
 
 

  
 

International Journal of Research in Education and Science (IJRES) is affiliated with the  
International Society for Technology, Education, and Science (ISTES): www.istes.org 

 
www.ijres.net 

Social Entrepreneurship and 

Psychological Well-being in Teaching 

Candidates: Mediator Role of Hope 
 
 
Esra Asici  

Kilis 7 Aralik University, Turkey 
 

 

 

 

 

 

To cite this article:  
 

Asici, E. (2021). Social entrepreneurship and psychological well-being in teaching 
candidates: Mediator role of hope. International Journal of Research in Education and 
Science (IJRES), 7(2), 505-524. https://doi.org/10.46328/ijres.1186 
 
 
 
 

The International Journal of Research in Education and Science (IJRES) is a peer-reviewed scholarly online 
journal. This article may be used for research, teaching, and private study purposes. Authors alone are 
responsible for the contents of their articles. The journal owns the copyright of the articles. The publisher 
shall not be liable for any loss, actions, claims, proceedings, demand, or costs or damages whatsoever or 
howsoever caused arising directly or indirectly in connection with or arising out of the use of the research 
material. All authors are requested to disclose any actual or potential conflict of interest including any 
financial, personal or other relationships with other people or organizations regarding the submitted work. 

  

 This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License. 

http://www.ijres.net/
https://orcid.org/0000-0003-4607-9503
https://orcid.org/0000-0003-4607-9503
https://orcid.org/0000-0003-4607-9503


 
International Journal of Research in Education and Science  

2021, Vol. 7, No. 2, 505-524 https://doi.org/10.46328/ijres.1186 
 

505 

Social Entrepreneurship and Psychological Well-being in Teaching 

Candidates: Mediator Role of Hope 

 

Esra Asici
 

 

Article Info  Abstract 

Article History 

Received: 

09 May 2020 

Accepted: 

28 December 2020 

 

 The investigation of the variables related to the mental health of teaching 

candidates is important since teachers’ mental health affects students’ personal, 

social, and academic development. The purpose of this research was to 

investigate the intermediary role of hope in the relationship between the social 

entrepreneurship characteristics and the psychological well-being in teaching 

candidates. The sample consisting of 855 teaching candidates was chosen 

randomly. The data were collected using the Psychological Well-being Scale, the 

Pre-service Teachers’ Social Entrepreneurship Qualifications Scale, the 

Dispositional Hope Scale, and a Demographic Information Form. Descriptive 

statistics, Pearson’s correlation, and regression-based bootstrapping method were 

used in the analysis. The results showed that teaching candidates’ social 

entrepreneurship characteristics were significantly positively correlated with 

their psychological well-being and two components of hope (alternative ways of 

thinking and actuating thinking). Besides, it was found that alternative ways of 

thinking and actuating thinking had some partial mediating roles in the 

relationship between the social entrepreneurship characteristics and the 

psychological well-being in the teaching candidates. Finally, this study offered 

some suggestions based on the discussion of the findings in the light of the 

related literature. 
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Introduction 

 

Building healthy societies depends on the existence of effectively functioning education systems (Çapa & Çil, 

2020). The most important factor determining the effectiveness of education systems is the teachers (Terzi & 

Tezci, 2007). Teachers, in particular, have important responsibilities for students’ academic, social, and 

emotional development (Sezer, 2018). The attitudes, behaviors, and personality traits of teachers affect students’ 

motivation (Khalilzadeh & Khodi, 2018), performance (Ulug et al., 2011), and academic achievement 

(Eryılmaz, 2014). The relationships between teachers and students are associated with the emotional and 

behavioral difficulties faced by students (Poulou, 2020). Moreover, a better teacher mental health and well-

being are critical in supporting students’ mental health and well-being (Harding et al., 2019). In this context, one 

of the basic goals in teacher education is to train mentally healthy teachers (Uzman, 2014). Thus, it is important 

to maintain and enhance teaching candidates’ mental health (Woloshyn & Savage, 2020). This study focused on 
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the concept of psychological well-being as an indicator of mental health and aimed to determine the factors 

affecting psychological well-being of teaching candidates.  

 

The traditional understanding defines the mental health as the absence of psychological problems and negative 

situations; on the other hand, the positive mental health understanding focuses on having a positive 

psychological function, feeling good, and being optimistic. Well-being, which is overemphasized by the positive 

mental health understanding, has emerged from two interwoven approaches, namely, “hedonic” and 

“eudaimonic”. The hedonic approach focuses on avoiding pain and accepts that well-being is equal to happiness. 

The eudaimonic approach, on the other hand, defines well-being as realizing the real nature and focuses on the 

actualization of human potential. The hedonic approach represents a subjective well-being while the eudaimonic 

approach represents a psychological well-being. The psychological well-being, discussed in the current study, 

includes self-acceptance (making positive evaluations about the self and past life), having positive and quality 

relationships with others, autonomy, beliefs about having a meaningful and purposeful life, and self-growth 

(Ryan & Deci, 2001; Ryff, 2014; Ryff & Singer, 2008).  

 

High psychological well-being is positively associated with various favorable characteristics and abilities 

including higher self-esteem (Wang & Castañeda-Sound, 2008), resilience (Malkoç & Yalçın, 2015), self-

efficacy, mindful attention and awareness (Klainin-Yobas et al., 2016), advanced social skills (Segrin et al., 

2007) and effective coping skills (Malkoç & Yalçın, 2015). Therefore, it is valuable to conduct studies aimed at 

supporting the psychological well-being. Determining the factors affecting psychological well-being makes it 

possible to maintain and enhance it. Preventive and interventional strategies and programs can be developed in 

order to protect and improve psychological well-being. In the previous studies, the factors affecting 

psychological well-being were listed as socio-demographic variables (Khumalo et al., 2012), personality traits 

(Kokko et al., 2013), work life (Rathi, 2009), family experiences and health conditions (Ryff, 2014). When it 

comes to teaching candidates, the center of interest has become the impacts of basic psychological needs 

(Cihangir–Çankaya, 2009), values (Telef et al., 2013), self-knowledge (Demirci & Şar, 2017), social 

competence, assertiveness (Ateş & Çelik, 2018), mindfulness and forgiveness (Zümbül, 2019) on psychological 

well-being. Although these studies contributed to a better understanding regarding the psychological well-being 

in teaching candidates, there might also be many other factors affecting the psychological well-being. This study 

assessed the impacts of two personality traits, which teaching candidates should have, on their psychological 

well-being.  

 

One of the personality traits which teaching candidates should have is social entrepreneurship (Biçer & Başer, 

2019) since teachers are expected to have social entrepreneurship characteristics as a part of the general 

competencies of teaching profession (Konaklı & Göğüş, 2013). Social entrepreneurship is a process of 

recognizing social problems and developing sustainable solutions to these problems (Budak, 2015). A social 

entrepreneur is described as the person who initiates activities to provide social benefits and continues those 

(Mohan Bursalı & Aksel, 2016). Social entrepreneurs are the persons who are innovative (Budak, 2015; Choi & 

Majumdar, 2014; Erden & Erden, 2020; Miller et al., 2012), foresighted, risk bearers (Choi & Majumdar, 2014), 

creative, sensitive, insistent (Denizalp, 2007), altruistic, benevolent (Martin & Osberg, 2007), empathic, and 
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have a high motivation (Pearce, 2003).  

 

Teachers do not perform only the teaching activities at school. They are also responsible for adding value to 

society. Teachers have the potential to influence people and to set an example for them. For this reason, future 

teachers, that is, teaching candidates of today should be sensitive to social problems and trained to be the social 

entrepreneurs to solve these problems (Çavdar et al., 2018). According to Konaklı and Göğüş (2013), social 

entrepreneurship has a multidimensional structure and consists of three characteristics in terms of teaching 

candidates. These characteristics are personal creativity, risk-taking, and self-confidence. Personal creativity 

means that the individual is open to others’ ideas, different methods, and discussions to resolve professional 

problems. Risk-taking includes being eager to resolve problems, getting excited about difficult works, being 

determined to do the work, and being persistent in overcoming obstacles. Self-confidence refers to the success 

in making new friends, self-expression, influencing people with thoughts, and confidence in professional 

knowledge and skills. 

 

To the best of our knowledge, in the literature, there is no study examining the relationship between social 

entrepreneurship and psychological well-being. However, the previous researches revealed that innovativeness 

(Ikiz & Asici, 2017) and entrepreneurship (Nikolaev et al., 2020; Shir et al., 2019) which were closely related to 

social entrepreneurship affected individuals’ well-being. Moreover, there are some findings showing that the 

social entrepreneurship characteristics are correlated with psychological well-being. For example, Tamannaeifar 

and Motaghedifard (2014) found that creativity was positively correlated with the subjective, emotional, 

psychological, and social well-being in the university students. Similarly, in the study by Ikiz and Asici (2017), 

it was seen that there was a positive correlation between risk-taking and psychological well-being in counselor 

trainees. In addition, some researchers suggested that low self-confidence negatively affected the university 

students’ mental health (Çam et al., 2017) and the increase in self-confidence may enhance the psychological 

well-being (Cheng & Furnham, 2002). Based on the current opinions and findings in the literature, it was 

expected that there would be a correlation between social entrepreneurship characteristics and psychological 

well-being in the teaching candidates.  

 

Another personality trait the teaching candidates should have is hopefulness, because a hopeless teacher might 

experience difficulties in showing a good performance and succeeding (Arı & Yılmaz, 2015) and have various 

mental health problems including depression, substance disorder, and suicidality (Kuo et al., 2004). In daily life, 

hope means a good expectation for the future (Creamer et. al, 2009) and the possibility of its realization (Şanlı 

Kula & Saraç, 2017). Theoretically, hope has a two-component cognitive structure. The component “alternative 

ways of thinking” refers to the capacity to find available ways for achieving the desired goals (Cheavens et al., 

2006). The component “actuating thinking” is related to motivation and defined as the desire to achieve the 

goals. The actuating thinking empowers the individuals to create and choose alternative ways when they 

encounter obstacles (Snyder, 2002). Hopeful thoughts include both having the capacity to envision the routes to 

achieve the desired goals and the perceptions about having motivation and energy needed to move towards these 

desired goals (Snyder, 2000; 2002; Snyder et al., 2002).  
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Hope is important in terms of effective coping, decision making, psychosocial adaptation, life quality, and 

recovery (Schrank et al., 2008) and affects the efforts for attaining the goals and the goal-oriented behaviors, 

influencing the psychological well-being (Rand et al., 2011). Having a high level  of hope is positively related to 

more life satisfaction (Cotton Bronk et al., 2009; Hirschi, 2014; Hutz et al., 2014; Rand et al., 2011), advanced 

coping and problem solving skills (Bellizzi & Blank, 2006), high resistance to difficulties (Creamer et al., 

2009), more adjustment to serious illnesses and traumatic events (Arnau et al., 2006; Ho & Lo, 2011; Ong et al., 

2006), more personal growth after traumatic events (Hullman et al., 2014), higher academic performance 

(Ciarrochi et al., 2007) and better job performance (Peterson & Byron, 2008). When hope increases, the 

individual’s subjective (Oliver et al., 2017) and psychological well-being (Ciarrochi et al., 2007; Khodarahimi, 

2013) also increases, and the individual moves away from the depressive mood (Hassija et al, 2012; Gana et al., 

2013; Gomez et al., 2015). Since hope is positively related to effective coping and higher psychosocial 

adaptation, teaching candidates with a high level of hope may overcome difficulties more easily. Their hopeful 

thoughts may be protective against the negative emotions such as depression, anxiety or worry. Accordingly, it 

is expected that being hopeful positively affects psychological well-being.  

 

In the literature, it has been asserted that successful entrepreneurs demonstrate higher hope (Morrow, 2006), and 

social entrepreneurs build hope (Seelos & Mair, 2009). Accordingly, it can be said that teaching candidates who 

are social entrepreneurs may have more positive thoughts about their personal, educational, or professional 

lives, because social entrepreneurship can give them confidence, creativeness, and courage. In other words, 

social entrepreneurship characteristics may facilitate being hopeful about the future. Accordingly, in the current 

research, it was expected that teaching candidates’ social entrepreneurship characteristics would be positively 

associated with hope. 

 

As mentioned above, social entrepreneurship may contribute to the increasing of psychological well-being. 

However, it is important to understand how social entrepreneurship contributes to psychological well-being. The 

effect of social entrepreneurship on psychological well-being can be either direct or indirect. There may be some 

mediator variables in the relationship between social entrepreneurship and psychological well-being. In the 

present study, it is thought that hope may be a mediator variable in the relationship between social 

entrepreneurship and psychological well-being. Having social entrepreneurship characteristics may produce 

hope and the increased hope may lead to a higher psychological well-being. It is believed that identifying the 

direct and indirect effects of social entrepreneurship on psychological well-being will help to theoretically better 

understand the teaching candidates’ psychological well-being. The results of the present study will shed light on 

the practical, preventive, and protective mental health implications in future.  

 

In the light of the above information, the aim of the current study was to investigate the mediator role of hope in 

the relationship between social entrepreneurship characteristics and psychological well-being in the teaching 

candidates. In accordance with this aim, the following hypotheses were tested: 

H1: There is a positive significant relationship between social entrepreneurship and psychological well-

being. 

H2: There is a positive significant relationship between psychological well-being and the two 
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components of hope (alternative ways of thinking and actuating thinking). 

H3: There is a positive significant relationship between social entrepreneurship and the two components 

of hope (alternative ways of thinking and actuating thinking). 

H4: The two components of hope (alternative ways of thinking and actuating thinking) have some 

mediating roles in the relationship between social entrepreneurship and psychological well-being. 

 

Method 

Research Design 

 

This study was designed as a correlational research. Correlational research is used to examine the relationships 

between variables without any attempt to influence those variables (Fraenkel et al., 2012). The relationships 

between social entrepreneurship, psychological well-being, and hope were examined using the mediation 

analysis. Psychological well-being was the outcome variable, social entrepreneurship was the predictor variable 

and the two dimensions of hope (alternative ways of thinking and actuating thinking) were the mediator 

variables. 

 

Population and Sample  

 

The population of the research consisted of 6385 teaching candidates studying at the faculty of education of a 

state university located in a city in the western part of Turkey in the 2017-2018 academic year. The researcher 

applied the measurement tools to the voluntary teaching candidates from all departments in the education 

faculty. The initial sample consisted of 1029 teaching candidates who volunteered to fill in the measurement 

tools. However, when the data set was checked for missing values, it was found that 34 of the participants did 

not answer the majority of the questions. Hence, their responses were excluded from the data set. Before starting 

the analysis, the extreme values were examined in order to achieve better and healthier results, and the responses 

of 140 participants were removed from the data set. Thus, the final sample consisted of 855 teaching candidates 

who were determined randomly. The demographic characteristics of the sample are given in Table 1. 

 

As can be seen in Table 1, the average age of the participants was 20.76 years (SD=2.52), and their ages ranged 

from 17 to 44 years. Of the sample, 70.8% (n=605) were female and 29.2% (n=250) were male. There were 241 

(28.2%) freshman, 204 (23.9%) sophomore, 224 (26.2%) junior, and 186 (21.8%) senior students from twenty-

two departments in the sample. The departments where the students were studying were categorized into five 

fields according to the university placement score types which were determined by the Measurement, Selection, 

and Placement Center. Of the sample, 39.88% (n=341) were from the numerical, 28.65% (n=245) verbal, 

16.26% (n= 139) equiponderant fields, 11.35% (n=97) from foreign language and 3.86% (n=33) from fine arts. 

Finally, 84 (9.8%) students reported that they perceived the economic status of their families as low, 731 of 

them (85.5%) as medium, and 28 of them (3.3%) as high. 12 students (1.4%) did not answer the question about 

economic status. 
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Table 1. Demographic Characteristics of the Sample 

Age mean = 20. 76 (SS = 2.52) Age range = 17-44 

Variables N % 

Gender 
Female 605 70.8 

Male 250 29.2 

Grade 

Freshman 241 28.2 

Sophomore 204 23.9 

Junior 224 26.2 

Senior 186 21.8 

Field 

Numerical 341 39.88 

Verbal 245 28.65 

Equiponderant 139 16.26 

Foreign 

language 
97 11.35 

Fine arts 33 3.86 

Perception of 

economic status 

Low 84 9.8 

Medium 731 85.5 

High 28 3.3 

No answer 12 1.4 

Total  855 100 

 

Data Collection Tools  

Psychological Well-being Scale (PWBS) 
 

The English version of the PWBS was developed by Diener et al. (2009, 2010) and translated into Turkish and 

validated by Telef (2013). The scale aims to measure the social-psychological well-being and consists of a 

single factor. In the scale, there are 8 items describing the important aspects of human functioning ranging from 

positive relationships to the feelings of competence and having meaning and purpose in life. One of the sample 

items is “I lead a purposeful and meaningful life.” All survey items have 7 response options from 1 = Strongly 

disagree to 7 = Strongly agree. The scores can range from 8 to 56. A high score means that the individual has 

many resources and a lot of strength and views himself/herself in very positive terms in diverse areas of 

functioning. In the current study, the Cronbach alpha value was calculated as .84. 

 

Pre-service Teachers’ Social Entrepreneurship Qualifications Scale (PTSEQS)  

 

The Turkish version of PTSEQS was developed to measure social entrepreneurship characteristics of teaching 

candidates by Konaklı and Göğüş (2013). PTSEQS is comprised of three sub-dimensions; namely, personal 

creativity, risk taking, and self-confidence. There are 21 items in the scale. Two sample items from the scale are 

“I am confident that I will succeed.” and “I discuss with my friends the solutions of current problems related to 

my profession.” All the survey items have 5 response options from 1= Strongly disagree to 5 = Strongly agree. 

The total scores can range from 21 to 105. The higher the score, the more social entrepreneurship characteristics 
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the individual has.  In the current study, the total scores were used and the Cronbach alpha value was calculated 

as .86 for the total scale.  

 

Dispositional Hope Scale (DHS) 

 

The English version of DHS was developed by Snyder et al. (1991) and translated into Turkish and validated by 

Tarhan and Bacanlı (2015). The scale aims to measure the hope level of individuals. The scale is comprised of 

two dimensions, namely, “alternative ways of thinking” and “actuating thinking”. In the scale, there are 12 

items. Two sample items from the scale are “I energetically pursue my goals.” and “There are lots of ways 

around any problem.” All the survey items have 5 response options from 1=Definitely false to 8=Definitely true. 

The total scores can range from 8 to 64. The higher the score, the higher the hope level. In the current study, the 

Cronbach alpha values were calculated as .76 for “alternative ways of thinking”, .74 for “actuating thinking”, 

and .84 for the total scale. 

 

Demographic Information Form 

 

The information about the demographic characteristics of the teaching candidates was collected using a 

demographic information form developed by the researcher. In this form, teaching candidates were asked to give 

information about their gender, age, department, grade level, and their perception regarding to the economic 

status of their families. 

 

Data Collection Process 

 

The data were collected during the spring term of the 2017-2018 academic year. The data collection process was 

completed in two months. The survey was administered by the researcher to the teaching candidates from 22 

different departments. The researcher first of all received permission from the lecturers for administering the 

survey. Before the implementation of the survey, the researcher explained the scope and purpose of the survey 

to the teaching candidates and informed them about the volunteer-based nature of the survey. The surveys were 

administered in the classroom environment at the beginning of the lessons, taking approximately 15 minutes. At 

the end of the two-month period, the number of the volunteer teaching candidates who accepted to fill out the 

survey reached 1029. 

 

Data Analysis 

 

The data were analyzed using SPSS (v.22.00) software package. The mean, standard deviation, skewness, and 

kurtosis values were calculated, and the Pearson correlation and regression-based bootstrapping method were 

used in the analysis. Before starting the analysis, the data set was checked for missing and extreme values. 

Initially there were 1029 data, however, 174 of the data were excluded because of the missing and extreme 

values, and the analyses were carried out with the remaining 855 data. Firstly, the assumptions of normality, 

autocorrelations, and multicollinearity were examined. In order to check the normality of the data, the values of 
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skewness and kurtosis were calculated. The values of skewness and kurtosis ranged between +1 and -1 (see 

Table 2). So, the data was found to distribute normally (Tabachnick & Fidell, 2013). The assumption of 

autocorrelation was examined using Durbin Watson value. Durbin Watson values ranging from 1.5 to 2.5 refer 

to that there is no autocorrelation among error terms (Küçüksille, 2014). In this study, the Durbin Watson values 

ranged from 1.74 to 1.90. So, it can be said that there was no autocorrelation. In order to check the assumption 

of multicollinearity, the values of correlation, variance inflation factor (VIF), and tolerance were examined. In 

case the correlations among independent variables are greater than .90, the VIF values are greater than 10, and 

the tolerance values are less than .10; this means that there is a multicollinearity problem (Çokluk et al., 2012). 

In the current study, the correlations values were between .55 and .68 (See Table 3). The VIF values ranged 

from 1.00 to 2.00 and the tolerance values were between .50 and 1.00. These values showed that there was no 

multicollinearity problem. When the results are evaluated in general, it is understood that the data meet the 

assumptions of regression. 

 

Table 2. Descriptive Statistics 

Variables Mean (Sd) Skewness Kurtosis 

Psychological well-being 43.58(7.19) -.50 -.30 

Social entrepreneurship 80.21(9.87) -.07 -.15 

Dispositional hope    

Alternative ways thinking 25.25 (4.32) -,36 -.37 

Actuating thinking 32.00(4.22) -.33 -.13 

 

The mediation analyses were carried out in accordance with Baron and Kenny’s (1986) four steps. These four 

steps are as follows: 

1) The effect of the independent variable on the dependent variable should be significant.  

2) The effect of the independent variable on the mediating variable should be significant.  

3) The effect of the mediating variable on the dependent variable should be significant.  

4) Finally, when the mediating variable and the independent variable are simultaneously analyzed, the 

previous significant correlation between the dependent and the independent variable must either become 

insignificant or the previous level of significance should reduce. If the effect of the independent variable 

on the dependent variable becomes insignificant, it is considered that there is full mediating effect and if 

the effect reduced, there is a partial mediating effect. 

 

Preacher and Hayes’ (2004; 2008) bootstrapping procedure test was used to analyze the significance of the 

indirect effects. In this study, the bootstrap coefficient and confidence intervals were determined by conducting 

5000 bootstraps. In addition, a contrast test was used to determine the specific indirect effect of the variables 

and stronger mediators in the model. The bootstrap method makes it possible to resample to produce very large 

data sets from the existing data set (Sacchi, 1998). Thus, instead of conducting analyses which may be 

insignificant with small data sets, more accurate results can be obtained from the analyses conducted on larger 

data sets produced by resampling. In order for the mediation effect to be significant, the confidence interval (CI) 

should not contain "0" value (Hayes, 2009). Bootstrapping analyses of the study were conducted by "Mediation 
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Model 4" through PROCESS Macro using IBM SPSS 22.0. The statistical significance was set at p < .05. 

 

Results 

 

In order to examine the relationship between social entrepreneurship, psychological well-being, and the two 

components of hope, the Pearson correlation coefficients were calculated. The results are presented in Table 3. 

 

Table 3. Pearson Correlation Coefficients Values among Variables 

Variables 1 2 3 4 

1. Psychological well-being 1    

2. Social entrepreneurship .63* 1   

Dispositional hope     

     3. Alternative ways of thinking .60* .55* 1  

     4. Actuating thinking .64* .68* .62* 1 
                                     *p<.01 

 
As seen in Table 3, the psychological well-being was significantly positively associated with social 

entrepreneurship (r =.63, p < .01), alternative ways of thinking (r = .60, p < .01) and actuating thinking (r = .64, 

p < .01). Similarly, social entrepreneurship was significantly positively associated with alternative ways of 

thinking (r = .55, p < .01) and actuating thinking (r = .68, p < .01). 

 

 
Figure 1. The Mediator Effect of Hope on the Relationship between Social Entrepreneurship and Psychological 

Well-Being 
 

The findings related to the mediating effect of hope in the relationship between social entrepreneurship and 

psychological well-being are presented in Figure 1. As expected, the total effect of the social entrepreneurship 

on the psychological well-being (Step 1) was statistically significant (βc = .46, se =.02, t = 23.89, p = 000). The 
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direct effects of the social entrepreneurship on the alternative ways of thinking (βa1 = .26, se = .01, t = 22.06, p = 

.000) and actuating thinking (βa2  = .28, se = .01, t = 24.51, p = 000) were statistically significant (Step 2). The 

direct effects of the alternative ways of thinking (βb1 = .16, se = .05, t = 3.10, p = .002) and actuating thinking 

(βb2 = .73, se = .06, t = 12.89, p = .001) on the psychological well-being were statistically significant (Step 3). 

When the social entrepreneurship and the mediating variables (alternative ways of thinking and actuating 

thinking) were simultaneously entered into the model (Step 4), the direct effect of the social entrepreneurship on 

the psychological well-being dropped from .46 to .22 (βc’ = .22, se = .02, t = 9.22, p = .000). These results 

supports that the mediational model was significant (F(3-851) = 32.76, p = .000) and explained 53% of the 

variance in the psychological well-being. The comparison of the indirect effects of the social entrepreneurship 

on the psychological well-being through alternative ways of thinking and actuating thinking, and their specific 

indirect effects are presented in Table 4. 

 

Table 4. The Comparison of Direct and Specific Indirect Effects of Social Entrepreneurship on Psychological 

Well-Being through Alternative Ways of Thinking and Actuating Thinking 

 
Product of 

coefficients 

Boostrapping 95% BCa 

Confidence Interval 

Effects 
Point 

estimate 
SE Lower Upper 

Total indirect effects .2431 .0198 .2038 .2820 

Alternative ways of thinking .0432 .0154 .0128 .0731 

Actuating thinking .1999 .0174 .1658 .2339 

Contrasts     

C1 -.1566 .0262 -.2075 -.1044 

                            C1= Alternative ways of thinking minus Actuating thinking 
 
 
As seen in Table 4, the total indirect effect (the difference between the total and indirect effects /c-c’) of the 

social entrepreneurship on the psychological well-being through alternative ways of thinking and actuating 

thinking was statistically significant (point estimate = .2431 and 95% BCa CI [.2038-.2820]. The mediators in 

the hypothetical model were examined separately. It was found that the mediation of alternative ways of 

thinking (point estimate =  .0432 and 95% BCa CI [.0128, .0731] and actuating thinking (point estimate = .1999 

and 95% BCa CI [.1658, .2339] were statistically significant. In order to determine the powers of the mediating 

variables, paired comparisons were conducted. As presented in Table 4, the comparisons were found to be 

statistically significant (point estimate = -.1566 and 95% BCa CI [-.2075, -.1044].  The “actuating thinking” 

component of hope was stronger than “alternative ways of thinking”.  

 

Discussion 

 

In the current study, the results confirmed all the hypotheses. The findings showed that the “alternative ways of 

thinking” and “actuating thinking” components of hope had some partial mediating roles in the relationship 

between social entrepreneurship and psychological well-being in the teaching candidates. The results revealed 
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that being a social entrepreneur and hopeful are important protective factors for the psychological well-being of 

teaching candidates.  

 

The first finding showed that the social entrepreneurship was significantly associated with the psychological 

well-being. The increase in the teaching candidates’ social entrepreneurship led to an increase in their 

psychological well-being. The results show that recognizing social problems and developing sustainable 

solutions to these problems (Budak, 2015) help teaching candidates to realize their real nature and actualize their 

human potential. Accordingly, it can be asserted that teaching candidates who are innovative (Budak, 2015; 

Choi &Majumdar, 2014; Miller, et al., 2012), foresighted, risk bearer (Choi &Majumdar, 2014), creative, 

sensitive, insistent (Denizalp, 2007), empathic, with high motivation (Pearce, 2003), altruistic and benevolent 

(Martin & Osberg, 2007) experience a more psychological well-being. It is obvious that being beneficial to the 

society is an important aspect of psychological well-being in teaching candidates. The obtained finding supports 

that being an entrepreneur contributes to the individuals’ well-being (Nikolaev et al., 2020; Shir et al., 2019). 

The teaching candidates who are successful in making new friends, expressing themselves to others, influencing 

people with their own thoughts, who have confidence in their professional knowledge and skills, who are open 

to others’ ideas, different methods, and discussions to resolve professional problems (Konaklı & Göğüş, 2013) 

may cope with stressful events more easily, thus they may experience the sense of well-being more. It is 

suggested that creativity (Tamannaeifar & Motaghedifard, 2014), risk taking (Ikiz & Asici, 2017) and self-

confidence (Cheng & Furnham, 2002) may produce more psychological well-being. Considering that social 

entrepreneurship in teaching candidates consists of personal creativity, risk taking and self-confidence (Konaklı 

& Göğüş, 2013), it is understood that creativity, risk taking, and self-confidence are important characteristics for 

psychological well-being.   

 

The second finding showed that there was a significant correlation between hope and psychological well-being. 

The “alternative ways of thinking” and “actual thinking” components of hope directly and positively predicted 

the psychological well-being in the teaching candidates. This finding supports that increased hope is related to 

higher subjective well-being (Oliver, et al., 2017), psychological well-being (Ciarrochi et al., 2007; 

Khodarahimi, 2013), more life satisfaction (Cotton Bronk et al., 2009; Hirschi, 2014; Hutz et al., 2014; Rand, et 

al., 2011) and moving away from a depressive mood (Hassija, et al., 2012; Hastings, 2009; Gana et al., 2013; 

Gomez et al., 2015). It is pointed out that being hopeful affects the goal oriented behaviors (Rand et al., 2011). 

Accordingly, it can be asserted that the hopeful teaching candidates focus on their desired goals and endeavor to 

achieve them. The hopeful individuals have some advanced coping and problem-solving skills (Bellizzi & 

Blank, 2006) and they are more resistant to difficulties (Creamer et. al., 2009). Hence, it can be thought that the 

teaching candidates with a high level of hope may be more successful in coping with stressful life events. 

Despite the obstacles, they may not stop striving to achieve their desired goals. The hopeful teaching candidates 

are more likely to achieve their goals. In addition, high hope is related to a better academic (Ciarrochi et al., 

2007) and professional performance (Peterson & Byron, 2008). So, teaching candidates with high hope may 

have less academic and professional anxiety or difficulties. Consequently, achieving the desired goals and the 

absence of academic and professional worries may lead to an increase in the teaching candidates’ psychological 

well-being. 
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The third finding showed that the social entrepreneurship directly and positively affected the “alternative ways 

of thinking” and “actuating thinking” components of hope. This result supports the views that successful 

entrepreneurs demonstrate higher hope (Morrow, 2006) and social entrepreneurs build hope (Seelos & Mair, 

2009). Accordingly, recognizing social problems and developing sustainable solutions to these problems 

(Budak, 2015) help increase the capacity to find available ways for achieving the desired goals and motivate 

teaching candidates to create and choose alternative ways for achieving their goals. The social entrepreneurial 

teaching candidates are more eager to resolve problems, excited about difficult works, determined to do the 

work, persistent in overcoming obstacles, creative, risk bearer, and self-confident persons (Konaklı & Göğüş, 

2013). These characteristics help them to find many different solutions for overcoming difficulties. Hence, they 

may have positive thoughts about the future. It is obvious that social entrepreneurship shapes the teaching 

candidates’ future expectations in a positive way. 

 

Another objective of this study was to determine whether hope has an intermediary role in the relationship 

between social entrepreneurship and psychological well-being in teaching candidates. The results of analysis 

showed that “alternative ways of thinking” and “actuating thinking” components of hope had some partial 

mediating roles in the relationship between social entrepreneurship and psychological well-being in teaching 

candidates. The social entrepreneurship indirectly affected the psychological well-being (.24) through actuating 

thinking (.20) and alternative ways of thinking (.04). The mediator effect of actuating thinking was stronger than 

that of alternative ways of thinking. Accordingly, it can be thought that having motivation to create and choose 

alternative ways for achieving goals is more critical for the psychological well-being of teaching candidates. 

The teaching candidates who are social entrepreneurs have more motivation to achieve their desired goals. This 

motivation gives them the power to strive against obstacles. Besides, being a social entrepreneur increases the 

teaching candidates’ capacity to find available ways for achieving their desired goals. Thus, they may be prone 

to making positive evaluations about themselves and their past lives, having positive and quality relationships 

with others, feeling more autonomy, having confidence in having a meaningful and purposeful life, and 

experiencing self-growth (Ryff, 2014). Social entrepreneurial teaching candidates may have more positive 

thoughts about their personal, educational, or professional lives, because social entrepreneurship gives them 

confidence, creativeness, and courage. These positive thoughts produce more psychological well-being. 

 

Conclusion  

 

It is obvious that having the social entrepreneurship characteristics both directly and indirectly contributes to the 

mental health of teaching candidates. The results revealed that social entrepreneurship and hope were important 

protective factors for the teaching candidates’ psychological well-being. Social entrepreneurship characteristics 

help develop capacity to find various ways for achieving the desired goals and motivate the teaching candidates 

to create and choose alternative ways for achieving their goals. Moreover, the hope increased by social 

entrepreneurship produces psychological well-being.  

 

Teaching candidates may experience many difficulties in their university years (Cooke et al., 2006; Mane Abhay 

et al., 2011). In order to deal with these difficulties, it is important to find different solutions and not to be afraid 
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of trying them. For example, many teaching candidates may have worries about their vocational lives. Passing 

the exams successfully and being appointed as a teacher are stressors for many teaching candidates (Arı & 

Yılmaz, 2015). These stressors produce some feelings such as anxiety or depression which in turn may decrease 

teaching candidates’ psychological well-being. According to the results of this research, it can be asserted that if 

teaching candidates have the social entrepreneurship characteristics, they can be more successful in generating 

alternative ways for achieving their desired goals. Besides, being a social entrepreneur can give them the power 

to act. They can become more hopeful about their future and move away from negative thoughts. Producing 

ways to achieve the desired goals and using these ways help them to reveal their human potential and realize 

themselves, which enhance their psychological well-being. 

 

Limitations and Recommendations 

 

Although the present study provides valuable findings, there are some limitations to it. Firstly, in the present 

study, the sample consisted of 855 teaching candidates. Despite the fact that the sample size was sufficient, the 

data were collected only from the students studying at the faculty of education of a state university in a city 

located in the western part of Turkey. Social entrepreneurship and hope may be affected by some cultural and 

religious factors. The teaching candidates who live in other regions of Turkey may have different beliefs and 

values about social entrepreneurship and hope. Therefore, the effects of social entrepreneurship and hope in 

predicting psychological well-being may change depending on different regional features. Therefore, it would 

have been better if the study had been designed with the participation of students from other regions. Secondly, 

this study was conducted with the participation of teaching candidates alone. However, psychological well-

being is important not only for teaching candidates but also for all university students. In future, it may be 

beneficial to investigate the effect of social entrepreneurship and hope on psychological well-being in university 

students from different faculties. Thirdly, in this study, the sample was predominantly female (n(female) = 605, 

n(male) = 250). A similar study should be conducted with a gender-balanced sample. Finally, this study was 

designed as a quantitative associational research. In future, qualitative or experimental studies can be carried 

out.  

 

Based on the findings of the study, a few recommendations were made for educators, counselors, and 

researchers. As mentioned earlier, one of the main goals in teacher education should be to train mentally healthy 

teachers since teachers’ mental health is important for the effectiveness of education system and the students’ 

mental health and academic, social, and emotional development. Psychological well-being is an important 

indicator of mental health. This study presented evidence that being a social entrepreneur is an important feature 

for the teaching candidates to have a better psychological well-being. Thus, developing and enhancing social 

entrepreneurship characteristics in teaching candidates should be a topic of interest in teacher education. The 

previous studies showed that entrepreneur characteristics can be gained through training (e.g. Özdemir et al., 

2018). In this context, social entrepreneurship may be taught as a theoretical and practical course in higher 

education institutions, especially in education faculties. Trainings and seminars on social entrepreneurship can 

be organized for teaching candidates in university campuses. Besides, in the process of teacher education, it may 

be beneficial to provide students with experiences regarding social entrepreneurship. Educators might encourage 
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students to think on social problems and ways to solve them. Activities designed for solving a social problem 

can be organized with students. For example, in order to help disadvantaged individuals (e.g. immigrants, 

mentally disabled or poor individuals), various activities can be carried out. Thus, teaching candidates will be 

supported both to gain social entrepreneurship characteristics and to increase their well-being. This study 

showed that another aspect of psychological well-being in teaching candidates was hopefulness. Regarding this 

result, it is suggested that counseling centers of universities should identify the teaching candidates who are 

hopeless and provide individual and group counseling services for them in order to increase their hope levels. 

The counseling practices for hopeless teaching candidates can aim to develop social entrepreneurship 

characteristics. Counselors can organize psycho-educational programs to help teaching candidates to gain social 

entrepreneurship characteristics. Finally, psychological well-being is a multifaceted construct and may be 

affected by many other psychological factors. So, in future, the researchers should investigate the effects of 

other factors (such as irrational beliefs, self-efficacy, self-esteem, creativity, innovativeness, interpersonal 

relationships, mindfulness, forgiveness, and compassion, etc.) on psychological well-being. In the current study, 

it was found that the effect of actuating thinking on psychological well-being was more than that of the other 

component of hope. Considering that actuating thinking is the motivating component of hope (Snyder, 2002); in 

future, it may be beneficial to investigate the effect of motivation on psychological well-being. 

 

References 

 

Arı, E., & Yılmaz, V. (2015). KPSS hazırlık kursuna devam eden öğretmen adaylarının umutsuzluk düzeyleri 

[Hopelessness levels of teachers who follow KPSS preparation courses]. Gaziantep University Journal of 

Social Sciences, 14(4), 905-931.  

Arnau, R.C., Rosen, D.H., Finch, J.F., Rhudy, J.L., & Fortunato, V.J. (2007). Longitudinal effects of hope on 

depression and anxiety: A latent variable analysis. Journal of Personality, 75(1), 43-64. 

https://doi.org/10.1111/j.1467- 6494.2006.00432.x 

Ateş, B. & Çelik, O. (2018). Öğretmen adaylarında psikolojik iyi oluşun yordayıcısı olarak algılanan sosyal 

yetkinlik ve güvengenlik [Perceived social competence and assertiveness as a predictor of psychological 

well-being in pre-service teachers]. Erzincan Üniversitesi Eğitim Fakültesi Dergisi, 20(2), 444-460. 

https://doi.org/10.17556/erziefd.403476 

Baron, R. M., & Kenny, D. A. (1986). The moderator–mediator variable distinction in social psychological 

research: Conceptual, strategic, and statistical considerations. Journal of Personality and Social 

Psychology, 51(6), 1173-1182. 

Bellizzi, K. M., & Blank, T. O. (2006). Predicting posttraumatic growth in breast cancer survivors. Health 

Psychology, 25(1), 47. https://doi.org/10.1037/0278-6133.25.1.47 

Biçer, B. & Başer, E. H. (2019). Öğretmen adaylarının empatik eğilimlerinin sosyal girişimcilik özelliklerini 

yordama gücü ve empatik eğilim ile sosyal girişimcilik özelliklerini etkileyen faktörler [Examining 

predictive role of preservice teachers’empathic tendency on social entrepreneurship characteristics and 

factors affecting empathic tendencies and social entrepreneurship characteristics]. Anemon Muş 

Alparslan Üniversitesi Sosyal Bilimler Dergisi, 7(5), 235-243. https://doi.org/10.18506/anemon.520986   

Budak, G. (2015). Yoksulluğa inovatif bir çözüm; sosyal girişimcilik [An innovative solution to poverty; social 

https://doi.org/10.1111/j.1467-%206494.2006.00432.x
https://doi.org/10.17556/erziefd.403476
https://doi.org/10.1037/0278-6133.25.1.47


International Journal of Research in Education and Science (IJRES) 
 

519 

entrepreneurship]. HAK-İŞ Uluslararası Emek ve Toplum Dergisi, 4(8), 26-41.  

Cheavens, J. S., Feldman, D. B., Woodward, J. T., & Snyder, C. R. (2006). Hope in cognitive psychotherapies: 

On working with client strengths. Journal of Cognitive Psychotherapy: An International Quarterly, 

20(2), 135- 145. https://doi.org/10.1891/jcop.20.2.135 

Cheng, H., & Furnham, A. (2002). Personality, peer relations, and self-confidence as predictors of happiness 

and loneliness. Journal of Adolescence, 25, 327-339. https://doi.org/10.1006/yjado.475 

Choi, N., & Majumdar, S. (2014). Social entrepreneurship as an essentially contested concept: Opening a new 

avenue for systematic future research. Journal of Business Venturing, 29(3), 363-376. 

https://doi.org/10.1016/j.jbusvent.2013.05.001. 

Ciarrochi, J., Heaven, P. C., & Davies, F. (2007). The impact of hope, self-esteem, and attributional style on 

adolescents’ school grades and emotional well-being: A longitudinal study. Journal of Research in 

Personality, 41(6), 1161-1178. https://doi.org/10.1016/j.jrp.2007.02.001 

Cooke, R., Bewick, B. M., Barkham, M., Bradley, M., & Audin, K. (2006). Measuring, monitoring and 

managing the psychological well-being of first year university students. British Journal of Guidance & 

Counselling, 34(4), 505-517. https://doi.org/10.1080/03069880600942624 

Cotton Bronk, K., Hill, P. L., Lapsley, D. K., Talib T. L., & Finch, H. (2009). Purpose, hope and life satisfaction 

in three age groups. The Journal of Positive Psychology, 4(6), 500-510. 

https://doi.org/10.1080/17439760903271439 

Creamer, M., O’Donnell, M. L., Carboon, I., Lewis, V., Densley, K., McFarlane, A., ... & Bryant, R. A. (2009). 

Evaluation of the dispositional hope scale in injury survivors. Journal of Research in Personality, 43(4), 

613-617. https://doi.org/10.1016/j.jrp.2009.03.002 

Cihangir-Çankaya, Z. (2009). Öğretmen adaylarında temel psikolojik ihtiyaçların doyumu ve iyi olma [The 

satisfaction of basic psychological needs and subjective wellbeing of teacher candidates]. Türk Eğitim 

Bilimleri Dergisi, 7(3), 691-711. 

Çam, M.O., Engin, E. & Uğuryol, M. (2017). Üniversite öğrencilerinde benlik gelişimi ve güven duygusu [Ego 

development and sense of trust in university students]. Journal of International Social Research, 10(51), 

508-514. https://doi.org/10.17719/jisr.2017.1784 

Çapa, Y. & Çil, N. (2000). Öğretmen adaylarının öğretmenlik mesleğine yönelik tutumlarının farklı değişkenler 

açısından incelenmesi [Examining the attitudes of pre-service teachers towards teaching profession with 

regard to different variables]. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 18, 69-73. 

Çavdar, O., Cumhur, F., Koç, Y., & Doymuş, K. (2018). Öğretmen adaylarının sosyal girişimcilik özelliklerinin 

çeşitli değişkenler açısından incelenmesi [Examining pre-service teachers’ social entrepreneurship 

characteristics in terms of various variables]. Anemon Muş Alparslan Üniversitesi Sosyal Bilimler 

Dergisi, 6(STEMES’18), 27-33. https://doi.org/10.18506/anemon.464006 

Çokluk, O., Şekercioğlu, G., ve Büyüköztürk, Ş. (2012). Sosyal bilimler için çok değişkenli SPSS ve LISREL 

uygulamaları (2. Baskı). Ankara: Pegem Akademi. 

Demirci, İ., & Şar, A. H. (2017). Kendini bilme ve psikolojik iyi oluş arasındaki ilişkinin incelenmesi 

[Examining the relationship between self-knowledge and psychological well-being]. Itobiad: Journal of 

the Human & Social Science Researches, 6(5), 2710-2728.  

Denizalp, H. (2007). Toplumsal dönüşüm için sosyal girişimcilik rehberi [Social entrepreneurship guide for 

https://doi.org/10.1891/jcop.20.2.135
https://doi.org/10.1006/yjado.475
https://doi.org/10.1016/j.jbusvent.2013.05.001
https://doi.org/10.1016/j.jrp.2007.02.001
https://doi.org/10.1080/03069880600942624
https://doi.org/10.1080/17439760903271439
https://doi.org/10.1016/j.jrp.2009.03.002
https://doi.org/10.17719/jisr.2017.1784
https://doi.org/10.18506/anemon.464006


Asici  
 

520 

social transformation]. Ankara: Ofset Printing. 

Diener, E., Wirtz, D., BiswasDiener, R. Tov, W., KimPrieto, C., Choi, D., & Oishi, S. (2009). New measures of 

well-being. Social Indicators Research Series, 39, 247- 266. https://doi.org/10.1007/978-90-481-2354-

412 

Diener, E., Wirtz, D., Tov, W., KimPrieto, C., Choi, D., Oishi, S., & BiswasDiener, R. (2010). New measures of 

well-being: Short Scales to assess flourishing and positive and negative feelings. Social Indicators 

Research Series, 97, 143-156. https://doi.org/10.1007/s11205-009-9493-y 

Erden, A., & Erden, H. (2020). The relationship between individual innovation and social entrepreneurship 

characteristics of teacher candidates. International Journal of Curriculum and Instruction, 12, 185-206. 

Eryılmaz, A. (2014). Perceived personality traits and types of teachers and their relationship to the subjective 

well-being and academic achievements of adolescents. Educational Sciences: Theory & Practice, 14(6), 

2049-2062. https://doi.org/10.12738/estp.2014.6.2187 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in education (8th 

ed.). New York, Mc Graw Hill. 

Gana, K., Daigre, S, & Ledrich, J. (2013). Psychometric properties of the French version of the adult 

dispositional hope scale. Assessment, 20(1), 114-118. https://doi.org/10.1177/1073191112468315  

Gomez, R., McLaren, S., Sharp, M., Smith, C., Hearn, K., & Turner, L. (2015). Evaluation of the bifactor 

structure of the dispositional hope scale. Journal of Personality Assessment, 97(2), 191-199. 

https://doi.org/10.1080/00223891.2014.938158 

Harding, S., Morris, R., Gunnell, D., Ford, T., Hollingworth, W., Tilling, K., ... & Campbell, R. (2019). Is 

teachers’ mental health and wellbeing associated with students’ mental health and wellbeing?. Journal of 

Affective Disorders, 242, 180-187. https://doi.org/10.1016/j.jad.2018.08.080 

Hassija, C. M., Luterek, J. A., Naragon-Gainey, K., Moore, S. A., & Simpson, T. (2012). Impact of emotional 

approach coping and hope on PTSD and depression symptoms in a trauma exposed sample of Veterans 

receiving outpatient VA mental health care services. Anxiety, Stress & Coping, 25(5), 559-573. 

https://doi.org/10.1080/10615806.2011.621948. 

Hayes, A. F. (2009). Beyond Baron and Kenny: Statistical mediation analysis in the new millennium. 

Communication Monographs, 76(4), 408-420. https://doi.org/10.1080/03637750903310360 

Hirschi, A. (2014). Hope as a resource for self-directed career management: Investigating mediating effects on 

proactive career behaviors and life and job satisfaction. Journal of Happiness Studies, 15, 1495-1512. 

https://doi.org/10.1007/s10902-013-9488-x 

Ho, S.M.Y., & Lo, R.S.Y. (2011). Dispositional hope as a protective factor among medical emergency 

professionals: A preliminary investigation. Traumatology, 17(4), 3-9. 

https://doi.org/10.1177/1534765611426786 

Hullman, S.E., Fedele, D.A., Molzon, E. S., Mayes, S., & Mullins, L.L. (2014). Posttraumatic growth and hope 

in parents of children with cancer. Journal of Psychosocial Oncology, 32(6), 696-707. 

https://doi.org/10.1080/07347332.2014.955241 

Hutz, C. S., Midgett, A., Pacico, J. C., Bastianello, M. R., & Zanon, C. (2014). The relationship of hope, 

optimism, self-esteem, subjective well-being, and personality in Brazilians and Americans. Psychology, 

5, 514-522. https://doi.org/10.4236/psych.2014.56061 

https://doi.org/10.1007/978-90-481-2354-412
https://doi.org/10.1007/978-90-481-2354-412
https://doi.org/10.1007/s11205-009-9493-y
https://doi.org/10.12738/estp.2014.6.2187
https://doi.org/10.1080/00223891.2014.938158
https://doi.org/10.1016/j.jad.2018.08.080
https://doi.org/10.1080/10615806.2011.621948
https://doi.org/10.1080/03637750903310360
https://doi.org/10.1007/s10902-013-9488-x
https://doi.org/10.1177/1534765611426786
https://doi.org/10.1080/07347332.2014.955241
https://doi.org/10.4236/psych.2014.56061


International Journal of Research in Education and Science (IJRES) 
 

521 

Ikiz, F. E. & Asici, E. (2017). The relationship between individual innovativeness and psychological well being: 

The example of Turkish counselor trainees. International Journal of Progressive Education, 13(1), 52–

63. 

Khalilzadeh, S., & Khodi, A. (2018). Teachers’ personality traits and students’ motivation: A structural equation 

modeling analysis. Current Psychology (online first), https://doi.org/10.1007/s12144-018-0064-8 

Khodarahimi, S. (2013). Hope and flourishing in an Irian adults sample: Their contributions to the positive and 

negative emotions. Applied Research Quality Life, 8, 361-372. https://doi.org/10.1007/s11482-012-9192-

8 

Khumalo, I. P., Temane, Q. M., & Wissing, M. P. (2012). Socio-demographic variables, general psychological 

well-being and the mental health continuum in an African context. Social Indicators Research, 105(3), 

419-442. https://doi.org/10.1007/s11205-010-9777-2 

Klainin-Yobas, P., Ramirez, D., Fernandez, Z., Sarmiento, J., Thanoi, W., Ignacio, J., & Lau, Y. (2016). 

Examining the predicting effect of mindfulness on psychological well-being among undergraduate 

students: A structural equation modelling approach. Personality and Individual Differences, 91, 63-68. 

https://doi.org/10.1016/j.paid.2015.11.034 

Kokko, K., Tolvanen, A., & Pulkkinen, L. (2013). Associations between personality traits and psychological 

well-being across time in middle adulthood. Journal of Research in Personality, 47(6), 748-756. 

https://doi.org/10.1016/j.jrp.2013.07.002 

Konaklı, T., & Göğüş, N. (2013). Aday öğretmenlerin sosyal girişimcilik özellikleri ölçeği: Geçerlik ve 

güvenirlik çalışması. Gazi University Journal of Gazi Educational Faculty, 33(2), 373-391. 

Kuo, W. H., Gallo, J. J., & Eaton, W. W. (2004). Hopelessness, depression, substance disorder, and suicidality. 

Social Psychiatry and Psychiatric Epidemiology, 39(6), 497-501. https://doi.org/10.1007/s00127-004-

0775-z 

Küçüksille, E. (2014). Çoklu doğrusal regresyon modeli. In Ş. Kalaycı (Ed.) SPSS uygulamalı çok değişkenli 

istatistik teknikleri (pp. 259-269). Ankara: Asil Yayın Dağıtım. 

Malkoç, A. & Yalçın, İ. (2015). Üniversite öğrencilerinde psikolojik dayanıklılık, sosyal destek, başa çıkma ve 

iyi-oluş arasındaki ilişkiler [Relationships among resilience, social support, coping, and psychological 

well-being among university students]. Türk Psikolojik Danışma ve Rehberlik Dergisi, 5(43), 35-43.  

Mane Abhay, B., Krishnakumar, M.K., Niranjan Paul, C., & Hiremath Shashidhar, G. (2011). Differences in 

perceived stress and its correlates among students in professional courses. Journal of Clinical and 

Diagnostic Research, 5(6), 1228-1233. 

Martin, R. L.,& Osberg, S. (2007). Social entrepreneurship: The case for definition. Stanford Social Innovation 

Review, 5(2), 28-39. 

Miller, T. L., Grimes, M. G., McMullen, J. S., & Vogus, T. J. (2012). Venturing for others with heart and head: 

How compassion encourages social entrepreneurship. Academy of Management Review, 37(4), 616-640. 

https://doi.org/10.5465/amr.2010.0456 

Mohan Bursalı, Y., & Aksel, I. (2016). Sosyal girişimciliğin genç aktörleri: Üniversite öğrenci toplulukları 

örneği [Young actors of social entrepreneurship: University student clubs as an example]. Sosyal ve 

Beşeri Bilimler Araştırmaları Dergisi, 17(37), 85-101. 

Morrow, R. (2006). Hope, entrepreneurship and foresight.  Regional frontiers of entrepreneurship research: 

https://doi.org/10.1007/s12144-018-0064-8
https://doi.org/10.1007/s11482-012-9192-8
https://doi.org/10.1007/s11482-012-9192-8
https://doi.org/10.1007/s11205-010-9777-2
https://doi.org/10.1016/j.paid.2015.11.034
https://doi.org/10.1016/j.jrp.2013.07.002
https://doi.org/10.1007/s00127-004-0775-z
https://doi.org/10.1007/s00127-004-0775-z
https://doi.org/10.5465/amr.2010.0456


Asici  
 

522 

Compilation of papers of the third AGSE international entrepreneurship research exchange [CD] . 

Melbourne: Swinburne University, 606-618. 

Nikolaev, B., Boudreaux, C. J., & Wood, M. (2020). Entrepreneurship and subjective well-being: The mediating 

role of psychological functioning. Entrepreneurship Theory and Practice, 44(3), 557-586. 

https://doi.org/10.1177/1042258719830314 

Oliver, A., Tomas, J. M., & Montoro-Rodriguez, J. (2017). Dispositional hope and life satisfaction among older 

adults attending lifelong learning programs. Archives of Gerontology and Geriatrics, 72, 80-85. 

https://doi.org/10.1016/j.archger.2017.05.008 

Ong, A. D., Edwards, L. M., & Bergeman, C. S. (2006). Hope as a source of resilience in later adulthood. 

Personality and Individual Differences, 41(7), 1263-1273. https://doi.org/10.1016/j.paid.2006.03.028 

Özdemir, A., Özgüner, M., & Alkış, H. (2018). Üniversitelerde verilen girişimcilik eğitimi girişimci kişilik 

özelliklerini nasıl etkiler? Deneysel bir araştırma [How does entrepreneurship education given at 

universities affect the entrepreneurial personality traits? an experimental research]. Selçuk Üniversitesi 

Sosyal Bilimler Meslek Yüksekokulu Dergisi, 21(2), 430-447. 

Pearce, J. (2003). Social enterprise in anytown. London: Calouste Gulbenkian Foundation. 

Poulou, M. S. (2020). Students’ adjustment at school: The role of teachers’ need satisfaction, teacher–student 

relationships and student well-being. School Psychology International (online first), 

https://doi.org/10.1177/0143034320951911 

Preacher, K. J. & Hayes, A. F. (2004). Spss and sas procedures for estimating indirect effects in simple 

medation models. Behavior Research Methods, 36(4), 717-731. 

Preacher, K. J. & Hayes, A. F. (2008). Asymptotic and resampling strategies for assessing and comparing 

indirect effects in multiple mediator models. Behavior Research Methods, 40(3), 879-891. 

Peterson, S. J., & Byron, K. (2008). Exploring the role of hope in job performance: results from four studies. 

Journal of Organizational Behavior, 29, 785-803. https://doi.org/10.1002/job.492  

Rand, K.L., Martin, A.D., & Shea, A.M. (2011). Hope, but not optimism, predicts academic performance of law 

students beyond previous academic achievement. Journal of Research in Personality, 45, 683-689. 

https://doi.org/10.1016/j.jrp.2011.08.004 

Rathi, N. (2009). Relationship of quality of work life with employees' psychological well-being. International 

Journal of Business Insights & Transformation, 3(1), 53-60 

Ryff, R. M. (2014). Psychological well-being revisited: Advances in the science and practice of eudaimonia. 

Psychotherapy and Psychosomatics, 83, 10-28. https://doi.org/10.1159/000353263 

Ryan, R.M., & Deci, E.L. (2001). On happiness and human potentials: A review of research on hedonic and 

eudaimonic well-being. Annual Reviews Psychology, 52, 141-166. 

https://doi.org/10.1146/annurev.psych.52.1.141 

Ryff, C. D., & Singer, B. H. (2008). Know thyself and become what you are: A eudaimonic approach to 

psychological well-being. Journal of Happiness Studies, 9, 13–39. https://doi.org/10.1007/s10902- 006-

9019-0 

Şanlı Kula, K., & Saraç, T. (2017). Üniversite öğrencilerinin umutsuzluk düzeylerinin incelenmesi: Ahi Evran 

Üniversitesi örneği [Analyzing the hopelessness level of the university students: Example of Ahi Evran 

University], Eskişehir Osmangazi Üniversitesi Sosyal Bilimler Dergisi, 18(1), 1-16. 

https://doi.org/10.1177/1042258719830314
https://doi.org/10.1016/j.archger.2017.05.008
https://doi.org/10.1016/j.paid.2006.03.028
https://doi.org/10.1177/0143034320951911
https://doi.org/10.1002/job.492
https://doi.org/10.1016/j.jrp.2011.08.004
https://doi.org/10.1159/000353263
https://doi.org/10.1146/annurev.psych.52.1.141
https://doi.org/10.1007/s10902-%20006-9019-0
https://doi.org/10.1007/s10902-%20006-9019-0


International Journal of Research in Education and Science (IJRES) 
 

523 

https://doi.org/10.17494/ogusbd.330620 

Sacchi, M. D. (1998). A bootstrap procedure for high-resolution velocity analysis. Geophysics, 63(5), 1716-

1725. 

Schrank, B., Stanghellini, G., & Slade, M. (2008). Hope in psychiatry: A review of the literature. Acta 

Psychiatrica Scandinavica, 118, 421-433. https://doi.org/10.1111/j.1600-0447.2008.01271 

Segrin, C., Hanzal, A., Donnerstein, C., Taylor, M., & Domschke, T. J. (2007). Social skills, psychological 

well-being, and the mediating role of perceived stress. Anxiety, Stress, and Coping, 20(3), 321-329. 

https://doi.org/10.1080/10615800701282252 

Shir, N., Nikolaev, B. N., & Wincent, J. (2019). Entrepreneurship and well-being: The role of psychological 

autonomy, competence, and relatedness. Journal of Business Venturing, 34(5), 105875. 

https://doi.org/10.1016/j.jbusvent.2018.05.002 

Seelos, C. & Mair, J. (2009). Hope for sustainable development: How social entrepreneurs make it happen. In 

Rafael Ziegler (Ed.) An introduction to social entrepreneurship: voices, preconditions, contexts (pp. 228-

246). Massachusetts: Edward Elgar Publishing, Inc.  

Sezer, Ş. (2018). Öğretmenlerin sınıf yönetimi tutumlarının öğrencilerin gelişimi üzerindeki etkileri: 

Fenomenolojik bir çözümleme [The effects of teachers’ classroom management attitudes on students’ 

development: A phenomenological analysis]. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 33(2), 

534-549. http://doi.org/10.16986/HUJE.2017031319 

Snyder, C.R. (2000). The past and possible futures of hope. Journal of Social and Clinical Psychology, 19(1), 

11-28. https://doi.org/10.1521/jscp.2000.19.1.11 

Snyder, C.R. (2002). Hope theory: Rainbows in the mind. Psychological Inquiry, 13(4), 249-275. 

https://doi.org/10.1207/S15327965PLI1304_01 

Snyder, C.R., Rand, K.L., King, E.A., Feldman, D. B., & Woodward, J.T. (2002). “False” hope. Journal of 

Clinical Psychology, 58(9), 1003-1022. https://doi.org/10.1002/jclp.10096 

Snyder, C. R., Harris, C., Anderson, J. R., Holleran, S. A., Irving, L. M., Sigmon, S. T., Yoshinobu, L., Gibb, J., 

Langelle, C., & Harney, P. (1991). The will and ways: Development and validation of an individual-

differences measure of hope. Journal of Personality and Social Psychology, 60(4), 570-585. 

Tabachnick, B. G., & Fidell, L. S. (2013). Using Multivariate Statistics. Pearson, Boston 

Tamannaeifar, M. R., & Motaghedifard, M. (2014). Subjective well-being and its sub-scales among students: 

The study of role of creativity and self-efficacy. Thinking Skills and Creativity, 12, 37-42. 

https://doi.org/10.1016/j.tsc.2013.12.003 

Tarhan, S. & Bacanlı, H. (2015). Sürekli umut ölçeği’nin Türkçe’ye uyarlanması: Geçerlik ve güvenirlik 

çalışması [Adaptation of Dispositional Hope Scale into Turkish: Validity and reliability study]. The 

Journal of Happiness & Well-Being, 3(1), 1-14. 

Telef, B. B. (2013). Psikolojik iyi oluş ölçeği: Türkçeye uyarlama, geçerlik ve güvenirlik çalışması [The 

adaptation of Psychological Well-Being into Turkish: A validity and reliability study]. Hacettepe 

Üniversitesi Eğitim Fakültesi Dergisi, 28(3), 374-384. 

Telef, B. B., Uzman, E., & Ergün, E. (2013). Öğretmen adaylarinda psikolojik iyi oluş ve değerler arasindaki 

ilişkinin incelenmesi [Examine the relation between psychological well-being and values in teacher 

candidates]. Electronic Turkish Studies, 8(12), 1297-1307.  

https://doi.org/10.17494/ogusbd.330620
https://doi.org/10.1111/j.1600-0447.2008.01271
https://doi.org/10.1080/10615800701282252
https://doi.org/10.1016/j.jbusvent.2018.05.002
http://doi.org/10.16986/HUJE.2017031319
https://doi.org/10.1521/jscp.2000.19.1.11
https://doi.org/10.1207/S15327965PLI1304_01
https://doi.org/10.1002/jclp.10096
https://doi.org/10.1016/j.tsc.2013.12.003


Asici  
 

524 

Terzi, A. R. & Tezci, E. (2007). Necatibey eğitim fakültesi öğrencilerinin öğretmenlik mesleğine ilişkin 

tutumları [The attitudes of the students towards teaching profession at Necatibey Education Faculty]. 

Kuram ve Uygulamada Eğitim Yönetimi, 52, 593-614. 

Ulug, M., Ozden, M. S., & Eryilmaz, A. (2011). The effects of teachers’ attitudes on students’ personality and 

performance. Procedia-Social and Behavioral Sciences, 30, 738-742. 

https://doi.org/10.1016/j.sbspro.2011.10.144 

Uzman, E. (2014). Basic psychological needs and psychological health in teacher candidates. Procedia-Social 

and Behavioral Sciences, 116, 3629-3635. https://doi.org/10.1016/j.sbspro.2014.01.814 

Wang, C. C. D., & Castañeda‐ Sound, C. (2008). The role of generational status, self‐ esteem, academic self‐

efficacy, and perceived social support in college students' psychological well‐ being. Journal of College 

Counseling, 11(2), 101-118. https://doi.org/10.1002/j.2161-1882.2008.tb00028.x 

Woloshyn, V., & Savage, M. (2020). Increasing teacher candidates’ mental health literacy and stress coping 

skills through an elective mental health and wellness course. International Journal of Inclusive 

Education, 24(9), 921-935. https://doi.org/10.1080/13603116.2018.1497097 

Zümbül, S. (2019). Öğretmen adaylarının psikolojik iyi oluş düzeylerinde bilinçli farkındalık ve affetmenin 

yordayıcı roller [Mindfulness and forgiveness as predictors of psychological well-being levels of teacher 

candidates]. Ege Eğitim Dergisi, 20(1), 20-36. https://doi.org/10.12984/egeefd.481963 

 

Author Information 

Esra Asici 

 https://orcid.org/0000-0003-0872-9042 
Kilis 7 Aralik University  
MREF Faculty of Education  
No: 134, Kilis, 79100 
Turkey   
Contact e-mail: esraasici01@gmail.com 

 

 

https://doi.org/10.1016/j.sbspro.2011.10.144
https://doi.org/10.1016/j.sbspro.2014.01.814
https://doi.org/10.1002/j.2161-1882.2008.tb00028.x
https://doi.org/10.1080/13603116.2018.1497097
https://doi.org/10.12984/egeefd.481963



