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Ukrainian reforms in higher education and participation of universities in different international programmes open new perspectives 
for quality assurance rising. This study focuses on the foreign language teachers’ professional readiness during their initial period of 
work and provides an important opportunity to advance the understanding of the main changes in education and their influence on 
newly qualified FL teachers’ adaptation in the profession. The concept of “foreign language teachers’ training” is studied in the 
context of the pedagogical field, determining the personality of the future teacher, professional suitability; content of education, 
application. These prerequisites of newly qualified FL teachers are defined as reasonable and desired for further professional 
development. As a qualitatively oriented study, the purpose of the suggested investigation was to find out newly qualified teachers’ 
experience, serious challenges, benefits and, moreover, to explore best practices in order to support newly qualified teachers in their 
initial career. A variety of qualitative and quantitative tools of survey for collecting data was applied for measurement as a basic 
study design. The main study findings outline perplexing problems for the FL teachers to solve: paperwork, time management, low 
salaries and affective filters. Another important finding was that newly qualified teachers need a mentor who can give a 
methodological support. The results show a significant importance in “New generation School Teacher” programme further 
implementation in the FL teachers training course. 
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Introduction 
European countries strive to meet higher social and economic challenges and improve their education 

systems. The main attention is paid to teachers’ training, as they are considered the most important resource 
in the learning process and agents of change who need constant professional development. The quality of 
teachers’ education depends on their desire to work as teachers and the students' access to higher education 
(Kearney, 2013; Darling‐Hammond & Baratz‐Snowden, 2007; England, 2019; Knight, Tait & Yorke, 2006; 
Adendorff et al., 2010). 

Ukraine approved its European choice and foreign policy vector, commitment to European integration 
and globalisation, membership in the European Higher Education Area, European Research Area, other 
international institutions, partnerships and cooperation. Ukraine recognises higher education as a resource of 
social transformation. In this context, the English language is treated as a key competence for economic 
integration and globalisation, an instrument of international communication, a means of joining the European 
educational, scientific and professional space, conditions of effective integration and economic growth. 
(Conceptual Principles Project, 2019). 

Tican & Deniz (2019) points out that the skills needed by people in the 21st century in terms of 
professional life, citizenship and self-actualisation are highly different from the ones needed in the 20th 
century. (p. 181). Recent transformations in Ukrainian higher education have created the field for new 
research. Taken together new changes that have appeared in the teachers’ training programmes at Ukrainian 
universities and reforms in primary and secondary education the necessity to study newly qualified teachers 
(NQTs) experience in work adaptation have appeared. The New Ukrainian School reform created new 
conditions, challenges and opportunities for newly qualified teachers. One more reason to start this research 
is the scientific interest in the result of the project “New generation school teachers” the first graduates of 
which started their work in 2019-2020 (Bevs et al., 2020).   

The novelty of this study is to receive the most considerable findings of the research concerning newly 
qualified FL teachers’ professional activity during initial years at school and to identify main challenges for 
newly qualified teachers, problems and achievements in teachers’ education. 

The aim of the paper is to study new challenges, problems that newly qualified FL teachers experience 
during their initial adaptation in their profession. According to the aim, we are striving to reveal the answers 
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to the directly related research questions: what problems do newly qualified FL teachers experience at the 
beginning of their careers and what supportive and additional measures do they demand. 

 
Literature review 
The issue of standardisation of education and FL teachers’ formal training in different countries has 

been the subject of research developed by many Ukrainian scholars: Biletska (2014), Bondaruk (2018), 
Hryniuk (2015), Zabolotna (2014), Komar (2017), Protsko (2015) and others, who partially mention the 
standards and requirements for formal education in some countries. Seeing the importance of compliance 
with international requirements for the professional formal teacher education quality, the need for a more 
detailed study of this issue is outlined. 

The main reasons for the growing interest are the fact and reality that the formal teacher education more 
or less requires systems for gradual introduction and additional support for newly qualified FL teachers 
during the initial years of work; the possibilities and demand to promote newly qualified FL teachers’ 
professional development; the fact that many newly qualified FL teachers leave the teaching profession 
early; the risk of shortage of teachers; that teachers often are an overrepresented group regarding absence due 
to sickness, or a mistrust towards initial teacher education.   

The above aspects of newly qualified teachers have been investigated and under grounded discussions in 
numerous research because the first years of teaching for novice prove to be challenging and time-consuming 
(Høigaard, Giske & Sundsli, 2012; He & Cooper, 2011; Sunde & Ulvik, 2014).  

In this context, it is logical that newly qualified teachers’ professional development and their workplace 
appear frequently in educational documents, in various studies, in order to develop systems prospectively to 
support and motivate professional development. Teachers need different types of professional development 
at different times in their careers (Livingston, 2014). 

The term “newly qualified teacher” has been used for different durations of the teaching process of 
teachers who graduate from university or college. In various sources, the exact number of years for a 
beginning teacher differs from three to five. Also, we find different concepts in place of the NQT such as 
novice teachers, beginning teachers and new teachers (Fransson & Gustafsson, 2008). 

Newly qualified teachers’ needs have been explored in the study of Vilhelmiina Harju and Hannele 
Niemi. They investigated the need for professional development support among newly qualified teachers to 
determine what their professional learning needs are and how these needs differ among teachers from four 
different countries: Finland, the United Kingdom (England), Portugal and Belgium (Flanders). The results of 
this study cannot be generalised, they provide an important overview of new teachers’ learning needs that 
should be taken into account when planning and organising support for them (Harju & Niemi, 2016). 

Through the viewpoint of developments, according to Results of the All-Ukrainian monitoring survey of 
teaching and training among directors and teachers of comprehensive educational institutions: Ukrainian 
teachers and the learning environment (Shchudlo, Zabolotna & Lisova, 2018), we find out, on the one hand, 
that the most critical professional development needs for Ukrainian teachers are to improve the skills of 
information and communication technologies (ICT) for training and mastering new technologies in the 
workplace. On the other hand, it is stated in this report that there are plenty of obstacles in professional 
development of Ukrainian teachers. This is the implementation of professional development measures during 
teachers' working hours and the lack of rewards for participation in these events. 

According to Olena Trynus (2017), solving the problems of becoming a newly qualified teacher is rather 
complicated due to the existence of a number of negative factors, worked out by:  

 the uncertainty of the young teacher’s status in Ukraine; 
 the lack of government support for this category of pedagogical workers;  
 the low adeptness of the teacher's profession; 
 insufficient practical training of the future teacher during his studies in higher education with a 

preference to theoretical professional training; 
 unsatisfactory level of young teachers’ knowledge on the essence of their professional activity; 
 lack of students’ motivational readiness for pedagogical activities (the level of employment of 

graduates of pedagogical specialities in Ukraine is only 80-85%); 
 the specifics of pedagogical activity (p. 15-19).  
A recent study by Koliada and Kolisnichenko (2020) involved students’ evaluation of their training 

programme. The purpose of the research was to examine how future foreign language teachers who are 
getting formal university education, assess the quality of their training programme and its relevance to their 
professional needs. The results of the survey cause out interest as they reveal the prerequisites for 

https://journals.sagepub.com/doi/full/10.1177/2158244017706710
https://journals.sagepub.com/doi/full/10.1177/2158244017706710
https://journals.sagepub.com/doi/full/10.1177/2158244017706710
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professional adaptation (Koliada & Kolisnichenko, 2020). Obviously, a newly qualified teacher’s workplace 
and development are placed under a spotlight and have a range of problems, challenges to solve reasonably. 

 
Methods 
Research Design. Taking into account relevant resources and theory on this issue, we made up our mind 

that a survey is considered to be quite a reliable and effective scientific method for the grounded research; 
therefore, it may provide our study with sustainable data and significant findings in order to make this 
investigation worthwhile. To gain as much understanding of the issue under analysis as possible, it was 
decided to try and see the problems from different perspectives and challenges of newly qualified teachers 
(with working experience of 1-3 years) in Ukrainian secondary schools. For conducting a comprehensive 
study on defined issue we used a combination of quantitative (questionnaire) and qualitative (analysis of 
respondents’ answers in the survey) means of data collection (see Fig.1).  

 

 
Figure 1. Characteristics of the monitoring design survey of newly qualified teachers in Ukraine (2020) 

 
Participants 

Altogether data from 45 participants were included in the analyses of the study. In fact, throughout 
Ukraine, a great number of teachers were asked and slightly convinced to answer the survey questions and as 
a result, it was a fruitful line of a research to obtain data from 6 Ukrainian universities who were recruited for 
this study and in this regard, brought a global perspective for the paper. Exactly, of all respondents cohort, 93 
% (42 participants) were female and 7 % (3 participants) – male. Primarily, care was taken in the selection 
and design of materials to ensure that they were appropriate in terms of the age of the participants. The 
respondents have just begun their teacher careers, having been working for the first year (51,1%), the second 
year (22,2%), the third year (26,7%).  The larger number of first-year-work teachers gives the opportunity 
for better analysis and outlining the main features of career adaptation. It was also important to account for 
the different factors that could affect participants. Biographical information was not taken for all participants 
as our focus was on what problems, challenges, benefits potential teachers faced in their school practice 
rather than making comparisons between the responses of different groups of teachers. This reflects the 
exploratory nature of the study. 

Importantly, it was necessary to involve as many representatives of newly qualified teachers from 
different geographical areas of Ukraine as possible so that to obtain real and effective results. The potential 
drawback is that it is impossible to define the exact percentage of geographical involvement, since not every 
respondent filled in the lines of the questions with the detailed information about their place of getting the 
education and work. Remarkably, it was enough to underscore that there were representatives from western, 
eastern and central parts of Ukraine. 

  
Instruments and procedure 
While preparing for the research we started working with the resources that are mostly connected with 

the theme of the research. It was necessary to identify the main aspects of the paper. Overwhelming efforts 
were put to plan, outline each section, work out qualitative methods that helped to underscore and reveal 
effective findings of this research. Practically, the most crucial in this phase was fact-finding process to 

1 
•Study Coordinator: Ukrainian Association of Education Researchers 

2 
•Target group: Newly Qualified Teachers  

3 
•Educational institutions: Secondary Schools in Ukraine (central regions)  

4 •Number of Participants: 45 newly qualified teachers (1st,2nd,3rd year of work) 

5 

•Tools: Questionnaires for school teachers to fill on Google Platform 6 

•Survey period: February-March 2020 7 

•Methods: qualitative and quantative 

8 
•Research period: January 2020-November 2020 
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refine the ideas about the general focus area, to properly select necessary questions for gaining optimal 
results and prepare a more systematic investigation at all.  

In fact, this investigation is a collaborative work planned carefully, analysed systematically and done by 
a group of professors of Faculty of Foreign Languages, Department of English Language and Methods of 
Teaching at Pavlo Tychyna Uman State Pedagogical University, Ukraine. According to study plan, co-
authors of this research gathered periodically at every stage of study process. Since January 2020, each 
contributor has been sharing ideas or materials on the issue, and what is more, monthly group discussions 
have been organised to consider all research points and direct the further research actions.  

Thus, it has been discovered that a research design should contain detailed information about Research 
topic, Objectives, Concepts and their operational definition, Variables, Hypothesis, Method of data collection 
& method of the data process, Analysis and interpretation, Time dimension of study and approximate 
expenditure involve (Ram, 2010). 

 
Data Analysis 
Initially, the data for the study was collected due to a digital version of questionnaire which was sent to 

newly qualified teachers in February 2020. Precisely, the Google Forms questionnaire was designed and 
suggested for participants; and it is worth admitting that such kind of electronic survey proved to be time-
consuming, reliable, feasible, rapid and economic way to generalise findings. Consequently, it was spread 
among pedagogical university graduates by using their connection with universities where they got formal 
education and uploaded in Viber messenger and Social networks (Facebook, Instagram). In this study, the 
questionnaires consisted of 20 questions in which newly qualified teachers could select their answers and 
share their personal opinions. Overall, it took 2 months to receive and collect survey’s responses from 
participants. Indicating the time frame initial studies were carried out using the conditions described above 
over a period of 2020-2021. The study was split into three cycles to allow for time for reflection and to make 
any changes necessary. 

 
Ethical Issues  
The project was conducted with regard to the Ethical Guidelines for Educational Research (BERA 

2011) and reviewed by the Board of Department of English Language and Methods of Teaching, Faculty of 
Foreign Languages at Pavlo Tychyna Uman State Pedagogical University in order to permit to conduct the 
research. Following ethics, the participation in the project was mainly voluntary, though convincing 
strategies were used either. Participants were informed about the nature of the research and how the research 
findings would be used before they took the questionnaire. Primarily, it was anonymous. The principals were 
asked to forward the questionnaire to the potential new teachers in their schools. That is to say, the 
participants in our research were fully protected and had confidence that we would not misuse the 
questionnaires, we explained the research to them thoroughly, answered their questions. 

Although each of these methodology instruments can potentially contribute to fulfilling the overall aim 
of the study, the significance of each is greatly valuable. The data were generated in a way that is consistent 
with accepted practice in this field of study. With the completion of baseline steps above, we are ready now 
to highlight the main and sustainable findings of the study. 

 
Results 
The aspects, we were interested in, concerned the methodology course that participants studied at their 

universities. The Methodology course is one of the majors in the university curriculum for ESL teachers 
training and greatly influences teacher development. There are two methodology courses in Ukrainian 
universities curriculums:  

 Traditional which includes three credits ECTS (90 hours) with theoretical lectures, some seminars and 
is delivered one term. This course is rather old and widely spread among pedagogical universities. The 
language of teaching is Ukrainian. 

 Pre-service English Teacher Training Programme consists of twenty-two credits ECTS (660 hours) 
with practical sessions teaching and six-term duration. This course was suggested and supported by the 
British Council and it is greatly innovative with the focus on competence formation and use. But only 13 
universities in Ukraine took part in creating and implementing this course. The language of teaching is 
English.  

In this paper, we are also aimed to investigate if there may be any differences in respondents’ answers 
focusing on methodology course training programme. The following key findings emerged from the 

analyses. According to survey data, apparently 62,2% of respondents studied the traditional methodology 
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course; 31,1% had Pre-service English Teacher Training Programme as the methodology training; there are 
more responses among which: both programmes – 2,2%; 2,2% – did not finish the programme (but we can 

add it to the pre-service programme according to its duration) 2,2 % – were not sure. Figure 2 below 
illustrates the prevailing of the traditional Methodology course.

Figure 2. Survey diagram with the data on the Methodology courses types 
 

Respondents were asked to indicate whether they were ready for teaching English at schools after 
graduation from the university. It is even more impressive to see that this indicator can show the level of 
self-confidence that can greatly influence adaptation to work conditions and challenges. However, it is 
important to note that the results of these responses can suggest that majority of respondents consider 
themselves ready enough for their professional activity but on different levels. They were suggested to 
evaluate their basic formal education from 1 (Poor) to 5 (Excellent). The results when compared demonstrate 
that participants, unexpectedly, started with level ‘3’ (24,4%), the highest rate, fortunately, is ‘4’ (55,6%) 
and the number of completely ready newly qualified FL teachers, who assessed their level with ‘5’ is (20%). 
The results are presented in figure 3. 

 
Figure 3. Survey diagram reflecting the respondents’ professional readiness for teaching English 

 
Moreover, it is also important to consider the effectiveness of the ESL teacher training programme for 

the level of professional readiness for teaching English at school. To find the figures we used the data of the 
question about the methodology course training and the formula: C1: C2 x 100, where C1 is the number of 
respondents who evaluated their professional readiness and C2 is the general quantity of the definite 
Methodology course cohort. The results of the correlational analysis are demonstrated in Table 1. 

The most remarkable result to emerge from the data is that the traditional methodology learners’ lower 
level of professional readiness indicates the importance of Pre-service English Teacher Training Programme 
application in university curriculums.  

Generally speaking, the collected data have further strengthened our conviction that formal education is 
definitely obligatory and essential for starting a teaching career, though for high values of newly qualified 
teachers additional support is absolutely necessary, and of course, more individual, thаn while studying. It is 
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crucial to note that they can find it by being a member of the professional organisations or educational hubs, 
so the next section of the questionnaire required respondents to give information about the support they have 
got. The analysis of the age range of learners whom respondents teach showed that more teachers work with 
junior students of the middle school (26,7%) and young learners (17,8%) all the rest work with learners of 
different age groups. Interestingly, those respondents who work with middle school students more often 
ignore additional activities (58,3%) than others but those who work with young learners need more help 
during their professional adaptation and are more active in participating in seminars or workshops. 

 
Table 1. Newly qualified FL teachers’ professional readiness 

 

Level of professional readiness 
from 1 to 5 

Traditional 
Methodology course (%) 

Pre-service English 
Teacher Training Programme (%) 

1 (poor) 0 0 

2 (not bad) 0 0 

3 (satisfactory) 35,7 6,2 

4 (good) 46,7 75 

5 (excellent) 17,9 18,8 

 
Strikingly, the overall response to this question was poor: unfortunately, the overwhelming majority of 

respondents do not join any professional or educational organisations (93,3%) while only 3 teachers (6,7%) 
mentioned about membership in some groups: “Excellence”, “English Teachers”. As a result, newly 
qualified teachers are searching for other helpful resources like seminars, webinars, workshops etc.  The 
majority of those who responded to this question elicited that they anticipated such types of activities 
(77,8%) but some of them consider that they were not helpful (6,7%). The rest of the respondents 22,2% did 
not take part in any additional activities, the overall result is shown in figure 4.  

 
Figure 4. Survey diagram reflecting the data about the CPD events participation 

 
The next sector of the survey requested the respondents to give information on the problems and 

challenges they faced in their professional activity. Only 31,1 % of newly qualified teachers are satisfied 
with the working conditions; 46,7% are partially satisfied and 22,2% expect them to be better and are 
disappointed with them. When the participants were asked about any fears before or while their first lesson, 
almost half (48,9%) of newly qualified teachers responded that they had had them, some of them (8,9%) 
were just nervous,  all the rest had no fears (42,2%). The majority commented that the main reasons for fear 
were: 

 maintaining rapport; 
 unexpected visitors (other teachers or administration representatives); 
 making mistakes; 
 keeping discipline; 
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 learners could be bored; 
 problems with  new material understanding; 
 forgetting about lesson procedure. 

As for the last reason for fear, the next question was about lesson planning problems 44,4% of those 
who were interviewed indicated that they didn’t have any problems, 46,7%  partially had and 8,9% needed 
support because they had problems with lesson planning. Indicating the ways of support in lesson planning 
they commented that it was possible to get help from experienced colleagues or mentors, tutors, school 
headmaster or methodologist and former groupmates. They also mentioned some resources they used as the 
Internet, books for teachers, the literature on methodology. 

Besides, the participants were also asked what they considered to be the most perplexing during the first 
year of work, more than two quarters commented that the hardest was to cope with paperwork (35,6%). 
Other responses to this question included educational process management (15,6%); time management and 
lesson planning (11,1%); communication with learners  (8,9%);  extracurricular activities and 
communication with parents (4,4%); undisciplined learners and work with learners with special educational 
needs (2,2%); also the 2,2% of respondents didn’t have any difficulties. The responses correlation is shown 
in Figure 5 (below). 

 
Figure 5. Survey diagram reflecting the data of the main difficulties for newly qualified teachers 

 
Respondents were asked to indicate the ways of coping with the problems of the first-year work among 

which they reported on spending more time on planning, consulting with experienced colleagues, getting 
their own experience. The most surprising aspect of the data is in the responses to the question if participants 
consider that all newly qualified FL teachers have the same problems. Because the data of opposite minds 
are almost equal: less than half, 40% of participants agree while 46,7% of them believe that problems are 
different, the rest of respondents (13,3%) have doubts.  

Moreover, respondents were asked to indicate whether they had changed anything in their teaching 
activity after their first year. More than one-third of the respondents (35,6%) reported that they had greatly 
changed their way of teaching because of getting more experience, nearly the same figure 34,9% of 
interviewed hadn’t changed their way of teaching much and a minority (15,6%) didn’t change anything; 
13,9% of respondents answering this question didn’t have the experience to share. 

The last question in the survey concerned changes which respondents would like to do in order to make 
the adaptation period in the teaching career easier and more efficient. The list of responses was diverse but 
there were some items that participants had in common. The majority of those who responded to this 
question felt that they needed support from an experienced supervisor whom they could ask for help when 
they need or attend the special course for newly qualified teachers to get appropriate professional help (31,8). 
About a quarter wanted decreasing paperwork (15,9%); more practice while studying at the university 
(9,1%); higher salaries and respect to the teaching profession in society (9,1%); emotional development and 
patience (4,6%); academic freedom (4,6%); more resources for making lessons interesting (4,6%). A small 
number of those interviewed suggested that newly qualified FL teachers shouldn’t be allowed to work with 
SEN learners because of experience lack; they also elicited the importance of improving formal education for 
ESL teachers at universities and self-development. 
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Discussion 
The present study was designed to determine the challenges, problems, achievements and further 

prospects of newly qualified FL teachers. The results of this study indicate that newly qualified teachers 
without working experience face a number of problems and challenges that can influence their choice to stay 
in this profession.  

It was decided that the best method to adopt for this investigation was to conduct a survey using an 
online questionnaire. The study uses qualitative analysis in order to gain insights into the issues we aimed to 
research. Data for this study gave us the opportunity to involve teachers from different regions and stages of 
secondary school. On the one hand, this provides a better picture about serious challenges and problems the 
newly qualified FL teachers may experience and helps to establish productive achievements because we have 
received for some questions predictable results. On the other hand, some replies seem surprising and 
unexpected.  

As we worked closely with the programme “New Generation School Teachers” and implemented it in 
our teacher training course 4 years ago, the biggest interest for us was to confirm the difference in 
professional readiness between teachers who studied traditional programme and experimental ones. With a 
few exceptions, our results may emphasise the validity and efficiency of the programme “New Generation 
School Teachers”. And we have got the results which proved the high quality of the New Generation School 
Teacher Programme as ¾ of respondents who were participants of the project felt more confident at the very 
beginning of their work. On the contrary, only 1/3 of the respondents who studied on traditional programmes 
defined their readiness for professional activity. Without а doubt, considerable insight has been gained with 
regard to further this programme implementation in the courses of a bigger number of universities and 
application of this course methodology for other subjects that are suitable for this purpose.  

In summary, the results of this study show that participants of the Pre-service English Teacher Training 
Programme have a higher level of professional readiness for teaching English at school. Further analysis 
showed that the majority of newly qualified FL teachers take part in different methodological and linguist 
events for their professional development that increases the evidence in the necessity to provide them with a 
variety of courses for their further perspectives in career development. On the issue on newly qualified FL 
teachers’ problems, this study found that the respondents consider lack of experience, time for lessons 
preparations and low salaries as the main drawbacks during their first year of work.  One unanticipated 
finding was defining that the most challenging aspects of the newly qualified FL teachers’ work are as 
follows: a lot of paperwork, inefficient educational process management and time management, lesson 
planning communication with learners. Together these results provide important insights into the needs of 
the newly qualified FL teachers. The most significant need is support from an experienced supervisor and the 
possibility to attend the special course for newly qualified FL teachers that could be helpful during the 
adaptation period of their career.  

The findings of the current study are consistent with those of Vilhelmiina Harju and Hannele 
Niemi (2016), who indicated that new teachers need support, especially regarding conflict situations and in 
differentiating their teaching. In addition, when analysing the profiles of eight support-need latent variables, 
all of the teachers in the different countries viewed supporting students’ holistic development as the most 
important area (Harju & Niemi, 2016). So, the aspect of steady support may have been an important factor of 
the professional development and according to the current survey nearly the same results we have got from 
Ukrainian newly qualified FL teachers.  

According to the research “Teacher” and “Reform of education: quality evaluation in the international 
context”, conducted by researches of Ukrainian education researchers association, the majority of teachers 
are over 30 years, and only 6 % are newly qualified (Shchudlo, Zabolotna & Lisova, 2018). Such a low 
percentage is surprising because each year more than 60 universities award diplomas of FLT to their 
graduates. This study offers indisputable evidence for taking into consideration newly qualified FL teachers’ 
needs urgently in order to construct ways of their support and prevent them from leaving this profession. 

A possible explanation for these results may be a traditional formal education which does not meet 
professional expectations and needs and the lack of adequate support at the initial stage of FL teacher’s 
career. These findings further support the idea of the necessity of the Pre-service English Teacher Training 
Programme implementing in the university curriculum, the benefits of which in different aspects were 
indicated in Alan S. Mackenzie’s report (Mackenzie, 2019). No doubt, that an innovative methodology 
course will improve the quality of FL teachers’ formal education and supply them with the necessary 
competencies. However, newly qualified FL teachers even after getting traditional formal education can 
adapt better if they would have an experienced supervisor. 
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Taken together the findings, we recommend universities with pedagogical departments for FL teachers’ 
training to change their curriculum and include the Pre-service English Teacher Training Programme as a 
Methodology course. Furthermore, it is necessary to create supportive courses for newly qualified FL 
teachers where they can fill in some professional gaps. One more aspect we consider that can positively 
influence the FL teachers adaptation is close collaboration between schools (place of their work) and 
universities to share experience and meet the needs of each other.  

This finding has important implications for creating and developing internship for newly qualified FL 
teachers as one of the stages as an important phase for promoting their careers. It can include different 
measures which aim is to support and help FL teachers not only to adapt to their profession but also to 
develop. This is an important issue for future research. In further investigations, it might be possible to work 
out a plan for a FL teachers’ internship or create a list of courses for professional development and define the 
roles and duties of the newly qualified FL teacher’s supervisor.  

 
Limitations 
The most important limitation lies in the fact that the participants were selected randomly and we didn’t 

take into consideration if they work in urban or rural schools. One more limitation of this study is that 
respondents were indicated only from western, eastern and central parts of Ukraine. However, the obtained 
results include large geographical territory and can reflect the data from the whole country. 

 
Conclusions 
To sum up, this study has shown that the effectiveness of the New Generation School Teachers Project 

revealed different data between its participants and traditional training former students. This is the main 
reason for conducting the survey that helped us find replies to our research questions. Firstly, we intended to 
define the problems which newly qualified FL teachers face at the very beginning of their career and 
consider the most difficult, important and needed solution. Surprisingly, the low salary problem is not the 
most vital for the respondents as we have expected. The biggest problems for newly qualified FL teachers 
are paperwork and poor time management.  Moreover, it is worth mentioning that affective filters also 
influenced negatively at the beginning of the teaching activity.  

Another important finding reinforces the issue of measures that the newly qualified FL teachers need is 
to considerably have the support during their adaptation in profession. Overall, the results of the survey 
indicate that newly qualified teachers need a mentor who can support and help to choose appropriate 
materials and tools for classes, ready to share experience and answer the questions on how to prepare a well-
planned lesson, can analyse the lesson to find drawbacks and give efficient pieces of advice. The obtained 
comprehensive results of this survey prove that traditional training course graduates stress a need in length of 
school practice, considering it the important opportunity to get experience. 

Our work has led us to conclude that these findings have important implications for developing 
cooperation with universities that can provide different programmes for continuing professional development 
and include the issues that newly qualified FL teachers consider the most essential in the relevant 
programmes. In further research, the use of this data as participation in different educational events for 
professional development could be a means of setting new ties and cooperation between newly qualified and 
experienced teachers not only at schools but at universities as well. 
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Appendix 
List of questions for online survey 

 
1. Your name 

2. Your gender 

3. Work experience 

4. What educational institution do you represent? (Place of work). 

5. What methodology course did you study at university? 

6. Point out your level of professional readiness for teaching English at school after getting your Bachelor's or Master's 
Degree at university? 

7. Are you a member of any professional organisations? 

8. If you answered "yes" to the previous question, mention which ones. 

9. Do you participate in seminars, webinars, workshops, conferences? If yes, tick events. 

10. Are they useful for your CPD (continuing professional development)? 

11. What age range of learners do you work with? 

12. Do your working conditions meet your professional needs? 

13. Did you have any fear before the first lesson? What was it about? 

14. Did/do you have problems with planning your lessons during your first year of work? 

15. Who or what did/do you need to support you during your first year of work? 

16. What was/is the most difficult for you during your first year of teaching? You can choose several variants. 

17. How did/do you cope with it? 

18. Do you think that all “young teachers” have the same problems during their first years of work or they are different? Why? 

19. Has your way of teaching changed after the first year of work? If yes, how? 

20. What would you change in order to make the first year of teaching less stressful and more efficient for new teachers? 
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