the participants, the views of the
one participant were cited directly below:

“The support of school principals affects teachers’ leadership. I forgot, I
missed this point while I was talking. We must all agree that the administrator
is a crucial factor in determining the teacher’s position and attitude within the
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school. If he does not support the teacher in his field as a first condition and does
not accept him or her as an authority there will be a serious problem. School
principals must absolutely and certainly support and guide the teachers and walk
with them in the field.” (P17)

As a result, it can be thought that teacher leaders will take more responsi-
bility and risk when they receive the support of school principals. In addition,
school administrators who give confidence and autonomy to their teachers will
pave the way for teacher leaders.

School Climate

Most of the respondents stated that the prevailing climate in their schools
affected their work. A significant number of teachers who participated in the in-
terviews pointed out the importance of the school climate in the successful comp-
letion of their studies at the school. In addition, most of the participants stated
that a respectful environment in schools would positively affect the work of te-
acher leaders. The following participant’s opinion may be important to demons-
trate the relationship between teacher leadership and respectful school climate:

“I am very pleased with my school, I love coming to school very much and I am
happy to work at this school. There are positive communication and kindness bet-
ween people in my school.” (P3)

During the interviews, some participants (P5, P9, P11, P14, P18, P20) used
the word “trust” in particular. In other words, the participants stated that the
trust-based relationship between teachers had a positive effect on both teacher
leaders and students. In this context, some participants stated that the positive
and trust-based relationship between teacher leaders also had an impact on scho-
ol management. A participant’s opinion may be important to clarify the point:

“The atmosphere of trust in the teachers’ room is important. If the relationship is
very strong, that is, the teachers’ relations, I think it reflects very well to students.
We have seen this in previous years. I think that the conflicts, resentments, and gro-
upings in the teachers’ room are very much reflected in the school success and the
behavior of the students. I believe that the student can see the unrest in the teachers’
room even from outside” (P19)

Most of the participants mentioned that teacher leadership more easily
emerges in a healthy school setting. Therefore, participants emphasized that
teacher leaders work more for the development of students in healthy school
settings and they focus on more activities. A participant’s opinion may be signi-
ficant in terms of revealing the relationship between positive school climate and
teacher leadership:

“School climate is important. Working in a place where people are peaceful is so-
mething different, it makes you do more. I focus on extracurricular activities and
think about what more I can do. But when there is unrest, you're completely drawn
to the shell. You say to yourself: I'll only take my classes, I'm a teacher, anybody
should not expect anything from me outside the class.” (P4)
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School Culture

In the theme of school culture, it was seen that some of the participants used
the word especially “democratism” during the interviews. In other words, most
of the participants stated that the democratic norms in the school culture would
encourage the creative practices of the teacher leaders and the cooperation with
the school administration and colleagues. The following participant’s view may
be important to demonstrate the impact of democratic school culture on teacher
leadership:

“The existence of a democratic environment and being appreciated at school affect
my work and my relations with my colleagues.” (P18)

The participants stated that cultural norms are very important. In the inter-
views, they stated that there is a culture focused on academic success in schools
other than vocational high schools. While some of the participants considered
this situation as positive in terms of improving student learning, many of the par-
ticipants stated that too much academic achievement-oriented culture hindered
teachers’ studies on children’s socialization. In other words, it can be thought
that school culture, which focuses on academic achievement very intensely, will
prevent the creativity of teacher leaders. The views of the two participants may
be important in supporting the above argument:

“For example, I'm questioning whether we’re raising robots that don’t have a hobby,
knows nothing apart from lessons or don’t care about anything.” (P5)

“Our students may get high grades, but most of them cannot express two words side
by side. We have a lot of deficiencies like this, but unfortunately, there is a percep-
tion that our only aim is to send students to the university exam, unfortunately our
culture is like this. (P12)

Problems encountered by teacher leaders

Insufficient support of school administration for teacher leadership

In the interviews with teachers, almost all of them mentioned the problems
arising from school administrators in the development of teacher leadership. In
the context of problems arising from school administrators, the primary point of
the participants is that school administrators want to limit the teachers referring
to the laws, regulations, and circulars. The statement of a participant given below
reflects this situation:

‘Administration... For example, imagine that you are going to do an activity or
organize a training. The expressions of management such as there is no time for
this, this is not in the curriculum or we have only limited opportunities can be de-
terminant on your behavior.” (P18)

Most of the participants also pointed out the managerial qualifications that
school administrators should have. In this context, the participants emphasized
that school administrators should be especially good leaders and mentioned that
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school administrators should behave professionally in school management pro-
cesses. The following statements of the participants may be important to clarify
this point:

‘An administrator who doesn’t use the language of communication brings down my

performance in my school. An administrator whose expressions to me is problema-
tic and takes my performance down.” (P13)

Egalitarian norms among colleagues

When the views of the participants were examined in the sub-theme of the
egalitarian norms of the colleagues, it was seen that almost all of the participants
stated that the egalitarian norms of the colleagues were an obstacle for teacher
leadership. In other words, the participants stated that all teachers had the per-
ception that they were equal in their professions and they underlined that the
emergence of a teacher as a leader would harm this norm. Therefore, teacher
leaders may challenge egalitarian norms or they give up leadership behaviors
in order to maintain positive relationships with colleagues. The following sta-
tements of the two teachers may be considered important in terms of clarifying
this situation:

“In a community of teachers who show no behaviors, what I do will already be
very noticeable. So, I don’t need to do anything more, it’s very important...” (P18)

“Tiving to do new things cause problems because of our colleagues, especially our
older colleagues, they are closed to change.” (P10)

Exam-oriented education system

Another factor that was specifically mentioned by the teachers participating
in the research and which prevented the teachers from assuming leadership roles
and responsibilities is the excessive focus on academic achievement of all sta-
keholders such as students, teachers, parents and administrators in the Turkish
National Education System. The participants stated that this would affect the le-
adership behaviors of the teachers. In addition, most of the participants pointed
out that the students approached all the studies with respect to academic success
and grade anxiety. According to this, the participants stated that the teachers
were faced with exams and grade anxieties of students while trying to do any kind
of activities. This was stated by one of the following participants:

“When we consider this situation in terms of students, most of the students avoid
doing some activities.” (P7)

Another point that almost all of the participants mentioned is that students
spend all their time preparing for the exams because of the tests such as YKS
(Higher Education Institutions Exam) and LGS (High School Entrance Exam)
in Turkish National Education System. Therefore, the participants stated that
teacher leaders were able to act only exam-oriented and could not develop stu-
dents in social-cultural skills as it is required. In this context, it can be thought
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that teachers’ leadership behavior is prevented in some way. The views of the
following participants clearly demonstrate this:

“Excessive focus on the exams, assessment and evaluation system, results-oriented
processes and national university entrance exams... Students do not want to give up
the exams nor any other things.” (P9)

“In fact, as most of us focus on academic achievement as teachers, we miss other
things, we don’t prepare students for real life. I cannot claim that we prepare the
children to real life very well after all their education life” (P10)

The proliferation of teacher leadership

Expansion of teachers’ career opportunities

One of the points that was emerged in the research and overemphasized by
all of the participants was that teachers need to develop their instructional know-
ledge and skills in order to expand their power of influence required by their
formal and informal roles. A significant part of the participants stated that not
all teachers have equal competence and therefore an effective teacher should be
given positive privileges in the process. In this context, it would be appropriate to
make a difference in their responsibilities and salaries. The need for career opti-
ons to expand teacher leadership is evident from the following participant views:

“Economic contribution should be provided. The teacher, who does something dif-

ferent, should see the economic return of his or her work or he or she can get ahead
in his or her career. Maybe there should be career stages in the system. For example,
only you work properly but all of the teachers get the same salary.” (P6)

“Teachers who do their job well should be employed as mentors and they should
train other teachers.” (P9)

“Teachers who have received certain training or the ones who have achieved certain
successes and those who have a high desire to work should be positively differenti-
ated from other teachers. It can be accomplished using the career stages. Not every
teacher should have the same conditions.” (P12)

Providing an adequate increase in their salaries and non-pecuniary rewards

Another issue that the participants mentioned during the interviews is the
inadequacy of the rewarding system for teachers who take leadership roles and
responsibilities in the school and behave in this direction. Accordingly, the fact
that teachers who work effectively and the ones who do not work effectively re-
ceive the same salary is one of the points that teachers especially criticize. The
following participant views may be important in demonstrating the relationship
between teacher leadership and ensuring adequate salary increase:

“The promotion of teachers who are successful in their fields may be effective.”
(P15)

‘Also reinforcements are needed, teachers should be encouraged.” (P16)
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Restructuring the teacher training system

When the opinions of the participants were examined under the theme of
restructuring the teacher training system, it was revealed that all of the teachers
thought that the teacher training system should be restructured. Accordingly,
the first point that teachers emphasize in this context is the necessity of rearran-
gement of student selection to the faculties that train teachers. In addition, the
participants stated that the right to teach should not be given to those who are
not graduated from the Faculty of Education. In this context, teachers think that
the balance between teacher needs and the number of students graduated from
faculties should be well established. The following views of the participants are
meaningful in terms of showing that the training process of teacher leaders is also
important in the expansion of teacher leadership.

“Well, I think the state should establish a multi-level system for the spreading of
this. When choosing a teacher leader; the state should consider a lot of specifica-
tions and faculties should be established for this purpose - maybe some regional
faculties.” (P19)

“The person who cannot do any job can become a teacher; so people who enter the
faculties of science and literature with very low scores can become teachers through
pedagogical formation training.” (P1S)

Implementing Practices to Ensure Teacher Autonomy

All the participants stated that teachers want to choose their own teaching
materials and to be free in terms of the curriculum they follow. Some parti-
cipants stated that more involvement of teachers in decision-making processes
related to their classroom or school would make teachers more autonomous. In
addition, some of the participants stated that empowering teachers will make
school administrators stronger. In this context, the following statement of the
participant is considered important in terms of showing the relationship between
the school leader’s sharing leadership and teacher leadership:

“It is impossible for school administrators to think and see everything. Therefore,
teacher leaders are needed. Leadership behaviors should be distributed.” (P2)

Some of the participants thought that teachers should contribute more to
the decision-making process. In other words, the participants think that teachers
should have more voices about the curriculum and content, assessment and eva-
luation process, how to use technology in classrooms and even how the working
hours of schools should be. The following expressions of teachers may be impor-
tant in terms of clarifying the point:

“We need a more democratic and freer environment, but regulations, curriculum,

and decisions of teachers’ committee limit us; teachers are not free enough about

these points. Yes, the curriculum will be clear, but everyone will be able to change it

according to their preferences.” (P14)

“There should be freer working areas where teachers can express themselves much
more.” (P13)
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Discussion, Result, and Suggestions

When the findings of the research were examined, it was seen that the parti-
cipants perceived the purpose of teacher leadership as supporting each student’s
learning, improving teaching in the school and contributing to the creation of
effective school culture. Teacher leaders try to increase student motivation by
implementing teaching and learning activities to develop the academic success
of students and by adopting student-centered approach. This finding is similar to
the findings of Danielson’s (2006) study, which found that the primary purpose of
teacher leadership is to achieve student learning at the highest level. Katzenme-
yer and Moller (2013), on the other hand, emphasized the importance of trying
to increase student learning in the face of policy reports that demonstrate the fai-
lure of the education system. In this context, when the purposes and principles of
the Turkish National Education System in the National Education Basic Law No.
1739 are considered, it can be said that the participants internalized the idea that
every student can learn. The findings of the research show that teachers perceive
the concept of supporting each student’s learning as providing high motivation
to students. This finding on teacher leadership and strong student motivation
is consistent with the results of research showing that teacher leadership has a
strong effect on student motivation and that students’ motivation decreases when
teachers cannot lead (Oqvist and Malmstrém, 2017). In this context, the primary
behavior expected from teacher leaders is to carry out studies to maximize the
academic achievement of the students through conducting activities that provide
student motivation. It can be said that teacher leaders can implement different
practices in their classrooms and benefit from different teaching-learning activi-
ties in order to increase the academic success of each student.

Another finding that emerged in the sub-theme of supporting the learning
of each student under the theme entitled the purpose of teacher leadership in the
research is to organize the learning experiences towards the individual needs of
each student and to allow the students to realize themselves. In addition, rese-
arch findings show that teacher leadership supports students’ psychosocial deve-
lopment. Can (2014) listed teacher leaders’ skills as the involvement of students
in the teaching and learning process, encouraging students to take part in class-
room activities and paying attention to collaborative studies. From this point of
view, it can be said that the participants’ understanding of teacher leadership as
an academic and psychosocial development of students is in line with the concep-
tual literature. On the other hand, Harris and Muijs (2005) found that students’
self-confidence, social skills, mental health and self-esteem are shaped by the
teachers’ behaviors in the classroom. In this context, it can be expected that the
student who gets the necessary support from his/her teacher will realize himself/
herself better and be more adaptable and successful in social life. In other words,
it can be said that teacher leadership contributes to educational processes in or-
der to train each student as well-qualified individuals by going beyond traditional
teaching practices.
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Another finding of the study is that the purpose of teacher leadership is to
improve the quality of teaching. In this context, it can be thought that the for-
mal and informal roles of teachers in the schools make teacher leaders critical
in terms of the development of teaching. In other words, teacher leaders play
an important role in the development of teaching. In parallel with this situati-
on, York-Barr and Duke (2004) found that the purpose of teacher leadership
is to improve teaching and highlighted that teacher leaders contribute to the
development of teaching at school through their roles such as researcher, provi-
ding professional development, motivating the groups, mentoring, and coaching.
Another study conducted by the Teacher Leadership Exploratory Consortium
(2008) emphasized the role of teacher leaders in improving teaching and it was
determined that teacher leaders carry out teaching practices in accordance with
the values, mission, and vision of the school and share these practices with their
colleagues. It can be stated that this finding is similar to the findings of the cur-
rent research.

The necessity of the collaboration of teacher leaders with their colleagues
is another important finding that was found in the context of the theme entitled
improving teaching in the school. It can be thought that the collaboration of teac-
hers is very important in the academic development of students. It is known that
teachers cooperate with school administrators and colleagues in environments
such as branch teachers’ boards, coteries, disciplinary boards, social activities bo-
ards and they support the academic, cultural and psychosocial development of
students. Harris and Lambert (2003) emphasized the cooperation skills required
in the context of teacher leadership and they mentioned the cooperation skills of
teacher leaders in the decision-making, group work, problem-solving processes,
and reconciling of conflicts. Therefore, development of teaching somehow requ-
ires teacher leaders to cooperate. As a matter of fact, there are research findings
showing that teacher leadership is important in cooperation skills in the context
of the development of teaching (Musselman, Crittenden and Lyons, 2014).

Another sub-theme under the theme of the purpose of teacher leadership
was the contribution to the creation of effective school culture. Katzenmeyer
and Moller (2013) emphasized that school context is very important in teacher
leadership and stated that there is developmental emphasis, recognition, auto-
nomy, professional cooperation, participation and open communication in the
schools where teacher leadership is prominent. The results of the research show
that teacher leadership is associated with the creation of an effective culture for
learning at school. In this context, it is thought that the fact that teacher leaders
are individuals who are open to innovation and support changes will contribute
positively to school cultures. Therefore, it can be considered that teacher lea-
ders in high schools take part in the projects announced, play an active role in
the change process in the school by participating in social and cultural activities
and contribute to the formation of an effective school culture by taking part in
the activities related to the learning processes organized. The contribution of
teachers to school cultures by taking risks and responsibilities is another result of
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the research. In the relevant literature, there are some studies showing that teac-
her leaders should take responsibility for their work (Harris and Lambert, 2003;
Crowther, Kaagan, Ferguson and Hann, 2004; Danielson, 2006). The results of
the present study show that teachers’ morale level is high, and teachers work in
collaboration because teachers do their job with enthusiasm. In a study conduc-
ted by Harris and Muijs (2003), they found that teachers’ leadership behaviors
contribute to the formation of a strong culture for learning at school. This finding
is similar to the finding of the present study. From this point of view, it can be
said that the participants’ interpretations of teacher leadership as creating effec-
tive school culture match up with the literature related to the concept. In this
context, it is thought that teacher leaders play an important role in the effective-
ness of school culture through their actions. In this respect, it can be concluded
that the relevant literature and the concepts that form the sub-themes of teacher
leadership are closely related.

Another point examined in this research is to determine the variables that
affect teacher leadership. Research findings showed that teacher leadership is
influenced by school principal leadership, school culture, and school climate.
The findings of the research showed that one of the most important variables
affecting teacher leadership is school administrators’ leadership. Teacher le-
aders need the support of school principals in their studies. In this context, it
is expected that teachers who receive the necessary support from school admi-
nistrators tend to demonstrate more leadership behavior. In the literature, it is
seen that some researches have been carried out suggesting that the support of
school management is one of the important variables affecting teacher leaders-
hip (Beycioglu, 2009; Can, 2009a; Harris and Lambert, 2003; Katzenmeyer and
Moller, 2013; Mangin, 2005; York-Barr and Duke, 2004). This finding of the cur-
rent study is also consistent with Harris and Lambert’s (2003) research finding
that the leadership of school principals is an important variable affecting teacher
leadership. In another study, Mangin (2005) found that school administrators
could promote teacher leadership by supporting the studies of teacher leaders.
It can be expected that teacher leaders who have received sufficient support in
their studies are more willing to exhibit leadership behaviors. In addition, anot-
her finding obtained in the study shows that the autonomous behaviors of teac-
her leaders are influenced by the support of the school administration. In this
context, teacher leaders with adequate support from school administrators can
be expected to exhibit more autonomous behaviors. Based on the results of the
research, it can be said that it is important that school administrators support the
autonomy of teacher leaders in the emergence of teacher leaders, offer teacher
leaders the opportunity to use different teaching methods and techniques in the
classrooms or provide chances to develop themselves professionally and to make
collaborations at school.

Another finding that emerged under the theme of variables affecting teac-
her leadership is related to school climate. Accordingly, research findings show
that teacher leadership is influenced by the school climate. Teacher leadership is
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expected to develop better in school environments that support mutual love and
respect among colleagues. In this context, it can be thought that teachers can
demonstrate more leadership behaviors in healthy school climates. In the litera-
ture, it was seen that some researches have been done which reveal that a healthy
school climate is one of the factors that increase teacher leadership (Muijs and
Harris, 2007; Xie, 2008). In addition to this, positive effects of healthy school cli-
mates on teachers’ cooperation and their works were determined in the current
research. This result is consistent with the results of Muijs and Harris’s (2007)
study in which they focus on the teacher leadership in different school types and
showing that teachers exhibit more and more leadership behaviors in schools
that attach importance to trust, cooperation and shared vision. It is expected that
teacher leadership will find a living space in school environments where coope-
ration between colleagues is strong, support is provided by school administration
and teachers take part in decision-making processes.

In the present study, it was determined that school culture was another fac-
tor affecting teacher leadership. Ozdemir and Kiling (2015) stated that school
culture is an important variable that shapes teachers’ leadership behaviors and
leadership processes at school. At this point, a noteworthy finding of the present
study is that democratic culture in schools has a significant effect on teacher le-
adership behaviors. In this context, it can be thought that teacher leadership can
develop in school cultures that enable teachers to participate in school-related
decisions, support cooperation, and ensure effective participation of teachers in
school processes. Similarly, Hook’s (2006) research findings show that school
cultures, which involve teachers in decision-making processes and support colla-
boration among teachers, contribute to teachers’ leadership behaviors.

Another problem of the research is to identify the problems faced by teacher
leaders. Research findings show that one of the most common problems faced by
teacher leaders is the inadequate support of school administrators. The results
of the research show that administrators prevent teacher leaders from showing
their leadership behaviors by not sharing their power or not providing flexibility
to teacher leaders. This result is consistent with Harris and Lambert’s (2003) sta-
tement that school administrators should empower teachers and encourage lea-
dership. In particular, the results of research showing that administrators should
support teachers’ creativity and create a school culture based on trust by creating
a shared vision are consistent with Zinn’s (1997) research results showing that
school administrators are the most important factor in teacher leadership. Can
(2006) emphasized the importance of school principals’ personal abilities and
their encouraging practices in the realization of teachers’ leadership behaviors.
Accordingly, it is important for school administrators to know the potential of
teacher leadership at the point of school development and the importance of
developing practices that support teachers’ leadership behaviors.

The findings of the research show that teacher leaders also face obstacles
arising from the egalitarian norms of their colleagues. Research findings show
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that egalitarian norms prevent teacher leaders from taking initiatives. In other
words, teacher leadership is not compatible with egalitarian norms in schools.
Therefore, these norms adversely affect the development of teacher leadership.
At this point, Katzenmeyer and Moller (2013) emphasized that egalitarian norms
prevent teachers from taking leadership roles. This situation may lead to a com-
petitive climate and feelings of jealousy among colleagues in the school, and it
will be difficult for teachers to learn from each other in such a climate. In the
same study, it was stated that the prominence of teacher leaders with their studi-
es might be considered by some teachers as a violation of the norm that emphasi-
zes that every teacher has equal rights and responsibilities. In this context, it can
be thought that teachers do not want to take responsibility for leadership beha-
viors because they are afraid of the reactions of their colleagues and do not want
to draw attention to themselves and therefore they will abstain from taking active
part in school processes. As a matter of fact, Smylie and Denny (1990) found that
when teachers were expected to exhibit leadership behaviors in school processes,
they were reluctant to participate in studies to avoid violating egalitarian norms.
In addition to this, there are also other research findings that show the negative
effects of peer egalitarian norms on teachers’ leadership behaviors in the litera-
ture (Hart, 1990; Little, 1995; Smylie, 1992). Therefore, it can be thought that
teacher leaders will be reluctant to produce new projects and participate in social
and cultural activities in order to avoid negative reactions from their colleagues.

Another finding of the study that emerged in the context of the theme entit-
led the problems experienced by teacher leaders was the exam-oriented educa-
tion system. The participants emphasized that they have problems in the studies
or activities in which they will work together with students because of their test
and grade anxieties. In other words, it was seen that the expectation of academic
success of the stakeholders of the school from students is a factor that prevents
the social and cultural activities organized by teacher leaders. This result is con-
sistent with Can’s (2006) research findings that exam-oriented education system
is one of the factors that prevent teachers from demonstrating leadership behavi-
ors. On the other hand, in Turkey’s Education Vision 2023 Document of MoNE
(2018), it is emphasized that the main priority of education should not be the
grades and test results. Therefore, it can be said that students’ preparation for
the national exams such as YGS and LYS or their studies for the school exams
cause teacher leaders focus on only exam-oriented activities.

Another issue examined in this research is related to what needs to be done
for the proliferation of teacher leadership. Accordingly, the participants listed the
actions needed to expand teacher leadership as the expansion of teachers’ career
opportunities, providing adequate increase in their salaries and non-pecuniary
rewards, restructuring the teacher training system and implementing practices to
ensure teacher autonomy. Research findings showed that career steps should be
put into practice by assigning different responsibilities to teacher leaders becau-
se of the point that not all teachers have equal qualifications. Katzenmeyer and
Moller (2013) emphasized the necessity of environments in which teacher lea-
ders can perform their jobs with high motivation. According to this, it is thought
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that providing environments where teachers can demonstrate more leadership
behaviors and take opportunities are considered important in the proliferation
of teacher leadership. Harris and Muijs (2005) also emphasized that teachers’
leadership development should be supported by courses and pieces of training.
In summary, it can be said that systematic leadership training for teachers and
career steps for teacher leadership are likely to enable teachers to demonstrate
their leadership roles.

Another finding of the study is that teacher leaders expect to be rewarded
for their work in financial or sentimental terms in order to improve teacher lea-
dership. This finding of the current study is similar to the findings of Can (2007)
which suggests that successful teachers should be rewarded and encouraged in
order to become more productive and sociable. Another finding that emerged
in the context of the development of teacher leadership is the need to restruc-
ture the teacher training system. Research findings show that teacher training
system needs to be revised in order to develop teacher leadership. In addition,
the research findings show that the process of student selection to the faculties
of education and the training of teacher candidates in a system in which they can
exhibit leadership behavior is important in the training of teacher leaders. In this
context, the research results are consistent with the clauses related to the restruc-
turing of teacher education system and attention given in the context of student
selection to the faculties of education within the framework of cooperation with
YOK in MoNE’s Turkey’s Education Vision 2023 (MoNE, 2018). Accordingly, it
is considered that the selection of prospective teachers in the Faculties of Educa-
tion is important for the proliferation of teacher leaders in schools and that the
selected teacher candidates have a good education. Accordingly, the selection
of teacher candidates for the faculties of education and qualified training of the
selected teacher candidates is considered very important in order to increase the
number of teacher leaders in schools.

The final finding of the research on developing teacher leadership is the
implementation of practices that provide teacher autonomy. The participants
stated that teachers who can act autonomously can exhibit more leadership beha-
viors. In other words, participants of the current research thought that planning
their own teaching processes, choosing their own teaching materials and having a
say in all decisions about teaching in schools is important for teacher leadership.
Accordingly, autonomous teachers are expected to be involved in more decision-
making processes, feel more satisfied with their profession, and implement more
practices for student achievement. The research findings of Kiling, Bozkurt ve
Ilhan. (2018) showed that teachers perceive professional autonomy as having
more voices in the school-related processes and performing their profession with
high motivation. The fact that teachers are more autonomous can enable them
to do more creative work in schools and to design their courses by considering
students’ needs and expectations more. From this perspective, it can be expected
that teachers will exhibit more leadership behaviors thanks to the increase in
their levels of professional autonomy.
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Based on the results of the research, it can be expressed that sharing the ma-
nagerial strengths of administrators, creating a suitable school environment for
teacher leadership, supporting teachers to exhibit leadership behaviors and ensu-
ring that teachers participate in the school’s operational processes and decisions
are necessary not only in order to increase student achievement in high schools,
but also to ensure the institutional development at schools, to provide colleague
cooperation and professional development of teachers in schools. Considering
that the school principal’s support is a determining factor in the development
of teacher leadership, it is important for school principals to recognize the cont-
ribution of teachers’ leadership behaviors to school development and perceive
this as a potential power for improving teaching at school. In this respect, it can
be expected that organizing pieces of training by National Education Central
Organization in order to improve leadership behaviors of teachers at provincial
and district levels will be effective in terms of emergence of teachers’ leadership
behaviors.

Necessary legal arrangements should be made in order to increase the care-
er opportunities of teachers, to establish an effective reward or incentive system
and to ensure the sustainability of this. Besides, further studies may be conducted
in order to reveal the variables affecting teacher leadership from the perspecti-
ve of school administrators or provincial and ministerial administrators. Consi-
dering one of the results of this study which was entitled as the inadequacy of
the school principal’s support for teacher leadership as a case, further studies
can be carried out to determine the variables that affect this situation. Finally,
considering the limited number of studies on teacher leadership in the national
literature, it can be expected that the findings obtained from further correlati-
onal or causal research which are quantitative research method in order to test
the relationship between school leadership, school climate, school culture and
teacher leadership which were determined that they affect teacher leadership in
the current research may contribute to the literature.
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Giris

Toplumlar etkileyen ekonomik, kiltiirel, siyasi, teknolojik ve ideolojik
degisimler karsisinda tiim kurumlar kendilerini gelisen ve degisen durumlar
kargisinda gozden gecirmek ve degisime uymak zorunda hissetmektedirler. Li-
derlik kavrami da degisimlerden etkilenmis ve alanyazinda liderlikle ilgili yeni
yaklagimlara ihtiya¢ duyulmustur. Okulun teknik 6zl olan 6gretimin niteliginin
artirilmasi i¢in liderligin, okul baglaminda farkl bicimde algilandig yaklagimlar
gereklidir. Son yillarda bu baglamda 6gretim liderligi, 6gretmen liderligi, dagi-
timci liderlik, vizyoner liderlik, dontisimcii liderlik, islemci liderlik, hizmetkar
liderlik, ruhsal liderlik ve kuantum liderlik gibi liderlik stilleri alanyazinda tartis-
maya acilmig durumdadir (Harris ve Lambert, 2003; Lambert, 1998).

Ortaya c¢ikan yeni yaklasimlarda liderlige ahlaki ve kiiltiirel agidan bakil-
muis ve isbirlikci Orgiit kiltirt, demokratik degerler, orgiitsel yenilesme, degi-
sim ve doniisim One ¢ikan kavramlar olarak alanyazinda ele alinmaya baslan-
mistir (Cemaloglu, 2013). Egitim sisteminin bir alt sistemi olan okul 6rgiitii de
liderlik kavramindaki degisimlerden etkilenmistir. Liderligi yalnizca okul mii-
dirtniin rol ve sorumlulugu olarak goéren geleneksel liderlik yaklagimlar1 okulun
etkili olmasi ve amaclarina ulasmasi icin yeterli degildir. Okulun teknik 6zii olan
Ogretimin niteliginin artirilmasi icin liderligin, okul baglaminda farkli bicimde
algilandig1 yaklagimlar gereklidir (Hargreaves, 1994; Harris ve Lambert, 2003).

1980’lerin ortalarindan itibaren yerinden yonetim anlayisi, 6gretmenler icin
kariyer basamaklari, 6gretmenlerin mentorlik programlar: liderlikle ilgili ye-
niden yapilanmayi zorunlu kilmustir. Liderligi yalnizca okul miidiiriine atfeden
bir anlayistan herkesin liderlik davraniglar1 gdsterme potansiyeli ve sorumlulugu
oldugu anlayisina dogru bir evrilme s6z konusu olmustur (Camburn, Rowan ve
Taylor 2003; Gunter, 2003; Hargreaves, 2003; King, 2017; Wallace, 2001). Le-
ithwood ve Jantzi’nin (2000a) de belirttigi gibi okul kapasitesinin gelistirilmesi
ve degisim ve gelisim siireglerinin yonetilebilmesi igin katilimer ve dagitimer bir
liderlik anlayisinin olusturulmasi alanda yogun bir sekilde tartisilmaktadir. Gele-
neksel anlayista 6grenci 0grenmesi ve 6grenci basarisi yalnizca okul yoneticisinin
sorumlulugu olarak goriilmektedir. Bununla birlikte alanyazinda, birgok arastir-
mada 6grenci 0grenmesi, okul gelisimi, 6§renme ve 0gretme ortaminin islerli-
ginin okul midiiriniin sorumlugunda olduguna iliskin anlayisin, toplumun ve
ogrencilerin ihtiyaglarini karsilayamadigi konusu tartisiimaktadir (Barth, 1990;
Beachum ve Dentith, 2004; Harris, 2002a, 2003, 2005a, 2005b; Harris ve Lam-
bert, 2003; Lambert, 2002; Muijs ve Harris, 2003; Murphy, 2005; Sergiovanni,
2007; York-Barr ve Duke, 2004). Bu bakimdan ¢gretmen liderliginin okulda ya-
pilan 6gretimin niteliginin artirilmasina katki saglamasi beklenebilir. Dolayisiyla
ogretmen liderligi okullarda farkli gii¢ iligkilerine vurgu yapmakta ve lider ile
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izleyenler arasindaki ayrimin net olmamasi, 6gretmenlerin farkli zamanlarda ve
kosullarda liderler olarak ortaya cikmalarina imkan hazirlamaktadir.

Ogretmen liderligi okullarda kapasite gelistirmeyi, okulun entelektiiel ve
sosyal sermayesini iist seviyelere cikarmayi hedeflemektedir (Frost ve Durrant,
2003; Smylie ve Eckert, 2018). Zira liderligin sorumlulugunu birkag kisinin omuz-
larma yiiklemeden okulun her yerinde hissedilebilmesi ve her bireyin bir sekilde
digeri tizerinde olan etkileme giiciinii kullanabilmesi 6gretmen liderliginin 6nemli
arglimanlarini olusturmaktadir (Fink, 2005). Yapilan 6nciil calismalar 6grencinin
O0grenme motivasyonunun ve performansinin 6gretmenlerin sergiledikleri liderlik
davranislarina bagli oldugunu ve 6gretmenlerin okulda 6grenci tizerinde sira dist
bir giice sahip oldugunu gostermistir. Bagka bir anlatimla 6gretmen liderler, 6g-
rencileri 0grenmeye glidillemede ve 0grencilerin okulla ilgili isleri gerceklestirip
basarmalarinda anahtar bir role sahiptirler (Becker ve Luthar, 2002).

Alanyazinda 6gretmen liderliginin ortaya ¢ikmasinda 6dnemli olan diger bir
argiiman ise okulun insan kapasitesinin gelistirilmesidir. Bu bakimdan Kilin¢ ve
Recepoglu (2013), dgretmen liderliginin iddialarindan birinin degisim, dontisiim
ve yenilesme ile bag edebilmek icin okullarin insan kapasitesinin gelistirilmesi yo-
niindeki gereklilik oldugunu vurgulamaktadirlar. Her 6gretmenin firsat buldugun-
da liderlik davramsi sergileyebildigi ifade edilmektedir (Barth, 1990). Ogretmen
liderliginin alanyazinda okullara sagladig: katkidan biri de 6gretmenlere meslek-
taglari ile igbirligi yapabilme imkani sunmasi ve 6zsaygilarini artirmasidir (Harris,
2005b). Davidson ve Dell (2003) 6gretmenlerin sinif i¢i uygulamalari ile amaglarimi
gerceklestirirken uygulamalarint meslektaslari ile paylasarak okul amaclarii ger-
¢eklestirme imkani da bulabileceklerini belirterek 6gretmen liderliginin meslek-
taslarla isbirligi boyutuna vurgu yapmuslardir. Ogretmen liderler birlikte calisarak
okulun amaclarina ve vizyonuna karar vermekte, okulda yiiriitillen Ogretim
etkinliklerinde sorumluluk almakta ve 6gretim uygulamalarini gelistirmek i¢in yeni
yollar aramaktadirlar (Leithwood ve Jantzi, 2000b; Szeto ve Cheng, 2017).

Alanyazinda konuya iliskin yapilan caligmalar incelendiginde daha ¢ok okul
yoneticileri ve 6gretmenlerin 6gretmen liderligine iligkin algilarinin (Beycioglu,
2009; Beycioglu ve Aslan, 2012; Yigit, Dogan ve Ugurlu, 2013), 6gretmenlerin
sinifta ve okulda sergiledikleri 6gretmen liderligi davramglarinin (Can, 2007,
2009a, 2009b), 6gretmen liderliginin okulun liderlik kapasitesine etkisinin (Oz-
getin, 2013), 6gretmen liderligi ve okul iklimi arasindaki iligkinin (Kiling, 2014),
ortadgretim okulu 6gretmenlerinin 6gretmen liderligine iligkin alg1 ve beklen-
tilerinin (Kilin¢ ve Recepoglu, 2013) incelendigi; bununla birlikte 6gretmen ve
okul yoneticilerinin 6gretmen liderligine iliskin alg1 ve beklentilerini dlcmeye
doniik olceklerle birlikte (Beycioglu ve Aslan, 2010), 6gretmen liderligi kiiltiiri
Olgegi gelistirme galigmasinin (Demir, 2014) yapildigr goriilmektedir. Ancak 6g-
retmen liderligini etkileyen faktorlerin tespit edilmesine yonelik arastirmalarin
sinirl oldugu goriilmektedir. Uluslararas: alanyazinda ise Harris (2005b) 6gret-
men liderliginin okullar adina faydalarindan bahsederken 6gretmen liderligi ile
ilgili iddialar ispatlayacak ampirik caligmalarin simirhligina dikkat cekmektedir.
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Ayrica, okul gelisimi ve 6grenci 6grenmesi noktasinda potansiyel bir gii¢ olarak
kabul edilen 6gretmen liderligine iligkin daha fazla arastirma bulgusuna ihtiyac
duyuldugu vurgulanmaktadir (Frost ve Harris, 2003; Katzenmeyer ve Moller,
2013; York-Barr ve Duke, 2004).

MEB (2018), Tiirkiye’nin Egitim Vizyonu 2023 Belgesi’'nde 6gretmen ye-
tistirmeye ve Ogretmenler arasi igbirligini artirmaya doniik uygulamalara yer
vermektedir. Dolayisiyla bu arastirmadan elde edilecek bulgularin, okullarda
ogretmen liderliginin 6grenci basarisinin artirilmasina, 6gretmenlerin mesleki
gelisimlerini siirdiirmelerine, okulun kurumsal gelisimine ne gibi katkilar sagla-
dig1 hususunda politika yapicilar icin 6nemli bir veri kaynagini teskil edebilecegi
disiintilmektedir. Yapilan bu ¢alismadan elde edilen bulgularin Tiirkiye’de mes-
lektas isbirligi, karsilikli 6grenme, etkilesim, destek ve geribildirim saglanabile-
cek bir okul kiiltiirtiniin tesisi ve okul yapust ile ilgili engellerin agilmasi noktasin-
da okul yoneticilerine yol gostermesi beklenmektedir. Ayrica farkli ortadgretim
kurumlarindaki 6gretmenlerin eylemleri gozlemlenerek egitimde iyi Orneklerin
agiga ¢ikarilmasi ve bu 6rnek uygulamalarin uygulanabilirligi ve pratikligi nokta-
sinda 6gretmen liderlere 6ngorii saglanabilecegi diisiiniilmektedir.

Ogretmen Liderligi

Katzenmeyer ve Moller (2013) 6gretmen liderlerin sinif icinde ve diginda li-
derlik rolleri tistlendiklerini, Boles ve Troen (1994) de 6gretmen liderlerin diger 6g-
retmenlerle birlikte calisarak 6gretim becerilerini gelistirdiklerini belirtmektedir.
Harris (2005b) 6gretmen liderligini, 6gretmenler arasinda meslektaglik normlari
olusturma, egitim-Ogretim siirecini etkileme ve okullarin kiiltiirlerini sekillendire-
rek etkililigini artirma olarak degerlendirmektedir. Bununla birlikte, York-Barr ve
Duke (2004) 6gretmen liderligini, okulun finansal, materyal ve insan kaynagina
liderlik etme, Lambert (1998) ise birlikte 6grenme, anlamui birlikte insa etme, diger
ogretmen ve okul yoneticileri ile igbirligi icinde ¢alisma olarak ifade etmektedirler.

Alanyazinda lider 6gretmenlerin rollerinin ne olmasi gerektigi ve ne tiir
sorumluluklar tstlenecekleri yogun bir bigcimde tartisgitimaktadir (Can, 2009a,
Grant, 2006; Harris, 2002b; Harris ve Muijs, 2003; Katzenmeyer ve Moller, 2013;
Lambert, 2003; Leithwood, 2003; Lieberman ve Miller, 2005; Murphy, 2005).
Ogretmenlerin sergiledikleri liderlik rollerini Harris ve Muijs (2005) dort baslik
altinda smiflandirmiglardir. Buna gore yazarlar aracilik roliinii, okulla ilgili geli-
sim ilkelerini sinif ortamina aktarabilme; katilimct liderlik roliinii, okul gelisim
¢aligmalarmin etkin bir {iyesi olarak yer alip degisimi destekleme; arabuluculuk
roliinii, ihtiyac duyuldugunda kaynaklar1 temin edebilme; yakin iliskiler kurma
roliinii ise okul iiyeleriyle pozitif iligkiler kurarak isbirligini gelistirme seklinde
acgiklamaktadirlar. Harris (2002b) okul gelisim stireclerinde lider 0gretmenlerin
diger 6gretmenleri etkileme ve motive etme, uzmanlik ve bilgi destegi saglama,
okulda etkili isbirligi ve iletisim saglama gibi rolleri oldugunu ifade ederken
Grant (2006), 6gretmen liderlerin okullarda etkili 6gretim icin pedagojik liderlik
rollerine dikkat ¢cekmistir.
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Alanyazinda 6gretmen liderliginin kavramsal olarak boyutlandirilmasina
iligkin bir dizi caligmanin yapildig1 goriilmektedir. Ornegin Katzenmeyer ve Mol-
ler (2013), 6gretmen liderliginin dort boyutlu bir yapiya dayandigini tartismak-
tadir: (1) orgiitsel kapasiteyi gelistirme, dgrencilerin ve 6gretmenlerin degisimle
bas edebilme becerilerini en {ist seviyeye cikarabilmeleri ve her 6grencinin de-
gisen kosullarda en st seviyede biligsel beceriler edinebilmesi icin onlar1 tegvik
etme, (2) demokratik bir okul toplumu olusturma, liderligin paylasilarak okullarda
demokratik bir ortamin olusturulmas: ve okulda igbirligine dayali bir ortamin
tesis edilmesi, (3) 6gretmenleri giiclendirme, dgretmenleri aktif olarak karar
stireclerine katma, orgiit icinde giiclerini artirma, (4) 6gretmen profesyonelligini
artirma, Ogretmenlere kendi iglerini kontrol edebilme yetenegi kazandirma;
kendi ilkelerini belirleme imkani sunma seklinde ifade edilmektedir.

Ulusal alanyazinda da 6gretmen liderliginin kavramsallastirilmasina yonelik
yapilan calismalar dikkat cekmektedir. Bu baglamda, Beycioglu ve Aslan (2010)
ogretmen liderligini kurumsal gelisme, mesleki gelisim ve meslektaslarla isbirligi
olarak ele almaktadirlar. Kurumsal gelisme boyutu okul yoneticilerinin liderligi
paylagmasi gerektigine, 6gretmenlerin okul yonetiminde planlama, esgiidiimle-
me, kontrol siireglerinde yer alarak okulun 6grenme ve Ogretme kapasitesine
katki saglamalarina gondermede bulunurken mesleki gelisim 6gretmenlerin yeni
Ogretim yontemleri gelistirerek meslektaslarinin ve kendilerinin siirekli mesleki
gelisimini saglama ve gelisim siirecinde istekli olup 6ncii olmalariyla; meslektas-
larla igbirligi ise isbirligi, dayanigma, bilgi paylasimi ve gorevine yeni baglayan 6g-
retmenlere mentorlitk etme ile iliskilidir.

Aragtirmanmin Amaci

Bu arastirmanin amaci, liselerde 6gretmen liderligini etkileyen faktorlerin
belirlenmesidir. Bu amacla, asagidaki sorulara yanit aranmustir:

1. Ogretmenlerin goriislerine gore 6gretmen liderliginin amaci nedir?

2. Ogretmen goriislerine gore 6gretmen liderligi etkileyen degiskenler ne-
lerdir?

3. Ogretmen liderlerin okulda karsilastiklari sorunlar nelerdir?
Ogretmen liderliginin yayginlagmast igin neler yapilabilir?

Yontem

Aragtirmanin Modeli

Bu aragtirmada 6gretmen liderligini etkileyen faktorlere yonelik 0gretmen
gorislerinin belirlenmesi amaclanmaktadir. Arastirma nitel arastirma yontemi
ve tekli durum calismasi deseninde kurgulanmistir. Saban ve Ersoy (2017) durum
¢aligmalarimin bir olaya miidahale etmeden arastirmaciya derinlemesine incele-
me, anlama; arastirilan olgunun birey ve toplum tlizerinde etkisi ya da iligkisi hak-
kinda c¢ikarimlarda bulunma imkani sundugunu belirtmektedir. Bu arastirmada
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ortadgretim kurumlarinda 6gretmenlerin okulda liderlik davraniglar: sergileme-
lerini etkileyen faktorlere yonelik 6gretmen goriislerinin belirlenmesi gercek ya-
samda var olan bir durum olarak secilmis ve yapilan bu calisma ile 6gretmenlerin
bu davraniglarini etkileyen unsurlarin belirlenmesi amaclanmustir.

Katihmcilar

Bu aragtirmanin katilimcilarini 2018-2019 6gretim yilinda Karabiik ilinde
bulunan 5 farkl tiirdeki lisede gorev yapan toplam 21 6gretmen olusturmaktadir.
Aragtirmada katilimcilar belirlemek icin amacli 6rneklem yontemlerinden 6l¢iit,
maksimum ¢esitleme ve kolay ulagilabilir 6rnekleme bir sistematik iginde birlikte
kullanilmistir. Buna gore mevcut arastirmada katilimeilarinin seciminde kullani-
lan Olciit, Karabiik ilinde Milli Egitim Bakanligina (MEB) bagl bir ortadgretim
kurumunda en az 2 yildir gretmen olarak gérev yapmig olmaktir. Orneklem se-
¢iminde kullanilan bir diger yontem ise maksimum cesitlilik 0rneklemedir. Bu
baglamda aragtirmaya 2018-2019 6gretim yilinda Karabiik ilinde farkl liselerde
farkli branglardan, farkli caligma yilina sahip 6gretmenler katilimci olarak segil-
mistir. Orneklemin segiminde kullanilan bir diger yontem ise kolay ulasilabilir
orneklemedir. Bu baglamda bu kriterlere uygun 6gretmenler arasindan goriisme
yapilabilecek 21 ¢gretmen arastirmanin katilimer grubunu olusturmustur. Kati-
Iimcilar 13 erkek, 8 kadin 6gretmen olusturmaktadir. Katilimcilar aktif ogret-
menlik yapmaktadir ve iclerinde dnceden idarecilik deneyimi olanlar bulunmak-
tadir. Katilmceilarin tamami 30-50 yas araliginda bulunmaktadir. Katilimcilardan
6’sinin meslekteki kidemi 10-16 yil, 14’tiniin ise 17-25 yil arasinda degisirken 1
katilimer 25 yildan fazla bir stiredir 6gretmenlik yapmaktadir.

Verilerin Toplanmast ve Analizi

Bu arastirmada, veri toplamak amaciyla goriisme ve gozlem teknikleri kul-
lanilmigtir. Best ve Kahn (2017) gériismenin amacini bireylerin deneyim ve bilgi-
lerine iliskin derinlemesine veri saglayabilen bakis agilari, inanglar, hisler ve de-
mografik verileri ortaya ¢ikarmak olarak ifade etmektedir. Goriigme formunda
arastirma problemine ait dort soru yer almaktadir. Bu sorular 6gretmen goriisle-
rinin derinlemesine ortaya cikarilmasina yonelik olarak hazirlanmistir. Gozlem
formunun hazirlanma siireci ayrintili bir alanyazin taramasiyla baglamistir. Bu
goriismelerde veri toplamak amaciyla ilgili alanyazina dayali olarak hazirlanan
goriisme formu uzman goriislerine sunulmustur. Bu uzmanlarin belirlenmesinde
oOlciit olarak ‘Egitim Bilimlerinde Liderlik konusunda caligmalar yapmig olmak’
belirlenmistir. Bu baglamda farkli tiniversitelerde Egitim Bilimleri boliimiinde
gorev yapan alt1 0gretim {yesine taslak goriisme formu iletilmistir. Gelen do-
niitlere gore forma son hali verilmistir. Bu arastirmada katilimcilar okullarinda
nobetci olduklart giinlerde kendi dogal ortamlarinda gozlemlenmistir. Yapilan
on goriismelerde katilimeilara aragtirmanin amact ve yapilacaklarla ilgili bilgiler
verilmistir. Goriismelere baglamadan 6nce katilimcilart diledikleri an goriismeyi
sonlandirabilecekleri, kimlik bilgilerinin paylasiimayacagi ve verilerin gizli kala-
cagi hatirlatilmigtir. Katilimcilarin kendi belirledikleri ortamlarda ve zamanlarda
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goriismeler gerceklestirilmistir. Goriismeler 25 dakika ile 70 dakika arasi siir-
mistiir. Katilimcilardan ses kaydi yapilmast ile ilgili izin istenmis, iki katilimci
diginda tiim katilimcilar ses kaydina izin vermistir. Ayrica goriigmeler esnasinda,
goriisme formuna notlar alinmustir.

Arastirmanin verilerini olusturan ve yaziya dokilen ses kayitlari, gériisme
notlar icerik analizi yontemi kullanilarak analiz edilmistir. Icerik analizi yonte-
minde veriler, arastirmaci tarafindan kod ve temalara gore siniflandirilarak oku-
yucunun anlayabilecegi sekilde yorumlanir (Saban ve Ersoy, 2017). Bu arastir-
mada verilerin analizine baglamadan 6nce Yin’in (2017) dnerileri dogrultusunda
bir yol izlenmistir. Bu dogrultuda elde edilen veriler bir araya getirilmis ve ses
kaydu ile gergeklestirilen goriismeler desifre edilmistir. Elde edilen verilerden 6g-
retmen liderliginin amaci temasi; 6gretmen liderligi ile ilgili degiskenler temasi,
ogretmen liderlerin karsilagtigi sorunlar temasi ve 6gretmen liderliginin yaygin-
lagmas1 temasi olusturulmustur. Bu temalara ait on {li¢ kod ortaya ¢ikmustir.

Yin’in (2017) belirttigi gibi verilerin sokiilmesi asamasinda her bir katilimci-
dan elde edilen veriler dogrultusunda kodlar olusturulmustur. Elde edilen kodlar
gruplandirilarak alt temalar olusturulmustur. Bu agama, Creswell’in (2016) ifa-
de ettigi gibi kodlarin gruplandirilarak alt temalar olusturulmasi siirecidir. Daha
sonra alt temalardan dort ana temaya ulagilmistir. Lincoln ve Guba (1985) aras-
tirmada inandiriciligl bulgularin gercekligine giivenmek olarak tanimlamaktadir.
Bu baglamda arastirmanin inandiriciligl arastirma yapilan ortamin kilttrini,
sosyal ortami veya ilgi alanin1 6grenmek veya anlamak icin sahada yeterli za-
man harcamay: gerekli kilmaktadir. Bu dogrultuda calisma ortaminda 6gretmen
ziyaretleri yapilarak ortamin bir parcasiymis gibi davranilmistir. Arastirmanin
giivenirligini saglamak icin kullanilan diger bir teknik ise stirekli gozlemdir. Aras-
tirmada uzun siireli gozlem yapilarak ortadgretim kurumlarinda 6gretmen lider-
ligini etkileyen faktorlerle ilgili baglamin temel 6zelikleri kavranmaya calisilmis;
arastirmanin seyri ile ilgili siirekli notlar tutularak saklanmis ve tutulan bu notlar
ilgisiz verilerin ayiklanmasinda kullanilmistir. Yapilan gozlemlerde katilimcilarin
ogretmenler odasindaki iliskileri, okul yoneticileri ile olan iletisimi ve koridorlar-
da ogrencilerle olan diyaloglari gdzlenmis ve 6gretmen liderligi kavrami netles-
tirilmeye ¢alisilmigtir. Yapilan arastirmada bireysel goriismeler disinda gozlem
teknigi tercih edilerek siirecin yontem bakimindan bilimsel sinirliliklar ortadan
kaldirilmaya calisilmis ve veri toplama tekniklerinde cesitlilik saglanmistir. Bu
arastirmada Egitim Yonetimi alaninda yiiksek lisans yapan iki 6gretmen yardi-
miyla akran sorgulamasi gerceklestirilmistir. Arastirmanin inandiriciligini artir-
mak amaciyla katilimci teyidi mekanizmasi da kullanilmistir. Bu kapsamda go-
rismelere baglamadan once goriismecilerden ses kaydi yapilmasina yonelik izin
alimmustir. Daha sonra elde edilen ses kayitlar1 kagida dokilmiis ve elde edilen
veriler her bir katilimciya iletilip onaylamalari istenmis, ayrica 6grencilere ekle-
mek ya da cikarmak istedigi bir nokta olup olmadig1 sorulmustur. Arastirmanin
teyit edilebilirligini artirmak icin kullanilan bir diger yontem dis denetimlerdir.
Miles ve Huberman (1994) dis denetimi digaridan bir arastirmacinin, aragtirma-
nin stirecini ve ¢alismanin sonuclarini inceleyip degerlendirmesi olarak ifade et-
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mektedir. Bu baglamda, arastirma konusuna ve nitel arastirmaya hakim, Egitim
Bilimleri alaninda ¢aligmalarini siirdiiren iki uzmanin goriisiine arastirma sonug-
larmi degerlendirmek i¢in bagvurulmustur.

Bulgular

Bu bolimde arastirma verilerinin ¢oziimlenmesiyle ulasilan bulgular ve bun-
lara iligkin yorumlar yer almaktadir. Arastirma bulgulari, 6gretmen liderliginin
amaci, 0gretmen liderligini etkileyen degiskenler, 6gretmen liderlerin karsilagtig
sorunlar ve 6gretmen liderliginin yayginlagsmasi olarak isimlendirilen dort tema
altinda toplanmustir.

Tablo 1.
Temalar ve Alt Temalar

Temalar Alt temalar Katilimcilar n
Her 6grencinin 6grenmesini k1, k2, k3, k4, k5, ko6, k7, k9, k10, k11, k12, 16
Ogretmen saglama k14, k15, k16, k17, k21
liderliginin Ogretimi gelistirme k1, k2, k3, k4, k5, k9, k13, k15, k19, k20, k21 11
amact Etkili bir okul kiiltiiriintiin k1, k2, k3, k5, k6, k7, k8, k9, k12, k15, k16, 14
olusumuna katki saglama k18, k19, k21
k1, k2, k3, k4, k5, k6, k7, k8, k9, k10, k11,
.. Okul miidiirtiniin liderligi k12, k13, k14, k15, k16, k17, k18, k19, k20, 21
Ogretmen k21
liderligini

k2, k3, k4, k5, k6, k7, k8, k9, k10, k11, k12,

Ztel‘glil;f;‘ler Okul iklimi K13, k14, k15, k16, k17, k18, k19, k20, k21~ 2
Okul Kiltiiri K1, k2, k3, kd, ks, k6, k7. k9, k10, k11, k12, o
ulkutturd k13, k15, k16, k17, k18, k19, k20, k21
Osret Yonetim desteginin yetersizligi k1, k3, k5, k7, k10, k11, k12, k13, k14, k15, 13
gretmen k18, k20, k21
L‘:rerllzr‘t?,l Meslektaslarmn esitlikei norm- k1, k4, ks, k6, k8, k10, k12, k13, k14, k17, )
sor1§11nl§r € qan k18, k19
Sinav odakli egitim sistemi k1, k7, k9, k10, k12, k14, k16, k18, k19, k21 10
gff?;ﬁgl‘;fgzlfar‘yer firsatla- 6 va k9, k12, k13, k15, k16, K18, k21 9
O3 Yeterli ticret artigini saglama ve k6, k9, k10, k13, k14, k15, k16, k18, k19, 1
. é‘%relt_r}?e?‘ manevi odiillendirme k20, k21
aeriigmin .
yayg1ngla§ma51 Ogretmen yetistirme sisteminin k2, k3, k6, k7, k10, k11, k12 ,k14, k15, k17, 12
yeniden yapilandiriimasi k18, k19
Ogretmen 6zerkligini saglayici k1, k2, k7, k13, k14, k16, k18, k19 3

uygulamalar gergeklestirme

448



Ogretmen Liderligi

Ogretmen Liderliginin Amaci

Her Ogrencinin Ogrenmesini Saglama

Bu calismaya katilan 6gretmenler, 6grencilerin akademik basarilarini artir-
manin énemine vurgu yapmislardir. Arastirmada katilimecilarin ¢ogu, 6gretmen
ve 0grenci arasinda kurulan olumlu iligkinin, 6grenci basarisini belirleyen temel
bir faktor oldugu goriisiini paylagsmiglardir. Bu baglamda ilgili noktay: agikliga
kavusturmasi bakimindan bir katilimcinin asagida dogrudan alintilanan goriisii
Oonemli olabilir:

“Ogretmenler 6grencinin her birine bireysel anlamda zaman aywip her biriyle bi-
reysel ilgilenir ¢iinkil igini sever. Her ogrenciye dokunur ve her dgrencinin bagarist
artar.” (K4)

Arastirmada katilimcilardan bazilari ise 6grencilerin akademik basarilarinin
artirilmasi igin 6gretmen liderlerin sergilemesi gereken davraniglara gonderme-
de bulunmuslardir. Bagka bir anlatimla katilimcilar, “6grencilerin gereksinim-
leri” ifadesini kullanmiglardir. Bu baglamda katilimcilar 6gretmen liderlerden
beklenen davraniglar arasinda her bir 6grenci ile bire bir ilgilenmeyi ve velilerin
destegini saglamay1 vurgulamiglardir. Katilimcilarin bazilar1 6gretmen liderligi-
nin 6grenci motivasyonunu artirma noktasinda 6énemli bir unsur oldugunu be-
lirtmiglerdir. Katilimeilar, 6gretmen liderlerin 6grenci motivasyonunu artirma
noktasinda 0grenci ile olumlu bir iletisim kurarak onlara hedeflerini gercekles-
tirme noktasinda yardimci oldugunu da ifade etmislerdir. Bagka bir anlatimla
katilimcilarin bazilari, gériismeler esnasinda “6grenciyi merkeze alma” ifadesini
kullanmiglardir. Katilimcilar her bir 6grencinin kendini basariya ulastiracak yolu
bulmasi noktasinda 6gretmen liderlere biiyiik sorumluluk distigiini ifade et-
mislerdir. Baska bir katilimcinin “Ogretmen liderler 6grencinin daha farkl: bir
gozle diinyayr gormesini saglar. Salt bilgiden alikoyar.” (K2) seklindeki ifadesinin
bu noktada aciklayict oldugu diistiniilebilir. Katilimcilarin bazilarimin degindigi
bir diger nokta ise 6gretmen liderlerin her bir 6grenciye giiglii bir rehberlik yap-
masidir. Bu baglamda, 6gretmen liderlerden, 6grencilerin akademik stireclerini
organize etmelerinin yaninda, psiko-sosyal stireclerine de rehberlik etmeleri bek-
lenmektedir. Yapilan goriismelerde bir katilimcinin “... yapisina uygun becerisine
uygun bir alanda rehberlik yapabilirsek, yol gosterebilirsek...” (K4) seklindeki ifa-
desi, 6gretmen liderlerin 6grencilerin psiko-sosyal gelisimlerine destek olmast
gerektigi fikrini destekler niteliktedir.

Ogretimi Gelistirme

Bu aragtirmanin katilimcilari, 6gretmen liderlerin etkili 6gretimi yalnizca
istlendikleri formel rollerle gerceklestiremeyeceklerini ifade etmiglerdir. Bagka
bir ifadeyle katilimcilar, 6gretmen liderlerin 6grencilerin 6zel ihtiyaglarini kargi-
lamak ve 6gretimi gelistirmek icin igbirligi yapmalar1 gerektigi fikrini paylasmak-
tadurlar. Tlgili noktay: acikliga kavusturmasi bakimindan bir katilimeinin asagida
dogrudan alintilanan goriist soyledir:
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“Lider ogretmene bir gorev daha verelim; yapacagt her davranisi paydaglara ak-
tarr: Kendi baginiza bireysel davranmayiniz o zaman siz yalnizlasirsiniz. Hep ekip
olmali hep kalabalik olmalidir.” (K19)

Katilimcilardan bazilari ise 6gretmen liderlerin giiglii alan bilgisi ve uzman-
l1ig1ile meslektaslarina Ornek olacagini ve bu sekilde 6gretim siirecine katki sagla-
yacagini belirtmistir. Bu baglamda asagidaki katilimcinin ifadesi durumu agikliga
kavusturmasi bakimimdan 6nemli goriilebilir:

“Eger bir lider ogretmen varsa meslektaglarinin gelismesine ziimresinde bulunan
ogretmenlerin gelismesine katki saglayabilir.” (K21)

Etkili Bir Okul Kiiltiiriiniin Olusumuna Katki Saglama

Yapilan goriismelerde on dort katilimel, 6gretmen liderliginin etkili bir okul
kultiird olusturmadaki dnemine deginmistir. Katilimcilar, 6gretmen liderlerin
yeniliklere agik olduklarini ve risk alabildiklerini belirtmislerdir. Bu baglamda
ogretmen liderliginin okul kiiltliriintin yeniligi ve degisimi destekleme boyutuna
katk: sagladigi diisiiniilebilir. Bu argiimani destekler nitelikte asagidaki katilim-
cilarin dogrudan alintilanan goriiglerine yer verilmistir.

“Ogretmenlerin liderligi degisim ve okul gelisimini saglar;, okulun etkililigini artinr.”

(K2)

“Okul degisiyor; fikirlerimizi idare ve 6grenci ile paylastigumizda velilerle paylastigi-

muzda idare de yenilikleri gerceklestirmek zorunda hissediyor.” (K6)

Katilimer 6gretmenlerin bazilari, 6gretmen liderlerin inisiyatif kullanarak
yaptiklari igin sorumlulugunu tstlendiklerini ifade etmiglerdir. Dolayisiyla kati-
Iimcilar, 6gretmen liderlerin okulda sorumluluga ve inisiyatif almaya dayali bir
¢aligma ortami olusturmaya katki sagladiklarini belirtmislerdir. Bu baglamda 6g-
retmen liderliginin okullarda yeni fikirlerin destek buldugu, tesvik edildigi bir
ortam yaratilmasina katki sagladig: diisiiniilebilir.

Katilimeilarin goriisleri incelendiginde, hemen hemen tamaminin Ogret-
men liderliginin, 6gretmenlere kendini gerceklestirme firsatlari sundugunu ifade
ettikleri goriilmektedir. Diger bir ifadeyle katilimcilar, kendini gerceklestirme
firsat1 bulan 6gretmenlerin, okulun gelisimine de katki saglayacagina dikkat
¢ekmislerdir. Bir katilimecinin goriisii bu duruma 6rnek teskil etmesi agisindan
onemli goriilmektedir:

“Kendimi gerceklestiririm, insanlara faydali olmak, drnek olmak giizel bir duygu,
ogretmen liderliginin kendini gerceklestirmek anlaminda ¢ok etkisi olur.” (K12)

Ogretmen Liderligini Etkileyen Degiskenler

Okul Miidiiriiniin Liderligi

Yapilan goriismeler esnasinda katilimcilar, 6gretmen liderliginin okullarda
ortaya cikabilmesi noktasinda, okul yoneticilerine biiyiik sorumluluk diistigi
fikrini paylagmaktadirlar. Katilimeilarin bir¢ogu okul yoneticilerinin liderligi-
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nin 6gretmen liderliginden ayr1 diisiiniilemeyecegi goriisiindedir. Bu baglamda
katilimcilar okul yOneticilerinin giiciinii paylasarak 6gretmen liderleri ortaya ¢i-
karabileceklerini belirtmiglerdir. Asagidaki iki katilimcinin goriisleri bu noktaya
temas etmektedir:

“Okul miidiirii 6gretmenlerine eger firsat vermezse, ogretmen liderlik davranislar
gostermeyebilir.” (K1)

“Yoneticilerin arkanda oldugunu bilmek giizel. Aklinda bir is var, yiizlerce proje
olabilir, fikir olabilir ama arkandaki yamindaki adam sana giivenmiyorsa seni des-
teklemiyorsa yaptigin ise sadece hata aramak ve sorgulamak icin bakiyor angarya
olarak goriiyorsa ya da diyelim ki bu yazim islemlerinde diyelim ki Milli Egitime bir
yazisma gitmesi gerekiyor ayni adama isi ii¢ kez dort kez hatirlatiyorsan ve o yazi
hala gitmiyorsa ve bu ne yapiyor, zamanla sana ket vuruyor, senin liderlik davrani-
st negatif etkiliyor.” (K9)

Arasgtirmaya katilan 6gretmenler goriismeler esnasinda okul yoneticilerinin
ogretmen liderleri ortaya ¢ikarma noktasinda ‘destek’ kelimesine 6zellikle vurgu
yapmusglardir. Ogretmen liderligini etkileyen bir unsur olarak okul miidiiriiniin
firsatlar yaratmasi ve Ozellikle 6gretmenlere yaptiklarr ¢alismalarda maddi ve
manevi destek saglamalari, katilimeilarin ¢ogunun paylastigi goriislerdir. Ayrica
okul mudiiriiniin 6gretmenine 0zerklik saglayabilmesi, okul miidiiriintin 6gret-
meni ile birlikte egitim-6gretim siireclerinde yer almasi, okul midiiriiniin ekip
ruhunu saglayabilmesi ve en 0nemlisi de 6gretmenine giivenmesi, katilimcilarin
goriismeler esnasinda tizerinde durduklari hususlardir. Katilimceilar tarafindan
vurgulanan okul yoneticisinin destegi ve 6gretmen liderligi arasindaki iligkiyi an-
lamak icin asagida bir katilimcinin goriisii dogrudan alintilanarak verilmistir:

“Okul miidiirlerinin destegi ogretmenlerin liderlik sergilemelerini yiizde yiiz etkiler.
Onu ben konugurken kagirdum unuttum. Idarecinin 6gretmenin okul icerisindeki
pozisyonu ve tavrint belirleme noktasinda ¢ok énemli bir husus oldugunu hepi-
miz kabul etmeliyiz. Eger ozellikle birinci sart alaninda ogretmeni desteklemiyor
ve onu otorite olarak kabul etmiyorsa otoriteyi burada kotii anlamda kullandun;
ogrencilerine destek olma alamindaki onlart yonlendirmeleri, rehberligi agisindan
kesinlikle ve kesinlikle idareci ogretmenine destek olmak ve onunla beraber yiirii-
mek zorundadir.” (K17)

Sonuc olarak 6gretmen liderlerin okul midiirlerinin destegini aldiginda
daha fazla sorumluluk ve risk alacagi diigiintilebilir. Ayrica 6gretmenine giiven
veren, Ozerklik saglayan okul yoneticileri 6gretmen liderlerin Oniinii agacaktir.

Okul Iklimi

Katilimcilarin cogu, okullarinda hakim olan iklimin calismalarinmi etkiledi-
gini ifade etmistir. GOrlismelere katilan 6gretmenlerin 6énemli bir kismi, okulda
yaptiklar1 calismalarin basariyla tamamlanmasinda okul ikliminin 6nemine isaret
etmiglerdir. Ayrica katilimcilarin cogu okullarda saygiya dayali bir ortamin olma-
siin 6gretmen liderlerin ¢aligmalarini olumlu yonde etkileyecegini belirtmisler-
dir. Asagidaki verilen bir katilimcinin goriisii, 6gretmen liderligi ve saygiya dayali
okul iklimi arasindaki iligkiyi gostermesi bakimindan dnemli olabilir:
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“Ben okulumdan ¢ok memnunum, okula da ¢ok severek geliyorum ve bu okulda
calismak da beni mutlu ediyor. Okulumda kigiler arast olumlu iletisim ve nezaket
hdkim.” (K3)

Gortismeler esnasinda bazi katiimeilar (K5, K9, K11, K14, K18, K20) ise
“gitven” kelimesini 6zelikle kullanmiglardir. Bagka bir ifadeyle katilimcilar 6gret-
menler arasinda kurulan giivene dayali iligkinin hem 6gretmen liderler hem de
ogrenciler lizerinde olumlu etkisi oldugunu ifade etmislerdir. Bu baglamda bazi
katilimcilar 6gretmen liderler arasindaki olumlu ve giivene dayali iligkinin okul
yOnetimi lizerinde de etkili oldugunu goriismeler esnasinda ifade etmislerdir. Bir
katilimeinin gorisi ilgili noktayr agikliga kavusturmasi bakimmdan énemli ola-
bilir:

“Ogretmenler odasindaki giiven ortami onemli. Orast cok saglam olursa yani ogret-

menlerin iliskileri, bunun ogrencilere ¢ok iyi yansidigun diigiintiyorum. Bunu daha

onceki yillarda gordiik. Ogretmenler odasindaki catismalann, kiiskiinliiklerin,
gruplagmalarin okul bagarisina, 6grencilerin davranmisina ¢ok yansidigin diistinii-
yorum. Digsardan bile dgrencinin 6gretmenler odasindaki huzursuzlugu gorebildigi-

ne inanyorum.” (K19)

Katilimcilardan ¢ogu 6gretmen liderliginin saglikli okul ortamlarinda daha
kolay ortaya ¢iktigina deginmislerdir. Dolayisiyla katilimeilar saglikli okul ortam-
larinda 6gretmen liderlerin 6grencilerin gelisimi icin daha ¢ok calistigini, daha
fazla etkinlige yogunlastiklarini 6zellikle ifade etmislerdir. Bir katilimeinin olum-
lu okul iklimi ve 6gretmen liderligi arasindaki iligkiyi ortaya ¢ikarmast bakimin-
dan asagida verilen goriisti anlamli olabilir:

“Okul iklimi onemli. Insamin huzurlu oldugu yerde calismast bambagka bir sey;
daha fazla seyler yapmana sebep oluyor. Ders digi etkinliklere yogunlasip daha
fazla ne yapabilirim diye diisiiniiyorum. Ama huzursuzluk oldugunda tamamen
kabuguna cekiliyorsun, dersime gireyim, ben ogretmenim, ders disinda benden bir
sey beklenmesin havasina giriyorsun.” (K4)

Okul Kiiltiirii

Okul kiltiri temasinda katilimeilarin bazilarinin goriismeler esnasinda
ozellikle “demokratiklik” ifadesini kullandiklari goriilmiistiir. Bagka bir anlatimla
katilimcilarin cogu okul kiiltiiriine demokratik normlari hakim olmasinin 6gret-
men liderlerin yaratict uygulamalarini, okul yonetimi ve meslektaslari ile isbirli-
gini tesvik edecegini ifade etmislerdir. Asagidaki katilimeinin goriisii demokra-
tik okul kiltiiriintin 6gretmen liderligi iizerinde etkisini gdstermesi bakimindan
onemli olabilir:

“Okulda demokratik bir ortam olmast benim ¢alismalarimi ve meslektaslarimla

iligkilerimi etkiler; takdir edilmek etkiler.” (KI8)

Katilimcilar kiltiirel normlarin ¢ok 6nemli oldugunu ifade etmislerdir. Ya-
pilan goriismelerde meslek liseleri disinda goriisme yapilan okullarda akademik
basar1 odakli bir kiiltiir oldugunu ifade etmislerdir. Bu durumu bazi katilimcilar,
ogrencilerin 6grenmelerini gelistirme baglaminda olumlu olarak degerlendirir-
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ken katilimcilarin bir¢ogu fazlaca akademik basar1 odakl kiltiiriin, cocuklarin
sosyallesmeleri noktasinda §gretmenlerin yapacagi ¢alismalara engel teskil etti-
gini belirtmislerdir. Bagka bir anlatimla, akademik basariya ¢cok yogun bir sekilde
odaklanan okul kiiltiiriiniin 6gretmen liderlerin yaraticiliklarini engelleyecegi
diisiiniilebilir. Tki katilimcinin goriisleri yukaridaki argiimani desteklemesi baki-
mindan 6nemli olabilir:
“Ornegin dersten baska hicbir sey bilmeyen hicbir seyle ilgilenmeyen bir hobisi ol-
mayan robotlar mu yetistiriyoruz diye diistinmeden de edemiyorum.” (KS5)
“Ogrencilerimiz belki yiiksek notlar aliyor ama cogu iki kelimeyi yan yana getirip
kendini ifade edemiyor. Bu tarz eksiklerimiz ¢cok ama maalesef bizim tek amacimiz

tiniversite sinavinda dgrenci gondermekmis gibi, kiiltiiriimiiz maalesef bu sekilde.”
(K12)

Ogretmen Liderlerin Karsilastigi Sorunlar

Yonetim Desteginin Yetersizligi

Ogretmenlerle yapilan goriismelerde, dgretmenlerin hemen hemen tama-
mi1 6gretmen liderliginin gelisimi noktasinda okul yoneticilerinden kaynaklanan
sorunlara deginmislerdir. Okul yoneticilerinden kaynakli sorunlar baglaminda,
katilimcilarin 6ncelikle degindikleri nokta ise okul yoneticilerinin asir1 sekilde
Ogretmenleri yasa, yonetmelik ve genelgelerle sinirlandirmak istemeleridir. Asa-
gidaki verilen bir katilimcinin ifadesi bu durumu 6rneklendirmektedir:

“Idare. Mesela bir etkinlik yapacaksindir veya bir egitim diizenleyeceksindir iste
bunla ilgili zaman yok, miifredatta yok, imkdnlarimiz sumirly gibi séylemleri etkili
olabilir.” (K18)

Katilimcilardan cogu okul yoneticilerinin sahip olmast gereken yoneticilik
vasiflarina da dikkat cekmislerdir. Bu baglamda katilimcilar, okul yOneticisinin
ozellikle iyi bir lider olmasi gerektigine vurgu yapmislar ve okul yoneticilerinin
okul yonetim siireglerinde profesyonel davranmalarinin éneminden bahsetmis-
lerdir. Katilimcilarin asagidaki ifadeleri ilgili noktayr acikliga kavusturmasi baki-
mindan 6nemli olabilir:

“Tletigim dilini iyi kullanamayan bir idareci beni asagiya ceker okulumda. Hitaplar
stkintr olan bir idareci beni asagiya ceker.” (K13)

Meslektaslarin Egitlik¢i Normlart

Meslektaslarin esitlik¢i normlart alt temasinda katilimeilarin goriisleri in-
celendiginde, katilimcilarin hemen hemen tamaminin meslektaglarin esitlikgi
normlarmin dgretmen liderligi icin engel oldugunu ifade ettikleri anlagiimakta-
dir. Diger bir ifadeyle, katilimeilar tiim 0gretmenlerin mesleklerinde esit oldugu
algisini tagidiklar1 ve aralarindan bir 6gretmenin lider olarak ortaya ¢ikmasinin
bu norma zarar verecegi yoniinde goriig bildirmiglerdir. Dolayisiyla lider 6gret-
menler esitlik¢i normlara meydan okuyabilir ya da meslektaslar ile olumlu ilig-
kilerini devam ettirebilmek icin liderlik davramisindan vazgecebilir. iki 6gretme-
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nin agagida alintilanan ifadeleri ilgili noktay: acikliga kavusturmasi bakimindan
onemli gorilebilir:
“Hi¢bir davranis sergilemeyen bir 6gretmen toplulugu icerisinde, benim yaptigim
seyler zaten siritacakt. Ben de daha fazla bir gey yapma geregi duymam; yani o
yiizden ¢ok énemli...” (KI18)

“Meslektaslarin ozellikle yasca biiyiik meslektaslarimizin degisime kapalt olmalar
nedeniyle, bazi seyleri yapmak sikinti oluyor.” (K10)

Sinav Odakli Egitim Sistemi

Arastirmaya katilan 0gretmenler tarafindan ozellikle belirtilen ve Ogret-
menlerin liderlik rol ve sorumluluklarini iistlenmelerini engelleyen etmenlerden
bir digeri ise Turk Milli Egitim Sisteminde yer alan 6grenci, 6gretmen, veli ve
yonetici gibi egitim Ogretim siireclerinde yer alan tim paydaslarin akademik
basariya asir1 odaklanmig olmalaridir. Katilimeilar bu durumun, 6gretmenlerin
sergileyecegi liderlik davraniglarini etkileyecegini ifade etmislerdir. Ayrica, ka-
tilimeilarin ¢ogu 0grencinin yapacagi biitlin caligmalara not kaygisi ve akademik
basari ile yaklastig1 hususuna dikkat ¢cekmislerdir. Buna gore, katilimcilar 6gret-
menlerin herhangi bir calisma yaparken 6grencilerin sinav ve not kaygilar ile
karsilastiklarini ifade etmislerdir. Bir katilimer tarafindan bu durum su sekilde
dile getirilmistir:

“Ogrenci acisindan degerlendirdigimizde ise égrencilerin bircogu bazi etkinlikleri

yapmaktan kaginwyor.” (K7)

Katilimeilarin hemen hepsinin degindigi diger bir nokta Tiirk Milli Egitim
Sisteminde gerceklestirilen YKS, LGS gibi sinavlar yiiziinden 6grencilerin bii-
tlin zamanlarini bu smavlara hazirlanarak gegirdikleridir. Dolayisiyla katilimei-
lar 6gretmen liderlerin, sadece sinav odakli hareket edebildiklerini, 6grencileri
sosyal kiiltiirel becerilerde gerekli sekilde donatamadiklarini belirtmislerdir. Bu
baglamda bir sekilde 6gretmenlerin liderlik davranisi sergilemelerinin engellen-
digi diisiintilebilir. Asagidaki katilimcilarin goriisleri bunu acik bir sekilde ortaya
koymaktadir:

“Cocuklarin sinaviara agirt odakli olmalari, olgme degerlendirme sistemi, stirece
degil sonuca odakly islemler.. YGS TYT AYT sinavlar ¢ocuk onu da birakmuyor,
digerini de yapmak istiyor.” (K9)

‘Ashinda dgretmenlerin de cogu akademik basariyr odaklandiklar icin diger seyleri
kagiriyoruz, gercek hayata hazirlamiyoruz. Egitim hayati bittikten sonra, bu ¢cocuk-
lar ¢ok iyi hayata hazirladiginuzt iddia edemem.” (K10)

Ogretmen Liderliginin Yaygilasmasi

Ogretmenlerin Kariyer Firsatlarint Genisletmek

Arastirmada ortaya ¢ikan ve katilimcilarin tamaminin tizerinde 6nemle dur-
duklar1 noktalardan biri de 6gretmenlerin bir sekilde formel ve informel rolle-
rinin gerekli kildig1 etkileme giiglerini genisletmek icin 6gretimsel bilgi ve bece-
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rilerini gelistirmeleridir. Katilimcilarin 6nemli bir kismi her bir 6gretmenin esit
yeterlilige sahip olmadigini, dolayisiyla etkili bir 6gretmenin bir sekilde siirecte
onitinii agmak gerektigini ifade etmiglerdir. Bu baglamda sorumluluklarinda ve
icretlendirmelerinde bir farklilagsmaya gidilmesinin uygun olacag diisiintilebilir.
Ogretmen liderliginin yayginlagmasi icin kariyer segeneklerine olan ihtiyag, asa-
g1da verilen katilimci goriislerinden anlasiimaktadir:

“Ekonomik katki saglanmali. Farkli bir sey yapan ogretmene yaptigi igin ekonomik
katkisini gormeli ya da kariyerinde ilerleyebilmeli. Belki kariyer basamaklar gelme-
li. Mesela bir sen ¢alisiyorsun, ¢calisan da ¢alismayan da ayni parayt aliyor.” (K6)

“Isini iyi yapan ogretmenleri mentér olarak almall ve diger ogretmenlere egitim
verdirmeli.” (K9)

“Belli egitimlerden gecmis 6gretmenler; igte belli bagarilara imza atnug 6gretmenler
ayridmali; istekli olan ogretmenler yine ayrilmall yine bir kariyer basamag seklinde
olabilir, her 6gretmen ayni olmamal.” (K12)

Yeterli Ucret Artisini Saglama ve Manevi Odiillendirme

Katilimeilarin goriismeler esnasinda degindigi diger bir konu ise okulda li-
derlik rol ve sorumlulugunu tstlenen ve bu yonde davraniglar sergileyen ogret-
menlere yonelik odiillendirme sisteminin yetersizligidir. Buna gore, calisan ve
¢aligmayan O0gretmenin ayni ticreti almasi, 6gretmenlerin 6zellikle elestirdikleri
noktalardan biridir. Asagida verilen katilimci goriisleri, 6gretmen liderligi ve ye-
terli ticret artisini saglama arasindaki iligkiyi ortaya koymasi bakimimdan énemli
olabilir:

‘Alaninda bagar olan ogretmenlerin derece falan bir seyler almast mutlaka etkili
olabilir.” (K15)

Ayrica ozendiriciler gerekiyor; ogretmen tegvik edilmeli.” (K16)

Ogretmen Yetistirme Sisteminin Yeniden Yapandiridmast

Ogretmen yetigtirme sisteminin yeniden yapilandirilmasi temasi altinda
katilimceilarin  goriigleri incelendiginde, Ogretmenlerin tamaminin 6gretmen
yetistirme sisteminin yeniden yapilandirilmasi gerektigini distindiikleri orta-
ya konmustur. Buna gore, 6gretmenlerin bu kapsamda tizerinde durduklari ilk
nokta, 6gretmen yetistiren fakiiltelere 6grenci seciminin yeniden diizenlenmesi
gerekliligidir. Ayrica katilimeilar Egitim Fakiiltesi mezunu olmayanlara ogret-
menlik hakki verilmemesi gerektigini belirtmislerdir. Bu baglamda 6gretmen-
ler, 6gretmen ihtiyaci ve fakiiltelerden mezun olan 6grenci sayilar1 arasindaki
dengenin iyi kurulmasi gerektigi diisiincesindedir. Katilimcilarin agagida verilen
goriisleri 6gretmen liderlerin yetistirilme siirecinin de 0gretmen liderliginin yay-
ginlagmasinda 6nemli oldugunu gostermesi bakimindan anlamhidir.

“Valla yayginlagmas icin devlet bence ¢ok asamal bir sistem kurmali. Lider 6g-
retmen secerken bir siirti doneye basvurmali ve bunla ilgili fakiilteler olusturmall,
bolge fakiilteleri mesela.” (K19)
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“Hicbir is yapamayan kisi ogretmen oluyor, yani artik fen edebiyat fakiiltelerin-
de ¢ok diisiik puanlarla giren insanlar formasyon alarak ogretmen olabilmekte.”
(K18)

Ogretmen Ozerkligini Saglayict Uygulamalar Gerceklestirme

Katilimcilarin tamami, 6gretmenlerin kendi 6gretim materyallerini segme
ve takip ettikleri miifredat noktasinda daha 0zgiir davranmak istediklerini ifade
etmisglerdir. Baz1 katiimcilar ise 6gretmenleri siniflariyla ilgili ya da okulla ilgili
karar siireclerine daha ¢ok dahil etmenin, 6gretmenleri daha 6zerk hale getirece-
gini ifade etmislerdir. Ayrica katilimcilarin bazilari, 6gretmeni yetkilendirmenin
okul yoneticilerini daha giicli kilacagini ifade etmislerdir. Bu baglamda bir kati-
limeinin agagida verilen goriisii, okul yoneticinin paylagimer liderligi ve 6gretmen
liderligi arasindaki iligkiyi gostermesi bakimindan 6nemli goriilmektedir:

“Okul yonetiminin her eyi diigiintip gorebilmesi de imkdnsiz. Bunun i¢in ogretmen
liderlere ihtiyag var. Ciinkii liderligin dagitilmasi gerekiyor.” (K2)

Katilimcilarin bazilart 6gretmenlerin karar stireclerine daha fazla katki sag-
lamas1 gerektigini diisiinmektedirler. Diger bir ifadeyle katilimcilar 6gretmenle-
rin ders programlari ve icerikleri, 0l¢me degerlendirme uygulamalari, teknoloji-
den sinifta nasil yararlanilacagi ve hatta okullarin ¢aligma saatlerinin nasil olmasi
gerektigi gibi konularda daha fazla s6z sahibi olmalar1 gerektigini diisiinmekle-
dirler. Ogretmenlerin asagida alintilanan ifadeleri ilgili noktayr acikliga kavus-
turmasi bakimindan 6nemli gorilebilir:

“Daha demokratik ve ozgiir bir ortama ihtiyacinuz var ama yonetmelikler, miifre-
dat ve bazi ziimre kararlar bizi baglyor, o konuda ogretmen yeterince ozgiir degil.
Evet, konular belli olacak ama herkes kendi ozelligine gore degistirebilecek.” (K14)

“Daha serbest calisma alanlar, 6gretmenlerin kendilerini daha ¢ok ifade edebile-
cekleri alanlar birakmalillar.” (K13)

Tartisma, Sonuc ve Oneriler

Arastirma bulgular incelendiginde, katilimcilarin 6gretmen liderliginin
amacini her 6grencinin 6grenmesini saglama, okulda yapian ogretimi gelistirme,
etkili bir okul kiiltiiriiniin olusumuna katki saglama olarak anlamlandirdiklar1 an-
lagilmaktadir. Ogretmen liderler her 6grencinin 6grenebilmesi icin 6grencinin
akademik basarisini artirmaya dontik uygulamalar yapip 6grenci merkezli davra-
narak 0grenci motivasyonun artirmaya calismaktadir. Bu bulgu ile Danielson’un
(2006) ogretmen liderliginin 6ncelikli amacinin 6grenci 6grenmesini en st dii-
zeyde gerceklestirmek oldugunu bulguladigi aragtirmanin bulgulari benzerlik
gostermektedir. Katzenmeyer ve Moller (2013) ise egitim sisteminin basarisiz-
ligin1 ortaya koyan politika raporlari karsisinda, 6grenci 6grenmesini artirmaya
¢alismanin 6nemine vurgu yapmaktadir. Bu baglamda, 1739 sayili Milli Egitim
Temel Kanununda yer alan Ttrk Milli Egitim sisteminin amaglar ve ilkeleri dii-
stintldiigiinde, katilimcilarin her 6grencinin 6grenebilecegi fikrini i¢sellestirdik-
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leri sdylenebilir. Aragtirma bulgulari, katilimcilarin her 6grencinin 6grenmesini
saglamay1 6grencilerde yiiksek motivasyonu saglama olarak anlamlandirdiklari-
m1 gostermektedir. Ogretmen liderligi ve giiclii 6grenci motivasyonu ile ilgili bu
bulgu, 6gretmen liderliginin 6grenci motivasyonu iizerinde giiclii bir etkisi ol-
dugu, 6gretmenin liderlik yapamadig1 durumlarda dgrencilerin motivasyonunun
diistiigiinii gosteren aragtirma sonuglari ile tutarlilik gostermektedir (Oqvist ve
Malmstrom, 2017). Bu baglamda, 6gretmen liderlerden beklenen dncelikli dav-
ranig 6grenci motivasyonunu saglayict uygulamalar ile 6grencilerin akademik ba-
sarisini en iist seviyede saglayici calismalar yapmalaridir. Ogretmen liderlerin her
ogrencinin 0grenebilecegi noktasindan hareketle siniflarinda farkl uygulamalar
sergiledikleri ve her 6grencinin akademik bagarisimi artirmak icin farkli uygula-
malar gerceklestirdikleri sdylenebilir.

Arastirmada 6gretmen liderliginin amaci temasi her ¢grencinin 6grenme-
sini saglama alt temasinda ortaya ¢ikan bir diger bulgu ise 6gretmen liderliginin
O0grenme yasantilarini her bir 6grencinin bireysel gereksinimlerine doniik ola-
rak diizenlemeye ve 0grencilerin kendilerini gerceklestirmesine firsat vermesi-
dir. Ayrica, arastirma bulgular1 6gretmen liderliginin 6grencilerin psiko-sosyal
gelisimlerinin destekledigini gostermektedir. Can (2014) 6gretmen liderlerin
sahip olduklar1 beceriler arasinda ogrencileri egitim 6gretim siirecine katma, si-
nif etkinliklerinde rol almada 6grenciyi isteklendirme, birlikte calismaya 6zen
gosterme olarak siralamaktadir. Bu acidan bakildiginda, katilimeilarin 6gretmen
liderligini 0grenciyi hem akademik hem de psiko-sosyal yonden gelistirme sek-
linde anlamlandirmalarinin kavrama iligkin alanyazinla Ortiistiigi sOylenebilir.
Diger taraftan Harris ve Muijs (2005), 6grencilerin 6z giivenleri, sosyal bece-
rileri, ruhsal sagliklar1 ve 0z saygilarinin 6gretmenin sinif ortaminda sergiledigi
davraniglarla sekillendigini saptamiglardir. Bu baglamda 6gretmeninden gerekli
destegi alan 0grencinin kendini gerceklestirmesi ve sosyal hayatta daha uyumlu
ve basarili olmasi beklenebilir. Bagka bir anlatimla, 6gretmen liderliginin, gele-
neksel 0gretim uygulamalarinin disina ¢ikarak her bir 6grencinin tiim yonleriyle
donanimli bireyler olarak yetistirilmesi yoniinde egitim 6gretim siireclerine katki
sagladig1 soylenebilir.

Arastirmada ortaya ¢ikan bir diger bulgu ise 6gretmen liderliginin amacinin
Ogretimin niteligini gelistirme oldugu yoniindedir. Bu baglamda, 6gretmenlerin
okullarda tistlendikleri formel ve informel rollerin, 6gretmen liderleri 6gretimi
gelistirme noktasinda kritik bir konuma getirdigi dustiniilebilir. Baska bir ifa-
deyle, 6gretmen liderler 6gretimi gelistirme noktasinda énemli roller istlenmek-
tedirler. Bu duruma paralel bir bicimde York-Barr ve Duke (2004), 6gretmen
liderliginin amacinin 6gretimi gelistirmek oldugunu bulgulamis ve 6gretmen li-
derlerin tstlendikleri profesyonel gelisimi saglama, gruplar1 harekete gecirme,
kocluk, arastirmacilik, mentorlik gibi rollerle okulda yapilan 6gretimin gelis-
tirilmesine katki sagladiklarin1 ortaya koymuslardir. Ogretmen Liderleri Kesif
Konsorsiyumu (2008) (Teacher Leadership Exploratory Consortium) tarafindan
gerceklestirilen bagka bir aragtirmada 6gretmen liderlerin 6gretimi gelistirme ro-
liine vurgu yapilmis; 6gretmen liderlerin okulun degerleri, misyonu ve vizyonu ile
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uyumlu 6gretim uygulamalarii gerceklestirdikleri ve meslektaslariyla bu uygula-
malari paylastiklar: tespit edilmistir. Bu bulgunun arastirma bulgusu ile benzerlik
gosterdigi goriilmektedir.

Ogretmen liderlerin 6gretimi gelistirme noktasinda meslektaslari ile isbirligi
yapmalarinin gerekli oldugu 6gretimi gelistirme temasinda ortaya ¢ikan onem-
li bir diger bulgudur. Zira 6grencilerin akademik gelisimlerinde 6gretmenlerin
yapacag isbirliginin ¢cok énemli oldugu diisiiniilebilir. Ogretmenler okullarda
okul yoneticileri ve meslektaglari ile sube 6gretmenler kurulu, ziimreler, disiplin
kurullari, sosyal etkinlikler kurulu gibi yapilarda isbirligi yapmakta ve 6grencile-
rin akademik, kiiltiirel ve psiko-sosyal yonden gelisimlerini destekledikleri bilin-
mektedir. Harris ve Lambert (2003) 6gretmen liderliginde gerekli olan isbirligi
becerilerine vurgu yapmiglar ve 0gretmen liderlerin karar siireclerinde, grup ca-
lismalarinda, problem ¢6zme siireglerinde, catismalarda uzlasma saglamadaki is-
birligi becerilerine deginmislerdir. Dolayisiyla, 6gretimi gelistirme bir sekilde 6g-
retmen liderlerin igbirligi yapmasini zorunlu kilmaktadir. Nitekim alanyazinda,
ogretmen liderliginin 6gretimi gelistirme boyutunda isbirligi becerilerinin 6nemli
oldugunu gosteren arastirma bulgular1 da mevcuttur (Musselman, Crittenden ve
Lyons, 2014).

Arastirmada 6gretmen liderliginin amaci temasinin alt temalarindan bir di-
geri, etkili bir okul kiiltiirii olusturmaya katki saglamadir. Katzenmeyer ve Moller
(2013) 6gretmen liderliginde okul baglaminin cok 6énemli olduguna deginmis ve
ogretmen liderliginin one ciktig1 okullarda gelisimsel vurgu, taninma, 6zerklik,
mesleki igbirligi, katilim ve acik iletisimin s6z konusu oldugunu ifade etmislerdir.
Aragtirma sonuglari, 6gretmen liderliginin okulda 6grenmeye doniik etkili bir
kultiiriin olusturulmastyla iligkili oldugunu gostermektedir. Bu baglamda, ogret-
men liderlerin yeniliklere acik ve degisimi destekleyen bireyler olmalarinin okul
kultiirlerine olumlu katki sunacagi distniilmektedir. Dolayisiyla ortadgretim
kurumlarinda 6gretmen liderlerin, MEB tarafindan duyurulan projelerde yer al-
diklari, sosyal ve kiiltiirel faaliyetlere katilarak okuldaki degisim siirecinde etkin
rol iistlendikleri ve MEB tarafindan diizenlenen 6grenme siireclerini ilgilendiren
etkinliklerde yer alarak etkili okul kiltiirii olusumuna katki sagladiklar: distini-
lebilir. Ogretmenlerin risk ve sorumluluk alarak okul kiiltiirlerine sagladiklar:
katki arastirmanin bir diger sonucudur. Ilgili alanyazinda 6gretmen liderlerden
yaptiklari iglerin sorumluluklarini iistlenmelerinin beklendigini gosteren ¢alisma-
lar mevcuttur (Harris ve Lambert, 2003; Crowther, Kaagan, Ferguson ve Hann,
2004; Danielson, 2006). Mevcut arastirmanin sonuglar1 da dgretmen liderlerin
islerini severek yapmalar1 nedeniyle okullarda moral diizeyinin yiiksek oldugu ve
ogretmenlerin isbirligi icinde calismalar gerceklestirdigini ortaya koymaktadir.
Harris ve Muijs (2003) yaptiklar1 bir calismada 6gretmenlerin sergiledikleri lider-
lik davranislariyla okulda 6grenmeye doniik giiclii bir kiiltiiriin olugsmasina katki
sagladiklarini ortaya c¢ikarmislardir. Bu bulgu, mevcut arastirmanin bulgusu ile
benzerlik gostermektedir. Bu acidan bakildiginda, katilimeilarin 6gretmen lider-
ligini etkili okul kiiltiirii olusturmaya dontk uygulamalar gerceklestirme seklin-
de anlamlandirmalarinin kavrama iliskin alanyazinla ortiistiigii sdylenebilir. Bu
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baglamda, 6gretmen liderlerin gergeklestirdikleri eylemlerle okul kiiltiiriiniin et-
kililiginde oldukg¢a 6nemli yere sahip oldugu diistiniilmektedir. Bu itibarla, ilgili
alanyazinla 6gretmen liderliginin amacinin alt temalarini olusturan kavramlarin
birbiriyle oldukga yakin iligkili oldugu yoniinde bir ¢ikarim yapilabilir.

Arastirmada incelenen bir diger nokta, 6gretmen liderligini etkileyen de-
giskenlerin belirlenmesine yoneliktir. Arastirma bulgular1 6gretmen liderliginin
okul miidirtniin liderligi, okul kiiltiirii ve okul ikliminden etkilendigini goster-
mektedir. Aragtirma bulgular1 6gretmen liderligi etkileyen degiskenlerin bagin-
da okul yéneticilerinin liderliginin geldigini gostermektedir. Ogretmen liderler
yaptiklar1 caligmalarda okul mudiirlerinin destegine ihtiya¢ duymaktadirlar. Bu
baglamda okul yoneticilerinden gerekli destegi alan 0gretmenlerin daha fazla
liderlik davranisi sergilemeleri beklenmektedir. Zira alanyazinda okul yonetimi-
nin desteginin 6gretmen liderligini etkileyen 6nemli degiskenlerden biri oldugu-
nu ortaya koyan bazi arastirmalarin yapildigi goriilmektedir (Beycioglu, 2009;
Can, 2009a; Harris ve Lambert, 2003; Katzenmeyer ve Moller, 2013; Mangin,
2005; York-Barr ve Duke, 2004). Arastirmanin bu bulgusu, Harris ve Lambert’in
(2003) okul yoneticilerinin liderliginin 6gretmen liderligini etkileyen énemli bir
degisken oldugu yoniindeki arastirma bulgusu ile de tutarlidir. Bununla birlikte
bagka bir aragtirmada Mangin (2005), okul yoneticilerinin dgretmen liderlerin
yaptiklar1 caligmalar1 destekleyerek dgretmen liderliginin gelisimini destekleye-
bilecegini saptamistir. Yaptigi calismalarda yeterli destegi alan 6gretmen lider-
lerin, liderlik davraniglar1 sergilemede daha istekli olmalar1 beklenebilir. Ayrica
arastirmada elde edilen bir diger bulgu, 6gretmen liderlerin 6zerk davranisla-
riin okul yonetiminin desteginden etkilendigini gostermektedir. Bu baglamda,
okul yoneticilerinden yeterli destegi alan 6gretmen liderlerin daha 6zerk davra-
niglar sergilemeleri beklenebilir. Arastirma sonuglarina dayali olarak okul yo-
neticilerinin 6gretmen liderlerin 6zerkligini desteklemeleri, 6gretmen liderlere
farkli 6gretim yontem ve tekniklerini deneme, mesleki acidan gelisme ve igbirligi
yapma olanag1 sunmalarinin, 6gretmen liderlerin ortaya ¢cikmasinda onemli ol-
dugu soylenebilir.

Arastirmada ogretmen liderligini etkileyen degiskenler temasinda orta-
ya cikan bir diger bulgu okul iklimiyle iligkilidir. Buna gére arastirma bulgulari
ogretmen liderliginin okul ikliminden etkilendigini gostermektedir. Ogretmen
liderliginin saygiya ve sevgiye dayali okul ortamlarinda daha iyi gelismesi bek-
lenmektedir. Bu baglamda saglikli okul iklimlerinde 6gretmenlerin daha fazla
liderlik davranislar ile 6ne cikacaklart disiiniilebilir. Alanyazinda saglikli okul
ikliminin 6gretmen liderligini artiran faktorlerden biri oldugunu ortaya koyan
bazi aragtirmalarin yapildigi goriilmektedir (Muijs ve Harris, 2007; Xie, 2008).
Bununla birlikte mevcut arastirmada saglikli okul iklimlerinin 6gretmenlerin is-
birligi yapmalarini ve ¢alismalarina olumlu yonde etkileri saptanmuistir. Bu sonug,
Muijs ve Harris’in (2007) 6gretmen liderligini farkli okul tiirlerinde inceledik-
leri ve gliven, isbirligi ve paylasilan bir vizyonun oldugu okullarda 6gretmenle-
rin daha fazla liderlik davranisi sergilediklerini gésteren arastirma sonuclariyla
tutarlidir. Meslektaslar arasi isbirliginin yapildigi, okul yonetiminin desteginin
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saglandig1 ve karar siire¢lerinde dgretmenlerin yer aldig1 okul ortamlarinda, 6g-
retmen liderliginin yagsam alani bulmasi beklenmektedir.

Arastirmada Ogretmen liderligini etkileyen degiskenlerden bir digerinin
okul kiiltiirii oldugu belirlenmistir. Ozdemir ve Kiling (2015) okul kiiltiiriiniin
ogretmenlerin liderlik davranisi sergilemelerini ve okuldaki liderlik siireclerini
sekillendiren 6nemli bir degisken oldugunu belirtmislerdir. Bu noktada mevcut
arastirmanin kayda deger bir bulgusu okullardaki demokratik kiiltiiriin 6gretmen
liderligi davraniglarina 6nemli etkisi oldugudur. Bu baglamda 6gretmen liderligi-
nin, 6gretmenleri okulda 6gretime iligkin kararlara katilimlarini saglayan, igbirli-
gini destekleyen, 6gretmenlerin okul stireclerine etkin katilimlarini saglayan okul
kiiltiirlerinde gelisebilecegi diistintilebilir. Benzer bicimde Hook un (2006) aras-
tirma bulgular1 da 6gretmenleri karara katan, 0gretmenler arasindaki igbirligini
destekleyen okul kiiltiirlerinin 6gretmenlerin liderlik davraniglari sergilemelerini
katk: sagladigini gostermektedir.

Arastirmanin bir diger problemi 6gretmen liderlerin karsilastigi sorunlarin
belirlenmesine yoneliktir. Arastirma bulgular1 6gretmen liderlerin en ¢ok karsi-
lastig1 sorunlardan birinin yonetim desteginin yetersizligi oldugunu gostermek-
tedir. Arastirma sonuglar1 yoneticilerin 6gretmen liderlerin liderlik davranislari
sergilemelerine giiclerini paylagsmayarak ya da 6gretmen liderlere esneklik tani-
mayarak engellediklerini géstermektedir. Bu sonug, Harris ve Lambert’in (2003)
okul yoneticilerinin 6gretmenleri giiclendirerek liderligi tesvik etmeleri gerek-
tigine yonelik ifadesiyle ortiismektedir. Ozellikle yoneticilerin 6gretmenlerin
yaraticiliklarint desteklemeleri, paylasilan bir vizyon olusturarak giivene dayali
bir okul kiiltirt olusturmalari gerektigini gdsteren arastirma sonuglari, Zinn’in
(1997) okul yoneticilerinin 6gretmen liderliginde en 6nemli faktor oldugunu gos-
teren arastirma sonuclariyla tutarlidir. Can (2006) okul midirlerinin kisisel ye-
teneklerinin ve 6gretmenlere cesaret veren uygulamalarinin 6gretmenlerin lider-
lik davraniglar1 sergilemelerinde 6nemine vurgu yapmaktadir. Buna gore, okul
yoneticilerinin 6gretmen liderliginin okulu gelistirme noktasinda potansiyelini
bilmelerinin ve 6gretmenlerin liderlik davraniglarini destekleyici uygulamalar ge-
listirmelerinin 6nemli oldugu distniilmektedir.

Arastirma bulgular1 6gretmen liderlerin meslektaslar arasindaki esitlikci
normlardan kaynakli engellerle de karsilagtigini gdstermektedir. Aragtirma bul-
gular esitlikci normlarin 6gretmen liderlerin girisimde bulunmalarini engelledi-
gini gostermektedir. Basgka bir ifadeyle, 6gretmen liderligi okullardaki esitlikgi
normlarla uyumlu degildir. Dolayisiyla bu normlar 6gretmen liderliginin gelisi-
mini olumsuz yonde etkilemektedir. Bu noktada, Katzenmeyer ve Moller (2013)
esitlik¢ci normlarin 6gretmenlerin liderlik rolleri iistlenmelerini engelledigini
vurgulamis; bu durumun okulda yarigmaci bir iklimin olusmasina ve mesleki kis-
kangliga neden olabilecegini ve bdyle bir iklimde dgretmenlerin birbirlerinden
bir seyler 6grenmelerinin zorlagacagini belirtmistir. Ayn1 ¢alismada, 6gretmen
liderlerin yaptig1 caligmalarla dne ¢cikmalarinin bazi 6gretmenler tarafindan her
Ogretmenin esit hak ve sorumluluklara sahip oldugunu vurgulayan normun ih-
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lali olarak diistiniilebilecegi ifade edilmistir. Bu baglamda 6gretmenlerin, mes-
lektaglarnin tepkilerinden korktuklar: ve dikkatleri iizerlerine ¢ekmek isteme-
dikleri i¢in liderlik davraniglarinin sorumlulugunu almak istemeyecekleri ve bu
nedenle okul siireclerinde etkin olarak yer alma noktasinda ¢ekimser bir tutum
sergileyecekleri disiiniilebilir. Nitekim Smylie ve Denny (1990), 6gretmenlerin
okula iligkin siireclerde liderlik davraniglari sergilemeleri beklendiginde, esitlikci
normlart ihlal etmemek icin yapilacak calismalara katilma noktasinda isteksiz
davrandiklarini bulgulamistir. Bununla birlikte alanyazinda meslektaglarin esit-
lik¢i normlarinin 6gretmenlerin liderlik davranigi sergilemeleri tizerindeki olum-
suz etkisini gosteren basgka arastirma bulgular1 da mevcuttur (Hart, 1990; Little,
1995; Smylie, 1992). Dolayisiyla 6gretmen liderlerin meslektaslarindan gelecek
olumsuz tepkilerden ka¢inmak i¢in yeni projeler iiretme, sosyal ve kiiltiirel faali-
yetlere katilma noktasinda isteksiz davranacaklari diisiiniilebilir.

Arastirmanin 6gretmen liderlerin yasadiklari sorunlar temasinda ortaya ¢i-
kan bir diger bulgusu ise sinav odakli egitim sistemidir. Katilimcilar, 6grencilerin
smav ve not kaygilari nedeniyle 6grenciyle birlikte yapacaklari calismalarda ya da
etkinliklerde sorunlar yasadiklarini vurgulamaktadirlar. Bagka bir anlatimla oku-
lun paydaglarinin 6grenciden akademik bagar1 beklentisinin, 6gretmen liderlerin
yapacaklari sosyal ve kiiltiirel faaliyetleri engelleyen bir unsur oldugu goriilmek-
tedir. Bu sonug, Can’in (2006) sinav odakli egitim sisteminin 6gretmenlerin lider-
lik davraniglar: sergilemeleri engelleyen unsurlardan biri olduguna dair arastir-
ma sonuglart ile tutarhidir. Nitekim MEB (2018) 2023 Egitim Vizyon Belgesinde
de egitimin temel Onceliginin ders notlar1 ve sinav sonuclart olmamasi gerektigi
vurgulanmustir. Dolayisiyla 6grencilerin YKS, LYS veya okul sinavlar1 odakl ca-
lismalarinin 6gretmen liderleri yapacaklari calismalarda sadece sinav odakli hale
getirdigi sOylenebilir.

Bu arastirmada incelenen bir diger husus ise 6gretmen liderliginin yaygin-
lagmasi igin yapilmasi gerekenlerle iligkilidir. Buna gore katilimcilar 6gretmen
liderligini yayginlastirmak icin yapilmasi gerekenleri; 6gretmenlerin kariyer fir-
satlarin1 genisletme, yeterli ticret artigini saglama ve manevi odiillendirme, 6g-
retmen yetistirme sisteminin yeniden yapilandirilmasi ve 6gretmen Ozerkligini
saglayict uygulamalar gergeklestirme olarak siralamiglardir. Arastirma bulgusu
her 6gretmenin esit niteliklere sahip olmadigi noktasindan hareketle, 6gretmen
liderlere farkli sorumluluklar yiiklenerek kariyer basamaklarinin uygulanmasi
gerektigini gostermektedir. Katzenmeyer ve Moller (2013) 6gretmen liderlerin
mesleklerini yiiksek motivasyonla gerceklestirebilecekleri ortamlarin gerekliligi-
ne vurgu yapmislardir. Buna gore, 6gretmenlerin daha fazla liderlik davranisi
sergileyebilecekleri ortamlarin tesisinin, 6gretmen liderliginin yayginlasmasinda
o6nemli oldugu diistiniilmektedir. Harris ve Muijs (2005) de dgretmenlerin kurs-
larla, egitimlerle liderlik gelisimlerinin desteklenmesi gerektigini vurgulamis-
lardir. Ozetle, 6gretmenlerin kariyer basamaklari ile birlikte sistemli bir liderlik
egitiminden gecirilmesinin 6gretmenlerin liderlik rollerini daha fazla sergileme-
lerine imkan verecegi sOylenebilir.
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Ogretmen liderliginin gelistirilmesi icin 6gretmen liderlerin maddi veya ma-
nevi olarak yaptiklari igin karsiligini almayi bekledikleri aragtirmada ortaya ¢ikan
bir diger bulgudur. Can’in (2007) 6gretmenlerin daha iiretici ve girisken olabil-
meleri i¢in basarili 6gretmenlerin ddiillendirilmesinin ve cesaretlendirilmesinin
saglanmasi gerektigine yonelik aragtirma bulgulari, mevcut arastirma bulgulari
ile benzerlik gostermektedir. Aragtirmada 0gretmen liderliginin gelistirilmesi
baglaminda ortaya ¢ikan bir diger bulgu ise 6gretmen yetistirme sisteminin yeni-
den yapilandirilmasi gerektigidir. Arastirma bulgulari, 6gretmen liderliginin ge-
ligtirilebilmesi i¢in 6gretmen yetistirme sisteminin gozden gecirilmesi gerektigini
gostermektedir. Ayrica aragtirma bulgular1 6gretmen liderlerin yetistirilmesinde,
egitim fakiiltelerine 6grenci seciminin ve fakiiltelerde 6gretmen adaylarinin li-
derlik davranis1 sergileyebilecekleri modellerde yetistirilmesinin 6nemli oldugu-
nu gostermektedir. Bu baglamda MEB (2018) Tiirkiye’nin Egitim Vizyonu 2023
Belgesi’nde yer alan YOK ile yapilacak isbirligi cercevesinde dgretmen yetistir-
me sisteminin yeniden yapilandirilmasi, 6grenci secimine dikkate edilmesi mad-
deleri aragtirma sonuclariyla tutarlidir. Buna gore, okullarda 6gretmen liderlerin
¢ogalmasi icin Egitim Fakiiltelerine 6gretmen aday1 seciminin, secilen 6gretmen
adaylarinin iyi bir egitimden ge¢melerinin 6nemli oldugu diistiniilmektedir.

Arastirmanin 0gretmen liderligini gelistirme noktasinda ortaya c¢ikan son
bulgusu ise 0gretmen Ozerkligini saglayici uygulamalarin gerceklestirilmesidir.
Katilimcilar 6zerk davranabilen 6gretmenlerin daha fazla liderlik davranisi ser-
gileyebileceklerini belirtmiglerdir. Bagka bir ifadeyle katilimeilar, 6gretmenlerin
egitim 0gretim slireclerini planlamalarinin, kullanacaklar1 6gretim materyallerini
secebilmelerinin ve 6gretimle ilgili tiim kararlarda soz sahibi olabilmelerinin 6g-
retmen liderligi icin 6nemli oldugunu diisiinmektedirler. Buna gore, 6zerk dav-
ranan Ogretmenlerin daha fazla karara katilmasi, mesleginden daha fazla doyum
saglamasi, 0grenci basarisi icin daha fazla uygulama yapmasi beklenmektedir.
Kiling, Bozkurt ve Ilhan’m (2018) arastirma bulgular1 6gretmenlerin mesleki
ozerkligi, 0gretmenin okula iligkin stireclerde daha fazla s6z sahibi olmasi, yiik-
sek motivasyonla meslegini icra etmesi olarak algiladiklarimi gostermektedir.
Zira 6gretmenlerin daha 6zerk olmalar1 okullarda daha yaratici ¢calismalar yap-
malarini ve derslerini 6grenci ihtiya¢ ve beklentilerini daha fazla dikkate ala-
rak tasarlamalarini saglayabilir. Bu agidan bakildiginda 6gretmenlerin mesleki
ozerklik diizeylerinde artigla birlikte daha fazla liderlik davranisi sergilemeleri
beklenebilir.

Arastirma sonuglarina dayali olarak ortadgretim kurumlarinda 6grenci
basarisinin artirilmasi, okullarda kurumsal gelisimin, meslektas isbirliginin ve
ogretmenlerin mesleki gelisimlerinin saglanabilmesi icin yoneticilerin yonetsel
gliclerini paylagmalari, 6gretmen liderligi i¢in uygun bir okul ortami saglamalari,
ogretmenleri liderlik davranislari sergilemeleri noktasinda desteklemeleri, 6gret-
menleri okulun isleyis siireclerine ve kararlara katilmalarini saglamalar1 gerektigi
sOylenebilir. Okul midiiriiniin desteginin 6gretmen liderliginin gelisiminde belir-
leyici bir faktor olarak bulundugu g6z 6niine alindiginda, okul miidiirlerinin 6g-
retmenlerin liderlik davraniglarinin okul gelisimine katkisinin farkina varmalari
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ve bunu okulda yapilan 6gretimin gelistirilmesine yonelik potansiyel bir gii¢ ola-
rak algilamalar1 6nem arz etmektedir. Bu bakimdan Milli Egitim Merkez 6rgiitii-
niin, il ve ilce diizeyinde 6gretmenlerin liderlik davraniglarini gelistirici egitimler
diizenlenmesinin 6gretmenlerin liderlik davraniglari sergilemeleri noktasinda et-
kili olmasi beklenebilir. Ogretmenlerin kariyer olanaklarinin artirilmasi ve etkili
bir ddiillendirme ya da tesvik sisteminin kurulmasi ve bunun siirdiiriilebilirliginin
saglanmasi i¢in gerekli yasal diizenlemelerin yapilmasi gerekmektedir. Bununla
birlikte bagka caligmalarda okul yoneticileri ya da tasra ve Bakanlik diizeyindeki
yoneticilerin perspektifinden hareket etmek suretiyle 6gretmen liderligini etkile-
yen degiskenlerin ortaya konmasi amaclanabilir. Bu aragtirmanin sonuglarindan
biri olan 6gretmen liderligine iligkin okul miidiiriiniin desteginin yetersizligi bir
durum olarak ele aliip bu durumu etkileyen degiskenleri belirlemeye yonelik
ardil ¢aligmalar gergeklestirilebilir. Son olarak ulusal alanyazinda 6gretmen li-
derligine yonelik yapilan ¢aligmalarin sinirli olmasi da géz 6niinde bulundurul-
dugunda, Ozellikle bu calismada 6gretmen liderligini etkiledigi belirlenen okul
miidiriiniin destegi, okul iklimi ve okul kiiltiirii gibi degiskenlerle 6gretmen li-
derliginin iligkisini test etmeye doniik nicel aragtirma yontemi ve korelasyonel ya
da nedensel desende kurgulanan aragtirmalardan elde edilecek bulgularin alan-
yazina katki saglamasi beklenebilir.
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