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 Mentoring by the mentor teachers to the trainee teacher is an important 
element in the component of professional practice, namely practicum. 
Mentoring of mentor teachers in this study refers to the quality of guidance 
given by mentor teachers to trainee teachers. This aspect is seen to have an 
impact on the success of trainee teachers during the practicum session. 
However, there are past studies that state that mentor teachers do not provide 
guidance as required by the trainee teachers. Therefore, this study aimed to 
examine the quality of mentoring of mentor teachers from the perspective of 
trainee teachers. This study used a mixed-method approach. Quantitative 
study was using a questionnaire namely mentor teacher’s guidance while 
utilizing random sampling method was used on a sample of 217 trainee 
teachers from the Institute of Teacher Education in the northern zone of 
Malaysia who have undergone the practicum session. The qualitative 
approach, on the hand involve semi-structured interview with two trainee 
teachers as the participants. This study found that the quality of guidance of 
mentor teachers is at a very good level. Quantitative findings are supported 
by qualitative findings. Four themes were identified from the interview 
analysis namely; excellent guidance, informative, cooperation and the needs 
of mentor teachers. 
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1. INTRODUCTION  

The Education Development Blueprint 2013-2025 [1] in the fourth shift emphasizes the 
development of the teaching profession as a career of choice. The transformation process intended in 
Malaysia Education Blueprint 2013-2015 directly emphasized the teacher education program as an important 
element to produce quality education graduates. Therefore, the teacher education program offered by the 
faculty of education at Public Universities (PU) and the Institute of Teacher Education (IPG) should be given 
attention so that the education graduates produced can meet the needs desired by the Ministry of Education 
Malaysia (MOE). Teacher education programs in PU and IPG in Malaysia must meet the standards set by the 
MOE with one of the main aspects that need to be implemented is practicum. This is in line with the 
Professional Circular No. 7/1985 dated 17 June 1985 which requires a component of teaching training to the 
trainee teachers who follow the program of study in the field of education in any institution that offers 
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teacher education programs. This government directive is a testament to the government's seriousness 
towards the development of effective teacher education programs over the past three decades. 

The implementation of teaching training differs between one institution and another. Most 
educational faculties in PU implement the practicum programs in semester 8 while in IPG it is implemented 
when the trainee teachers are in semester 5 and semester 7 [2]. IPG conducts two practicum sessions for the 
trainee teachers compared to only once by most PUs in Malaysia. Essentially, the teaching training program 
serves to provide an opportunity for trainee teachers to experience the real atmosphere of the classroom 
environment for them to implement content knowledge and pedagogy [3], [4]. The actual environment 
experienced by the trainee teachers during the practicum is expected to be able to form a superior teacher 
personality such as being independent, positive, has reflective skills and skilled in problem solving aspects 
[5], [6]. However, there are some issues related to the practicum when the trainee teachers had stress 
experienced [7]-[9], the concerns of unsatisfactory mentor teachers, insufficient training duration, the process 
of supervision and interaction between the school and the educational institution [10]-[12]. Such things need 
to be considered because the practicum is an important platform for trainee teachers to learn the skills that 
they need to acquire in real situations [13]. 

The element of mentoring by the mentor teachers while the trainee teachers undergo the practicum 
is one of the main aspects in the teaching training program. The aspect of mentoring in the context of teacher 
education is described as a complex form of interaction. This pattern of interaction leads to professional 
relationships between mentor teachers and trainee teachers to achieve certain defined goals [14], [15]. The 
mentoring aspect becomes a form of interpersonal relationships to form one's personality as a whole [16], 
[17]. The process of mentoring during practicum is a process of individual development to acquire extensive 
knowledge and enrich skills in the field ventured [18]-[20]. In fact, studies in several fields other than 
education in some countries [21]-[23] also found that the aspect of mentoring during the training in the real 
field awards great benefit during the mentoring process through the approach and the trust that exists in the 
relationship between mentors and trainees. In the context of practicum, the aspect of mentoring is different 
from supervision. Mentoring involves activities such as providing assistance, building relationships as 
friends, giving guidance, advising and providing counselling services to trainee teachers. On the other hand, 
supervision places more emphasis on specific elements such as the role of teachers, assessors and experts 
[23]. Mentoring emphasizes on the process of giving guidance, giving encouragement, making improvements 
and giving constructive reprimands to produce better teaching compared to supervision which is more 
focused on the process of making assessments by lecturers to award marks [24]. 

The mentor teachers play an important role in helping trainee teachers to practice their knowledge in 
real teaching situations effectively [25]. The mentors play a role in helping trainee teachers to relate the 
knowledge of educational theory which they learn at the institute to the environment with students in the 
classroom [26], implement the knowledge in aspects of classroom management [27] and manage their self-
learning for creating adaptation to the authentic learning environment in schools [28]. In fact, the trainee 
teachers consider that the mentors who give them the opportunity to see the teaching activities implemented 
by the mentors to be used as a guide as a very valuable experience in the teacher education program. Thus, 
trainee teachers consider mentors as important characters who are able to influence their teaching style [25], 
[29]. In addition to that, literature supports the transfer of knowledge from the more experienced mentors to 
the trainee teachers throughout their teaching practice has a positive impact on their teaching skills [30]. 

However, the practicum situation that is considered as a complex situation also affects the role of 
mentor teachers. In some situations, what the mentor teachers intend may be contrary to the intention of the 
institution which is represented by the supervisor (lecturer). The mentors feel that they have to meet the 
requirements set by the institution rather than developing the coaching process that they feel is necessary for 
trainee teachers [31]. Although mentoring is a very important element to produce the quality prospective 
teachers, some weaknesses in this matter should be given serious attention. Soslau and Raths [32] explain 
that the trainee teachers expressed their regret according the guidance given by their mentor teachers during 
the practicum encompasses the aspects of giving feedback, assistance to plan their teaching, poor tutoring on 
how to implement the assessments and the mentor teachers did not provide the guidance on how to build 
good relationships with pupils. Supposedly, mentoring aspects become the closest resource to the trainee 
teachers to play their competencies before becoming the real teacher in the future [33]. In fact, it is an 
obligation to the mentor teachers to be the best models and to provide the supports to trainee teachers in all 
aspects of teaching [34], [35].  

However, the studies on the role of mentor teachers from the perspective of trainee teachers in the 
context of teacher training in Malaysia must be conducted because some trainee teachers mentioned that they 
did not satisfy concerning to the guidance that received from mentor teachers during the practicum. This 
situation may give the unhealthy impact on teacher training program if we do not find the characteristics of 
mentoring which preferred by the trainee teachers. During the practicum there is also a conflict between 
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trainee teachers and the mentors when there is a clash of views between the two parties [36], the mentors did 
not provide the guidance to plan the lessons [37] and the mentors did not provide assistance which is required 
during the practicum [38]. Therefore, this study focuses on a further research on the level of quality of 
mentoring of the mentors during the practicum from the point of view of trainee teachers. Thus, two research 
questions are posed namely; 1) What is the level of mentoring of the mentors to the trainee teachers during 
the practicum? and 2) To what extent does the mentoring of the mentors help the teaching skills of the trainee 
teachers during the practicum? This study through the exploration using the mix method approach is 
expected to provide a meaningful information to the educational institutions to formulate the strategies to 
improve the quality of practicum in the future. In fact, this study will guide the prospective mentors to 
understand the needs of trainee teachers during practicum. 

Mentoring aspect shows a very close relationship with the support given to the trainee teachers 
during the practicum. Thus, the aspect of mentoring provided by the mentors is in line with the role of the 
Zone of Proximal Development (ZPD) which is found by a Russian theorist named Vygotsky [39] in the 
theory of social cognitive development. The researchers believe that Vygotsky’s social cognitive theory is the 
basis in this research to study the impact of mentors’ guidance on the trainee teacher’s competency during the 
practicum. The researchers would like to assess if the mentoring by the mentors becomes an important factor 
in improving knowledge and competence of the trainee teachers. 

The ZPD is defined as the space between the actual stages of development that an individual can 
achieve with his own abilities and with the help obtained from others [39]. Assistance obtained from other 
parties are stated as scaffolding. In the context of practicum, the guidance obtained from the mentor is a form 
of scaffolding. Vygotsky [39] categorizes an individual’s achievement into three parts namely: 1) Individuals 
can achieve success with their own efforts; 2) Individuals achieve success with the help of others; and 3) 
Individuals fail to achieve success. In terms of mentoring, assistance or encouragement given by the mentors 
is a scaffolding element to help trainee teachers to achieve optimal teaching quality. 

Based on Vygotsky Social Cognitive Theory, Warford [40] suggests a better approach to explain the 
role of ZPD in the context of teacher development that called the Zone of Proximal Teacher Development 
(ZPTD). ZPTD explains two main things. The first is the situation of trainee teachers who can carry out 
teaching activities on their own effectively without the help of others. The second is the situation of trainee 
teachers who need help to perform teaching activities better through assistance from others, especially from 
the mentors [40]. Vygotsky outlined four issues regarding ZPTD among trainee teachers, namely self-
assistance, teacher-assisted stage, internalization and recurrence [40]. The first stage of self-assistance is the 
level where trainee teachers explore their own experiences regarding aspects of teaching through the process 
of reflection. 

Recommendations from mentors are needed by trainee teachers to help them analyse the strengths 
and weaknesses of the planning and the implementation of their teaching activities. For the teacher-assisted 
stage, the mentor must provide intervention to the trainee teachers in the form of intensive teaching 
demonstrations. The third stage is internalization, where the trainee teachers are required to practice the 
knowledge that they acquire from the guidance provided which covering the aspects of content knowledge 
and pedagogy. Next, in the fourth stage that called recurrence, the trainee teachers need to be prepared to take 
on any challenges in their actual teaching in the classroom and apply the theories which they have learned to 
solve problems that arise. 

Based on Vygotsky's discussion of Social Cognitive Theory, the researchers believe that the aspect 
which needs to be given serious attention by the trainee teachers and the mentors is reflection. The practice of 
critical reflection should be given guidance to trainee teachers when they face the real situations during 
teaching practice because the experience gained by trainee teachers can be integrated with the theoretical 
knowledge that they have learned to produce better quality teaching. This aspect of the integration of 
experience and theory can also be associated with the equilibration process [41] when trainee teachers 
accommodate the information received during teaching practice to a new concept [42]. 
 
 
2. RESEARCH METHOD 

This research used a mixed-method approach called explanatory sequential design [43]. Through 
this study approach, the quantitative data was analysed first and subsequently followed by qualitative data 
analysis. The concept of quantitative data triangulation with qualitative data was implemented to enrich the 
research data so that the findings obtained can be explained in more depth. The integration of quantitative 
and qualitative data in the form of a mixed methods study has great potential to strengthen the rigor and 
enrich the analysis and findings of the quality of mentors in this study. The quantitative findings are 
explained in more detail through the qualitative data. The results from instrument data the mentors’ quality 
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can be explored further with qualitative interview to better understand how the personal experiences of 
individuals match up to the instrument results. 

The quantitative survey in this study used a set of instruments called the quality of mentoring by 
mentor teachers [44] which was adapted from [45]. The questionnaire was developed based on the model 
which was introduced by Glickman, Gordon, and Ross-Gordon [46]. The questionnaire had four sub-
constructs with a total of 25 items. A five-point Likert scale with a range between a value of 1 (very bad) and 
a value of 5 (very good) was used. The sub-constructs and distribution of the questionnaire items are shown 
in Table 1. 

 
 

Table 1. Sub-constructs and number of items of the quality of mentoring 
Sub-constructs Number of items 

Mentoring via directed behavior 8 
Mentoring via informative directed behavior 5 
Mentoring via collaborative behavior 6 
Mentoring via non directed behavior 6 

 
 
The process of determining the validity and reliability of the instrument was implemented before the 

study of the actual sample was performed. The content validity was conducted by researchers using the 
content validity index (CVI) method. The value of each item was determined through an expert content 
analysis of seven experts. Each item specified by a panel of experts obtained a value exceeding 0.78. The 
content validity for each item was based on the i-CVI cut off point proposed by Lynn [47] which is 0.78, 
while for the overall content validity of the s-CVI construct, the cut-off point used is .86 as suggested by 
Smith, Thurkettle, and F Cruz [48]. Therefore, none of the items from this questionnaire were dropped. The 
second process was pre-test, which was conducted to identify whether the items in the questionnaire used 
could be well understood by the respondents [49]. For this process, we gathered ten trainee teachers who 
shared the same characteristics as the actual sample of the study to be interviewed in groups. Pre-test focuses 
on five aspects as suggested by Kumar, Talib, and Ramayah [50] namely term accuracy, accuracy of question 
sequence, clear understanding by respondents of all questions, essential to add questions or drop existing 
questions and the clarity aspects in the items that used. The third process before the actual study was to 
determine the reliability of the measuring instrument used. There are 50 respondents who had similar 
characteristics to the actual study sample answered the questionnaire. The reliability analysis was determined 
based on Cronbach’s analysis. Each sub-construct in the questionnaire obtained the Cronbach alpha value 
between 0.79 to 0.88 which indicated that the level of reliability is high. 

The sample of the study for quantitative measurement was 217 trainee teachers who were 
undergoing the practicum in the northern zone of Malaysia, namely Kedah, Perlis and Penang. The data 
collection process was carried out at random. The list of trainee teachers was obtained from the IPG and a 
sampling framework was created. A random draw method was made to select the study sample. Then, the 
data were analysed using IBM Statistics software version 25. Descriptive analysis was used to answer the 
research questions. The interpretation of the mean score value is as in Table 2. 

 
 

Table 2. Interpretation of the quality of mentoring 
Mean score Interpretation of the quality of mentoring 
1.00-1.80 Very bad 
1.81-2.60 Bad 
2.61-3.40 Moderate 
3.41-4.20 Good 
4.21-5.00 Very good 

 
 
In support to the data obtained earlier, the researchers conducted semi-structured interviews. The 

interview questions were prepared and given to two field experts to see the coherence between the questions 
provided and the objectives of the study. This process was done to ensure validity determination in 
qualitative studies [51], [52]. After the interview questions were validated by the experts, a pilot study was 
conducted with a trainee teacher. The pilot study allowed us to see the suitability, accuracy, reliability, 
usability and confusing questions in the interview protocol before going down to the field [53]. The results of 
the pilot study interview were analysed by looking at the alignment between the respondents' answers and the 
objectives of the study. This process was implemented by the researchers and reviewed by two experts in the 
field of education and qualitative research to ensure the reliability of the interview protocol. Two trainee 
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teachers who were undergoing the practicum were selected in the actual study to be interviewed. The 
recording of the interview was transcribed verbatim and then analysed by the researchers to identify the main 
themes regarding the mentoring quality of the mentors. 

 
 

3. RESULTS AND DISCUSSION  

Table 3 shows the results of descriptive analysis for each sub-construct that measures the quality 
level of mentoring by mentor teachers. Based on the mean score obtained in this study, the level of mentoring 
to trainee teachers during practicum is at a very good level (M=4.24, SD=0.46). The analysis based on the 
sub-constructs found that the mentoring through informative behavior (M=4.25, SD=0.53) and mentoring via 
collaborative behavior (M=4.25, SD=0.66) processed the highest mean scores. The mentoring via directed 
behavior (M=4.24, SP=0.59) and the mentoring via non directed behavior (M=4.24, SP=0.58) obtained the 
same mean score value. Table 4 shows the result of qualitative data. Four main themes emerged from the 
interview analysis. 

 
 

Table 3. Mean score of the level of quality mentoring 
Sub constructs Mean score Standard deviation 

Mentoring via directed behavior 4.24 0.59 
Mentoring via informative behavior 4.25 0.53 
Mentoring via collaborative behavior 4.25 0.66 
Mentoring via non directive behavior 4.24 0.58 
Mentoring (as whole) 4.24 0.46 

 
 

Table 4. The themes and participants’ response 
Main themes Participants’ response 

Excellence mentoring Trainee teacher 1: 
“I like the way the guidance of the mentor. He always reminded me of the importance of 
writing a lesson plan. Excellence mentoring”  
“The mentor teacher is very friendly with me. This makes me feel very comfortable. A very 

good mentoring that I get” 
“I always meet the mentor to show my lesson plan. He never turned down to review my lesson 
plan. For me, the guidance given is very good”  
Trainee teacher 2: 
“I have fun with the mentor at this school. She is a teacher who masters the content of the 
subject well. An excellence mentoring process” 
“I gained various new knowledge during my time with the mentor. She is also very kind and 
hardworking. She always shared new knowledge with me. I think she is very good at guiding 
me and other fellow teachers.” 

Informative Trainee teacher 1: 
“The mentor is very skilled with the content of the subject. He reprimanded me for my 
mistakes when I was wrong in delivering lessons to the students” 
“He showed me how to apply the concept of 21st century of teaching” 
Trainee teacher 2: 
“My mentor is an expert teacher in the field, she is an excellent teacher, so she really likes to 
share with me the interesting teaching methods” 
“The mentor showed me how to obtain additional information on the content of the teaching 
and how to adapt the content of the teaching to the activities used” 

Collaboration Trainee teacher 1: 
“He gave me the opportunity to give opinion and we discussed how to make the lesson more 
interesting”  
“The mentor invited me to produce teaching aids together”  
Trainee teacher 2: 
“The mentor helped me to prepare the teaching materials when the supervisor wanted to 
evaluate my teaching”  
“The mentor often invites me to be with her to prepare teaching materials”  

Mentoring Guidelines Trainee teacher 1: 
“The mentor teacher told me, if there is a practicum guidance handbook for the mentor so it 
is better so that they are clearer with the requirements of the institution” 
“Only one-time practicum briefing. It is not enough as a guide for the mentor to implement 
better guidance because there is no clear guide”  
Trainee teacher 2: 
“If possible, the institution should provide a specific guideline for the mentor” 
“The guidance teacher asked me to suggest the institute to organize a special workshop on 
practicum mentoring for the mentor” 
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The quality of mentoring by mentor teachers to the trainee teachers who undergo the practicum is at 
a very good level based on the data obtained in this study. The researchers believe that this excellent quality 
of mentoring is due to the ability of teachers selected as mentor teachers by administrators in their respective 
schools to have excellent knowledge in the subjects taught and teaching methods. In fact, there are mentor 
teachers chosen by the administrators who were awarded as the excellent teachers by the ministry of 
education. The selection of mentors was also based on the work procedure instructions which was set out in 
the MS ISO 9001: 2008 LAM-PT 05-08 Working Procedure Manual which requires the mentor to be 
experienced and qualified in the major option [54].  

The mastery of the subject content becomes an important element that has an impact on the 
performance of the guidance provided. This is in line with the view of Azure [55] that teachers who have 
very good knowledge in the content of the subject have a very high positive correlation in the ability to 
provide guidance to trainee teachers. Aspects of mastery of subject content among guidance teachers are not 
limited to the content of the subject alone but include skills in pedagogy and the ability to design assessment 
activities [56]. The knowledge in the aspect of assessment is also important for an educator so that issues 
related to the validity of an assessment can be addressed such as the problem of grade inflation among 
students [57].  

Through the findings of the study, mentoring towards the trainee teacher is very good through the 
informative directed behaviour. This explains to us that trainee teachers strongly believe in the ability of the 
mentor to assist them in implementing teaching practice effectively [58]. In fact, in this context, this study 
shows that the mentor involved have expertise in solving the problem faced by trainee teachers. Mentoring 
trainee teachers through collaborative behaviour proves the good cooperation between trainee teachers and 
mentor in the context of problem solving. The collaborative mentoring provides an opportunity for the trainee 
teachers to present their views to the mentor in finding the best teaching strategies. Even the trainee teachers 
feel more comfortable when their ideas are appreciated. The aspect of good relationship between trainee 
teachers and the mentor is an element to good guidance which can be implemented. This is in line with the 
views of Hobson, et al. [59] that good relationship between mentor and trainee teachers is the key in any 
mentoring process. Thus, the nature of tolerance and celebrating differences of opinion between the two 
parties will make the coaching process more effective [59]. The attitude of the mentor provides an 
opportunity for the trainee teachers to share information can reduce the stress which they face during the 
practicum [60]. 

The quality of mentoring while guiding the trainee teachers is also contributed by the way they 
communicate with the trainee teachers which includes elements of mutual engagement, participation in 
decision making (join enterprise) and shared repertoire [61]. Mutual engagement in decision making is the 
basis for making a quality mentoring. The study by Bloomfield [62] explains that to get mutual agreement in 
an issue is sometimes a complex process, but a good way of communicating by taking into account the 
feelings of both parties will result a good attitude of helping each other. This is in line with Aspfors and 
Bondas [63] who emphasize that effective communication will create a positive environment in the 
relationship between the mentor and the trainee teachers. Effective communication also contributes to the 
quality of mentoring when the mentor can successfully create the opportunities for trainee teachers to link 
existing knowledge, current experiences and aspirations of the mentors to produce the best teaching expected 
[64]. In addition, the ability of the mentor to provide the support in terms of the pedagogical knowledge and 
the emotional management also helps to make the guidance process done effectively. The mentors can use 
the power that they have to encourage the trainee teachers to appreciate the school culture and influence them 
to develop the professional identity of a good future teachers [65]. 

However, based on the findings obtained from the interview, the mentor expects the institute to 
provide a clear guideline to assist them in implementing mentoring during the practicum. Supervising 
teachers also expect a better relationship between the school and the institution for them to obtain 
information about the intentions of the institution in terms of guiding the trainee teachers during the 
practicum. In fact, the mentors need specific modules in implementing guidance more effectively. The 
researchers still do not fine the specific model or module which focuses on the mentoring of trainee teachers 
during the practicum especially in Malaysian education environment. 

 
 

4. CONCLUSION 

The mentoring of mentor teachers during practicum is an important form of assistance to support the 
teacher education programs to produce quality prospective teachers. Therefore, the quality of mentoring 
needs to be given attention. This study has clearly explained the quality level of mentoring of the mentors 
from the perspective of trainee teachers. In fact, the needs for the mentors in implementing guidance is also 
obtained from this study. Further studies need to develop a specific model to be used as a reference in 
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developing the mentoring module for the mentors to guide the trainee teacher. To date, there is no specific 
model that explains the aspects that need to be emphasized to be used as a guide by the teacher education 
institutions and the mentor to implement the best guidance process for trainee teachers during the practicum. 
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