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Abstract

The aim of research is to reveal prospective teachers’ opinions on prospective teacher training
program which began to be applied in Turkey in 2016 and their suggestions towards improving
quality of this program. Phenomenology pattern, one of the qualitative research methods, was
used in the research. Research data was collected from 13 prospective teachers with semi-
structured interviews, data was analysed using content analysis. Consequently, it was found
out in the research that most prospective teachers considered the prospective teacher training
program useful in terms of their professional development. It was determined that prospective
teachers gained experience towards management of education, classroom management,
functioning of school, also duties to be undertaken in schools as teachers and administrators.
Some of the prospective teachers attending the study evaluated the program as ‘contributed
partially’ or ‘not contributed’. Prospective teachers gave suggestions including the fact that the
forms about increasing quality of the program which they filled in should be arranged
according to their branches, application of these forms in different schools and classes should
be ensured, prospective teachers and practitioners should be informed about the scope and
duration of the program, execution of program should be supervised, and the program should
be provided in cities where prospective teachers are assigned.
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Oz

Aragtirmada, aday ogretmenlerin Tiirkiye’de 2016 yilindan itibaren uygulanmaya baslayan,
aday O0gretmen yetistirme programina iligkin goriislerini ve programin niteliginin artirilmasina
yonelik  Onerilerini  ortaya koymak amaglanmistir. Arastirmada, nitel arastirma
yontemlerinden olgubilimi deseni kullanilmistir. Aragtirmanin verileri 13 aday 6gretmenden
yart yapilandirilmis goriismeler ile toplanmis, veriler igerik analizi ile ¢Oziimlenmistir.
Aragtirmada, ¢cogu aday 6gretmenin adaylik programimi mesleki gelisimleri acisindan katki
saglayict olarak degerlendirdigi anlagilmistir. Adaylarin program araciifi ile Ogretimin
yonetimi, smif yonetimi ve okulunu isleyisi basta olmak iizere, 6gretmen ve yOnetici olarak
okulda iistlenecekleri gorevlere yonelik deneyim edindikleri tespit edilmistir. Baz1 adaylar,
programi mesleki gelisim agisindan kismen katki verdi ya da vermedi olarak degerlendirmistir.
Aday Ogretmenler, programinin niteliginin artirilmasina yonelik doldurulan formlarm
branglara uygun olarak diizenlenmesi, farkli okul ve siniflarda uygulama yapabilmelerinin
saglanmasi, programin kapsami ve siireci hakkinda kendilerine, uygulayicilara etkili
bilgilendirme yapilmasi, programin nasil yuriitiildigiiniin denetlenmesi, alan dis1 danisman
Ogretmen atamasinin yapilmamasi ve programin adaymn 6gretmen olarak atandig: ilde almasi
Onerilerinde bulunmusglardir.

Anahtar sozciikler: Aday 6gretmen, adaylik egitimi, aday 6gretmen yetistirme programi
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Introduction

Complete functioning of schools depends on whether teachers as the most
strategic element of the education system are ready to offer educational
services in all aspects (Atag, 2003; ERG, 2015; Fullan, 2007; Rivkin, Hanushek
and Kain, 2005; Ustiiner, 2004; Yan, 2009). A teacher’s readiness to offer
educational service in all aspects is associated with highly qualified pre-service
and in-service trainings that will bring along enough experience and skills in a
professional sense. However, since pre-service training is conducted mainly at
theoretical level and students do not have opportunity to take on educational
responsibility in all aspects during this period, teachers are reported to face
some challenges when they start their profession (Giiclii, 1996; Kelchtermans
and Ballet, 2002; Yalginkaya, 2002). Besides, regardless of how sufficient pre-
service training is, pre-service training is indicated as failing in preparing
teachers for different regions and educational environments (Erdemir, 2007).
Accordingly, it is indicated that teachers, especially during initial years of their
profession, experience problems on issues such as student relationships,
maintaining teacher-parent relationships, evaluating students’ studies and using
various teaching methods. Inability to master students, failure in motivating
students, failure in managing students, failure in adjusting voice, inability to
start the lesson and failure in adjusting time are among problems that teacher
face during their adaptation period (Giiglii, 1996; Veenman, 1984; Yalcinkaya,
2002). Researchers describe the first years of teaching profession as years when
teachers try to deal with challenges and survive (Carter and Scruggs, 2001;
Nieto, 2003). In this respect, probationary period which is known as the pre-
service teaching period and refers the period from their initial appointment as
pre-service teachers to their appointment as regular teachers is considered as a
critical period in terms of preparing prospective teachers to the profession, in
terms of ensuring their adaptation to the profession and eliminating inefficacies
included in pre-service training (Balci, 2003; Cable and Parsons, 2001; Hoy and
Woolfolk, 1990; Kocadag, 2001; Lay et al., 2005; Ozanay, 2004; Ute, 1993).
Prospective teacher training programs are applied not only in Turkey but also
in countries including Singapore, Finland, South Korea and Israel to assist new
teachers in gaining enough experience and skills professionally and to train
necessary qualified teachers during this period. For example, in Israel, teachers
who take a step into the profession are subjected to three-year prospective
teacher training. In this training, an advisor with at least five years of experience
is assigned to accompany the new teacher in the entire process. Experience
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sharing is conducted each week during the first year of training. Academicians
from education departments of higher education institutions also attend to
experience-sharing activities. In the middle and at the end of the first year,
prospective teachers are evaluated, and those with enough performance are
allowed to proceed to the second and third years of education. Those who fail
receive re-training, but in the event of a secondary failure, they are suspended
from the profession. Prospective teachers who successfully complete the three-
year probationary training are qualified to become permanent teachers. In
Singapore, new teachers participate in school and national-level prospective
teacher training. While the national program containing three-day training is
conducted by the Ministry of Education, school-level program lasting two years
is conducted by counselor teachers selected among experienced and senior
teachers. Content of school-level program is established by the school
depending on new teachers’ needs. Besides, through this program, the objective
is to bring new teachers with practical skills, also professional values (ilyas,
Coskun and Toklucu, 2017).

In Turkey, foundations of prospective teacher training were laid with the
Laws No. 1702 and 4357. This process was carried out in accordance with
regulations and guidelines issued based on Law No. 657 after 1965. The
regulation prepared in 1995 brought a new dimension to prospective teacher
training, and from this day forward, prospective teachers began to receive basic
training, preliminary training and practical trainings (MEB, 1995). However,
many studies evaluating prospective teaching period have revealed that the
applied program fails in providing teachers with qualities and skills which are
intended in terms of both content and methods, techniques used (Ayvaz-
Diizyol, 2012; Balkar and Sahin, 2014; Cimen, 2010; Erdemir, 2007; Ozonay,
2004; Yildirim, 2010). In some reports, it is reported that prospective teaching
period, which is considered as a milestone in teacher qualifications, should be
reorganized to train qualified teachers (TED, 2009). These findings have
resulted in a reform implemented in prospective teacher training of the
Ministry of National Education and the long-lasting prospective teacher
training program was amended with the arrangement applied in March, 2016.

Prospective teacher training program, which began to be implemented in
2016, is applied during the first six months of prospective teaching period. This
program is applied under the responsibility of school managers and advisors
from schools where prospective teachers are appointed. Prospective teachers
can participate this program in a school where they are assigned by
provincial/district directorate of national education or they prefer. Prospective
teacher training program includes in-class, in-school monitoring activities and
teaching applications, extracurricular activities and in-service education
applications with certain subjects (MEB, 2016a). During the process of training,
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prospective teachers are given a total of 642-hour training including 384-hour
in-classroom and in-school training, 90-hour extracurricular training and 168-
hour in-service educational activities (MEB, 2016b).

In the prospective teacher training program, three days a week are allocated
for in-class activities. In-class activities are conducted accompanied by advisors
with at least ten years of experience who participate in social and cultural
activities, who are from the same field with prospective teachers, who have
previously participated in national and international projects, and who have
powerful skills of representation and communication. In-class studies include pre-
course preparation, course monitoring and post-class activities. In the program,
one day of the week is allocated to in-school applications. Thanks to in-school
activities that are conducted under responsibility of educational institution
managers where prospective teachers are assigned, prospective teachers get the
opportunity to observe operations and functioning, administrative activities and
daily school life. One day of the prospective teacher training program is allocated
to activities that are called extracurricular applications. In this context, the
objective is to allow prospective teachers learn about culture of city where they
are assigned, get information about institutions and organizations related to
education and their fields of activity such as Guidance Research Center (RAM),
Public Education Center (HEM) and Scientific & Art Center (BILSEM) and
learn basic subjects in legislation on education and training. Extracurricular
activities are carried out by coordinators who are appointed by provincial and
district directorates of national education. Furthermore, prospective teachers are
expected to read books and watch movies that are accepted as contributory in
their professional and personal development (MEB, 2016b).

Prospective teachers must participate to all activities within the scope of the
training program. Prospective teachers who cannot participate a part or the
whole of the program because of legal justification will participate in recovery
program. During their prospective teacher training period, prospective teachers
cannot give lessons and become hall monitors. However, they may execute
those activities under the supervision of an advisor (MEB, 2016a).

With this program in which the scope of prospective teacher training
program is taken into consideration, it can be said that the objective is to
provide qualifications such as teaching strategies and program development,
increasing quality of teacher, improving professional perception and power of
judgment among teachers newly attending to the rank of teachers who are
defined as prospective teachers. In addition to improve missing information
and skills among prospective teachers during the pre-service period, it is
understood that the objective is to assist in solving problems faced in practice
regardless of quality of pre-service training. Steps have been taken towards
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adopting the profession, improving organisational commitment and orientation.
It is understood that prospective teachers are given opportunity to learn about
the profession, educational environment and students, and to apply their
theoretical knowledge. The program appears to aim at proving prospective
teachers with familiarity to the education system.

It is important in terms of training qualified teachers towards future needs
to determine in what extent such objectives towards new teachers are reflected
into application. Analysing the field literature, it is seen that, although there are
studies conducted on prospective teacher training in Turkey, most of these
studies appears to be related to training process which was previously in affect.
Following the scanning process applied, a few studies were also found related to
the prospective teacher training program which began to be applied in 2016 and
gave a new impulse to the prospective teacher training. In one of these studies,
selection of advisor for the prospective teacher training program, coordination
of application and content of education that prospective teachers receive were
examined (Koksal, 2016). In another study, the objective was to reveal
prospective teachers’ perceptions on teacher education trainings by means of
metaphors (Koc and Akran, 2017). In another study, prospective teachers’
opinions regarding their candidacy process were analysed (Kilig, Babayigit and
Erkus, 2016). Thanks to the report prepared by SETA, suggestions have been
made by considering certain aspects of the prospective teacher training
program which are open to development (ilyas et al., 2017).

The more an implemented program is examined and discussed with
scientific criteria, the more opportunities there will be for finding its
weaknesses and eliminating its deficiencies. One of the best and most effective
ways of evaluating a program is to consult opinions of individuals attending the
program (OECD, 2009). In this way, very important progress can be made both
in understanding the design of the program, education processes, and in
developing these processes. In this regard, this research is considered to fill the
gap in the field and constitute resource for future studies, on the other hand, by
determining role of the program in training prospective teachers, this research
will contribute to teacher training policies towards achieving this service more
efficiently. With reference to all these facts, this research aims at revealing
prospective teachers’ opinions regarding teacher training program and their
suggestions towards improving quality of the program. In line with this purpose,
answers to following questions were searched.

1. Do in-class, in-school and extracurricular studies applied within the scope
of prospective teacher training program contribute to participants in terms of
professional development and what are their contributions?

2. What are prospective teachers’ suggestions towards a more effective and
efficient prospective teacher training program?
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Method
Research Model

Since the study aims at understanding experiences of teachers attending the
prospective teacher training program, phenomenology pattern is preferred for
the study. Phenomenology pattern is suitable for working on human
experiences (Merriam, 2013). This approach tries to define what many
individuals’ experiences on a concept, event or phenomenon mean; it focuses
on what individuals’ common experiences represent (Creswell, 2015). This
research pattern is used to reveal individuals’ experiences related to a
phenomenon and meanings they attribute to those experiences (Yildirim and
Simsek, 2013).

Study Group

Easily accessible case sampling is used for determination of prospective
teachers participating in the study. Study group of the research constitutes of
prospective teachers who were assigned in February, 2016 and who received
their training program in Yalvag district of Isparta province. There is a total of
13 teachers in this condition. These teachers were assigned to a different
province. However, they received their training in this district by benefiting
from their right to “attend training in place of residence” bestowed to
prospective teachers. Schools in which prospective teachers receive training are
determined by the District Directorate of National Education in accordance
with the relevant legislation on this subject. Within the scope of this
application, 4 of prospective teachers attended training in a primary school, 7 of
them in a secondary school and 2 of them in a high school. 8 of prospective
teachers are female and 5 of them are male; their ages range from 22 to 34. 2 of
prospective teachers are Turkish teachers and 2 of them are English teachers.
And remaining prospective teachers include a science teacher, a social studies
teacher, a mathematics teacher, a history teacher, special education teacher,
visual arts teacher, preschool teacher, guidance counselor and a classroom
teacher. A total of 5 teachers from branches such as social studies, history,
science, special education and mathematics have teaching experience of one to
ten years in public schools as paid teachers or as teachers in private teaching
institutions or colleges.

Data Collection Instrument

Research data was collected through semi-structured interviews. Questions
use in interviews were prepared by scanning the relevant field literature, and
opinions of two field experts were consulted for scope validity. In accordance
with opinions, some items were removed, some of them were corrected in terms
of expression and narration. An academician from Turkish language teaching
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department was requested to evaluate questions in terms of language and
narration. Pre-application with questions established in this way was applied
with 2 prospective teachers who were outside the scope of the research, and
questions leading to similar answers were combined and final form of interview
form was achieved.

In semi-structured interview form, there are four open-ended questions in
addition to personal information. The first of open-ended questions is as
follows “Do you think that in-class studies you attended during the first six
months of the prospective teacher training program have contributed to you in
professional sense? In what ways do you think the program contributed to
you?”. The second and third questions of the research were created using “in-
school” and “extracurricular” definitions in place of “in-class” definition used in
the first question. The last question of the research is as follows “What do you
suggest doing towards improving the quality of the prospective teacher training
program applied?”. In interviews, probe type questions are also used, if
required, to assist participants in understanding questions, in giving their ideas
in a more organized manner and in ensuring data richness.

Data Collection Process

Research data was collected during dates between May 18 and June 15,
2016. After receiving necessary permissions to collect the data, prospective
teachers were contacted and informed about the subject, and date and time of
the application were determined.

Semi-structured interviews were carried out on the date and time agreed
upon with participants in environments where prospective teachers would
express themselves comfortably. For this purpose, sometimes manager, teacher
and guidance service rooms were used, sometimes an environment outside
school was used. Interviews lasted about 30 minutes. During meetings, voice
recorders were used with the permission from participants to avoid causing data
and time losses. After each interview, interviews recorded in devices were
converted into text file, and text files were sent to participants via e-mail.
Participants were asked to read texts carefully, they might apply partials
changes in distinct color in their answers, and they were requested to resend the
document to the researcher. In this process, it was observed that five
participants made minor changes arising from differences in spoken and written
language and other did not apply any modifications. Texts obtained at the end
of this process were used in data analysis.

Data Analysis

Content analysis was used for the analysis of data in the research. For the
content analysis, processes such as (I) coding of data, (ii) presence of themes, (iii)
arrangement of codes and themes, and (iv) identification and interpretation of
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findings were followed (Yildirim and Simsek, 2013). In this context, texts of the
interviews were read in detail, sections related to the research subject were
determined, and these sections were named. Naming were applied with a word
and sometimes with a sentence. Two more readings were conducted at various
times, meaningful section and definitions of sections were reviewed, and coding
of data was completed. Then, an expert other than researchers was requested to
code written data. In a meeting with the visitor expert, coding was compared. In
this process, which is called the coding reliability in the field literature, the
formula (Reliability = Consensus/Consensus + Divergence*100) proposed by
Miles and Huberman (1994) was used and percentage of fit was found to be 91%.
Since it is considered enough to have a percentage of fit over 70% (Yildirim and
Simsek, 2013), it can be said that coding reliability among coders of the research
were sufficient. In sections where coders dissented, raw data was analysed, and
points agreed upon were based in reaching themes, other points were excluded
from the analysis. Therefore, coding process of qualitative data set was
completed. Following this stage, by considering similarities and differences of
codes, categories and themes were created by bringing together possibly related
codes. During the process creating themes, care was taken whether concepts
included under a theme were consistent within themselves and with the title of
theme. Thus, the suitability of codes and themes was aimed. In relevant sections
of the research, verbatim excerpts among participants’ opinions were given place.
While using verbatim excerpts, participants were coded in the form of Al, A2, ...,
A13. In coding, information about gender and age of quoted individual was also
given (For instance, Al1, M, 23). In this example, “A11” refers to the participant,
“M” refers to the gender of the participants (male), and “23” refers to the age of
the participant. In addition, frequency value was given to determine categories
that were frequency emphasized by prospective teachers. While calculating
frequency values of categories, number of people was taken into consideration.
Frequency of categories in which prospective teachers’ answers overlapped was
accepted as “one”, and this process was repeated for all participants.

Reliability and Validity

To ensure validity in the research, strategies suggested by Lincoln and Guba
(1985) were used. First, during the phase of preparing interview questions; we
showed ultimate attention to make questions easy to understand, multi-
dimensional, directive and responder. Interview form prepared was submitted to
opinions of two field experts, and interview form was arranged in accordance with
experts’ recommendations. Preliminary application was applied on two
prospective teachers. During talks, long-term interaction was applied to establish
environment of trust, to relieve participants from the effect of researcher and to
enable participants give more sincere answers. Interview was extended as much as
possible, and during the interview, reflective listening technique was used to
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encourage participants to talk during taking their opinions. Besides, voice
recording was made during interviews with the permission of participants to
prevent data loss and misunderstanding. To prevent situations stemming from
subjective approaches and misunderstandings, participant confirmation also
called as member inquiry was applied. An expert well-informed in research
subject and qualitative research methods was asked to analyse this research with
its various dimensions (Yildirim and Simsek, 2013).

In the research, it was given attention to ask interview questions in a similar
approach and keep records in the same way to overcome reliability problems. It
was revealed in detail how themes and categories were established and how the
process was followed during coding. Moreover, researcher tried to exhibit
objective attitude and behaviors and not to behave unfairly during the research
process from establishment to implementation of data collection, from
collection and analysis of data (Yildirim and Simsek, 2013).

According to Erlandson et al. (1993), responsibility of researcher in
qualitative studies is to reveal the value of transferability to similar environments
for any obtained results. Considering research result accordingly, similarity of
conditions should be taken into consideration (Yildirim and Simsek, 2013).

Findings
This section of the research primarily dwells upon contributions of
prospective teacher training program to prospective teachers in terms of their
professional development. Later in this section, issues that need to be improved
and developed to improve quality of the program in question are presented.

Contributions of Prospective Teacher Training Program to Prospective Teachers

This section of the study contains findings primarily related to whether
prospective teacher training program contributes to prospective teachers in
terms of their professional development (Table 1), then findings related to what
kind of contribution the program offers (Table 2, Table 3 and Table 4).

Table 1
Opinions Regarding Contribution of the Prospective Teacher Training Program

Theme Category f
Yes 10

In-Class Studies Partially 3
No -

Yes 7

In-School Studies Partially 4
No 2

Yes 10

Extracurricular Studies Partially 3
No -
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According to Table 1, in-class, in-school and extracurricular studies that
prospective teachers attend are generally considered as contributive in terms of
their professional development. There are also participants who think that
these studies contribute partially or do not contribute at all.

In Table 2, it can be seen what kind of contributions in-class studies within
the scope of the prospective teacher training program offer to prospective
teachers.

Table 2
Fields that In-Class Studies Contribute to Prospective Teachers
Theme  Child-Themes Categories f
Presentation of the course 13
M . Measurement and examination (Assessment) 9
° anagement of education .
& Preparing students to the course 8
-_‘15’ Pre-class preparation (Planning) 7
2 2 Management of behavior problems 10
2 § Establishing discipline 8
o9 Classroom management Motivation 7
;E g Management of special groups 4
23 Rule-making and implementation 2
,§ % In-call communication and  Teacher-student communication 6
2 g interaction Student-to-student communication 2
-
g Use of in-class technology ~ Using interactive whiteboards 6
O
Preparing classroom related Daily documents 4
documents Documents prepared at the end of semester 2

As can be seen in Table 2, all participants indicate that in-class applications
conducted within the scope of the program improve them in terms of
management of education which is one of the basic duties of teaching. In this
context, although all prospective teachers have reported their development in
terms of course presentation, some prospective teachers indicated that they
have improved in terms of how to plan a course for each of students according
to students’ self-learning pace and method, how to attract students’ attention to
course and how to ensure students’ effective participation to course. In
addition, participants have also reported that they gained experience in issues
such as asking questions relevant to objective of the course and subject, giving
correct, fast and descriptive feedback to students, and closing the course and
giving homework. Some prospective teachers did not give opinions regarding
their development in such issues, and this finding can be interpreted as they do
not lack experience in these aspects or counselor teachers do not give place to
these applications during in-class trainings or counselor teachers are not
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sufficient in these aspects. A participant’s opinion on contributions of in-class
applications is given below.

“I found the opportunity to how to start a course, how to end a course, how to attract

students’ attention to course, how to lower oneself to children’s level, how to teach lessons

according to level groups, how to make all students attend course, how to allow students

to speak, and how to prepare a measurement and assessment tool for a course... in short

found the opportunity to observe and apply what to do and how to behave in a class.”

(A1, M, 23)

Analysing the Table 2, it is understood that in-class studies contributes to
prospective teachers’ development not only in terms of management of
education but also in terms of classroom management. Some prospective
teachers reported that this practice brought along acquisitions in many aspects
including pace and accuracy of reactions to be given in management of
unsuitable or problematic behaviors, also in terms of sustaining suitable student
behaviors. They reported that they gained experience in context of
management of in-class mobility, improving a positive atmosphere in the class
through incentives and prizes, approaching students with special needs and
strategies that can be used. A sample participant’s opinion on this subject is
given below.

“This program was good for me in learning classroom management and overcoming stress

... such as how to ensure classroom domination, how to intervene an offending student,
how to choose attitude towards students.” (A12, M, 24).

Analysing Table 2, it is seen that in-class studies support some prospective
teachers’ development in context of in-class communication and interaction and
use of technology in classroom. Participants think that their use of interactive
whiteboard, ability to establish and maintain a positive relationship in
classroom have been improved thanks to these studies. Besides, it can be
understood that, thanks to these studies, prospective teachers have gained
experience on subjects such as when to prepare necessary documents in
classroom including course attendance form and class book, and how to
prepare exam documents and student report cards. The following example of
prospective teacher opinion describes this status.

“In the Faculty, they did not teach how to use interactive whiteboard. Thanks to in-class

studies, now, I can use interactive whiteboard very easily. Besides, when I graduated, I was

worried about how to address my students and how to communicate with them. When 1

first entered a class, I did not know where to put my feet and my hands. It is not like that

anymore.” (A3, M, 25).

“Thanks to these studies, I have gained experience on subjects that I did not do previously

but I will have to when I am assigned as a teacher such as filling class book, when and

how to call the roll, how to fill attendance form and filling report cards.” (A11, M, 23).

In Table 3, it can be seen what kind of contributions in-school studies
conducted within the scope of the prospective teacher training program offer to
prospective teachers.
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Table 3

Fields that In-school Studies Contribute to Prospective Teachers
Theme  Child-Themes Categories f
Official correspondence and paperwork 10
« & & Management of school Data collection modules related to 9
© -5 business Official ceremonies and social events 2
.5 '§ 9:3 School budget 2
:53 % E Human resources Student services 7
=2 8 management at school Personnel services 5
S z ? Management of education ~ Board meetings 4
= @, programs Guidance services 2
School-environment School-family relationship 2

Analyzing Table 3, it is seen that prospective teachers have gained
experience towards activities given under the themes of school-environment
relations, management of education programs, human resources management
at school, management of school business thanks to in-school studies. In this
context, participants have reported that they had the opportunity to observe
and practice subjects such as how to respond to documents coming to school
from provincial/district directorate of national education, how to arrange and
send documents from school, how to keep these documents. In addition, data
collection modules and how to make data entry to these modules, supply of
material-tools to school, school budget, student registration and transfer
procedures, following students’ absenteeism durations and making necessary
information are among experiences prospective teachers gained in this context.
In addition to these, duties and responsibilities and working styles of formations
such as teachers and class teachers board, execution of school guidance
services, planning parent-teacher meetings are among activities in which
prospective teachers have opportunity to observe. Prospective teachers, through
these applications, have reported that they gained experience in many subjects
including flag raising ceremonies, ceremonies arranged on official dates, charity
sales at school, cultural and sportive contests and school trips. Prospective
teachers’ opinions on this subject are given below.

“Before this training, I did not know many things in detail such as how to make official

correspondences, what and where to write and decimal file system. Similarly; I did not

know how administrators made data entry to web sites about which I had not heard

nothing and for what purpose these web sites were used such as KBS, e-school and again
MEBBIS.” (A5, F, 26).

“I had the opportunity to learn school mechanism and in-school activities, duties and
responsibilities of school managers. I have learned about material request, hall monitor
schedule, how to attend extra course, how to establish a disciplinary committee and who
comprises the committee. I have observed how processes are conducted on many subjects
ranging from student registration to transfer and monitoring of absenteeism. I have
learned about many things including pension processes and spending.” (A7, F, 23).
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1 would say that I have directly participated and gained experience about activities such as

how student clubs are established and maintained, flag raising ceremony, preparations to

ceremonies on special days, organisation of poems etc. contests. (AS, F, 26).

In Table 4, it can be seen what kind of contributions and extracurricular
studies conducted within the scope of the prospective teacher training program
offer to prospective teachers.

Table 4
Fields that Extracurricular Studies Contribute to Prospective Teachers
Theme  Sub-Themes Categories f

Duty fields of directorate of national 10
. . . education
Knowing about field service L .
Organisation structure of directorate of

national education

Knowing about edu. School types and fields of activity 12

institutions different from

@)}

. Other educational ins. and fields of activity
assigned school

Knowing about Social structure

Contribution of extracurricular
studies to prospective teachers

province/district assigned to Cultural structure

Analysing Table 4, thanks to extracurricular studies, prospective teachers
gained experience towards themes such as learning about field service,
educational institutions outside assigned school and province/district of the
school. Some participants have reported that they had the opportunity to know
about organization structure, fields of duty of provincial/district directorates of
national education, and institutions that directorates are connected in
administrative manner thanks studies conducted in this scope. Some of the
participants emphasized that they obtained information about fields of activity
in other institutions related education in province/district such as HEM,
BILSEM and RAM. Most prospective teachers have reported that they gained
experience through visits and interviews in different school types about
characteristics and process of regional boarding schools, village schools,
vocational and technical schools. Despite being a few, some participants
indicated that they visited museums and ruins in residential areas and teacher’s
lodge, they made interviews with retired teachers, and these visits supported
them in learning more about social and cultural pattern of school’s environment
and profile of students and parents. The following example of a prospective
teacher’s opinion describes this status.

“I obtained information about structure and duties of National Education Directorate,

departments of this directorate and task fields of branch managers. In addition,

extracurricular studies allowed me to learn about different school types. For example, 1
learned about what teachers do in boarding schools and vocational/technical high schools
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different from regular teachers. I formed opinions on how to teach a lesson in schools
with special training and multi-grade class teaching applications.” (A13, M, 23).

Participants’ Opinions towards Improving the Quality of Prospective Teacher
Training Program

Participants of the research have made some suggestions towards improving
the quality of the prospective teachers training program. These suggestions are
given in Table 5.

Table 5
Suggestions towards Increasing the Quality of the Program
Theme Sub-Themes Categories f
s o Effective informing towards program should be 8
§ 2z Execution of  Program should be supervised 4
3 7; g program Counselor outside the field should not be made 2
é ; §D Training should be received in province of 2
2 E % Content of forms should be as per department 8
o B Scope of L
o= roeram Application in different schools and classrooms 6
& E prog should be made

Analysing Table 5, it is apparent that prospective teachers made some
suggestions towards increasing quality of the program and related to the scope
of the program. The first suggestion offered regarding the execution of the
program is an effective information towards the program. Most prospective
teachers think that both they and partners responsible for the execution of the
program do not have enough information about the program, what and how to
do things and what their responsibilities are. Participants indicate that
application differences and jigsaws occur at school or district level from time to
time due to lack of information, and this situation leads to decrease in quality
of the program. Participants have reported that, to increase the quality of the
program, there is a need for an effective control mechanism that will determine
whether all partners do their parts. Consulted prospective teachers have
indicated that there are not many things to do especially within the scope of in-
school studies of the program, thus, they face an attitude that they may not
come to school that day. Besides, participants expressed that questioning are
not made about whether activities required within the scope of the program are
carried out, if yes, what their quality is. Other than this, prospective teachers
have suggested that prospective training be given in the province where they are
assigned, and counselor assignments out of their fields not be made. Examples
of participants’ opinions on this issue are given below:

“Including us, school managers and guidance counselors did not have information about

the process. There were lots of things remained uncertain. Therefore, practitioners and
participants should be informed more about the process” (A6, F, 22).
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“It should be checked whether the program is fully implemented or not. Merely submitting
documents at the end of the year should not be sufficient. It must be questioned whether
counselor and student teacher do their tasks, and whether school managers are interested
as need.” (Al1, M, 23).

“We have a change to participate in the program whether you reside, and most prospective
teachers do so. The program seems to aim the development of prospective teacher in a
professional sense, but also adopting the profession and improvement of organisational
belonging. However, I joined the program in the district where I live. Thus, the program
did not support me in this regard. To avoid this, it should be ensured that prospective
teacher joins the program where he/she is assigned.” (A2, F, 22).

Analysing the Table 5, it is seen that prospective teachers put forward
suggestions related to the scope of the program with a view to increase its
quality. The first of recommendations presented in this context is towards
adaptation of forms to be filled based on teachers’ field. Prospective teachers
have indicated that forms to be filled within the scope of the program are
created with a uniform approach. Indicating that applications of classroom
teachers and in-field teachers, special education teacher and counselors may
vary too much, prospective teachers have reported that this variety is not found
in forms. They indicated that this situation forces them to fill in forms with
necessary things rather than what they do. Another suggestion by prospective
teachers towards improving the quality of the program is to cancel the
limitation of one school and one counselor. Prospective teachers think that they
can find the opportunity to observe different application, environments and
contrary examples when they are allowed to work in distinct types of school and
with different teachers. Prospective teachers suggest that classroom teachers
should be allowed to perform in different school ranging from a village school
with multigrade class application to the favorite school of a province/distinct,
similarly a branch teacher should be allowed to work in different school ranging
from multi-program high schools, science or social sciences high schools to
school in suburbs. Examples of participants’ opinions on this issue are given
below:

“The number of forms that must be filled is too much, their content is not suitable for

fields. Guidance, pre-school, physical education, art courses have their unique

characteristics. In this regard, form should be based on fields and practice-oriented.”

(A10, F, 23).

“In the program, we can only attend a classroom in which the counselor teacher attends.

In classroom teaching, what is done in the first grade is different from those in other grade

levels. It would be much better if I attended other classes as well (e.g. 1st grade).” (A6, F,

22).

“If this training is received at a few different schools, we will be able to observe different

students and counselors. I, for example, attended the program in a school with pretty good

facilities. However, the newly appointed teachers are usually assigned to villages or towns.

In this regard, opportunity to work in schools with distinctive characteristics may be

provided to prospective teachers.” (A9, F, 24).
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Discussion, Conclusion and Suggestions

In this study, in which contributions of the prospective teacher training
program and suggestions towards improving the quality of the program were
determined, in-class, in-school and extracurricular studies conducted within the
scope of the program in question appear to be evaluated as beneficial in
general. Analysing the studies conducted on this subject, it is understood that
this finding shows parallelism with some studies (Giil, Turkmen and Aksel,
2017, Hyas et al, 2017; Kose, 2016). It is observed in some studies that
prospective teachers do not find the training provided sufficient (Kili¢ et al.,
2016). Regardless of how successful the pre-service training is, this program is
not enough to solve various educational problems that new teachers face. When
teachers begin their career, they face with real-world problems (Carter and
Scruggs, 2001; Giigli, 1996; Kelchtermans and Ballet, 2002; Korkmaz, Saban
and Akbagli, 2004; Nieto, 2003). In this respect, prospective teaching period is
regarded as a critical period in teaching training and a process with practical
value in preparing for the profession in which teacher meets practice most
heavily (Balci, 2003; Hoy and Woolfolk, 1990). This situation, may be decisive
in prospective teachers’ evaluation of prospective teacher training program as a
contribution to their professional development.

In the research, although participants’ general tendency is towards
contribution of the training, there are also participants who have reported that
studies conducted within the scope of the program contribute to them partially
or do not contribute at all. In in-class and extracurricular studies, about 23% of
participants report in this direction, this ratio in in-school studies is
approximately 46%. Many situations may affect participants’ assessment in this
direction. For instance, limitations brought in legal basis regarding scope and
implementation of the program may lead up to decrease in quality of the
program and prompt participants to assess it accordingly. Suggestions posed by
participants towards increasing the quality of the program also support this
possibility. This situation may arise from either problem occurred in the scope
and execution of the program or participants’ attitude towards the program,
meaning they attribute to this program and their low motivation. Some of
prospective teachers constituting the study group have teaching experience in
private teaching institutions such as training center or colleges, and as paid
teachers for a period of one to eight years before their assignment to the public
schools. Experience gained before the assignment may have allowed
prospective teachers to gain skills on subjects that they could not learn during
pre-service training period and resulted in loss of motivation and seeing
prospective teacher training as a formality, which was only a routine program
required to complete prospective teaching period. In some studies, it is
indicated that prospective teachers perceive prospective teacher training as a
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routine program for removal of their candidacy state and this fact reduces the
effect of prospective teacher training program (Kocadag, 2001). In addition,
this finding may be supported by the fact that some prospective teachers have
graduated from their pre-service training with more experience on educational
practices. Or inability of practitioners of this program (manager, teacher etc.)
may have also affected participants in making such assessment. Because
according Lay et al. (2005), obtaining basic practical qualifications by teachers
during prospective period depends of the interaction they establish primarily
with school managers and colleagues, also with school and environment.
According to the approach developed by Bolman and Deal (2003) and
consisting of four frameworks including structure, human relations, political
and symbolic, it is quite important for manager to effectively use these four
frames in a balanced and situational way to become effective managers.
However, in studies conducted, it is argued that school managers are not
sufficient in training prospective teachers at work and performing relevant
guidance roles (Ekinci, 2010; Hamarat, 2002; Ozdemir, 2003). In addition,
school managers’ intense professional lives filled with meetings,
correspondences and similar circumstances may have also prevented them to
fulfill their part in training prospective teachers. Or this case may also originate
from school managers’ giving priority to more concrete and influencing duties
related to school or increased number of prospective teachers in schools.

From another finding of the study, it is found out that prospective teachers
gain experience in fields such as management of education, classroom
management, in-class communication-interaction thanks to in-class studies
conducted within the scope of the prospective teacher training program. It is
also revealed that prospective teachers gain skills of preparing documents that
are filled by teachers, thanks to these applications. Findings supporting this
findings have been reached in some studies, and it has been determined that in-
class studies are beneficial in terms of making use of counselor teacher’s
experience and in terms of professional development (Kdse, 2016; Soyalp and
Kozikoglu, 2016; Ulubey, 2017). Teaching is a practice-based profession which
matures with experience and in which theoretical information is not enough.
Effects of teachers on their students’ success may occur at the rate of
professional experience they gain in professional life (Darling-Hammond and
McLaughlin, 1999). Based on inexperience, teachers who just begin their
profession face with many challenges such as execution of teaching and learning
process at students’ level and classroom management (Athanases and
Achinstein, 2003; Avalos and Aylwin, 2007; Friesen, 2002; Kelchtermans and
Ballet, 2002; Oztiirk and Yildirim, 2012). Based on these reasons, prospective
teachers request that practical training be weighed more than theoretical
information (Haydn and Barton, 2007). Besides, O’Sullivan (2001) attribute in-
service training programs achieving their objectives to their power of
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responding to needs of participants of program. Assessed in accordance with
this finding of the research and what has been expressed by participants, it can
be said that prospective teacher training program is consistent with needs of
prospective teachers, and in-class applications conducted in company with
counselor teachers support new teachers in coping with problems before they
are left alone with students. It is considered that, thanks to in-class studies,
prospective teachers’ skills of working independently increase, and objectives of
in-class trainings aimed by the Ministry (MEB, 2016b) are reached in general.

Another finding of the study shows that in-school studies bring experience
to prospective teachers in subjects such as arrangement of administrative
actions, social-cultural activities and official ceremonies. It is determined that
pre-service training does not prepare prospective teachers to school
management in a realistic way (Anderson, 1991), teachers newly beginning their
profession have difficulties in preparing official documents, reports and
correspondences (Oztiirk, 2016), and they do not have information about
situations such as ceremony, celebration, meeting etc. (Sart and Altun, 2015).
Considering all these finding, it can be said that in-school studies conducted
during the prospective teaching period assume the role of facilitator in reducing
new teachers’ difficulties that they will live in terms of managerial activities
during their duty as future administrators. As is known, most teachers newly
starting the profession in Turkey start their profession in a school sometimes on
their own, sometimes with inexperienced teachers like them. Teachers in this
situation have to undertake the task of fulfilling the duty of administrator in
addition to teaching, and in general, they do not find a colleague who could
guide them and assist them while performing both duties. Based on this reason,
problems that teachers will face in the coming years of the profession may be
decreased by means of gaining experience on functioning of school. Also, in
similar studies, it is reported that, through in-school activities, subjects related
to functioning of school may be taught, this practice may help in solving in-
school problems during initial years of their profession (Kilic et al., 2016;
Ulubey, 2017; Yildirm, 2012). This determination can be interpreted as the fact
that research results are supported by the field literature.

From another finding of the research, it is understood that prospective
teachers gained insight about provincial structure and functioning of education,
also about activities of other educational institutions and school types, and
social environment of school thanks to extracurricular activities. According to
some studies, teachers experience problems of adaptation to school, profession
and environment (Korkmaz et al., 2004). Serving as a bridge between
studentship and starting to the profession, prospective teaching period, as
indicated by Hoy and Woolfolk (1990), is a significant stage for teacher to
adopt the profession and to socialise. In this respect, non-school studies can be
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considered as a significant acquisition for prospective teachers. Besides,
analysing general objectives of the prospective teacher training program, it is
seen that the Ministry aim at providing information to prospective teachers
about partner institutions and their functioning and ensuring their adaptation
to school and the environment. In this regard, this finding of the study can be
assessed as an indicator of achieving objectives and as hopeful.

The last finding of the research contains prospective teachers’ suggestions
towards improving quality of the program. One of suggestions made by
prospective teachers in this context is to allow application in different schools
and classes during prospective teacher training. In studies conducted on the
subject, it is observed that prospective teachers pose similar suggestions (Kilig
et al., 2016; Nayir and Kuru-Cetin, 2016; Ulubey, 2017). Place of school and
teacher staff may change challenges faced by teachers who are new in the
profession. As stated earlier, most new teachers start working in school with the
most severe conditions in Turkey. For this reason, it is quite important in
prospective teacher training that teachers do not only observe ideal school
environment but also see negative examples in terms of shedding light upon
their future teaching experiences and providing extensive experiences. Besides,
it can be said that this situation is also significant in terms of improving
prospective teachers’ professional perception and judgment powers. Otherwise,
prospective teacher training may be insufficient in providing the experience that
will needed during the initial working conditions. In the explanation given
under in-class and in-school activities title of the prospective teacher training
summary table prepared by the ministry of education, it is indicated that
prospective teachers may follow courses given by his/her counselor teacher first,
then a course given by another teacher from his/her field, finally course by
teachers of other fields (MEB, 2016b). However, it can be understood from
prospective teachers’ statements in the study that this rule is not applied
accordingly. It is considered that objected benefit of in-class applications of the
program will increase and more qualified teachers will be trained at the end of
the program when provisions of legislation are reflected into practice and
prospective teachers are given the opportunity to attend practice in different
schools as they have suggested in the research.

Another suggestion given by prospective teachers on the issue is towards
sufficient informing made to all relevant partners related to the program and its
execution. Amendment related to prospective teacher training was prepared in
April, 2015 but legislation into practice was issued in March, 2016. The
program began to be implemented on prospective teachers who was assigned in
February, 2016. This research was performed with prospective teachers for who
this program was applied for the first time. Therefore, related to this issue,
practitioners lack experience from the past, but also a legal text drawing
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boundary of the application was established following the start of this
application. Principles relating to the application was created in according with
information meetings and trainings provided (MEB, 2016c). This situation may
lead to occurring of some difficulties in execution of prospective teacher
training. Also, in similar studies, it was indicated that practitioners did not have
enough information related to the program (Soyalp and Kozikoglu, 2016), and
lack of information was the basis of problems encountered during
implementation of the program (Kése, 2016). In this case, it can be said that
expected benefits from the program will increase and problems will decrease
when enough information about the program and its implementation is
provided to all responsible partners.

Another suggestion made by prospective teachers is towards
implementation of prospective teacher training in the city of appointment. In a
report prepared by SETA, nearly half of participants indicated the necessity to
carry out this process in the region where new teachers are assigned (Ilyas et al.,
2017). It can be said that this is important in terms of prospective teachers’
getting to know the geography where school of appointment is located, gaining
awareness about social customs and traditions, gaining knowledge about school,
students and parents. Indeed, considering general objectives of the program,
the aim of extracurricular studies is to provide similar acquisitions to
prospective teachers (MEB, 2016b). However, prospective teachers can join
prospective teacher training program in a different province from their
appointment place (MEB, by 2015). This situation results in the fact that
prospective teachers receive their training in either their hometowns or
metropolis. Although MEB has allowed this in practice due to some compelling
reasons such as ability to make appropriate consultant assignment, this may
result in the outcome that prospective teachers will start their profession
without gaining experience and knowing about educational environment and
learning social structure to be needed under their initial working conditions.
This may compile teachers to struggle alone in an unknown geographical
structure, and under social and cultural conditions. Considering from this
perspective, providing prospective teacher training in the city of appointment
may play a facilitating role in overcoming such obstacles. Authorities also
considered the subject in this way, thus prospective teacher training program
related to the contracted teaching period has begun to be provided in the city
where new teachers are assigned.

Another suggestion by prospective teachers is about controlling the
program. Participants have reported that in-class, in-school and extracurricular
studies conducted within the scope of prospective teacher training are not
supervised. Participants have stated that they were told that it was not necessary
to come to school since there were not much to do especially during in-school
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studies, or they sit idly in directorates of national education during
extracurricular studies. They indicated that supervision related to the program
was conducted through forms filled by prospective teachers and prepared
reports, and they prepared these forms by downloading from web sites or
receiving from other prospective teachers. Besides, they stated that difference
based on fields were not observed in forms, excess of number of forms to be
filled and similar information requested in these forms, also these forms were
not subjected to an effective analysis after filling, they only filled these
documents to relieve of liability and considered them as a useless task. Finding
the supervision towards themselves as insufficient, prospective teachers
reported that there were not any controls related to practitioners of the
program. It was also emphasized in some studies that the program is not
supervised (Kili¢ et al., 2016; Ulubey, 2017). However, regardless of how
sufficient a program is in terms of scope and content, lack of supervision in
context of what, how or whether things are done may result in a change in the
quality of training based on practitioners’ attitudes. Besides, as specified by
Ryan (1979), inefficacy of criteria in training and lack of providing training at
criteria level may result in the fact that prospective teachers face many
problems during their teaching career (cited by Giiclii, 1996) and it may lead to
loss of mutual efforts. Likewise, it can be seen that lack of an effective
supervision mechanism leads to transformation of initiatives during prospective
teachers training process into formality, not going beyond simple formal
arrangements. In this regard, establishment of an effective supervisory
mechanism ranging from participants to practitioners is very important in terms
of increasing the quality of prospective teacher training.

The final suggestion posed by prospective teachers towards increasing the
quality of the program is related to canceling assignment of counselor teacher
from different fields. In the program, it is specified that a teacher from the
same area as prospective teacher is appointed as a counselor teacher, however,
in the absence of teachers in required qualifications, it is possible to make
appointments outside the field (MEB, 2016a). Considering the fact that at least
ten thousand teachers are assigned at each assignment period in Turkey and
these assignments are towards regions where teacher change pace is high, it can
be said that number of teacher to be assigned as counselor teachers is limited in
these regions. To overcome this problem, the ministry paved the way to receive
prospective teacher training in any desired province. Despite this practice,
sometimes advisors without advisor qualifications or outside the field may be
assigned as counselor teacher. However, each field has its own characteristics
and there are differences in practice. Therefore, such applications in
appointment of counselor teacher give way to discussions of whether
prospective teacher training serving as a bridge the gap between theory and
application can produce intended results or not.
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Consequently, it can be said that in-class, in-school and extracurricular
studies carried out within the scope of prospective teacher training program are
useful in providing prospective teachers basic qualifications related to
application and in easing difficulties that they will encounter during early years
of their teaching career. However, especially in-school studies, also in-class and
extracurricular studies seem to fail in contributing to some prospective
teachers’ professional development. This result can be interpreted as an
indication of failure in executing the program in an ideal way and need to
implement some changes in construct terms. Failure of programs training
prospective teachers means the failure of future generations. For this reason,
steps should be taken towards removing factors causing minimal impact in
prospective teacher training or minimize its effects by considering suggestions
made by prospective teachers and results of other studies. For instance, when
the lack of supervision is removed as suggested by participants, situations
arising from both practitioners’ weaknesses and factors negatively affecting
participants’ attitudes towards the program may be eliminated and effect of the
program may be improved. Additionally, the Ministry and academia should
meet to discuss why prospective teachers benefit from in-school studies less,
and initiatives should be taken towards to decrease such loss.

While findings of this research are significant especially for institutions and
individuals that constitute the program and ensure implementation of the
program, it should be noted that the study has some limitations in analysing
results of this research. The major limitation of this study is that it has been
established based on opinions of a limited number of prospective teachers by
using qualitative research method. For this reason, it may not be correct to
generalise study results for the country. Referencing only to opinions of
participants of the program may be inadequate in analysing the study subject in
detail. For this reason, it will be beneficial to conduct studies that will ensure in-
depth analysis of the subject by using triad technique in future studies. In
addition, since this study was only conducted based on opinions of prospective
teachers attending the program, future studies may also refer to opinions of
different partners. Since conditions change in each region, it may useful to
conduct studies in regions where new teachers are assigned intensely and to
compare results of future studies. Again, studies can be conducted in which
roles of counselor teacher, school manager and officers of provincial/district
directorates of national education are questioned in terms of their level of
achievement.
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Tiirkce Siiriim

Giris

Okullarin islevlerini tam olarak yerine getirebilmeleri, egitim sisteminin en
stratejik Ogesi olan Ogretmenlerin egitim hizmetini sunmaya her yonden hazir
olmasina baghdir (Atag, 2003; ERG, 2015; Fullan, 2007; Rivkin, Hanushek ve
Kain, 2005; Ustiiner, 2004; Yan, 2009). Bir ogretmenin egitim hizmetini
sunmaya her yonden hazir olmasi ise hizmet Oncesi ile hizmetici egitimin
mesleki acidan yeterli deneyim ve beceri kazandiracak nitelikte olmasi ile
alakalidir. Ancak, hizmet Oncesi egitim agirlikli olarak teorik diizeyde
gerceklestigi ve bu dénemde 6grencilerin dgretimsel sorumlulugu her yoniiyle
iizerlerine alma imkani olmadigi i¢in goreve baslandiginda bir takim zorluklarla
kars1 karsiya kalindigr bildirilmektedir (Giiclii, 1996; Kelchtermans ve Ballet,
2002; Yalcinkaya, 2002). Ayrica ne kadar yeterli olursa olsun hizmet &ncesi
egitimin, Ogretmenleri farkli bolge ve Ogretim ortamlarina hazirlayamadigi
belirtilmektedir  (Erdemir, 2007). Bu sebeplerden kaynakli olarak
Ogretmenlerin, Ozellikle meslegin ilk yillarinda, 6gretmen Ogrenci iliskileri,
Ogretmen veli iligkilerini stirdiirme, 6grenci calismalarint degerlendirme, farkl
Ogretim  yontemlerini kullanma gibi konularda problem yasadiklar
belirtilmektedir. Ogrencﬂere hakim olamama, Ogrencileri motive edememe,
Ogretimi yOnetememe, sesini ayarlayamama, derse baglayamama ve zamani
ayarlayamama Ogretmenlerin meslege uyum saglama siirecinde karsilastiklar
sorunlar arasinda siralanmaktadir (Giglii, 1996; Veenman, 1984; Yalcinkaya,
2002). Arastirmacilar tarafindan meslegin ilk yillar1 giicliiklerle bas etme,
Ogretmenlerin  hayatta  kalma  miicadelesi verdigi yillar  olarak
nitelendirilmektedir (Carter ve Scruggs, 2001; Nieto, 2003). Bu bakimdan aday
O0gretmenlik donemi olarak bilinen ve goreve yeni baglayan 0gretmenlerin asil
O0gretmen olarak atanmasina kadar gegen zamam ifade eden adaylik siireci,
O0gretmen adaymin meslege hazirlanmasi, meslegi benimsemesi ve hizmet
Oncesi egitim yetersizliklerinin giderilmesi agisindan kritik bir donem olarak
degerlendirilmektedir (Balci, 2003; Cable ve Parsons, 2001; Hoy ve Woolfolk,
1990; Kocadag, 2001; Lay vd., 2005; Ozanay, 2004; Ute, 1993). Bu dénemde,
yeni Ogretmenlerin mesleki acidan yeterli deneyim ve beceri kazanmasina
yardimct olmak, ihtiya¢ duyulan nitelikli 6gretmenleri yetistirmek amaciyla
Tiirkiye’de oldugu gibi Singapur, Finlandiya, Giiney Kore, Israil gibi iilkelerde
de aday 6gretmen yetistirme programlari uygulanmaktadir. Ornegin Israil’de
meslege yeni adim atan Ogretmenler {i¢ yilik adaylik egitimine tabi
tutulmaktadir. Egitimde, yeni 6gretmene tiim siirecte eslik edecek en az bes yil
ogretmenlik tecriibesi olan bir danigman atanmaktadir. Egitimin ilk yilinda, her
hafta tecriilbe paylasimi yapilmaktadir. Tecriibbe paylagimma yiliksekdgretim
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kurumlarmin egitim boliimii hocalar1 da katilmaktadir. Ik yilin ortasinda ve
sonunda aday degerlendirilmekte ve performansi yeterli olanlar egitimin ikinci
ve lciincll yilina devam edebilmektedir. Basarisiz olanlar ise yeniden egitime
alimmakta, ancak ikinci kez basarisiz  olduklarinda  meslekten
uzaklagtirlmaktadir. Ug yillik adaylik egitimini basariyla tamamlayanlar
kadrolu Ogretmen olmaya hak kazanmaktadir. Singapur’da ise yeni
ogretmenler, okul ve ulusal diizeyli adaylik egitimine katilmaktadir. Ug giinliik
bir egitimi igeren ulusal program egitim bakanligi, iki yil siiren okul diizeyli
program deneyimli ve kidemli Ogretmenler arasindan segilen danigman
Ogretmenlerce yiriitilmektedir. Okul diizeyli programin iceri§i yeni
Ogretmenin ihtiyacina gore okul tarafindan olusturulmaktadir. Ayrica bu
programla yeni Ogretmenlere pratik beceriler ile mesleki degerlerin de
aktarilmasi hedeflenmektedir (Ilyas, Coskun ve Toklucu, 2017).

Tirkiye’de aday Ogretmenlik uygulamasinin temelleri 1702 ile 4357 sayili
kanunlarla atilmistir. Bu siireg, 1965 yilindan sonra 657 sayili kanuna dayali
cikarilan yonetmelik ve yonergeler dogrultusunda yiritilmiistiir. 1995 yilinda
hazirlanan yonetmelik aday 6gretmenlik egitimine yeni bir boyut kazandirmig
ve bu tarihten sonra aday Ogretmenlere temel egitim, hazirlayici egitim ve
uygulamali egitim olarak adlandirilan egitimler verilmeye baslanmistir (MEB,
1995). Ancak aday Ogretmenlik siirecini degerlendiren bircok aragtirma,
uygulanan programinin gerek icerik gerekse kullanilan yontem ve teknikler
acgisindan amaglanan nitelik ve becerileri 6gretmenlere kazandirmada yetersiz
kaldigini ortaya koymustur (Ayvaz-Diizyol, 2012; Balkar ve Sahin, 2014; Cimen,
2010; Erdemir, 2007; Ozonay, 2004; Yidirim, 2010). Bazi raporlarda, nitelikli
Ogretmenler yetistirmek igin Ogretmen yeterliklerinde Onemli bir donim
noktasi olarak goriilen adaylik egitimi stirecinin yeniden diizenlenmesi gerektigi
bildirilmigtir (TED, 2009). Bu bulgular, Milli Egitim Bakanligr'nin aday
O0gretmen egitiminde reform yapmasina yol agmis ve aday 0gretmen yetistirme
programi Mart 2016 yapilan diizenlemeyle degistirilmistir.

2016 yilinda uygulanmaya baslayan aday Ogretmen yetistirme programi,
adaylilk doneminin ilk alti aymda yapilmaktadir. Bu program aday
Ogretmenlerin gorevlendirildigi okul yoneticileri ve danigsman 6gretmenlerin
sorumlulugunda gerceklestirilmektedir. Aday Ogretmenler, atandiklar1 ya da
tercih ettikleri bir ilin il/ilce milli egitim miidiirliiklerince gorevlendirildikleri bir
okulda bu programa katilabilmektedirler. Aday 6gretmen yetistirme programi,
siuf i¢i, okul i¢i izleme faaliyetleri ile dgretmenlik uygulamalarini, okul digt
faaliyetler ve bazi konular1 iceren hizmetigi egitim uygulamalarin
kapsamaktadir (MEB, 2016a). Yetistirme siirecinde aday Ogretmenlere, 384
saati siuf ici ve okul igi, 90 saati okul digt ve 168 saati hizmet i¢i egitim
faaliyetleri olmak tizere toplamda 642 saat egitim verilmektedir (MEB, 2016b).
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Aday Ogretmen yetistirme programinda siif ici faaliyetler igin haftada ii¢
gin ayrdmistir. Siif ici faaliyetler, en az on yil deneyime sahip, sosyal ve
kultiirel etkinliklere katilan, iletisim becerisi ve temsil yetenegi giiclii, ulusal ya
da uluslararas: projelerde gorev almig ve aday ogretmenle ayni alandan olan
danmigman Ogretmenler eslifinde yiriitiilmektedir. Simif i¢i ¢aligmalar ders
Ooncesi hazirlik, ders izleme ve ders sonrasi etkinlikleri kapsamaktadir.
Programda haftada bir giin okul i¢i uygulamalara ayrilmistir. Aday 6gretmenin
gorevlendirildigi egitim kurumu yoneticilerinin sorumlulugunda yiiriitiilen okul
ici faaliyetler sayesinde aday Ogretmenler, okul icindeki is ve igleyis, idari
faaliyetler, giindelik okul hayatini gézlemleme imkanina sahip olmaktadirlar.
Aday Ogretmen yetistirme programinda haftanin bir ginii ise, okul dis1
uygulamalar olarak adlandirilan faaliyetler icin ayrilmistir. Bu kapsamda aday
Ogretmenlerin atandigi sehrin kiltirini tanimasi, Rehberlik Arastirma
Merkezi (RAM), Halk Egitim Merkezi (HEM) ve Bilim Sanat Merkezi
(BILSEM) gibi egitimle ilgili kurum ve kuruslar1 ve faaliyet alanlar1 hakkinda
bilgi sahibi olmalari, egitim-6gretim ile ilgili mevzuattaki temel konular
bilmeleri hedeflenmektedir. Okul dis1 faaliyetler il ve ilce milli egitim
midirliiklerinde gorevlendirilen koordinatorler tarafindan yiiriitiilmektedir.
Bunun yaninda yetistirme siireci kapsaminda aday dgretmenlerden mesleki ve
kisisel gelisimlerine yardimci olacagl diisiiniilen kitaplar1 okumalar1 ve filmleri
izlemeleri beklenmektedir (MEB, 2016b).

Aday Ogretmenler, yetistirme programi kapsamindaki faaliyetlerin tiimiine
katilmak zorundadir. Yasal mazereti nedeniyle programin bir boliimiine veya
tamamina katilamayan aday Ogretmenler telafi programina katilirlar. Adaylik
egitimi siirecinde aday 0gretmenler bagimsiz olarak derse giremedikleri gibi
nobet de tutamazlar. Ancak danmisman Ogretmenlerinin nezaretinde bu
faaliyetleri yuriitebilirler (MEB, 2016a).

Aday Ogretmen yetistirme programinin kapsami géz Oniine alindifinda bu
programla, aday Ogretmen olarak tamimlanan egitim ordusuna yeni katilan
Ogretmenlere, O6gretim stratejileri ve program gelistirme, 6gretimin niteligini
artirma, mesleki sezgi ve yargilama giliciinii gelistirme gibi yeterliklerin
kazandirilmasinin arzulandigi soylenebilir. Aday Ogretmenin hizmet Oncesi
donemde eksik kalan bilgi, becerilerin giderilmesinin yaninda meslek Oncesi
egitiminin niteligi ne olursa olsun, uygulamada karsilasacagi sorunlarda yardim
etmenin amagclandigl anlagilmaktadir. Meslegi benimseme, Orgiitsel aidiyeti
gelistirme ve uyum saglama siirecinin saglikli olarak gerceklesmesi yoniinde
adimlarin atildigr gorilmektedir. Aday 6gretmenlerin meslegi, egitim ortamini
ve Ogrencileri tanimalarina, teorik olarak ogrendikleri bilgileri uygulamalaria
firsat verildigi anlasiimaktadir. Programla adaylara bir biitiin olarak egitim
sistemine asinalik kazandirmanin hedeflendigi sdylenebilir.
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Programla, yeni Ogretmenlere kazandirilmasi arzulanan bu hedeflerin
uygulamaya ne Olciide yansidiginin belirlenmesi gelecekte ihtiya¢ duyulan
nitelikli Ogretmenlerin yetistirilmesi bakimindan Onemlidir. Alanyazina
bakildiginda, Tiirkiye’de aday Ogretmen egitimi {izerine yapilmig caligmalara
rastlansa da bunlarin ¢ogu Onceki yetistirme siireciyle ilgilidir. Yapilan
taramada, az da olsa 2016 yilinda uygulanmaya baslayan ve adaylik egitimine
yeni bir soluk kazandiran aday Ogretmen yetistirme programiyla ilgili
caligmalara rastlanmaktadir. Bu arastirmalarin  birinde, aday Ogretmen
yetistirme  programinda  damisman  Ogretmen  segimi, uygulamanin
koordinasyonu ve aday Ogretmenlerin alacaklar1 egitimin icerigi incelenmistir
(Koksal, 2016). Bir diger arasgtirmada ise, 6gretmen adaylarinin &gretmen
yetistirme egitimine iliskin algilar1 metaforlar araciligi ile ortaya cikarilmaya
calislmistir (Kog¢ ve Akran, 2017). Bir bagkasinda aday ogretmenlerin adaylik
stirecine iligkin goriiglerini incelenmistir (Kili¢, Babayigit ve Erkus, 2016).
SETA tarafindan hazirlanan raporla aday Ogretmen yetistirme programin
gelistirilmeye acik yonleri ele alinarak oneriler gelistirilmistir (ilyas, vd., 2017).

Yiriitiilen bir program ne kadar bilimsel dlciitlerle irdelenir ve tartigilirsa o
kadar zayifliklarin1 yakalama ve eksikliklerini giderme olanagi bulunabilir. Bir
programi degerlendirmenin en iyi ve etkili yollardan biri, programa katilan
bireylerin goriiglerine bagvurmaktir (OECD, 2009). Boylece, hem programin
tasarimi ve dgretim siireclerini anlamada hem de bu siireglerin gelistirilmesinde
cok Onemli yol alinabilir. Bu bakimdan arastirmanin, bir taraftan alandaki
boslugu dolduracagl ve yeni calismalara kaynak olusturacagi, 6te yandan da
aday Ogretmenlerin yetistirilmesinde programin roliiniin ne oldugu tespit
edilerek, bu hizmetin daha etkin gergeklestirilmesine donik Ogretmen
yetistirme politikalarina katkida bulunacag: diisiiniilmektedir. Tiim bunlardan
hareketle arastirmada, aday Ogretmenlerin aday Ogretmen yetistirme
programina iligkin goriiglerini ve programin niteliginin yiikseltilmesine yonelik
Onerilerini ortaya koymak amaglanmistir. Bu amag kapsaminda asagida verilen
sorulara yanit aranmigtir.

1. Aday 6gretmen yetistirme programi kapsaminda yapilan simif ici, okul igi
ve okul disi calismalar aday Ogretmenlere mesleki gelisim agisindan katki
saglamakta midir ve verdikleri katkilar nelerdir?

2. Aday Ogretmen yetistirme programinin daha etkili ve verimli olmasina
yonelik aday 6gretmenlerin dnerileri nelerdir?
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Yontem
Arastirma Modeli

Aragtirmada, aday Ogretmen yetistirme programina katilan dgretmenlerin
s0z konusu egitim programina iliskin deneyimlerini kendi acgiklamalariyla
anlamak amaglandifi igin olgubilim deseni tercih edilmigtir. Olgubilim
(fenomenoloji) deseni insan deneyimlerini calismak icin uygundur (Merriam,
2013) ve bircok bireyin belli bir kavram ya da olay, olgu ile ilgili yasanmig
deneyimlerinin ne anlama geldigini tanimlamaya calisir; bireylerin ortak
deneyimlerinin ne ifade ettigine odaklanir (Creswell, 2015). Bu arastirma
deseni, bireylerin bir olguya iligkin deneyimlerini, algilarin1 ve ona yiikledigi
anlamlari ortaya ¢tkarmak amaciyla kullanilmaktadir (Yildirim ve Simsek, 2013).

Calisma Grubu

Aragtirmaya katilan aday 6gretmenlerin belirlenmesinde kolay ulagilabilir
durum Orneklemesi kullanilmistir. Arastirmanin ¢alisma grubunu, 2016 Subat
ayinda atamasi yapilan ve yetistirme programini Isparta ilinin Yalvag ilgesinde
alan aday Ogretmenler olusturmaktadir. Bu durumda toplam 13 O6gretmen
bulunmaktadir. Bu 6gretmenler Isparta disinda bir ile atanmuis, ancak adaylar,
kendilerine tanman “ikamet edilen yerde egitime katilabilme” hakkindan
faydalanarak egitimlerini bu ilcede almislardir. Aday Ogretmenlerin egitim
aldiklar1 okullar, konuyla ilgili mevzuat dogrultusunda Ilce Milli Egitim
Midirliigi tarafindan belirlenmigtir. Caligma kapsamindaki 6gretmenlerin 4’
ilkokul, 7’si ortaokul, 2’si lise kademesinde bir okulda egitime katilmistir. Aday
ogretmenlerin 8’1 kadin, 5’1 erkektir; yaslar1 22 ile 34 araliginda degismektedir.
Aday ogretmenlerin 2’si Tiirkce, 2’si Ingilizce Ogretmenidir. Birer aday
Ogretmen ise fen bilgisi, sosyal bilgiler, matematik, tarih, 6zel egitim, gorsel
sanatlar, okul dncesi, rehberlik ve sinif 6gretmenidir. Sosyal bilgiler, tarih, fen
bilgisi, 6zel egitim ve matematik branglarindan olmak iizere 5 aday 6gretmen,
bir ile dokuz yil arasinda degisen zaman diliminde ya devlet okullarinda ticretli
statiisinde ya da dershane veya kolej gibi 0zel Ogretim kurumlarinda
O0gretmenlik yapmustir.

Veri Toplama Aract

Aragtirmanin verileri yar1 yapilandirilmig goriismeler ile toplanmustir.
Goriismelerde kullanilan  sorular, ilgili alanyazinin taramasi yapilarak
hazirlanmig ve kapsam gecerliligi acisindan iki alan uzmaninin goriisiine
bagvurulmustur. Goriigler dogrultusunda bazi maddeler c¢ikarilmis, bazilari ise
ifade ve anlatim yoniinden diizeltilmistir. Tiirkge egitimi boliimiinden bir
Ogretim elemanindan sorularin dil ve anlatim agisindan degerlendirmesi
istenmistir. Bu sekilde olusturulan sorularla caligma kapsaminda olmayan 2
aday Ogretmen ile 6n uygulama yapilmis ve benzer cevaplara gotiiren sorular
birlestirilerek gériisme formunun son haline ulagilmistir.

169



Emine Onder

Yar yapilandirilmig goriisme formunda, kisisel bilgilerin yani sira dort agik
uglu soru bulunmaktadir. Acik uclu sorulardan ilki “Adaylik doneminin ilk alt1
ayinda aday 0gretmen programi kapsaminda katildiginiz sinif i¢i ¢aligmalarinin
mesleki acidan size katkisi oldugunu diigiiniiyor musunuz? Hangi acilardan
katkis1 oldugunu diisiiniiyorsunuz?” seklindedir. Aragtirmanin ikinci ve {iglincii
sorulari, birinci soruda “sinif ici” tanimlamasi yerine sirayla “okul i¢i” ve “okul
dis1” tanimlamalar1 kullanilarak olusturulmustur. Arastirmanin son sorusu ise
“Uygulanan aday 6gretmen yetistirme programinin niteliginin yiikseltilmesi i¢in
neler yapilmasimi Onerirsiniz?” seklindedir. Goriismelerde, katilimcilarin
sorulart anlamalarina yardimci olmak, fikirlerini daha organize bicimde
verebilmesini kolaylastirmak ve veri zenginligi saglamak amaciyla gerekli
durumlarda sonda tipi sorular da kullanilmistir.

Veri Toplama Siireci

Arastirma verileri 18 Mayis ile 15 Haziran 2016 tarihleri arasinda
toplanmistir. Verileri toplamak icin gerekli izin alindiktan sonra aday
ogretmenlerle irtibata gecilerek konuyla ilgili bilgi verilmis ve uygulama giinii
ve saati belirlenmistir.

Yari yapilandirilmig gériismeler katilimcilarla kararlastirilan giin ve saatte
aday Ogretmenlerin kendilerini rahat ifade edebilecekleri ortamlarda
gerceklestirilmistir. Bu amagla bazen yonetici, 6gretmen ve rehberlik servisi
odalar1 bazen de okul disinda bir ortam kullanilmistir. Goriismeler yaklasik 30
dakika siirmiisgtiir. Goriigmeler sirasinda veri ve zaman kaybina neden olmamak
amaciyla katilimcilarin izniyle ses kayit cihazi kullanilmigtir. Her goériisme
sonrasinda, ses kayit cihazinda yer alan goriismeler metin dosyasina
doniistiiriilmiis ve metin dosyalar1 e-posta yolu ile katilimcilara ulagtirilmigtir.
Katilimcilardan, metinleri dikkatlice okumalar1 ve gerekli gordiikleri yanitlarda
farkli bir renk ile kismi degisiklikler yapabilecekleri ve sonra dokiimani tekrar
aragtirmaciya gondermeleri istenmistir. Bu siirecte bes katilimcinin, anlam
biitiinliigiini bozmadan konusma ve yazi dilindeki farkliliktan kaynaklanan
ufak degisiklikler yaptigi, digerlerinin ise herhangi bir degisiklik yapmadigi
goriilmistiir. Bu siirec sonunda elde edilen metinler veri analizinde
kullanilmigtir.

Verilerin Analizi

Arastirmada verilerin ¢oziimlenmesinde icerik analizi kullanilmistir. Icerik
analizinde (i) verilerin kodlanmasi, (ii) temalarin bulunmasi, (iii) kodlarin ve
temalarin diizenlenmesi ve (iv) bulgularin tanimlanmasi ve yorumlanmasi
(Yildirnm ve Simsek, 2013) siirecleri izlenmistir. Bu baglamda Oncelikle
goriisme metinleri ayrintili bir sekilde okunarak arastirma konusuyla alakali
anlaml béliimler belirlenmis ve bu boliimler isimlendirilmistir. Isimlendirmeler
bazen bir kelime bazen de bir ciimle ile yapimistir. Farkli zamanlarda iki

170



Prospective Teacher Training Program

okuma daha yapilarak anlaml béliimler ve boliimlerin tanimlamalar1 gozden
gecirilerek verilerin kodlanmasi tamamlanmistir. Daha sonra arastirmacinin
disindaki bir uzmandan yazili verileri kodlamasi istenmistir. Bir araya gelinerek
kodlamalar kargilagtinlmigtir. Alanyazinda kodlama giivenilirligi olarak
adlandirilan bu siirecte, Miles ve Huberman (1994) tarafindan 6nerilen formiil
(Giivenirlik= goriig birligi/goris birligi + goriis ayriligi*100) kullanilmig ve
uyum yiizdesi %91 olarak bulunmustur. Uyum yiizdesinin %70’in iizerinde
olmasi yeterli goriildiginden (Yuddirim ve Simgek, 2013) arastirmanin
kodlayicilar arast kodlama giivenirliginin yeterli oldugu soylenebilir.
Kodlayicilarin  goriis ayriligma diistiigi boliimlerde ham verilere bakilarak
uzlasilan noktalar temalara ulasmada temel alinmis, diger noktalar analize dahil
edilmemistir. Boylece nitel veri setinin kodlama siireci tamamlanmistir. Bu
asamadan sonra, kodlarin benzerlik ve farkliliklar1 dikkate alinarak, birbiriyle
iligkili olabilecek kodlar bir araya getirilerek kategorilere ve temalara
ulasilmistir. Temalar olusturulurken her bir tema altinda yer alan kavramlarin
kendi icinde ve tema baghgiyla tutarli olup olmadigina dikkat edilmistir.
Boylece kodlarin, kategorilerin ve temalarin uygunlugu saglanmaya calisilmistir.
Aragtirmanin ilgili yerlerinde katilimcilarin goriislerinden birebir alintilar
verilmigtir. Birebir alintilar yapilirken goriisiine bagvurulan katilimcilar Al, A2,
...A13 seklinde kodlanmistir. Kodlamada, alint1 yapilan kisinin cinsiyeti ve yast
hakkinda bilgiler de verilmistir (Ornegin; A11, E, 23). Ornekte “Al1”
katiimelyr, “E” gOriigsiine bagvurulan katilimcinin erkek oldugunu, “23”
katilimcinin yagini ifade etmektedir. Ayrica, aday 0gretmenler tarafindan cok
vurgulanan kategorileri belirtmek amaciyla frekans degeri verilmistir.
Kategorilerin siklik degeri hesaplanirken kisi sayis1 dikkate alinmistir. Aday
Ogretmenlerin yanitlar1 hangi kategorilerle oOrtiisiiyorsa o kategorilerin frekansi
“bir” kabul edilmis ve bu islem bitin katiimcilarin yanitlar1 icin
tekrarlanmustir.

Giivenirlik ve Gegerlik

Aragtirmada gecerliginin saglanabilmesi icin Lincoln ve Guba (1985)
tarafindan Onerilen stratejiler kullamlmustir. Oncelikle goriisme sorularmin
hazirlanmasinda; sorularin kolay anlagilmasi, ¢ok boyutlu, yonlendirici ve
yanitlayict olmamasina 6zen gosterilmistir. Hazirlanan goriigme formu iki alan
uzmaninin goriigiine sunulmus ve uzmanlarin Onerileri dogrultusunda goériisme
formu diizenlenmistir. 1ki aday Ogretmen ile 6n uygulama yapilmustir.
Goriismelerde giiven ortami olusturulmasi, katilimeinin arastirmacinin etkisinden
kurtulmasi ve daha samimi yanitlar verebilmesi icin uzun siireli etkilesime
girilmistir. Goriisme miimkiin oldugu kadar genis bir zamana yayilmaya ¢alisiimis
ve goriisme esnasinda yansitict dinleme teknigi kullanilarak goriisiine bagvurulan
kisi konugsmaya tesvik edilmistir. Bunun yaninda veri kaybina neden olmamak ve
yanlig anlamalara izin vermemek i¢in katilimcilarin izniyle gériisme esnasinda ses
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kaydi  yapilmistir.  Oznel yaklasimlardan ve yanls anlamalardan
kaynaklanabilecek durumlarin 6niine gecebilmek igin iiye sorgulamasi olarak da
adlandirlan katilimer teyidine bagvurulmustur. Arastirma konusu ve nitel
aragtirma yontemleri konusunda bilgili bir uzmandan arastirmayr cesitli
boyutlariyla incelemesi istenmistir (Akt. Yildirim ve Simgek, 2013).

Aragtirmada giivenirlik sorunlarim gidermek amaciyla gériisme sorularinin
benzer bir yaklagimla sorulmasina, kayitlarin ayni sekilde tutulmasma ozen
gosterilmistir. Tema ve kategorilerin nasil olusturuldugu, kodlama sirasinda takip
edilen siire¢ detayli bir sekilde ortaya konulmustur. Ayrica arastirmaci, veri
toplama aracimin gelistirilmesinden uygulanmasina, verilerin toplanmasindan
¢oziimlenmesine kadar tiim arastirma siirecinde nesnel tutum ve davranislar
sergilemeye ve yanli davranmamaya calignustir (Yildirim ve Simsek, 2013).

Erlandson ve digerlerine (1993) gore nitel arastirmalarda arastirmacinin
sorumlulugu, elde ettigi sonuglarin benzer ortamlara aktarilabilirlik degerini
ortaya koymaktir. Bu bakimdan, arastirmanin sonuglart degerlendirilirken
kosullarin benzerligini g6z dniinde bulundurmalidir (Yidirim ve Simsek, 2013).

Bulgular

Aragtirmanin  bu bolimiimde, Oncelikle aday Ogretmen yetistirme
programinin aday 6gretmenlere mesleki gelisimleri acisindan sagladig: katkilara
deginilmistir. Daha sonra s6z konusu programin niteliginin artirilmasi amaciyla
iyilestirilmesi ve gelistirilmesi gereken hususlar sunulmustur.

Aday Ogretmen Yetistirme Programinin Aday Ogretmenlere Katkilar

Aragtirmanin  bu boliminde ilk olarak aday Ogretmen yetistirme
programinin mesleki gelisimleri agisindan aday Ogretmenlere katki saglayip
saglamadigi (Tablo 1), sonra ise hangi acilardan katkida bulundugu (Tablo 2,
Tablo 3 ve Tablo 4) ile ilgili bulgulara yer verilmistir.

Tablo 1
Aday Ogretmen Yetistirme Progranunin Katkisina Iligkin Goriigler
Tema Kategori f
Evet 10
Sinif I¢i Caligmalar Kismen 3
Hayir -
Evet 7
Okul i¢i Cahismalar Kismen 4
Hayir 2
Evet 10
Okul Dig1 Calismalar Kismen 3
Hayir -
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Tablo 1’e gore, genellikle aday Ogretmenler program kapsaminda
katildiklar1 sinif ici, okul i¢i ve okul dig1 calismalar1 mesleki gelisimleri acisindan
katki verici olarak degerlendirmektedir. Bu c¢alismalarin kismen katkida
bulundugunu ya da herhangi bir katkida bulunmadigim1 diisiinen katiimcilarin
oldugu da goriilmektedir.

Tablo 2’de aday O0gretmen yetistirme programi kapsaminda yapilan sinif ici
calismalarmin  hangi acilardan aday oOgretmenlere katkida bulundugu
goriilmektedir.

Tablo 2
Sumf Ici Calsmalarimin Aday Ogretmelere Katki Sagladigi Alanlar
Tema Alt Temalar Kategoriler f
° Dersin sunumu 13
3 T Olgme ve smama (Degerlendirme) 9
= Ogretimin yonetimi . —
) Ogrencileri derse hazirlama 8
% Ders 6ncesi hazirlik (Planlama) 7
fgﬂ 5 Sorun davraniglarin yonetimi 10
2 ;: Disiplin olusturma 8
E iaj Sinif yonetimi (__}iidiileme 7
= ’_%D Ozel gruplarin yonetimi 4
Té = Kural koyma ve uygulama 2
= g Sinif i¢i iletisim ve Ogretmen-ogrenci iletigimi 6
S etkilesim Ogrenci-6grenci iletigimi 2
-E" Sinif i¢i teknoloji Etkilesimli tahta kullanma 6
vé) Sinifla ilgili belgeleri Giinliik belgeler 4
diizenleme Donem sonunda hazirlanan belgeler 2

Tablo 2’den anlasildig: gibi tiim katilimcilar, program kapsaminda yapilan
sinif i¢i uygulamalarin kendilerini 6gretmenligin temel gorevlerinden biri olan
Ogretimin yonetimi agisindan gelistirdigini belirtmektedir. Bu baglamda tim
adaylar dersin sunumu agisindan gelisim gosterdigini bildirse de bazilari, dersin
Ogrencilerin her biri i¢in kendi 6grenme hizi ve bigcimine uygun olarak nasil
planlanacagi, 6grencilerin dikkatinin derse nasil ¢ekilecegi ve etkili bir sekilde
derse katiimlarmin nasil saglanacag hususlarinda gelistiklerini belirtmistir.
Ayrica, dersin amacina ve konuya gore soru sorma, 6grencilere dogru, hizli ve
agiklayic1 doniit verme, dersin kapanisi ve 6dev verme gibi konularda deneyim
kazandiklarimi bildirmiglerdir. Baz1 adaylarin bu konularda gelistigine dair
goOriig bildirmemesi, onlarin bu acilardan eksiginin olmadig1 ya da damigman
ogretmenlerinin siif ici calismalarda bu uygulamalara yer vermedigi, bu
acillardan yeterli olmadigr seklinde yorumlanabilir. Smif ici uygulamalarin
sagladigi katkilara iligkin bir katilimcinin goriisii asagida verilmistir.
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Derse giris nasil yapilir, nasu bitirilir, 6grencilerin dikkati derse nasu cekilir, cocuklarin
diizeyine nasil inecegim, seviye gruplarina gore dersi anlatabilme, ogrencilerin hepsini
derse katma, ogrenciye soz verme, bir dersle ilgili olgme degerlendirme aract hazirlama. ..
Kisacast smif icinde ne yapilmasi, nasil davranilmas: gerektigini gozlemleme ve uygulama
imkam buldum.” (Al1, E, 23).

Tablo 2 incelendiginde, sinif i¢i calismalarin 6gretimin yOnetimi diginda,
simif yonetimi hususunda da aday Ogretmenlerin gelisimine destek oldugu
anlagilmaktadir. Bazi aday Ogretmenler bu uygulama ile uygun O&grenci
davranisinin siirdiiriilmesinden uygun olmayan ya da sorun davraniglarin
yOnetiminde verecegi tepkinin hizi ve dogruluguna kadar bir¢cok konuda
kazanima sahip oldugunu bildirmistir. Siif i¢i hareketliligi yonetme,
Ozendiriciler ve odiiller araciligi ile smnifta olumlu bir atmosferin gelistirilmesi,
0zel gereksinimli 6grencilere yaklagim ve kullanilabilecek stratejiler baglaminda
deneyim kazandigini ifade etmistir. Bununla ilgili 6rnek katilimci goriisi
asagida verilmistir.

“Simif hakimiyetini nasil saglayabilirim, sorun ¢ikaran Ogrenciye nasil miidahale

etmeliyim, ogrenciye kargt tutumum nasui olmali gibi... sinif yonetimini ogrenmem ve

stresimi yenmem icin iyi oldu.” (A12, E, 24).

Tablo 2 incelendiginde, sinif i¢i caligmalarin bazi aday 6gretmenlerin sinif ici
iletisim ve etkilesim ile smif iginde teknoloji kullanimi baglaminda
gelismelerine destek verdigi anlasilmaktadir. Katilimcilar, bu caligmalar
sayesinde akilli tahta kullaniminin yaninda simifta olumlu bir iligkiyi nasil
olusturacagl ve siirdiirecegi baglaminda gelistigini diiginmektedir. Ayrica bu
caligmalar sayesinde aday Ogretmenlerin, sinifta diizenlemesi gereken ders
yoklama fisi, sinif defteri gibi belgeleri ne zaman nasil diizenlenecegi, sinav
dokiimanlarmin ve 6grenci karnelerinin nasil hazirlanacagi gibi konularda
deneyim kazandigi anlasilmaktadir. Asagidaki ornek katilimer goriigleri bu
durumu betimlemektedir.

“Fakiiltede etkilegimli tahtay kullanmayr dgretmediler. Simif ici calismalar sayesinde akill

tahtay ¢ok rahat kullanabiliyorum. Ayrnica mezun oldugumda, Ogrencilere nasu hitap

etmeliyim, onlarla nasil bag kuracagim, bunlar beni endiselendirmekteydi. Ilk sinifa

girdigimde elimi ayagimi nereye koyacagum bilemiyordum. Artik dyle degil.” (A3, E, 25).

“Bu calismalar sayesinde, daha once yapmadigim, ama O&gretmen olarak ataminca

yapmak zorunda oldugum suif defteri doldurma, yoklamayr ne zaman, nasu yapmaliyim

ve yoklama figini nasu dolduracagim, karne diizenleme konularinda deneyim kazandim.”

(Al1, E, 23).

Tablo 3’te aday 0gretmen yetistirme programi kapsaminda yapilan okul igi
calismalarmin  hangi acilardan aday oOgretmenlere katkida bulundugu
goriilmektedir.
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Tablo 3

Okul I¢i Calismalarimin Aday Ogretmelere Katki Sagladigi Alanlar
Tema Alt Temalar Kategoriler f
Resmi yazismalar ve evrak islemleri 10
€ o . Okuligletmesinin Okul ile ilgili veri toplama modiilleri ve 9
% Lé ‘Zf yonetimi Resmi torenler ve sosyal etkinlikler 2
g 2 o Okul biitcesi 2
s, ° D Insan kaynaklar Ogrenci hizmetleri 7
‘5@ T ydnetimi Personel hizmetleri 5
E 53 ’é‘) Egitin.l programlanmn Kurul toplantilari 4
o= yonetimi Rehberlik hizmetleri 2
Okul cevre iligkisi Okul-aile iligkisi 2

Tablo 3 incelendiginde, aday Ogretmenlerin okul ici calismalar sayesinde
okul isletmesinin yoOnetimi, okulda insan kaynaklar1 yOnetimi, egitim
programlarinin yonetimi ve okul c¢evre iligkileri temalar1 altinda verilen
faaliyetlere yoOnelik tecriibe edindikleri goriilmektedir. Bu kapsamda
katilimeilar, okula il/ilge milli egitim miidirliginden gelen belgelere nasil
cevap verilecegi, okul tarafindan gonderilen belgelerin nasil diizenlenecegi ve
gonderilecegi, bu belgelerin nasil muhafaza edilecegi gibi konular1 gézlemleme
ve uygulama imkani buldugunu bildirmistir. Ayrica, veri toplama modiilleri ve
bu modiillere veri girisinin nasil yapildigi, okula arag¢-gerek ve malzeme temini,
okul biitcesi, Ogrenci kaydi ve nakil islemleri, Ogrencilerin devamsizlik
stirelerinin takibi ve gerekli bilgilendirmenin yapilmasi, ders programi ve nobet
islemleri adaylarin bu kapsamda edindikleri deneyimler arasindadir. Bunlarin
yaninda Ogretmenler ve ziimre Ogretmen kurulu gibi olusumlarin gorev ve
sorumluluklar1 ve calisma sekilleri, okuldaki rehberlik hizmetlerinin
yuriitilmesi, veli toplantilarinin diizenlenmesi adaylarin goézlem yapma imkani
buldugu faaliyetlerdir. Adaylar bu uygulama ile bayrak toreninden resmi
giinlerde diizenlenen tdrenlere, okulda yapilan kermeslere, kiiltiirel ve sportif
yarigmalara, okul gezilerine kadar bircok konuda tecriibe kazandiklarim
bildirmislerdir. Aday 6gretmenlerin konuya iligskin goriisleri asagida verilmistir.

“Bu egitimden once; resmi yazismalar nasil yapilir, nereye ne yaziyorsun, desimal dosya

sistemi gibi bir stirii seyi bu kadar detayl bilmiyordum. Aym gekilde; KBS, e-okul yine

MEBBIS gibi idarecilerin kullandigi hi¢ duymadigim sitelere veri girigi nasil yapiliyor, ne

amacla kullamilyor bilmiyordum.” (AS, K, 26).

“Okulun isleyisi ve okul ici faaliyetler, yoneticilerin gorev ve sorumluluklarnini tanimug
oldum. Malzeme isteme, nobetgi ogretmen cizelgesi, ders programi, ek ders nasil yapur,
disiplin kurulu nasi olusturulur ve kimlerden olusur ogrendim. Ogrenci kaydindan
nakline devamsizigimin takibine kadar bircok konuda islemler nasi yapuiyor gordiim.
Pansiyon islemleri, harcamalara kadar pek ¢ok seyi 6grenmis oldum.” (A7, K, 23).

“Ogrenci kuliipleri nasu olusturuluyor ve yiiriitiilityor, bayrak toreni, ozel giinlerde yapilan
torenlere hazirlik, siir vb. yansmalarn diizenleme gibi faaliyetlerde dogrudan gorev aldim,
deneyim kazandim diyebilirim.” (A5, K, 26).

175



Emine Onder

Tablo 4’te aday 6gretmen yetistirme programi kapsaminda yapilan okul dist
calismalarmin  hangi acilardan aday Ogretmenlere katkida bulundugu
goriilmektedir.

Tablo 4
Okul Dist Calismalannin Aday Ogretmelere Katki Sagladig Alanlar
Tema Alt Temalar Kategoriler f

Milli egitim miidiirligiiniin gorev alanlar1 10

>

"c': Bb  Tagra teskilatini tanima . T

Ay Milli egitim miidiirligiiniin orgiit yapist 6
IR .. .

ng’ % 5 Gorev yapilan okulun Okul tiirleri ve faaliyet alanlar: 12
iz 5 '-:‘; digindaki egitim kurumlarini - Diger egitim kurumlari ve faaliyet 6
S, § ~ tanima alanlar

= £

E ED Gorev yapilan ili/ilgeyi Sosyal dokuyu

©° tamma Kiiltiirel dokuyu

Tablo 4 incelendiginde, aday 6gretmenlerin okul disi caligmalar sayesinde
tagra teskilati, gorev yapilan okul disindaki egitim kurumlar1 ve okulun
bulundugu ili/ilgeyi tanima temalarina yonelik deneyim kazandiklari
goriilmektedir. Bu kapsamda yapilan calismalar araciligi ile bazi katilimcilar,
il/ilge milli egitim miidiirligiiniin 6rgiit yapisi, gorev alanlar1 ve midiirliiklerin
idari acidan bagl oldugu makamlari tanima imkani buldugunu bildirmistir.
Bazilari, HEM. BILSEM ve RAM gibi il/ilcede bulunan egitimle ilgili diger
kurumlarin faaliyet alanlar1 hakkinda bilgi edindigini vurgulamistir. Cogu aday
ogretmen, farkli okul tiirlerine yapilan ziyaret ve goriismeler sayesinde, yatili
bolge okullari, kdy okullari, mesleki ve teknik okullarin kendine has 6zellikleri
ve iglemleri konusunda bilgi kazandigin bildirmistir. Sayilar1 az olmakla birlikte
baz1 katiimcilar, yerlesim birimindeki miizelere ve Oren yerlerine gidildigini,
Ogretmen evlerinin ziyaret edildigini ve emekli 6gretmenlerle goriismeler
gerceklestirildigini  belirtmis, bunlarin da kendilerine okulun bulundugu
cevrenin sosyal ve kiiltiirel dokusu ile 6grenci ve veli profili hakkinda bilgi
edinmelerine destek oldugunu ifade etmislerdir. Asagidaki 6rnek katilimci
gOriisli bu durumu betimlemektedir.

“Milli egitim miidiirliigiiniin yapusi, gorevleri, bu miidiirliikte hangi birimler var sube

miidiirlerinin gorev alanlart hakkinda bilgim oldu. Ayrica okul digi ¢caligmalar benim

farkly okul tiirlerini tarumamu sagladi. Ornegin yanl okullarda, meslek/teknik liselerde,
okul yoneticileri ve dgretmenler farkll olarak hangi gorevieri yapiyorlar. Ozel egitim ve

birlestirilmis sinf uygulamasi yapilan okullarda nasu ders yapldigiyla ilgili fikirim oldu.”
(A13, K, 23).
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Aday Ogretmen Yetistirme Programumin Niteligini Artirmaya Yonelik Katilmct
Goriisleri

Aragtirmada katilimcilar, aday 0gretmen yetistirme programinin niteliginin
artirllmasina yonelik bazi onerilerde bulunmustur. Bu Oneriler Tablo 5’te
verilmistir.

Tablo 5

Programun Niteligini Arttumaya Yonelik Oneriler

Tema Alt Temalar  Kategoriler f
5 Programa yonelik etkili bilgilendirme yapilmal: 8

g g é T:_) Programin Program denetlenmeli 4

g :’EO g £  yuritilmesi  Alan dis1 danisman atamasi yapilmamali 2

§° E E % Egitim atar.nan.ln. yapildig ilde alinmali 2

A~ =5 £  Programn Formlarn igerigi branglara gore uyarlanmali 8
> kapsami Farkli okul ve siniflarda uygulama yapilmali 6

Tablo 5 incelendiginde, programin niteliginin artirilmasi amaciyla aday
Ogretmenlerin programin yiritiilmesi ve programin kapsamina yonelik bazi
Onerilerde bulundugu goriilmektedir. Programin yiiriitiilmesi ile ilgili sunulan
Onerilerden ilki, programa yonelik etkili bir bilgilendirmenin yapilmasidir. Aday
Ogretmenlerin cogu, kendileri de dahil olmak lizere programin yiiriitiilmesinden
sorumlu olan paydaglarin program hakkinda ve neyin nasil yapilacagy,
sorumluluklarinin neler oldugu konusunda yeterli bilgiye sahip olmadiklarini
diistinmektedir. Katilimcilar, bilgi yetersizliginden zaman zaman okul ya da ilge
diizeyinde uygulama farkliliklarinin ve yapbozlarin olustugunu, bu durumun
programin niteliginin dismesine yol agtigini ifade etmislerdir. Programin
niteliginin artirilmasi igin tim paydaglarin iizerine diigeni istenilen bigimde
yapip yapmadigini belirleyecek etkili bir denetim mekanizmasina ihtiyag
oldugunu bildirmiglerdir. Goriigiine bagvurulan aday 6gretmenler, programin
ozellikle okul ici calismalari kapsaminda, kendilerinin okulda yapabilecekleri
cok bir is olmadigi, dolayisiyla o glin okula gelmeyebilecekleri yoniinde
tutumlarla karsilagtiklarini  belirtmislerdir. Ayrica katilimcilar, program
kapsaminda yapmalar1 gereken faaliyetler yerine getirildi mi, getirildiyse niteligi
nedir gibi sorgulamalarin yapilmadigini ifade etmislerdir. Bunun disinda aday
Ogretmenler, adaylik egitiminin 0gretmenin atamasinin yapildig ilde verilmesi
ve alan dis1 danisman atamasi yapilmamasini 6nermistir. Bu Onerilerde bulunan
katilimcilardan 6rnek gorisler asagida verilmistir.

“Bizde dahil olmak tizere okul yoneticileri ve danisma ogretmenler siireg ile ilgili bilgi

sahibi degildi. Havada kalan bir siirii sey oldu. Bu nedenle uygulayicilara ve katithmcilara
siire¢ hakkinda daha fazla bilgilendirme yapimali” (A6, K, 22).

“Program tam anlamiyla uygulaniyor mu, uygulanmiyor mu kontrol edilmeli. Sadece sene
sonunda dosya teslimi yeterli olmamal. Yil icinde de damisman ve stajyer Ogretmen
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gorevini yapiyor mu, okul yoneticileri gerektigi kadar ilgileniyor mu? Sorgulanmal.” (Al1,
E, 23).

“Programa ikamet ettigin ilde katilabilme gansin var, ¢ogu aday da oyle yapiyor.
Programa baktiginda 6gretmen adayimn mesleki anlamda gelismesinin yaninda, meslegi
benimsemesi, orgiitsel aidiyetin gelismesinin hedeflendigi soylenebilir. Ancak ben
programa ikamet ettigim ilgede katildim. Dolayisiyla program bana bu agidan destek
vermedi. Bunu Onlemek icin adayin atamasimun yapddigi ilde programa katilmasi
saglanmall.”(A2, K, 22).

Tablo 5 incelendiginde, aday dgretmenlerin programin niteliginin artirilmasi
amaciyla programin kapsamiyla ilgili 6nerilerde bulundugu goriilmektedir. Bu
kapsamda sunulan Onerilerden ilki, doldurulan formlarin branglara gore
uyarlanmasi yoniindedir. Aday 6gretmenler, program kapsaminda doldurulan
formlarin tekdiize bir yaklagimla olusturuldugunu belirtmislerdir. Sinif
Ogretmeni ile bransg Ogretmeni, 6zel egitim Ogretmeni ile rehber Ogretmen
uygulamalarmin birbirinden ¢ok farkli oldugunu, ancak formlarda buna izin
verilmedigini ifade etmislerdir. Bu durumun, kendilerini yapilandan cok olmasi
gerekenler seklinde formlari doldurmaya zorladigimi belirtmislerdir. Aday
Ogretmenlerin programin niteliginin artirilmasina yonelik sunduklar1 bir bagka
Oneri, tek okul, tek damigman smirliliginin kaldirilmasidir. Aday 6gretmenler,
farkli okul tiirlerinde ve farkli 6gretmenlerle galigma imkani sunuldugunda
degisik uygulamalari, ortamlar1 ve aykir1 Ornekleri gorebilme imkamn
bulabileceklerini diisiinmektedirler. Simif Ogretmeniyse birlestirilmis sinif
uygulamasinin yapildig bir kdy okulundan ilin/ilgenin en gézde okuluna kadar
degisik Ozelliklere sahip okullarda, brang 6gretmeniyse yatili bolge okullarindan
cok programli liselere varsa fen ya da sosyal bilimler liselerinden kenar mahalle
okullarina kadar farkl 6zelliklere sahip okullarda uygulama yapmalarina imkan
taninmasin1 Onermektedirler. Bu Onerilerde bulunan katilimcilardan Ornek
goriisler asagida verilmistir.

“Doldurulmast gereken formlarnn sayist ¢ok fazla, icerigi de branslara uygun degil.

Rehberlik, okul dncesi, beden egitimi, resim gibi derslerin kendine 6zgii ozellikleri var. Bu

bakimdan formlar branglara gore ayri ve biraz daha uygulamaya doniik olmal.” (A10, K,
23).

“Programda, sadece damsman Ogretmenin  girdigi suufa  girebiliyoruz.  Simif
ogretmenliginde birinci siifla diger simiflarda yapilanlar farkhdir. Diger siniflara (1. simf
gibi) da girebilseydim ¢ok daha giizel olurdu.” (A6, K, 22).

“Bu egitim birkag farkli okulda almirsa farkli ogrenci ve damsman Ogretmenleri
gozlemleyebiliriz. Ornegin ben, imkanlart olduk¢a iyi olan bir okulda programi aldim.
Oysa yeni atanan ogretmenler genellikle koylere, kasabalara atamiyor. Bu bakimdan

program kapsaminda adaylara benzer nitelikte okullarda ¢alisma firsaty verilebilir.” (A9,
K, 24).
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Tartisma, Sonug ve Oneriler

Aday Ogretmen yetistirme programimin aday Ogretmenlerin gelisimlerine
katkilarinin ve programin niteliginin artirilmasina yonelik dnerilerin belirlendigi
bu arasgtirmada; s6z konusu program kapsaminda yiiriitiilen sinif ici, okul ici ve
okul dis1 caligmalarin genellikle katki saglayici olarak degerlendirildigi
anlagilmaktadir. Tlgili arastirmalar incelendiginde, bu bulgunun bazi arastirma
sonuclariyla paralellik gosterdigi anlasilmaktadir (Giil, Tiirkmen ve Aksel,
2017, Hyas, vd., 2017; Kose, 2016). Baz1 arastirmalarda ise, adaylarin verilen
egitimi yeterli bulmadigi (Kili¢ vd., 2016) goriilmektedir. Ne kadar basarili
olursa olsun hizmet Oncesi egitim, yeni 6gretmenlerin karsi karsiya geldikleri
bircok egitim sorununu c¢ozmeye yetmemektedir. Ogretmenler goreve
bagladiklarinda gercek diinyanin problemleri ile yiizlesmektedir (Carter ve
Scruggs, 2001; Giiclii, 1996; Kelchtermans ve Ballet, 2002; Korkmaz, Saban ve
Akbasli, 2004; Nieto, 2003). Bu bakimdan adaylik siireci, 6gretmen yetistirmede
kritik bir donem ve Ogretmeni meslege hazirlamada pratik degeri olan
Ogretmenin uygulama ile en yogun sekilde bulustugu bir siire¢ olarak kabul
edilmektedir (Balci, 2003; Hoy ve Woolfolk, 1990). Bu durum, katilimeilarin
aday Ogretmen yetistirme programini mesleki gelisim acisindan katki saglayici
olarak degerlendirmelerinde belirleyici olabilir.

Arastirmada katihimcilarin genel egilimi katki sagladi yoniinde olsa da,
program kapsaminda yiriitillen caligmalarin kismen katki sagladigini veya
katkis1 olmadigimi bildiren katilimeilar da bulunmaktadir. Siuf ici ve okul dist
caligmalarda katiimcilarin yaklasik %23 bu dogrultuda goriis bildirirken okul
ici caligmalarda bu oran yaklasik %46’dir. Katiimcilarin  bu  yonlii
degerlendirme yapmasinda bircok durumun etkisi olabilir. Ornegin; programin
kapsami ve ylritiilmesiyle ilgili yasal zeminin getirdigi sinirliliklar, programin
niteliginin diismesine zemin hazirlamig ve katiimcilarm bu dogrultuda
diisinmelerine yol agmis olabilir. Nitekim programin niteligini artirmaya
yonelik katilimcilar tarafindan sunulan oneriler bu olasiligi desteklemektedir.
Bu durum, programin kapsami ve yiritiilmesindeki sikintilardan
kaynaklanabilecegi gibi katilimcilarin programa yaklagimi, yiikledigi anlam ve
motivasyon disiikligiinden de ortaya ¢ikabilir. Calisma grubunu olusturan aday
Ogretmenlerin bazilar1 kamu okullarina atanmadan once, bir ile sekiz yil
araliginda bir siire ticretli 6gretmenlik ya da dershane, kolej gibi 6zel 6gretim
kurumlarinda 6gretmenlik yapmistir. Atama Oncesi kazanilan bu deneyim,
adaylarin  hizmet Oncesi egitimle kazanamadiklar1 konularda beceri
kazanmalarina izin vererek aday Ogretmenlerde motivasyon kaybina, adaylik
egitimini formalite, sadece adayligin kaldirilmasi i¢in rutin bir program olarak
gormelerine neden olmus olabilir. Alanyazina bakildiginda, aday 6gretmenler
arasinda adaylik egitimine yOnelik bu yonli algilamanin s6z konusu oldugu,
bunun da adaylik egitiminin etkisini azalttig1 anlasilmaktadir (Kocadag, 2001).
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Bunun yaninda, bazi aday Ogretmenlerin hizmet Oncesi egitimden Ogretim
pratiklerine daha hakim olarak mezun olmalar1 ya da programin
uygulayicilarinin  (miidiir, 6gretmen vb.) yetersizligi katilimcilarin bu yonli
degerlendirme yapmalarina destek vermis olabilir. Cilinkii Lay ve digerlerine
(2005) gore, adaylik siirecinde Ogretmenin uygulamaya yonelik temel
yeterlikleri kazanabilmesi, basta okul yoneticileri ve meslektaslari olmak tizere
okul cevreyle olusturdugu etkilesime bagli olarak degismektedir. Bolman ve
Deal (2003) tarafindan gelistirilen ve yapisal, insan iligkileri politik ve sembolik
olarak dort cergeveden olusan yaklagima gore ise, etkili yonetici olabilmek igin
yoneticilerin bu dort cerceveyi dengeli ve durumsal olarak etkili
kullanabilmeleri olduk¢a Onemlidir. Ancak yapillan calismalarda, okul
miidiirlerinin adaylik siirecinde is basinda yetistirme ve buna iliskin rehberlik
rollerini yerine getirmede yeterli olmadiklart ileri siiriilmektedir (Ekinci, 2010;
Hamarat, 2002; Ozdemir, 2003). Ayrica, okul yoneticilerinin toplantilar,
yazismalar ve benzeri durumlardan kaynaklanan yogun is yasami aday
Ogretmenlerin yetistirilmesinde iizerlerine diiseni tam anlamiyla yerine
getirmelerini engellemis olabilir. Ya da bu durum, yoneticinin okuluyla ilgili
daha somut, ses getirecek gorevlere Oncelik vermesinden, okullardaki aday
Ogretmen sayisinin fazlaligindan da kaynaklanabilir.

Aragtirmanin bir diger bulgusundan, aday Ogretmen yetistirme programi
kapsaminda yapilan simif ici calismalar ile aday Ogretmenlerin, Ogretimin
yOnetimi, smif yOnetimi, sinif ici iletisim-etkilesim gibi alanlarda deneyim
kazandigl, Ogretmenlerce doldurulan belgeleri diizenleyebilme becerilerini
edindikleri anlagilmaktadir. Bazi arastirmalarda bu bulguyu destekler sonuclara
ulagilmis ve smif i¢i calismalarin damisman Ogretmenin deneyiminden
faydalanma ve mesleki gelisim agisindan yararli oldugu belirlenmistir. (Kose,
2016; Soyalp ve Kozikoglu, 2016; Ulubey, 2017). Ogretmenlik, teorik bilgi
birikiminin yeterli olmadigi, deneyimle olgunlagan uygulamaya dayali bir
meslektir. Ogretmenlerin vyetistirdikleri ogrencilerin basarilar1 iizerindeki
etkileri, profesyonel hayatta kazandiklar1 mesleki deneyim oraninda
gerceklesmektedir (Darling-Hammond ve McLaughlin, 1999).
Deneyimsizlikten kaynakli olarak meslege yeni baslayan 6gretmenler, 6grenme
ve Ogretme siireclerini 0grenci seviyesine gore yiriitme, sinif yonetimi basta
olmak iizere bir¢ok zorlukla karsilagmaktadir (Athanases ve Achinstein, 2003;
Avalos ve Aylwin, 2007; Friesen, 2002; Kelchtermans ve Ballet, 2002; Oztiirk ve
Yidirim, 2012). Bu sebeplerden aday dgretmenler, teorikten ziyade uygulama
egitimine agirlik verilmesini istemektedirler (Haydn ve Barton, 2007). Ayrica,
O’Sullivan (2001) hizmet i¢i egitim programlarinin hedeflerine ulagsmasini,
programlarin  katilimcilarin  ihtiyaclarina  cevap  verebilme  giiciine
baglamaktadir. Ifade edilenler ve aragtirmanin bu bulgusu dogrultusunda bir
degerlendirme yapildiginda, programin aday Ogretmenlerin ihtiyaclar ile
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uyumlu oldugu, danigman O6gretmen esliginde yapilan siif i¢i uygulamalarin
yeni Ogretmenlerin yasadiklar1 sorunlarin 6grenciyle bas basa kalmadan Once
istesinden gelinmesine destek verdigi soylenebilir. Siif i¢i caligmalar sayesinde
aday Ogretmenlerin bagimsiz ¢aligma becerisinin arttigi ve Bakanligin adaylik
egitiminde sinif i¢i caligmalarla ilgili hedefledigi amaglara (MEB, 2016b) genel
anlamda ulasildig1 diistiniilmektedir.

Aragtirmanin bir bagka bulgusu, okul i¢i calismalarin aday 6gretmenlere
yOonetsel faaliyetler ile sosyal-kiiltiirel etkinliklerin ve resmi torenlerin
diizenlenmesi gibi konularda deneyim kazandirdigini gostermektedir. Hizmet
Oncesi egitiminin adaylar1 okul yoneticiligine gercekgi bir sekilde hazirlamadig
(Anderson, 1991), géreve yeni baglayan Ogretmenlerin resmi dokiimanlari,
raporlar1 ve yazismalar1 hazirlamakta zorlandiklar1 (Oztiirk, 2016), toren,
kutlama, toplant1 vb. durumlar hakkinda bilgi sahibi olmadiklar1 (Sar1 ve Altun,
2015) saptanmigtir. Tim bunlar goz Oniinde bulunduruldugunda, aday
Ogretmenlik doneminde yiiriitiillen okul i¢i calismalarin yoneticilik gorevini
istlenecek yeni Ogretmenlerin yonetsel faaliyetler agisindan yasayacaklari
zorluklar1 azaltmada kolaylastirict rol tstlendigi sOylenebilir. Bilindigi gibi
Tiirkiye’de meslege yeni baslayan 6gretmenlerin ¢ogu, bazen tek basina, bazen
de kendi gibi deneyimsiz Ogretmenlerin bulundugu bir okulda goreve
baslamaktadir. Bu durumdaki Ogretmenler, Ogretmenligin yaninda okul
yOneticiligi gorevini de listlenmek zorunda kalmaktadir. Bu 6gretmenler, her iki
gorevi yerine getirirken genellikle rehberlik yapabilecek ve yardim alabilecek
bir meslektaglarin1 bulamazlar. Bu sebepten, adaylik doneminde 0gretmenlerin
okulun igleyisiyle ilgili deneyim kazanmalari, meslegin ilerleyen yillarinda
yasayacaklar1 problemleri azaltabilir. Benzer arastirmalarda da, okulun
isleyisine yonelik deneyim kazandiran okul i¢i calismalarin, meslegin ilk
yillarinda 6gretmenlerin okul ici sorunlari ¢dzmelerine yardimct olabilecegi
bildirilmektedir (Kilig¢ vd., 2016; Ulubey, 2017; Yildirim, 2012). Bu tespit,
aragtirma  sonuglarinin  alanyazin  tarafindan  desteklendigi  seklinde
yorumlanabilir.

Aragtirmanin bir diger bulgusundan, okul dis1i ¢aligmalar sayesinde aday
Ogretmenlerin, bir taraftan egitimin tasra yapilanmasi ve isleyisi, 6te yandan
diger egitim kurumlarinin ve okul tiirlerinin faaliyetleri ile okulun sosyal cevresi
hakkinda fikir sahibi olduklar1 anlagilmaktadir. Bazi arastirmalara gore,
meslegin ilk yillarinda 6gretmenler okula, meslege ve cevreye uyum saglamada
sorun yagamaktadirlar (Korkmaz, vd., 2004). Ogrencilik ile profesyonel meslege
baslama arasinda kopri vazifesi goren aday ogretmenlik donemi, Hoy ve
Woolfolk’'in (1990) belirtigi gibi, Ogretmenin meslegi benimsemesi ve
sosyallesmesi icin Onemli bir asamadir. Bu bakimdan, okul digi caligmalar aday
Ogretmenler icin onemli bir kazanim olarak goriilebilir. Ayrica, aday d6gretmen
yetistirme programinin genel amaglar incelendiginde, bakanligin bu ¢alismalar
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ile aday Ogretmenlere, paydas kurumlar ve isleyisleri hakkinda bilgi
kazandirmayi, okula ve cevreye uyum saglamalarini amacladigi goriilmektedir.
Dolayisiyla arastirmanin bu bulgusu, amaglara ulagildiginin bir gostergesi olarak
goriilebilir ve umut verici olarak degerlendirilebilir.

Aragtirmanin son bulgusu, programin niteliginin artirilmasina yonelik aday
Ogretmenlerin sunduklar1 Onerileri icermektedir. Aday Ogretmenlerin bu
kapsamda getirdigi Onerilerden biri, adaylik egitiminde farkli okul ve siniflarda
uygulama imkaninin verilmesidir. Konuyla ilgili yapilan arastirmalarda da aday
ogretmenlerin benzer 6neride bulundugu gorilmektedir (Kilig vd., 2016; Nayir
ve Kuru-Cetin, 2016; Ulubey, 2017). Okullarin bulundugu yer ve Ogretmen
kadrosu, meslege yeni baglayan Ogretmenlerin karsilasacagi zorluklar
degistirebilir. Daha once ifade edildigi gibi, Tirkiye’de yeni Ogretmenlerin
cogu, genellikle en agir sartlara sahip okullarda goreve baglamaktadirlar. Bu
sebepten adaylik egitimde, Ogretmenlerin sadece ideal okul ortamimi degil,
sorunlu okul ortamimi da gormeleri ve olumsuz oOrneklerle karsilasmalari,
onlarin gelecekteki 6gretmenlik yasantilarina 1g1k tutabilmesi ve genis tecriibe
kazandirmasi bakimindan oldukca 6énemlidir. Ayrica bunun, adaylarin mesleki
sezgi ve yargillama giiclerinin gelismesi acisindan da kiymetli oldugu
sOylenebilir. Aksi takdirde adaylik egitimi, ilk calisma kosullarinda ihtiyag
duyulacak donanmmi kazandirmada yetersiz kalabilir. MEB tarafindan
hazirlanan aday Ogretmen yetistirme Ozet tablosundaki simif ve okul igi
faaliyetler bashigr altinda verilen aciklamada, aday Ogretmenlerin Once
danisman O6gretmeninin, sonra kendi bransindan bir bagka 6gretmenin daha
sonra okulundaki diger branstan Ogretmenlerin derslerini izleyebilecegi
belirtilmektedir (MEB, 2016b). Ancak, goriisiine bagvurulan aday ifadelerinden
uygulamanin bu yonde olmadigi anlagilmaktadir. Mevzuat hiikiimleri
uygulamaya yansitilabildiginde ve aday Ogretmenlerin Onerdigi gibi farkli
okullarda uygulama yapabilme imké&n1 verildiginde, programin smuf ici
uygulamalarindan hedeflenen yararin artacagi ve program sonunda daha yetkin
Ogretmenlere ulasilacagi diisiinilmektedir.

Aday Ogretmenlerin konuyla ilgili getirdigi bir bagka Oneri, program ve
yuriitillmesiyle ilgili tiim paydaslara yeterli bilgilendirmenin yapilmasi
yoniindedir. Aday 6gretmen egitimiyle ilgili degisiklik Nisan 2015’te yapilmus,
ancak uygulamaya yonelik mevzuat Mart 2016’da ¢ikarilmistir. Program, 2016
Subat ayinda atamasi yapilan aday 0gretmenlerde uygulanmaya baglamistir. Bu
arastirma, programin ilk kez uygulandi adaylar iizerinde yapilmistir. Dolayisiyla,
konuyla ilgili olarak uygulayicilarinin ge¢misten gelen deneyimleri olmadig: gibi
uygulamanin smirlarini cizen bir yasal metin de uygulamanin baslamasindan
sonra olusturulmustur. Uygulamaya iligkin esaslar, bilgilendirme toplantilar: ve
verilen egitimler dogrultusunda yapilmistir (MEB, 2016¢). Bu durum, adaylik
egitimin ytritiilmesinde bazi aksiliklerin yasanmasina yol agmig olabilir. Benzer
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arastirmalarda da, uygulayicilarin  programla ilgili yeterli bilgiye sahip
olmadiklar1 (Soyalp ve Kozikoglu, 2016), programin uygulanmasinda yasanan
sorunlarin temelinde bilgi eksikliginin oldugu ifade edilmistir (Kose, 2016). Bu
durumda, uygulamadan sorumlu tiim paydaslara program ve uygulamasina dair
yeterli bilgilendirme yapildiginda yasanan sorunlarin azalacagi programdan
beklenen faydanin artacagi sOylenebilir.

Aday o6gretmenlerin sundugu bir diger, oneri adaylik egitiminin atamanin
yapildig1 ilde alinmasi yoniindedir. SETA tarafindan hazirlanan raporda da,
adaylarin yaklasik yarist siirecin atanilan bolgede yiritiilmesi gerektigini
belirtmistir (ilyas, vd., 2017). Aday 6gretmenin, atandigi okulun bulundugu
cografyayr tanimasi, toplumsal orf adet ve gelenekler hakkinda farkindalik
kazanmasi, okul, 6grenci ve veli hakkinda bilgi sahibi olabilmesi adina bunun
o6nemli oldugu séylenebilir. Programin genel amaclarina bakildiginda, egitimin
okul dis1 caligmalar1 ile aday oOgretmenlerin bu ve benzeri kazanimlari
edinmelerinin amacglandigt gorilmektedir (MEB, 2016b). Ancak, aday
Ogretmenler adaylik egitimini atandiklari ilin diginda istedikleri bir ilde
alabilmektedirler (MEB, 2015). Bu durum, aday 6gretmenlerin bu egitimi ya
memleketlerinde ya da biiyiiksehirlerde almalar1 ile sonuglanmaktadir.
Kriterlere uygun danigman atamasi yapabilmek gibi bazi zorlayici nedenlerden
dolayi, MEB uygulamada buna izin verilmis olsa da bu durum, aday
Ogretmenlerin  ilk caliyma kosullarinda ihtiyag duyacaklar1 donanimi
kazanmadan ve gorev yapacagl egitim c¢evresini tanimadan, sosyal yapisin
bilmeden goreve baslamalarima yol acabilir. Ogretmeni, daha énce tanismadig
bir cografik yapi, sosyal ve kiiltiirel kosullarla tek basina miicadele etmek
zorunda birakabilir. Bu ac¢idan bakildiginda, adaylik egitiminin atamanin
yapildigi ilde alinmasinin bu gibi zorluklarin istesinden gelmede kolaylastirict
rol oynayacag diigliniilmektedir. Yetkililer de boyle disiinmiis olmali ki
sOzlesmeli Ogretmenlik siireciyle aday ¢gretmenlik egitiminin atanan yerlesim
yerinde yapilmasina baslanmistir.

Aday o6gretmenlerin sundugu bir bagka oneri, programin denetlenmesiyle
ilgilidir. Katilimcilar, adaylik egitimi kapsaminda yapilan sinif ici, okul i¢i ve
okul dis1 faaliyetlerin denetlenmedigini bildirmektedir. Adaylar, ozellikle okul
ici ¢aligmalarda okulda yapabilecekleri ¢ok bir is olmadigi ig¢in o giin okula
gelmelerine gerek olmadiginin sdylendigini ya da okul dis1 ¢caligmalarda milli
egitim mudiirliiklerinde bos bos oturduklarini ifade etmislerdir. Programla ilgi
denetimin sadece kendilerinin hazirladiklar1 dosyalar aracilifiyla yapildigini
belirten adaylar, bu dosyalardaki formlar1 ya internet sitelerinden ya da diger
adaylardan alarak doldurduklarini belirtmislerdir. Ayrica, formlarda branglara
Ozgii farkliliklar gozetilmedigi, doldurmalari istenen form sayisinin fazlaligi ve
bunlarda birbirine benzer bilgilerin istendigi, doldurulduktan sonra da etkili bir
incelemeden ge¢medigi icin bu belgeleri sadece yiikiimlilikten kurtulmak
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amagh olarak doldurduklarimi ve faydasiz bir is olarak gordiiklerini ifade
etmiglerdir. Kendilerine yonelik yapilan denetimi yetersiz bulan aday
Ogretmenler, programin uygulayicilarina yonelik bir denetimin yapilmadigini da
bildirmektedir. Bazi arastirmalarda da programin denetlenmedigine dikkat
cekilmistir (Kili¢ vd., 2016; Ulubey, 2017). Oysa icerik ve kapsam acisindan bir
program ne kadar yeterli olursa olsun, neyin nasil yapildigi veya yapilip
yapilmadigr baglaminda bir kontrolin olmamasi, egitimin niteliginin
uygulayicilarin tutumlarina baghi degismesine yol agabilir. Ayrica, Ryan’nin
(1979) da belirttigi gibi, egitimdeki Olciitlerin yetersizligi ve Olciitler diizeyinde
egitimin  alinmasinin  saglanamamasi, aday Ogretmenlerin  Ogretmen
olduklarinda pek ¢ok sorunla karsilamalarina (Akt. Giigli, 1996) ve karsilikli
cabalarin boguna gitmesine neden olabilir. Nitekim etkili bir denetim
mekanizmasinin olmamasi, aday 0gretmen yetistirme siirecindeki girisimlerin
zaman zaman formaliteye doniismesine, sekilsel diizenlemelerden Oteye
gecememesine neden oldugu gorilmektedir. Bu bakimdan, katilimcidan
uygulayicilara kadar programa yonelik etkili bir denetim mekanizmasinin
olusturulmasi, adaylik egitiminin niteliginin yiikkselmesi acisindan oldukga
Onemlidir.

Aday Ogretmenlerin programin niteligini artirmaya iliskin sundugu son
Oneri, farkli branstan danmisman Ogretmen atamasi yapilmamasi yoniindedir.
Programda danigman 6gretmen olarak ayni alandan bir 6gretmenin atanmasi
esas olmakla birlikte, aranan niteliklerde 6gretmen olmamasi durumunda, alan
disindan danigman atamasinin yapilabilecegi bildirilmektedir (MEB, 2016a).
Turkiye’de her atama doneminde en az on bin Ogretmenin atandigl ve
atamalarin genellikle 6gretmen degisim hizimin yiiksek oldugu bolgelere
yapildigt  diigliniildiigiinde, bu bolgelerde danigman Ogretmen olarak
atanabilecek Ogretmen sayisinin siurli oldugu soylenebilir. Bakanlik bunu
agabilmek adina istenilen ilde adaylik egitimini alabilmenin Oniinii a¢mistir.
Buna ragmen, zaman zaman danigmanlik kriterlerini tasimayan ya da alan
disindan O6gretmenler danisman olarak atanabilmektedir. Oysa her alanin
kendine has oOzellikleri vardir ve uygulama farkliliklar1 bulunur. Dolayisiyla,
danisman Ogretmen atamasindaki bu yonli uygulamalar, teori ile uygulama
arasinda koprii vazifesi goren adaylik egitiminin istendik sonuglar1 iiretip
iretmeyecegini tartigmaya acmaktadir.

Sonug olarak, aday 6gretmen yetistirme programi kapsaminda yapilan sinif
ici, okul ici ve okul dis1 ¢caligmalarin genellikle yeni 6gretmenlerin uygulamaya
iliskin temel yeterlikleri edinmeleri ve adaylarin mesleklerinin ilk yillarinda
karsilagacaklar1 zorluklar1 azalmak agisindan faydali oldugu sdylenebilir. Ancak,
Ozellikle okul ici calismalar olmak iizere sinif ici ve okul disi ¢caligmalarin bazi
aday Ogretmenlerin mesleki gelisimine katki vermedigi goriilmektedir. Bu
sonug, programin ideal bir sekilde yiiriitiilmedigin ve kurgusal agidan da bazi
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degisikliklere gidilmesi gerektiginin bir gdstergesi olarak yorumlanabilir. Aday
Ogretmenleri yetistiren programlarin basarisizligl, gelecek kusaklarin
basarisizligl demektir. Bu sebepten, aday O0gretmenlerin sundugu Oneriler ve
diger arastirma sonuclar1 g6z Oniinde bulundurarak adaylik egitiminde etki
diistikligiine neden olan faktorleri ortadan kaldiracak ya da etkisini minimize
edecek girisimlerde bulunulmalidir. Ornegin, katihimecilar tarafindan 6nerilen
adaylik egitimdeki denetim eksikligi giderildiginde, hem uygulayicilarin
zafiyetlerinden hem de katiimcilarin programa yonelik bakis agisini olumsuz
etkileyen faktorlerden kaynaklanan durumlar ortadan kaldirilabilir ve
programin etkisi giiglenebilir. Ayrica, aday d6gretmenlerin okul ici calismalardan
neden daha az katki aldigi, Bakanlik ile akademik cevreler bir araya gelerek
miizakere edilmeli ve kayb1 azaltacak girisimlerde bulunulmalidir.

Aragtirmanin bulgulari, 6zellikle programi olusturan ve yiiriitiilmesini
saglayan kurum ve kisiler icin 6nem tasimakla birlikte, arastirma sonuclari
degerlendirilirken ¢alismanin bazi sinirliklarinin  oldugu unutulmamalidir.
Aragtirmanin en temel smirliligl, arastirmada nitel arastirma yOntemi
kullanilarak sinirhi sayida aday Ogretmenin kisisel goriigleri dogrultusunda
olusturulmus olmasidir. Bu sebepten, arastirma sonuclarini tlke igin
genellemek dogru olmayabilir. Arastirmada sadece programa katilanlarin
goriisiine bagvurulmasi konunun derinlemesine incelenmesinde yetersiz kalmis
olabilir. Bu nedenle, yapilacak arastirmalarda iicleme teknigi kullanilarak
konunun derinlemesine incelenmesini saglayacak caligmalarin yapilmasi faydali
olabilir. Ayrica, bu calisma sadece programa katillan adaylarin goriislerine
dayali olarak yapildigindan yeni yapilacak calismalarda farkli paydaslarin
goriislerine bagvurulabilir. Her bolgede kosullar degistigi icin bundan sonraki
aragtirmalarda, yeni Ogretmenlerin yogunlukla atandigi bolgelerde benzer
caligmalar yapilabilir ve sonuglarin kargilagtirilmasit faydali olabilir. Yine,
adaylik egitimi programinin dnemli paydaslar1 olan danisman 6gretmen, okul
midiri ve il/ilce milli egitim midirliigii gorevlilerinin rollerini ne diizeyde
yerine getirdiklerini sorgulayan arastirmalar yapilabilir.
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