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This paper aims to highlight a) the necessity of linking the educational philosophy

with practice by presenting educational philosophical theories of the reference
field, i.e., adult education, b) the prevailing educational philosophies in active
adult educators and c) the possibility of the co-existence of two or more
educational philosophies in the field of adult education, in relation to two
parameters: education/learning and teaching process. Its contribution is to highlight
the need for the trainer to be aware of the educational philosophy adopted in
different parts of education such as the learning and teaching process. The research
tool is the questionnaire by Lorraine Zinn, "Philosophy of Adult Education"
(PAEI, 1983). The PAEI questionnaire by Zinn aspires to highlight the personality
of the educator and investigate their critical awareness, the possibility of adopting
alternative approaches in the planning of educational programs and teaching
methodology and the realizability of the educator’s broader evaluative goals.
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INTRODUCTION

The adult education is a particularly complex and multifaceted field because it is
addressed to adult learners who have different needs, different experiences, different
expectations and their own personal way of learning (Apps, 1973 / Jarvis 1985).
According to Papanaoum (1994), the responsibility lies primarily with the educator,
whose role is extremely demanding in coordinating the whole educational / learning
process and its success.

In fact, this demanding role offers relative autonomy to those who practice it, but makes
difficult any attempt to analyze it theoretically (Jarvis, Griffin, 2003). At this point
comes the need for each adult educator to identify his own educational philosophy,
because the ideal relationship between theory and practice is symbiotic (Papadima,
2021). Therefore, theory and practice are part of a unique reality and they cannot be
separated (McKenzie, 1985). McKenzie's phrase (1985, p.212) illustrates the necessity
of coexistence between theory and practice. He quotes that: “The theoretician who turns
away from practice becomes an isolated ivory tower and on the other the professional,
who is not fed up with the theoretical reflection, ultimately ends up in a shallow
amateur”.
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According to Kosivaki (2003), the theory constitutes the action. She mentions that the
adult educator's teaching effectiveness is a synthesis of: a) his professional skills, and b)
his theoretical knowledge. So, is it not reasonable for anyone who is involved in
educational activities at any level of education to have set a goal, to know the teaching
methods and the prevailing learning situation? However, it should be noticed that
although the teaching practice precedes the theory, however, the good teaching practices
are based on a valid theory (Kumar, 2012).

Therefore, according to Papadima (2021), it is immaterial, if the adult educator chooses
and implements the principles of a specific educational philosophy. The important thing
is that his teaching practice is based on a valid educational theory that he has
consciously or unconsciously chosen (Bergevin, 1967). If the adult educator uses these
theoretical bases, he is able to re-examine both how he behaved with his trainees but
also what training methods he used in the past. This happens because he challenges his
own beliefs and he is open mind to develop himself (Papadima, 2021). Consequently, it
is obvious that adult education like any other level of education must have a theoretical
base and it is not something fluid (Merriam & Brockett, 1997).

At the same time, it should be noticed, as Zinn (1983) argues, that theory is insufficient
to answer and solve every question that arises as the contribution of the educational
philosophy adopted by an adult educator is never complete but it is constantly evolving
and transforming, since it is directly dependent on its practical application. In order to
answer the question: “how educational philosophy contributes?”, it is equally important
to answer a series of other sub-questions. These sub-questions regard to the purpose of
education and learning, to the teaching process, but also to the socio-cultural and
cultural context of each philosophy as well as to the personal educational philosophy
that the learners themselves may have.

Literature review
Educational philosophies

The literature review begins with the presentation of the five philosophical theories: the
liberalism, the behaviorism, the humanism, the progressivism and the radical theory, as
Zinn (1983) categorized them in the Philosophy of Adult Education Inventory (PAEI).
The Philosophy of Adult Education Inventory (PAEI) was designed by Zinn to define
the philosophy of adult educators. Indeed, Zinn herself (1983, p. 7) states that “the
conscious application of the principles of a philosophical theory in the field of adult
education is particularly important as it helps to clarify the meaning, to organize
knowledge and to discover the basic conditions or assumptions underlying adult
education”. Merriam (1986), however, identifies the key obstacle that exists is that adult
educators, are governed or bound by a narrow institutional framework. Cervero (1988)
reinforces this point of reinforce. He refers to the complexity, variety and lack of time of
trainers to reflect on the philosophical background of the practices they employ in the
educational process (Cervero, 1988). Also, Rodgers (1980) argues that action without
reference to its theoretical context remains pure practice. Consequently, due to the
necessity of linking theory and practice, the following five philosophical theories falling
within the field of adult education will be presented:
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Liberalism

The purpose of this philosophical theory is to develop intellectual powers of the of the
mind; to make a person literate in the broadest sense—intellectually, morally,
spiritually, aesthetically (Broudy & Palmer, 1965). The learning process is an end in
itself and it should be holistic. Basic principle is the freedom of individuals to determine
their own lives and the cultivation of their minds, with emphasis on understanding
knowledge rather than on simply conquering it (Jarvis, 2005). The adult educator is the
one who directs the learning process, he is the transmitter of knowledge, he is the
authority (Elias & Merriam, 1995). Liberals believed that theoretical education was
more valuable than vocational training (Jarvis, 2005). Therefore, the curriculum should
include timeless virtues and rational subjects (Van Doren, 1943). According to Jarvis,
Holford & Griffin (2003) dialectics, lectures, critical reading and discussion as well as
reflection are the main teaching methods.

Behaviorism

Behaviorism emphasizes the importance of the environment for shaping good behavior.
The purpose of this philosophy is to change or modify the behavior of the learner and
focus solely on objectively observable behaviors (Zandavian, 2009). Learning is shaped
by repetition and reinforcement as the learner responds to specific stimuli (Jerling,
1996). The adult educator has a guiding and controlling role, predicting the learning
outcomes of the learner, who in turn assumes an active role in learning by receiving
appropriate feedback (Gagné & Medsker, 1996). This teacher-centered philosophical
theory uses feedback and empowerment as teaching techniques to respond to specific
stimuli (Skinner, 1976 / Phillips & Soltis, 1991).

Progressivism

This educational philosophy is based on the principle that education is a social need. Its
purpose is to transmit culture and social structure (Elias & Merriam, 1995). It stresses
the relationship between education and society, builds on and adapts to learners'
experiences, as it argues that the learner learns best when dealing with his own interests,
meeting his own personal needs, and it views education as an instrument of social action
and change (Gutek, 2004). Dewey (1956), the major proponent of this philosophy,
argues that learning is achieved by doing, while the role of the adult educator is to
stimulate, instigate and evaluate the learning process by organizing it through
educational experiences. Teaching methods used in this philosophy include problem
solving, the scientific method, and cooperative learning (Boone et al, 2002).

Humanism

Humanism as philosophical theory is directly linked to existentialism and humanistic
psychology. The key concepts emphasized are individual freedom, autonomy,
confidence and self-efficacy. The ideal of personality, not of performance, is important,
as the goal is self-fulfillment and self-directedness (Merriam & Brockett, 1997).
Consequently, learning is a creative and transformative affair that aims at the soul and
personality of learner (Elias & Merriam, 1995). The goal is to gain an understanding of
both ourselves and our position in society. Thus, according to this particular student-
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centered theory, the learner, who is the center of the learning process and responsible
for the subject and method of learning, is gradually led to knowledge. On the contrary
the adult educator facilitates cooperation and communication through group dynamics
(Conti, 2007 / Elias & Merriam, 1995).

Radical theory/constructivism

Radical theory / constructivism, with emphasis on the coupling of education and
political action, views education as a means of social and political change and criticizes
traditional authoritarian and teacher-centered education (Fosnot, 1996 / Schunk, 1996).

Glasersferd (1984, 1987, 1989, 1995) states that education must be liberating,
interactive and it has to aim at eliminating all forms of oppression and false forms of
consciousness. Its purpose is to change society fundamentally, politically and
economically. The adult educator facilitates the learner through interactive discussion
anh he helps her/ him to learn. This process, according to this theory, is the realization
of one's own life (Glasersferd, 1995). One particular case is constructivism which is
based on the view that knowledge is constructed by the learner himself and is based on
his previous knowledge and experiences (learning how to learn) (Sener, 1997 / Gergen,
1994). One particular case is constructivism which is based on the view that knowledge
is constructed by the learner himself and it is based on his previous knowledge and
experiences (learning how to learn) (Sener, 1997/ Gergen, 1994).

METHOD
Purpose and Objectives

The purpose of the present research was to correlate the embracing educational
philosophy in learning process with the embracing educational philosophy in learning
process. The objectives were to determine: 1) the prevailing personal educational
philosophy of active adult educators in Greece, 2) the prevailing personal educational
philosophy in learning process of active adult educators in Greece, 3) the prevailing
personal educational philosophy in teaching process of active adult educators in Greece.

Participants

Participants are 399 adult educators who are selected by random sampling. The
participants are active adult educators of any specialty at the Lifelong Learning Centers,
affiliated with the Youth and Lifelong Learning Foundation (INEDIVIM). This sample
of adult trainers was selected because the educators in a Lifelong Learning Center have
to qualify for the post. In addition to the higher education degree that must be relevant to
their subject matter, they must have and other qualifications related to adult education.
These qualifications are a postgraduate or doctoral degree in adult education, his
training by public or private providers as well as his teaching experience in adult
education (Law No: 3879/2010, Greek Government Gazette No 163/A/21-9-2010).

Furthermore, each participant had to answer 2 additional demographics, his/her gender
and his/her educational level (1st degree, 2nd degree, postgraduate degree, doctoral
degree). Specifically, from 399 adult educators, 258 (64,8%) are women and 141
(35,2%) are men. With regard to the highest level of education, 238 (59.6%) educators
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have received one bachelor’s degree related to their teaching object, 42 (10.5%)
educators have received two bachelor’s degrees, 107 (26.8%) are holders a master's
degree and 12 (3%) are doctorate holders.

Instrument

To collect the research data, was used, Philosophy of Adult Education Inventory
originally developed and documented by Lorraine M. Zinn (1983), which was adapted
in Greek. Specifically, the PAEI can serve as a self-evaluating tool and systematizes the
participants in categories correlative to the five, previously mentioned, educational
philosophies: the liberalism, the behaviorism, the humanism, the progressivism and the
radical theory. It has fifteen incomplete sentences, each one resulting in five different
choices reflecting the philosophical theories. For each incomplete sentence, there is a
Likert scale of 1 (strongly disagree) to 7 (strongly agree). It becomes clear from the
beginning that there are no right or wrong answers and the participant chooses the
answer that he considers to be closer to him. Zinn (1991) even states that each educator
may have (as is usually the case) a primary philosophical orientation, but this does not
preclude the fact that he embraces two philosophical currents, which does not make the
questionnaire an absolute meter.

The main reason for choosing this questionnaire for this research is that it overshadows
other questionnaires in the field, such as ATLAS, PALS, PHIL because systematizes its
questions in individual processes such as learning (questions: 2, 3, 4, 5) and teaching
(questions: 1, 8, 10, 13).

The questionnaire was tested by in a variety of ways and I concluded that it was reliable
and valid. The coefficient Cronbach alpha and one-dimensionality testing, which was
performed using Principal Component Analysis, were used to assess the reliability and
validity in Greek. In addition, for the suitability of data were calculated and controlled
by Kaiser-Meyer-Olkin Measure and Bartlett's test of sphericity. More specifically, the
Cronbach's alpha is 0.911 for questions about learning and it is 0.874 for questions
about teaching, so it confirms the reliability. Also, the values of Kaiser-Meyer-Olkin
Measure (KMO), which are 0.853 for questions about learning and 0.812 for questions
about teaching ensure that data are suitable (Papadima, 2017).

Procedures

The questionnaire’s completion was done by self-filling. Prior to the questionnaires
being distributed to the trainer population, the required entry permits were secured,
following the approval of my request to conduct research in the Program: "Lifelong
Learning Centers - National Intervention Programs & Local Area Programs AP 7 & AP
8". The questionnaires were sent to the trainers by the Education, Development and
Quality Assurance Officers of the different municipalities that belonged.

Analysis of Data

A descriptive research survey methodology and a correlational design were used in this
study. Descriptive statistics such as frequencies and means, as well as correlational
(Pearson’s correlation coefficient) were used to describe and analyze the research data.
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FINDINGS
Philosophy of Adult Education

A total of 399 questionnaires revealed that 28 educators were adopting liberalism, 66
behaviorism, 99 progressivism, 149 humanism and 57 radical theory as personal
educational philosophy.

Table 1

Educational Philosophy (total)
Educational Philosophy Frequency Percent
Liberalism 28 7%
Behaviorism 66 16,5%
Progressivism 99 24,8%
Humanism 149 37,3%
Radical theory 57 14,3%
Total 399 100%

The following results do not concern all the questions in the questionnaire but those
questions which concern the purpose of the training and the learning process. A total of
399 respondents revealed that 23 (5.8%) adopted liberalism, 62 (15.5%) behaviorism,
105 (26.3%) progressivism, 137 (34.3%) humanism and 72 (18%) radical theory as
personal educational philosophy in the learning process.

Table 2

Educational Philosophy in learning
Educational Philosophy in learning Frequency Percent
Liberalism 23 5,8%
Behaviorism 62 15,5%
Progressivism 105 26,3%
Humanism 137 34,3%
Radical theory 72 18,0%
Total 399 100%

Then the results follow which concern the teaching process. A total of 399 respondents
revealed that 27 respondents (6.8%) were liberalists, 54 (13.5%) were behaviorists, 155
(38.8%) were progressivists, 101 (25.4%). humanitists and 62 (15.5%) radicals in the
teaching process.

Table 3

Educational Philosophy in teaching
Educational Philosophy in teaching Frequency Percent
Liberalism 27 6,8%
Behaviorism 54 13,5%
Progressivism 155 38,8%
Humanism 101 25,4%
Radical theory 62 15,5%
Total 399 100%
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Correlation between personal educational philosophy and embracing educational
philosophy in the learning process

For the correlation between the personal educational philosophy (generally) and the
embracing educational philosophy in the learning process, the statistical test chi-square
(x) was used, in order to identify any differences that exist in the distribution of the
values of one variable in the values of the other, using the Pearson factor. As shown by
the statistical test x*, the present null hypothesis (Hy) that these two variables are
independent of each other is rejected (x* (16, N =399) = 438,417, p <0.01).

From the above it follows that the philosophical educational theory of each adult
educator affects her/him in matters related to the learning process because most of the
instructors who are included in a particular philosophical theory are included in the
same theory and in these subjects, as shown by table below (Table 4).

The most important element for understanding and interpreting Table 4 is that we
compare the frequencies on the columns and not the frequencies on the rows. The reason
is that the frequencies on the rows are affected by the size of the groups that result from
the categories of the variable. More specifically, out of the 28 adult educators who
embrace liberalism as an educational philosophical theory, 11 embrace it in learning
process. Something similar happens in the other theories, too. In the case of behaviorism
this applies to 48 of the 66 educators, in the case of progressivism to 63 of the 99, in the
case of humanism to 100 of the 149 and finally, in terms of constructivism to31 of the
57.

However, as can be seen from Table 4, there are cases where a significant number of
participants, who in the learning process embrace a different educational philosophy
than the one that they embrace generally. The most typical are the cases of
progressivism and constructivism. In the first case, 17 and 12 instructors out of 99 adopt
the humanist and constructivist educational philosophy, respectively. In percentage, this
number corresponds to 26.7% of the total, which if it compared to those who embrace
this educational philosophy in general, who are 63, the 62.7% shows that there is a
significant percentage of "progressists" educators who embrace more innovative
educational theories in terms of learning process. Something similar happens in
constructivism, where 17 trainers (29.8%) embrace humanism. And this percentage,
compared to the percentage of "purely" constructivists (54.4%) is remarkable. Finally, it
should be noticed that humanism precedes on issues related to the learning process
because 137 educators adopt this theory, and that progressivism follows with little
difference.

Table 4
Personal educational philosophy- Educational philosophy in learning process
Personal educational philosophy

L B P H C Total
Liberalism (L) 11 3 3 2 4 23
Educational Behaviorism (B) 6 48 4 3 1 62
philosophy in Progressivism (P) 7 9 63 22 4 105
leaning process Humanism (H) 1 2 17 100 17 137
Constructivism (C) 3 4 12 22 31 72
Total 28 66 99 149 57 399
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Correlation between personal educational philosophy and embracing educational
philosophy in the teaching process

For the correlation between the personal educational philosophy and the educational
philosophy of the educator regarding the teaching process, the statistical test chi-square
(x?) was used again, in order to identify any differences that exist in the distribution of
the values of one variable in the values of the other, using it Pearson factor. As shown
by the statistical test x°, the present null hypothesis (HO) that these two variables are
independent of each other is rejected (x> (16, N = 399) = 595.677, p<0.01).

The above test shows that the philosophical educational theory of each adult educator
affects her/ him in matters related to the teaching process because most of the
participants who are included in a particular philosophical theory are included in the
same theory and in teaching subjects, as shown by table below (Table 5). Comparing the
columns in the table below (Table 5), 28 adult educators who embrace liberalism as a
personal educational philosophy, 21 embrace it and apply its principles to the teaching
process. Something similar happens in the other theories. In the case of behaviorism this
is true for 46 of the 66 educators, in the case of progressivism for77 of the 99, in the
case of humanism for 82 of the 149 and finally in terms of constructivism for 30 of the
57 trainers.

As can be seen from Table 5 and in the teaching process (as well as in the learning
process) there are cases where a remarkable number of instructors, who embrace a
specific educational philosophy in matters of teaching, integrate themselves into
another. The case of humanism is more indicative. In particular, while the largest
number of instructors 82 out of 149 (55%) embrace humanism in general, there is a
memorable number of 45 instructors who in the teaching process, embrace the theory of
progressivism. Finally, it should be noted that the educational philosophy that gathers
the largest number of educators in matters relating to the teaching process is
progressivism, as 155 instructors in these subjects adopt this theory. Humanism is
coming in second place with a small difference of 101 instructors.

It is recalled that in learning process humanism and progressivism have again been the
dominant theories, but in reverse order as humanism has prevailed in learning.

Table 5
Personal educational philosophy- Educational philosophy in teaching process

Personal educational philosophy

L B P H C Total
Liberalism (L) 21 2 1 1 2 27
' Behaviorism (B) 0 46 5 3 0 54
5}(11;'11((;2:)1];)1111;211 Progressivism (P) 3 15 77 45 15 155
teaching process Humanism (H) 3 1 5 82 10 101
Constructivism (C) 1 2 11 18 30 62
Total 28 66 99 149 57 399
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Correlation between embracing educational philosophy in the learning process and
embracing educational philosophy in the teaching process

For the correlation of the instructor's educational philosophy regarding the learning and
teaching process, the chi-square test (x”) was used again, in order to identify any
differences in the distribution of the values of one variable in the values of the other,
using the Pearson factor. As evidenced by the chi-square test (x%), the present zero
hypothesis (H,) that these two variables are independent of each other is rejected (x* =
(16, N =399) =284.797, p < 0.01). This fact indicates that the educational philosophy
of each adult educator in learning process also influences her/ him in teaching process.

As can be seen from Table 6, there is a remarkable relation between these two variables
as most of the instructors who embrace a particular theory in learning issues embrace it
in the teaching process as well. There are cases, however, and it is worth noting that
there is a "mobility" in trainers. More characteristic is the case of progressivism and
humanism, where the differences in frequencies between them are minimal.

Table 6
Educational philosophy in learning process - Educational philosophy in teaching process

Educational philosophy in teaching process

L B P H C Total
Liberalism (L) 11 1 7 3 1 23
) Behaviorism (B) 5 40 12 3 2 62
Educational Progressivism (P) g 8§ 57 11 2l 155
philosophy in -
1 . Humanism (H) 2 3 56 60 16 137
earning process —
Constructivism (C) 1 2 23 24 22 72
Total 27 54 155 101 62 399

DISCUSSION

It is clear from the findings of the research that educators who embrace the two most
conservative theories, the liberalism and the behaviorism, are faithful to their views on
the learning process with the philosophical theory they adopt in general. This is because
learning process is the field that includes the basic "theoretical" principles of any
educational philosophical theory (Broudy& Palmer, 1965- Phillips& Soltis, 1991).
Therefore, it is logical and expected that people who embrace such theories in the
learning process will be faithful to their theoretical principles, because these principles
identify learning with the acquisition of knowledge and skills, and this is what they
consider to be the purpose of learning. In contrary, in the other three educational
theories, progressivism, humanism, and constructivism, which are distinguished by
relativity, pluralism and a tendency to change, there is a mobility of instructors.

It is also worth noticed that humanism is the theory that dominates innovative theories
(progressivism, humanism, and constructivism), because it aims to facilitate self-
realization and personal development (Merriam & Brockett, 1997).The other two
theories set, as the purpose of education, the transmission of social change and culture
more focused on society (Elias & Merriam, 1995). This shows that the educator as
individual works more by seeing the learner as the target, and not society as a whole. So
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even if he belongs and integrates himself into another philosophical theory that is, of
course, related to humanism in the learning process, they are more "focused" on the
individual. It is also noteworthy that while humanism gathers the largest number of
educators, no one who embraces liberalism and only one who embraces behaviorism
would characterize himself as a humanist in the learning process. Once again this
supports the conservatism and rigidity of these two theories.

About the teaching process, the case of humanism is more characteristic. In particular,
while most educators embrace humanism, there are a significant number of 45 and 18
educators who in the teaching process embrace the theory of progressivism and
constructivism, respectively. Finally, in this case, as well, it should be noted that the
educational philosophical theory that gathers the largest number of instructors on issues
related to the teaching process is progressivism, with humanism coming in second with a
small difference.

Analyzing the above results, one can come to other conclusions. It is necessary to
mention the small mobility of behaviorists and liberalists in other educational
philosophical theories. The "rigidity" that prevails in these theories and the commitment
to their principles will be emphasized once again. However, although the mobility is
relatively small, educators direct towards student-centered theories. This situation shows
the trend of the modern era in theories that are student-centered and renounce the
authority of the educator (Kossivaki, 2003).

Another finding that needs to be emphasized and interpreted more is the fact that the
greatest number of instructors are progressivists and not humanists as was the case with
the correlation of the learning process. This is because humanism is judged as a self-
centered theory, in which each individual is responsible for himself. However, this
cannot be in the teaching process, in which the instructor, the institutional framework,
and the structure are hidden. In contrast, the progressivism gathers most educators
because this philosophical theory is intertwined with adult education due to its focus on
vocational training and scientific research (Gutek, 2004). Consequently, it is
understandable because it gathers most of the trainers.

CONCLUSION

The five educational theories, liberalism, behaviorism, progressivism, humanism and
constructivism were categorized into two groups based on their general principles (Elias
& Merriam, 2005), in those that are more conservative and teacher-centered and in those
that are more innovative and student-centered. The first category includes the first two
theories (liberalism and behaviorism) and the other three belong to the student- centered
category.

The results of the research are not, as one would expect, that adult educators reject the
most conservative theories, liberalism and behaviorism, turning to the most innovative
ones that deal more with the principles of adult learning, because they refer to
autonomy, self-action and initiative on the part of the learner (Rothes et al., 2017).
However, their superiority is clear (75% are progressivists, humanists and
constructivists). On the contrary, it is worthy to notice that while many instructors
incorporate themselves into a conservative theory in terms of their teaching practices,
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they tend to the most innovative theories. The main share is absorbed by those of
humanism and constructivism, with a percentage that exceeds 50%.

It turns out that adult educators do not stick to an educational philosophical theory but
prefer to combine elements from different ones (two or even three), a fact that Zinn
herself (1983) had predicted. This combination is not necessarily in similar educational
philosophical theories. Behaviorists adopt practices of constructivism, without implying
that there is a "split" but instead there is a "combination". In fact, the practices applied
by each adult educator are not a definitive statement of their inclusion in one educational
philosophical theory, as they can change over time, depending on the circumstances or
the goals. In addition, according to Apps (1973) it is an indication of a solid theoretical
basis (when, of course, the educational philosophical theory was consciously chosen) as
well as when they are familiar with the theory they advocate can and do maneuver since
there are no barriers between theories. In fact, Brookfield (1990) argued for the need for
flexibility to adapt to different educational philosophies with the aim of the more
successful completion of educational process. Papastamatis (2010), also argues that the
difference between a good adult educator and a mediocre one is that the former has a
frame of reference for theoretical principles that allows her/ him to maneuver and teach
creatively according to the needs of the trainees and the circumstances.

It is worth noting that the determination of the personal educational philosophy is not
sufficient for resolving the problems modern adult educators have to face (Radovan,
2012). Evidently, the proper institutional arrangements, social and educational policies
as well as a broader culture about adult learning should be in place. Taking into account
all the above, the professional development of adult educators, due to the constant
changes required by their role, has to be collaborative. Conferences and lectures should
cease to be the only form of education and training for adult educators. However, in
parallel with the trainings, their active participation is deemed necessary. It would be
beneficial that the trainers participate in the design of the respective programs and in
their implementation, as well as that cooperate with their colleagues, seeking their
further improvement. At this point are added the self-assessment questionnaires, such as
Zinn's PAEI, which give a very good stigma of the existing instructor training profile. In
fact, in combination with the knowledge they have gained from training and their
cooperation with other colleagues, they can get to know themselves better, so be able to
develop. Nevertheless, being mindful of the kind of educational philosophy that
underlies educational practices constitutes a clearly and undeniably necessary
precondition for the adult educator’s effective response to all modern challenges
(Karavakou& Papadima, 2015).
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